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ABOUT ME PAPD1:

This paper presents the findings of part of a larger study entitled
A Study of the Church's Exn!andipr Role in Adult Epilleatjsno which was
initiated on July 1, 1971 and is to be conpleted on November 15, 1972.
The Study has four parts: background and history of Ronan Catholic Adult
Education in the United States; demonstration-research projects; feasi-
bility study of central support services; and identification of diocesan
needs and priorities in adult education with development and evaluation
of diocesan proposals for implementation.

Three papers present the background and history. This background
paper presents a current survey of Adult interest, P:vgram Offerings, Adult
Participation,-and Adult otivations for Programs in Religion, Eorality
or Ethics together with a Historical Review of the Contributions of Protes-
tant Churches, Jewish Synagogues and the Roman Catholic Church to the
Adult Education Eovement in the United States from 1600 to 1960.

The findings of this paper are presented in two parts:

I - Adult Education: Interest, Programs, Participation and Yotivations.

Attendance trends are discussed in the context of types of courses
chosen, reason for attendance, nature cf sponsoring institutions,
and research available related to these factors.

II - The Adult Education Movenent and the Role of Churches and Synagogues
in American Adult Education.

Summary sketch of the history of Jewish, Protestant, and Catholic
efforts in adult education is presented, giving an overview cf
major trends and the reasons for .:he Trends.

Brother Leo V. Ryan, C.S.V., Ph.D., was co: r. in October, 1971
by the Division for' Adult Education to prepare the three Background
Fapers.
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PART I - ADULT EDUCATION: INTEREST, PROCRAMS, PARTICIPATION AND MOTIVATIONS

I. Adult Education and the Adult Education Movement

"Adult education is typically conducted by individuals trained
in other specialties working in institutions established to serve scree other
primary purpose" observes John Walker Powell. 1 The term "adult education"
itself conveys several meanings. Malcolm Knowles identifies the term
"adult education" as conveying three meanings: (1) in its broadest
meaning, the term expresses the rrocess by which men and women continue
learning after their formal schooling is complete; (2) in a more tech-
nical sense the term describes oreanized activities for mature nen and
women carried on by a wide range of institutions for the accomplishment
of specific educational objectives; and, (3) in a neaning combining
process and activities, the term describes a movenent or field of educa-
tional endeavor eicn brings toeether into a definaole social system the
individuals, institutions and associaticns concerned with every facet
of adult learning.'

The adult education movement has been described as "vigorous,
sprawling and a.orphoes--vigorous because it orginates in basic hunan
needs; sprawling because it is the function of widely diveree agencies;
and, amorphous, because sprineing from an extensive ranee of human in-
terests, it lacks an inteeratine focus."3 "This pluralism of zieencies
sponsoring) adult e:iecaticn is a reflection of emerican Life ."4 eeeri-
can adult education is characterized by a pluralistic "non-system" where
institutions, social and voluntary creanieations eneaee in the broadest
categories of formal and informal adult activities, with some educational
goal or objective.

II. 'Churches and Svneeceues as Snonsors of Adult Education Proerens

Churches and synagogues constitute one category of formal in-
stitutionesponsoring a wide range of adult education activities. A. A.
Liveright in his pioneer study of adult education in the United States
identified thirteen cateeories of institutions responsible for sponsor-
ship of major adult learning programs.2 'The Church and Religious
Organizations" was one of those categories.

"Religious organizations...not long ago constituted the lar-
gest category of participetion in the field of adult education.°
Malcolm Knowles had previously estimated 15,500,O00 adults participated
in adult education activities in religious institutions in 1955."

Johnstone and Rivera in their ncnenental analysis of educa-
tional pursuits of :nerican adults identified the relative irportence
of various adult edecaeicn efforts by identifying the nenber of courses
attended at different spensorine instituticns. used cn interviews con-
ducted in 11,957 households in 1961-1962, these researchers reported the
relative importance of program sponsorships as follows:

1.
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Table 4. Estimates of Adult Educ4tion Courses Attended at Different
Sponsoring Institutions°

Estimated Number of Different
Number of Persons Wno Attended Classes,

Courses Lectures, Talk: or Discussion
Sponsoring Institution Reported Groups

Church and synagogues 692 3,260,000
Colleges and universities 689 2,640,000
Community organizations 488 2,240,000
Business and industry 406 1,860,000
Elementary and high school 383 1,740,000
Private schools 246 1,120,000
Government (all levels) 235 1,050,000
Armed forces 116 480,000
All other sponsors 5o 240,000

(Total) 3,305 13,360,000*

*Does not total numberof persons listed in column because some persons
studied at mere than one sponsoring institution.

Professor Miliam Griffith of the University of Chicago Ldult
Education faculty points out that the relative importance of adult edu-
cation institutions is "not necessarily revealed by a tabulation of the
number of adults each reaches. ?at lackinz a better index, this tabu-
lation provides one indication of importance."'

Commenting on this specific table from the Johnstone study,
Dr. Griffith notes:

"The most important facts shown in Table 4 are
that the majority of adults learn in institutions
that are not popularly re;arded as adult education
institutions and that adults do nast of their learn-
ing in institutions that are not prinarily education-
al. A second fact illustrated by the table is that
the institutvns listed appear to have little in common,
a situation which nay not trouble adult educaters
but which is likely to be ccnfusing to others."1°

In an earlier attempt to deal with the diTersity of institu-
tions involved in adult education activities, Knowles developed a quad-
ripartite topolci7 of adult education institutions, one sate cry of which
was "those primarily concerned with non-educaticnal coals but which use
adult education to achieve the:-i. "11 Churches, s:.natogues and relizicus
organizations are included by Knolaes in this catezcry. Cyril 0. Foule
in a forthconin,: study of a;:ercies providing adult education divides
adult education sponsorinr, aencies into to groups: those that are
primarily educational and those that are partly educational.12 Azain,
Churches, Synagogues and religious instituticns are among those crgani-
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nations that are considered partly educational; in these institutionsadult educaticn may be either a coordinate or subordinate function.

III, Adult Particieation in Relinicys Cientated Programs

Another research effort designed to examine in acre detail theinvolvenent of American adults in educational activities was undertakenby the National Center for Educaticnal
Stitistics of the United StatesOffice of Zducation. The survey was based on cuesticns used for deter-mining participaticn in adult education
activities drawn frcm responsesobtaineq.,in the Current Populaticn Survey (CPS) of the Bureau of theCensus. ) Among the estinated to :,al United States population of130,314,000 persons age 17 and older, 10.1 percent partieieated inadult education. Since 8.1 percent cf the cpulaticn were full tinedudents, the adjusted eligible population was 119,719,000, of whichnumber 11 percent participated in adult educaticn activities during theperiod of this specialized census study (May 1969).

Of over 20,0000000
courses reported in the survey, 681,000were in the broad categcry of "religion."

That category includes BibleStudy, courses related to denominational
church don a, doctrine, orwani-zation and crininistratien, and all courses related to ethics, rornlityor Christien values. Of these ccurzes, 602,C00 vere relf-..)erceiv.ed bythe participants as rrelieicus adult educaticn." Cf these sene twentymillion courses, 765,000 were act ally given or conducted at church orsynagogue locations. This Particir,atien Study reported the three mostpopular sources of adult Education to be public or private school effer-ings, job training

cpportnnities and part-tine enrollnents in collegesor universities. Only then did the category: "Cenntnity crganizaticnsurank as source cf adult cducaticn servine 13.4 percene cf these ear sonsparticipatin; in Ldult education at the tine of the stuy. Churches andsynagogues are defined as cne of the neighborhood or cernunity-hasedorganizations in this category.14

A further analysis is ncw in process to identify private, non-profit corrnmity-based crtanizations which offer adult education pro:I:ensand collect statistical infornaticn reearding their offerines, partici-pants, staff and finances. These data are needed,to ecnplete the totalpicture cf adult education in the United States.1,

The area of adult education activities offered specifically bychurches and synagogues is one area that has nct been studied senaratelyby federal azencies. Even the Perticinnticn in FduetIticn 1c.4_%9 analy-sis did not approach the question cf c:.uren and
syna;:ci:ue sp=sorsr.lp ofadult educaticn activities. That s.,:rve:: was 'cased cn respenses given byparticipants, net by sponscring creanizaticns. Participanes were askedto identify the cf the courses in which they were er.rellcd, tostate here the course was conducted, but were not asked to Five any iden-tificatien cf the ccurre spcnser. '..-hat gap in the cclice:ien of data canperhaps be corrected in future studies. The evidence in ncn-eovernnentalresearch in this field suee,ests that the churches and rynaecnnes play asubstantial role in the sponsorship of adult education activities, and



that ethical, moral and religious subjects and topics are of interestand concern to lar5e numbers of persons who participate in adult edu-cation activities.'°

The priority which adults give to ethical, moral and reli-gious study can be judged, in part, by the number of courses in thesefields offered by all adult education agencies, by the number of ccursesoffered in these areas specifically by churches, synagogues, religiousassociations and denominationally related organizations, and the uni-formly high interest in these programs as measured by enrollments.17

IV. Reasons Adults Particinate in Relieioes Orientated Froerams

that does research in adult education reveal about the moti-vations and reasons proffered by persons who choose courses and relatedadult activities in the categories of ethics, norality and religion?that reascns do people give for their participation in all types of adulteducation activities? Is there a special reascn or cluster of reasons whyso many adults choose programs uhich can be classified as religious incontent, whether sponsored by a church, synaeceue, or other organization.rata Burgess has recently completed an extensive study of this aspect ofadult participation in educational activities. The research citationswhich follou in the next feu peees are drawn fren his recent doctcralstudy completed at the University of Chicago.'

approach in the research is simply to ask adults about arecent course registration and from the backeround cf their deciricn4oparticipate in that course to drau certain ccnclusicns. Deane, Eoy,and Williees and Eeath have researched adult particieation in coursesusing this technique. 20
This technicue does reveal whe adults attenda particular event at a particular tine but that insfeht is sone hatlimited in its long term validity.

nother method is to ask the adultlearner to indicate from a prepared list of possible reasons the oneswhich nest influenced him to undertake a particular educational acti-vity. Nicholson used this nethcd "to identity and analyze the rajoreducational needs and interests of adults."

Nicholson developed three categories which he termed "Economic-Occupaticnal," "Intellectual-Cultural," and "Personal-Social." Respon-dents replied in terms of ten reasons under each cateeory. The resultsshowed 53.3 percent indicated ecenonic-occupational reasons, 62.2 percentindicated intellectual-cultural reasons and 30 percent indicated personal-social reaecns. 21

Hell, us-Ine previous research, personality theory, and anal-yses of various
philosophical vieepoints and depth interviews compiled alist of sere ehan 2C0 reasons for participaticn in h:eemakine clubs.Thse response. were refined into seven groups of reasons:
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Pursuit of knowledge for individual general
intellectual growth

Pursuit of knowledge for improving homemaking competencePursuit of knowledge for improving society
Pursuit of esteem
Pursuit of sociability
Pursuit of diversion
Pursuit of social expectations

Applying the categories to a study of Illinois
Homemakers Clubs, Pall dis-covered different patterns of reasons for member participation in differentareas of the state.22

;:anderer23 developed a list of .h:enty-fc,:r state-ments and asked participants in Great Decisions programs to inaicate fromthe list specific reasons they had joined the pro ram. Using a clusteranalysis technique, the statements could be reduced to

Cluster A -

Cluster B
Cluster D -

Cluster E.

Self-Kelp
- Social Extension
Learning

- Escape

These studies are so specialized that they risk using alete range of reasons for participating in educational activitiesconceived ena they are subject to a very high de-ree of influencethe specificity Qf the topic or group under stuay.

cemp-

broadly
due to

Perhaps a more valid approach is to be found in the concept de-veloped and explcred by C7ril 0. Yaule in The In:uirin7 Theerphasis here is on he individual's orientatien tcwarc J.:!crning; "...notthe act of participation but the participant."24 Eoule identifies anddescribes three sub-groups of continuing learners:

"The first, or, as they will be called, the coal- oriented,are those who use educaticn as a means of accorlpiisaing
fairly clearcut objectives. The second, the acTivit'7-ori-ented, are those who take part because they Tina in the cir-cunstances of learning a neaning which has no necessary con-nection, and often no connection at all, with the content crthe announced purposes of the activity.

The third, the learn-irr-or4,rted seek knowledge for its own sake."2

Sheffield further studied and developed this approach. 26 Usingthe concepts developed by Houle in Th2 inouirire: !and, Sheffield prepareda listoffifty-eiht,
reasons why ads,:_ts sic tney participated in a widerange of educational
activities. His list ccnsisted of qixteen reasonsthat were jud:7ed to be representative

of each of the three rrcupingsidentified by Ecule, plus ten reasons which were not assirned toely oneof the orientations.
Zul::7itting his lists to participants in an educa-tional cenference sponecred by ei7ht

::7;erican Universities, Eheffieldasked these adult learners to indicate on a five pcint scale how ofteneach reason influenced their decision to participate. Using the principlecomponent analysis technique, Sheffield identified five principal ccmponents,

8.



what he calls orientations. He named them as follows:

1. learning orientationseeking knowledge for its own sake;2. desire-ac-,ivit7 cricntationtaking part because in the
circumstances of the learning an interpersonal or socialmeaning is found which may have no necessary ccnnection atall with the content of the announced purposes of theactivity;

3. personal-vcal orientation-- participating in education toaccomplish fairly clear-cut perscnal objectives;4. societal-cal orientationparticipating in education toaccomplish clear-cnt cceial or cermunity objectives; and5. need-activ-It-7 oricntationtaking, part because in the
circumstances of learnin7 an intreseective or intraner-
sonal reaming is found which may have no necessary ccnnec-tion, and often no connection at all, with the announcedpurpose of the activity.27

Paul Burgees undertook to enlarge the research and to seek, ifpossible, to eyxmine further the general clusters of reascns, to extendthe study beyond small, specialized singles of respcndents enrolled in asingle educational activity. Since "no two of the researchers in earlierstudies reported the same clusters...it could reasonably be inferred thatall clusters of rea:;cns ha7e not been fount.' e3 1:-..lrgees "concluded thatreasons chosen by aclulte frem a list of reasons for particinating ineducational activities would factor into at least eight groups. Thefactors that appeared to exist were named and defined.

1. The desire to know for the sake of knowing2. The desire to gain knouleEe in order to achieve a personal goal3. The desire to gain knculedge in order to achieve a social goal.4. The desire to take part in a social activity5. The desire to escape
6. The desire to comply with forral requirements7. The desire to ccmply with general social pressures exertedby acquaintances, friends, relatives, or society as a whole8. The desire to study alone or just to be alone"

The interestin' and significant outcome of the Sheffield researchfor adult religious
educaticn was the enercence of "the desire to reach areligious goal" as a si-nificant

factor in, the reasons why adults parti-cipate in group educational activities.

Sheffield reports his findings as follows:

"This factor was not predicted but nevertheless ererged withthree itens with factor loadings in excess of the .400 factorloading cut-off point. Therefore, the factor is reccr-nizedand included as a new, separate, and distinct cluster orgroup of reasons which moves sane pecple to participate ineducaticnal activities. The definition of this factor is ap-parently a desire to learn in order to meet felt obligationsto a church, to some religious faith, or to some religious
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missionary effort. Because of the apparent need to learn inorder to reach a religious it is placed at this point inthe scheme of the seven factors. Each number of the three
items is in parentheses and i.dentifies the item on the REP.
Each item loading on Factor 1V is given immediately precedingthe item.

(12) .71k To be better a1le to serve a church
17) .61 To improve rz, epiritual veil -being
(20) .55 To satisfy iv interest in mission work

"The religious goal factor was not identified by anyof the previous studies cited in the review of the literature
section. Perhaps this is because items of this nature werenot included in instruments used for collecting data in those
earlier studies or because the people who were sampled did notfeel the religious goal desire was an inciting cause of edu-
cational participation. The three items in this study were
among the thirty extra items not prejudged to represent a fac-tor. This is the only new factor which ererped. The itemsincluded demonstrate the underlying theme that the respendents
have a desire to learn in order to improve their spiritual well-being."30

These results cause Sheffield to refer to the statistics quotedearlier frcn Malcolm Knowles remrding adult education participation inreligious institution adult education and to the National Cpinicn ::_searchCenter study by Johnstone and Rivera. In these previously reportedstatistices, Sheffield refers to the research of Inn Litchfield in TheNature and Pattern of P7rttcinat4on
7dr:.tation ;,herea aeiigious" cc:mcncnt cnercec

1.aotcr analyzea tne Iorty-sixeducational activities in the Leis.:re SI:r7a7. Burgess concludesas follows:

"With the large number of adults participating in the edu-cational activities of a religious nature, the widely heldview of faith and its noemir!g to the individual, and the'Religious' activity con-:,..cnent identified by Litchfield,it seems logical for the Desire to Reach a Religious Goalto emerge as a clear and distinct
rrcup of reascns which

influence some adults to participate in educaticnal act-ivities. The Desire to Reach a ReliE:ious Goal is both lor;-ically and in terns of statistical analyses different frcnthe 'Personal Goal' and the 'Social and is thereforeconsidered to be a newly identified influence which movesadults to seek out and pursue educational activities."32
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PART II - THE ADULT EDUCATION 110111.2= AND THE ROLE OF CHURCHES AND SYNAGOGUES
IN AMERICAN ADULT EDUCATION

Course offerings and adult registrations confirm the potential of
the Church for achieving a leadership role in adult education. That leader-
ship potential lies in both the special areas of religious adult education
particular and proper to the Church, but also in the general field of adult
education itself. Research shows that adults desire to achieve certain
spiritual goals and are prepared to devote time and educational effort to
that end.

What has been the role of churches and synagogues in the history
of the adult education movement in the United States? ::hat has been the
contribution of the Protestant Churches and the Jewish Synago7ues to the
American adult education noverent? What has been the specific contribution
of the Catholic Church to the American adult education movement?

Malcolm Knowles divided the history of the adult education movement
in the United States into four pericds, beginning with Colonial Foundations
and Antecedents (1600-1779), through the period of National Growth (1750-1865),
to the period of maturation as a nation (1866-1920), and ending with the
period of development of institutions for the education of adults (1921-1961) .

Another division should perhaps be created for the period 1962 (the date of
the Knowles book) to the present. The trends of this past decade are bast
observed by using the Handbook of Adult Fducation (1970) edited by Smith,
Aker and Kidd.34

Another historian of adult education, Webster E. Cotton, has ex-
amined the period 1919-1964 which he calls "the modern era of adult education."
He divides that period into three periods of growth (or rationale as he terns
them). The first period (1919-1929) - "one of idealism - adult education was
seen primarily as an instrument of social reform, social reconstruction and
social progress...The second period (193C-1946)...was a period during which
attempts were made to adjust ideals to that which could be judged realistic...
Finally the period 1947-1964 was characterized by intensified movement toward
greater professicnalism and institutionalization.1135

I. The Role of the Protestant Churches in the American Adult Fducation Movement

"The Church was probably the most influential institutional force
for the education of adults in the first two centuries of our national life,",,
Knowles observes in his discussion of adult education in the Colcnia.l period.)°
To refer to an antecedent of the Colonial period, Hudson in his early classic
on The History of :.c1.11; F2.:2cati:n (1551) writes about various early novenents
including tne el:nteamn century moral reform societies and the welsh Sunday
Schools, the first adult schools for men and 'dolmen, the earliest evidence of
adult education in Great Dritain. "The first movement in adult as in infant
education as sanctified by that impertant 63:5ect, the discrinination of re-
ligious faith...The exact period in the last century when adults were first
admitted as pupils into the 'Dnalish Charity Schools' cannot be ascertained,
though it is certain several entered into the 'Welsh Circulating, Schools' as
early as the year 170, in order to obtain the means of reading the Welsh
bible...In nunberless instances, parents accomoanied their own children to the
school during its continuation in the district, (and many even of sixty years
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of age, in their anxiety to read the Scriptures in their native Welsh) presen-
ted themselves daily to receive the lessons imparted.37

Wayne L. Schroeder has noted that "during the seventeenth and
eighteenth centuries, adult education taking its cues from society's concern
for man's salvation, was largely identified with the task of teaching adults
how to read so that they could attain salvation throug1 4-1,e Holy Scriptures. "38

Miller writes that "the Sunday School m, at in Christian groups
in the eighteenth century is credited with being the beginning of modern adult
religious education..So large has adult education in religieus institutions
grown (an estimated 15,CC0,000 people in Protestant groups alone taking part
in Sunday schools, men's and women's organizations, study clubs for married
couples and young adults) that these educational undertakings form one of the
largest segments of adult educatien."39 Knowles acknowledges that "while the
Protestant Churches were experiencing an increasing voluntarism (between 17E0-
1865) this fact does not mean that they were yet conscious of any substantial
role in the secular education of adults. The sunday School movement began to
be transplanted from England in 1735 and in 1824 the American Sunday School
Union was founded. The mission of this novement was completely doctrinal and
its clientele was exclnlively children.4" The American Bible Society (1816)
and the American Tract Society (1824) exerted considerable influence in this
Period, chiefly religious but ''::ere definitely concerned with the promotion of
literacy and with satisfying the reading needs of the moderately literate."41

The period, 1886-1920, witnessed the multiplication of adult educa-
tional institutions. Knowles observes that "indoctrination in the precents
and tenets of particular faiths...continued to be the chief characteristics of
religious adult education during this pericd...en the whole, however, reli-
gious institutions themselves did not experience the kind of dranatic develop-
ment of institutional forns for the education of adults that characterized
other inntitnticns."42 Interdenominational conventions of Sunday School
leaders continued in this period and the =fifth :rational Convention (1372)
adopted a Plan for International. Uniform Sunday School Lessons which, vhen
adopted, became a major influence in both the expansion of this form of re-
ligious education and in achieving a high degree of uniformity in the content
of religious education through Sunday Schools. The Sunday School I:ovement
was active and expanding during this period. The Chautauqua Movement was" essentially a training center for Sunday School teachers, and..many...Tait-
erary and Scientific Circles were organized under Church auspices. Bible
study was popular, lectures, programs more ccrmon, weekly institutes, exten-sion courses and summer schools--all addressed to adults were being sponsored
as new forms of adult education, and many of these programs had a heavy re-
ligious content. The activities of the Protestant Churches among adults be-
gan to expand and to extend in many areas under the general capstone of re-
ligious education.

Ernsberc;er points out that the "traditional Protestant emphasison the teaching ministry, finds contenporary support in the growing recog-nition that the Church ineyitablY and unavoidably teaches and connunicates
definite meanings. Education of some sort goes on where there is any act-
ivity in the church...Therefore worship, preaching, study groups, service
enterprises, social fellowship, social acticn and even recreatjxn are included in this broad concept of Christian education for adults."43

11.



The period, 1921-1961, was a pe-riod which witnessed the develop-
ment of institutions for the education of adults for their responsibilities
in a r . The differentiation of clr. adult educational role in the Prot-
estant structure occurred very gradually and spottily..a few of the very
largeft churches established the position of director of adult work at the
denoninational level, the trend was more marked but still far from universal...
At the national interdenoninational level, an attempt to build a unified
adult p7ogran for American Protestanism was made with the founding of the
United 'Ilristian Adult rovement under the auspices of the International Council
of Religious Education in 1536."44

But despite the continued similarity of offerings prinarily
focused on the Bible, "there was a distinct trend away from the traditional
lecture-recitation format (and) week-day courses available in churches
across the country included such secular subjects as: preparation for mar-
riage, child development, dancing, handicrafts, politics, drama, litera-
ture, music, economics and many others...The programs of the various men's
and women's clubs, ccapies clubs, oldster's clubs, and other auxiliary or-
ganizations frequently contained substantial educational content."4

The concern for the training of lay leaders and the discovery and
introducation of group techniques was a significant development in the approach
of Protestant Churches to the education of adults. A review of the literature
Of this period Published by church related publishors in the area of reli-
gious a,..ult education reveals a lar:e =moor of titles 1:1-o:eh are related to
methods of teaching adults rather than to content. niller observes in the
1960 Eandboer that "up till now the one inportant item in the religious edu-
cation of aaults has been 'content'. The discovery of the importance of
'method' in adult religious education presents a chalicnging new dimension
which is causing rany of the new ch3n7es in philosophy."4° Yiller further
identifies these outstanding philosophical chan7es as (1) the concept of con-
tinuity of learning; (2) discovery of the educability of the adult; (3) tie
adult as learner.41

Miler further notes that "one of the most extensive plans for
the application of adult learning principles to adult religious education pro-
grams is the "Indiana Plan" developed by Paul Eergevin, director of the 1;ureau,0
of Studies in Adult Education, Indiana and ?ardue Universities and his staff. i4`
Knowles also cites in his history the "pioneering series of experiments..in
Indiana...in cooperation with five denominations ...to discover ways to :L' rove
the educational Tuality of adult educational activities of the churches.949

The work of Paul Perzevin and the Indiana Plan deserves special
citation in any history of the religious adult education movement. The praise
by }tiller and Knowles serves as one introducation to the contributions of Paul
Bergevin. ath his associate, John canley, Paul ergevin wrote a description
of the Indionr. Plan under the title, icsi-n for ;.d.11t L-2.-:cation in the ChlIrch.
That book was revised and reprinted priv:s.tely as
again revised and abridged and published in 1571 as 1-41-acat:,on for theChurch.

1'



Adult Education in the Church "describes an educational plan for
adults. Its main empnasis is opt tne education of adults in religious insti-
tutions. While the psychological and educational concepts...are applicable
to most programs of adult educators, it is the purpose of this particular
educational plan to try to interpret these concepts in the milieu of the
church."

Bergevin and McKinley explain why they chose the Church for the
original study which resulted in the Indiana Plan: (1) the church is a
large, widespread institution with a great potential for adult learning;
(2) the church is concerned about humanity, and to sone extent does or could
counteract the destructive philosophy of almost pure materialism which has most
other social institutions solidly in its grip; (3) the church has many
persons in it who are interested in learning and who could be stimulated to
be interested; (4) the administrative organization of some communions is such
that it was not difficult to get and to keep a number of experimental groups
working for several years; (5) cooperation with most of the clergy and key
lay persons was possible.1,52

Bergevin and McKinley perceive adult religious education as a prob-
lem and a need. "The prime educational purpose of the church is to help us
to know God better so that we nay better serve Him.. But many of the organized
adult learning pro2rams in local churches fall short of tnis goal."53 The
authors have developed a table to express their analysis of the problem and the
need. The universality of the problem which they identify and the necessity
to meet that need in all adult religious education programs, regardless of
denominational sponsorship, gives reason to quote their table here:

Uhy not adopt the best known educational procedures to the
unique problems of religious education for the purnose of
making adult learning more productive in the Church?



THE PROBLEM

1. Inadequate understanding
of the adult as learner

2. Timidity and fear

3. Training for leadership
only

4. Needs prescribed by au-
thorities:

a. Extremely centralized
planning

b. Jargon, unrelated in-
formation

5. Goals seldom determined
or understood by parti-
cipants and seldom used
by planners

6. Token evaluation, made
by planners only

7. Preoccupation with sub-
ject matter

8. Use of inadequate educa-
tional procedures

12.

summARY54

14

THE NEED

1. Opportunities for lay and
clergy to understand bet-
ter the problems and prin-
ciples of adult learning

2. Freedom of expression

3. Training in both leader-
ship and other kinds of
responsible participation

14. Beginning with needs learn-
ers recognize

a. Let participants help
determine the Program

b. Have opportunities for
learners to relate in-
formation to experience

5. Clear, shared goals which
planners use to give di-
rection to programs

6. Organized evaluation by
all participants

7. Balance between content and
process

8. Training in the use of appro-
priate procedures
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Another and later volume by Paul Bergevin has also been cited as
a significant contribution to the field. Among the philosophers of adult
education, Thurman J. Finite cites Bergevin and comments: "(he) is not an
academic philosopher; he is a former industrial engineer, now a professor of
adult education. Bergevin tries to formulate and test theories to guide prac-
tice. He is particularly concerned with selected goals of adult education:

To help the learner achieve a degree of happiness and
meaning in life

To help the learner understand himself, his talents, his
limitations, and his relationship with other persons

To help adults recomize and understand the need for life-
long learning

To provide conditions and opportunities to help the adult
advance in the maturation process spiritually, cultur-
ally, physically, politically and vocationally

To provide, where needed, education for survival in liter-
acy, vocational skills, and health measures

Bergevin reviews adult education as a systematically organized pro-
grr- in an organized institution, as independent study, as participation
training, as random experiential learning, and as a special field of study...
Bergevin places a great deal of emphasis on the philoscphical proposition that
programs of adult education are to be designed and conducted to help adults
see themselves as naturing beinr's seeking wholeness."), The second book of Paul
Bergevin which prompts this analysis by white is A PlIlosophy for Adult 7ducaticn.5°

Bergevin and his associates have notiinited themselves to elaborations
of the Indiana Plan and to developing a philosophical stance about adult educa-
tion. There has been a corresrending develcpment cf books and materials designedto assist in the implementation of these ideals. These publicaticns reflect a
significant trend in the shift from the traditional omphasis on content in reli-
gious adult education to the diScoery of means, methods and techniques to
involve adults in their ovn learning.

Additional aspects of the contributions of the Protestant Churcheswill be considered in a special report on Christian Ldult Education.

II. The Role cif the Synagocue in the American Adult Tducation Movement

let us now examine the role of the synagogue and the Jewish communityin the evolution of the adult education movement in the United States.

Adult education has always been an important part of Jewish tradi-tion. Knowledge of the Torah was an essential aspect of Jewish elucationthroughout the centuries. Miller in his analysis of adult education trends-refers to the long tradition of teaching vhich has characterized the Jewishfaith fcm the time cf the introducticn of the synagogue during the fifthcentury B.C.61 The first appearance of Anerican adult education under Jewishinfluence was in the period 1780 -1865. Knowles notes that "perhaps one of themost important develcpments in this era in adult education in relizious institu-tions was the emergence of Reformed Judaism. "d2 Of the movement he quotesfrom Bernard E. eland who observes:

15
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Having abandoned the racial taboos and practices of the
traditional faith which intended to set the Jew apart
from his contemporaries, the Reformed Jew has taken up
the task of adapting himself to the environment of
modernculture with a zeal not to be exceeded, if in fact,
matched, by other religious adhe,.ents...This move-
Anent in Judaisn has been an energetic influence in be-
half of enlightened and socialized living in this coun-
try for more than a century.

During the period of national growth (1866-1920) while "the adult
education work of synagogues and temples remained fairly traditional during
this period, they did step out into cositions in many communities in pioneering
the development of highly intellectual public forums. The Sinai Temple in
Chicago launched its first series of lectures in Fall, 1914, and rapiOly
gained a reputation as a champion of free speech in the Chicago area."04

By the period, 1921-1961, when institutions for adults were emerging
and developing, Knowles believes that "there tended to be agreement among all
types of synagogues that Jewish adult education should be ccncerned with four
basic airs: (1) psychological reassurance for the individual Jew, reducing
self -doubt and even self-hatred; (2) fostering an intellectual loyalty to the
Jewish community; (3) restoration of the traditional Jewish ideal of "learning

.for its on sake'; (h) drawing members closer to their synagogues and making
prayer and worship a significant part of their lives. But in the matter of
precedence among these aims there was connic:c..able difference between the
Orthodox, Conservative, and Reform groups."05

Rabbi Leon Feldman distinguishes the points of emphasis:

Orthodox Jews emphasize the information and training
necessary for the full observance of traditional Jew-
ish laws, customs and observances. Reform Jews...em-
phasize 'cultural' Judaism rather than observances;
problems of relatienahips between Jews and non-Jews,
and problems of ethics and character building.
Conservative Jews generally stand mid-way between the
Orthodox and Reform ideologies, balancing observance
and adult education for 'custems, and emphasizing the
importance of understanding Jewish history.bo

Adult education prorramning varied according to the stance of
the sponsoring synagogue. "Crthodox Conzregations favored the classroom
type of pro!Tan involving intensive study based on texts. Reform temples
leaned toward large reetinvs, featuring lectures, debates, and recitals,
with opportunity for audience participation. Conservative synaror;ues nixedthe two. A prorram pattern that was adopted widely in the Conservative
and reform synagoFues was the Congregational Institute of Jewish Studies,
sponsored by a single synagogue or cooperatively by several congregationsand community agencies."°1

As in every other segment of the adult education movement some ofthe achievements came slowly and much of what initially was offered as adult
education by present standards left much to be desired. Adult education lacked

16
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status, budgets, and professional staff during much of this period. Rabbi LeonFeldman and Lily Edelman (then Director, Department of Adult Education, NewYork Jewish Committee) (of B'nai B'rith), both pioneer Jewish adult educationleaders saw the limitations, especially the absence of any real sense of adultlearning, inadequacy of training in adult education on the part of rabbis orlay leaders, confusion about curriculum and frequent lack of relevance.tS

Dr. Samuel I. Cohen undertook a major study of adult Jewisheducation: in his monumental analysis of the development of adult educationprograms in four general Jewish cultural-service organizaticns: B'naiB'rith, the National Council of Jellish 'b.:omen. the American Jewish Committee,and the American Jewish Coneress.°7 Cohen sees the growing awareness ofadult education as a reflection within Judaism of a new role for the AmericanJew.

By the end of World War II, it was apparent that a majorupheaval had taken place in American Jewish life. Thisperiod marked the turning Point in the whole pattern ofAmerican Jewish education. The decade that witnessed
the destruction of 6,000,C00 Jews in the Nazi holccaust
and the subsequent

establishnent of the State of Israel
witnessed the widespread

uninhibited Jewish identifica-tion, record synagogue enrollrents, and increased inter-est in Jewish educaticn at all levels. The decade anda half 1940-56, has ceen described as the period of
"Jewish Revival" in this country.

On the adult level there were increasing numbers ofpeople seeking guidance and resources to help them to
better accept their Jewishness, to participate in theaffairs of the Jewish connunity, and to find self-ful-
fillment in their Judaism. Dy the early 1950's, it wasobvious that adult Jewish education was ccning to thefore as an important

new developnent in the AmericanJewish community.(0

Cohen contributed a series of analyses of his findings to the American JewishYearbook (1965) and later to Jewish Education (1963). In the former ccntri-bution Cohen reported on the 1964 study of the American Association fcr JewishEducation (AAJE) desianed to update a 19511 study of the ga-owth of the Jewisheducational movement. "The critical needs in staffing, financing, educationalmethodology, program evaluation, formulation of objectives and the need for thedevelopment of a unified field were uncovered" by the study. 11 These resultsprompted the AAJE to convoke the first National Conference on Adult JewishEducation in 1965.72

Reviewing the educational programs of the same four Jewish culturalservice grours later (1963), Cohen still found educational objectives ill-defined, methodologies essentially the snme but "intense prcmotion withineach organization and a dramatic increase in bud-eta" opening the possibilityof "the multi-faceted exposure to several options in Jewish religious andcommunal involvement and identification."73
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Anne Sinai has studied the adult education programs sponsored by
the National Women's League of the United Synagogue of America.14

Adult Jewish Educaticn is published periodically as one of the services
of the National A,caaemy or Act Jewish Studies, the adalt education arm of
the United Synagogne of America. Adult Jewish Education is devoted to promoting
adult Jewish education by providing descriptions of award-winning programs, and
by publishing infornation on resource materials, and articles on adult learning,
program and teaching techniques, teaching of Biblical literature and insights
en the relationship of the Jew to his community.75

Materials designed to foster adult education efforts in Jewish con-
gregations have been developed and made widely available. These efforts ap-
pear to meet the need discovered in the 1964 study, which reported an absence of
guidelines and materials which right be associated with Jewish adult education.
Such materials include manuals for Adult Education Cemnunities,I6 Guidelines
for Objectives and Standards,77 and Guides to Educational 1aterials.I0

The developments in the past decade give further confirmation of the
validity of the forecast of Rabbi Feldman in 1954 when he predicted: "";:e are

in the midst of transitional years which will lay the groundwork for a

vigorous, healthy program of cengrenational adult Jewish education."79 Stokes
. is likewise able to conclude that "adult education is playing an increasingly
important role in the life of the Jevish conmunity. Its major theme extends in
two directionsboth vitally innortant to the Jewoutward to an increased
understanding of an involvement in the crucial issues of American culture, and
inward to reaffirm a definition of Jewish identity within the larger culture."°°

III. The Role of the Roma Catholic Church in tee Anericci Adult education Eovenent

Let us now consider the specific contribution of the Catholic Church
to the adult education movement in the United States.

Knowles did not cite any specific adult education under Catholic
auspices in the period of Colonial Feundations (16C0-1779), but his obser-
vation for the period of National Grcwth (1E66-1920) that "in the Catholic
Church the chief instrunent for the education of adults continued to be the
pulpit and the liturgy"01 applies to the other historical periods, (1780-1665)
and perhaps in a special way to 1921-1961 and to the current period, 1962-1972.
Sister Chabanel, rriting on "The Educaticnal Sinnificance of the Liturgy" for
Continuous I,?arnin-, the journal of the Canadian Asscciation of Adult Educators
notes that 'cnay niturny that frees nen to servetheir brothers can be true
liturgy, and this is the liturny that educates.lio2 Just the use of the
vernacular in the liturgy has provided a tremendous impetus in the whole area
of adult understanding of the lessens of the liturgy. The involvement of the
laity in the liturgy has increased lay interest as well.

Sister Chabonel further defines her idea of the liturgy that edu-
cates as follows:
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"Vatican II: Constitution on Liturgy recognizes the two-
fold dimension of God's-serving-man and man-serving-God
when it describes the litur as an 'exercise of the
priestly office of Jesus Christ.' Christ exercises his
priesthood in the prophetic function of revealing to us
his Father and makine us sharers in hfslife; then in the
corresponding upward movement of rediation he offers us
with himself to the Father. It is within this descending
and ascending movement that I would like to reflect in
the liturgy, and the Eucharist at the heart of the liturgy,
as educating."03

The roots of religious instruction given to Ronan Catholics draws
from the catechumenate practices of the early centuries, from the monastic
and episcopal schools of early church history and "from the requirements
laid down by medieval synods regarding regular pulpit instruction of adults in
the Credo, Pater, Ave, and the various sacraments."v4 A contemporary view is
expressed by ':no writes: "The Sunday hcmily should be and can be
the peopled adult introduction to the Scriptures in which our faith is founded.
The current chan;e in the church simply cannot be understood except in the light
of sound contemporary ana adult reading of the New Testament in the frame of
reference set for it by the Hebrew Scriptures." 85

Granted that the litur7 and the pulpit have been and continue to
be sources of adult education in the church, what historical, events can be
cited to show an emerging consciousness of adult education as a church function
oeyond these two basic opportunities for adult learning?

Knowles identifies "The earliest form of discreet sdult educational
activity operated by Catholics" as "the reading circles that were often founded
in connection with parish librr,rios."3 An example was the New Iork City
Catholic Library Association esti.blisnod in 1O5L "with the object of disscni-
nating Catholic truth and useful :no and promoting the moral and intel-
lectual culture of its members.:07 Ey 1d60, this Association had a historical
section, a debating club, a mec.1,7.nie's society, and a library of over 1,000
volumes. Catholic young people's societies were formed in this period and had
educational goals as one purpose for their organizatin. The Xavier Alumni
Sodality of New York (1a63) breuzht the alumni of all Catholic Colleges together
"to promote the study of eood becks and to foster a taste for the sciences and
arts."88 From 1885-19CO, MacLellan notes that the spread of the Eeadinr
Circle novenent was "rapid and widespread" and in 1899 became formally organi-
zed with the founding of the Reading Circle Union.

The purpose of the Reading Circle was to:

"..encourage the diffusion of sound literature and to instill
a love of good reading into the hearts and ninds of the
Catholic masses; to rive those who pursue their studies af-
ter leaving school an availacle opportunity to follow pre-
scribed courses of the most a7rrovcd reading; to enable
others who have nade consideraele pre7ress in education to
review their past studies, and particularly, to encourage
individual home study in systematic Catholic lines

19
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During this same period (1892) the Catholic University of America
established a Summer School to "en able those whose occupation did not allow
them to attend the University courses regularly to derive as much benefit
from the Summer School lectures as from attendance at the regular university.
It aimed to arouse in the minds of its students a thinking spirit and an abiding
interest in profound questions, m9dane and metaphysical, which dealt with
man's past, present, and future."'

The period 1865-1920 saw the foundation and the development of the
Catholic school system. The Council of Baltimore which prcnosed a Catholic
school as a part of every parish turned the attention of Churchmen and laity
to the development of primary and secondary schcols. The educational efforts
of the church were thus heavily directed to Programs of training for children
and, essentially as it developed, for children enrolled in narish schcols.
Slogan remarked that "until recent decades, 95 percent of the church's teaching
efforts and 99 percent of its funds have been devoted to anywhere between one-
half and three-quarters of its children. The very success of the schools led
to the disregard--unconscious in many cases--of children not enrolled in them."''

Knowles identifies World War I and the subsequent establishment (1917)
of the National Catholic War Council (rc;:3), later (1919) renamed the National
Catholic Welfare Conference (still w,.c), as responsible for producing "one
of the major innovations in Catholic adult education. "y2 The Council ceased
as a war agency and became a permanent orTaanization to serve as the cfficial
agency of the Eierarchy of the United States for promoting broad reliaicus,
educational, and social interests of the church in the United States. The
program of publications, aid to imnicrrants, sponsorships of Catholic lay
organizations especially the National Council of Catholic ::en and the National
Council of Catholic : :omen reaJ'ly launched the church into the field of adult
education. The National Council of Catholic Yen (NCCN) began extensive
programs of education for Caaholica in the fields of reap_ :on, eccncmics,
sociology and international affairs, while the National Council of Catholic
Women (NCC:;) placed their program emphasis on education) community welfare,
family life and parent education.

within the NC',;C itself various departments sponsored programs of
adult education. The Social Action Department was most active in various
adult education; adult programs sponsored by the Social Action :epartment
included: Catholic Conference on Industrial Problems, Social Action Schools
for priests, Catholic Labor Schools and an Institute on International Re-
lations. John Cronin has written about this period when such social action
pioneers as Yonsianor John A. Ryan and Father Raymond A. c3owan were the
first Director and Assistant Director of the Social Action :epartment.
Later Father Cronin himself was to join Fanher (later Yonsignor) aeoe Higgins,
who today heads the Department of the United States Catholic 93
Conference (the successor body to the National Catholic ::elfare Conference.)

The Confraternity of Christian Doctrine (CCD) was also or,:an:zed
through this same body. Thomas Edward Shields, Monsi;-nor ,':eori;e Johnson,
Monsignor John H. Russell, Father Walter Farrell, 0.?., and Archbishop ldin
V. O'Fara were all involved in the early development of the confraternity ef-
fort, and were themselves first teachers and teachers of ad.ats.94 A.ain the
impetus for these efforts can be traced to that "adult education innovation"
'which began as a war time coordinating effort of the American bishops.
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But even so, the movements described operated among Catholic adults
in the case of proerams of NCCN, NCCW and the Social Action Department, and
among teachers and for youth in the case of CCD. These efforts were parallel
to efforts in the Protestant Communion, but were not united in any specific
way to the groundswell of movement for adult education in the nation itself.

Yet there was a realization anon some Catholic educators that
there was a large movement in adult education in American society and that
they should somehow be identified with that effort nationally. Yoreover,
there was need for an understanding of the principles of adult education as
applied to the efforts of certain educational efforts among, Catholic groups,
for the benefits of association among Catholic educators sharing similar re-
sponsibilities and for some link of this eroup with the '_artier body of adult
educators. The first discussion of religious institutions and organizations
as separate agencies in adult education and of Catholic adult education pro-
grams appeared in the 1948 edition of the Handbook of Adult Education in the
United States. Those references and citations were to the NC;;C and CCD pro-
grams cited above.95

One of the recognized areas of Catholic leadership in the adult
education movement had been in the field of worker education.96

By 1955) a select number of lay and religious persons interested in
.adult education in the Catholic sector began meetin; during the annual Nation-
al Cathblic Education Associaeicn (C2A) rc'etin::e. These neetin7,s lead to
closer collaboration. In June 1953 during a Woekshop at Catholic Universie-e
the Comnission was proposed and in November 1953 was accepted as a Commissice
of the National Catholic Education Associaeion. Sister Jercne Keeler, CS32
one of the pioneer organizers describes its initial activities thus:

"It immediately launched several prce'ects designed to
assemble current inforration about Catholic adult edu-
cation (A i!andbook of Catholic 7.:.7,na-. improve
communications anon.; Catholic ae.a...e eaucaeors (annual
conference) and between Catholic and other adult edu-
cators (participation in the ell foes Ed-cation Section
of the AEA); and upgrade the skills of Catholic adult
educators (summer workshops and leadership training
schools)."97

The Commission has not been able to sustain the initial momentum and most of
the original band of pioneers are no longer associated with the movement
or the Commission. The evolution and history of the National Catholic ad-
ult Education Commission will appear in a subsequent report.

Russell Berta was one of the orieinal rroup responsible for in-
creasing Catholic interest in adult education. In 1953 he was the first
Director of the Catholic Adult Education Center (CAz) which had been or-
ganized in Chicago as an wault education experiment resource. Cardinal
Samuel Stritch believed that "people lacked intelleceual and cultural depth. "98
Fibre specifically, the CAEC was beeun "as an experiment in continuing liber-al adult education with special regard for those questicns with a theologi-
cal dimension."99 The Centers increased from five in 1955 to twelve in
1956, then to six by 1962 and eventually to twelve by 1963 with 2500 reg-
istrants. The CAEC organization itself had ceased to exist by 1969, al-
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though some of the programs survived either as separate organizations or
were absorbed by other existing agencies.100

Sebastian Miklas, OFM (cap) writing in 1958 observed that "as
far as Catholics are concerned, adult education is in its infancy. As a re-
sult there is a notable dearth of literature on this subject. Catholic ed-
ucators have practically nowhere to turn when they want to find o-t the sta-
tus and airs of Catholic adult education. Almost no books on teaching adult
Catholics can be found and only a smattering of periodic literature on this
topic is available.101 The Handbook of Catholic Adult Education edited by
Sister Jerome Keeler, OSB, was, practIcalay spearing, the enly reference
manual in the field.102 Russell Berta, in an interview sore years later
was to observe that "certainly in terns of the total amount of adult edu-
cation going on in the country...we (Catholics) do not have an adult edu-
cation movement which would in anyway...compare with the national movement."103

Such might have been the continuing situation in Catholic adult
education except for the advent of another international event that had
major impact on the church in the United States. The Vatican Council ex-
ercised a tremendous impact on Roman Catholic theolov, thought and practice,
and opened the way for a whole new adult education effort in the Church.

Valle Scott wri,,es:

Vatican II has undoubtedly been the primary mo-
tivating force for much of the interest in Catholic
adult education. The Council itself was, in a sense,
a large scale adult education program, aid for many
it has become the protype for future Catholic adult
education programs.104

The further impact of Vatican II will be treated in a later section on
current efforts in adult education in the Church.

Earlier Knowles had observed that "the Protestant and Catholic
churches... continue to lag behind many other institutions in the expansion
and differentiation of adult education well into the modern era."105 It
is unfortunate that two of the examples of "impressive new direction"
in Catholic adult education cited by Kenneth Stokes in the 1970 Handbook
have already ceased to function in the forms described in his chapter on
"Religious Institutions,"106 The Chicago Adult Education Center (CAEC)
particularly, and most of the diocesan adult education centers.

Even so, there are other evidences of a concern for adult edu-
cation that perhaps still justify the optimistic conclusion to the Stokes
report. He ends his discussion of current Reman Catholic adult education
activities with the note that "Adult education is just be,zinnimz to emerge
as a significant aspect 'f the life of the church. There is no doubt that it
will play an increasingly important role in the years ahead."107
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