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II. NARRATIVE

A. SUMMARY

The Marin Social Studies Project had three characteristics whichdifferentiate it from other social studies projects and other ESEA TitleIII projects. The first characteristic is that the Project focused onthe question: "How can K-12 social studies programs best be improved?"Most social studies projects, unfortunately, do not give that questionsufficient deliberation.

The second characteristic of the Project is that "the program"was not implemented until the third and final year. Most Title IIIprojects implement a program the first year without adequately determiningwhether their program is practicable or of significant benefit.

The third dharacteristic is that the Project evolved into aresearch and development project. It wasn't planned that way but becamea necessity.

Title III projects are judged a "success" if they are continuedwith local funding. The Marin Project planned its own demise. It canbe judged a success depending on whethOr the research findings andmaterials produced by the Project are used by others throughout thenation.

In 1968-69 the Project objectives were to 1) field test andevaluate new K-12 social studies curriculum project materials and 2) designa new K-12 social studies framework based on findings from the field test.These objectives were tied to a larger goal, that of more effectively
meeting the cognitive and affective needs of students in social studiesclasses.

The target population for the Project was the 50,000 students inMarin County's nineteen school districts, encompassing a high socio-economic suburban area immediately north of San Francisco.

The Project was housed in the Marin County Superintendent ofSchools Office where a comprehensive social studies resource center wasestablished. The staff consisted of Mr. G. Sidney Lester,-the director,and two project associates, Dig. David J. Bond and Mr. Gary A. Knox.



r)

The Project activities began with the identification, purchaseand distribution to K-12 teachers of $65,000 worth of new social studies
curriculum materials. These materials were placed in 270 classrooms
where approximately 4500 students used them during a two year field test.

Questionnaires were developed for students and teachers todetermine the degree of positive response to individual program materialsand new program materials as a class as compared to traditional materials.

Many findings came out of the field test, four of which are that(1) teachers were a more crucial variable than any of the materials,(2) only one new program "Man: A Course of Study," developed by theEducational Development Center, could definitely be said to be superiorto the others, (3) the new social studies curriculum materials aresuperior to traditional materials, and (4) materials thoughtfullydeveloped by individual teachers for their own classrooms are superiorto any of the old or new social studies materials, with the possibleexception of "Man: A Course cf Study." The data supporting this latterfinding is statistically significant at a very high confidence level.
(P 2> .001)

While the field test was conducted, two committees of localteachers and administrators were at work with the Project staff. Onecommittee attempted to design a new K-12 social studies curriculum format.Members of this committee emphasized over and over that a curriculum
framework ought to "do something" to the teacher who reads it. Theystressed that it should not merely be a 250-page description of.an idealsocial studies program. Particularly this type of document was per-ceived as not being useful if it did not provide means for its implemen-tation.

The findings of these first two years persuaded the staff tochange the objectives of the Project. It was determined that what wasneeded to improve social studies was a "change package" of materials
that would "do something" to teachers to cause them to become intrin-sically motivated so that they could and would improve their own programs.The Project staff set to work to develop the "change package."

The Project staff had at this point spent two years analyzingmany new social studies materials, the professional literature and theviews of authoiities in the field. The staff agreed on three majorpoints: (1) traditional, and many new social studies programs, arehumdrum, tedious, irrelevant, badly organized, impracticable, generallyineffective, and in most significant respects, inappropriate for Twentieth
Century students; (2).social studies programs can be improved only to theextent that a faculty in a school is able and willing to change its pro-gram; and (3) in order for teachers in a school to make significant
changes in their social studies program they must thoroughly understand
the implications of the preceding two statements. They must in fact

/*a
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is
rethink and redesign their total programs, from rationale through pro-
gram evaluation and, although they must do this for themselves, they
must have guidance.

The change package envisioned by the Project, then, had to
serve two functions. It had to "do something' to teachers which would
encourage them to undertake this task, and provide them the tools
necessary to accomplish the task.

The change package consisted of six basic documents produced by
i 1 the staff, as well as a wide range of "handouts," some of which were

written by non-Project personnel. In addition, there was a wide range
of "in-service" materials developed to help teachers move through the
various stages of curriculum reform.

The basic documents in the change package are titled:

1. Social Studies Teacher Self-Diagnosit:LIKEnIcE

2. A Directory of Research and Curriculum Development Projects
in Social Studies Education

3. Curriculum Materials Examination System

4. MSSP Field Test Results: 1908-69; 1969-70

S. If It Ain't Survival. . . It's Catastrophe

6. ChildDevelmelanCurriculumaTAt c1 Social Studies
owar a Ration

:

a e

Seven program schools were selected to participate in the one-year
field test implementation of the change package. Two high schools, three
intermediate schools, and two elementary schools participated in the
implementation. The objective of this experiment was to determine to
what extent school faculties will modify their curricula when provided
the Change Package and minimal outside assistance. Said differently, the
Project staff was interested in finding out whether significant curricular
changes can be made by intrinsically motivated facu]ties provided limited
resources.

The primary findings of the experimental implementation of the
Change Package, roughly stated, is that teachers can be motivated to
change their programs; the Change Package develqpirrat MSSP is useful;
and when measured against what is needed, our contribution isquite small.
The specifics of these findings are further explained in this final report.

fc

11

7

11



This summary would be incomplete if it were not said that the
Project staff leaves MSSP with a sense of accomplishment. Although wecertainly blundered from time to time, we are persuaded that our good
feeling about the last three years is not illusory. We are happy tohave had the opportunity to serve 'the students, educators, and parentsof Marin County.



B. CONTEXT

1. The Locale

The Marin Social Studies Project is located in Marin County,
immediately north of San Francisco, California. Malin County, the tar-
get area of the Project, is a predominantly white middle and upper middle
class suburban area with a small portion of the populace in remote rural
coastal areas. Because of high property values, the population growth
of the County has been relativ,tly slow in recent years. Consequently,much of the County has yet to be developed. Many residents commute to
professional, executive and other white-collar jobs in San Francisco.

2. The Schools

The 19-district school system (including the community college)
serves grades K-14. There are 114 schools totaling some 52,000 students.
The yearly per pupil expenditure in Malin County schools averages approxi-mately $850. The range in 1969-70, however, went from a high of $1915 in
one district to a low of $715 in another. Excepting the Novato Unified
School District and the Fairfax School District, Marin County school sys-
tems have been, for the most part, free of financial crises in recent
years, though each is being forced to cut back on expenditures.

3. Needs Assessment

An evaluation of Marin County school curricula was conducted by
the North Bay PACE Center in 1967 as apart of a regional survey of cur-
ricular needs. The PACE evaluation revealed that vocational education
programs and social studies programs, when contrasted with all other cur-
ricular areas, were most urgently in need of fundamental reform. The
existing programs fell far short of meeting both student and parent expec-
tations of what should exist when compared with what was actually provided.

The original assessment showed overwhelmingly that the social
studies curricula met neither the cognitive nor affective developmental
needs of Marin County students. From this assessment were derived the
specific objectives of the Project (see below).
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4. Historical Background

In response to the findings of the needs assessment, the PACE staff
wrote an ESEA, Title III project propbsal designed to update social studiesprograms in Marin County. Under the auspices of Dr. Virgil S. Hollis,
Marin County Superintendent of Schools, the proposal was submitted to the
United States Office of Education. On April 1, 1968, federal funds weregranted for "A Social Studies Curriculum for a Modern World." Popularlyknown as the Marin Social Studies Project, it set out to (1) field test
and evaluate recently developed curricular materials, and (2) design anew K-12 "social studies curriculum for a modern world." G. Sidney Lester,then Secondary Consultant for the Mt. Diablo Unified School District in
Contra Costa County, became Project Director.
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C. THE PROGRAM

1. Scope of the Program

The 50,000 students in grades kindergarten through twelve in schoolsin Mhrin County and students in three adjoining counties were the antici-pated direct beneficiaries of the proposed three-year efforts of theProject.

In view of the needs assessment, the goal of the Project was rathervaguely seen as better meeting the cognitive and affective needs of MarinCounty students in their social studies classes.

Initially, to reach this goal, the Project objectives were to(1) field test and evaluate recently developed materials from social
studies curriculum development projects across the nation for the pur-
pose of adopting and utilizing the best of these materials, and (2) de-velop a new and implementable K-12 social studies curriculum design.

After two years of careful analysis and evaluation, the empirical
evidence collected by the Project made it evident that the stated goal
could be better met if changes were made in the specific objectives. The
revised objectives became (1) to raise the level of inquiry processes usedin the classroom by students, (2) to increase the quantity of student-
teacher and student-student classroom interactions, and (3) to improve
student attitudes toward social studies.

During the second year of the Project it became evident that
(1) classroom material, not selected by teachers and, (2) an ideal K-12
curriculum design were not crucial variables in improving the social
studies program. The two variables which appeared to be of greatest
consequence were (1) teachers, working together, to design their own social
studies programs and, (2) program designs based on more specific studentoutcomes.

2. Personnel

a. Project Staff

Initially, the Project staff consisted solely of the Project
Director who was responsible for identifying and securing currently
available new social studies materials and providing a framework in
which teachers could be taught to use these innovative programs. It
soon became evident that an additional staff member was needed. The
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responsibility for designing a K-12 curriculum, while simultaneouslyeducating the designers about what was happening in social studies, madethis necessary.

By the end of the first year of operation it was obvious that sincelittle had been synthesized in the way of social studies curricula, methods,learning and related activities, yet a third staff member was required.There was a need to coordinate the findings of scholars with the practiceof Marin County teachers, which would enable them to implement a new cur-ricular program more effectively.

Therefore, the Project staff at the beginning of its second yearconsisted of a former social studies district consultant, with a reputationfor being current on social studies practices and innovation, as ProjectDirector. His responsibility was for the overall coordination of theProject's activities and public relations. Two Project Associates, eachhaving previous experience as' social studies department chairmen of ex-emplary departments in public secondary schools, were responsible forinvestigating and designing instruments and activities which would allowcrucial decisions to be made about a proper social studies program. Eachstaff member came to the Project with a background in research, in-servicetraining and implementation, and a reputation as a leader in social studieseducation.

As a result of the findings during the second year of operation,the staff reoriented its activities for the third year. The departureof one Project associate placed the burden for carrying on the activitiesto the remaining two--it was deemed impractical to train a new individualin the relatiVely short funding period which remained (September to April).In the third year the Project director and associate helped program schoolsidentify their particular areas of concern and assisted them with curricu-lum design and in-service activities.

b. Project Committees

During the first year of the Project the staff selected two County-wide committees to focus on the two initial objectives of the Project, i.e.,curriculum evaluation and framework desigh. Each committee consisted ofteachers and administrators from throughout the County at the elementaryand secondary levels. Membership in each committee numbered some fifteenpersons. Each member was selected on the basis of an interest in socialstudies; expertise was not a requisite. Efforts were made to have thecommittees reflect the range of geographic and grade placement realitiesin Marin County.

It became evident as work proceeded with these committees that(1) they did not have the necessary expertise to develop curriculum evalu-ation systems and that authorities could better serve that function, and
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(2) that a K-12 curriculum should not be developed as a pre-packaged
document to merely be implemented by other teachers. Consequently theduties of both committees were modified so that they .could work individu-ally with staff members. They became sounding boards for the instruments.which the Project staff devised. They were also trained, to make classroomobservations to aid in the collection of necessary data concerning thecurricular materials being field tested. The reorientation of objectiveseliminated the utilization of the committees in the third year.

Clerical Staff

As the Project staff developed and disseminated information, col-lected and analyzed data, and engaged in training activities, the size ofthe clerical staff fluctuated widely. The backbone of the clerical staff(indeed of the whole Project) was, however, two highly qualified secre-taries who performed beyond the eight-to-five expectancies. One wai em-ployed full time, the other three-quarter time.

It is important to note that the selection of the Project and
clerical staff resulted in a very strong rapport among the staff members.As one staffer has commented, "There were no personnel problems. It was,from the beginning to end, a happy ship." Indeed it was further notedas an individual observation, but one which could be said by all, that the"experience at the Project was not only the most productive years of his
professional life, but the happiest as well." The key to success has thedynamics of interpersonal relationships as one important aspect.

3. Procedures

a. Organizational Details

This .report covers the thirty-nine month life of the Project, theperiod it received Title funds. The offices of the Project were lo-cated in the Marin County Superintendent of Schools Office, Corte Madera,
California. Project activities were carried on both in these surroundingsand in the schools of Marin County. Except for minor inconveniences whichoccurred from time to time, the physical arrangements made for the Projectoffices were suitable. During its life period, the Project established aresource center, conference room, working areas, and staff offices, alladjacent to one another. Except for schools located in the extreme
northern section of the County and the rural coastal communities, theseProject facilities were readily accessible to Marin County educators.

Since the focus of the Project was to work with teachers through-out the County, the staff offices and the facilities of the individual
program schools complemented each other for the activities conducted bythe Project.
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These activities were periodically reviewed, both by the Projectstaff and administrative officers of the Mhrin County Superintendent ofSchools Office. One device which the Project staff found useful was theProgram Evaluation and Review Technique (PERT). It was particularly help-ful in scheduling and reviewing both short-range and long-range operationsof the Project. Additionally, members of the Instructional Program Planningand Development Unit of the California State Department of Education madeperiodic evaluations of Project activities.

The formative evaluation conducted by the Project staff, as itdetermined what the Project was hoping to accomplish, in contrast withwhat could be projected as the outcome, served as a major force in modi-fying Project objectives and activitic5. Periodic meetings with the cur-riculum and framework committees th) first year, the sounding board groupsthe second year (both meeting on a released time basis), and the liaisoncommittee in the third year created feedback and necessary interactionbetween the Project staff and potential recipients of Project activities,
providing guidelines for new directions. The assessment of the Projectby the BMA Title III office in Sacramento (particularly at the time ofthe third-year funding proposal) helped to specify the direction uponwhich the staff was already embarking.

Like so many other aspects of the Project, the types and frequencyof in-service training changed over the course of the three years. initial-ly, the Project set out to familiarize the framework and curriculum com-mittees with the latest in social studies innovations and practices.
Extensive use was made of county-wide workshops to acquaint Marin Countyteachers with the newer rationale and techniques in social studies educa-tion. By the final year nearly all in-service activities were conductedin program schools, after those faculties individually determined appro-priate in-service activities. By and large, these latter in-serviceactivities were conducted on an after-school basis--though incentives wereprovided for these efforts by making arrangements for college credit forthose who desired it. (It must be noted, however, that the school whichmade the single most advancement toward fundamental changes in its socialstudies program was a school which had an Education Professions DevelopmentAct grant, part of which was used for release time, freeing teachers towork some two hours every other week on social studies curriculum devel-opment.)

It should be emphasized that the in-service training which was
ultimately the most successful was that which the teachers themselvesidentified as being necessary after they took a self-diagnosis test tohelp them establish responsibli7frorities. It is also interesting tonote, that this process resulted in teacher concern for long-range effectsof their program, rather than the adoption of some current teaching fad.
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b. Activities

The Mann Social Studies Project had the established goal of raisingthe cognitive and affective levels of students in the area of social studies.
Throughout the life of the Project that goal remained constant. However,the specific objectives which the Project worked toward were continuously
modified as the Project staff moved toward the goal.

As a consequence of continuous reassessment, the Project wentthrough three distinct phases. The differing phases were most pronouncedin the activities conducted by the Project.

The first phase of the Project resulted in a survey and evaluation
of curricular materials and teacher competencies necessary to improve a
social studies program based on the stated goal.

In the second phase of the Project specific tools were identifiedand developed which were based on the crucial variables found necessary forimproving a social studies program.

In the third phase the Project began to implement a system to aidteachers in the program schools to make long-range changes in their socialstudies program. As it turned out, each phase corresponded roughly witheach of the Project funding periods.

Below are the major Project activities in which teachers in MhrinCounty were directly involved. The activities have been identified accord-ing to the development phase in which each occurred.

1.0 Phase One - Survey

1.1 Committee Work

1.1.1 Framework
1.1.2 CMAS

1.2 Field Test of New Materials

1.2.1 Collect Data

1.3 County-wide In-service Workshops (3)

1.4 CCSS Pre - conference

2.0 Phase 'Aqo - Development

2.1 Development of Change Package

2.2 Committee Work
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2.2.1 Individual Tasks
2.2.2 Observations

2.3 Marin Conference

2.4 County-wide In-service Workshop (1)

2.5 Field Test of New Materials

2.5.1 Collect Data

3.0 Phase Three - Implementation

3.1 Implementation of Change Package

3.1.1 Administer SDI
3.1.2 Meet on CMES
3.1.3 Articulation Meeting
3.1.4 Program School Activities

3.2 Series of County-wide In- service Sessions

3.3 Examination of State Texts

3.4 Collection of Observation Data

3.4.1 IA
3.4.2 IPOS
3.4.3 Student Attitudes

(1) Phase One - Survey

During phase one of the Project the major activity revolved
around the work of the Project staff with the framework and curriculum
committees. Major time was devoted to educating the committee personnel
to the latest findings, methods, and ideas in social studies education,
as well as helping the committee members understand two major documents
which were expected to serve as the focus of their efforts.

The framework committee engaged in a critical examination of
the proposed Social Sciences Education Framework for California Public
Schools which was then awaiting adoption by the State Board of Education.
In curriculum coomlitteeton the other hand, was trained in the use of the
Curriculum Materials Analysis System developed by the Social Sciences
Consortium, affiliated with the University of Colorado, Boulder, Colorado.
This committee then analyzed a number of the available curriculum materials
developed by various projects around the nation.

11 20
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Materials from 35 curriculum development projects were pur-
chased and placed in classrooms in Marin County, for purposes of collecting
data about the use and value of the materials. This information was to be
compiled and analyzed by the Project staff to help in the design and im-
plementation of the County-wide K-12 framework. The materials mere offered
to teachers interested in using them on the basis that they would return
evaluation questionnaires for teachers and students. The MSSP staff hoped
to contrast the use of (a) new curricular materials with (b) traditionalmaterials. The staff was well aware that voluntary use of new curricular
materials by teachers might affect the results of the study. It was
decided, however, that random assignment of materials was not a proper
solution because the Project could not dictate which materiars a teacherwould use it the classroom and also the implementation of new curricular
materials might best be initiated by teachers anyway.

.

The results of the field test information about the effects
of these curriculum materials on students were compiled and analyzed overa period of two years. Materials from 20 curriculum development projects(Appendix H) were distributed to 270 classrooms during that period.
Approximately 4500 students used these materials under a variety of con-ditions.

Yet another major activity during this first phase of theProject was the introduction of Marin County teachers to innovative prac-tices in the social studies. Several major workshops were conducted in
cooperation with the Marin Social Studies Council--the local professional
organization for social studies teachers. Each of these four workshops- -
three during the first funding year, one the second funding year--pulled
together social studies educators of national stature. (See Appendix A)Each of the workshops drew 300-400 Marin County teachers.

As an outgrowth of the committee work conducted by the Project,
each committee member was encouraged to participate in a section meeting
at the California Council for the Social Studies in the spring of the year.
This activity resulted in the development of a cadre of persons in the
target area who gained competencies and skills to carry on certain general
aspects of the Project after its termination.

(2) Phase 'No - Development

It became inescapably obvious that the activities of phase onewould not achieve the established goal of the Project. The effect of
randomly introducing new materials and innovative ideas to educators was
not profitable and required a more systematic approach. For example, it
was found that teachers must be involved in the evaluation and selectionof materials if those maaals are to be used with the greatest effec-
tiveness. Furthermore, the workshop experiences for teachers had not been
designed to meet their individual needs, i.e., their level of sophisti-
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cation. Finally, it became obvious through work with the committees thata "framework" should not be a document that was passive in nature. Thecommittee members constantly insisted that a "framework" should "do some-thing" to the teacher other than describe an ideal program which theteacher was left to implement on his own.

Rather than producing an "ideal framework" which could behanded to teacher, phase two of the Project was devoted to the developmentof a method to systematically modify teacher behavior so that they couldbegin to design and implement an improved social studies program. This"change package" was to be designed to effectively improve teacher be-havior regardless of the level of sophistication. This was called "playingthe art of the possible" or "moving teachers from where they are."

To reiterate the point made earlier, it was determined thatthe crucial variables for the improvement of a social studies program were(1) teachers must be intrinsically committed to working together to designtheir own program and (2) programs need to be based more specifically onstudent outcomes.

At this point it was determined that a change package was tobe the principal product of the Project. The specific components of thispackage are described later in this report. The creation of the particu-lar parts of the change package resulted in considerable research anddevelopment by the Project staff. In many respects the MSSP staff tempo-rarily dissolved some field contacts to concentrate on the larger questionof developing more powerful documents to meet the unique implementationrequirements of the Project. 4

The fiction of the framework and curriculum committees waschanged. Individual members of the committees became sounding boards forand assisted in the development of the change documents being created bythe Project staff. Additionally they were trained in the use of Inter-action Analysis to help the Project staff identify measurable changes instudent behavior.

The Marin Conference, held at the Hotel Claremont in Berkeleyin October, 1969, consisted of a gathering of leading personalities insocial studies education (see Appendix B for listing of the participants).For two rigorous days, these social studies educators exchanged views onrecent developments in social studies education. Thipurpose of the con-ference was to ensure the staff that the efforts and objectives the MarinSocial Studies Project were consistent with the latest thinking of leadersin the field. The staff of the Project was committed to avoiding dupli-cation of work already done. They were committed to providing MarinCounty students and teachers with modern alternatives to present practicesand rationale. The 'conference provided a first-hand evaluation for Projectideas about social studies education.
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During the second phase of the Project the field test ofcurricular materials was continued. Again the students and teachers whoused the materials were asked to make an evaluation of those materials.The results of the questionnaires used in evaluating the effects of thematerials on the students who used them were reported in MSSP Field TestResults. (The report on the field test is contained in the section onWiniTion.) The results subsequently proved a useful guide to teachersinterested in selecting materials for classroom use.

(3) Phase Three - Implementation

The activities of the third phase of the Project were designedto capitalize on what the staff members had learned during phases one andtwo. The original presumptions made in the Project proposal as to howsocial studies programs could be improved had been shown to be erroneous.Whereas the initial focus of the Project was on classroom materials and acurricular framework which would be superimposed over and implemented inschools throughout Marin County, the new emphasis required that a numberof activities be carried out to allow each school faculty to produce aviable, articulated social studies

The collected data from the first two phases, as well asProject investigation of other studies, showed conclusively that teacherswere the crucial variables in any program. Consequently, all Projectefforts were directed at school faculties who would, in turn, make changesin their program, these having a direct effect upon the students. Whilethis is a filtering process, it was obvious that it would do no good tostipulate a Project methodology or design which program teachers would'follow like robots in their relations with the students. As a result theProject did not prescribe any course of action or set of materials in theclassroom. Rather attention was focused on helping teachers make rationaldecisions about program materials and methodology changes.

The activities of phase three, in the third year of the Pro-ject, consisted of in-service activities with seven program school facul-ties. These in-service sessions were of two types: (1) mandatory and(2) voluntary. Each of three mandatory in-service sessions was geared toenhance the voluntaryinvolvement of program school teachers in further in-service efforts.

During the first two weeks of the 1970-71 school year Projectstaff members met with the respective program school faculties for twoafter school sessions. These sessions were devoted to administering the.Self-Diagnosis Inventory (described below) and introducing the CurriculumMaterials Examination System (described below). In addition, there was ageneral give-and-take between Project staff and program school teachersregarding the expectations of each.
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The third mandatory meeting took place approximately onemonth into the school year. The Project released every program teacher
(at the rate of one-third of each faculty for one day over a three-day
period) to attend an all-day session on the rationale for, and means to
articulate a social studies program. By bringing together one-third ofeach faculty each day teachers across the K-12 spectrum were assembled to
discuss their common interests. The focus of the articulation sessions
revolved around a series of questions. Ultimately these questions becamethe basis for small group discussions. Though the questions were modi-fied at each session, a sampling shows the topics discussed.

1. What can be articulated for the student in social studies fromlevel to level?

2. Among the kinds of things which can be articulated, what things
are students capable of at primary, upper elementary, inter-
mediate, and high school levels?

3. What can be done to enhance articulation from grade to grade
and from school to school?

4. What can the individual teacher do to begin to institute an
articulated K-12 social studies program?

The voluntary activities included eight after school in-servicesessions conducted by the Project staff at the Marin County Schools Office
for all interested teachers. These sessions were focused on the priority
areas of concern identified by the tabulated scores of program teachers onthe Self - Diagnosis Inventory (SDI). These in-service sessions were offeredover a four-month period.

During the fifth month of the school year a Saturday workshop
was held which was open to all teachers in the County. There was no attempt
to group or isolate program school teachers in any way at this meeting.There was however a two-track organization of presentations, one for neo-
phytes in the new social studies. and a second for those who admitted to
greater knowledge of the field.

The third voluntary activity available to Ocgram school
faculties was direct Project staff assistance to program faculties on any
aspect of their social studies program for which they requested assistance.
Typically this voluntary in-service activity lasted one .and one-half to
two hours in the afternoon at a program school. They were held on the
average of one day per week for the remainder of the school year. Since
each program faculty had a different level of expertise and varied widely
in their social studies programs, the specific topics undertaken at the
several schools were diffuse. Generally, however, each participating
faculty concentrated on the long-range aspects of a proper social studies
program. They placed little effort on short-term effects. The Project
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staff realized that this long-term view would doubtless show less change in
student behavior on the Project objectives for the funding period, but a
long-range concentration had the best chance of accomplishing those sameobjectives if they were made an intricate part of a systematically devel-
oped social studies program.

The Project staff aided each program faculty in its effort
to establish an in-service program to fit its needs. Up to five sessions
were spent in one case to aid the program faculties in clearly stating
what they.wanted (and/or expected) to accomplish by these sessions.
Additionally each program faculty examined necessary prerequisites leading
to the success of their in-service efforts. The Project staff then devel-
oped a systems model to schematically show each program faculty how they
had set out to advance from where they were to where they wanted to be.
By this means, as various activities were undertaken and completed, the
individual staffs were able to self-jdentify their rate of progress.
Because the particular program sessions were established by the individually
participating schools, each school was able to achieve an immediately in-
ternalized sense of progress toward the intended goals of the sessions.

The primary activity of most program schools centered on the
design of an articulated school social studies program. While specific
activities differed from school to school, and particular approaches
varied, the overall process tended to follow a general pattern.

Ordinarily the faculties of the program schools first identi-
fied appropriate goals for their proposed social studies program. They were
then encouraged, either from within the faculty or by a Project staff mem-
ber, to look at alternative goals. Normally a dialogue ensued over which
goals were proper. Particularly when disagreement arose among faculty
members or when the faculty required feedback from students and community,
discrete dimensions of a possible goals statement were identified. These
concise statements were then put in a format which enabled various indi-
fiduals to be surveyed on how each felt about the particular items. From
this effort data was assessed to determine the predominant learning goals.
A sample form which was used in one such effort is shown in Appendix C.

After settling on a goals statement (see Appendix D) the pro-
gram faculty typically described some student behaviors to indicate student
progress toward the program goals. Initially this consisted of a set of
terminal objectives collectively agreed to by the faculty. The program
faculties assessed that attainment of these terminal objectives would
indicate that the students were making satisfactory progress toward the
identified goals. Appendix E shows the terminal objectives which one pro-
gram school identified. Objectives were developed by the respective pro-
gram faculty members in consultation with the Project staff. Typically
the final draft of the objectives in precise behavioral terms was the work
of the Project staff.

25



22

Throughout this curriculum development process faculty members
kept the focus of their program clearly in mind. At this stage in the
development little concern was exhibited about methodology, materials or
techniques to make the objectives operational. .The entire focus remained
on prescribing appropriate student outcomes, without regard for tools or
techniques necessary for implementation.

After terminal objectives were determined at the individual
schools, the program faculties set out to specify interim objectives
needed to achieve the terminal objectives. Normally this was accomplished
by groups of two or three who identified appropriate interim tasks for
reaching the terminal objectives. After the various; terminal and interim
objectives were stated they were charted on a very large sheet of paper,
so' that the interconnections between the various objectives could be plotted.
Appendix F shows one portion of the curriculum dhart developed at one pro-
gram school.

The basic program design was stipulated in identifiable stu-
dent behaviors. Faculties then pursued means by which these student be-
haviors could be accomplished. One program school focused on particular
social science concepts as the organizers for their curriculum. An example
is shown in Appendix G.

As the school year came to a close, it was evident that time
had not permitted the program faculties to move into specific techniques.
and methods necessary for carrying out the prescribed objectives. One
year of work resulted in program designs, but little work directed toward
improving specific teacher expertise. There were however obvious modifi-
cations of teaching behavior as a consequence of rethinking their program

.goals and objectives.

As an adjunct to these social studies program revision efforts
the Project staff midway in the year asked for one volunteer from appro-
priate program schools to carefully apply the Curriculum Materials Examina-
tion System ((MES) to the books which were being considered for state adop-
tion in grades S-8.social studies. The twofold purpose of the two-day,
released time sessions was to thoroughly familiarize one teacher at each
school with the utility of (TIES, while at the same time critically examin
ing those texts which had passed the first screening process. It was
expected that each school would then have a resource person in the use of
CMES.

The last major activity directly effecting both program and
comparison faculties was the collection of observation data during the
latter stages of phase two and, on a pre and post basis, in phase three.
In phase three an observer trained in Interaction Analysis (IA) and the
Project-developed In ui Process Observation system taus) each described
in the section on eva uation, made periodic visitsTo randomly selected
classrooms. Though the program and comparison faculties were not appraised



of the specific reasons for the observations, i.e., the Project objectives
concerning student classroom behavior, each teacher was free to look at
the data collected in the observations and have the instruments explained.
As a result of this activity, several teachers became very interested in
how, IA and IPC6 could help them improve their teaching.

Motivation in this particular type of project is crucial. Its
third year design as a voluntary, recipient-directed program required
participant motivation. If program faculties were unreceptive the entire
Project failed. So while it is always hoped that the desire to begin,
and then continue, will be self-perpetuating, it was especially necessary
in the third year design.

Phases one and two had a distinct motivational advantage in
that those persons the Project worked with were given materials to use,
with the only limitation that they had to be evaluated by a simple question-
naire at the conclusion of their use. The members of the committees atten-
ded meetings on a release time basis, with their expenses paid. Consequent-
ly those activities were predictably successful since there were directly
tangible benefits, i.e., books, released time, paid expenses, to the persons
involved.

The Project went to great lengths to see. that program teachers
were intrinsically motivated during the third phase. The Project placed
its own restraints on ow would attempt, to motivate teachers., It was
determined that program costs had to be kept as low as possible to encourage
any school or district to adopt the program. If wholesale release time and
massive amounts of money were spent to motivate teachers to continue, it
was likely that success would result--but no district could afford to under-
mite such activities. Consequently every activity undertaken by the Project
with the program schools was designed to keep costs low, yet make positive
gains,toward satisfactory completion of the program objectives.

At the initial mandatory meeting with program school faculties,
each faculty was provided with a selected number of:professional books to
help the school start or supplement a professional library.' Titles of the
specific texts distributed for this purpose are found in Appendix I.

In addition to the professional literature,the Self-Diagnosis
Inventory and the Curriculum Materials Examination System was received by
each member of the program faculties. Other publications provided to the
faculties were:

Data and Media.
to es rriculum

Boutwell, Clinton. Social Science Coidmrpztses__a_m_._
Knox, Gary A. Chil an ocia

Knox, Gary A. If It Ain't Survival . .
IS. It Catastrophe.

I



Lester, Sid, David Bond,
and Curriculum Devel

NBSPFiEr est su ts:
M.posed Social Sciences
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and Gary Knox. A Directory of Research
ment Pro ects in Social Studies Education.

Framework for California Public Schools.

Each was designed to offer the teacher new perspectives concerning a
social studies program. (All these materials are described below.)

The source for Project motivational strategy came from the
research of Leon Festinger. In his works (the most important being A
Theory of Cognitive Dissonance, Stanford, California: Stanford University
Press, 1957) he identified that persons are motivated to reduce dissonance
(incongruent cognitive elements) which they perceive. The Project there-
fore aimed at introducing dissonance to teachers regarding their thinking
about their social studies programs. The teacher would in turn be helped
to reduce that dissonance. It was determined that this method would best
aid the improvement of social studies programs in Marin County.

The'SDI had been designed with Festinger's theory of cogni-
tive dissonance as the basic motivational device. Through its use,
questions were raised within program teachers for which they needed answers.
Help was forthcoming from both the SDI 'and the Project Stiff. The articu-
lation meeting was also designed to cause teachers a degree of frustration
(dissonance), i.e., they came to perceive the basic inefficiency for stu-
dents of the typically segmented social studies programs. This meeting,
in conjunctim_with the SDI, may have caused the program schools to under-
take the in-service activities they did.

In the case of both the SDI and the articulation meeting, the
program teachers discovered that the Project staff had no intention of
giving them THE ANSWER. It soon became apparent that the Project staff
was to operate as a facilitator and be a data source, but not the authority
with THE word on what the best program and techniques might be. Since the
crucial variable in improving programs is the teacher, it is necessary that
the changes they undertake be the consequence of high cognitive level under-
standing, and not the result of beilig told to make those particular changes.

It was essential for the program schools to identify their own
program needs and goals so that they could investigate the problems they
perceived. This is not to say that the Project did not provide guidance
where it was needed or requested, but the final decision rested within
the program schools.

Certain external incentives were used. Release time consisted
of approximately one and one-half days per faculty member. Every program
teacher was allocated fifty dollars to spend on any materials he wished.
Project secretaries offered typing services on occasion. The professional
books mentioned above were a source of external motivation (they also served
as sources of data for the issues which the progrmm teachers identified).
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The nature of the public school system requires that teachers
accumulate college units to advance on the salary schedule. In order to
help teachers spend more time on their social studies program development
activities, the Project arranged with a local college to give teachers
unit credit for their efforts. The only cost to the interested teachers
was a small administrative fee charged by the college, since the instruc-
tor salaries were borne as a part of the regular Project activities.

Throughout its duration the Project provided several services
which aided in pursuit of the objectives. The establishment of a resource
center at the Project offices provided a valuable source of information
for teachers interested in making changes and keeping current on social
studies education. The center consisted of five major sections. An ex-
tensive array of selected articles and other social information
was available on a free distribution basis. A second section consisted
of sample materials which the Project was field testing. Another contained
books under consideration for state adoption. There was also an extensive
library of professional books available on a check-out basis.1 Finally,
there existed a section of the resource center devoted to the newsletters
and reports of various social studies projects and organizations around
the nation, as well as various publications of professional organizations.
The center proved to be a magnet which drew persons from far and near,
since there was no comparable collection west of the Rockies. The collec-
tion of books, periodicals, etc., grew during the three years.

The Project established a close working relationship with the
local social studies professional organization. Indeed, the Project and
the Marin Social Studies Council jointly sponsored several of the confer-
ences. This served to strengthen the council while simultaneously dissemi-
nating Project findings and conducting Project-related activities. This
cooperative contact remained strong throughout the Project's lifespan.

An internal Project activity which took place in each phase
of the Project, but was ultimately the'crucial reason for whatever success
the Project experienced, was the constant staff interaction which took place
on matters of substance. Not only did this interaction take place among
the professional staff members but also with the clerical staff. This
interaction resulted in the identification of fundamental changes necessary
in social studies and education in general.

1.1 c. Materials

The focus of the Malin Social Studies Project was to raise the
cognitive and affective levels of Marin County students in their social-
studies programs. As the Project collected data on how classroom changes
could most effectively be instituted, the materials appropriate to effect
these changes in each phase of the Project were, identified. As with the
activities, the use of materials went through, three distinct periods.
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Phase one had been premised on the notion that the new and innovative
student materials from the various social studies curriculum projects,
teamed with a limited amount of teacher in-service could bring about the
best social studies programs as identified in the Project goal. Phase two
recognized the greater importance of the, teacher as the crucial variable
vis-a-vis student materials. The third pRigTaicentrated on teachers,
not student materials. During the three years of the Project the materials
acquired and developed by the Project reflected this shift, from student
materials to teacher in-service materials.

(1) Phase One

At the outset the Project spent $65,000 on student materials
which were purchased from twenty separate curriculum pardects across the
nation (see Appendix H). The variety of student materials were used from
first grade through senior high school levels. They.ran the gamut of the
social science disciplines and history, to various interdisciplinary
approaches. They ranged from first or second draft experimental editions,
to polished materials available through commercial publishers. There were
those which included comprehensive teacher guides to materials which gave
virtually no teacher direction. Some were concept oriented, others were
discipline oriented, and others were organized to make social studies moreinteresting. It is difficult to make ablanket statement about these
materials except to say that they reflected the many trends and directionsin the social studies.

This 'failure of social studies educatois and curriculum devel-
opers to agree on specific goals enabled the Project to recognize that more
was needed than student materials if an overall framework for social studies
was to be developed. -A cohesive thread tying the various materials to-gether was missing. The Project found that it was impossible to tie together
the best of the student materials in any logical sequence. Recognition
increased that the retraining of the classroom teacher was ever more impor-
tant as a result of the first year's field test.

While the first year field test of student materials was under-
way, the Project had developed or adapted other materials to familiarize
teachers with what was happening in new social studie. Many of these

jmaterials were developed by the Project director before joining the Project.

Other materials used were the proposed Social Sciences Educa-
tion Framework for California Public Schools and the Curriculum Materials
Analysis System developed by the Social Sciences Education Consortium.
These materials were the major tools of the two committees established in
the first year of the Project.



As a direct outgrowth of Project work two documents were
developed. Early in the Project history it was necessary to compile a
directory of curriculum projects in social studies in order to acquaint.
the staff with the latest curriculum materials and to provide teachers
with pertinent data regarding new curriculum materials, their content and
availability. Consequently a directory was compiled which listed 103
social studies-related projects.

The frustration shown by teachers in trying to identify a
proper place to begin to get retrained in social studies resulted in "New
Social. Studies A Selected Bibliography and Review." It was widely dis-
tributed throughout the target area and was subsequently picked up and
published in several journals.

Additionally, in in-service work the first year extensive
use was made of "Trends in Social Studies," originally developed at the
Far West Laboratory for Educational Research, and "Objectives for the
Social Studies," "New Social Studies Strategies," and "Lester's Fourteen
Points" all developed by the Project director.
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(2) Phase Two

Though the field test of student materials was continued, and
expanded, the second phase resulted in the use of materials having a
decidedly different nature than those previously used. As previously noted,
the second phase resulted in an increased concern with research and devel-
opment. Consequently the materials of the second phase were developed
internally for use during the projected third phase of the Project. The
documents described above, with the exception of the materials used by the
framework and curriculum committees, continued to be the focus of those
in-service activities engaged in by the Project.

As part of the Project change package, the staff was particu-
larly interested in designing materials which would cause teachers to closely
and critically examine their social studies programs. There was the simul-
taneous requirement that these materials provide guidelines enabling the
users to go immediately beyond the examination into re-education. The
rationale for the Project position was Leon Festinger's A Theory of Cogni-
tive Dissonance.

The most powerful of the Project developed materials was the
-Selr.f-DiayosisIrSocialStudiesTeacIntento (SDI). The purpose of the

inventory, as allow program teachers to determine
the extent to which their beliefs about social studies education and class-
room-teaching methods are consistent with leading educators in social
studies. In this inventory each teacher described his self-perception of
the degree of knowledge, commitment, and practice to each of thirty -two
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claims. The experience was designed to cause the teachers to closely
review their position on each of the claims in contrast to those of
experts in the field. The SDI, which is self-administered, serves not only
diagnostic function (the user generates a set of personal profiles) but
in addition this document helps the user prescribe for himself steps he
can take to update his pedagogical skills and practices, as well as hiq
philosophical view of social studies education.

In this inventory each individual teacher dealt with a series
of thirty-two claims about social studies education. A sampling of these
claims shows the range of issues the teachers had to face. All of the
SDI claims are listed in Appendix L.

1. Most existing social studies programs are adequate--they do
what needs to be accomplished.

8. When students apply the findings of an investigation to
specific problems, supporting their positions With analyses,

. predictions and prescriptions, they operate at higher cogni-
tive levels.

15. Students should not fail a social studies class.

22. Astep-by-step task analysis of appropriate learning activities
is requisite to effective lessons.

29. The acquisition of basic concepts is fundamental if social
studies learning is to be cumulative.

Through a simple, but somewhat lengthy procedure, teachers are able to
identify the extent to which they are at variance with social studies
"experts" on these claims.

The development of this document was the result of a previous
attempt to develop a peassessment scale wherein teachers could plot the
position of their students on any social studies topic. The first effort
was to describe the student cognitive and;affective levels in relationship
to a particular claim. After being given the task to devise a means for
turning prcgram teachers on to what a proper social studies program needed,
the developer was given a free hand to devise an instrument which would
accomplish the objective. After many trial efforts and assessments the
SDI emerged. After the basic design was put into a workable format, many
hours were spent validating the claims and identifying the bibliographic
support for each. On a lhnited basis the SDI and other Project developed
items have been made available from the Marin County Superintendent of
Schools Office.

The Curriculum Materials Examination S stem ((MES) was written
to provide teachers with a practical device for 3 ging the merits of
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various curriculum materials. The document consists of a series of
questions which can be asked about a set of materials. The answers to
these questions can be roughly quantified, and an estimate of the worth
of the materials calculated. The Project staff was interested in identi-
fying fundamental questions which social studies educators in the 'seven-
ties are required to ask regarding student materials.

Questions raised in CMES include:

1.4 To what extent is the rationale [of the materials] oriented
to survival needs?

2.12 To what extent are the materials designed to teach students
methods of inquiry, . . .?

2.32 To what extent are the materials designed to develop those
attitudes which are necessary to a free society?

3.2 To what extent are the acts/strategies appropriate for teaching
students how to inquire?.

4.3 To what extent do the materials lend themselves to activities
which will involve tie student in a variety of student-teacher,
student-student, and student-materials interactions?

5.3 To what extent are the media sensorially exciting?

6.2 To what extent are there evaluation instruments which correlate
with stated objectives?

A complete listing of the questions asked in CMES is reproduced in Appen-
dix K.

The Project rationale statement, If It Ain't Survival
It's Catastrophe: A Social Studies Curriculum for a Modern World was
written to orient tea ers 'o to le p 1 osop y un erlying e work of
the Project and give some explicit guidelines to teachers for carrying
out this direction. The 123-page statement describes what the Project
staff perceives as the proper function of a social studies curriculum in
the modern world.

One of the areas of greatest concern to the Project staff
was the negligence of curriculum materials developers and teachers re-
garding the cognitive development of children. Consequently a document
was developed which summarized recent findings in child development
pGychology. Entitled Child Development and Social Studies Curriculum
Design, the purpose of the paper was to provide criteria for appropriate
teaching methods and learning activities in the social studies classroom
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in view of learning theory and cognitive studies. It served as a guidefor Project positions and activities.

Additionally the Project worked during the second phase toidentify appropriate evaluation instruments for determining the extent.towhich students were able to reach the Project objectives, Three basicinstruments were used, their use and the findings generated from them arereported in the section on evaluation.

(A) Inquiry Process Observation System (IPOS) was designed anddeveloped by the Project staff. iPOS purports to measurethe level of inquiry process at which students engage duringverbal dialogue.

(B) The. Flanders Interaction Analysis system was adopted for thepurpose of measuring classroom verbal interaction patterns.

(C) *A series of questionnaires was developed to measure changesin student attitudes toward social studies.

These instruments were used to collect data about the impact of the* Project(its materials, in-service sessions, and related activities) on studentbehavior and attitudes.

Besides the refinement of previously used materials and thedevelopment of the position papers and teacher in-service materials de-scribed above, the Project adopted one other article to its collection ofmaterials for use with teachers. Greta Morine's article, "Discovery Modes:A Criterion for Teaching," Theory Into Practice, February 1969, whichmatched the position, taken in the Project document on child development,was an element used in in-service activities because it identified tech-niques, rationale, criteria, and grade level appropriateness for the useof particular teaching strategies.

(3) Phase. Three

The student materials purchased in the first two phases ofthe Project continued in use in the classrooms of Marin County. 'Their use,however, ceased to be of significant importance to the central effortsof the Project. The third phase was concerned solely with the use ofactivities and materials which would cause and enable teachers to makeimprovements in their social studies programs, including criteria forteacher selection of student materials.

The primary document employed in the third phase was the-Self-Diaposis Inventory. As described above the document was intendedto motivate teachers by allowing them to identify the gap which existedbetween a self-perception of social studies and the position held by
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authorities in the field. The other materials developed during the
second phase were distributed to all program teachers (identified in thesection on activities). The role and impact of each depended on theresults of the SDI and the objectives each program faculty set for itssocial studies curriculum. Each teacher also received a copy of the
proposed Statewide Social Sciences Education Framework and Social ScienceConcepts, Data and Media by Clinton Boutwell (under auspices of a projectat the thiversity of Southern California).

In addition each program school was provided with a set ofprofessional texts dealing with social studies education. It was intendedthat these books would become the nucleus of a school professional library
(see Appendix I).

Each teacher was additionally provided with a fifty dollar
credit to purchase materials deemed necessary for the success of therevised social studies program; Each teacher was also able to draw upon
the student materials which had been returned to the Prcject office from
the second phase of the field test. While student materials could havebeen ordered tmtediately to make some short-term improvements in programs,most program teachers waited until their revised program began to takeshape.

As efforts concentrated on establishing school programs basedon specific.student performance, the Project found it necessary to develop
additional materials related to helping teachers specify these objectives.Four documents resulted from this necessity. Since no publication existed
which clearly identified distinctions between cognitive process levels
in behavioral objectives so that one was sure that the teacher was askingthe student to operate at the specific level, such a format was developed
in "Cognitive Process Words for Behavioral Objectives."

To give teachers specific examples of appropriate terminal
objectives for a social, studies program, the Project developed "TerminalObjectives for Eighth Grade" and "Terminal Objectives for Twelfth Grade."In the case of each, and keeping in line with the Project determinationthat each program school should set its own direction, these documents wereused only as they were seen useful by the participating schools.

One of the terminal objectives specified that "each student
will demonstrate his ability to understanding an opposing view held by asecond student by stating it so clearly that the second Student will agreethat the first student has done so." The objective was so well received
that many program teachers wanted to spend some time discussing its imple--mentation. After a lengthy search the staff found that the Northwest
Regional Educational Laboratory had put their resources into identifying
the processes and planning strategies to enable students to fulfill the
requirements *of the objective. Consequently, "Paraphrasing: A Basic
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Communication Skill for Improving Interpersonal Relationships" was added
to the list of materials used with program schools.

One of the problems identified early in the work with program
school faculties was that there was little agreement on the definition of
social studies and the consequent goals.of a social studies program. A
document was produced entitled "Redefining the Social Studies Curriculum."
This paper was ultimately the basis of a presentation made by the Project
director at the 1970 Conference of.the American Historical Association.

It is impossible to describe the precise use of each of the
materials in the various in-service programs. They varied widely. Indeed
the Project used various transparencies

reflecting Project-developed ideas
as well as schematically conceived ideas from other sources (see Appendix
J for the titles of the various transparencies used).

All of the materials described for the third phase of the.
Project were used in varying degrees with the faculties of the seven
program schools. None of the materials were directly used with the com-
parison faculties.

d. Budget

While the expenditures of the Mhrin Social Studies Projectover 39 months approximated $328,000
the majority of those funds wereexpended on two necessary but atypical circumstances for operation. Onecircumstance was the time spent on the research and development phaseof the Project, the other was the inordinate amount of time necessary tocarry on negotiations with state and federal agencies. The programitself (phase three) was designed to be within the financial capabilitiesof the typical school district.

The specific costs of the Project can be itemized as follows:

3628 Number of pupils (K-12) directly involved in
the Project (phase three).

$ 268,000.00 Developmental costs

$ 74.15 Developmental costs per pupil

$ 28,000.00 Implementation costs

$ 7.74 Implementation costs per pupil,

$ 23,000.00 Operational costs

$ 6.35 Operational costs per pupil



Per pupil costs for implementation and operation of this
,program within a school district cover all expenditures of the Project
for 1) student social studies materials and 2) in-service training,
supervision, consultant services, and professional materials includingthe change package.

The following cost breakdown can be used to determine the
approximate budget level for implementing and continuing to operate thistype of a program in a school district.

Seven schools Students 3628

Teachers 93

Implementation Costs (first year)

Student materials $ 5,000
Professional materials

(including Change package)
2,000

Professional and secretarial time 15,500
Teacher release time 5,500

;
4

Total $ 28,000

Operational Costs (per year costs after first year)

Student materials $ 3,600
Professional materials 400
Professional and secretarial time 15,000
Teacher release time 4,000

Total $ 23;000

These costs, then, represent the per pupil figure of $7.74 for implemen-
tation and $6.35 for continuing operation.

Two points are significant regarding this cost breakdown.
First, the resent expenditures of a school district for any of the
budget items isted above are negated by this budget. To put it another
way, the budget for the social studies program itemized above stands in
lieu of any present expenditures within a district, they are not
additiFnal costs.
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Secondly, unless expenditures for the social studies programin a school district are at the levels indicated above, the chances of
significantly improving the social studies program are nil.

The cost breakdown is based on a kindergarten through twelfthgrade student population. If this program were to be implemented in anelementary or a secondary system the overall budget would not vary signifi-cantly. An elementary district would spend more on in-service while asecondary district would have greater costs for materials.

...?.?
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D. EVALUATION

1. Objectives

The overriding goal of the Nhrin Social Studies Project was toraise the cognitive and affective levels of Nhrin County students withregard to the social studies program.

During the first phase of the Project (roughly the initial fifteenmonths) that goal was translated to mean the following program objectives:

(1) develop.a County social studies framework based on the soundest
criteria available;

(2) conduct an in-house evaluation of available social studies
curricula; and

(3) field test and evaluate available social studies curricula
developed by nationally recognized authorities for the pur-
pose of contrasting student responses regarding these curricula
with traditionally used materials.

Phase two of the Project was devoted to a reassessment and modi-fication of the original objectives. Only the field test and evaluationof new curricula remained as an objective from those identified during

fl

phase one. The overriding objective for the second phase was for theProject to develop a change system to allow teachers to modify their social
studies. program and teaching behavior. The effectiveness of this changesystem was ultimately to.be measured in terms of its effect on students.

The objectives of the third phase of the program were stated inspecific student performance terms:

Cognitive Inquiry Processes: to increase students' ability to
employ the modes and processes of social science inquiry. Specif-ically, to increase the frequency with which students inquire
beyond level (d) by 50%.

Instantiations:

(a) Collect data relevant to the topic of study
(b) Define the elements within the data collected
(c) Prepare the data for analysis by organizing (e.g., classifying,

sequencing, charting) it into arrangements which serve the
analysis

35.
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(d) State similarities among and differences between the data
arrangements

(e) State generalizations about the data arrangements
(f) State inferences suggested by the data arrangements
(g) State hypotheses which could be used to investigate relation-

ships suggested by the data
(h) Explain methods and plans of investigation which could be

used to test the hypotheses
(i) Explain the results of the investigation, justifying them by

making explicit reference to data sources, hypotheses used,
test measures, search methods, evidence collected, analysis
of evidence, implications of the evidence, and/or conclusionsreached

(j) Apply the findings of the investigation to specific problems
by stating, and supporting with reference to the analysis,
predictions and prescriptions

Classroom Interactions: to modify student behavior so that

(a) The frequency with which students initiate dialogue is
increased by 20%

(b) The frequency with which teachers ask questions is increasedby 20%
'(c) The length and frequency of teacher lectures will be reduced

by SO%
(d) The variety of classroom interactions increases

Student attitude: to modify student attitudinal behaviors toward
social science, such that

(a) The frequency with which students respond positively to
inquiries about attitude toward social studies will increaseby 20%

(b) Students will indicate through a variety of teacher-identified
behaviors an increased willingness to inquire into socialstudies

Although the objectives of the third phase were written for studentoutcomes, the Project staff made no attempt to work directly with students.The corollary objective was for the program teachers to modify their ownbehavior so that the prescribed student behaviors would result.

Project interest rested with the objectives of the third phase.The field test results, however, did shed important light on the reasonsfor the reorientation of the objectives. The evaluation section will. havemuch to say about those field test results.
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2. Choosing Participants

Classroom teachers in Nhrin County were the direct recipients ofthe Project efforts. Though the Project went through three distinct
phases, each reflected in the changing objectives, activities, and
materials, the criteria for participant selection within the shiftingfocus of the program remained essentially one of teacher self-selection.

The very different nature of the first and third phases of the
Project requires that participants be dicussed separately in these
distinct efforts. The initial period centered on field testing new social
studies curricula, the latter stage focused on the implementation of
basic changes in Ihe social studies program at Individual schools. Thesecond phase proved to be a transitory period.

a. Phases One and Two

The student material field test portion of the program rested
upon the willingness of individual teachers to use Project secured materi-als in their classrooms. These teachers were self-selected, there was-no attempt to require unwilling or even neutral persons to use the
materials. The only persons excluded from participation were those forwhom there were no materials available. The procedure followed was firstcome, first serve.

In order to establish a comparison group each teacher experimentingwith the student materials offered by the Project asked any teacher
(preferably at the same grade level) who was not using the Project pur-,
chased materials to allow their students to respond to an 'evaluative
questionnaire about the impact of the materials they used. Under these
circumstances there was no assurance that comparison teachers were not
contaminated by the workshops and other activities conducted by the Pro-
ject, but also there was no requirement that persons using the materials
attend any Project activities. The focus was to examine the impact ofthe materials upon the students viewing the teacher as a disinterested
medium.

All teachers who used the experimental materials were to have
their class(es) provide evaluations for the materials. In retrospect,
there was a very low attrition rate because the materials tended to pro-
duce better results than those traditionally used (see below).. Since thefield test was conducted on 'a voluntary basis there was no attempt to
replace those who did drop out, though the materials were often used byanother teacher as soon as they became available.

All teachers using the experimental programs in their class(es)
. were involved in the evaluation of materials. Each teacher received aset of questionnaires to which their students responded. In some cases
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teachers used the field test materials with more than one class, under
these circumstances they were allowed to choose whichever class theywanted to respond. In the case of the comparison group the same procedurewas followed.

b. Phase Three

In the concluding phase of the Project the selection of the pro-gram faculties was made after a County-wide memorandum was distributedasking for faculties willing to volunteer for an effort to revise theirsocial studies program. In order to pare the number down to a manageablesize, the Project established specific criteria for selection:

(1) The faculties of the school had to indicate their willingnessto examine social studies program--they did not, how-
ever, have to make a commitment to change it.

(2) The Project preferred to have a porson in the school with
whom the Project had had previous contact.

(3) No two program schools could be from the same district.

(4) The selected schools collectively had to represent the K-12
grade levels.

(5) From the perception of the Project staff, the schools had to
collectively show a range of sophistication about the new
social studies and their social studies program (i.e., the
range was to be from highly sophisticated to very little
understanding).

(6) Each school had to provide another school in' the district
for comparison purposes which was roughly comparable to oneof the program schools so that requirements 3, 4, and 5 aboveheld true for the comparison schools.

The Project change strategy was based on the program schoolstaking the initiative where practical and possible to determine thedirection of their efforts. Consequently the Project made no directattempt to encourage or restrain program faculties from involvement withother "contaminating' programs which might influence the results. If anycontaminating effects were present they were considered to be "normal"conditions for the given schools. The Pfoject position was that over-lapping was a healthy circumstance since it illustrated faculty desire tomake viable and lasting changes. And if they were moved to seek aid fromother programs, that, was beneficial. Two program schools were concurrentlyinvolved with an EPDA staff differentiation project. One school was
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working on an irregular basis with a curriculum development project.
4

The comparison schools were similar in that one was working veryclosely with its district curriculum coordinator on techniques for im-
proving the social studies classroom. Another was participating regularlywith a curriculum development project in the improvement of classroommaterials.

The seven program schools exhibited different levels of involve-ment during the program period. At any one time there were about four
schools actively involved. One school dropped by the wayside, though itnever withdrew from the program. The attrition and the positive dynamicsof involvement had little effect from one school to another because of
the geographic separation and the difficulty of communication since notwo were from the same district.

. Since the evaluation of the Project efforts during the final, phase
required collecting different types of data for the several Project objec-tives, various methods were employed. The selection of teachers for
observations on classroom interactions was done by a random selection ?

process using a table of random numbers. The identification of classesfrom which students would respond concerning their attitudes toward social
studies was also done by random sampling. All program teachers were
questioned on their perception about student willingness to investigate
social problems.

. Describing Participants

a. Phases One and Two

According to Project records two hundred-seventy (270) teachers
field tested the newer developed curricular materials during the first
two funding periods of the Project. In sane cases teachers used materials
with more than one class. Other teachers field tested more than one set
of experimental materials. Sane' students went from one_grade to the next
where each used the experimental materials. Consequently it is conserva-
tively estimated that 4500 students used experimental materials at one
time or.another..

These students ranged from kindergarten through twelfth grade and
represented a normal distribution of males and females. The student
recipients of these materials were typical of the residential compositionof Marin County.



40

4. Measuring Changes

a. Phases One and Two

In phases one and two of the Project the measurement consistedof determining the level of subjective responses from both students and
teachers regarding the experimental materials they were using. Theseresponses were measured by means of questionnaires which were developedby the Project staff (see Appendix MD. The original objective to fieldtest and evaluate new, curricula materials required questionnaires toelicit the subjective responses of teachers and students.

b. Phase Three

For phase three, the Project objectives shifted to the measure-ment of 1) verbal student interactions, 2) levels of cognition in studentdialogue, and 3) positive attitudes of students toward social studies.The measures for these three objectives were respectively: I) Interaction
Analysis (Appendix N), 2) the Project designed Inquiry Process ObservationSystem MOS) (Appendix C), and 3) two Project designed questionnaires,
one- or students and one for teachers (Appendix P). These instrumentswere matched specifically to the objectives to be measured.

The student questionnaires were the only devices which required
different forms for use by students. The different forms were based ontheir ability to understand and respond to the questions. These question-naires were administered by teachers and were self-explanatory.

The Interaction Analysis observations and Inquiry Process Observa-,tion S stem observations were all .conducted by one trained observer.
ese o servations were done on .a pre and post basis. The first in Octoberof the school year, the post treatment observation was conducted in lateApril and early May of the school year.

S. Presenting Data

a. Phases One and Two

The hypotheses raised in the field test of new curricular materialsduring the first two years of the Project (1968-69, 1969-70) were asfollows:

Hypothesis #1 - Individual new social studies programs vary in
quality such that some are superior to others.



b. Phase Three

The potential teacher recipients of the Project efforts were
ninety-three (93) teachers in the seven program schools.' The programschools had a student population of 3628. Theoretically every social
studies teacher and every student in each program school was engaged
either directly (teachers) or indirectly (students) in the Project efforts.With the range of schools involved, students were diStributed across theK-12 spectrum. However, the number of respondees was disproportionately
weighted toward secondary schools, since the basis for selection was fortwo schools per grade level in the program and the secondary schoolsoperate as departments where each teacher has 100-150 students. Theselection process was not concerned with the total number of students,
nor the number of students at each grade level. Below is a breakdown
showing the number of schools participating according to grade level.

Number of schools
with students
at grade level

Kindergarten 2

First grade 2

Second grade 2

Third grade 2

Fourth grade 2

Fifth grade 2

Sixth grade 5

Seventh grade 5.

Eighth grade 5

Ninth grade 1

Tenth grade 2

Eleventh grade 2

Twelfth grade 2
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Hypothesis #2 - New social studies curricular materials as a
class are superior to traditional social studies
materials.

To investigate these hypotheses, a set of scaled response questions
was developed (see Appendix Nu to measure the positive and negative
reactions of students toward the materials. The questionnaires weredesigned to obtain responses which would distinguish between programs ofdiffering quality. While the items varied in wording because of the gradelevels involved (K-12), the following issues provided discriminating
responses from the students regarding program quality.

* I learned a lot from these materials.

* The ideas I studied in these materials were interesting.

* The materials we used changed some of my ideas.

* The materials we used in this class made me think.

* Would you like to have future classes in which you use the same
type of materials you used in this class?

* All in all, the materials we. used were [good] .

* Having used these materials, I would say,that social studies is
important to my life.

ri6. Results of the Study

a. .Phases One and Two

Hypothesis #1 Due largely to the variation of sample sizes of
teachers using new curricular materials it was difficult to obtain data
regarding individual programs. The data did indicate that there were
greater differences between teachers using the same programs than there
were between the curricular programs per se.

It would appear, however, that had the sample groups been better
controlled, significant differences might well have appeared.

There was one outstanding exception to this finding. The curricular
program developed by the Education Development Corporation entitled "Man:A Course of Study" obtained responses far more positive than any other pro-gram that was widely tested. Table I shows the most significant differencebetween "Man" A Course of.Study" and all other experimental classes and
the control group an one of the questionnaire items.
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TABLE I.
lj

fi

SAMPLE COMPARISON QUESTION

ON UPPER ELEMENTARY MATERIALS

1969-70 FIELD TEST RESULTS

Question: All in all, how did you feel about the materials?

Res onses: Positive Neutral Negative

43

N= A ±B= C= D + E =

MAN: A COURSE OF STUDY 569 438 77% 97 17% 34 8%

OTHER EXPERIMENTAL (4-6) 541 272 50% 147 27% 121 22%

CONTROL (4-6) 467 257 55% , 103 22% 107 15%
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Hypothesis #2 - Statistically significant differenCes werefound between groups of teachers using new social studies materials
(experimental) and traditional social studies materials (control) par-ticularly at the secondary level. Statistically significant differencesdiminished at the upper elementary level and lacked significant differ-entiation in the primary grades.

The most significant finding was the fallout of a third group ofteachers (innovative non-Project) based on an analysis of the data. Thisgroup of teachers was isolated on the basis of their responses on' thecontrol group teacher questionnaire. They indicated that they weredeveloping their own programs, producing their own materials, and selectingand purchasing new materials to implement those programs. These teachershad characteristics different from the control and experimental group ofteachers by virtue of their "intrinsically motivated" use of social studiesmaterials.

Operational definition of intrinsically and extrin-
sically motivated teachers: When asked the question, Why
are you teaching that book? that topic? that subject?that way? -- the intrinsically motivated teacher will
provide "his reasons." The extrinsically motivated teacher
will tell you who wants him to do it, or what rule he is
following.

Table II shows that the procedures described above resulted infinding statistically significant differences between experiments',control, and innovative non-Project groups at the secondary level.

All differences were significant in the same direction at identical levels of confidence. (P> .001)

Observation of this table indicates that there is a more positiveresponse by students regarding materials they used in the experimentalclasses than in the control classes, and that there was yet a more posi-
tive response from students in innovation- non - Project classes than in
either experimental or control classes.

The responses to the questions used in the field test are graphi-cally represented in Tables III and IV. For purposes of graphically inter-preting the data, the two positive responses an the student questionnairewerewe totaled. The higher positive response was assigned a value of twowith the other response assigned a value of one.



TABLE II.

COMBINED 1968-69, 1969-70 FIELD TEST RESULTS (SECONDARY)

Responses: Positive Neutral. Negative

45

A + B =

CONTROL 1351 2182 43% 324 26% 345

_.,

27%

EXPERIMENTAL 3937 582. 55% 1101 28% 654 17%

INNOVATIVE NON-PROJECT 2312 1463. 63% 552 24% 297 13%

CR X vs C = 7.50

CR X vs I = 6.67

CR I vs C = 10.58

C

P > .001

P 7 .001

P > .001

1
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TABLE III.

GRAPHIC REPRESENTATION

OF 1968/69 FIELD TEST RESULTS (SECONDARY)

Question - Would -you like to learn more about what you studied using
these materials?

Control +63
Experimental +50
Innovative +74

Question - The ideas in these materials were interesting.

Control +50
Experimental +84
Innovative +87

Question - The materials made me think.

Control +58
Experimental +83
Innovative +98

Question - The materials changed my way of thinking.

Control +24
Experimental +33
Innovative

Question - The materials changed some of my ideas.

Control +56
Experimental +55
Innovative +63

Question All in all, the materials were (good].

Control +44
Experimental +85

+83Innovative

50
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TABLE IV.

GRAPHIC REPRESENTATION

OF'1969/70 FIELD TEST RESULTS (SECONDARY)

Question - I learned a lot from these materials.

Control +50
Experimental +65
Innovative 4.83

Question - The ideas I studied in these materials were interesting.

Control +57
Experimental +82
Innovative +89

Question - The materials we used changed some_of my ideas.

Control +48
Experimental +48
Innovative +59

Question. - The materials we used in class made me think.

Control +62
Experimental +81
Innovative +96

Question - Would you like to have future classes in which you use the
same type of materials you used in this class?

Control +33
Experimental +53
Innovative +62 all1=11SONI

Question - All in all, the materials we used were (good].

Control +51 '
Experimental +73
Innovative +84

vimmigsmMINP

Question HaVing used these materials, I would say that social studies
is important to my, life.

Control +63
Experimental +67
Innovative +78

0
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7. Presenting Data

a. Phase Three

The hypotheses pursued during the final phase of the Project are
those stipulated in the section on objectives under phase three.

The first hypothesis was: Students would demonstrate an increased
ability to employ higher level modes and processes in social science
inquiry.

The means of investigating this hypothesis required the obser-
vation of randomly selected program and canparison classrooms. The
device used in this observation was the Project developed Inquiry Process
Observation System (see Appendix .0). Table V shows the data summarized
ii-71rn these observations.

TABLE V.

RANDOM OBSERVATIONS OF PROGRAM AO COMPARISCH CLASSROOMS

SHOWING THE LEVEL OF STUDENT CLASSROOM INQUIRY

USING THE INQUIRY PROCESSES OBSERVATION. SYSTEM

TYPE OF SCHOOL IPOS CATEGORIES
Low Levels High Levels

PROGRAM - PRETEST

N= 1 2 3 4

20 23.9% 49.0% 8.6% 10.7% 7.6%

- POSTTEST 23 22.2% 34.8% 16.0% 18.0% 8.8%

COMPARISON - PRETEST 11 13.8% 66.7% 5.5% 8.6% 5.5%

- POSTTEST6 12 25.4% 47.0% 7.3% 9.7% 10.0%
_,

52
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Due to an error in sampling procedures, the Project was unableto collect sufficient comparison paired data on IPOS on a pre/post basisto warrant a description of these observations.

TABLE VI.

RANDOM PAIRED OBSERVATIONS OF PROGRAM CLASSROOMS SHOWING

LEVEL OF STUDENT CLASSROOM INQUIRY USING THE

INQUIRY PROCESSES OBSERVATIoa4 SYSTEM

N =7

Low Levels High Levels

PRETEST 81.9% 18.1%

POSTTEST 59.2% 40.8%

53



A second hypothesis was: There will be a decrease in the amount
of teacher lecture time, an increase in teacher questions and an increase
in the amount of student initiated dialogue.

The instrument used during classroom observations to obtain this
data was Interaction Analysis (see Appendix N). The data collected in
these observations is summarized in Tables VII and VIII.

TABLE VII.

RANDOM OBSERVATION OF PROGRAM AND COMPARISON CLASSROOMS

SHOWING TEACHER/STUDENT INTERACTIONS

USING FLANDER'S INTERACTION ANALYSIS

Teacher Teacher Studont
Questions Lecture Initiated

Talk

50

TYPE OF SCHOOL N = (4) (5) (9)

PROGRAM - PRETEST 22 15.3% 22.7% 20.8%

- 'POSTTEST 23 14.4% 20.3% 17.6%

COMPARISON - PRETEST 12 14.1% 29.3% 14.2%

POSTTEST 12 10.5% 25.7% 22.7%



TABLE VIII.

RANDOM PAIRED OBSERVATIQNS OF PROGRAM CLASSROOMS

SHOVING TEACHER/STUDENT INTERACTIONS

USING FLANDER'S INTERACTION ANALYSIS

N = 7

Teacher Teacher Student
Questions Lecture Initiated

Dialogue
(9)(4) (s)

51

PRETEST 19.6% 21.8% 14.6% i
POSTTEST 14.7% 23.7 % 21.4 %



A third hypothesis was: Student attitudes toward social studieswill improve. Student questionnaires were used to obtain the data foundin Tables IX through XVII.,

TABLE IX,

PROGRAM STUDENT RESPONSE TO THEIR FAVORITE

SCHOOL SUBJECT (GRADES K-6)

N = 182

Pre Post

Math 26.9 19.2

Social Studies 3.9 3.8

Music 4.9 7.7

Art 23.0 25.8

Recess 11.5 12.6

Reading 9.9 11.5

Science 9.9 9.9

Other/None 13.7 17.6

56
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TABLE X.

53

PROGRAM STUDENT' RESPONSE TO THEIR LEAST FAVORITE SCHOOL SUBJECT (GRADES K-6)

N=182
Pre Post

Math 18.6 18.1

Social Studies 18.1 25.6

Music 13.7 14.8

Art 2.2 3.8

Recess 3.3 5.5

Reading 10.9 10.4

Science 13.1 20.9

Other/None 21.9 12.6

TABLE XI.

11 PROGRAM STUDENT RESPONSE INDICATING 1HE SCHOOL SUBJECTS THEY "REALLY" LIKED (GRADES K-6)

El

ii

N=182
Pre Post

Recess 27.4 59.3

Math 52.1 50.0

Art 57.1 71.4

Social Studies 20.3 30.8

Science 33.5 54.6

Music 32.4 46.2

Reading 37.3 50.0

Spelling 28.5 26.4

Other/None 3.3 0.0

57.
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TABLE XII.

PROGRAM STUDENT RESPONSE TO QUESTION,

"HOW INTERESTED ARE YOU IN LEARNING MORE ABOUT SOCIAL STUDIES?" (GRADES K-6)

N=182
Pre Post

Very interested 28.0 39.7

Somewhat interested 31.3 23.6

I really don't care. 13.1 18.7

Not too interested 14.8 9.9

Not at all interested 10.9 13.7

TABLE XIII.

PROGRAM STUDENT RESPONSES TO CUE WORDS ABOUT SOCIAL STUDIES (GRADES K-6)

N=182
Pre Post

Interesting 36.8 47.3

Dull 22.5 34.1

Fun 25.2 35.2

Real Hard 4.4 25.3

Exciting . 17.0 27.5

Dumb 8.8 17.6

Silly 4.4 11.5

Useful 20.3 37.4

Real easy 7.1 15.9

Bad 10.4 18.9

Play 2.8 5.0

Very important 22.5 38.5

Okay 32.9 45.6

Work 12.6 29.1

58
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TABLE XIV.

PROGRAM STUDENT RESPONSE TO THEIR FAVORITE SCHOOL SUBJECT (GRADES 7-12)

N=1116 Pre

N= 809 Post

Pre Post

Art 11.5 9.6

English 17.7 , 16.6,

Math 13.4 13.3

Music 3.2 5.3

P.E. 12.0 12.4

Science 15.8 13.7

Social Studies 18.3 18.0

Home Economics 2.6 3.1

Foreign Language 3.2 2.7

Other/No preference 12.2 16.8
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TABLE XV.

PROGRAM STUDENT RESPONSE TO THEIR LEAST FAVORITE SCHOOL SUBJECT (GRADES 7-12)

N=1116 Pre

N= 809 Post

Pre Post

Art 1.1 2.0

English 21.7 19.9

Math 25.3 21.0

Music 0.8 0.4

P.E. 7.8 8.2

Science 8.9 11.5

Social Studies 22.5 24.8

Home Economics 0.0 0.0

Foreign Language 11.9 9.4

Other/No preference 6.8 4.7

flog

TABLE XVI.

PROGRAM STUDENT RESPONSE TO THE QUESTION,

INTERESTED ARE YOU IN TAKING ANOTHER COURSE IN SOCIAL STUDIES?" (GRADES 7-12)

N=1116 Pre

N= 809 Post

Pre Post

Very interested 15.5 15.6

Somewhat interested 35.2 42.0

I don't care 15.9 14.7

Not too interested 18.8 15.6

Not at all interested 12.6 11.1

60



TABLE XVII.

n PROGRAM STUDENT RESPONSES TO CUE WORDS ABOUT SOCIAL STUDIES (GRADES 7-12)

N=1116 Pre

[1
N= 809 Post

Pre Post

HInteresting 49.3 51.9

nDull 37.1 40.1

Fun 18.5 22.2

UToo hard 12.8 12.2

Exciting 9.8 11.0

Boring 36.7 40.7

Useful 43.9 46.1

Too easy 0.3 4.6

Useless 15.1 17.6

Up tight 10.4 12.1

Worthless 15.3 16.1

Relevant 23.3 27.3

Thought provoking 28.2 31.6

Conventional 10.3 13.7

Very important 16.3 18.0

Program teachers were also polled on the extent to which
they felt the students were willing to investigate into
social studies. Table XVIII shows their responses.

61
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TABLE XVIII.

PROGRAM TEACHER RESPONSES TO STUDENT WILLINGNESS TO INQUIRE INTO SOCIAL STUDIES

N=60

.

"Substantially more"
. 6

"Somewhat more" 21

"Very little more" 12

"No change" 9

"Very little less" 1

"Somewhat less" 1

"Substantially less" 2

No response 8
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8. Results of the Study

a. Phase Three

The overriding objective for phase three of the Project was
to encourage teachers to become intrinsically motivated regarding theirsocial studies programs. The evidence from phase one and two of the
Project was that teachers who were thus motivated would provide the
best social studies programs for their students.

The objective of the Project staff was to influence program
school teachers under conditions that could be easily replicated in
other school districts. Therefore limited influence was exerted on pro-
gram school faculties with the calculated anticipation that maximal
changes would result.

The specifically stated Project objectives for phase threewere related to modifications of teacher talk, student talk, use of
higher cognitive level processes by students and improvement of student
attitudes toward social studies. These objectives served as indicators
that the overriding objective was being achieved.

The prescribed shifts in program school classes were obtained
in some cases thoughnot in others, as shown by the various pretests and
posttests. noted above.

There was more than a 50% increase in student use of higher
cognitive level processes. (Table VI)

The frequency with which. students initiated dialogue was
increased by more than 20%. (Table VIII)

There was not a 50% decrease in the time teachers spentlecturing. (Table VII)

Teachers did not increase the frequency with which they askedquestions by 20%. (Table VII)

.There was not an increase by 20% of the fmquency with which
students respond positively regarding social studies classes. (Tables IX,X, XII, XIII, XIV, XV, XVI, XVII)

Students did show a better than 20% increase in their positiveattitudes toward social studies classes on one question. (Table XI)

Even though the prescribed student objectives were met or
exceeded in some cases, but not in others, data from the program schools
and the comparison schools failed to show significant statistical dif-
ferences. Insane cases the shifts for the cauparison schools were approxi-
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li mately the same as for the program schools. This would indicate thatthere were variables involved which were unaccounted for.

n

H

U

60

The data from the program and comparison schools provedquestionable due to an error in the sampling techniques used. It wouldappear that if better procedures had been used, two of the specificobjectives, 1) the increase of student use of higher level cognitive
processes and 2) the increase of student initiated dialogue would haveproven not only to increase, but to have done so with some statistical
significance over the comparison schools. These are, however, onlyspeculations.

Overall, these particular findings are but indicators of thesuccess or failure of the overriding objective of the Project. The vv.;"soft data," that is, the interviews, conversations, observations,telephone calls, drop-ins, requests for assistance, recommendations ofteachers to colleagues, etc:, provided additional information regardingthe success or failure of the Project.

Several interesting phenomena were noted in this regard.There was little, if any, correlation between the perceived quality ofthe schools in the program group and the amount of impact or effect theProject staff had on that school. Indeed one of the most successfulschools in dedication to program revision came from 'a school initiallyseen as being the least sophisticated. On the other hand, the one schoolwhere little use was made of Project personnel was a school the staffhad thought would make the greatest advance. Ultimate success turnedout to be totally unpredictable. This finding makes it even mere evidentthat the success of a program is dependent upon the dynamics associated
with individual faculty composition and its use of outside consultanthelp.

The results of phase three -- of the Project can best besummarized in this way. It is possible to encourage social studiesteachers to substantially modify and improve their programs. It wasfound that several of the documents in the change package were quitesuccessful` in motivating teachers and providing them with tools forprogram modification. Some of the documents were less successful and,finally, it was determined that there were some other potential documentsthat are much needed to enhance the potency of such 'a package.

In regard to the question, is it possible to motivate aschool faculty to substantially modify and improve their program, theanswer is yes. The conditions necessary for such change are found inthe section on recommendations. In right of the fact that the abovequestion was answered in the affirmative and conditions are understoodand materials are partially available to accomplish this task, the MarinSocial Studies Project can be said to have been a success.
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E. RECOWENDATIQNS

Recommendations for Improving Social Studies Programs

Prerequisite Conditions

1., There should be financial support from the administration.

2. There should be psychological support from the administration.

3. There should be a reward system for teacher involvement (money,
time, units on salary , status, materials, etc.)..

4. There should be a basis for continued frequent communication
between the teachers involved (school level).

5. There should be an initial willingness to participate on the
part of the teachers.

Analysis and Inputs

1. There should be a systematic attempt to analyze the entire program.

a. There should be a needs assessment conducted to reveal hard
data evidence.

b. There should be a complete anal sis of the present program
in light of current trends an research.

c. There should be a self-diagnostic evaluation .conducted
regarding each teacher's know age of and commitment to
good classroom practice.

2. There should be specialized expertise available to provide in-
service training for teachers.

a. There should be agreement on contemporary definitions of

(1) social studies
(2) teaching
(3) learning

61
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b. There should be skill training sessions provided for teachers
so that they ari7E5IF to

(1) write student outcome objectives
(2) teach a variety of contemporary lessons
(3) diagnose learning abilities and disabilities
(4) plan and design curriculum
(5) identify articulatable skills and processes

62

Teacher Outputs

1. Teachers should have the responsibility for the design of an
overall (school) social studies curriculum.

a. Teachers should define social studies functionally.

b. Teachers, with others,should identify long-range goals.

c. Teachers should identify short-range objectives consistent
with the functional definition and long-range goals.

d. Teachers should develop diagnostic instruments to assess
preinstructional student competencies.

e. Teachers should develop and/or select post-instructional-
evaluation instruments.

f. Teachers should identify concepts to be taught.

g. Teachers should identify skills to be taught.

h. Teachers should identify investigative processes to be taught.

i. Teachers should identify cognitive processes to be used by
students.

2. Teachers should select materials based on the development of
identified skills, processes, concepts, and other program criteria.

External Evaluation

Teacheri should evaluate their program using data collected from
laFa-rents .
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Recommendations for Further Research

for the Improvement of Social Studies Programs

Teacher Focus

1. ,Studies should be conducted on intrinsically motivated teachers
vs. non-intrinsically motivated teachers as they affect studentsin social studies claLses.

2. Studies should be conducted on the means of motivating teacherstoward more intrinsically motivated decisions regarding their
teaching practices.

3. Studies should be conducted on the relationship between teacher
personality and/or value systems and the teaching strategies
teachers are willing and/or able to employ.

4. Studies should be conducted on the effect of teacher selection
of teaching materials with and without identifiable criteria.

5. Studies should be conducted about the effect on teacher behavior
where comprehensive student evaluations of teachers are collected
and publicized as compared to situations where no such data is
obtained.

6. Studies should be conducted on the operationalizing of specific
teacher skills and the length of training and/or practice
necessary for teachers to obtain those skills.

7. 'Longitudinal studies should be conducted on the effect of
innovative teacher training in innovative cldssroom practices.

Student Focus

1. Longitudinal studies should be conducted about the effect of
articulated vs. non-articulated programs on students.

2. Longitudinal studies should be conducted about the effect of
performance based programs vs. non-performance based programson students.

3. Studies should be conducted about the effect on students involved
in high cognitive level dialogue classrooms vs. low cognitive
level dialogue classrooms.
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4. Studies should be conducted about the effect on students involved
in the study of moral and ethical issues vs. non-moral, non-
ethical issues.

5. Studies should be conducted on the relationship between varied
social studies programs and overt student behaviors (e.g., van-
dalism, absenteeism, office referrals,,participation in student
government, etc.).

Community Focus

Studies should be conducted about attitudes in the community where
there is a high degree of involvement of the community in deter-
mining the proplm vs. little or no involvement of the community.
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Recaimiendations for Improving

ESEA Title III Proj ects

1. Project directors and staff members should receive orientation
training and be provided appropriate Title III materials.

2. Projects should be funded for periods.of time that are appropriate
for achieving objectives rather than according to governmental
fiscal years.

3. Projects should not be funded unless there is a potential for
failure as well as a potential for success.

4. Projects should be required to review, modify, and upgrade their
objectives periodically.

5. Funding and refunding negotiations meetings should be conducted
in an atmosphere of professional responsibility.

6. Project directors should be adequately informed of all potential
means for dissemination of products and ideas.

7. Initially, projects should be funded for a sufficient period of
time to allow for an adequate determination of their ultimate
success or failure and should then be extended as long as the
project Continues to develop innovative and exemplary practices
in line with its objectives.

8. An expert in program and evaluation design must be hired to
periodically monitor project efforts.
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APPENDIX A

SOCIAL STUDIES WORKSHOP CONSULTANTS

Mrs. Margaret Branson, Professor of Education.
College of the Holy Names, Oakland, California

Mr. Paul DeKock, Teacher
El Capitan High School, Lakeside, California

Mr. Walter C. Dolan, Principal
Sleepy Hollow School, San Anselmo, California

Mr. Lyle Ehrenberg, Senior Social Science Editor
Addison Wesley Publishing Company, Menlo Park, California

Dr. Richard Foster, Superintendent
Berkeley Unified School District, Berkeley, California

Dr. Jack R. Fraenkel, Co- Director
Taba Curriculum Development Project
San Francisco State College, San Francisco, California

Miss Patricia Goldshlag, Consultant
Holt, Rinehart and Winston, Inc.

Mr. Emmett Guise, Teacher
Concord High School, Concord; California

Dr. John Haas, Associate Professor of Education
Utah State University, Logan, Utah

Dr. Suzanne Wiggins Helburn, Professor of Management
Western Michigan University, Kalamazoo, Michigan

Mr. Keigh. Hubei, Teacher
George Parker Senior High School, Janesville, Wisconsin

Dr. William E. Jones, Professor of Education
California State College at Hayward, Hayward California

Mr. Olin Kirkland, Social Studies Department Chairman
San Ramon. Valley High School, Danville, California

Mr. Merle Knight
University of Colorado, Boulder, Colorado

Mr. RobinAcKeown, Professor-of Education
University of California, Riverside, California
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Dr. Douglas L. Minnis, Head of Teacher Education
University of California, Davis, California
Dr. Penrod Moss, Assistant Superintendent
Dixie School District, San Rafael, California

Mr. Harvey Murdock, Teacher
Dixie School District, San Rafael, California

Mr. Charles Quigley, Co-Director
Committee on Civic Education
University of California, Los Angeles, California
Dr. LouisLouis J. Rubin, Director
Experiments in Teacher Professional Growth
University of California, Santa Barbara, California
Mr. Stanley Seaberg, Social Studies Department Chairman
Gunn High School, Palo Alto, California

Mr. Lawrence Senesh, Professor of Economics
Purdue University, Lafayette, Indiana

Dr. James P. Shaver, Professor and Chairman
Educational Research
Utah State University, Logan, Utah

Mr. W. Williams Stevens, Jr., Assistant Director
Social Science Education Consortium, Inc., Boulder, Colorado

Dr. J. Richard Suchman, Director
Ortega Park Teachers Laboratory, Menlo Park, California

Dr. Jack Sutherland, Professor of Secondary Education
San Jose State College, San Jose, California

Mr: Tim Tomlinson, Associate Director
Metropolitan St, Louis Social Studies Project, St. Louis, Missouri
Mrs. Carole Tooley, Teacher
Bancroft Elementary School, Walnut Creek, California

Mrs. Anne Wennhold, Consultant
Prentice Hall, Inc.
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APPENDIX B

MARIN CONFERENCE PARTICIPANTS

Dr. James M. Becker, Director
Foreign Policy Association, New York, New York

Dr. Harold Berlak, Director
Metropolitan St. Louis Social Studies Center, St. Louis, Missouri

Mr. David J. Bond, Project Associate
Marin Social Studies Project, Corte Madera, California

Mrs. Margaret Branson, Professor of Education
College of the Holy Names, Oakland, California

Dr. Shirley H. Engle, Chairman
High School Curriculum Center in Government
Indiana University, Bloomington, Indiana

Dr. Jack R. Fraenkel, Co-Director
Taba Curriculum Development Project
San Francisco State College, San Francisco, California

Dr. Nicholas Helburn, Professor of Geography
Western Michigan University, Kalamazoo, Michigan

Dr. Suzanne Wiggins Helburn, Professor of Management
Western Michigan University, Kalamazoo, Michigan

Dr. William E. Jones, Professor of Education
California State College at Hayward, Hayward, California

Mr. Gary Knox, Project Associate
Marin Social Studies Project, Corte Madera, California

Mr. G. Sidney Lester, Director
Marin _Social Studies Project, Corte Madera California

Mr. Robin McKeown, Professor of Education
University of California, Riverside, California

Dr. Howard Mehlinger, Director
High School Curriculum Center in Government
Indiana University,. Bloomington, Indiana

Dr. John U. Michaelis, Director
Asian Studies Project
University of California, Berkeley, California

Mr. James M. Oswald, Professor of Education
Syracuse University Syracuse, New York

68



=to

Mr. Charles Quigley, Co- Director
Committee on Civic Education
University of California, Los Angeles, California

Dr. Robert H. Ratcliffe, Director
Law in American Society, Chicago, Illinois

Dr. Louis Rubin, Director
Experiments in Teacher Professional Growth
University of California, Santa Barbara, California

Dr. Michael Scriven, Professor of Philosophy
University of California, Berkeley, California

Dr. Fannie R. Shaftel, Professor of Education
Stanford University, Stanford, California

Dr. James P. Shaver, Professor and Chairman
Educational Research
Utah State University, Logan Utah

Mr. W. Williams Stevens, Jr., Assistant Director
Social Science Education Consortium, Inc.
Boulder, Colorado

t.
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APPENDIX D

GOALS STATEMENT: SOCIAL STUDIES

1. Cognitive Development

We believe that a social studies curriculum should guide the stu-
dent in the development of his thinking skills. Specifically we -
believe the curriculum should aid the student in making rational
decisions about human behavior and social interaction. These include
the development of independent problem solving abilities, the ability
to do reconstructive planning, a recognition of the dynamics of
change, and an ability to communicate to others the 'results' of his
thinking efforts.
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2. Emotional Development

We believe that a social studies curriculum needs to aid the
emotional development of the student. We see this effort as having
many facets. Students should be aided in developing a positive self-
concept. They should experience joy in their learning so that the
school increases the chances for a life-long curiosity and capability
for life-long learning. Additionally the program should aid the stu-
dent _in self-discipline and in furthering his ability to adapt to change,
particularly to uncertainty which change can cause.

3. Social Development

.We believe that a social studies curriculum' should aid the student
in making maximum use of his social development. We believe that
students should be aided in being aware of, and then developing an
understanding of human interactions, including group dynamics. Students
should be aided in. their ability to adapt to many different roles. As
a result of this development, students need to be able to communicate
their thoughts and feelings to others.

4. Moral and Ethical Values

We believe that a social studies curriculum should aid students
in understanding and appreciating the moral and ethical values basic
to democratic processes. We believe that students should develop a
responsibility to themselves and be committed to the worth and rights
of each member of the.;society.
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APPENDIX E

EIGHTH GRADE TERMINAL OBJECTIVES: SOCIAL STUDIES

1. Each student will identify and describe the five steps involved in
investigating any social problem by examining a social problem agreed
upon by both student and teacher. Each student will perform each step
in the investigation without the aid of the teacher. The adopted model
includes the following steps:

A. Identifying and clarifying the problem
B. Collecting data
C. Analyzing.and classifying data
D. Developing analytic and /or integrative claims
E. Making policy recommendations and decisions.

2. Each student will communicate orally, data needed by all other classmates
about a problem being investigated by the clai;s. The presentation to the
class will include the use of at least one form of media, e.g., charts,
slides, maps, transparencies, tapes, drawings.

3. Each student will collect data on a social studies topic agreed upon by
both student and teacher. The report on the topic will include a written
bibliography of at least ten items, including both books and periodicals,
one of which may be an encyclopaedia, using the standard form adopted by
the school.

4. Each student will voluntarily contribute with a comment of substance to
the topic under discussion by the claAs in at least one out of three
discussions.

5. Each student will descrWe in a report the degree to which he and/or his
peers were successful as causal agents in modifying some aspect of their
school, community, state, national or international affairs.

6. Each student will demonstrate his ability to understand an opposing view
held by a second student by stating it so clearly that the second student
will agree that the first student has done so.

7. Each student will write a one-page paper describing at least three
qualities about himself that he like. He will also name two other stu-
dents he knows who have these same qualities, describing how they are as
good as, or better than, his own.

8. Each student, to demonstrate his ability to withhold judgment trail he
has sufficient data, when given a set of data, will respand correctly
more than 67% of the time, to whether twenty claims made by the teacher
abouethe data are "warrantable," "unwarrantable," or "lack sufficient
evidence."
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9. Each student, to demonstrate his ability to give support to claims
he makes, will, after making a claim, identify the source of his claim,
identify data which both supports and denies his claim, restate his
claim in light of the evidence indicating why he weighed the evidence
as he did.

10. Each student, to demonstrate the tentativeness with which data must
be accepted, will draw a conclusion(s) from a set of data and find at
least one source which presents a conflicting view with evidence to
support that conflicting view.

11. Each student will identify one school rule, local law, state law and
federal law which affected him personally Suring the past year and
describe the specific event.

12. Each student will identify one ethnic minority group individual who
lived in the 19th century and one who lived in the 20th century, each
of whom contributed to the general welfare of the United States, indi-
cating the nature of their contributions.

13. Each student, to demonstrate his ability to ask significant questions
in the investigation of social issues, will identify a minimum of ten
questions he asked of data used in one investigation, of which at least
one-half will be at the analysis or synthesis levels on Bloom's cogni-
tive taxonomy.



APPENDIX F
SOCIAL STUDIES CURRICULUM

TASK 'DEVELOPMENT
(PORTION)

The student will compare his
culture (subculture) with at
least three other cultures
using aminimum of five
social studies concepts.
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Describe various com-
ponents of at least
one American sub-
culture on the basis
of at least five social
studies concepts.

The student will identify,
orally or in writing, at
least six divergent quali-
tie5,of the student and
community pcpulaticn and
describe the extent to
which each adds to his
personal development."

Dal task on
I divergent I

'qualities j
1

aran analysis of
student

Describe how an event in the
day'r.newspaper could have an
effect on people in various
areas of the world.

?
Describe how a culture alien
to the student is able to
legitimately solve its
problems.. .

'From task an
'interdependence:

Identify at least twenty
problems faced by man and
his interactions with other
men, and with his environ-
ment.

Describe various com-
ponents of the American
cultureusing at least
five social studies
concepts.

Is

Identify how three cultures
have contributed to the
American culture.

Identify at least three
cultures which have con-
tributed to our American
culture.

Identify the role of
at least three roles
played in that group.

Describe ieleast two
non-American cultures
on the basis of at
least five social
studies concepts.

Understand the concept culture.

The student will explain in
his own words (orally, in
writing, by a model, or
through the use of media) the
structure and function of at
least three social groups from
family, and community.

Identify at least ten
roles played by human
beings.

't

Identify at least
three functions of
a social group.

Describe at least five
functions (roles) which
the learner plays in
his life.

Is

Describe at least four
components of a social
groqp, e.g., family,
community, school.

Identify the structure
of a social. group.

Describe the function
and structure of at
least ten concrete
objects.

Recall from personal
experience the effect
of each of man's needs
on the student's life.

1'

Identify the basic needs
of mankind.
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APPENDIX G

SEQUENTIAL ORGANIZATION OF A CONCEPT-BASED CURRICULUM

GRADES 6 - 8

Year I

Year II

Year III

Unit 1 - Culture
Unit 2 Social Control and Social Change
Unit 3 - Interaction
Unit 4 - Value Concepts

Unit 1 - Culture
Unit 2 - Power
Unit 3 - Conflict
Unit .4 - Compromise

Unit 1 - Culture
. Unit 2 - Habitat

Unit 3 - Scarcity
Unit 4 - Morality and Choice
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APPENDIX H

STUDENT MATERIALS DISTRIBUTED FOR FIELD TEST

1.0 The Anthropology Curriculum Project

1.1 Culture Units

1.1.1 Concept of Culture: An Introductory Unit
1.1.2 Concept of Culture: Three Ethnographies
1.1.3 Development of Man and His Cultures: -New World Prehistory
1.1.4 Cultural Change: Urbanization, Detribalization, and Planned

Change
1.1.5 Concept of Culture: Comparative Cultures
1.1.6 Development of Man and His Culture: Old World Prehistory
1.1.7 Cultural Change: Modernization and Industrialization

1.2 Related Units

1.2.1 Life Cycle
1.2.2 Language

Y.

2.0 Anthropology Curriculum Study Project

2.1 Sample Course

2.1.1 History as Culture Change: An Overview

2.2 ACSP Paperbacks

2.2.1 The Great Tree and the Longhouse: Culture of the Iroquois
2.2.2 Kiowa Years: Study in, Culture Impact

3.0 Asian Studies Curriculum Project

3.1 High School Bundles

3.1.1 Asian Thought
3.1.2 Traditional Patterns of Asian Life
3.1.3 Changing Patterns of Asian Life

4.0 Brentwood Social Studies Project

4.1 Advantage
4.2 People and Their Actions
4.3 People and Their Social Actions
4.4 People and Their Actions In Social Roles



5.0 Committee on Civic Education

5.1 Fifth Grade Materials

5.14 Conflict, Politics, and Freedom

5.2 Eighth Grade Materials

5.2.1 Your Rights and Responsibilities as an American Citizen:
A Civics Casebook

6.0 Committee on the Study.of History (The-Amherst Project)

6.1 Eleventh Grade Units

ri
6.1.1 Freedom and Authority in Puritan New England
6.1.2 What Happened on Lexington Green
6.1.3 The United States, The League of Nations and Collective

Security
6.1.4 Liberty and Security: The Communities Within, 19171965
6.1.5 Hiroshima
6.1.6 Korea and the Limits of Limited War

7.0 Education Development Center

Man: A Course of Study
From Subject to Citizen

7.1
7.2

7.2.1
7.2.2
7.2.3
7.2.4

Queen Elizabeth: Conflict and Compromise
The -King vs, the Commons
The Making of the American Revolution
We The People

8.0 Elementary Economics Project

8.1 Elementary School Economics I
8.2 Elementary School Economics II

9.0 Experiment in Economic Education

9.1 Families at Work
9.2 Neighbors at Work
9.3 Cities at Work

0.0 Greater Cleveland Social Scienc Program

10.1 Explorers and DisCoverert Seriei
0.2 Communiti.es at Home and Abroad
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10.2.1 Our Community
10.2.2 The Aborigines of Central Australia
10.2.3 The Eskimos of Northern Alaska

10.3 The Metropolitan Community
10:4 The Story of Agriculture
10.5 The Human Adventure

10.5.1 Four World Views
10.5.2 Rise of Civilization in the West
10.5.3 The Coming of World Civilization

10.6 The Challenges of Our Time
J.

10.6.1 The Recent and Contemporary World, Part I
10.6.2 The'Recent and Contemporary World, Part II

11.0 Harvard Social Studies Project

11.1 Harvard. Series Unit Books

11.1.1' Taking a-Stand: Discussion Guide
11.1.2 The Railroad Era
11.1.3 Religious Freedom
11.1.4 The Rise of Organized Labor
11.1.5 The Immigrant's Experience
11.1.6 Negro Views of America
11.1.7 Municipal Politics
11.1.8 The New Deal
11.1.9 Colonial Kenya
11.1.10 Nazi Germany-

12.0 High School Geography Project

12.1' Plig,h.School Course

12.1.1 Geography of Cities
T

12 . 1. 2 Manufacturing And Agriculture
12.1.3 Cultural Geography
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A High School Social Studies Curriculum for Able Students

13.1 Comparative Political' Systems
13.2 Comparative Economic Systems
13.3 The Shaping of Western Society
13.4 Tradition and.Change in Four Societies

Janesville Social-Studies Project



11

15.0 Lincoln Filene Center Program in Research and Development in the
Social Studies

15.1 Dimensions of Citizenship
15.2 Inner City Problems and Prospects
15.3 Decision. Making in the International System

15.3.1 Nation Building in Ghana
15.3.2 The Hungarian Revolution
15.3.3 The Dominican Republic

15.4 Intergroup Relations Curriculum

16.0 Michigan Social Science Education Project

16.1 Social Science Resource Units

17.0 Sociological Resources for the Social Studies (SRSS)

17.1 Episodes

79

17.1.1 The Incidence and Effects of Poverty in the United States
17.1.2 Testing for Truth
17. 1. 3 Images of People
17.1.4 Leadership in the United States: A.Case Study of Black.

Leadership

18.0 Taba Social Studies Curriculum

18.1 The Family
18.2 Communities Around Us
18.3 Four Communities Around the World
18.4 California - A Changing Society
18.5 United: States and Canada. . . Societies in Transition
18.6... Middle and South America . . . Societies in Transition
18.7 Western Civilization . . . Perspective on ChangA..
18.8 United States: Change, Problems, and Promises

Washington University Elementary Social Sciences Curriculum Project

19.1 Fourth Grade Units

19.1.1 Change and Stability in Rural and UrbanMexico
19.1.2 Urban Renewal in Lagos, Nigeria
19.1.3 Community Development in India
19.1.4 Life in the Soviet Union

a



20.0 World Studies Inquiry Program

20.1 Low Reading Ability High School Materials

20.1.1 Africa
20.1.2 Asia
20.1.3 Latin America
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APPENDIX I

BOOKS DISTRIBUTED FOR PROFESSIONAL LIBRARY

Berelson, Bernard and Steiner, Gary. Human Behavior. Shorter Edition.
New York: Harcourt, Brace & World, 196/.

Brandwein, Paul F. Notes on Teaching Social Sciences: Concepts andValues. San Francisco: Harcourt, Brace & World,_1969.

Brandwein, Paul F. Notes Toward a General Theory of Teaching.San Francisco: Harcourt, Brace & World, 1966.

Fenton, -Edwin. Developing a New Curriculum: A Rationale for the Holt.
Social Studies- Curriculum. New York: Holt, Rinehart & Winston, 1967.

Fenton, Edwin. Teachin: the New Social Studies in Seconda Schools.New York: Holt, e art inston,

Gross, Ronald and Gross, Beatrice, eds. Radical School Reform.
New York: Simon and Schuster, Inc., 1969.

Herman, Wayne L., Jr. Current Research in Elementary School SocialStudies. Toronto: MacMillan Co., 1969.
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2nd ed. New York: Harper & Row, 1968.
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Joyce, Bruce R. Strategies for Elementary Social Science Education.Chicago: Science Research Assoc., 1961.

Kellum,' David F. The Social Studies, Myths- and Realities.
Sheed & Ward, 1969:

Kinney, Gloria, ed. The-Ideal School.
Kagg Press, 1969.

Kuethe, James L. The Teaching-Learning Process.
Scott, Foresman & Co., 1968.

Mager, Robert F. Preparing Instructional Objectives.. San Francisco:Fearon Publishers, 1962.

Wilmette, Illinois:

j

New York:

Glenview, Illinois:

Mprrissett, Irving, ed. Concepts and-Structure in the New Social.Science Curricula. New York: Holt, Rinehart & Winston, 1967.

Oliver, Donald and Shaver,, James. Teaching Public Issues in the
.FHjSchool. Boston: Houghton Mifflin Co. , 1966.

parker, C. J`. and Rubin, Louis J. Process as Content. Chicago:
Rand McNally & Co. , 1966.

.:Price, al; :Ma'or Conce is for Social .Studies. Syracuse:Social Studiig7CUrricu nter, .



Sanders, Norris. Classroom Questions, What Kinds? New York:
Harper and Row, 1966.

Shaftel, Fannie and Fair, Jean, eds. Effective Thinking in the
Social Studies. Washington, D.C.: National Council for the
Social Studies, n.d.

State of Washington, Superintendent of Public Instruction. The World
We Live In. Olympia, Washington: Washington State Printer, 1970.
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APPENDIX J

TRANSPARENCIES USED IN IN-SERVICE PROGRAMS

Categories for Interaction Analysis

Concept Formation and the Modes of 'wilt
COnceptual Guidelines for Instruction

Data - Dissonance - Organizers

Definitions of the Social. Studies

Fenton "Mind Set" Lessons

Fundamental Ideas of Anthropology

Fundamental_ Ideas of Sociology

Political System Model

Potential Social Studies Content

Process and Content in Social Studies

Social Studies Topics

Taxonomy of Educational Objectives - Affective Domain

Questions ala Bloom's Taxonomy

Questions for Classroom Teachers

I
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APPENDIX K

CURRICULUM MATERIALS EXAMINATION SYSTEM

1.0 Objectives and Rationale

1.1 What are the stated objectives and rationale of the materials?
1.2 To what extent are the objectives clearly/behaviorally stated?
1.3 To what extent is the rationale convincing?
1.4 To what extent is the rationale oriented to survival needs?

2.0 Curriculum Content

2.1 Inquiry Processes

2.11 What inquiry methods do the materials purport to teach?
2.12 To what extent are the materials designed to teach

students specific methods of inquiry, namely

2.121 how to state a question (from informal queries
to formal hypotheses)?

2.122 how to distinguish types of claims?
2.123 how to detect logical incongruities and use

logical conventions?
2.124 how to collect infarmation (from simple research

procedures to sophisticated experimental designs)?
2.125 how to interpret information (from analysis by

classification to statistical analysis)?
2.126 how to, arrive at evidentially-derived predictions?

2.2 Inquiry Topics

2.21 What.,,are the concepts, themes, generalizations, theories
the student will study?

2.22 To what extent are' the concepts,, themes, generalizations,
and theories relevant to those problems which pose
immediate threats to individual and collective survival?

2.3 Attitudes

2.31 What attitudes do the materials promote?
2.32 To what extent are the materials designed to develop

those attitudes which are necessary to a free society?

.0 Teaching Strategies

3.1 What specific teaching acts and/or strategies are recommended
by the materials?

3.2 To what extentare the acts/strate 'se appropriate for teaching
students how to inquire?

4.
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4 . 0 Motivation

4.1 By what means do the materials attempt to motivate the student
to learn?

4.2 To what extent do the materials involve the student in a
variety of intellectual processes?

4.3 To what extent do the materials lend themselves to activi-
ties which will involve the student in a variety of studelit-
teacher student- student , student-materials interactions?

4.4 To what extent will the materials help the student learn
about himself?

5.0 Media

5.1 What are the media forms of the materials?
5.2. To what extent is 'there a variety of media forms?
5.3 To what extent are the media sensorially exciting?

6.0 Evaluation

6.1 What kinds of evaluation instruments accompany the materials?
6.2 To what extent are there evaluation instruments which correlate

with stated objectives?
6.3 To what extent are the evaluation instruments able to accurately

measure. student performance with regard to the stated objec-
tives?



APPENDIX L

SOCIAL STUDIES TEACEIER SELF-DIAGNOSIS INVENTORY

SOCIAL STUDIES CLAIMS

1. Claim: Most existing social studies programs are adequate--they
do what needs to be accomplished.

2. Claim: To provide for survival in a world worth surviving in is
the only defensible rationale for social studies education.

3. Claim: There are legitimate alternatives to placing emphasis on
.

subject matter content in social studies.

4. Claim: Social studies is that portion of the curriculum the
purpose of which is to make the learner more rational
about human behavior and social interaction.

I-
S. Claim: Children are by' their very 'nature inquirers; schools en-

courage this development. .)

Claim: Productive classrooms find students involved in a problem,
. making use of data, and employing the intellectual tools
which help them effectively deal with the problem.

7. Claim: The most appropriate' teacher questions in social studies
classrooms are those which help learners ask better ques-
tions.

Claim: 7When students apply,--ihe findings of an investigation to
specific problems, -supporting their positions with
analyses, predictions, and prescriptions, they operate
at higher cognitive levels.

Claim: The formal curricultmt should be responsive to the immediate
concerns and interests of. students.
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Claim: Social studies should insure that students are provided
with opportunities to observe and become actively engaged
in the affairs of the community:
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14. Claim: Teachers must encourage individuality and diversity in
their students if they are to be creative, autonomous
learners.

15. Claim: Students should not fail a social studies class.

16. Claim: Teaching modifies behavior.

17. Claim: Teachers should let their own' individual styles and
personalities be the prime determinants of how they teach.

18. Claim: Teachers should use those learning activities and teaching
strategies which research indicates result in instructional
improvements.

19. Claim: All social studies courses must fit an articulated K-12
scope and sequence established for the curriculum.

20. Claim: Each lesson must be justified in terms of its contribution
to the larger rationale of the curriculum.

21. Claim: Of all curriculum areas it is least productive for social
studies to establish learning objectives that describe
desired student competencies in specific terms.

22. Claim: A step -by -step task analysis of appropriate learning
activities is requisite to effective lessons.

23. Claim:' If students are learning, motivation takes care of itself.

24. Claim: Current emphasis on the study of the past should be, replaced
by anew emphasis on a study of the future.

Claim: The proposed California State Social Sciences Framework
places its major emphasis on specified subject matter
areas.

25.

26. Claim:

27. Claim:

Social studies should teach students how to make use of
raw social sciencedata, e.g., original documents.

Simulation and role - playing learning experiences lend a
dimension of understanding to social problems virtually
impossible to achieve through purely disinterested
intellectual analysis.

28. Claim: Students are typically unable to perform certain types of
cognitive tasks until rather late in their development

no historical understanding until high school years,
no hypothesis formation of abstract relationships until
sixth grade).

Claim: The acquisition of basic concepts is fundamental.ifsoCial.
wiles leariiing is to be cumulative.
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30. Claim: Social studies curricula should teach students to distinguish
between data, concepts, generalizations, hypotheses, and
prescriptions as they are developmentally able to make
those distinctions.

31. Claim: In contrast to tradi.tional methods, inductive and inquiry
teaching strategies reduce the number of teacher-student
and student-student interactions and transactions.

32. Claim: Evaluation data collected from peers, students, parents,
and administrators about the performance of every teacher
should be made available to the entire faculty.
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APPENDIX M

FIELD TEST OF SOCIAL.STUDIES
MATERIALS QUESTIONNAIRES

1.. STUDENT QUESTIONNAIRE
1968 -69, GRADES K-3

2. 2.STUDENT QUESTIONNAIRE - 1969-70, GRADES K-3

3. STUDENT QUESTIONNAIRE - 1968-69, GRADES 4-6

4. STUDENT QUESTIONNAIRE 1969 -70, GRADES 4-6

S. STUDENT QUESTIONNAIRE - 1968-69, GRADES 7-1277_
b. STUDENT QUESTIONNAIRE 1969 -70, GRADES 7-12

7. TEACHER QUESTIONNAIRE 1968-69, GRADES K-12

8. TEACHER QUESTIONNAIRE - '1969-70, GRADES K-12

89 .



. STUDENT QUESTIONNAIRE - 1968-69
GRADES K-3

1. Were the materials interesting?

90

Draw a circle around your answer.
alb

Yes No Not Sure

1-1 2. Did you enjoy using these materials? Yes No Not Sure

11

I] 4. Were the materials difficult to read?

11

3. Did you learn from these materials? Yes No Not Sure

Yes No Not Sure

5. Would next year's class like these materials? Yes Not Sure

Would you like materials like\these next year? Yes No Not Sure

you like to talk. about the materials?



FILMED FROM BEST AVAILABLE COPY

2, STUDENT QUESTIONNAIRE - 1969-70
GRADES K-3

1. Were the materials interesting?

2. Did you enjoy using these materials?

3. Did you learn from these materials?

4
. Were the materials difficult to read?

5. Would next year's class like these materials?

6. Would you like material's like these m.xt year?

7. Did you like to talk about the materials?

8. All in all, how do you feel about the materials?

91

Draw a circle around your answer.

YES NO NOT SURE

YES NO NOT SURE

YES NO NOT SURE

YES NO NOT SURE

YES NO NOT SURE

YES NO NOT SURE

NO NOT SURE
7.

YES
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3. STUDENT QUESTIONNAIRE - 1968 -b9
GRADES 4-6

1. Were the materials interesting? /

YES! yes
Not
Sure. no NO!-

/ / / / / /

2. Did you enjoy using these materials? 1_1 1 1 / 1 /

3. Did you learn from these materials? / // 1 / / /

4. Were the materials difficult to read?

5. Would.next year's class like these materials? / // // // / / /

6. Have these materials changed your ideas? / / 1 / / / / / /

7. Did you ever talk after class with a friend'
about the ideas in the materials? / / / / / / / / /

8. Did-you ever talk with your parents about
the ideas in the materials? / / I _/ 1 / 1 /

9. Would you like to use materials like these
next yeai"? / / / / / / /



STUDENT QUESTIONNAIRE, (4 - 6), Continued

10. What.did you like best about these materials?

11. What did you not like about these materials?

12. What would you change about these materials?



4. STUDENT QUESTIONNAIRE - 1969-70
GRADES 4-6

1. Were the materials interesting?

2. Did you enjoy using these materials?

3. Did you learn from these materials?

4. Were the materials difficult to read?

5. Would next year's class like these
materials?-

6. Have these materials changed your ideas?

7. Did you ever talk after class with a
friend about the ideas in the materials?

8. Did you ever talk with your parents about
the ideas in the materials?

9. Would you like to use materials like these
next year?

10. All in all, how did you feel about the
materials?

94

Not
YES: yes Sure no NO

/ / / / 1-7 1-7

1-7

1. /

1-7 //

1-7 /-7 1-7 1 L_1

41-7 /-7 1-7 1-7

/-7
1

/ z___J / / /



5. STUDENT QUESTICNNAIRE - 1968-69
GRADES 7-12

This is not a test; there are no right or wrong answers. The purpose of this
questionnaire is to find out your reaction to the experimental materials whichyou used in this class.

(1) The materials which we used in this class were the

95

Throughout this questionnaire, the materials you listed above are called the
"experimental" materials.

,

Please do not
write in this
space

Section I: General Information

(2) Your age 6 (2) ,Boy, Girl (circle one) (3) Grade

(4) Name of this class

(5) Father's occupation

Section II: This section asks you to compare the experimental materials you listed
in #1 to social studies materials you have used in the past. --to the
right of each question is space (see Comment:) for you to tell why you
answered the way you did.

(6) In comparison to social studies materials I have used in the past, the reading
in the experimental materials was '

a. much more interesting Comment:
b. more interesting
c. about the same
d. less interesting
e. much less interesting

(7) In comparison to social studies assignments I have had in the past, the
assignments I did using the experimental materials were

a. much more interesting
more interesting

c. about the same
d. less interesting
e. much less interesting

Comment :

lc., 0
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(8) In comparison to ideas I have studied using past social studies materials, the
ideas I studied using the experimental materials were

a. much more interesting
b. more interesting
c. about the same
d. less interesting
e. much less interesting

Comment:

(9) In comparison to social studies, materials I have used in the past, the experimental
materials presented more new ideas.

a. strongly agree
b. agree
c. undecided ,

. d. disagree
e. strongly disagree

Comment:

(10) I learned more using the experimental materials:than I did using past social
studies materials.

a.;strongly agree
b. ,agree

c. undecided
d. disagree
g. strongly disagree

Comment:

(11) In comparison to social studies materials I have used in the past, the ideas in
the experimental materials are

a. much more meaningful and relevant Comment:
b. more meaningful and reevant
c. about the same
d. less meaningful and relevant
e. much less meaningful and relevant

(12) In comparison to social studies materials I have used in the past, the
experimental materials encouraged me to use more of my own ideas.

a. strongly agree
b. agree
c. undecided
d. disagree
e. strongly disagree

Comment:

(13) In comparison to social studies material I have used in the past, the experimental
materials made me think more.

a. strongly agree
b. agree
c. undecided
d. disagree
e. strongly disagree

Comment:



In the above questions, you were asked to compare the experimental materials tosocial studies materials you have used in the past. So that,we will know to whatkinds of materials you compared the experimental materials, please describe the old
materials'you had in mind when you made the comparisons.

Were.the materials textbooks? Workbooks?

Paperbacks? Other?

97

Section III: This section does not ask you to make comparisons. The following
questions ask you to judge the experimental materials by themselves.

(14) In order to do well using the experimental materials., students have to memorize
a lot.

a. strongly agree
b. agree
c. undecided
d. disagree
e. strongly disagree

Comment:

(15) For many of the students in my class, the experimental materials were

a. much too hard
b. too hard
c. about right
d. too easy
e. much too easy

CoMment:

(16) Would you like to learn more about what you studied using the experimental
materials? . .

a. definitely yes!
b. yes

c. maybe
d. no

e. gag, yech, pitooey

Comment:

(17) The ideas in the experimental materials were interesting.

a. strongly agree
b. agree
c'. undecided
d. disagree
.e. strongly disagree

Comment:

(18). The experimental materials made me think.

a. strongly agree
b. agree
c. undecided
d. disagree.
e. strongly disagree

Comment:

162



(19) The experimental materials changed my way of-thinking.

a. strongly agree
b agree
c. undecided -
d.

e. strongly disagree

-Comment:

(20) The experimental materials changed some of my ideag.

a. strongly agree
,b. agree

c. undecided
d. disagree
e. strongly disagree

Comment:

(21) The experimental materials gave me a lot of new ideas.

a. strongly agree Comment:
b. agree
c. undecided
d. disagree
e. strongly disagree

(22) In social studies, the most important things to learn are facts.

a. strongly agree
b. agree
c. undecided
d. disagree
e. strongly disagree

Comment:

(23) All in all, the experimental materials are

a. excellent
b. good
c. fair
d. poor
e. a tailure

Comment:

98

Section IV: This section gives you a chance to write some of your reactions to the
materials. Feel free to say anything you think should be known about
the materials.

(24) What did you like best about the experimental materials?

0.1

1C3



- (25) What did you not like about the experimental- materials?

99

(26) What changes would you make in the experimental material?

(27) What do you think teachers should know about the experimental materials that theyprobably don't know?

(28) My reaction to this questionnaire is
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6. STUDENT QUESTIONNAIRE - 1969-70

GRADES 7-12

This is not a test; there are no right or wrong answers. The pl.rpose of this
r questionnaire is to find out your reaction to the social studiPs materials youused in this class. Your responses' to this questionnaire will in DO way affect

your grad?.

1) Please identify and describe the materials You used in thii class (authors

and titles)

Please do not
write in this
space

General Information

2) Your age 3) Boy, Girl (circle one) 4) Grade

5) Name of this class

Section I: This section asks you to tell how you viewed the materials you
used in this class. To the right of each question is space for
you to tell why you answered the way you did. (See Comment:)

6) The reading in the materials was

a. much too hard
b. too hard
c. abbut right
d. too easy
e. much too easy

7) I learned a lot from these materials.

a. strongly agree
b. agree
c. 'undecided
d. dull
e. very dull

i5

Comment:

Comment:

/ '
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8) The ideas I studied in the materials were

a. very i:Iteresting
b. intereiting
c. undecided
d. dull
e. every dull

p9) The materials we used changed some of my ideas.

Comment:

a. strongly agree
b. agree

c. undecided'
d. disagree
e. strongly disagree

Comment:

10) The materials we used in this class made me think.

a. strongly agree Comment:
b. agree
.c. undecided
d. disagree

e. strongly disagree

11) In older to do well using these materials,-studentS have to memorize a lot.

a. strongly agree
b. agree
C. undecided
d. disagree
er. strongly disagree

Comment:

12) For many of the students in my class, these materials were

a. much too hard
b. 'too hard

c. about right
d. too easy
e. much too easy

Comment:

a

a

13) Would you like to have future classes in which you use the same type of
materials you used in this class?

a. definitely yes: Comment:
b. yds
c. maybe
d. nope

e. absolutely not

106



14) Al. in all, the materials we used were

a. excellent
b. good

___c. fair
d. poor
e. a failure

Comment:

15) Having used the materials, I would say that social studies is

a: very important to my life
b. important to my life
c. undecided
d. unimportant to my life
e. irrelevant to my life

r

167

102
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a5,k;; you to compare the material.; yuu listed in #1
m:Iterials you have used 171 the past. So that

what kinds of materials you c=pared the experimental
the old materials with which you are

!1-4"k remember

--,:r
Workbooks?

Other?

:n stu;i:es materials I have used in the past, the
r...aturils was

mcre !..r.tereting

_ ...... _

Ihterecitihg

interesting

Comment:

studies assignments I have had in the past, the
t1s year 'S materials were

Interesting

:4'..:;!1intercasting

Comment:

th'is year's materials than from lest year's materials.

,t:- agri..7e Comment:

to sial studies materials I have used in the past, this
me r.; chans;e more of my ideas.

.

Comment:

1G8
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20) In comparison to social studies material I have used in the past, this
year's materials made me. think more.

a. strongly agree
b. agree
c. undecided
d. disagree
e. strongly disagree

Anything else you would like to say?

Comment:

6.



7. TEACHER QUESTIONNAIRE 1968-69
GRADES K-12

Please complete this questionnaire and return it with the completed student
'questionnaires to the Marin Social Studies Project by June 16, 1969. A
stamped, self- addressed envelope is provided.

105

Titles Of experimental materials used

Authors of experimental Material's used
,

Please do not
write in this
space

Section I: General Information. If additional space is needed, please use
the reverse side of this page and number the responses clearly.

(1) Teacher's age (2) Sex 'N,,(3) College ii.:1101

(4) College minor (5) Credentil-,K,

(6) Number of college units taken beyond graduation

(7) Degrees (8) Years teaching experience

(9) Grade level(s) of students who used experimental materials

(10) Number of classes in which experimental materials were used

(11) Class size(s)

(12) Number of weeks experimental materials were used

(13) Were there portions of the experimental materials you did not use?

Please specify

(14) The Marin Social Studies Project sponsored three workshop-conferences in
1968-69. Please place a check beside the dates of the conferences you attended.

October 19, 1968

December 7, 1968

February 8, 1969

110
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(15) List any other conferences, workshops, in-service courses, etc., you

attended during the 1968-69 school year

--(16) List the names of journals related to your teaching which you read during

the school-year

(17) Were you involved in any inLservice program designed specifically for

teachers using the experimental program you taught? Specify

(18) What influence did the workshops, conferences, in-service courses, etc.,

have on the way you taught the experimental materials

Section II: The following questions ask you to compare the effects of the
experimental materials you used this year to traditional, non-
experimental materials you have used in previous years or in
other classes. Whether you compare the experimental materials
to materials you used in other classesilast year, or even year
before last, is relatively unimportant. What is important is
that we find out how you rate the experimental materials when
they are compared to the traditicnal materials you used most
recently.

If you used the experimental materials in a course you'had not
taught until this year, please compare the experimental materials
to traditional, non-experimental materials you used in some
other, and if possible, similar social studies course.

To ensure that we do not misinterpret your responses, please
identify and describe the traditional, non-experimental materials
to which you are comparing the experimental materials you used
this year.

(19) Traditional materials (titles and authors)



(20) Names of course(s) in which used

(y Grade(s) (22) Year(s) used

(23) What was the effect of the experimental materials on the number of'students
involved in class discussions as compared to the traditional materials?

a. significant increase
b. some increase
c. no change.
d. some decrease
e. significant decrease -

Comment:

(24) What was the effect of the experimental materials on the quality of class
. discussions as compared to the traditional materials?

a. significant increase
b. some increase
c. no change
d. some decrease
e. significant decrease

Comment:

(25) To what degree were the traditional materials you used effective in teachir.g
students major ideas?

. a. very effective
b. effective
c. undecided
d. ineffective
e. very ineffective

Comment:

(.26) To what degree were the experimental materials you used effective in
teaching students major ideas?

a. very effective
b. effective
c. undecided
d. ineffective
e. very ineffective

Comment:

(27) How useful were the traditional materials in teaching students thinking
skills?

a. very useful Comment:
b. useful
c. undecided
d. not useful
e. detrimental

(28) How useful were the experimentalimaterials in teaching students thinking
skills?

a. very useful
o. useful
c. undecided
d. not useful
e. detrimental

Comment:
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(29) How interested were your students in working with the traditional materials
you used?

a. very interested
b. interested -

c. undecided
d. somewhat disinterested
e. very disinterested

Comment:

(30) How interested were your students in working with the experimental materials
you used?

a. very interested
b. interested
'c. undecided
d. somewhat disinterested
e. very disinterested

Comment:

(31) What was the effect cf the traditional materials on student attitudes
toward social.studies?

a. major improvement
b. moderate improvement
c. minor improvement
d. no change
e. student attitude worsened

Comment:

(32) What was the effect of the experimental materials on student attitude
toward. social studies?

a. riajor improvement
b. moderate improvement
c. minor improvement
d. no change
e. student attitude worsened

Comment:

(33) In general, the experimental materials, in comparison to the traditional
materials, are

a: a major improvement Comment:
b. a moderate, improvement
c. a minor improvement
d. no improvement
e. not as good as traditional materials

(34) In general, most of the many changes in social science education which
have been, and are being proposed, would result in

a. major improvements in programs of instruction Comment:
b. moderate improvements in prce;rams of instruction
c. minor improvements in programs of instruction
d. no improvements in programs of instruction
e. damage to programs of instructions
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(35) In general, my attitude toward the "new social studies" is

a. highly favorable
b. somewhat favorable
c. undecided
d. somewhat unfavorable
e. highly unfavorable

Comment:

(36) The objectives of the experimental materials I used were stated in
behavioral terms.

ves
no

Comment :

(37) How important is it for a program of materials to include behavioralobjectives?

a. very important Comment:
b. important
c. undecided
d. not important

e. behavioral objectives should not be used

(38) With regard to developments in the "new social studies," I am (don't bemodest)

a. an expert
b. very knowledgeable
c. knowledgeable
d. somewhat familiar
e. not at all familiar

Comment:

Section III: If additional space is needed, please use the back side of this
page. Number your responses clearly.

(39) What is your assessment of the teaching stral;egfeS recommended by the

materials?

(40) Describe what you think are the major strengths of the ex)erimental

materials

(41) Describe what you think are the major weaknesses of the experimental

materials
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(42) What changes in the experimental materials would you recommend be made?

f

(43) Based on your assessment of the experimental materials' strengths and

weaknesses, what overall comments can you make about them?

(44) In order to use the experimental materials successfully, a teacher would

have to be

(45) For what grades and/or types of students would you recommend these materials?

(46) Have you changed your methods of evaluating student performance because of

the materials? If so, in what ways? If not, describe briefly how you evaluate

student performance
1

(47) In your judgment, do the materials -reflect a concern for teaching students

social science modes and processes investigation? If so, to what degree?

115
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(48) What has been the effect of the Marin Social Studies Project?

(49) What other information should have been asked for by this questionnaire?



g, TEACHER QUESTIONNAIRE - 1969-70
GRADES K -12

The purpose of this questionnaire is to find out what you think of the materialssupplied to you by the Marin Social Studies Project. 'Please complete this
questionnaire and return it, with the completed student questionnaires, assoon as possible, to the Marin Social Studies Pl:oject.

Teacher's.Name

School

Materials supplied by Marin Social Studies Project (author(s), title(s):

How much time did you spend using the materials (estimate in weeks)

Number of students in the class which used the materials

Grade level(s) of students

Describe the students in your class in terms of their membership in minority
groups (percentage Blacks, Mexican-Americans, Orientals, etc.)

Describe the students in your class in terms of their membership in socio-economic groups (upper, upper middle, middle, etc.)
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For the characteristics below, please indicate, by placing a check in the appropiiate
column, those which apply to (A) some of your students, (B) most (more than half) of
your students, (C) almOst all of your students.

(A) (B) (C)

lazy

burdening

ambitious

highly motivated

bored

restless

academically above average

academically average

academically below average

under achievers

over achievers

college preparatory

defensive

hostile

cooperative

friendly toward each other

cliquish

irresponsible

bigoted

moralistic

courteous

open - minded

defiant

118
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(1) In comparison to materials I have used in the past, the materials supplied
by the Marin Social Studies'Project are, overall,r

a. much superior Comment:
b. superior
c. about the same
d. inferior
e. much inferior

(2) .Judged by themselves, the Marin Project materials are, overall,

a. excellent
b. good
c.. fair
d., poor
e. a failure

Comment:

(3) What was the effect of the Project materials on student attitudes toward
social studies?

,a. major improvement
b. moderate improvement
c. minor improvement
d. no change
e. student attitude worsened

4. Were the materials difficult to use? Explain.

Comment:

5. At what.grades could these materials be successfully used (please specify a range,
e.g., 4-6)?

6. What advice would you give another teacher who intended to use these materials?

7. What was particularly good about the materials?



8. What was particular) 7 bad about the materials?

9.. Would you be available to consult with teachers who were trying yo decide
whether to use the materials?



APPENDIX N

INTERACTTON ANALYSIS

1. ACCEPTS FEELING: accepts and clarifies the feeling
tone of the students in a non-threatening manner.
Feelings may he positive or negative.- Predicting
or recalling feelings are included:

2. .PRAISES OR ENCOURAGES: Praises or encourages student
action or behavior. Jokes that release tension, not
at the expense of another individual, nodding head

. or saying "um hm?" or "go on" are included.
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3. ACCEPTS OR USES IDEAS OF STUDENT: Clarifying,
building, or developing ideas. suggested by a
student. As teacher brings more of his own ideas
into play, shift to category five.

. ASK QUESTIONS: asking a question about content or
procedure with the intent that a student answer.

S. LECTURING: giving facts or opinions about content
or procedure; expressing his own ideas, asking
rhetoricai questions.

6. GIVING DIRECTIONS: directions, commands, or orders
to which a student is expected to comply.

u. 5, 7. CRITICIZING OR JUSTIFYING AUTHORITY: statements
intended to change student behavior from non--
acceptable to acceptable pattern; bawling someone
out; stating why the teacher is doing what he is
doing; extreme self-reference.

8. STUDENT TALK-RESPONSE: talk by students in response
to teacher. Teacher initiates the contact or
solicits student statement.

9. STUDENT TALK-INITIATION: talk by students which they
initiate. If "calling on" student is only to indicate=
who may talk next, observer must decide whether
student wanted to 'talk. If he did, use this category.

10. SILENCE OR CONFUSION: pauses, short periods of
silence and periods of confusion in which commni-
cation cannot be understood by the observer.
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APPENDIX 0

INQUIRY PROCESSES OBSERVATION SYSTEM

11;,1:1,S OF STUDENT ORAL CLJSSROOM INQUIRY

liS , opining, etc. (None of the below)

Data collection, recall

Data manipulation, labeling, classifying, comparing, contrasting,s_t;-quenc.ing, grouping

t:Eneralizing, inferring, hypothesizing

Predizting, prescribing, evaluating, justifying

122
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APPENDIX P

1. STUDENT QUESTIONNAIRE ON ATTITUDES TOWARD SOCIAL STUDIES,
GRADES K 6

2. STUDENT QUESTIONNAIRE ON ATTITUDES TOWARD SOCIAL STUDIES,
GRADES 7 - 12

3. TEACHER QUESTIONNAIRE ON STUDENT WI LLI N GESS TO INQUIRE I NTO
SOCIAL STUDIES, GRADES K - 12



APPENDIX P

1. STUDENT QUESTIONNAIRE

ON THEM ATTITUDES TOWARD SOCIAL STUDIES

GRADES K - 6

1. Circle the school subject which is your favorite.

Math Art Science

Social Studies Recess Other

Music Reading

Why is it your favorite?

119

2. Circle the school subject which is your least favorite.

Math Art Science

Social Studies Recess Other

Music Reading

Why is it your least favorite?

3. Circle the school subjects which you really like.

Recess Social Studies, Reading

Math Science Spelling

Art Music

4. How interested are you in learning more about social studies? (check one),

A. Very interested
B. Somewhat interested
C. I really don't*care,one way. or the other
D. Not too interested
E. Not at all interested

5. Circle each of the words that tell how you feel about social studies.

interesting duffib bad
.dull silly play
fun useful very imporvant
real hard useless okay
exciting real easy work

1414

_.)
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APPENDIX P

2. STUDENT QUESTIONNAIRE

ON -DIET R ATTITUDES TOWARD SOCIAL STUDIES

GRADES 7 12

1. Indicate the school subject which is/or has been your favorite.

Explain-briefly why it is your favorite.

2. Indicate the school subject which is/or has been your least favorite.

Explain briefly why it is your least favorite.

3. How interested are you in taking another course in social studies?
Circle letter.

A. Very interested
B. Somewhat interested.
C. I don't care. one way or the other
D. Not too interested

--17i___Not at all interested

. Circle each of the words that tell how you feel about social studies

interesting boring worthless
dull__ useful relevant
fun useless thought provoking
too hard too easy conventional
exciting up tight very important
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Grades 7 - 12

S. List all the subjects you arc now taking and then rank order them

from most interesting to least interesting.

.
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APPENDIX P

3. TEAOIER PERCEPTION OF STUDENT WI LLINCNESS

TO 'INQUIRE INTO SOCIAL STUDIES

Substantially Somewhat Very No Very Somewhat SubstantiallyLess Less Little Change Little Niore More
Less More

Indicate the reasons for the shift , if any, to the extent you
arc able to do so.


