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CURRICULAR AND HEURISTIC MODELS FOR VALUE INQUIRY
.;
f Charles E. Gray

Associate Professor of History and Education
Ifiinols State University

Abstract of Paper

The paper takes the position that if value inquiry In the social studies Is to
become something more than a mere "fad" i+ wiil have to be grounded upon a scund ra-
tionale from which appropriate curricular designs and teaching strateglies can be de-
veloped. The paper then proceeds to offer a rationale for a social studies program
organized In a manner that would place considerable emphasis on the nature of value
systems and value judgménfé, and encourage +eachers +o be concerned with ways and
means of teaching students, (a) how to analyze and comr.are cultural value syéfems,
and (b) how to analyze and test value Jjudgments,

| The rationale Is followed by two models -one a curricular model designed to as-
slst the teacher in developing a value-oriented social studies curriculum, and the
other a heuristic model consisting of a set of instructional strategies for dealing
with value judgments in a logical and productive manner. Both models are consistent
with logical principles assoclafed.wlfh evaluation and groﬁnded upon-empirical find-

Ings ahout the nature of the evaluative process.

The curricular model suggests ways of organizing courses and units of study so

that the exploration of the value-dimensions of human behavior, past and present, will
become the central focus of soclal studies education. It includes the following or-
ganizational rubrics {each accompanied by sample probing questions): (I) ldentifying
and clarifying domlnant values, (2) Determining the factors that contributed to the
creation of the dominant values, (3) Determinling the means by which dominant values
are transmltted froﬁ generation to generatlion, (4) Determining the contemporary in-
fluences (or factors) tending to change dominant values, (5) Formulating predictive
hypotheses about patterns of behavior, (6) Analyzlng the nature é} value conflicts,
and (7) Comparing cultural value systems (past and present).

The heuristic model suggests specific procedures for analyzing and testing value
<
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Judgments. It includes ways of prompting and stimulating relevant value judgmenfs on
the part of students and makes explicit procedures which the teacher can employ as a
means of encouraging students to analyze and test value judgmgnfs once they are be-
fore the class. Instructional strategles are classified under the foliowing headings
(each accompanied by sample probing questions): (1) Introduction and general identi-
fication of the value object, (2) Des\crlpﬂve.and definitional analysis and clarifi-
caﬂoﬁ of the value object, (3) Solicitation of student reactions to the clarified
and defined value object, (4) Probing and questioning of students for the purpose
of determining the reasoﬁs for thelr appralsing- and prescriptive reactions to' the
value object, (5) Application of procedures appropriate for justifying and testing al|
Instances of. criterial, consequential, and preferential value Judgments, and (6) Ré-
examination and re-assessment of Initial and/or revised reactions, reasons, and
Jjudgments, |

It is the contention of the paper that both models can be implemented in schools -
by practicing social studies teachers. At the very least consideration of the models
by sociai studles educators should stimulate serious thought and action with regard

to making value iInquiry an l“n'regral element of soclal studies education.
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Introduction

Among social studies Theoreflclahs and practitioners the topic of values is

rapldly becoming as fashlonable as “Inquiry". The current jnterest in value-oriented

instructlion has been stimulated, in part, by the writings of a number of concerned

educators and by proposals and materials originating from certain of the social stu-

dies curriculum projects. Unfortunately, the practicing teacher still encounters

many speeches, study guides, and course sylfabi which are vague or\suherficlal in

thelr approach to value-related instruction; all to often discussions of value educa-

tion flounder upon.spurious Issues which are generated by the faflure to distinguish “

tetween Indoctrination and value analysis. With only a few notable excepﬂons,I o
cial studies educators have given Iittie attention to the formulation of a sound ra-

tionale for dealing with values in the classroom--and seldom can one find a thought=

ful examination of the curricular and methodological fmplications of value-related

instruction in the social studles.

3

The comments and proposals which follow are offered In the hope of stimulating
thought and discussion among those concerned with value Inquiry In the social studles.

Although the discussion will be organlzed under the rubrics of rationale, curriculum,

and method, this should not prompt the reader to conclude that a definltlve treat-
ment of the subject Is Intended.

A Rationale for Value Inquiry

For the purpose of the present discussion the concept value will be defined as
follows: A dispositional Insight, elther positive or negative, toward some event,

object, behavior, policy, or state-of-affalrs that as a consequence of having been

\\_
tested in experience, Is conslidered worthy of being Chusea-.as a gulde for behavior.

—
Hence, a value judgment amounts to the assigning of worth, oF tack of worth, oo ___

given phenomenon on the basis of previous experience. Value judgments may or may
not convey valld Information about the existential world, bu# they ‘do have the.ef-

fect of reveéllng something about the judger--what his experience has been, how he

views the world and himself, and what he likes and dislikes. Broudy maintains that

~ 4
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our values Indlicate what we yearn for, what we succumb to, what we are willing to
endure, and what we hate. We yearn for things that are Intrinsical ly positive and
instrumentally positive; we succumb to things that are intrinsically positive and
tnstrumental |y negative; we -endure things that are intrinsically negative and In-
strumental ly positive: and we hafa Things fha+ are intrinsically negaflvé and In-
strumentally negative.2 Whether speaking about an Individual or a soclety, the values
held are the producf of past experience and, at the same time, they are reasonably
reflable predictors of future behavior.

| An individual growing up.in a static or slowly changlngi' soclety gradually as-
simllates the cuitural traditions and learns what to expeq;Vand how he might fit+ Into
the scheme of things. As an adult he encounters. few expgilences that cannot be easl |y
assimilated. Throughout his Iifetime most of his experiences conform to or are con-
sistent with the model Internalized as a.child or young adult. Thus, he Is affnrded
a relatively stable climate in which to develap and maintain a personallty structure
that Is balanced, Internally consistent, and soclal ly relevant.

An indlvidual growing up In a dynamlc, pluralistic, urban-industrial soclety
encounters a vastly different set of clrcumstances (from both the quantitative and
qualltative polnt of view). The young person -is confronted by a +reuenaous variely
of experiences, many of which were not a part of the pre-adult experlience of hls .
elders. Often as adults attempt to reconcile their own past and presen+ experiences
they become confused as they encounter numerous inconsistencles and contradictions.
Such confusion 1Is easlly communicated to the younger generation. The result Is
conslderable tenslion, frustration, and uncertainty for both young bebple and adults
as weil as conflict and a growling lack of meaningful communlcation between genera-
tlons. Needless to say, such a climate Is not conduclve to healfhy'psychologlcal

developmen+§ rationatlzation, allenaTJon, and contlnued soclal and personal dlsorgan- g

Vzation-are +he predictable consequences of :such a confllct-ridden state-of-affalrs. . i

S

Obvliously +Hé sTtuatton . descrlbed In fhe precedlng paragraph has Impticatlons

\_\

for all areas and levels of educaflon. 'anesq§r to move In the direction of psy-

—
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chological heaith or maturity the young person needs to know himself, to know his
culture, and to gain a degree of technical proficiency in rzlating or reconciling
the two Into a pattern of meaning that will enhance his confidence in being able

to meet the challenges of the present and the future. Secondary social studies can

make a significant contribution to the process'by making avallable educational ex-
periences whereby students can acquire the types of knowledge, skills, and attitudes
Thaf_willlenable them to deal effectively with conflict and change as they develop
Tﬁeir personalities. In large part this Is a matter of values; this point is em-
phasized in the following passage from a popular book on value education:

« « . As the world changes, as we change, and as we strive to change the

world again, we have many decisions to make and we should be learning how

to make these decisions. We should be learning how to value. It is this

process that we believe needs to be carried on in the classrooms, and it is

at least partiy though this process that we think children wiil learn

about themselves and about how to make some sense out of the buzzing con-

fusion of the society around them.3
Thus, it would seem logical to conclude that (a) learning about values, (b) learn-
Ing about the process of valuing, and (c) fearning how to Inguire Into the value-
dimensions of personal and/or soclal issues and problems, are instrumental to the
task of preparing young people to effectively deal with the problems and tensions
that presently confront them, and are Ilkely.fo continue to ao so In a dynamic,
; pluralfsflc, industrial soclety. Quite obviously these are legitimate concerns for
i social studies education.
; In order to achieve learnings of the types described ébove, social studies
% students shouid become involved in investigating the alternative systems of value held
g by various individuals and groups, examinlng-the grounds upon which such values are
i based, and searching for reasons that might account for value-conflicts and contro-
| versy. This Implies that the social studies curriculum should be organized in

a manner that would place considerable emphasis on the nature of value systems and
~ value judgments, and that the teacher should be concerned with ways and means of ' :

; teachling his students how to analyze and compare cultural value systems, and how to

analyze and test value judgments. < (;
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Curricular Model for Value Inquiry

The innoQaflve-Teacher who is Interested In promoting value Inquiry can do so
within the framework of almost 2ny curricular design. However, his task will be less
of a burden 1f the content of soctal studles courses and units Is organlized In such .
a way as to make the value-dimensions cf human experlence the central focus. Several
years ago one soclal studies educator proposed that the program of Instruction In
the soclal studies might be built around the concept of domlnanflvalue. The study of
dominant value Sysfems would be the core.of the soclal studies and would serve as the
basls for a unifled social studles concerned with a type of subject matter common to
all of the related academic discipiines. In supporting hlé proposal, he malntalned
that values are

« « «» the most distinctive charactaristic of man. The most significant

aspect of a soclal group is 1t+s doninant value system. A similarity of

dominant values identifles the members of a soclial group and ought to be

the first concern of any attempt to understand that group. . . . It Is

Just not possible to study all the values of a group, nor Is It really

necessary. The concept of dominant value narrows the content to manage-

able proportions--those collectlively held assumptions about and orlentations

toward +the things that matter the most. This Is the core of the soctal
studles. It must be taught Intentionally, specifically, and thorcughily. 4

He goes on to present a general model for gulding the study of dominant values In
the soclai studles classroom;bfﬁe model recommends 1tself as a useful means of organ-
izing content and exploring the value-dimensions of human behavior, past and present.
" The model presented below is an abbreviated adaptation ofxfhe one speciflied above;
it includes seven elements or_polnfs of emphasis, namely, dominant valués, the crea-

tion of values, the transmission of values, value change, value-related prediction,

value conflict, and the comparison of values.

L ) '7
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MODEL FCR THE~ANALYSIS AND COMPARISON OF CULTURAL VALUE SYSTEMSD
: -2

i) ldentifying and clarifying dominant values (of culture and/or sub-groups) .
Sample Probing Questions'..-

‘What are the people of the culture wiiling to die for?

*How are they oriented toward other peopies and toward the supernatural?
*What are vhelr heroes like, and how do they honor or reward respected
Individuals?

‘What kind of things do they accumuiate and discard?

‘What do they laugh and cry about?

*What kind of things do they consider beautiful?

*How are they oriented toward authority, nature, and "causal | ty?

2)  Determining the factors that contributed to the creation of the dominant
values. :

Sample Probing Questions

*To what extent have the values of the culture changed over the years?
*How can you account for the changes (or lack of change )?

*To what extent have their values been Influenced or shaped by his-
torica! events, the physical environment, or contacts with other
peoples? ‘ '
"Are there certain ideas, Indlviduals, or events which apparentiy gave
rise to thelr pattern of values?

3) Determining the means by which dominant values are transmitted from gen-
eration to generation.

Sampie Probing Questions

*Who Is responsible for the training of chlidren and young peopie in
the culture?

*How Is It done, and what are they taught? :

*For what are young people punished, and how are they punished?

*How can young people gain respect and rewards?

*Are young people encouraged to have original fdeas?

*What kind of changes are most usually noted from generation to
generation?

4)  Determining the contemporary lﬁfluenceé (or factors) tending to change
the dominant values.

Sample Probing Questions

‘Do most of the peopie In the culture seem to behave In a manner con-
sistent with thelr professed major values?

*Are there very many new Ideas noted in the culture?

‘Do you note any new Ideas that appear to confiict with any of the
traditional Ideas or values?

-Is the culture threatened in any way by forzes or ideas from the
outside? If so, specify.

*ls there very much differénce bezgeen the values of the young and
the values of aduits?’




-

Do young people do or belleve very many things that thel: parents did
not do or belleve at the same age? Speclfy.

5)  Formulating predictive hypotheses about patterns of behavior.
Sampie Probing Questions

"What might people In the culture find objectionabie in culture B?
In culture C? Why so? '
*What might people In the culture be likely to do If confronted with
! problem X? With problem Y? Why so?
' - *1f asked to select a new leader, what characteristics would the people
of the culture look for In prospective leaders? Why so?
*1f glven a cholce between A, B, or C, which one would a person from
the culture be most likely to choose? Why? '

6)  Analyzing the nature of value confilcts.

Sample Probing Quesflons

*What are the major problems facing the culture?

*Are these recognized by the people of the culture, or merely by
you as an observer? :

*What are the most common kinds of disagreements noted among the
people of the culture?

*Are some people falllng to conform to traditional ways of behavior?
If so, who? Why? ‘ -

*Are some pecple trying to Introduce new ldeas andg ways of behaving?

*How are they dealt with?

*In what ways does the culture seem to be changing (if at ail)?

"Wi Il such changes have any effect on tradi+ional values? Speci fy.

7)  Comparling culturai value systems (past and present).

Sample Probing Questions

‘What bellefs do the two cultures have in common?

*What differences do you note?

*How can you account for these similarities and differences?

*What problems does culture A have that culture B does not have?
Why the difference? ' :

"Why does culture A value X and culture B reject X?

"Which culture Is undergoing the greatest amount of change? Why do
"you think so? -

*Which of the two cultures would you prefer to llve In? Explaln the
reasons for your cholce,

It should be noted that the elements In the model might be used In several dlfferent
. ; ways. They could be employed In analyzing or comparing the dominant values of
(1) entire cultures, (2) sub-groups within or among cultures, or (3) Individuals
a3 LN . .

within or among sub-groups of cultures. A more detaifed version of the model Is to

be found in Appendix A. : , o ' i
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Heuristic Model for Value Inquiry

I'f the social studies Is to move beyond the stage of mere analysis and compar-
ison of values and value systems, procedures must be developed for analyzing and
testing the value judgments that naturally arise, or are soliclited, in the classioom.

The teacher interested in promoting value lnqulry will want to empioy procedures

which will assist students in developing the skills which will enable them to analyze

-

and clarify value conflicts and alternative value positions. Such a teacher will
need to know how he might go about prompting and stimulating relevant value judgments
on the part of students, and most imporfanfly, how he might progéed If he wishes for
them to analyze and test the Judgments once they are before the class. The_model
presented below consists of a set of general specifications intended to serve as a
guide for the teacher. In a sense It Is a hybrid or synthesized fodel derived in

part from certain of the ideas of Philip G. Smith and Louls E. Raths.®
MODEL FOR THE ANALYSIS AND TESTING OF VALUE JUDGMENTS’

I .Introduction and general identification of the object, person, event,
behavior, policy, or state-of-affalrs to be evaluated (hereafter re-
ferred to as the object)..

Sample Probing Questions

*What do you -know about the object?

*What have you heard others say about it?

*Did you know that Mr. A had this to say about it?.....
*What would Mr. B think of Mr. A's comment?

‘Do any of you approve of the object? Why so?

*Who disagrees with that comment? Why?

*Are we really talking about the same thing?

2) Déscrlpflve and definitional analysis and clarification of the object.
Sample Probing Questions (Descriptive)

‘Who has actually seen the object?

*What Is It like? ' ‘

*Could 1t be described differentiy?

*Why the dlfference?

*Is It sometimes confused with object B? Why?

*Are we agreed now as to which object we are talking about?
*How might the object be classified or categorlzZed?

"What dlstinguishes It from other objects In the category?

T 40
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Sample Probing Queci.ons (Definlftional)

*Who can give an example ¢f the object?

*Are there others?

*How about A, B, or C?

*What characteristics o these examples have in common? How do they
differ? '

*Are we really Interested In investigating all of the things that

_are somefimes classified as Insiances of the object?

‘Do we need a new term to ldentlify what we are concerned with, perhaps
an.adjective modifier? Any suggestions?

*For our purposes how might we deflne the object?

*Does thls sound helpful?

*Can we proceed?

Solicitation of student reactions to the clarified and defined object.
Presentation of alternative reactlions when students are in assentlal
agreement. Reactions to be classifled In the following manner:

a) Appralsing reactions
b) Prescriptive reactions
Sample Probing Questions

*Now, since we have defined (or described) the object, what are
some of your reactions or feelings about 1t?

*Do you approve, disapprove, or are you neutral?

‘Do you like or dislike it? .

*Does anyone have any strong feelings about what oughi fu to dGone
(or balieved) regarding such things?

*How many differing viewpolnts do we have?

*Are there others that you have heard expressed elsewisre?

*How about thls quote from Mr. A?

Probing and questloning of students for the purpose of determining the
reasons for thelr appraising and prescriptive reactions to the object.
Reasons to be classifled In the following manner:

a) Reasons'reflecflng criterlal judgments: When the reasons offered

indlcate that the Initlal reaction was prompted by the acceptance
of specific rules or a set of criteria :

 b) Reasons reflecting consequential judgmenfs: When the reasons offered

indfcate that the Initial reaction was prompted by the belief that
certaln consaquences would be Ifkely to follow from (or be caused by)
the object

c) Reasons reilecting preferential judamsnts: When the reasons offered
Indicate that the InTtTal reactlon was prompted by certain personal
preferenczs or general attltudes, dlspositions, and feelings which
are activzted when the student ls confronted by the object.

Sample Probing Questlons

“Who would Ilke to defend pesition A? Position B2 . .-
*Why did you react as you dld; what are your reasons? .Lji

e a
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‘Do you Iike the object because you belleve I+ will bring about some-
thing else? Explain your thinklng.

*Do you disapprove of the object because It Is contrary to something
else you believe? Explaln your thinking.

Would you feel uncomfortable if you were asked to take a contrary
point of view? Why?

*How many dlfferent kinds of reasons have we had presented?

*Can any of these be backed-up or proved?

*How might you justify your position Bill?.....

5)  Application of procedures appropriate for Justifying and testing all
instances of criterial, consequential, and preferential value judgments.

a) Criterial Judgments: Justifled on the basis of logical entaliment

b)

c)

(a logical test).
Sample Probing Questions (Criterial)

*Are you sure the object is conslistent with A?

*Can you define A? -

Do you feel the same way about all things that are consistent
with A?

*Wouldn't B also be consistent with A?

*Are you sure you are being consistent?

*Upon what basis do you accept A?

*Are there any other factors upon which you might base your
reaction to the object?

o

Consequential Judgments: Justified on the basis of Instrumental
utiitty (an empirical fest).

Sample Probing Questions (Consequential)

*Are you sure the object will lead to A?

*Can you clarify what you mean by A?

*How might you go about proving the relationship?
‘Wouldn'+ the object also lead to C and D?

*Are there other means of achieving A?

‘Do you feel the same way about all things that lead to A?
*Upon what: basis can you Justify the deslrability of A?

Preferential Judgments: Justifled on the basis of affective worth

for the individual or group making the judgment (a subjective test).
Sample Probing Questions (Preferential)

*Clearly speclfy what you mean by the object.

*Would you prefer the ob ject over A, B, or C?

*In what kind of clrcumstances would you reject the object and
accept something else instead?

*How would your life be different if you were to reject the object?
Do you feel the same way-ubout all things that are consistent
with your phllosophy of life or [ife-style?

*How do other people feel about The object?

*Do other people accept or reject the object for reasons different
from yours?

_How do you feel about yqur positions? Why?

PR PSRURFEL PEAC
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6)  Re-examination and re-assessment of inltial and/or revised reactions,
reasons, and judgments.
Sample Probing Questions
*How many different reactions do we have? -
How many different kinds of justifications do we have?
‘Has anyone changed hls position? Why?
Has anyone discovered an additional way to suppert Yy jnitlal .
reaction?
*Is anyone confused? rw so?
‘Do we have to ..ien o wverything with reference to vie objectt
*Can we agree on . ~:@ things and not on others? Any thoughts?
*Is your thinking consistent? v :
*ls your thinking consistent with your actions?
¥lhat prompts you to change?

*Would you like tc consider this object again after we have examined
other related topics?

Flgure | provides a useful way of viewing certain of the basic logical elements
of the model. This oné-page figural representation, combined with the sample eval-
uations which are keyed to It (see Appendix C), may be aﬁ adequate beginning point
for teachers new to value Inquiry. However, an expanded version of the mode! is to
be found in Appendix B,

The model 1s not Infendéd as a detalied biueprint or precise formula fo be fol-
lowed in exactly the same manner in each ang every Instance where value judgments
might be subjected to analysis and testing. Instead, It should be viewed as a Qaslc
frame-work designed to gulde practice; It makes explicit the direction in which the
teacher should move, and points out a number of important things which ha should con-
sider as he proceeds.l The way in which the teacher makes use of the total mode! or
any one of Its elements will be affected by the nature of the parficular.slfuafion In

which he finds himself and his level of technical competency and decision~-making

ability.
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Concluston

In the pfecedlng sectlons two nodeié were proposed--one deslgﬁéd to assist the
teacher In developing a value-oriented soclal studlies curriculum and the other con-
sisting of a set of instructional strategies for dealing with value Judgments In a
loglcal and hopefully productive man;er. I valueijnqulry in the social studies Is
to become something more than a mere "fad" I+ will have to be grounded upon a sound
rationale from which appropriate curricular designs and teaching strategies can be
develdped-deslgns and strategies which can be implemented in schools by practicing
soclal studies teachers. It Is hoped that the models herein suggested wl!l.serve és

a stimulus or beginning point for serious tThought and action with regard to making

value Inquiry an fntegral element of social studies education.

e I T
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APPENDIX A:

CURRICULAR MODEL

MODEL FOR THE ANALYSIS AND COMPARISON OF CULTURAL VALUE SYSTEMS*

Charles

E. Gray

I1linols Staie University

Model Categories

Sample Probing Questions

(D] 'Idenﬂfying and clarifying dominant

values (of culture and/or subgroups)

This would include a thorough study
and analysis of the culture for the pur-
pose of determining those collectively
held assumptions about and orientations
toward the Things that matter most. It
should lead to the identification of a
set of dominant value themes (perhaps not
more than ten or twelve In number).

‘What are the people of the culture will-
ing to die for?

‘How are they oriented fecward other peo-
ples and toward the supernatural?

‘| *What are their heroes |ike, and how do

they honor or reward respected individuals?
*What kind of things do they accumulate

and discard?
*What do they laugh about and cry about?
*What kind of things do they consider
beautiful?

*How are they oriented toward authority,
nature, and causality? :

- experiences and environments,

2) De*termining the factors that contri-
buted to the creation of the dominant

values

This would include a study of the kis-
tory and geography of the culture In order
to identify and illuminate value-creating
The study

of history should reveal the major 1ideas,
individuals, and events which shaped the
distinctive value pattern. The study of
geography should make clear the impact of
such things as resources, climate, and
topography upon the value pattern of the
culture,

extent have the values of the
changed over the years?

*To what
culture

*How can you account for the changes (or
lack of change)?

*To what extent have their values been
Influenced or shaped by historical
events, the physical environment, or
contacts with other peopies?

*Are there certain Ideas, individuals,
or events which apparently gave rise  to
their pattern of values?

3)
values are transmitted from gener-
ation to generation ' '

This would include a careful study of
the culture's systems and techniques of
value transmission; It would consist
mainly of a study of institutions and -
various processes of. socialization .and -
social control,

Determining the means by which dominant<Who is responsible for the training of

the children and young people in the
culture?

*How Is it done, and what are they taught?
*For what-are young people punished, and
how are they punished?

«How can young peopie gain respect and
rewards? -

*Are young people encouraged to have orig-
Inal jdeas?

*What kind of changes are most usually
noted from generation to generation?
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Model Categories

Sample Probing Questions

4) Defermlnlng the contemporary Influ-
ences (or factors) tending to change
the dominant values

This would include a study of the
Instruments and techniques of value alter-
atlon in t+he culture; it would include a
study of those institutions, folkways, and
pressures which tend to create new values
as well as those which alter or destroy
traditional values. It would be hoped
that students would come to understand
that even though values tend to be static,
a culture's value conflicts and incon-
sistencies and the pressures exerted by
other cultures and by technological ad-
vances create change.

*Do most of the people in the culture

seem to behave In a manner consistent

with thelr professed major values?

*Are there very many new ldeas noted In
the culture?

‘Do you note any new ideas that appear .
to conflict with any of the tradlitional
Ideas or values?

*ls the culture threatened In any way by
forces or Ideas from the outside? If
so, specify.

*ls there very much difference between the
values of the young and the values of
adults? Vi

Do young people do or belleve very many
things that their parents did not do or
believe at the same age? Specify.

5)  Formulating predictive hypotheses
about patterns of behavior

This would Include practice in tracing
the behavioral implications of value con-
figurations in order to make predictions of
possible patterns of behavior. It would
be hoped that students would come to
realize that a culture's behavior is
usually reasonably consistent with Its
values; and therafore, a rough degree of
prediction Is possible.

*What might people in the culture find
objectionable In culture B? In culture
C? Why so?

*What might people in the culture be
ITkely to do if confronted with problem
X? With problem Y? Why so?

*If asked to select a new leader, what
characteristics would the people of the

sculture fook for In prospective leaders?

Why so?

«If given a cholce between A, B, or c,
which one would a person from the culture
be more likely to choose? Why?

6) Analyzing the nature of value
conflicts

This would Include a study of the
major social problems of the culture in an
effort fo identify the values involved. |+
would be hoped that students would come to
realize that what a culture defines as a
soclal probiem Is indicative of Its value
system; and that social problems are dii-

ficult tfo solve because they ars in essencﬁ

nothing more than conflicts between
things that are valued.

*What are the major problems facing the
culture?

*fre these recognized by the people of the
culture as problems, or merely by you as
an observer?

*What are the most common kinds of dis-
agreements noted among the people of the
culture?

*Are some people failing to conform to
traditional ways of behavior? If so,
who? Why so?

*Are some people trying to introduce new
Ideas and ways of behaving?

*How are they dealT with?

*In what ways does the culture seem to be
changing (if at all)?

‘Will such charges have any effect on

“T aditional values? Specify.

i &
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Model Categorles

Sample Probing Questions

7) '*Comparlng cultural value systems
(past and present)

This would Include practice In
comparing dlfferent (or alternative)
value systems in terms of thelr unique-
ness and commonality with reference to:
(a) dominant values, (b) origins, (c) modes
of transmission, (d) stability and change,
(e) predictive Impiications, and (f) con-
fiicts and soclal problems.

‘What bellefs do the two cultures have In
common?

*What differences de you note? .
*How can you account for these simliarities
and dlfferences?

*What probiems does a culture A have that
culture B does not have? Why the differ-
ence?

-Why does culture A value X and culture .
B reject X? .
*Which culture Is undergoing the greatest
amcunt of change? Why do you think so?
‘Which of the two cultures would you
prefer to live "1? Explaln the reasons
for your cholcs. -

*  The origlinal proposal for such a mddel was made by Marion Brady In an article

entltied, "The Key Concept"

(Social Education, November 1967, p. 601-604).
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APPENDIX B: HEURISTIC MODEL

MODEL FOR THE ANALYSIS AND TESTING OF VALUE JUDGMENTS

Charles

E. Gray

Illinois State University

Model Categories

Sample Probing Questions

1) Introduction and general identifica-
tion of the object, person, event,
behavior, policy, or state-of-affairs
to be evaluated (hereafter referred
to as the object)

a)

b)

c)

Focus upon prior learnings re-
lated to the object.

Encourage a variety of responses
reflecting both cognitive and
affective frames-of-reference
regarding the object.

Make avallable a set of inconsis-

tent and contradictory preposals,|'-Are we really talking about the same

interpretations, and implications
with reference to the object.

say about it?7.......
-What would Mr. B think of Mr. A's
comment?

Why go0?

thing?

-What do you know about the object?
-What have you heard others say about 1t?

=Did you know that Mr. A had this to

-Do any of you approve of the object?

-Who disagrees wlth that comment? Why?

2) Descriptive and definitional analysis
and clarlfication of the object

a)

b)

Descriptive and contextual clar-

(Descriptive)

-Who has actually seen the object?

ification of a singular, concret r-Wha¢ is It iike?

describable ‘object

l. Descriptive information (1.e.

relevant observed or recorded-Why the difference?

data) ]

2.  Contextual information (i.e.L-1s it sometimes confused with object

clarification of special or
unique circumstances or sit-
uational stipulations)

3. Subsumptive classification
(i.e., object subsumed as an

Instance of a more general
object)

Definitional meaning of a generall,-what distinguishes I+ from other objects

abstract, definable object (e.g.,
terms, ideas, concepts)

I. Denotative meanings (e.g.,
specific Instances or exam-
ples and operational defini-
tions)

ol y_w.%

B? Why?

-Are we agreed now as to which object

we are talking about?

-How might the object be classified

or categorlzeq?

In this category?
(Definitional)

-Who can glive an exampie of the object?

-Are there others?

-Could It be described differently?



Model Categorles

Sample Probing Questions

2. Connotative meanings (e.g.,
defining attributes and char
acteristics)

3. .Stipulated meaning (if nec-

essary In order to proceed)

-What characteristics do these examp les

= have in common? Iiow. do they differ?

-Are we really Interésted in Investigat-
Ing all of the things that are some-

/ times ctassifled as Instances of the
object? '

-0o we need a new term to ldentify what
we are concerned with, perhaps an ad-
Jjoctive modifler? Any suggestions?

=For our purposes how moght we deflne
the object?

-Does thls sound hefpful?

-Can we proceed?

3)

Solfcitation of the student reactions
to the claritled and defined object.
Presentation of alternative reactions
when students are in essential agree-
ment. Reactions to be classifled in
the following manner:

-Now, since we have defined (or described)
the object, what are-some of your
reactions or feelings about 1t?

-Do you approve, disapprove, or are you
neutrail? -

-Do you Itke or disiike 1t7

-Does anyone have any strong feelings
about what ought to be done (or believed)

proval-dlsapproval, ratings, |fke- regzrding such things?

a)  Appralsing reactions (e.g., ap~- i
dislike, preferential and derog-.
atory comments, etc.) !

b)  Prescriptive reactions (e.g.,

injunctions, admonitions; mainly
oughts and ought-nots)

~How many differing viewpoints do we have?
-Are there others that you have heard
expressed elsewhere? .

-How about this quote from Mr. A?

4)

Probing and questioning of students
for the puepose of determining the
reasons for thelr appralsing and
prescriptive reactions to the object.
Reasons to be classified In the
fol lowing manner:
a) Reasons reflecting criterial

© Judgments: When the reasons
offered indicate that the Initial
reaction was prompted by the
acceptance of specliflic rules or
a set of criteria.
b)  Reasons reflecting.consequential
Jjudgments: When the reasons of-
fared indicate that the initial
reaction was prompted by the be-
tlef that certaln consequences
would be llkely to follow from
(or be caused by) the object

. .
. .. .- - -’

=fho would Itke to defend position A?
Positlon 8? '
-Why did you react as you did; what are
your reasons?

-Do you like the object because you be-~

Iteve 11 will bring about something
else? Explain your thinking.

-Do you disapprove of the object because
It Is contrary to something else you
beifeve? Explain your thinking.

-Would you feel uncomfortable if you were

asked to take a contrary point of view?
Wihy?

-How many different kinds of reasons have
we had presented?

fa¥. 4
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Model Categories

Sample Probing Questions

C)  Reasons reflecting preferential

Judgments: When the reasons of-
fered Indicate that the initial
reaction was prompted by certain
personal preferences or general
attitudes, dispositions, and
feeiings which are activated when
the student 1s confronted by the
object.

-Can any cf these be backed-up or
proved?

-How mlght you justify your position
Bill?.00uess

5)

Application of procedures appropriate
for justifying and testing all in-
stances of crivferial, consequential,
and preferential value judgments.

a) Criterial Judgments: Justifled
cn the basls of loglical entail-
meni. Such judgments are justi-
fied 1f it can be demonstrated
that the object Is consistent
with or conforms to a given value
or explicit system or scheme of
values (usually stated In the -
form of rules or criterta) ac-
cepted (and valued) by the Indi-
vidual or group making the judg-
ment.

Thus, critertal judgments are
formally warranted, and therefore
require a logical test involving
steps such as the following:

I. Preclise definition or des-
cription of the object being
evaluated. '
Expliclt statement of the

value(s), rules, or criteria
serving as the formal war- l

rant for the evaluation.

2.

’

Determine, by means of logiec-

(Critertal)

-Are you sure the object Is consistent
with A (the warrant)?

~Can you defina A?

~Do you feel the same way about all

things that are consistent with A?

al inference, whether or not -Wouldn't B also be consistent with A?

the object Is logically Im-
plied by the warrant.
Formulate and apply gener-
allzed evaluation:

a. Formulate generalized
evaluation (a general
statement of the eval-
uatlon which combines
the appralisal or pre-
scription and the

~Upon what basls do you accept A?
~Are there uny other factors upon whirh

you might base your reaction to the
object?

<2
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Model Categories

Sample Probing Questions

b)

Such as: "All objects
warranted or justitlied
in this way are to be
appralsed or prescribad
in this way').

b. Apply generalized eval-
uatior (where lInstances
of other otjects that
fI+ the warrant are pre-
sented in order to de-
tarmine whether or not
students are Inclined
to employ the same ap-
pralsal or prescrip+ion
to such objects).:

5. Identify and analyze the val
ue judgments (and justifica-
tlons) that might be offered
In support of the formal
warrant employed in the eval-
uation, 5

6. Apply the appropriate test to
the criterial, consequential,
or preferential value judg-
ments offered In support of
the rules or critetla.

Consequentlal Judgments: Justi-
fied on the basls of Instrumental
utility. Such judgmenTs are
Jusflfied If It can be demonstrat
ed that the object wiil produce
or be followed by a particular
effect or state-of-affalrs that
Is valusd by the iIndlividual or
group making the judgment, The
object has extrinsic value for
the judger(s).

Thus, consequential ‘judgments are
faciually warranted, and there-
foi'e require an empirical test
Involving steps such as the

fol lowing:

I. Preclise deflinition or des-

-~ cription of the object being
evaluated. .

2. Preclse definition or des-
cription of the valued ef-
fect or state-of-affalrs
serving as the contingent
factual warrant for the ™

(Consequential)

~Are you sure the object will fjead to A

(the warrant)?

~Can you clarify what you mean by A?

-How might you go about proving the
relationship?

a)
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Model Categories ‘

Sample i’robing Questions

c)

3. Defefmlne, by means of ex~ | -llouldn't +he object also lead to C and

perimental observation or D?

historical verification,

whether or not the object Are there other means of achieving A?

Is Ilkely to produce or be

followed by the valued con-f -Do you feel the seme way about all

sequence. o things that lead to A?

4. Formulate and apply gen-
eralized evaluation:

-Upon what basis can you justify the

a. Formuiate generalizsd desirability of A?

evaluation (a gencral
statement of the eval -
uation which comblines
the appralsal or pre-
scription and the fesfek
warrant. Such as:

“All objects warranted
or justified in this
way are to be appralsed
or prescribed in this
way').

b. Apply generallzed eval-
uvation (where instances
of other objects that
fit the warrant are pre-
sented In order to de-
termine wether or not
students are inclined
to employ the same ap-
_praisal or prescription
tTo such objects).

5. ldentify and analyze +he
value judgments (and just-
Ifications) that might be
offered In support of the
factual warrant (the con-
sequential object) employed
In the evaluation.

6. Apply the appropriate test
to the criterial, conse-
quential, or preferential
value judgments offered In
suprart of the consequentia?
object. :

Preferential Judgments: Justi-
fied on the basis of affective
worth for the Individual or
group making the judgment. Such
Judgments are justified i+ It can
be demonstrated that the object |
Is consistent with and in harmony

I YO



. Chamas S

'
\
h
i
i
!
It
i

i~

Model Categories .

Sample Probing Questions

with an Individual's character,
personality or self-concept; If
It Is integrally related to his
philosophy of Ilfe to the extent
that It Is equated with "what he
Is" and "what he wants to be."
The object has intrinsic value
for the judger(s).

3

Thus, preferential judgments are

systemically warranted, and require

a subjective test (i.e., Intro-
spective self-analvsis) involving
steps such as the following:

I.  Preclse definition or des-
cription of *he object belng
evaluated '

2. Explicit statement of a
philosolphy of Iife to which
one subscribes (and a com-
mitment to behavior consis-
tant with the phtlosophy).

(Preferential)

-Clear|y speclfy what you mean by the
ob ject.

=-Would you prefer the object over A, B,

or C?

-In what kind of clrcumstances would you J
reject the object and accept something

3. Determine, by means of intro- else Instead?

spective self-analysls and
loglcal inference whether
or not the object Is con-
sistent with the stated
philosophy of Iife (or with
"what one Is" and "what one
wants to be."),
4. Formulate and apply gener-
allzed evaluation:

a. Fformulate generalized
evaluation (a general
statement of the eval-
uation which combines
the appraisal or pre-
scription and the tested
warrant. Such as:

"All objects warranted
or justifled In this
way are to be appralsed
or prescribed In this
way").

b. Apply generalized eval-
uation (where Instances
of other objects that
fit the warrant are pre-
sented In order to de-
termine whether or not
students are inciined

-How would your life be different if you
were to reject the object?

-Do you feel the same way about all things
that are consistent with your phiiosophy
of life cr life-style?

~How do other people feel about the object?

~Do other people accept or reject the
object for reasons, different from yours?

~How do you feel about your positions?
Why?

to employ the same ap- |
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. Mode!| Categories

Sample Probing Questions

5.

Identify and analyze the va
lue judgments (and justifi-
cations) of other individua
with reference to the ob~
ject being evaluated.
Compare the criterial, con-
sequential, or preferential
value judgments of others
with your own in an effort
to understand alternative
ways of value judging and
structuring personality.

Is

6)

Re-examination and re-assessment of
initial and/or revised reactions,
reasons, and judgments

a)

b)

c)

d)

Summarize alternative ways of
evaluating the object.

Determine Individual changés of
position,

Determine degree of consensus or
agreemsnt achieved:

Individual assessment of value
position:

3.

Am | satisfied with and

with my value position?

To what extent Is agreement
necessary?

To what extent is it possib
to agree to disagree?

To what extent are some va!{
ues "better" than others?

~How many different reactions do we have?

-How many different kinds of justification
do we have?

(¢

-Has .anyone changed his position? Why?

~tlas anyone discovered an additional way
to support his Initial reaction?
-Is anyone confused? How s0?

~Do we have to agree on everything with
reference to the object?

¢ -Can we agree on some things and not on
others? Any thoughts?

-ls your thinking consistent?

~ls your thinking consistent with your
actions? o

Is my value position the re--What prompts you to change?

sult of free, thoughtful
choice after the consider-

-Would you like to consider this object

ation of other possibilities again after we have examined other

or alternatives?

proud of my value position?
Am | willing to repeatedly
act in a manner consistent-

related topics?

26
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APPENDIX C: “SAMPLE EVALUATIONS

“(Keyed to: Evaluative Model)

(A)  Giving of alms to the poor
(B) Good (i.e., appraised as a good act)
(C) Sample statements of speclfic warrants: (Why Is 1t good?)

(a)
(b)
(c)

(d)

It helps fulfill the needs of the poor (consequential warrant)

It makes the giver happy (consequential warrant)

It Is conslistent with a major tenet of the Judao-Christian system of
ethical behavior (rule or criterial warrant)

1t Is something | have consistently done throughout my adult |ife;

| wouldn't feel happy with myseif If | did otherwise whenever |
encounter someone In need (preferential warrant) '

(D)  Sample generalized statements of evaluations (matched with a, b, ¢, d, above)

(a)
(b)
(c)

(d)

ExamQIe #2:

Anything that helps fulfill the needs of the poor is good

Anything that makes a giver happy is good ,

Anything that Is consistent with a major tenet of the Judao-Christian
system of ethical behavior is good.

Anything that | have consistently done throughout my adult |ife and
wouldn't feel happy with myself if | didn't do is good.

(A)  Legalization of Abortion
(B) - Ought nottto.be.done’(i.e., negative prescription)
(C) Sample statements of specific warrants: (Why ought not to be dons?)

(a)
(b)
(c)

(d)

I* would result in the termination of human !ife (consequential warrant)
I't would encourage sexual promistulty (consequential warrant) .
It would be contrary to the dictates of my re!igion (criterial or rule
warrant) ,

I't would upset me ‘and make me sad to think that such a thing could go
on around me. | wouldn't want to do It mysel+; | wouldn't want my
friends to do It; and | wouldn't want my children to do i+! ¥ It Just
goes against my grain. (preferential warrant)

(D) Sample general ized statements of evaluations (mafched with a, E) c, d, above)

(a)

(b)
(c)

(d)

Anything that would result in thc termination of human |ife ought not
to be allowed. ‘ o

Anything that would encourage sexual promiscuity ought not to be allowed.
Anything that would be contrary to the dictates of my religlion ought

not to be allowed. o

Anything that | wouldn't door want my friends or children to do, and
that upsets and makes me sad ought not to be al!lowed.

T2



