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INTRODUCTION .

What is the manual? The manual is a handbook of skills and techmques

o - used by trainers in the Friends Peace Committee-
Training Course., Each trainer is expected to master and to be able
to transmit these skills to participants in the course. The manual

-1s not inténded to be self-sufficient for setting up a course in non-

violent direct action. It should be used along with experience in

ongoing training courses and supervised training at a special
trainers' course, :

- How was the manual prepared? Material from the experience of trainers

and from written sources on such subjects
as role-play:.ng, nonv:Lolence, and group dynamics was gathered and in-

' corporated into a manual by trainers in .the program. _

Requirements"'for novice trainers: A candidate for a trainer in the
- ' - program should have:

1, Taken at least one tra:.n:mg course. :
2, Participated in one semi-annual trainers' course run by
Friends Peace Committee. :
3. Participated in nonviolent direct action.
- L. Become fam:l_.liar with the philosophy of nonviolence.

-'Sk:l.lls and competence expected of a trai.ner° A trainer should he able to:

1:, Dlrect and evaluate role-plays. S '

2, Understand-and explain functional roles of group meabers.
3. Understand and %each concepts of strategy and tactizs,
4. Lead street-speaking, lea.flet:.ng and other d:|.rect act:.on
projects, . .
5, Plan and conduct a nonviolent direct. act:n.on tra:n.ning
o ‘course relevant to the part:.c:.pants. ‘

Spmar v, N e T
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‘Some’ guidr»li'nes’ for nonvi:)lent act:i.on°

' CHAPTER 1 :
PLANN ING AND CONDUCTING A TRAINING COURSE
- IN NONVIOLENT DIRECT ACTION

Components of basic nonviolent direct action training courses:

A typical Priends Peace Committee basic course in nonviolent direct
action is composed of five three-hour sessions, usually held on two or

three successive days. Each course is different, not only because of the

varying styles and approaches of individual tra_iners, but also becausc each
training group has its own special needs and interests. However, most

“courses should include each of the following components'

Guidelines for nonv1olent act:n.on.

Role-playing.

Analysis of group 1nteract:l.ons.

Tactics: ard strategy for direct action.

"An experience in direct act:|.on, such as street-speak:mg or
leafleting.

. .

Vi H W

These components need not be presented separately. The first four
components may be touched on as the result of a single role-play They
will be presented separately in th:l.s manual for clar:l.ty '

peT]
~—

o
A tra:mer should be fam:.l:.ar with the theory of nonviolence as it
relat¢s to direct. action, - -and be able to_help members of a training group

- evaluate their actions with th:l.s in mind.  Trainers have found it useful
to articulate some: ‘principles of nonviolent action around which they then
focus a training course. The follow::.ng list grew out of an informal con-

versat:.on of three tra1ners, and is not meant to ‘be- exhaust:we'

l CQNPLICT is an essent:.al part of soc:|.a1 change.‘ Our problem is
+. . how to. wage ‘it nonviolently and effectively, through such tactics"
as demonstrat:.ons, str:.kes, boycotts, etc. :

2, ‘TRUTH belongs to both-: s1des. ' Because the opponent, too, has some
- 7 truth in his pos::.t:|.on, negot:.at:.ons w:|.ll be necessary at some
- i;;.'po:l.nt to resolve the conflict._‘ : : L 4

- o 30PENNESS in' plann:.ng and act:l.ons must be maintazl.ned both for

:mternal democracy and present:mg .a clear 1mage to outs:|.ders._

4 ;""*NON-RETALIATION' ' A strict pol:|.cy of non-retal:.at:.on d:|.sarms the
.~ - opponent instead: of destroying him. . Acceptance of. suffer:.ng,
:'-::_'rather'»fthan?threa ~-of'.violence, is used to persuade him.

o 5 ,*';PR.BPARATION 'for"nonviolent act:|.on 1ncludes stat::.ng goals, plann::.ng

--strategy, deciding on" tactics ~and cstabl:.sh:mg a d:i.sc1pl:.ne.;

o et b et b e < 85 g A3 < e - A s neena mme &
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A trainer helps a group, through role-playing,.discover'these prin-
ciples -and explore their application in direct action. A skilled trainer
encourages group members to derive piinciples from the role-playing
during discussion, rather than merely stating them himself.

A sample five-part training course: Before planning a training course, a
: . trainer should find out about the:

nature of the group to be trained: its previous activities, backgrounds

of individuals in the group, its plans for future activities, etc. . Based

on this advance information he should develop a tentative outline for the

course. Naturally, this pLan may be revised during the course as he sees
how the group is progressing. But to begin the sessions without a plan
often needlessly wastes time. :

What follows is a training course outline for a hypothetical peace
or civil rights group, in five sessions of three hours each. Each session -1

is 1ntroduced by stating the trainer s goals

FORMAT

_PIRST_SESSION: To 1ntroduce role- -playing as a training technique. T»
‘ relate role-playing and analysis to situations similar

to this group's experience. To develop a sense of the essential

elements of direct action. p1ann1ng, action and evaluation.

1. Introductions and announcements.

2. Brief explanation of role-playing.

3.  'Role-play: removal of a demonstrator (see chapter 2 for the
.. scenario and roles of this role-play). : :

4, RP: Unauthorized sign (See Chapter 2).

5. RP:: Visit .to Congressman s office (See Lakey, MANUAL POR DIRECT
-~ . ACTION).
:JG.__Bvaluation of first session and planning for second session.
L , v S S _

'3'SE00ND SESSION' To explore functional roles of group members. - To
o develop leadership skills. To. ‘explore the possibil-

;"1ties of nonviolent self- defense. . To- explore problems of secrecy
~and V1olent tactics within a group. ‘_.» . , :

( *%-;l.»gRP. Definition of nonv1olence (see Chapter 3) |

f'fIZ;FCRP. -Leadership qualities (see Chapter 3)
3. 'RP: Self- defense (see Chapter 2)
RP: Gang' (see Chapter 2). = -

tactiea] and strategic thinking “for directi o
b To help group dcvelop 1ts own -
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l. Situation anilysis: Attack on vigil line.

2. RP: Strategic action--War Game (Sece Chapter 4).

‘3. Group develops its own strategic action role-play using the
Analys:s~uva1uat10n Qpestlon Sets (zce Chapter 4).

g

ozt
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FOURTH SESSION: - To help the group further its strategic planning. To
' begin generalizing concepts of nonviolence.

l. RP: Group S own strateglc action rolc-nlay.
2. Excerpts from speeches of Martin Luther King on nonv:olence.

FIPTH SESSIQN: To develop skills and sel;-confloence in actual conflict
: s:tuatzono. : .

l. RP: Street~speak1ng (see Chapter S).

. 2. Street-spcaking and leafleting. -

3. Evaluation of street-speaking experience.
4, Evaluatlon of traznzng course.

$

"* Record with excerpts that could be used for this purpose available
from SCLC, Martin Luther King Speaks, Box 97, Washington Bridge
Station, New York, NV ‘10033. - Ask for the record "Pastor. . .

- Revolutionary." $4 00. ‘ - e
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. CHAPTER 2
. DIRECTING AND EVALUATING ROLE-PLAYS

" Directing Role-Plays

Choosing a Scenario: Initially, the trainer should have on hand the

: scenarios he feels relevant for a particular session.
This is done according to an understanding of the group to be trained and

a tentative outline of the entire training course (see Chapter 1). How-
ever, as soon as a group becomes familiar with role-playing, the trainer
should ask them for suggestions of situations which they would like to
role~play. Co 1 S

- Setting the Scene: Once the scenario has been chosen, the trainer should
S ; state the role-play situation to all of the partici-
pants. Some of the information may need to be withheld from the entire
group and just stated to a certain group in the briefing session (see.
below). At any rate, it is important to state clearly to all what the
background information is, and what props are being used (e.g., two chairs:
form the outsides of a doorway, etc.) L o

- -

]

Reducing the Threat of the”SitUation:"Particularly,with a group's first
1 -experiences with role-playing, it

- may be negessary to explain that:

No one will be ridiculed or judged -

Those who participate will get the most out of it '
‘People are there to learn and make mistakes; if mistakes weren't made,

there would be no need for roleplaying in this situation ,
_Itf@sigetper-tq make mistakes in laboratory situation than in the
ield | e RO : .

 No one will play himself. (with certain exceptions), each.person plays

. @ role with which he can experiment with how to act in a situation

- without any fears - - . ‘ o . _
Note: . It is important for the role-playing director to be warm and
.relaxed. He'must make it easy.for people .to.be themselves, to speak
. freely, to get involved and participate as if they were among -friends

© . or:more so. .

’Qo@mthéﬁliké-the'aboVéfShoﬁld béfﬁade1whénéver the’traiher feels it

. appropriate,. Such comments help to encourage participation. . .
G el T e e TR T Y T S

'Castigg;the,koles;.‘Generally;,itiis*bestvto'aSRffon;VOlunteers,for

e oty specdfic-roles in-alscenario. Cne exception might be
<. -when there are particularly complex roles. . Then the trainer might ask the
‘more experienced: persons in the group to fill the difficult roles, .

"} Observers: ' Each role-play should have several observers. These persons
o *;;;;gﬁgij;‘Should.the;pencil{ahd{papef;and;SOmeTinstructiohs‘as to what
'”;FQ‘1°9kaQD?T$During~théjeValuatibniofLthe:rble#play;yobserversbcan-play 

"$Sa=si9nifiean 'Daftiiﬂfreqnhstrndtiﬁgﬂahdminterpretingfthe,eyentSfothhe B
mle/play IR T Sl ~ ~. T SR E
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Briefing .Sessions: After the scenario has been explained and roles

. . _ . assigned, the different groups in the role-play should
meet separately to plan for the role-play itself. For instance, in a role-
play of a vigil, the demonstrators and the passersby should meet: separately.
If there are further instructions to just one of these groups, the trainer
should state them at this time. In a role-play of the removal of a demon-
strator, for example, at'this time the trainer would tell the passersby
what they are expected to do. These briefing sessions are terribly impor-
tant to the entire role-play. One of the by-products of the training
course should be to help participants develop skills in planning actions,
so how a group plans is significant. At least one observer should be
present during each of these briefing sessions. '

Cutting the Role-play: Many role-plays have a natural breaking point.

- — ™" Others should be cut wken the trainer feels it has
exhausted itself; when participants have/become over-involved; or if a
 role-play has gotten out of control. Sometimes-it is possible simply to

~inject a new element into a role-play by whispering instructions to one of
the participants, which can prolong or intensify a role-play that is not

progressing to the trainer's satisfaction without cutting it.

. 'Evaluating ard Analyzing Role-Plays

As soon as a role-play has been cut, participants should be encouraged to
return to a discussion area separate from the scene of the role-play
 (assuming sufficient facilities).~ Often groups will discuss the_role-play
‘spontaneously for a few minutes. It is usually best for the trainer to
. allow-'this to happen before he structures the discussion. Some oi the.
- levels that might be discussed are the following: =~ '

.',E§2£§}_ What actually happened? If a physiéél confrontation occurred, what
.7 events led up to it? Observers often can be the most helpful in
. reconstructing events of a role-play. - . . -

Feelings: ' How did persons feel when certain events took place? .Discussion
- T . along these lines. helps to give insight into the motivations
-and feelings of persons not usually empathized with (e.g., polige,vland- 5
. lords, college presidents, etc.) = It can’'also help in constructing better

. taetics. .o

Alternatives: .How else could the si%uation have been handled? 'Creative
R analys:.s OFdlfferent possibilities can .1gad,to_nev:l ?ng-
gﬁplays~of_Simi1ar?sitpations“or*pg;he;pf@lfto;groups_plannipg spec;f1¢ 1.

=

- philosophy

How does what happened relate to“some of our concerns about . -
. points-if the.trainer is prepared. to disc¢uss them. -For instance, role-.
ing. th ?ggng;situationéoftengrgisesunespionSjabputuopengess_and>“_ .

"".. ‘nonviolence?.: Often, ‘role-plays can bring out. someé theoretical "
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secrecy.

Historical examples: Though this can be over-used, a trainer with

can bring them into the discussion of a given role-play.

Sumnary: For the sake of coherence of 'the training experience, the trainer
‘ -should encourage persons to summarize what has been learned as a
result of specific role-plays and rcle-play discussions.
/ ‘

Samp1e Scenarios

Removal of a demonstrator: A group of antiwar protestors are engaged in a

' vigil near a draft board in a hostile neigh-
borhood. After comments from several hostile passersby, two men approach
and try to physically remove the smallest demonstrators.

~Roles: 5-8 demonstrators, 2 "kidnappers“, several other passersby
' Purposes: To’ raise problem of group-responsibility to individual

~participants ih an action. To explore nonviolent responses
to an extremely provocative situation.

Student'sit-in' Radical students at a large university have been demanding

: a greater voice in campus decision-making. They have met
no success after a petition campaign. The administration has refused to
meet with leaders of the radical group. So a group »f students has deci-
ded to occupy the President's office. After being there several hours, a
dean meets with the group and informs them that the ®resident has agreed
to meet with them if they leave his office, and that he will call Lhc

'police if they do not.i.

: Role 5 6 s1t-iners a dean, several police'

Foa
?

urpose. To examine :elation of a. tactic (sit- in) to overall
o strategV, ‘and to negotiations. .

:‘3Unauthorized s g‘ A group is- picketing a local draft board. Someone

approaches the group- and asks cne of the members if

- __'he gan"Join.» If accepted he pulls out his own sign which says "Puck the

Roles"-S 8 demonstrators, the new participant, sevenal passersby.

Purpose' To raise the question of discipline w1thin a. group devoted
L .to nonviolence._.»‘ﬁ K L y

knowledge of related nonviolent actions in the past -
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Long hair: A student has been suspended from high school for requing to

aut his hair, which is too long according to school standards.
Several students feel that his suspension was unjustified and decide- to:
meet with the principal to voice their disagreement with the long hair .
policy v

Roles: principal,'3-4 students.

Purpose: To explore methods of handling conflict with authority.

The Street Gang: This street gang has_just had. one of its two caches of
weapons confiscated by the city police. At the present
time, the leader of the _gang and two of his top lieutenants are discussing
their situation. One of these men claims to have seen "Joe", another
member of the gang, talking with a policeman the previous day

Roles: Gang leader, two gang'members.

Purpose: To explore the folloWing. secrecy’s effect on decision-
: making. Effect of violent means on the relationships of. -
'group members with each other. Rclationship of wviolent
' means employed by the gang and secrecy in decision-making.
B Effect of secrecy on the decision-making process of the
' gang. Effects of violent- means on the internal relation-
ships of gang members. : :

Vigil Line: A group of suburbanites is holding a silent Vigil in front of
city hall to protest police brutality. The following varia-
tions can occur'§j ' v

1. . Some inquisitive passersby try LO find out the nature of the
; protest. -
2. Some hostile. passersby taunt the grouD and attempt to steal the
. .. signs or leaflets. -
'~ - 3., A hostile passerby . tries to taunt, spit at, and push around one
*'-or more Vigilers.', : . . o o

';.Roles-' Numbers of demonstrators and paSsersby vary (see above)

; ',Purpose" To learn skills in- organiZing a demonstration for contingen-
";hff_,,;“t_cies. To explore nonViolent responses to. provocative acts._

'1@,,Induction Center Obstruction- group of demonstrators has decided to

s : attempt to. prevent inductees from entering
~ﬁ.vjthe induction station. They choose ‘their own method of’ obstruction.  (Some
~a;vp0551b111tles.7 standing, sitting,}or ‘lying in. ‘the’ doorway, ‘greeting each
%, ...inductee at.the door at attempting: to .pers uade,him not to enter, without
",gphys1ca11yvobstructangihim. ‘ R . SR
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Roles: S- 8 demonstrators, 3-4 1nductees, poss1bly several police, &n -
1nduct10n center official. :

'Purpose: To explore different tactical possibilities in a situation.

Self-defense Series: 1. A person is standlng on a corner waiting for a
: : ‘bus when approached by two persons who intend to

steal his wallet (or purse). /’f

.2, A peace demonstrator is walking home from a dem-
- onstration when accosted by three men who intend
to “beat him up® for his participation in the
demonstratlon.

—.

3. A girl is walking through a "tough neighborhood”
when approached by a man who 1ntends to rape her.

Roles: . Vary.

Purpose: -To explore the possibilitiesiof nonviolent self-defense.

_Rent strike campaign: A group of tenants has deczded that if certain
- ‘repairs are not made, they will withhold rent from
the landlord. He, in turn, feels that he would evict any tenant who en-

' gages in such-an action. The first scene should be that of a gwoup of
tenants- meet1ng with the landlord, his assistant, and his recepilonist.
Subsequent scenes sinould be derlved from the first. Possibilities include:
fuxrther negot:atlons, sending of letters (eviction/withhoiding rent),
tenant meetings, landlord strategy meetings, an eviction scene, pzchetlng

 the landlord's. office and/or home, etc. There should be at least two rooms
. for this role-play so that the opposlng groups can meet simultaneously to
- -pLan strategy , ‘ _

.."Note° These scenes should be x le-played in succession, with dis-
; CUSSIOU and evaluatlon after the last scene.

"Roles" Sevenal tenants, landlxnd landlord's assistant, recept10n1st.
-~ @ther. roles .as needed, such as pol:.ce, passersby, suburban -
supporters, etc. ' ' _

"2232955’ To develop a sense of strateglc consideratzons 1n a non-'
violent campalgn. R .

. Jall s1tuations--particularly ones w1th threats of -
,.;- attach from fellow prisoners. (Example is in MANUAL
2 FOR Dch'r AC‘.l‘:[QN ) o -

' f[l:gther»role-blays{?




Chapter 2, Page 6 -

2.
3,

4,

s,

Verbal confrontations--visits to COngressmen, land-
- lords, mayors, school boards, etc.

Campaigns--local attempt to put pressure on stores

not to stock grapes; campaign to rid a university
~of ROTC; campaign by a local welfare rights organiz-

ation to obtain increased welfare payments.

) Occupat:.ons of prOperty--black groups demanding

reparations occupying church buildings. :
See Lakey and Oppenheimer's MANUAL FOR DIRECT ACTION

-for several more role-plays, which may be used as
‘written or varled as appropriate to the group.




| CHAPTER 3
UNDERSTANDING AND TEACHING
FUNCTIONAL ROLES OF GROUP MEMBERS

Group dynamics and nonviolent action: A group engaging in nonviolent
.direct action must prepare for
action by plann:mg strategy and tactics. Because this involves group
decision-making, a trainer should include in his course some skills in
group dynamics. He should po:.nt out some functional roles of group mem-
bers, show how assuming various roles can help or hinder dec:.s:.on-mak:.ng,
and help part:.cipants learn to assume necessary roles.

Tools: The following three tools will assist a trainer in this portion of
the training course. The three are interrelated and should be
used in a single session. ‘ '

l. A ROLE-PLAY: "Specific task, l:.m:.ted time assignment.' _This
role-play is designed to br:l.ng out many of the functional roles
of group members. - At the same time it wi"l give a lesson in
group dec:.s:.on-mak:.ng. .

2. TWO CHARTS descr:.b:.ng helpful indiv:.dual roles in grouos. The
roles are divided into two areas: '"Task Roles™ and "Group
Build:.ng and Maintenance Roles‘.

3. SELF-ANALYSIS CHECK-LIST, useful in analyzing each person's
~own part:.c:n.pation in groups.

T b e s €N e R P AT N A T W R T D ety ST 3 ) T R ARSI e B0 AN e T TN b O A ey 8 3 A e e i W IR Sk e 8 e ians h1 ppeae s ou e e s e g
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Tool #1l: Specific Task, Limited Time Assignment

Setting the scene:

This is basinally a circle discussion group with observers. on the outside
of the circle. Split the group in half so that 6-10 people sit in the
circle for discussion.

Assign a specific task. Write it on the blackboard. The task should
require some group decision-making process in order for it to be completed
properly, e.g., "Give me your group's definition of nonviolence, "

Set a specific time limit for the discussion and decision-malg.ing. Ten min-
utes is recommended for a time limit. Time is 1mportant in this role-play
because the point is made that all dec:.s:.on-mak:.ng in groups is done under
the tyranny of time.

Call the observers to one side. Ask them to watch for sources of leader-
ship in the group, and for the emergence of a specific plan for dec:.s:.on-
making, " - 3 : .

The role play:

Let the group start its discussion and let it continue for the full allotted
time. After the allotted time is past, end the d:.scuss:.on and beg:m
evaluation.

Bvaluation:

Ask the group for its decision. Ask observers to comment on whether the
task was completed properly. Now ask observers to point gut sources of
leadersh:.p‘m the group. Point out that leadership roles were assumed by
various members at different times.

Now discuss the other roles in the groub and introduce the idea of function-
al roles in the group. Point out some of. these, such as group maintenance,
task roles, and individual roles. Point/ou{.'\}how one person can or did fill

e/
i
Now introduce the Self-Analys:.s Check List and have each member of the
training group fill out a check list for himself. Let participants
discuss how they might £4i11 various roles in meetings.

.several roles in the d:.scussion.

e ——— i w
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Tool #2: Task Roles

This chart describes some behaviér tending to promote the work of the
group. The trainer should be able -to assume these roles when needed and
be able to transmit his skill to his training participants.

ROLE PURPOSE TECHNIQUE

Initiator To give direction and Pmpbses tasks, goals,
purpose to the group. defines problem, suggests

| procedures.

Information- To make group aware of Request relevant facts.

Seeker need for information.

Information- To show group which info | Offers relevant facts,

Giver is relevant to its work. avoids reliance on opinion

when facts are needed.

. Opinion Secker

Tries 'to show how _
members are feeling.

Asks for suggestions, ideas,
statements of values, feel—

ings.

‘Clarifier

Trics to eliminate
confusion.

Defines terms, interprets
ideas, indicates issues and
alternatives

Elaborator

Tries to end confusion.
To show consequences of
plans and positions -

Gives examples, develops
meanings, explains

Sumnmarizer

Tries to show how ideas
are relating in the

group.
L

"~

Pulls together rclated ideas.
Shows contradictions,
restates suggestions, offers
conciusions. ;

/S5
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L

23
-

s

Chapter 3, Page 4

o

o

Tool #2 contd.: Group Building and Maintenance Roles

as a working unit.

This chart describes some behavior tending to build and maintain the group
A skilled member will assume certain of these roles as
they are needed to keep the group together running smoothly.

; Setting standard
Z and goals o

Testing agreement

Listening-~
Following

discussion.

To make group aware of
direction and progress.

To find out how close
group is_ to agreement

: Aéts as stimulating,

interested audience
for others

others

i P . ROLE PURPOSE TECHNIQUE
]
. Encouragirig To bring out others' Be fi‘iendly, warm and -
opinions and to give responsive to others.
‘recognition to others. Accept others' opinions.
] Expréss:i.ng- To call group. attention Express your own feelings
1 -Peelings ~ to reactions -to ideas and restate others'
’ ® .. and suggestions made. feelings and opinions.
Harmonizing' Tb‘reconcile discord, Make relaxing comments, use
! ) reduce tension. joking, get people to
f‘ : explore differences.
& ~ Compromising To maintain group Offer compromise on your
j ‘ cohesion. ideas, yield status, admit
; : error, show self-discipline.
; Facilitate- To maintain open. - Ask others' opinions, fill
1 communication  expressed group needs,

listen to others, suggest
procedures for discussion.

Express "the relevant group
concern, suggest tasks.

Note progress, express
your perception of common
ground in the group, send
up "trial balloons’, e. g.,
tenaative agreements, for
reaction

Listen-, accept ideas of

Source:

Prof. Irma Jones
Temple University
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Tool #3: Self-Analwsis Check List

Individual Roles Roles I Roles I Roles I Roles I
f£ill most would most perform would like
often like to £ill| inadequabely! to practice

—— o e - e dm—— s —

- Blocker
Dominator
Special-interest
_ pleader
Playboy
Recognition
seeker
Cynic

Follower

Group Main- :
tenance Roles : , o

Compromiser ‘ Y . :
Harmonizer » ' :
Encourager :
Expediter

Interpreter

Group Task
Roles -

Information
seeker
Information
giver ‘ :
Initiator - !
Opinion seeker " 3
Opinion giver
Elaborator
Coordinator
Procedure
developer
Philosopher- ‘
eritic : : "

i
Taken from the book ORAL DECISION-MAKING, by Waldo W. Braden and . . :
Ernest Bradenburg. (pp 251) b

[
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UNDERSTANDING AND TEACHING CONCEPTS OoF STRATEC-Y AND TACTICS

Strategy for Social Change: Serious planners for change engage in nonviolent
direct action as part of a broader strategy

involving both short and long-range goals and a variety of tactics. Too

often people equate nonviolence with a single nonviolent tactic independent

of analysis, goals, or plans, then say 'We've tried nonviolence and it doesn't
work." :

A trainer should introduce participants to a range of nonviolent tactics
and to the process of developing strategy. Role-playing remains the core of
the training session. Strategy and tactics can be brought out very effectively
through role-playing and evaluation. Strategy in particular is more difficult
to teach however, and the Friends Peace Committee Noaviolent Direct iction
program is still struggling with this problem. Trainers in this program have .
developed the following imperfect tools for teaching strategy and tactics:

1, Situation Analysis Charts

2. Game Playing: Civilian Defense, Peace Games, and Stratégic
Action Scenarios

The trainer should not feel that these techniques have to be used in
each session, The games in particular require more time than role~-playing,
and should only be used when there is enough time for both game and careful
evaluation afterwards. Situation analysis and game playing can both be used
when variation from role-playing seems to be called for. This may be with
groups having shorter attention spans, such as high school groups, or when
role-playing is difficult (not enough people, not enough space, or has become
repetitious). Peace game has only been explored occasionally and the Friends
Peace Committee is still experimenting with it. It may work best .with a
group that has already spent a lot of time together and has a strong dynamic,
and is having a training session in a retreat situation (living and eating

e
¢

{




SITUATION L£NALYSIS CHART

i .-

Purpose:s A way of analyzing a direct action éituation in order to 'explore
~  alternative tactics. '

Frocedure: Place the chart on a blackboard (or if possiole have copies
to hand out). Explain the situation verbally and give the

group a few minutes to think about it. The group discusses how each par-
ticipant in the situation should respond. Each suggestion is analyzed by
asking questions such as: why? what would alternatives be? how would
people react to this move? The discussion should bring out disagreements
about tactics, and it may become appropriate to role-play the gituation,
having taken it as far as possible verbally.

Samples: In addition to the sample on the following page, there is material
for situation analysis in the Lakey and Oppenheimer Manual,

Chapter 7. (Particularly useful are the questions on p. 83, and the section
on police tactics, p. 88). Situations can be drawn from actual demonstrations,
such as analyzing the tactics of the Oakland Draft Board- Sit-In, or analyzing
the 1967 Mobilization-Pentagon Rally. It is most valuable to explore an
actual situation familiar to the participants and see where it succeeded and
where it failed. Often ideas for situation analysis can come' from the group
itself drawing on its past actions. .

]9
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SITUATION ANALYSIS: ATTACK ON VIGIL

X - Vigilers

C - Group captain

A - Group captain's assistant
0- Leafleters

P - Police

SITUATION

Poor Peoples Campaign support group, -interracial, is
conducting a vigil at a downtown site. The participants
(X) stand near the curb facing the dpartment store.
Person at each end of the line carries an identifying
sign. Time: 12:30 P.M.

INCIDENT

TASKS

TIME FOR EXERCISE: 30 minutes

Two young men walk weatward past the line, then suddenly
intercept last person on the line, shoving him (her)
into the pedestrians passing between line and store 3
knocking a pedestrisn down. The attackers _then start

to run on westward

e

Suggest responses: vigilers, captain, assistant, person’
next to one attacked, fallen pedestrian, leafleters 3
police. Analyze structure of the vigil for best potential

responses. Evaluate effect after the incident has run
its course. :
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GAME PLAYING

Ch. by L
STRATEGIC AGTION SCENARIOS AND FEACE GAMES (CIVILIAN DEFENSE GAMES) !

Game playing is something that the Friends Peace Committee trainers
are just beginning to experiment with and learning to relate to the teach-
ing of strategy and tactics. Below are some sample scenarios and directions
for using them. The game playing and foilow-up evaluations help people
experience the effects of strategic and tactical actions. Although the
action is only assumed and not played-out (as it is in role-playing), the

~ experience can be real and involving. 4 mid-campaign strategy meeting at--

mosphers is created. The aim is to develop a sense of strategy with regard
to groups of people in motion to defend their values, whether it be against
opposing groups’ or opposing nations. In addition, the Peace Cames raise
theoretical and ethical issues involved in civilian defense.

Frocedure:.

1. The participants are divided into three groups: team A, team B, and
assessors (in Peace Games: invaders, defenders, and assessors). These
groups are separated after hearing the basics of the situation, and subse-

‘quent communication flows between team 4 and team B only through the

assessors. The number in the assessor grour should be three or less.

2. Team A initiates by some move of provocation (in Peace Games, invading
team has first move). This is reported in writing to the assessors.

The assessors then decide on its reality and eflect (see role of assessors,

below) and send a messenger to team B with a written statement of the action

and its effect. At the same time, another assessor takes the same written

statement to team A so that they can see how their action has been interpreted

through the assessors. '

3. Team B responds to the provocation in some way, sending their response in

writing to the assessors. The assessors then decide on the reality and
effect of the response and send a written report back to team A of the action
and its effect. (The report also goes back to team B so they can see how
their message was sent out by the assessors.)

k. 1In the meantime, team 4 has been working on its strategy, has a few con-
tingencies ready, depending on response by team B, and is therefore
ready to take the report from the assessors and decide what their next move
will be. They send a message to the assessors with their action, and so it

goes,

5S¢ A time limit for each move is wise, lest endless elaboration take place
for each move to the -detriment of the pace of the game. A further ad-
vantage of the time pressure is that it makes for realism, since time is
usually of the essence. Ve suggest a 20 minute limit for the first move of
each side, then 10 minute limits after that. A& time limit for the assessors
is also helpful. We suggest 10 minutes initially, and § minutes thereafter.

6. Inorder to keep the number of variables from getting too overwhelming,
it is best to limit each side's move to just 3 actions. E.G. One move of

a defending team in a Peace Game might be: -a) we have activated our net-
work of underground radios; b) we are appealing to the U,N.; and c¢) we
have alerted the population via underground radio to put our civilian
defense plan into action.. -
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7. . The action is stopped by a decisiin of the assessors. (In the Peace

~ Game there is also the possibility of the withdrawal of the invaders or
crushing of the defenders.) It is extremely important to include adequate
time for evaluation afterwards. A minimal realistic time allotment f:r both
game and evaluation would be not less than 3 hours.

8. Role of Assessors: The: assessors should on'iy alter a message if they
consider it to be unrealistic, or if one side trics to predict the other
side's response in their message.

The groups comeback together and the chairman (someone not involved in the
struggle or decisions about consequences of actions and reactions) leads a
discussion on the following kinds of questions: A

1. Uhat were the most successful moves of each camp? What were the least
successful? Why? (e.g. Did each team accurately assess resources,
strengths, weaknesses? Were assumptions about the situation and the
farticipants correct? Were team members prepared to meet the conse-
quences of their group action?)

2. What tactics were used which have .been used in other struggles? Were-
there any new tactics tried sut? : : ]

‘3. What was the strategy of each team? Did each team guess .accurately the
opposing team's. strategy? . ) .

L. Did the assessors. evaluate the consequences of particular moves fairly
adequately? Were some of the assessments surprising?

Sample Scenarios: ' |

1. Suburban High School Scenario

Situation: Suburban High, 1500 students, is located in a rapialy growing - T
suburb outside a major metropolitan area, such as D.C. or New York, populated

mostly by executive and managerial type adults who have moved here during the

last fifteen years to escape the problems of the city. Most of the adults .

are not involved in community activities, beyond an occasional little.theater

. group.orgarden club. There is, however, a fairly large and active John Birch

‘Society which is sponsoring two Republican candidates for School Board on an
anti-sex education platform; they have hinted they will throw all Communists

and Pink Fellow Travellers out of school if elected. (The area.is 36% Repub-
lican, 31% Democratic, and 33% indifferent.) They have entered the primary
uncontested. There is also a tiny group of young adults who have recently-: o
formed a local peace action group. : , _

Inside Suburban High, there is overcrowding, a high turnover of teachers,

" and.an eighty page book on school. rules, enforced sporadically when atall.

The faculty is one-third teachers on tenure, one-third teachers who are either _

. moonlighting a lot or actively seeking other work, and one-third in third

first three years of teaching. A small group of five to fifteen teachers is
upset with conditions in the school and is trying to organize a union. The
students are mostly college-bound and irterested in getting good. grades, going
to parties, and winning popularity contests; most-are, though, dissatisfied
with the school's curriculum, which all agree is dull. The student council

ower only to organize class dances, pep rallies, and the like; although a few members
~, are-unhappy about this, none of the dissatisfaction has brought any changes. The
Y newspaper is basically treated as a school public relations sheet.




problem formulation and devise a strategic action game scenario.

Cr. L, &

Team A is the Administration which would like to solve the procblems of over-
crowding, poor curriculum, etc., but is currently under pressure from inade-
quate budget and noisy Birchers. :

Team B is a student activist group, which wants to sensitize fellow students
to issues of Vietnam, the Draft, wnite racism, student rights, etc., and to
organize student action around some of these issues.

Game #l: The school sponsors a yearly Armed' Forces Week,with intensive mi‘li-
tary recruiting, @ triotic speeches, Pentagen films. Team B wants to affect
this one-sides si tuatien and has the first move.

Game #2: The Birch candidates are.now claiming the school is a breeding
greund for hippies, pot, illicit sex, and the SDS. Team A is re-examining
its B0-page rule book (containing all regulations en dress s> hall behavior,
demerits, and discipline, dating from_1935) with an eye toward more control -
of its situation. Team A has the first move..

Game #3: The newly-formed Black Students Union (23 of the schoel's 38 blacks)
has issued a “Manifesto Against Institutional Racism", calling for Black History
and Culture, Elack representatinn nn student council and a Black student review

.board for suspensions and expulsions. The Manifesto implies that they will Muse

any means necessary." In response, a students-for Vallace-and Birch group has
formed, and is privately sging it wants a fight. In this game, assume Team B
includes a number of black students who are willing to accept nonviolence.
Either A or B may move first. (Note: The Assessors may not comment on actions
of B.S.U. or Students-for-Wallace ard Birch unless either A or B makes a move
directly affecting either or both greups.)

2. Peace Game: Russia Invades Finlane Scenarie:
The Soviet Unian has decided to invade Finland for the following reasons:
After the invasion of -Czechnslovakia, Finland became more up-tight about a

possible Russian threat, and decided to join NATO. NATO was itself growing

in power and Finland might become the clearest peint at which to challenge
what might develop into a realignment of forces with farmerly semewhat neutral

countries lining up with the NATO bloc. Further, Finnish geologists had feund,

in the northern section, the largest deposit of hunkite existing in the warld,
an important material used in anti-anti-anti-anti-anti ballistics missile
systems, on which the Soviet Union was short. Finland's joining NATO would
prevent the Soviets from trading for that strategic material. The Soviets
decided to move before Finland actually joined (negotiations were going an) s
and at the same time heated up the Berlin and Middle East situations to dis-
tract the U.S. and produce enough fear so that the escalation ladder would
not be climbed to the point of muclear exchange.

Finland, reali-ing that the U.S. weuld probably not risk nuclear war
over a country traditionally in the Soviet sphere of influence before all the
ties were tightened, pulled out its contingency plan of civilian defense.
Civilian defense had attracted enough attention for the military to have
planned for it as part of a flexible response,but’ the pepulation had not re-
ceived much training. ‘

Mar& other scenarios can be invented. Your greup may have a common .-
experience or background that will provide a scenario idea. 1In games based

‘on the group's own experience or background, psrticipants can formulate their

own problems and assume responsibility for solving them. Questions such as
‘the following analysis questions may be used to help a greup make its own

" A
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ANALYSIS QUESTIONS:

- What is the problem as you see it?

- What individuals, groups, and forces are likely i e on the side of
status quo?

= What individuals, groups, .and forces are likely to be 9n the side of change?"

- What actions, attitudes, and 1nst1tut10ns need to be changed in order to

golve the problem?
=llhat resources does each side have"

‘<¥'here do you and your group fit into the community, the problem?

-How you contribute to a solution? What resources do you have to of fer?
~What specific action or series of actions is necessary to change the
situation and solve the preblem?

In devising Pesce Game scenarios, it may be helpful to use hypothetical
countries so that people don't react emotionally to the role in which they are
cast. For example, in playing the "Russia Invades Finland" scenario, the
Russians may tend to think of themselves as the 'bad guys' and the Finns as
the 'good guys'.
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CH:APTER 5

TRAINING FOR PARTICIPATION N AND ORGANIZING OF DIRECT ACTION:
‘ OFEN AIR SPEAKING
- LEAFIETING

Question: How can you aé a trainer help move people from talking to acticn
by building self confidence in planning and actually participat-
ing in a direct action project? ‘

Introduction: In this section we present two tools for you to use: street

3 speaking or open air speaking, and leaflet writing and
leafleting. The purpose of these tools is to provide a step-by-step process
leading to actual participation in mblic spesking and leafleting on contro-
versial issues. : L

Role-playing the street meeting is the first step in precess. Here par-
ticipants practice delivering points in short, concise presentations designed
to raise controversial issues and draw crowd interaction. At the same time
crowd control skills are learned as participants take turns playing heckler
and crowd technician rcles.

‘Actual public street-speaking is the next step in street-speaking. Par-
ticipants test their skills and discover their own potential for direct action.
This is a key part of the training course. Held as the final session or very
near the end of the course, a successful street-speaking experience provides
an exhilarating end to the training.sessions. Armed with positive proof of
effective direct action on a small scale, partivipants sense the real pessi~
bility for action in their own communities. ’

Leafleting is presented here in the context of the street speaking
experience. Participants may learn writing skills by actually writing their
own leaflet.and have opportunity for additional personal presentatien of con-
troversial issues. Correct distribution and handling of leaflets within the
street speaking structure gives fpractical experience for planning for various
roles in a direct action project.

- As a trainer you should have expe rience in planning and participating
in street speaking, leaflet writing, and leafleting: You should be able to
transmit basic skills and be able to relate them to specific issues that
concern your training group. You should have read."How To Conduct a Street
Meeting" by George Lakey and David Richards {mimeo, Friends Peace cormn:i.t'.t'.ee).

 TOOL #1 Street-Speaking
| Step One: ‘Role Playing

'Role Playing the street meeting should be done for many reasons. The par-

o ticipants have opportunity to simulate experience with hecklers s
different spesk ing. conditions, and observe some of the basic elements in a
street meeting. This is an opportunity for the trainer. to begin to dispel
fears and inhibitions that participants may have. One way this is done is
through the éxaggerated heckling done in the role-play situation.
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Do not divide the group into speakers and -onlookers. All participants

should speak. Those. who are not speéc ing at a specific time will
the roles of onl"okers. To. start, assign a first speaker plus two or
>thers who are ‘lined up to. follow in order on the platform. ‘You will
) .encourage others’ to follow in order as the. =peak:|.ng continues. ‘As
rticipant is speaking you can move among your group, asking others if
111 follow.so -and" 80. Working this ways. you w:|.ll be able to 1nvolve
all your group in a short role play. R . :

nstruct the ent:|.re group in. the structure of the role play, the order
kers, some elements of speaking and heckling. Spend some time and
»s'on the role of crowd technicians.v ‘Ask those who are not speaking
ime ‘crowd member- rol"s, onlookers » passersby, hecklers. - ‘Ask a few to-

ce crowd control’ techniques. You may want to add a policeman for a

nutes of speciali cd experience,

Keep this short.'_ ‘I‘he practice here is very 1mportant ‘but’ you should ,
‘be ‘able to plan the role-play, have a run through involving nearly all

roup’ and evaluate the. happening in. 45 minutes, Take five or ten minutes

planation, fifteen or. twenty minutes for the role-play, then evaluate.

n summary here are. impor ant pnints that should be covered in. the role-
nd evaluation° ’ :

peakers techniques - Short concise po:|.nts H be specific 3 go 1nto details.’ S
ssigning topics .
rowd Control
acklers

‘Agree: on'a ‘general. sub:ject. R

-Assist the: speaker, get the tone: 1n the crowd. '

‘Hahdle': potential disrupters by:raising values of .

Lo fairness, democracy, free - speech, etc., Use. per=

.. sonal’ discussion to draw 1nd:|.v:|.duals away. when
necessary.' g

olice - Note‘ importance of 1nform1ng them in. advance. 5 "“ - _
.rmits BIRETIRR S ]’mportance of. checking this in advance. R
quipment el A flag, a sign, something to stand: ony, hterature.

ersonalize the meeting - .Introduce: ‘each: speaker s introduce the group._r .

f-the’ situation isi‘out: of control - Cover methods for ending meeting
en’ d1=rupt:|.ons are threatening. SR : e

_‘.::f_Actual Public Street-Speaking

The trainer is’ primarily responsible for all technical aspects of

z--’setting up the street meeting. You mu s find a convenient spot that

eptable""to “your . group and has potential for drawing a crowd, You will
. 9 l'
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 Suburban Speaking: One problem in the past has been difficulty in finding

- -~ convenient locations in residential areas. A recent pub- '
cat ladelphia Palice Department,. Rights and Limitations on
Speech and Assembly, (intro. by Arlen Spector) states. that demonstrations in

- shopping centers are legals " . = S .
. '™ay a ‘demonstration be held in a shopping center area even tiough it . -

. is. 'o'n,pr;_'n.va't'lebpfope'rt'y?.i Yes, ‘such an activity may take place in the
. area.of a shopping: center which is freely accessible and open to the .
- public like a:street in a downtown district. . Where the activities of
‘ ‘ same as the use to which
‘the property is actually put, then the exercise of the right of speech
. -or expression is lawful even though it is on private property at a =
.. .shopping center. Such peaceful activity is lawful even if it causes i

" sporadic’ and infrequent congestion in an area used for picking up goods."

' This ruling seems-to break the restriction against speaking in shopping
... centers, - Trainers :would find excellent potential for generating crowds during
. 'shqpping‘hoursi,'in-suburbaxj; centers: SRR L S

- ~'Objection .to: Street-Speaking: - 4 sizesble minority of participants have
-objected to.the .use of the street-speaking tools: Usually the_source of the
-objection is fear and lack of confidence.  In those cases the trainer tries =

. .%o overcone objection by providing skills in a comfortable role-play- situation.

- However, some’groups' may have specific needs ~which make street-speaking not

. helpful to _them, ' Trainers should be able to assess the situation and provide -

... .:Visiting local officials on specific issues, and participation in: ongoing
-~ -projects have been-tried in’ the. past: ‘These two alternatives had the weakness
- - of not-providing some ‘of . the essential: elements-of ‘direct action found in street
- speaking, “In"actions which: you'do'not-.control; participation ‘may be-limited to
~.walking in-a picket line or standing on a vigil. Personal involvement in those -
- tasks’ does' not:compare'. 't,d-'-th'ef}’;l,evéliio:f'f‘p_efi“_”‘st)xia‘l-._pbnfrd‘xitétigj_hj provided by street-

" 'speaking. Another difficulty in'visiting officials or' joining actions. is the
“.~ .. need for considerable advance planning and “the ‘greater consequences of -errors. -
..~ You'as'a trainer:z Dec
... front, You should help them develop skills and test them in a controlled -
~ - sltuation. ‘When street-speaking: does not fit the group's needs or you are 2
-stopped by inclement weather you'may have to expand other sections of the train-
.+ ... ing, role=play. the plamning’of actions or work to convince your group.of the -
. .-real need’for :street=speaking as a-training tool,: . oo T

trainer:are not:expected to" lead a group: into. battle on their local:

Clesing the Stieet-Speaki

ing remarks- that ‘Friends:Peace - , B
fs'pmjethi‘rig.;abbu_tj‘-i»ts.}.‘».cbimriitme,l_iti;-.‘td’inbnviblentﬁa‘ctidn‘,and“wh'at ‘relevance that - =
‘has:topresent social: problems, T |
‘2" group evaluation'of
T‘r e R Vol

session, oné of the trainers state in his clos-
e-Committee ‘sponsored this- speaking, and. say. -

ifef'ﬁas “Peac

-street-speaking:

s,

wd’ 81 tuatdo

We Tecommend that at the close of the speaking =

he: street-speaking’should be followed up with =~ =
and the whole training experience. - .

Sk K Y - K LA T2 i et 9 R e 2
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: Step One' Leaflet Writing'

Specific tips on format and content for ‘leaflets can. be found in

2 "How to Conduct a Street: Meeting." If a mimeo and typewriter are avail-
~able-you:can let ;lr'our group write a leaflet ‘specifically for its own -
‘street meeting.

= »analyze in terms: of format, content, etc, in preparation for writing
~ " their own. - The tra:mer will' probably have to help ‘produce the leaflet
S on the mimeo., Friends ‘Peace Committee can ‘provide paper, - -However,
. these details should be worked out in advance of the traim.ng course .
-~’,g__ﬁso that the trainer can plan ahead. o L

he FFC . can provide sample leaflets for the group to

f :

As an alternative to the group designing and writing its own

“~1eaf1et 'FFC ‘can’ prov:Lde substitutes from its vast backlog of left-

. overs,: 'lhe ‘coordinator will try to assess the group's general
o interest in advance and prov1de trainers ‘with a- leaflet that is:
... appropriate. In- some cases this will not be possible you will have ‘
to improvise'.v.;, T Sy , S :

Step Two' Leafletigg Sl

You can role-play some leaflet:.ng situations 1n the street speak- '

fbg' 1ng ~role _play session.. “Some”points to be stressed are'~ S

A - Key" locations of leafleteers .

i < Genial’ approach 0 passersby L ‘
e Aggressive ‘but ‘not" orverbea.ring presentation
e ‘Answer all. questions .

S Explain the presence of the crowd if asked
“=‘Pick: up; ‘all ‘discarded. leaflets

S

Leai‘leteers should rotate. with: crowd technicians and should take .
.. their turns . speaking. - Your ‘aim should be . to 1nvolve a1l partici- o
DTN .';pants in all aspects of the action._ Bl . : _




CONCLUSION

We view th:l.s training program as experimental. It has been ohanging.

constantl}r and we want it to keep growing and changing. This manual is an

initial and tentat:n.ve attempt tu systematlze what we have learned in our .

first year of experlmentatlon. We hope the mater:n.al in this manual will be
added to and built upon by the exper:n.ence of the Friends Peace Committee

program as well as by many others.

Our tran.ners are not 'profess:n.onals'--they have learned by doing and
by teach:n.ng others. It is hoped that each person who-is exposed to this
',_training becomes a 'trainer', and can pass his experienoes on to other. |

’peop.le.' Our philosophy is "“ea_ch one'.teach one."

Ve hope that as others develop tran.ning programs in other parts of
the country that they w:n.ll feel free to use: the mater:n.al in this manual, ‘

add to it > vary 1t, and generally adapt 1t to the:n.r own needs. You can

help us by sending any met.hods or mater:n.als developed elsewhere for possn.ble

-1nclus:|.on in our‘ program and -1n-th1s manual.




SOME PAMPHIETS AND REPRINTS ON NONVIOLENT ACTION

Friends Peacé Committee
1520 Race St., Phila., Pa.

NCNVIOLENCE ON THE CONTEMPORARY SCENE ’

Revolution: Violent and Nonviolent. Advocates (Barbara Deming and Regis Debray)
~of both types of revolution state their cases. Deming's article is one of

 the most persuasive for nonviolent revolution yet to appear. Reprinted from
February 168 Liberation. 35¢ '

i*.uviolence in Latin America‘ A F1rst-Hand Report by Glenn E. bmiley. A well worth reading
account of current potential for nonviolent revolution in Latin America.
Fellowship of Reconciliation (FOR) 5¢

Nonviolence Today. Three articlos ent1tled-‘ "Justice and Social Revolution" by Stewart
Meacham, "A Gandhian and the Negro Revolution" by T. K. Mahadevan, and "The Freedom

Struggle in Southern Africa" by Jim Bristol. Reprinted from the March 1967
leeration. 10¢ each, 12 for $1.00. : ' : '
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- of 1Ioly Disobedience by A. J. Muste. Persuasive argument for non-cooperation with the
Written with historical perspective which makes it timely though written
fifueen years ago. - Pendle Hill pamphlet. '55¢-

~ A Perspective on Nonviolence. Friends Peace Committee. Though dated (1957), this
S pamphlet has useful sections: 10 Bench Marks of Nonnolence, Steps in the Nonviolent
P Approach s Levels of Nonviolence. Available from FPC. 10¢.

H.LSTORICAL CASES OF NONV IOLENT ACTIONS

What Do You Mean Nonviolence? by Sue Gottfried. Stories of nonviolent resistance from
Roman times through the present, including resistance to the Nazis, South African
apartheid, the Mafia in Sicily, and others.” Written clearly. enough to be useful for
_high schoolors, yet with enough content to interest a.dults. Available from FOR. 50¢.

| ‘I‘hree of Martin Luther King's famous- speeches and letters'. "Letter from a Birmingham Ja:.l, "
: " "I have a. Dream, " and "Pilgrimage to Nonvn.olence." FOR 20¢

They D1dn't Call it Nonviolence But... : by George Lakey. A s'hort s well-documented study of -
ree examples of large popular nonviolent movements which overthrew oppressive
governments 1n Latin America. Available from A Quaker Act:ion Group. 10¢

CZechoslovakia's Resistance by George Lakey. A ‘short account of examples of nonv1olent

- resistance during the carly weeks of the 1908 Russian invasion. ‘FOR reprint from the
- Novenber 1968 Fellowship. 5¢ . ' :

"_DYNAMICSOFNONVIOLENT ACTION '._ o o B | ,

o Nonv1olent Act:.on° How. it Works by George Lakey., An analysis of how success comés through
4 g , nonviolent action R when it does 5. with implications for strategy. Pendle Hill pamphlet.

N Public Witness. Friends Peace Committee. Direct action from the Quaker viewpoirt. Has a
e chapter "Preparing and Conducting Public Witness Projects ," which gives a checklist -
useful for anyone plann:n.ng a demonstration. FPC lO¢ _ ,

n Nonv:.olent Responses 1n Social Conflict A Manual for Trainers. Friends Peace Committee. _
: A" "How to do- 1t" manual for training people in nonviolent direct action.  Includes use

'EKC of various traim.ng techniques. role-playmg, situation analysis s civilian defense
' treet' peaking,. le - :




: A SELECTED BIBLIOGRAPHY OM NONVIOLENT ACTION: BOOKS 7
Lo (211 available in paperback editions)

o - THEORY AND PHILOSOPHY OF NONVIOLENCE

- Joan Bondurant, Conquest of Violence, Berkley: University of California Press, 1965.
The best book on nonviolence from a poli ical science perspec ive. Presents
an analysis of nonviolent theory and a numvef of case studies of nonviolent
campa:.gns in India. :

Richard Gregg, The Power of Nonviolence, New York: Schocken, 1965. A new edition
of the class:Lc from the 1930's, widely 1nf1uent1a1 and still worth readlng.

Frantz Fanon, The Wretched of the Farth, New York: Grove Evergreen, 1966. A
critique of nonviolence by a revolutionary, from a psychological point of view.

NONVIOLENCE ]J\I"ACTION

», -
Mohandas K. Gandlu ’ Autobiographv, Satyagraha in South Africa (Available in several
g : editions). -Perhaps better than ei ther of these as an introduction to
% ' Gandhi's writings is the Schocken paperback Nonviolent Resistance (1961).
Homer A. Jack's The Gandhi Reader is also a good collect:Lon.

‘M.L. King, Jr.; Stride Toward Freedom, the story of the Montgomery Bus Boycott..
Why We Can't Wait, the story of the Birmingham campaign. Where Do We Go From
Here? His last book, covers such topics as. black power, urban riots, future of
nonviolence. (A11 Harper and Row).

Mart:n.n Oppenhe:n.mer and George lakey, A Manual for Direct Action, Chicago: Quadrangle

1965. Strategy and tactics for c:l.v:l.l rights and all other nonviolent protest
movements. . .

_ READERS ON NONVIOLDNCE

Staughton Lynd (ed1tor), Nonviolence in America: A Documentarv History. New York:
Bobbs-Merrill, 1966. ~These selections refute completely the idea that non-
violence’is am 1mport foreign to Amer:.can soil. :
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. Mulford Q. Slbley, The Quiet Battle: lnIr:LtlnL_on the Theory and Pract:.ce of Nonviolent
Resistance. New York: Anchor, 1963. One of the jest readers on the subJect
we have: covers a wide scope in 1ssues, history, and geography, a aood
ai‘terward by S].bley. .

'CIVILIAN DEFENSE

: Amer:Lcan I‘rlends Serv1ce Comm1ttee, ‘In Place of War. New York: Grossman, 1967.
' An inquiry into the use of nonviolent action as a means of national defense.
Written chiefly with the U.S. in. mind, but relevant to the defense problems
. O ; ~of the new nations in, for example; Africa and Asia with the1r problems of
Sl L potent1a1 coups d'etat and lack of cap1ta1 funds. L

S B T-"Gene Sharp, C:.v:.han Dei‘ense' A Po11t:|.ca1 Equ:.valent for War. New York- Carneg:.e .

s -~ - Endowment for. lnternational Peace, 1J6b. The clearest available statement of

3 S : nonviolent action.as a: funct1ona1 alternat:.ve to armed strugg1e° makes _ LT
.mci Lo connect:n.onsl to poli.t:n.cal theory. e | o
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