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ABOUT THE PAPER:

This paper presents the findings of part of = larger study entitled
A Study of the Church's Expanding Role in fduit Fduesticn, which was
initiated on July 1, 1971 and is to be corvleted on Noverber 15, 1972.
The Study has four parts: background and history of Rornizn Catholic Adult
Education in the United States; deiwonstrziion-resezrch projects; feasi-
bility study of central support services; and identificaticn of diocesan
needs and priorities in acdult educeticn with development and evaluation
of diocesan proposals for irplementation.

Three pzpers present the backgrcund erd history. This background

aper presents 2 current survevy of Acdult Interest, Prcgram Offeringzs, £idult
paper p X ’ & £S5,
Participation, 'and Adult lFotivaticns fcr Progrzams in Religion, lMorality

or Ethics together with a Historical Revier cf the Coniributions of Prctes-
tant Churches, Jeiwrish Synagorues znd the Foman Catholic Church to the

3

adult Educciion ilovement in the United States from 1600 to 15€0.

The findings of this paper are presented in two parts:
- Adult Education: terest, “rograms, Participztion and Fotivations.

Attendance trends are discussed in tne context of tyres of cources
chosen, reason for attendance, nzture cf sconsoring instituticazs,
and resesrch avuaileble related to these foctors.

The Adult Educztion Foverent and the Pole of Churches and Synagogues
in American Adult Ecucztion.

Surmary sketch of the histor; of Jewish, Protestant, and Catholic
efforts in adult education is vresented, givins an overview cf

o

mejor trends and the recsons for <he rencs.

Brother Leo V. Ryan, C.S.V., Ph.D., uzs commissioned in October, 1971
by the Division for’ Adult Education tc prepare the three 3ackground
FPapers.
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PART I - ADULT EDUCATION: INTEREST, PROCRAMS, PARTICIPATION AND MOTIVATIONS

I. Adult Education and the Adult Education Movement

"Adult education is typically conducted by individu:als trained
in other specialties working in institutions establisred to serve scre other
primary purpose" otserves John Walker Powell. 1 Tre tern "adult education"
itself conveys several meanings, lMalcolm Knowles identifies the term
"adult education" as conveying three meanings: (1) in ite brozadest
meaninz, the term expresses the trocess by which men and women continue
learnin:- after treir formal scacoiinz is cerplete; (2) in a rore tech-
nical sense the tern describes orranized activities for rmature men and
women carried on by a wide rance or instituoions ior the accomplishrment
of specific educaticnal oojectives; and, (3) in a reaning corbining
process and activitics, the term describes a moverert or field of educa-
tional endeavor whizn brinss tozether into a delinaole social srstem the
indivicuals, institiutions and associaticns concerned with every facet
of adult learning,

The adult education movement has been described as "vlgorous,
sprawling and amorphous--vigorous because it orginates in basic human
needs; sprawling because it is the function of widely diverse arencies;
and, amorphous, because sprinzing from an extensive ran-e of human in-
terests, it lacis an intezrating focus."3 “fhis pluraiicn of &a;encies
sponsoring) adult eiucaticn is a reflecticn of irerican Iife,"d  ‘meri-
can adult educaticn is craracierizecd ty a rluralistic "non-systen” vhere
institutions, sccial and voluntary crzanizations enzaze in the broadest
categories of fcrmal and informal adult activities, with some educational
goal or objective,

II. Churches and Syma~orues as Smonsors of fdult Education Pro~roms

Churches and symagomues constitute one catezory of formal in-
stitutionsspensoring a wide range of adult educatien activities., A, A,
Liverizht in his pioneer study of adult education in the Uaitod States
identified thirieen catezcries of institutions responsible for sponsor-
ship of rajor agult learning programs.”® !'The Church and Religious
Organizations" was one of those catezories,

"Religious organizations...not long ago constituted the lar-
gest catezory of particization in the fizld of adult education,®
Malcoln Xncwies had previously estimated 15,500,000 adults participated
in adult education activities in religious institutions in 1§55, ¢

Johnstone and Rivera in their meaumental analysis of educa-
tional pursuits of ‘rerican adulis identificd the relative irportance
of various adult educzzim errorts by identifyins the number of coursecs
attended at differens spensoring institutions, 2ased cn in‘erviews con-
ducted in 11,957 households in 1$51-1552, trese researchers reported the
relative importance of prozram sponsorships as follows:

1.
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Table . Estimates of Adult Educgtion Courses Attended at Different
Sponsoring Institutions

Estimated Number of Different
Number of Persons who Attended Classes,
Courses Lectures, Tal%s or Discussion
Sponsorinz Institution Revnorted Crouos

Church and synagogues 692 3,260,000
Colleges and universities 689 2,640,000
Comrmnity orgzanizations 488 2,21,0,000
Business and industry L05 1,860,000
Elementary and high school 383 1,740,000
Private schools 246 1,120,000
Governrent (all levels) 235 1,050,000
Armed forces 116 480,000
A1l other sponsors 50 2,0,000

(Total) 3,305 13, 360,000%

*Does not total numberof perscns 1isted in coli=n because some persons
studied at more than one sponsoring institution.

Professor illiam Griffith of the University of Chicago fdult
Education faculty points out that the relzzive irportarce of adult edu-
cation institutions is "not necessarily revealed by a tabulation of the
number of adults each reaches. 2ut lackinz a tetter irdex, this tabu-
lation provides one indication of importance."”

Cormenting on this specific table from the Johnstone study,
Dr. Griffith notes:

"The most irportant facts shown in Tzble L are
that the majority of adults learn in institutions
that are not poopularly rezarded as adult ecducation
institutions and that zdults do =ost of treir learn-
ing in institutions that are no% prirzrily education-
al. A second fact illustrated bt the tadle is that
the instituticns listed agpecr to have 1ittle in cermion,
a situation vhich ray rot troutle adult educaters
but which is likely to te cenfusing to others.n10

In 2n earlier attempt to deal with the diversity of institu-
tions involved in adult educazticn activitics, Xnowles develcped a quad-
ripartite tcrolcry of acdult educaticn inszituticrns, one catezery of which
was "those prirarily converned with ron-educaticnal goals tut which use
adult. educaticn to achieve thenm,"i1 Ciurcles, s;mazomies and relizicus
organizations are includei ty rnovles in this caitegery, Cyril O. Foule
in a forthcominn study of asercies crovicing adult educaticn divices
adult educctiion sponsorin; azencies inwo tuWo rouss: those that are
primarlily cducational and ihose that are partly educational, 1< A~ain,
Churches, Symagogues and relizious instituticns are among those organi-

0
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zations that are considered partly educational; in these irstitutions
adult educaticn may be either a coordinate or subordinate function.

Adult Particirztion in Reliricus Crientated Proerams

Another research effort desicned to examire in mcre detail the
involvenent of smerican acults in educaticnal activities was urdertzken
ty the Naticnal Center for zZcuczticnal Stziistics of the Uniteg States
Office of Icucaticn, The survey was tased on cuesticns used fer ceter-
mining particiszticn in adult education activitics drawn from responses
obtainegd.in the Current Populztiicn Survey (C2S) of the Iwreau of the
Census.'” .mong tre estirated tovel United States populzticn of
130,314,000 perscns ace 17 and oldery, 10.1 percent cortinisated in
adult education. Sirce 6.1 percent cf the rcpulaticn were full tire
dudents, the ad:usted elizibtle porulaticn wuas 119,719,680, of wkich
nunber 11 percent Particivated in adult cucaticn activities during the
period of this specizlized census study (iay 1569),

0f over 20,000,000 courses reporved in the survey, 681,000
were in the broad categery of "religien," That catecory ircludes Eitle
Study, courses relazed to denonirational church dosma, doctrine, orsanie-
zation and cormins tratien, and a1 cowrees related +o cthice, morslity
or Christizn valizes., 0° thece ceourses, €02,C20 siere celf-serceived by
the particicanic es "redi-icus zéwli educaticn." Cf these sce twenty
million courses, 765,000 ere actually siver or conductcd =t church or
Synagogue locaiicns, Tris Particivaticn Study revorted thre three rost
popular sources of acdult ecucatica to ke rublic or private scheol cller-
ings, job training coportunitics ard pari-time enrollrents in colleres
or universities, Cniy then did 4he category: "Cerrunity erzznizeiicns®
rank as source cf adult cducaticn serving 13,4 rercens cf ihose porsens

<
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participatin: in wduls elucation at tre tire of the sludy. Chwrches zpd
Synagogues are cefined as cre cf the neichtorhood or ceromnity-based
organizations in this category.

A further cnalysis is new in process to icentify private, ncn-
profit corrunitr-tased crrenizaticns which offer zdult education vrograns
and collect stztistical irforratica rex rding their Iferinzss, partici-
pants, staff and finznces. T cata are necced to cerplete the total

ece ¢
Picture cf zduit education in the United States.!

The areaz of adult education activities offered specifically bty
churches and Simazogues is one area that hes net tzen stvdies senaratelr
by federal acencics, ven the Portiginatics in Aduldt Tlucasisn 1049 cnaly-
sis did no+ roroach the cuesticn oo Craen anz grmazcque fTongoresnip of
a dult educatich activizles, Thas gurver was tesed cn rescerzes given Ty
particicants, net ty fronserirg oremnizaticns, Particizants were zsked
to identify tra naiice o ithe cowses in vhich they werc enrollcd, to
state -liere the cowrre weas conducted, but were not asied to Five any iden-
tificaticn cf the ccuree frénser. That gap dn tre cellcetienm of data con
perhaps te correcied in future studies. The evidence in ren-covernmental
research in this field furjests that the churches and S¥nazscrues tlay o
substantial rols in tre Sponsorship of adult education éctivities, and
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that ethical, moral and religious subjects and topics are of interest
and concern to largg numbers of persens who participate in adult edu-
cation activities,i

The priority which adults give to ethical, morzl and reli-
gilous study can be Judged, in part, cty the nuxter of courses in these
fields offered ty 211 adult education agencies, bt the mmber of ccurses
offered in these areas specifically by churches, synagogues, religious
associaticns and denorrinaticnally related organizations, and the uni-
formly high interest in these prograns as reasured ty enrollments,}/

Reasons Adults Particivate in Relirious Crientzted Irosrams

that does resecrch in adul: education reveal about the moti-
vations and reascns proffered by persons who choose courses and related
adult activities in the categories of ethics, rore ity and relicicn?
Yhat reascns do p2ople give ior their rarticipaticn in 211 types of zdult
education activities? Is there a special reascn or cluster of reasons vwhy
80 many acults choose progrars vhich can be classified es relimous in
content, vhether soensored ty a churct., Syreagezue, or other organization.
Faul Burgess has recently ccrpleied an extensive stuay of this aspect of
adult particivation in ccucaticnal activities, The research citaticns
which follow in the rest fou pares cre draim frem his recent docterzl
study completed at the University of Chicago,'®

One approach in the research is simply to ask adults about a
recent course registiraticn end frem tle backeround cf treip decisicn1§o
participate in that course to draw certain cenclusicns, Deane, Foy,
and Villizns and Eeath have researchcd zdult particization in ceurses
using this technicue.<0 fnis technicue dees reveal whe adults attend
a particular event zt a cular tire but theot insicht is screrhnat
lirited in its long term valicily, inotker method is to ask the aduli
learner to indicate fren a prepared 1ist of pessible reasons the ores
which mest influenced hin to urdertoke a DParticular educaticnal acii-
vity. Nicholson used this nethed "to identify end enezlyze the major
educational needs and interests of adults,"

Nicholson develcved three categories which he termed "Econorzc-
Occupaticnal, "Intellectual-Cultural," ard "Personzl-Social." Respon-
reasons urder each cztegory. The results
t indicazed econcric-cccuraticnal reasors, 62,2 vercent
tuai-cultural reasons and 30 percent indicated personal-
social rea:.cns,

Hall, using previous research, personzlits theory, and anal-
Yses of vario.s philoscrhical vievpoinis and cepth Intervieus cerpiled a
list of mere +han 200 reasens for rarticinotieon in ntremaking clubs,
Thse response. were refincd into seven groups of rezsons:
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Pursuit of knowledge for individual general
intellectual grewth
Pursuit of knouledge for irproving homemalding corpetence
Pursuit of knowledge for improving society
Pursuit of esteem
Pursuit of scciability
Pursuit of diversion
Pursuit of social expectations

Applying the catezories to a study of Mlinois Fomemzkers Clubs, Fall dis-
covered different patterns of rezsens for menter rarticineztion in different
areas of the stzte.?? I/znderercs developed a list of tueniy-feor state-
ments and zcsked rarticipants in Creat Decisions prograre to iraicate from
the list specific reasens they had joined the procrem. Using 2 ~luster
analysis technique, the statements could be reduced to

Cluster A - Self-Felp
Cluster B - Sccial Dxtension
Cluster D - leerning

Cluster E.- Escape

These studies are so cpecialized that they risk using a ccrp-
lete range of reasons for particiratine in ccucaticnal asctivities troad
. ° ~ . * ® - .
conceived «nd they are stdject to a very hish de-ree of inliuence duve to

the specificity of the topic or grewp wnder stucy,

Perhaos a rore valid approach is to be found in the concert de-
veloped and explered oy Cril 0. izule in e modrins 1 nd, Tre

emphasis here is cn <he individual's orientaticn tevarc Lening; Y...not

the act of rarticization tut the participant. "4 Foule icentifies and
describes three sut-groups of centinuing learners:

"The first, or, as they +ill be called, the rorl-criented,
are those vro use educaticn as a means of accerouicrang
fairly clearcut cbiectives, The secend, the ocridivocri-

ented, are those vho izke vert becauce they £42 in ine cir-

cun.svances of lezrning a rieaning which has ro rseessary con-
nection, and ofien no cernection at all, with the content cr
the announced Pirroses of the activity, The thind, the learn-
ing-oricrted, seex knowledge for its own sake, "5

Shefficld furikhes studied and develered this
the concepts ceveloped by Howle in Tra Iouirine 1,
a 1istofi3£ty-eight reasens why acu_Ts sas gar
range of educaticnal activities. Fis 13 nzisted
that were Judred to re rerresentative of each of th <ICEe mreurinss
identified o fewle, plus ten reascns which vere net assirmed to 2y~ one
of the orientaticns, cutrivting his lists to participonts in an educa-
tional cenierence Sponctered ty eizht irmerican Universities, Sheffield
asked these zdul: learncrs to indicate on a Tive zcint seale how ofien
each reasen infinenced their decision to rarticizzaze, Using the princivle

component analysis tecrnique, Sheffiecld identified five Frincipal ccnpenents,

8
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6.

what he calls orientaticns. He named them as follows:

1. learnine orientatiou-—seekihg knowledge for its owm sake;

2. desire-ac-.i—~t7 cricntation-~taking part because in the
circumstances or the lens N5 an interversonzl or social
meaning is found which m2y have no necessary ccnnection at
all with the content of the announced purposes of the
activity;

3. personal-ecal oricntation—-participating in education to
accomplisn 1'ziriy cicar-cut rerscnal objectives;

L. societal-wca1 oriertation--participating in education to
accorplish clear-cuy cosial or cermrity objectives; and

5. need-activ<:e oricntevion-~taidng part because in the
circumstznces or learriny an intrcsvective or intraver-
sonal reaning is found which may have no necessary ccoanec-
tion, and often no ccnnection at all, with the announced
purpose of the activity,27

Paul Burge.s undertook to enlarge the research and to seek, if
possible, to examine further the general clusters of reascns, to extend
the study teyond srmall, specialized sarples of respendents enrolled in a
single educational activity. Since "no two of the researcrers in earlier
studies reported the same clusters..,it could reasonabl: be inferred tha
all clusters of reascns rave not teen foura, e rirgess "ceneluded thas
reasens ckoscn by adults frem a list of rezsors for parvicipataing in
educational activities would factor into at least eight grounss. The

f actors that appeared to exist were nzmed and defined,

1. The desire to know for the salze of lmowing
2. The desire to gain inouledre in order to achieve a rersonal goal
3. The desire to rain lmeuledge in order to achieve a social zoal.
k. The desire to tale dart in a social activity
5. The desire to escape
6. The desire to cemoly with forrmal recuirerents
7. The desire to cemoly with general social rressures exerted
by acqueintances, Iricnds, relatives, or gcciety as a vhole
8. The desirz to study alone or just to be alone<”

The interesting and significant outcome of thre Sheffield research
for adult religious cducaticn Was the emercence of "tre desire to reach a
religious gozl" 25 a sirnificant factor in the reasons why adults parti-
cipate in group educational activities,

Sheffield reports his findings as follows:

"This factor was not predicted but nevertheless ererged with
three items with fzctor loadings in excess of ik 100 factor
loading cut-off roint, nerefore, the fastor is recerized
and included as a nev, senarate, and distinet cluster or
groun of reasons which moves €ore pecple to rariicirate in
educaticnal activities. The definition cf this factor is ap-
pParently a desire to learn in order to meet felt odbligations
to a church, to somo religious faith, or to some religious

9
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missionary effort. Because of the apparent need to learn in
order to reach a religious -oal, it is placed at this point in
the scheme of the seven factors. Each number of the three
items is in parentheses and identifies the item on the REP.
Each item loading on Factor TV is given irmediately pPreceding
the item,

(12) .7L To be better ale to serve a church
(17) .61 To improve Iy tviritual vell-being
(20) .55 To satisfy 1y interest in mission work

"The religious goal factor was not identified by any
of the previous studies cited in the review of the literzture
section. Pernaps this is oecause items of +his nature were
not incluced in instru-ents used for collecting data in ihose
earlier studies or because the people who were szrpled did not
feel the religious goal dssire was an inciting cause of edu-
cational particivetion., "he three items in this study were
among the thirty extrz iie~s not prejuized to reoresent a fac-
tor. This is the only new factor which ermerged. The jtom
included deronstrate the urcerlyinz there that the rescendents
have a desire to learn in order to irprove their spiritual well-
being . "30

These resulis czuse Sheffield to refer %o the statistics quoted
earlier frcn Malcolm inovwles rezerding acult ecucation particivaticn in
religious institution advl: education and to the Naticmzl Crinien 2zseerch
Center study by Jchnstone and R®vera. In trere previously reporicd
Statistices, Shefficld »efers to the research of /nn Litchfield in The

ar——

Nature and Pat*arm of Poriicivaticn in ;duls _ducetien Uctivities tFere

LS

a "Jeligicus” CC.PCOAL Crergec wiaen wne iscter nagyied a2 1ory-cix
educationel activiiies in the Leisure Actisdrr Svrwcw, Durgess concludes
as follows:

0]

"With the largze mmber of adults particirating in the edu-
cational activities of a religious nature, tn widely lreld
view of faith and its reanine to the individuzl, and the
'heligious! 2ctivity cormoenent identified by Liichiield,
it seems lozical for the Besire to Rezch a Religious Goal
to emerge as a clear and distinct erouo of reasens vwhich
influence scrme adults to particirate in educaticnal zc-
ivities. Tre Desire to reach a Relirious Gozl is oocth los-
dcally and in terms of statistlicel analvses different Iren
the 'Personzl Gozl' ard the 'Social 2¢:1!' ard is therefore
considered to be a rewly identified influence wrich moves
adults to seek out and pursue educaticnal activiiies,"32
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PART II - THE ADULT EDUCATION MOVEMENT AlD THE ROLE OF CHURCHES AND SYNAGOGUES
IN AMERICAN ADULT EDUCATION

Course offerings and adult registrations confirm the potential of
the Church for achieving a leadership role in adult education. That leader-
ship potential lics in voth the special areas of relijious adult education
particular and proper to the Church, but 2lso in the zeneral field of adult
education itself. BResearch shous that adults desire to acnieve certain
spiritual goals and are prepared to devote time and educational eifort to
that end.

What has been the role of churches and synagogues in the history
of the adult education nmovement in the United States? ‘hat has been the
contrivution of the Protestant Churches and the Jewish Synagorues to the
American adult education moverent? ‘what has been the specific contribution
of the Catholic Church to the imerican aduit education moverent?

Malcolm Knowles divided the history of the adult education movenent
in the United States into four pericds, bezinning with Colonial Foundations
and Antecedents (1600-1779), trrouch the period of Hational Growth (1750-1865),
to the period of maturation as a nation (1866-1920), and ending 1ith the
period of development of institutions for the education of adults (1921-1961).
Another division should perhaps be created for the period 1962 (tne date of
the Knowles booix) to the present. The trends of this nast decade are test
observed by using the Handboox of Adult Tiucation (1970) editved by Sdth,

Aker and Kidd.34

Another historian of adult education, Webster E. Cotton, has ex-
amined the period 1919-158) which he calls "the modern era of adult education."
He divides that period into three pariods of growin (or rationale 2s he tez
them). The first period (1915-1529) - "cne of idealisn - zdult education %
seen primarily as an instrument of social reform, socizl reconsiruction and
social prosress...iiz second reried (71930-1946)...uas a period durin: which
attempts vere made to adjust ideals to that which could be Judged reglisticCes.
Finally the period 1947-196L was characterized by intensified movement toward
greater professicnalism and institutionalization,."35

~
oS

The Role of the Frotestant Churches in the Alerican Zdult rducation Movenment

"The Church was probably the most in<luential institutional force
for the educaticn of adults in the first two centuries of ow= national life,"
Knowles observes in his discussion of adult education in ke Colenizl verisd.”
To refer to an antecedent oS the Colonial period, hudson in his earir classic
on The Fistorv of ’dul’ Zduveati-n (1551) s>ites avoud various early moverents
including tne ex-aican-a centiry moral reform societies and ihe welsh Surndzy
Schools, the first adui% schools for ren and waren, tne earliest evidence ol
adult educavion in Great Britain, "The first novement in aduit as in infanv
education was sanctified by that irpertant odbject, the discrimination of re-
Yigious faith...The exact period in the last century when adults were first
admitted 23 pupils into the 'mmrlish Charity Schools' cannot be ascertained,
though it is certain several entered into the 'ielsh Circulating Schools! as
early as the year 1740, in order to otbtain the means of recdinz the velsh
bible...In nu~berless instances, parents accompanied their own children to the
school during its continuation in the district, (and many even of sixty years
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of age, in their anxiety to read the Scriptures in their native Welsh) presen=-
ted themselves daily to receive the lessons imparted.37

Wayne L. Schroeder has noted that "during the seventeenth and
eighteenth centuries, adult education taking its cues fron society's concern
for man's salvation, was largely identified with the task of teaching adults
how to read so that they could attain salvation throvgh *hs Holy Scriptures."33

Miller writes that "the Sunday School m. it in Christian groups
in the eighteenth century is credited with being the beginning of modern adult
religious education..So large has adult education in religisus institutions
grown (an estimated 15,CC0,000 people in Protescant groups 2lone talking part
in Sunday Schools, ren's and women's organizations, study clubs for married
couples ard young adults) that these educational undertaidings form one ol the
largest segments of adult educaticn."29 inoules acknowledzes that 'while the
Protestant Churches were experiencing an increasing voluntarism (between 17¢0-
1865) this fact does not mean that they vere yet conscious of any substantial
role in the secular education of adults. The sunday School movenent bezan to
be transplanted from England in 1735 and in 182l the American Sunday School
Union was founded. The nission of this iovenent vas completely doctrinal and
its clientele was exclusively childrer.™Y Tue Americen Zible Society (1816)
and the American Tract Society (182}) exerted considerable influconce in this
Period, chiefly relizious but "were definitely concerned with the promo:ion, of

literacy and with satisiying the reading neecds of the moderately literate.”hi

The period, 1886-1920, witnessed the rultiplication of adult educa-
tional institutions. Knowles observes that "indoctrination in the precepts
and tencts of particular faiths...continued to be the chief characieristics of
religious acdult educaticn during this pericd...Cn the vhole, houcver, reli-
glous institutions thermselves did not experience the kind of drarmatic develop-
ment of institutional forms for the education of adulis thas charactericed
other institutions,ud Interdenominational conventions of Sunday Scheol
leaders continued in this period and the Fifth Zational Convention (1372)
adopted a plan for Imternatiorsal Uniforn Sunday School Lessons vnich, vhen
adopted, becarme a major influence in boh ‘he exransion of this forna of re-
ligious education znd in achieving a higsh darree of wiiforrmity in the content
of relirious education throuch Sunday Schools. The Sundey School !'ovement
was active and expanding during this period. The Chautaugua Movement wss
"essentially a training center for Sunday School teachers, and..nzny...lit-
erary and Scientific Circles were organized under Church auspices. Bible
study was popular, lectures, brograns more ccrzmon, weekly institutes, exten-
sion courses and swer schools--all addressed to adults were being sponsored
as new forms ¢f adult education, and many of ‘hese prosrarns had a heavy re-
ligious content.- The activities of the Protestant Churches amons adults be-
gan to expand and to extend in nany areas under the general capstone of re-
ligious education.

Ernsberser poinis out that the "traditional Protestant erphasis
on the teacning ministry, finds contermporary suvvori in the grovwing recoz-
nition that the Church ine ablv and unavoidably teaches and cor—unicates
definite rmeanings, Iducaction of some sort goes on where there is any act-
ivity in the church...Therefore worsaio, rreaching, study groups, service
enterprises, social fellowship, social acticn and even recreaticn are inclu
ded in this broad concept of Christian education for adults,"d43
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The period, 1921-1961, was a perlod which witnessed the develop-
ment of institutions for the education of adults for their responsiovilities
inaz »  "The differentiation of «r adult educational role in the Prot-
estant - structure occwrred very gracually and spottily,.a few of the very
largest churches established ithe position of director of adult work...at the
denoriinational level, the trend was more mirked but still far from universal...
At the national interdenominational level, an attemp: to build a unified
adult program for imerican Protestanism was made with the founding of the
United ™ristian Adult loverment ﬁﬁder the auspices of the Internmational Council
of Religious Education in 1925."

But despite the continued similarity of offerinss primarily
focused on the BSible, "there was a distinct trend away from the traditicnal
lecture-recitation format,..(znd) week-day courses available in churches
across the couniry included such secular subjects as: preparation for mar~
riage, child develozment, dancing, handicrafts s politics, drama, litera-
ture, music, econonics and many others...The programs of the various men's
and woren's clubs, ccuples clubs, oldsior's clubs, and other awdliary or-
ganizations frequently contained substantial educational content."i5

The concern for the training of lay lezders and the discovery and
introducation of group techniques was a cimmificant development in the approach
of Protestant Churches to the education of adults. A review of the 1 itcvature
of this period publizhed by chureh relzicd publisnhocrs in the areca of reli-
glous a’ult educa*ion revesls a larse aunoer of titles which are related zo
methods of teaching adults ra%her than to content. iiiller observes in the
1960 Iandboc's that "up till now the one imporiant item in the relisious edu-
cation or adiults has besn 'content'., The discovery of the imporiance of
'method! in adult relirious educaticn oresents a challenring new dimension
which is causing many of the new chanzes in philosonhy " Miller furiner
identifies these outstanding philosophical chanzes as (1) the concept of con-
tinuwity of learming: (2) discovery of the educanility of the adult; (3) the
adult as learner.4! )

}¥iller furiher notes that "one of the most extensive plans for
the application of adult learning crincicles to adult relizious education pro-
grans is the "Indiena Plan" develoved oy Paul Bergevin, director of the Fureau, .
of Studies in Adult Education, Indiana and Purdue Universities and his stafr,"s®
Knovwles also cites in his history the "picneering series of exparimenis..in
Indiana...in cooperation with five denominations...to discover weays to irprove
the educational juzlity of aduli educational activities of the churches,"s?

. The work of Paul Pergevin ard the I-diana Plan deserves special
citation in any history of the religious adult education movement. The praise

by ¥iller and inowles serves as one introducation to thke contritutions of Psul
Bergevin. 1dith his associaze, Join Feilinley, Pzul Zergevin wrote a descrioticn
of the Indisna Plan under the title, Tesi-n for sdult Zdiecasicn in the Caurch,
That book was revised and reprinied DIrivilady &S .12 :=z.wna -
gﬁainhrevised and acridged and published in 1571 2s ,ouic “aacation for th
urch,
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Adult Education in the Church "describes an educational plan for
adults. Its main empnasis is ov tne education of adults in religious insti-
tutions. while the psychological and educational concepts...are applicable
to most programs of adult educators, it is the purpose of this particular
educational plan to try to interpret these concepts in the milieu of the
church, "

Bergevin and McXinley explain why they chose the Church for the
original study which resulted in the Indiana Plan: (1) the church is a
large, widespread institution with a great potential for adult learning;
(2) the church is concerned about hunanity, and to sone extent does or could
counteract the destructive philosophy of almost pure materialism which has rost
other social institutions solidly in its grip; (3) the church has many
persons in it who are interested in learning and who could be stimulated to
be interested; (L) the administrative organization of some comrmunions is such
that it was not difficult to get and to keep a numver of experimental groups
working for sever:zl years; (5) cooperation with most of the clergy and key
lay persons was possible.!52

Bergevin and McXinlcy perceive adult relizious education as a prob-
lem and a need. "The prime educational purpose of the church is to help us
to know God tetter so that we nay better serve Finm,. But many of the organized
adult learning prozranms in local churches fall short of tnis goal."3 The
authors have cdeveloped a table to express their anzlysis of the rroblen and the
need. The wiiversalisy of the prodlen which they ideniify and the necessitvy
to meet that need in all adult religious education progranms, regardless of
denominational sponsorship, gives reason to quote their table here:

Why not adopt the best known educational procedures to the
unique problens of relizious education for the purnose of
maldng adult learning more productive in the Church?




1.

2.
3.

L.

5.

6.

1.

8.

THE PROBLEM

Inadequate understanding
of the adult as learner

Tirmidity and fear

Training for leadership
only

Needs prescribed by au-
thorities:

a, Extremely centralized
planning

b. Jargon, unrelated in-
formation

Goals seldom determined
or understoci by parti-
cipants and seldcm used
by planners

Token evaluation, made
by planners only

Preoccupation with sub-
Jject matter

Use of inadequate educa-
tional procedures

12.

STMMARYSL

1.

2.
3.

k.

THE NEED

Opportunities for lay and
clergy to understand bet-
ter the proolems and prin-
ciples of adult learning

Freedom of expression

Training in both leader-
ship and other kinds of
responsible participation

Beginning with needs learn-
ers recognice

a. Let participants help
determine the progranm

b. Have opportunities for
learners to relate in-
formatim to experience

Clear, shared goals which
planners use to give di-
rection to prograus

Organized evaluation by
all participants

Balance between content and
process

Training in the use of appro-
priate procedures




13.

Another and later volume by Paul Bergevin has also been cited as
a significant contrivution to the field. tmong the philosophers of adult
education, Thurman J. white cites Bergevin and comments: "(ke) is not an
academic philosopher; he is a former industrial engineer, now a professor of
adult education. Eergevin tries to forrmlate and test theories to guide prac-
tice. He is particularly concerned with selected goals of adult education:

To help the learner achieve a degree of happiness and
meaning in life

To help the learner understand himself, his talents, his
limitations, and his relationship with other persons

To help adults recognize and understand the need for life-
long learning

To provide conditions and opportunities to help the adult
advance in tne maturation process spiritually, cultur-
ally, physically, politically and vocationally

To provide, vhere needed, education for survival in liter-
acy, vocational skills, and health measures

Bergevin reviews adult education as a systematically organized pro-
g7 In an organized institution, as independent study, as participation
training, as random experiential learning, and as a special field of study...
Bergevin places a great deal of ermphasis on the philoscohical pronosition that
prograns of adult education are to te desipned and concucted to help adulis
See themselves as naturinz beines seeidng wholeness.">> The secornd bookx of Paul ,
Bergevin vhich prompts this analysis by inite is 4 P’ ‘losoohy for Adult Fduczticn.5d

Bergevin and his associates have notlinited themselives to elaborations
of the Indiana Plan and to develosing a philosophical stance about adult educa-
tion., ere has been a corresrending develerment of tooks and materiails cdesigned
to assist in the irplementetion of these icezls. Thece publicaticns reflect 2
significant trend in the shift from the traditional crrhasis on econtent in reli-
glous acult education to the céifcovery of reans, nethods znd technicues to
involve adults in their owm learnirg.

Additional aspects of the contritutions of the Protestant Churches
Will be consicered in a special report on Christian idult Education.

A .

The Rcle of the Symacerue in tre frerican Adult Zducaticn Yoverent

Let us novw examine the role of the fynagogue and the Jewish corrunity
in the evolution of the aduit ccucaiion moverment in the United States.

Adult education hes always been an important part of Jewish tradi-
tion. Knowledce of the Torzh was én essentizl aspect of Jewish education
throughout the centuries. iller in kis analysis of acult education trends-
refers Yo the long iradition of teaching vhich has charzcterized the Jewich
faith frem the tire cf the introducticn of tre Synacogue during the fifth
century B.C.61 The first eprearance of Arerican acult education uwnder Jewish
influence was in the period 1750-1865. Xnowles notes that "verhans one of the
most important develcprients in this era in adult education in reli~ious institu-
tions was the emergence of Reformed cudaism,"02 Of the novement he quotes
from Bernard E. leland who observes:
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Having abandoned the racial taboos and practices of the
traditional faith which intended to set the Jew apart
from his conteriporaries, the Reformed Jew has taken up
the task of adepting hirself to the environment of
modernculture with a zeal not to be exceeded, if in fact,
matched, ty other religious acherents...This rove~
-ment in Judaisn Las been an energetic influence in be-
half of enlightened and socialized living in this coun-
try for more then a cenvury.

During the period of naticnal growth (1866-1920) while "the adult
eaucation work of synagogres and terples remained fairly trzditicnal during
this period, trhey cic step out irto vositions in mary cormmunities in vioncering
the developrent of hLichly intellectuai public forums. The Sinai Temzle in
Chicago...launched its first series of lectures in Fal » 191k, and rarigly
gaired a reputaticn as a champion of free speech in the Chicago area.'®

By the period, 1921-1961, when institutions for adults were emerging
and developing, Hnowles believes that "there tended to be agreement anmong all
types of synagogues that Jeuish adult education cshould be ccncerned with four
basic aims: (1) psycholcgical rezssuscnce for the individual cew, reducing
self-doubt and even self-hatred; (2) fostering en intellectual loyalty to th
Jewish cormunity; (3) restcration of the traditionsl Jewish ideal of "learning

- for its ovn sake"; (L) draiiing members closer to thoir synagogues and making

prayer ard wership a significant part of their iives. 2ut in ike matter of
precedence among thiese aims there was censice.sable difference beti:een the
Orthodox, Conscrvative, and Reform groups, "05

Rabbi Leon Feldman distinguishes the points of erphasis:

Orthodox Jews erphasize the infermation and training
necessary for the full observance of traditional Jew=
ish laws, custcrms and observances, Heform Jews..,em-
phasize 'cultural' Judaisn rather than cbservances;
problens of relaticnships between Jews and nen-Jews,
and problems of ethics and charscter buildinz,
Conservative Jews generally stand rid-vey tetween the
Orthodox and Reform ideologies, balancing observance
and adult education fer 'custems' and emphasizing the
importance of understending Jewish history,56

Adult education prosremming varied according to the stance of
the sponsorinz symagoctre. "Crirodox Conzregations favored the classroom
type of procran involving intersive study based on texis., Reform ternles
leaned toward large neetinzs, featuring lecturcs, derates, and recitels,
with opportunity for audience perticipation., Conservative synarosues mixed
the two. A prrocram pattern that was adopted widely in the Censervative
and reforn syragorues was the Congregational Institute of Jewich Stucies,
Sponsored bty a sinzle symacogue or ccoperatively by several congregatvions
and corrunity agencies,"©7

. As in every other segment of the adult education movement some of
the acblevements czne slowly and ruch of what initially was offered as adult
education by present stcndards left much to be desired. Adult education lacked

16




150

status, budgets, and professional staff during rch of this period. Rabbi leon
Feldnan and Lily Edelman (then Director, Cepartrment of Adult Education, New
York Jewish Cormittee) (of B'pai B'rith), both pioneer Jewish adult education
leaders saw the liritations, especially the absence of any real sense of adult
learning, inadequacy of training in adult education on the part of recris or
lay leaders, contusion about curriculum and frequent lack of relevance.t3

Dr. Samel 1I.
education: in his monum i o adult ecducation
prograns in four general Jewish : i genizaticns: B'nai
B'rith, the Nationzl Council of Jegish voren. the imerican Jewish Cormittee,
&nd the American Jewish Coneress.®” (Coren Sees the growing awareness of

&dult education as a reflection within Judaism of a new role for the American
Jew,

By the end of World War II, it was apparent that a major
upheaval had taken place in Arerican Jeuish life. This
period marxed the turning point in the wnole ratvern of
American Jewish education. Tne decade that witnessed
the destruction of 6,000,000 dews in the Hazi holcczust
and the subsequent esteblishrent of the State of Isrzel
witnessed the widespread uninhitited Jewish identifica-
tion, record S¥nigogue enrolirents, and incressed inter-
est in Jeuish educaticn at all levels. The decade an

a half 19L0-56, has ccen descrited as the period of
"Jewish Revival® in this country.,

On the adult level there Were increasing numbers of
people seeking guidance and resources to Lelp then to
better accept their Jewishness, to particivate in the
affairs of the Jevish cormunity, and to find self-ful-
fillrent in their Judaiem, Ly the early 1550's, it was
obvious that adult Jewish education was ccning to the
fore as an irportent new developrent in the American
Jewish cermunity,7C

Cchen contrituted a series of znalyses of his findings to the 4merican Jevish
Yearbook (1565) and later to Jeuish Education (1963)., In the former centri-

tion Conen reported on the 198} study of the American Assceiation fer Jewish
Education (AiJz) desirned to update a 195l study of the growih of the cewish
educational movement. "The critical needs in staffinz, finarcing, educational
methodology, Prozran evaluaticn, forrulatvien of objectives and the need for the
develorrent of a wnified field were urcoveredt by the study,7i fThese results
prompted the AAJE to convoke the first liational Conference on Adult Jewish
Education in 1965,72

Revieving the educational precrans of the same four Jewish cultural
service grours la%er (1568), Cohen stily found ecucational otiectives ille
defined, nethodolories essentially tre same but "interse premotion within
each organization and a drzmztic increase in tudrete opening the possibility
of "the rmulti-facoted excosure to several cptions in Jewish religious and
cormunal involvement and identification,"73
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Anne Sinaj has studied the adult education programs sponsored by
the National vomen's League of the United Synagogue of imerica, il

Adult Jewish Educaticn is published periodically as ore of the services
of the National ‘czcery 1or Aicuit Jewish Studies, the adult education arm of
the United Symagegue of :merica. Adult Jewish Educaticn is devoted to prcmoting
adult Jewish education by providing descripticns of award-winning progrerms, and
by publishinz infcrmation on resource naterials, arnd articles on adult learning,
progran and teaching tecrniques, teaching of Biblical literature and insights
c¢n the relationship of the Jew to his comnunity.75

Materials designed to foster adult education efforts in Jewish con-
gregations have been developed znd rmace wicely availzble., These effcrts ap-
pear to meet the need discovered in the 15€l siudy, which reported an absence of
guidelines and materiasls which might be assccizted with Jewish acult education.
Such materials include manuals for sdult Zcducazion Connunities,'b Cuicelines
for Objectives and Standards,‘7 and Cuides to Educationzal liaterials.7d

The developments in the past decade give Sfurther cenfirmation of the
validity of the foreccst of Rztbi Feldman in 1554 when he predicied: "ie are
in the midst of trznsitional years which Wwill lay the groundwork for a
vigorcus, healthy progrem of ccnaresational adult Jewish ecucation."!? Stckes

. is likewise able to conclude that "acdult ecucation is playing an increasinzly
important role in the 1life of ihe Jevich cermmmnity. Its major theme exterds in
two directicns=--poth vitaily i-rortani to the Jew--cutward to en increzsed
understanding of an involverent in the crucizl issues of Zmerican culture, and
inward to reaffirm a definiticn of Jewish identity within the larger culture.!

The Role of the Rc~an Catholic Church in ™ Arerics: Adult Tducation Moverment

Let us now concider the svecific ceniribution of the Catholic Church
to the adult education movement in the United States.

Knowles did not cite any svecific adult education under Catholic
auspices in the period of Colonial Feundaticns (16C3-1779), but his obser-
vation for the reriod of National Grewth (1856-1920) that "in the Catnolic
Church the chief instriszent for the education of adults continued to te the
pulpit anc the liturgy"Ol applies to te other historical perieds, (1780-1665)
and perhzps in a srecial way to 1921-1961 and to tre current period, 1962-1972.
Sister Chabanel, iritinz on "The Educaticnal Significance of the lLiturcy" for
Continuous Zearnin~, the journal of ihe Canzdian assceiation of Adult Iducators
notes that ‘cnyy litursy that frees ren to cerve_their trothers can be irte
liturgy, and this is the litursy that ecducates.»02 Just the use of the
vernacular in tke litursy has provided a tremendous impeius in the whole area
of adult understancineg of the lesscns or the liturgy. 7Tne involverent of the
laity in the liturgy has increased lay intcrest as well.

Sister Chabonel further defines her idea of the liturgy that edu-
cates as follows:

18
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"Vatican II: Constitution on Liturgy recognizes the two-
fold dimension of God's-serving-men and nan-cerving=-God
when it descrives the litur~y as an 'exercise of the
priestly office of Jesus Christ.' Christ exercises his
priesthood in the prophetic function of revealing to us
his Father and making us sharers in his life; then in the
corresponding upward moverent of mediation he offers us
with himself to the Father., It is within this descending
and ascending novement that I would like to reflect in
the liturgy, and the Eucharist at the heart of the litwgy,
as educating,"®

The roots of religious instruction given to Roman Catholics draws
from the catechurenate practices of the early centuries, from the monastic
and episcopal schools of early church history and “frecm the requirements
laid down cy rmedieval synods regarding reguiar pulpjt instruction of adults in
the Credo, Pater, ive, and the various sacraments.tod A contexrporery view is
expressed by ..inicz :relliig, who writes: "The Sunday hcemily shculd be and can be
the peopled adult iniroducticn to the Scriptures in which our faith is fourced.,
The current chanze in the church simsly cannot be understocd except in the light
of sound conterperary anz adult reading of the llew Testament in the frame of
reference set for it by the Hebrew Scriptures,"d5

Granted that the liturzy and the pulpit have been and centinue to
be sources of acult educsiicn in the crurch, wiat historiczl events can te
cited to sheuy an emerginz consciousness of acult educatien as a church function
peyond these two basic opportunities Zor adult learning?

Knowles identifies "The earliest form of discreet zdult educational
activity operated by Catholics" as "ihe reading circles that vore often fourded
in connecticn with rarish litreries.'<® An exaple vas the New Jork Cibty
Catholic ILitrary Asscciztion cstiplisted in 1¢S5k "with the otiect of disscrmi-
nating Catholic truth and uselul mouledrsc and promoting the rmorzl and intele
lectual culture of its members.:07 Iy 1880, this .ssociation had a historical
section, a debating club, a necaicnic's society, and a litrary of over 1,000
volunes, Catholic young people's soc.eties were for—ed in tiils period and had
educaticnzl goa2ls as one pwrpose fer thelr orgznizavim. The Xavier Alwni
Sodality of lew York (1843) brousht the aliuni of 211 Catholic Collezes together
"to prcrote the study of good bocks end to foster a taste for the sciences and
arts."88 Feen 1885-19CO, Mzclellzn notes that the spread of the Feezding
Circle moverent was "rapid and widestread" and in 1699 beczme formally organi-
zed with the founding of the Reading Circle Union.

The purpose of the Reading Circle was to:

“.encourage the diffusion of sound literature and to instill
a love of good readinz into the hearts ard minds of the
Catholic rasses; to rive thecce who pursue their stucies af-
ter lezving schcol an availacle otporiwnity to follow pre-
scribed courses of the most aprroved reacding; to enavle
others who have nade ccnsiceracile prorress in education to
review their past studies, and particularly, ‘o encourzge
individual home study in systematic Catholic lines.,.*89
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During this same period (1892) the Catholic University of America
established a Surmer School to "en2ble those whose occupation did not allow
them to attend the University courses regularly o derive as rmch benerit
from the Swwmer School lectures as from aviendance at tre rezular university.
It aimed to arouse in the minds of its stucents a thinkinz spirit and an aciding
intergst in profourd questions, mgadane and metaphysical, which dealt with
man's past, present, and future."’

The period 1865-1920 saw the foundaticn and the development of the
Catholic school system. The Ccuncil of Zeltirore which prcoosed a Catholic
School as a part of every parish turned the atiention of Crirchren and laity
to the develovment of primary and seccndzrv schcols., The educationzl effcris
of the church were thus heavily direcited to prorrams of training for children
and, essentially as it developed, for children enrolled in carish schcols,
Sloyan rererked that "until recent decades, 95 percent of tae church's teaching
efforts and 99 percent of its funds have teen devoted to argwhere between one-
half and three-quarters of its children. The very success of the scroels led
to the disregard--unconscious in many cases~--of children not enrolled in them."”'

Knowles identifies vorld VWar I and the sutseouent establistrent (1917)
of the National Catholic war Council (1C.C), later (1519) rensmed the lztional
Catholic velfare Conference (still :iCiC), as responsible for prccucing “one

- of the major innovations in Catholic aduls educzti n."52 Tre Courcil cezsed

as a war azency ard tecame a rarmznent or-~anization to serve as tne clficizl
agency of the Nierarchy of the Uniited Stz-es fer pronoting troad relizicus,
educational, and social interests of the church in tre United Stztes. Thne
program of publications, 2id to irmicrants, sponsorships of Catholic lzy
organizations especially the llational Council of Catholic !'sn and the Zlational
Council of Catholic ‘zren really launched the crawreh into “=e field of acult
education. The lNational Council of Catholic Men (ICCH tesan exignsive
prograns of education fcr Catholics in ¥z Fields of relisizn, eccncrics,
sociolosy and international ailairs, vhils the llational Jouncil of Caiholis
Women (1:CC..) placed their progran erphasis on education, cowmnnity welfare,
family life and parent education.

VWithin the NC'WC itsell various cepariments sponsored prograns of
adult education. The Sscial Action rcepartment was most zciive in varisus
adult education; adult prosre-s sponsored ty the Socizl iciisn Cepariment
included: Catholic Conlerence on incustrial Provlems, Sozizl Action Schools
for priests, Catholic Labor Schools and an Institu‘e on Inzernational Fe-
lations. John Cronin has wriiten aboub tnis reriod uhen such social zciion
pioneers as Monsirmor Joan A. Fyan and Faiher Raymond A. Mclowan wersz the
first Director znd Assistant Director of tne Social Action Jepariment.

Later Father Cronin himself was to Join Father (later lensimmor) Zeor--e Hizgins,
who today hezds ithe Departirent of the United States Catholic 93
Conference (the successor body to the laticnal Catholis Wellzre Confserence.)

The Confraternity of Christian octrine (ccD) was also or:an.zed
throush this same body. Thomas Idward Snields, Monsirror eorse Jonnson,
fonsignor John ¥, Zussell, Faiher walter Farrell, (.?., and Archtishop “déwin
V. O'Fara were all invoived in <he early ceveloprent of tre coniraternity el-
fort, and were themselves first tecachers and teachers of ed.lts.S4 A-ain +he
impetus for these efforis can te traced to that "adnult education innovation®

which began as a war tine coordinating eifort of the Arerican bishrops.
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19.

But even so, the movements described operated amonz Catholic adults
in the case of prorrans of NCCM, 1CCW and the Social Action Lepartrent, and
amonz teachers and for youth in the case of CCD. "hese efforts were parallel
to efforts in the Protestant Communion, but were not united in any specific
way to the groundswell of movement for adult education in the nation itself.

Yet there was a realization anonz some Catholic educators that
there was a large movement in adult education in American society and that
they should somehow be identified with tha: fZort nationally. lYoreover,
there was need for an understandinz of the orirciples of adult education as
applied to the efforts of certain educational efforts zmonz Catholic sroups,
for the benefits of association among Catholic educators sharing similar re-
sponsioilities and for scme link of this roup with the lar.er oody of aduit
educators. The first discussion of relizious instituticns and orzanizations
as separate agencies in adult education and of Catholic adult educaticn pro-
grans appeared in the 1948 edition of the ¥andzook o Adult Education in tre
United States. Those references and citaticns were to the XCuC and CCD pro-
grams cited above.95

One of the recosnized areas of Catholic leadership in the adult
education movenment had been in the field of worker education.96

By 1955, a select number of lay and relicious persons interested in

~adult education in the Catholic sector bezen meetiny during the annual llation-

al Catholic Zducaticn Associasicn {NCZ4) reedinzs. Theze reetinzs lszd to
closer collacoraiion., In June 1553 durinz a Verkshoo at Catholic Universise
the Comnission was proposed and in November 1953 was accepted as a Cormission
of the National Catholic EZducation Asscciazion. Sister Jercrne Xeeler, 0S3,
one of the pioneer organizers descrives its initial activities thus:

"It immediately launched several projects desizned to
assemble current inZorration abcus Catholic acdult edu-
cation (A Hendbook of Catholis ‘Auit ion)
communications anon: Catholic acu.t cau
conference) and between Catholic and other aduit edu-
cators (particisation in the Zeli%ous E¢_caticn Section
of the AZA); and upgrade the skills of Catholic adult
educators (swmer workshops and leadership training
schools),"97

The Cormission has not been able to sustain the initial mcmentum and most of
the orizinal tand of Dicneers are no lenser asscciated with the moverment

or the Commission. Trhe evolution and history ol the YNatisnal Catholic ad-
ult Education Commission will appear in a subsequent report.

Russell Barta was one of the ori~inal £roud resronsible for in-
creasing Catholic interest in acdult educaticn. In 1558 ne was the firs:
Director of the Catholic adult Zducaiion Center (CAZZ) which had tecen or-
ganized in Chicago as an aault education excerinent resource. Cardinal
Samiel Stritch telieved that "people lacked intelleciual and cultural depth,."98
More specifically, the CAiZC was tein "as an experisent in convinuing liter-
al adult education with special re~ard for those questicns with a theologi-
cal dirmension."99 The Centers increased fron five in 1535 4o twelve in
1956, then to six oy 1962 and eventually to twelve by 15463 with 2500 rez-
istrants. The CAEC organization itself had ceased to exist by 1969, al-
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though sone of the programs survived either as separate organizations or
were absorbed by other existing agencies.100

Sebastian Miklas, OFM (cap; writing in 1958 observed that "as
far as Catholics are concerned, adult education is in its infancy. As a re-
sult there is a notable dearth of literature on this subject., Catholic ed=-
ucators have practically nowhere to turn when they want to find o't the sta=-
tus and aims of Catholic adult education. Almcst no books on teaching adult
Catholics can be found and only a smattering of periodic literature on this
topic is available.101 The Fandbook of Cztholic Adult Zducaticn edited by
Sister Jerome Keeler, CSB, was, pracuiceiiy speat<ing, une cniy reference
manual in the field.102 Russell Barta, in an inierview some years later
was to observe that "certainly in terms of the total zmount of adult edu-
cation going on in the country...we (Catholics) do not have an a2dult edu-
cation movement which would in anyway...compare with the national rovement."103

Such might have been the continuing situation in Catholic adult
education except for the advent of another intermational event that had
major impact on the church in the United States. The Vatican Council ex-
ercised a tremendous impact on Roman Catholic theologzyr, thought and practice,
and opened the way for a whole new adult educazion effort in the Church.

Valle Scott wriies:

Vatican II has undoubtedly been the primary mo-
tivating force for rmich of the interest in Catholic
adult education. The Council itself was, in a sense,
a large scale adult cducation prozram, and for meny
it has become the protype for future Catholic adult
education programs.104

The further impact of Vatican IT will be treated in a later section on
current efforts in adult educavion in the Church.

Earlier Knowles had observed that "the Protestant and Catholic
churches... continue to lag behind many other institutions in the expansion
and differentiation of adult education well into the modern era."105 Tt
is unfortunate that two of the examples of "impressive new direction™
in Catholic adult education cited by Kenneth Stokes in the 1970 Eandbook
have already ceased to functicn in the forms described in his chapter on
"Religious Institutions,"106 The Chicago Adult Education Center (CAZC)
particularly, and most of the diocesan adult education centers.

Even so, there are other evidences of a concern for adult edu-
cation that perhaps still justify the optimistic conclusion to the Stokes
report. He ends his discussien of current Roman Catholice adalt education
activities with the note that "Adult educaticn is just bezinning to cmerze
as a significant aspect ~f the life of the church. There is no doubt that it
will play an increasingly important role in the Years ahead."107
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Weekly, Vol, XXI, No. 7. (February, 1954) New York: The Jewish
Education Communities of New York, quoted by ibid., pp. 149-150,

Ibid.
Cf. Feldman, Leon, op. cit., and Edelman, Lily, "Jewish Approaches

and Problems," Adul? Leadership, Vol. VII, No. 2, February, 1959,
P. 238,

Cohen, Sazmuel I., "History of Adult Jowish Education in Four
National Jewish Organlzations,"(unpublishei doctoral thesis, New
York: Yeshiva University),1967. 410 pp.

Abstract: "Since the end of World %War I1, national Jewish membership
organizations have been giving increasing attention to adult Jewish
education, The development of adult education prograns in four gener-
al cultural-service Organizations--3'nai B'rith, The National Council
of Jewish Women, The Anmerican Jewish Committee, and The American cewish
Congress--is reconstructed and analyzed in this study. The historical
traditions of adult study in Jewish life beginniny with Biblical pre=-
cepts and practices, and the origins and developmen: of gereral aculs
education in the United States arc discussed. A review of the li:era-
ture in adult Jewish education, in the history and sociologzy of Anerie-
can Jewry, in Jewish ecucational founcdations, and in general adul
education is included. Historical, 50C10i03ical, and eCOROLLC Faciors
have influenced the increasea participation 1n zault Jewish education
(Appendixes are oificial documents of the organizations studied and a
bibliograpny.)

ct

Cohen, Samuel I., "Organizational Adult Jewish Education," Adul:
Leadership, XVII, No. 3, uay, 1968, p. 24,

"As a result of their differing histories and cmerging orzanizationa
settings, the four adult Jewish educational prozrams in thae United
States differ in thear oificial rationales and stated objeclives, but
they deronsiraze 3 developing uniformity in educational content and
format. Efforts of the american Jewish Corgress, American Jewisn Come
mittee, B'nai B'rith, and the Natioral Council o Jewish Women repre=-
sent a new dimension 1n Jewish educational taouzit and praciice ana ree
flect trends in American Jewisia corn.unal life. As the neceds oF Puilie
anthropy, defense, ana social welfare fradually diminisih, nationa
Jewish Lmenoership organizations will aive nhigher prior:
rneeds and issues, notably Jewish afiiliation and ide
gran forrmats and materials (anclugin~ siudy and cdiscuss
cCowl
e

-
24 b a

o
organizational manuals) are being prepared.,  Acdult
activities are expected to grow, together with budg

1t and
problens,

Cf. Stoxes, Kennetn, "Religious Institvtions,” in the Ha
edited by Smith, Aker aad Ridd, op. cit,, esp, P. 356 for
1964 survey and Conhey, Samuel I.T—"Aa:ft Jewish Zducation,
Jewish Yearboox, Vol. 66, (1883), 13 pp.

Abstract: "The 1964 national stludy Oy the American Associ
Jewish Education (AAJZ) represented the first atiempt s

; i
asgess the growih of Jewish ecucation as a whoic, tiae sc
ter of the various acult Jewish Education prograss ain th
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and Canada, or the problems faced by the spomsors. The survey used
123 questionraires returned by directors of Jewish ecucation burcaus,
federation or community council exccutives, directors of the acult
Jewish cducation departments of natioral uexlsh agencies, and rabois
from large Reform, Conscervative, and Orthodox congregations. Critical
needs in staffirg, financing, cducational methedology, program evalua-
tion, formulation of objectives, and cdevelopment of a unificed field,
were uncovered. As a result, the AAJE held its first national confer-
ence on adult Jewisn cducation in 1665. The document includes a
research review and recommendations.”

Cf. Proccedinzs, National Confercn on Adult Jewish Education

’ ’
February 2o, 1£63, Now Yors Ciiy A Surlary hedort, New Yord: American
Association for Jewish tacucation, 19vd.
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Cf. Feinstein, Sara, "A Content Analysis of the First National Confer-
ence on Adult Jewish Education,’’(Unpudblished doctoral thesis, New York:
Columbia University),352 pp.

Abstract: "Based on a set of propositions for maintaining individual
group culture, this study excmined the outloox of adult Jewish educa=-
tion practitioners. A limited survey of adult Jewish education re-
vealed certain neceds and prodblers, and a national cornicrence was
convened to discuss the findings. Tape-recorcéed statec.ients Dy speak-
ers and workshop participants were subjected to conient analysis and a
classification systen for ihese data was constructed, Certain stated
assumptions were tested regarding relative empaases 1n the statcrmonts.
It was concluced that the practiiioners iend to be aware of indivicual
participant nceds and do not hold a single-minded attitude on trans-
mission of the cultural heritage. Krowledge as a single variable was
far less dominant than expected. A stirong tendency to emphasize con-
tent was greatly modified by the tendency to use znowledge to increase
identification and commitment. ~nere was less erpiiasis on the function
of adult Jewish ecucation :n a plurazlisiic scciely. Variations in
workshop topics were reilected 3 ried emphases; relative emphasis
was consistent with krown belieis of spezsers; and insighis into their
attitudes could be made by iniercnce from their assertions.

m()

Cohen, Samuel I., " New Directions in Acult Jewish Education,” Jewish
Education, Vol. 38, No. 2, March, 1968, 12 pp.

Abstract: "Traditionally adult Jewish education was synagogue or in-
stitution sponsored and oriented. Since the endé of World Vwar II, a
number of national Jewish membership orzanizaiions have emerged as
major sponsors oi acult Jewish education programs. This sponsorsnid
represents a new dimension in Jewish educ

This study cvaluated the purpose, piilosophy, and status of acult pro-
grams sponsored dy the Anerican Jewish Commi

o ewish wozmen., The conclusions

B'nai B'rith, and the National Counc:il of J
offer an understanding of the emirgzing character and direction ol these
programs--cducational objectives are 1ll delined, methodoiogies are
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81.
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essentially the same (lecture, discussion group, home study, and
published materials}), intensc promotion exists within cach organiza-
tion, and there has been a dramatic increase in budgets. The four
organizational acuit Jewish education programs represeit a new Jewish
educational philosophy--the multi-fzaceted exposure to the several
optxons in Jewish religious and comsunal involvenent and identifica-~
tion."

Sinai, Anne, "Adult Education in the National Wozen's League," Adult
Jewish Zducation, No. 26, Spring/Fall 1966, p. 10-13.

Adult Jewish Education. The Natioral Academy for Adult Jewish Studies,
218 East 70th Strecet, New York, New York 10021. Annual Subscription:
$1.50,

Kratzler, Harold I., Your Conzrezaticn's Adult Jewish Education Con-
mittee: A Manual. New York: Union of American reorew Congregacion,
1952, Si pp.

Objectives, Standards end Prozrans for Adult Jewish Zducation in the
Conzrecation. Now York: The National Academy ior Aculc Jewisn
Studies, 1965, 16 pp.

rs. New York: American
Council on Adslt

A Resource for Acult Jewish Educaticns
. 1
ated bidliography of
'I
-8

Association ior Juwisa Zdu
Jewish Zducatiors, 19066, 0
educational materials include d materi pudblishned by the 17
member organizations sgiiiliat with the MYational Council on Acdult

Jewish Education of the aAmerican A soc1at101 for Jewish Zdiucation.

The aim of the guide is to provide the proiessional, and zbove all,

the lay leader in the field of Jewish adult ecducaticn with information
about availsble resources and prejrem  aids in varicus sudject areas

and fields of interest. It covers such subjects as church and state,
family life, history, intermarriage, the Jewish comzunity, rusic, art,
and literature, and includes handbooxs, program materials, recordings,
and films and Lll:Sur 25, A list ol the respective memnber organizatioms,
from which the materizls are avaiiable, is inciuded."
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Feldnan, Leon, op. cit., quoted in Knowles, Malcolm S., The Adult
Education Movement, op. cit., p. 151.

Stokes, Kenneth, "Religious Institutions," in Handbook, (1970) edited
by Smith, Aker, and Kidd, op. cit., p. 356-357.

Knowles, Malcolm S§., The Adult Ecucction Movement, oo. cit., p. 72.

Sister Chabanel, "The Educational Signifigance of the Liturgy,"
Religion and Adulc Toccztien published as a supplo=ent to Continuols
Learning, Canadian association of adult EZcucation, 113 St. George Street,

Toronto, Canada, p. XKXVII.
Inid., p. XXIV.

Sloyan, Geraid S., "Roman Catholi
zduca

tducation," in Taylor,
James J. (cditor) Relizious r

chemsive Survey. New York:
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Abington Press, 1960, p. 396-397.

Hellwig, Monika, "What Acults %ant to Know," Momentia, Vol. II, No

4, Decexber, 1971, p. 22-23. s. Hellwig writes furtner: "I have
observed that in parishes in which good scripture horilies are
preached, there almost always arises a demand for courses or study
groups on the Bidle. These people are not asking for a course that
doscribes the content of the Bible, lists the books, discusses tne
authorship, or considers the questions of iaspiration and inerrancy.
They want to plunge straight into the reading of the Bible under the
guidance of an expert vho can sacw them how to read arnd understand,
introduce them to scome ccmmentaries so that they can continue toO read
with guidance themselves, and if necessary cdemonstrate froa bibdblical
scholarship his reasons for the interpretations ne gives. Unifortunat-
ely, scripture scholzrs who can and will do this sort of thing are
very difficult to fird. Moreover, most adults like to do this type
of study in a sitting-roca atmosphere of not more than a dozen people
who meet often and trust one another eaouzh to expose their most
anxious and pertineat questioas.' (Ibid., p. 22-23)

Knowles, Malcola S., The Adult Education Moverment, OD. cic., p. 23.

MacLelloa, Malcolm, The Cathol < ic
No. 5, Washington, D.C.: “he Catnolic Ecucation 2ress, i93

a, Vol. VIII.
5, p. 20.

Ibid. p. 21.
Ibid.
Ibid., p. 23.

Sloyan, Gereld S., "Roman Catholic Religious Education," in Taylor, °
James J., 0D. cit., P. 409.

Knowles, Malcola S., The Adult Education Movemeat, od. cit., P. 148,

Cf. Cronin, Jonn F., Catholic Socizl Aztion. Milwaukee: Bruce Pub-

lishing Company, 1948. 4Also Cf. Broderick, James, Rizht Reverend

New Dealer. The Biocorzohy of Mscr. John 4. Rvan, New Yors.

Sloyan, Gerald S., "Romaa Catholic Religious Education'" in Taylor,
James J., op. cit., p. 400-401.

Bochwalt, V. Rev. Msgr. Frecderick G., "Catholic Adult Education
Activities," ia Zzondbeox of Afult Zluesticn in the Unitei States

. 2 ; - ; L . : = . iera
edited by Ely, Mary L. New Yors: institute of acult EZcucation, 1548,

Po. 187-191.
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97.

98.

99.

100.
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103.

Cf. Barta; Russell, "The Roles of Adult Fducation and the Lay
Apostolzte," in “-Alcs Sebaostian, € (Czp), Princinles znad

3
Problens of Catholic n_ult cducgtion. Washingten, D.C.: The

Catholic University oi .merica Press, 1959, pp. 99-100.

Keeler, Sister Jeroze, 0SB, "Catholic Approaches and Probleas,"
Adult leadership, Vol. VII, No. 2, February, 1959, p. 236.

Barta, Russell, on, cit., p. 94. Also see Barta, Russell "Special
Centers" 4n Sis:tar Jercme Xeeler, 053, (ed) Hzndbook of Catholie
Adult Zducation, Milvaukee; Sruce Pub ishing Ccmpany, 1939, »p.
PP. 38-39. 3artas was the first Director of the Chicago Acult
Education Center.

Scott, Vaile, op. cit., pp. 49-50. The activities of the CAEC were

organized urde;—ficz_divis lons: Centers for Continuing Ecucatioa,

the Summer 3idlicel Institute, the World Peace Center, the Center

for Film Study, t:e Jcha A. Ryen Forum. Special projects were also
undertazen. For cetails on goals and programs of each of these areas,
Cf. ibid., ?p. 53-75. Scott was the first Assistant Director, CAEC,
under Russell Barta and succeaeced him as Director.

b U

The Sutmer Bidliczal I:stitute, The Center for Film Studies, and Inter-
Media (packazed materials for acdult cducation, 1207 So. Wadbash
Avenue, Chicc3o, Illinois 60833) still exist. Similar Centers now
exist in cooseraczion with the Archi idiocesan Board of Education and the
office of Direcctor of Relizious Ecucation in cooperation with scae

collegzes, hizh schools, and parish centers. The programs serve a
similar adul: grecop, zre more specifically religicus ecucat*01 in
content, and are diffused in s§p0asorsnip thus perhaps, '"lacking the
integrating Iocus" which Sheats Spoke ol due to the absence of a
central planning staZl and sinzle sgonsoriny agency. Li:itle has been
written asdbout the Xansas City Centers; leadersnip in tihat city wa .
exercised greatly by Sister Jerome Keeler, 083, Dean, Donnelly College,
a pioneer in the Catholic Adult Ecucztion sield.

iklas, Sebastian, CT¥ (CzD), Princioles and Problems of Catholic
Adult EyLCc: ¢, Weshingtom, D.C.: The Catholic Lniversity of
Anerican Pre 1559, ». iii.
Keeler, Sis

Milwaukee: 3

Is it Worthwiile?" ©. S. C
ppo 34-40.

Barta, Russell cuoted in Ellis, Edwar , "Catholic Adult Zcucation:
a c

, Vol. XXXI, No. 3, July, 1565,
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Scott, Vaile, Adult Education: A Pronoszl for Catholic Education.
0ak Park, I1l1.: 2ri Ly printed by arzus, 1563, 2. 4. Also

Cf. Scott, Vaile J. C ie AZult EZcducation, NCEA Papers, Dayton,
Ohio, 1968, p. 5.

Knowles, Malcoln S. The Adult Zducztion Movement, or. c¢it., p. 145,

Stokes, Xenneth, "Religious Institutions," in Handbook edited by
Smith, Axer, and Xidd, op. cit., p. 358.
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