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II. NARRATIVE

A. SUMMARY

The Marin Social Studies Project had three characteristics which
differentiate it from other social studies projects and other ESEA Title
III projects. The first characteristic is that the Project focused on
the question: "How can K-12 social studies programs best be improved?'!

Most social studies projects, unfortunately, do not give that question
sufficient deliberation.

The second characteristic of the Project is that ''the program"
was not implemented until the third and final year. Most Title III :
Projects implement a program the first year without adequately determinin

whether their program is practicable or of significant benefit. B

The third characteristic is that the Project evolved into a

research and development Project. It wasn't planned that way but became
a necessity.. : - ' *

Title III projecfs are judged a "success' if they are continued
with local funding. The Marin Project planned its own demise. It can
be judged a success depending on whethdr the research findings and

‘ In 1968-69 the Project objectives were to 1) field test and
evaluate new K-12 social studies curriculum project materials and 2) design

a new K-12 social studies framework based on findings from the field test.

These objectives were tied to a larger goal, that of more effectively

meeting the cognitive and affective needs of students in social studies
classes. ' .

©

The target population for the Project was the 50,000 students in

‘Marin County's nineteen school districts, encompassing a high socio-
economic suburban area immediately north of San Francisco.

-~

Schools Office where a comprehensive social studies resource center was
established. The staff consisted of Mr. G. Sidney Lester, the director,
. and two project associates, Dr, David J. Bond and Mr. Gary A. Knox. .

A e AT AT g el




The Project activities began with the identification, purchase
and distribution to K-12 teachers of $65 »000 worth of new social studies
curriculum materials. These materials were placed in 270 classrooms
where approximately 4500 students used them during a two year field test.

v
Questionnaires were developed for students and teachers to
determine the degree of positive response to individual program materials
and new program materials as a class as compared to traditional materials.

Many findings came out of the field test, four of which are that
(1) teachers were a more crucial variable than any of the materials,
(2) only one new program, '"Man: A Course of Study," developed by the
Educational Development Center, could definitely be said to be superior
to the others, (3) the new social studies curriculum materials are
superior to traditional materials, and (4) materials thought fully
developed by individual teachers for their own classrooms are superior
to any of the old or new social studies materials, with the possible
exception of "Man: A Course of Study." The data supporting this latter

finding is statistically significant at a very high confidence level.
P > .001) ' .

While the field test was conducted, two committees of local
teachers and administrators were at work with the Project staff. One
committee attempted to design a new K-12 social studies curriculum format.
Members of this committee emphasized over and over that a curriculum
framework ought to "'do something" to the teacher who reads it. They
stressed that it should not merely be a 250-page description of.an ideal
social studies program. Particularly this type of document was per-

ceived as not being useful if it did not Provide means for its implemen-
tation.

The findings of these first two years persuaded the staff to
change the objectives of the Project. It was detexmined that what was
needed to improve social studies was a ""change package'' of materials
that would ""do something”" to teachers to cause them to become intrin-
sically motivated so that they could and would improve their own programs.
The Project staff set to work to develop the ''change package.' .

The Project staff had at this point spent two years analyzing
many new social studies materials, the professional literature and the
views of authoTities in the field. The staff agreed on three majer
points: (1) traditional, and many new social studies programs, are
humdrum, tedious, irrelevant » badly organized, impracticable, generally

- ineffective, and in most significant respects, inappropriate for Twentieth

Century students; (2).social studies programs can be improved only to the
extent. that a faculty in a school is able and willing to change its pro-
gram; and (3) in order for teachers in a school to make significant .
changes in their social studies program they must thoroughly understand
the implications of the preceding two statements. They must in fact

10




retﬁink and redesign their total programs, from rationale through pro-
gram evaluation and, although' they must do this for themselves, they

- must have guidance.

The change package envisioned by the Project, then, had to
serve two functions. It had to *'do something" to teachers which would
encourage them to undertake this task, and provide them the tools
necessary to accomplish the task. :

‘The change package consisted of six basic documents produced by
t/he staff, as well as a vide range of "handouts," some of which were
written by non-Project personnel. In addition, there was a wide range
of "in-service'" materials developed to help teachers move through the
various stages of curriculum reform. :

The basic documents in the change package are titled:

1. Social Studies Teacher Self-Diagnosis Inventory

2. A Directory of Research and Curriculum Development Projects
| in Social Studies Education ' :

« Curriculum Materials Examination System

. MSSP Field Test Results: 1958-69; 1969-70

3

4

5. 1f It Ain't Survival. . . It's Catastrophe
6

. Child Deve'lggment and Social Studies Curriculum Desig:‘
oward a Rationale ' ,

Seven program schools were selected to participate in the one-year
field test implementation of the change package. Two high schools, three
intemmediate schools, and two elementary schools participated in the
implementation. The objective of this experiment was to detemmine to
what extent school faculties will modify their curricula when provided
the Change Package and minimzl outside assistance. Said differently, the
Project staff was interested in finding out whether significant curricular
changes can be made by intrinsically motivated faculties provided limited
resources. o |

o

The primary findings of the experimental implementation of the
Change Package, roughly stated, is that teachers can be motivated to
change their programs; the Change Package developed at MSSP is useful;
and when measured against what is needed, our contribution is quite small.
The specifics of these findings are further explained in this final report.

11
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. This summary would be incomplete if it were not said that the
Project staff leaves MSSP with a sense of accomplishment. Although we
certainly blundered from time to time, we are persuaded that our good
feeling about the last three years is not illusory. We are happy to

have had the opportunity to serve ‘the students, educators, and parents
of Marin County, o :
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B. CONTEXT

1. The Locale

The Marin Social Studies Project is located in Marin County,
immediately north of San Francisco, California. Marin County, the tar-
get area of the Project, is a predominantly white middie and upper middle
class suburban area with a small portion of the populace in remote rural
coastal areas. Because of high property values, the population growth
of the County has been relativily slow in recent years. Consequently,
much of the County has yet to be developed. Many residents commute to
professional, executive and other white-collar jobs in San Francisco.

2. The Schools

The 19-district school system (including the commmity college)
serves grades K-14, There are 114 schools totaling some 52,000 students.
The yearly per pupil expenditure in Marin County schools averages approxi-
mately $850. The rangs in 1969-70, however, went from a high of $1915 in
one district to a low of $715 in another. Excepting the Novato Unified
School District and the Fairfax School District, Marin County school sys-
tems have been, for the most part, free of financial crises in recent
years, though each is being forced to cut back on expenditures.

3. Needs Assessment ‘
An evaluation of Marin County school curricula was conducted by

the North Bay PACE Center in 1967 as a part of a .regional survey of cur-

ricular needs. The PACE evaluation revealed that vocational education

- programs and social studies programs, when contrasted with all other cur-

ricular areas, were most urgently in need of fundamental reform. The

. existing programs fell far short of meeting both student and parent expec-

tations of what should exist when compared with what was actually provided.

The original assessment showed overvhelmingly that the social
studies curricula met neither the cognitive nor affective developmental
needs of Marin County students. From this assessment were derived the
specific objectives of the Project (see below).

13




4. Historical Background

In response to the fin
wrote an ESEA, Title III proj
programs in Marin County. Un
Marin County Superintendent o

dings of the necds assessment, the PACE staff
ect proposal designed to update social studies
der the auspices of Dr. Virgil S. Hollis,

f Schools, the proposal was submitted to the |

United States Office of Education. On April 1, 1968, federal funds were

granted for "A Social Studies

Curriculum for a Modern World." Popularly

known as the Marin Social Studies Project, it set out to (1) field test
and evaluate recently developed curricular materials, and (2) design a
new K-12 '"social studies curriculum for a modemn world,'" G. Sidney Lester,

then Secondary Consultant for the Mt. Diablo Unified School District in
Contra Ccsta County, bscame Project Director.




C. THE PROGRAM

1. Scope of the Program

The 50,000 students in grades kindergarten through twelve in schools
in Marin County and students in three adjoining counties were the antici-

pated direct beneficiaries of the proposed three-year efforts of the
Project.

In view of the needs assessment, the goal of the Project was rather
vaguely seen as better meeting the cognitive and affective needs of Marin
County students in their social studies Classes.

Initially, to reach this goal, the Project objectives were to
(1) field test and evaluate recently developed materials from social
studies curriculum development projects across the nation for the pur-
pose of adopting and utilizing the best of these materials, and (2) de-
velop a new and implementable K-12 social studies curriculum design.

After two years of careful analysis and evaluation, the empirical
evidence collected by the Project made it evident that the stated goal
could be better met if changes were made in the specific objectives. The
revised objectives became (1) to raise the level of inquiry processes used
in the classroom by students, (2) to increase the quantity of student-
teacher and student-student classroom interactions, and (3) to improve
student attitudes toward social studies.

During the second year of the Project it became evident that
(1) classroom material, not selected by teachers and, (2) an ideal K-12
curriculum design were not crucial variables in improving the social
studies program. The two variables which appeared to be of greatest
consequence were (1) teachers, working together, to design their own social

studies programs and, (2) program designs based on more specific student
outcomes.

2. Personnel

a. Project Staff

Initially, the Project staff consisted solely of the Project
Director who was responsible for identifying and seauring currently
available new social studies materials and providing a framework in
which teachers could be taught to use these innovative programs. It

1%

soon became evident that an additional staff member was needed. The

1
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responsibility for designing a K-12 curriculum, while-simulta:xeously
educating the designers about what was happening in social studies, made
this necessary. - .

consisted of a former social studies district consultant, with a reputation
for being current on social studies practices and innovation, as Project
Director. His responsibility was for the overall coordination of the
Project's activities and public relations. Two Project Associates, each
having previous experience as'social studies department chairmen of ex-
emplary departments in public secondary schools, were responsible for

crucial decisions to be made about a proper social studies program. Each
staff member came to the Project with a background in research, in-service

training and implementation, and a Teputation as a leader in social studies
education. . ’

As a result of the findings during the second year of operation,
the staff reoriented its activities for the ‘third year. The departure

wide committees to focus on the two initial objectives of the Project, i.e.,
curriculum evaluation and framework desigh. Each committee consisted of
teachers and administrators from throughout the County at the elementary
and secondary levels. Membership in each committee numbered some fifteen
persons. Each member was selected on the basis of an interest in social - .

- studies; expertise was not a requisite. Efforts were made to have the

comnittees reflect the range of geographic and grade placement realities
in Marin County,

It became evident as work proceeded with these committees that
(1) they did not have the necessary expertise to develop curriculum evalu-
ation systems and that authorities could better serve that function, and

16
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(2) that a K-12 curriculum should not be developed as a pre-packaged
document to merely be implemented by other teachers. Consequently the
duties of both committees were modified so that they .could work individu-
ally with staff members. They became sounding boards for the instruments.

which the Project staff devised, They were also trained to make ciassroom

-observations to aid in the collection of necessary data concerning the

curricular materials being field tested, The reorientation of objectives

‘eliminated the utilization of ‘the committees in the third year.

.6. Clerical Staff

As the Project staff developed and disseminated information, col-
lected and analyzed data, and engaged in training activities, the size of
the clerical staff fluctuated widely. The backbone of the clerical staff
(indeed of the whole Project) was, however, two highly qualified secre-
taries who performed beyond the eight-to-five expectancies. One was em-
ployed full time, the other three-quarter time.

It is important to note that the selection of the Project and
clerical staff resulted in a very strong rapport among the staff members.
As one staffer has commented, "'There were no personnel problems. It was,
from the beginning to end, a happy ship." Indeed it was further noted
as an individual observation, but one which could be said by all, that the
"experience at the Project was not only the most productive years of his
professional life, but the happiest as well." . The key to success has the
dynamics of interpersonal relationships as one important aspect.

3. Procedures
a. Organizational Details

This -report covers the thirty-nine month 1ife of the Project, the
period it received Title II! funds. The offices of the Project were 1o-
cated in the Marin County Superintendent of Schools Office, Corte Madera,
California. Project activities were carried on both in these surroundings
and in the schools of Marin County. Except for minor inconveniences which
occurred from time to time, the physical arrangements made for the Project
offices were suitable. During its life period, the Project established a
resource center, conference room, working areas, and staff offices, all
adjacent to one another, Except for schools located in the extreme
northemn section of the County and the rural coastal commmities, these
Project facilities were readily accessible to Marin County educators.

Since the foaus of the Project was to work with teachers through-

“out the County, the staff offices and the facilities of the individual

program schools complemented each other for the activities conducted by
the Project. : -
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These activities were periodically reviewed, both by the Project
staff and administrative officers of the Marin County Superintendent of
Schools Office. One device which the Project staff found useful was the
Program Evaluation and Review Technique (PERT). It was particularly help-
ful in scheduling and reviewing both short-range and long-range operations
of the Project. Additionally, members of the Instructional Program Planning

and Development Unit of the California State Department of Education made
periodic evaluations of Project activities :

The formative evaluation conducted by the Project staff, as it
determined what the Project was hoping to accomplish, in contrast with
what could be projected as the outcome, served as a major force in modi-
fying Project objectives and activitics, Periodic meetings with the cur-
riculum and framework committees th first year, the sounding board groups
the second year (both meeting on a released time basis), and the liaison
comittee in the third year created feedback and necessary interaction
between the Project staff and potential recipients of Project activities ,
providing guidelines for new directions, The assessment of the Project
by the ESEA Title III office in Sacramento (particularly at the time of
the third-year funding proposal) helped to specify the direction upon
which the staff was already embarking. ‘

Like so many other aspects of the Project, the types and frequency
of in-service training changed over the course of the three years. 1nitial-
ly, the Project set out to familiarize the framework and curriculum com-
mittees with the latest in social studies innovations and practices.
Extensive use was made of county-wide workshops to acquaint Marin County

tion. By the final year nearly all in-service activities were conducted
in program schools, after those faculties individually detemmined appro-
priate in-service activities. By and large, these latter in-service
activities were condiucted on an after-school basis--though incentives were
provided for these efforts by making arrangements for college credit for
those who desired it. (It must be noted, however, that the school which
made the single most advancement toward fundamental changes in its social
studies program was a school which had an Education Professions Development
Act grant, part of which was used for release time, freeing teachers to

work some two hours every other week on social studies curriculum devel-
opment. ) ‘ )

. It should be emphasized that the in-service training which was
ultimately the most successful was that which the teachers themselves
identified as being necessary after they took a self-diagnosis test to
help them establish responsible priorities. It is also interesting to
note, that this process resulted in teacher concern for long-range effects
of their program, rather than the adoption of some current teaching fad.
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‘of curricular materials and teacher comp

" b. Activities

. The Marin Social Studies Project had the established goal of raising
the cognitive and affective levels of students in the area of social studies.
Throughout the life of the Project that goal remained constant. However,
the specific objectives which the Project worked toward were continuously
modified as the Project staff moved toward the goal.

As a consequence of continuous reassessment, the Project went

through three distinct phases. The differing phases were most pronounced
in the activities conducted by the Project. :

The first phase of the Project resulted in a survey and evaluation

etencies necessary to improve a
social studies program based on the stated goal, _

- In the second phase of the Project specific tools were identified
and developed which were based on the crucial variables found necessary for
improving a social studies program.

In the third phase the Project began to implement a system to aid

teachers in the program schools to make long-range changes in their social

studies program. As it turned out, each phase corresponded roughly with
each of the Project funding periods. .

Below ére the major Project activities in which teachers in Marin
County were directly involved. The activities have been identified accord-
ing to the development phase in which each occurred.

1.0 Phase One - Survey
1.1 Committee Work

1.1.1 Framework
1.1.2 CMAS

1.2 Field Test of New Materials
'1.2.1 Collect Data
1.3 County-wide In-service Workshops (3)~
1.4 CCSS Pre-conference
2.0 Phase Two - Development

2.1 Development of Change Package
2.2 Committee Work
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2.2.1 Individual Tasks
2.2.2 Observations

2.3 Marin Conference
2.4 Courity-wide In-service Workshop (1)
2.5 Field Test of New Materials
2.5.1 Collect Data
3.0 Phase Three - Implementation
3.1 I@lementation of Change Package
3.1.1 Administer SDI

3.1.2 Meet on CMES
3.1.3 Articulation Meeting
3.1.4 Program School Activities

3.2 Series of County-wide In-service Sessions
3.3 Examination of State Texts
3.4 Collection of Observation Data

3.4.1 1A
3.4.2 IPOS
3.4.3 Student Attitudes

(1) Phase One - Survey

During phase one of the Project the major activity revolved
around the work of the Project staff with the framework and curriculum
comnittees. Major time was devoted to educating the committee personnel
to the latest findings, methods, and ideas in social studies education,
as well as helping the committee members understand two major documents
which were expected to serve as the focus of their efforts.

The framework committee engaged in a critical examination of
the proposed Social Sciences Education Framework for California Public
Schools which was then awaiting a option by the State Board of Education.
TR curriculum committee,on the other hand, was trained in the use of the
Curriculum Materials Analysis System developed by the Social Sciences
Consortium, affiliated w1& the University of Colorado, Boulder, Colorado.
This committee then analyzed a number of the available curriculum materials

_developed by various projects around the nation.
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. Materials from 35 curriculum development projects were pur-
chased and placed in classrooms in Marin County, for purposes of collecting
data about the use and value of the materials. This information was to be
compiled and anaiyzed by the Project staff to help in the design and im-
Plementation of the County-wide K-12 framework. The materials were offered
to teachers interested in using them on the basis that they would return
evaluation questionnaires for teachers and students. The MSSP staff hoped
to contrast the use of (a) new curricular materials with (b) traditional
materials. The staff was well aware that voluntary use of new curricular
materials by teachers might affect the results of the study. It was
decided, however, that random assignment of materials was not a proper
solution because the Project could not dictate which materials a teacher
would use ir the classroom and also the implementation of new curricular
materials might best be initiated by teachers anyway.

The results of the field test information about the effects
of these aurriculum materials on students were compiled and analyzed over
a period of two years. Materials from 20 curriculum development projects
(Appendix H) were distributed to 270 classrooms during that period.
Approximately 4500 students used these materials under a variety of con-
ditions. ’ ' .

Yet another major activity during this first phase of the
Project was the introduction of Marin County teachers to innovative prac-
tices in the social studies. Several major workshops were conducted in
cooperation with the Marin Social Studies Council--the local professional
organization for social studies teachers. Each of these four workshops--
three during the first funding year, one the second funding year--pulled
together social studies educators of national stature. (See Appendix A)
Each of the workshops drew 300-400 Marin County teachers.-

As an outgrowth of the committee work conducted by the Project,
each committee member was encouraged to participate in a section meeting
at the California Council for the Social Studies in the spring of the year.
This activity resulted in the development of a cadre of persons in the
target area who gained competencies and skills to carry on certain general
aspects of the Project after its temmination. )

(2) Phase Two - Development

It became inescapably obvious that the activities of -phase one
would not achieve the established goal of the Project. The effect of
randomly introducing new materials and innovative ideas to educators was’
not profitable and required a more systematic approach. For example, it
was found that teachers must be involved in the evaluation and selection ;
of materials if those materials are to be used with the greatest effec-
tiveness. Furthemore, the workshop éxperiences for teachers had not been '
designed to meet their individual needs » i.e., their level of sophisti-

e neea
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cation. Finally, it became obvious through work with the committees that
a "framework" should not be a document that was passive in nature. The
committee members constantly insisted that a ""framework' should "do some--
‘thing" to the teacher other than describe an ideal program which the
teacher was left to implement on his own.

Rather than producing an "ideal framework' which could be
handed to teacher, phasg two of the Project was deyoted to the development

havior regardless of the level of sophistication. This was called "playing
the art of the possible' or "moving teachers from where they are."

their own program and (2) programs need to be based more specifically on
student outcomes.

At this point it was determined that a change package was to,
be the principal product of the Project. The specific camponents of this
package are described later in this report. The creation of the particu-
lar parts of the change package resulted in considerable research and -
development by the Project staff. In many respects the MSSP staff tempo-
rarily dissolved some field contacts to concentrate on the larger question

of developing more powerful documents to meet the unique implementation
requirements of the Project, -

cation of work already done. They were committed to providing Marin
County students and teachers with modemn alternatives to present practices
and rationale. The ‘conference provided a first-hand evaluation for Project
ideas about social studies education. ‘
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During the second phase of the Project the field test of
curricular materials was continued. Again the students and teache?s who

materials on the students who used them were reported in MSSP Field Test
Results. (The report on the field test is contained in the section on
evaluation.) The results subsequently proved a useful guide to teachers
interested in selecting materials for classroom use.

(3) Phase Three - Implementatiqn

curricular framework which would be superimposed over and implemented in
schools throughout Marin County, the new emphasis required that a number
of activities be carried out to allow each school faculty to produce a
viable, articulated social studies program. '

The collected data from the first two phases, as well as
Project investigation of other studies, showed conclusively that teachers
were the crucial variables in any program. Consequently, all Project
efforts were directed at school faculties who would, in turn, make changes
in their program, these having a direct effect upon the students. While
this is a filtering process, it was obvious that it would do no good to
stipulate a Project methodology or design which program teachers would "’
follow like robots in their relations with the students. As a result the
Project did not prescribe any course of action or set of materials in the
Classroom. Rather attention was focused on helping teachers make rational
decisions about program materials and methodology changes. '

The activities of phase three, in the third year of the Pro-
ject, consisted of in-service activities with seven program school facul-
ties. These in-service cessions were of two types: (1) mandatory and
(2) voluntary. Each of three mandatory in-service sessions was geared to

enhance the voluntary involvement of program school teachers in further in-
service efforts. .

During the first two weeks of the 1970-71 school year Project
staff members met with the respective program school faculties for two
after school sessions. These sessions were devoted to administering the

Self-Diagnosis Inventory (described below) and introducing the Curriculum

terials Examination System (described below). In addition, there was a
general give-and-take between Project staff and program school teachers
regarding the expectations of ‘each. -.
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The third mandatory meeting took place approximately one

month into the school year. The Project released every program teacher
(at the rate of one-third of each faculty for one day over a three-day

period) to attend an all-day session on the rationale for, and means to

articulate a social studies program. By bringing together one-third of
each faculty each day teachers across the K-12 spectrum were assembled to
discuss their common interests. The focus of the articulation sessions
revolved around a series of questions. timately these questions became
the basis for small group discussions. Though the questions were modi-
fied at each session, a sampling shows the topics discussed.

1. What can be articulated for the student in social studies from
level to level?

2. Among the kinds of things which can be articulated, what things

are students capable of at primary, upper elementary, inter-
mediate, and high school levels?

3. What can be done to enhance articulation from grade to grade
and from school to school?

4. What can the individual teacher do to begin to institute an
articulated K-12 social studies program?

The voluntary activities included eight after school in-service
sessions conducted by the Project staff at the Marin County Schools Office
for all interested teachers. These sessions were focused on the priority
areas of concern identified by the tabulated scores of program teachers on

the Self-Diagnosis Invento (SDI). These in-service sessions were offered
over a four-month period. ' ' .

During the fifth month of the school year a Saturday workshop
was held which was open to all teachers in the County. There was no attempt
to group or isolate program school teachers in any way at this meeting.
There was however a two-track organization of presentations, one for neo-

phytes in the new social studies and a second for those who admitted to
greater knowledge of the field.

The third voluntary activity available to program school
faculties was direct Project staff assistance to program faculties on any
aspect of their social studies program for which they requested assistance.
Typically this voluntary ir-service activity lasted one and one-half to
two hours in the afternoon at a program school. They were held on the
average of one day per week for the remainder of the school year. Since
each program faculty had a different level of expertise and varied widely
in their social studies programs, the specific topics undertaken at the
several schools were diffuse. Generally, however, each participating
faculty concentrated on the long-range aspects of a proper social studies
program. They placed little effort on short-term effects. The Project
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staff realized that this long-term view would doubtless show less change in
student behavior on the Project objectives for the funding period, but a
long-range concentration had the best chance of accomplishing those same
objectives if they were made an intricate part of a systematically devel-
oped social studies program. : :

_ The Project staff aided each program faculty in its effort
to establish an in-service program to fit its needs. Up to five sessions
were spent in one case to aid the program faculties in Clearly stating
what they.wanted (and/or expected) .to accomplish by these sessions.
Additionally each program faculty examined necessary prerequisites leading
to the success of their in-service efforts. The Project staff then devel-
oped a systems model to schematically show each program faculty how they
had set out to advance from where they were to where they wanted to be.

By this means, as various activities were undertaken and completed, the
individual staffs were abie to self-identify their rate of progress.

s

Because the particular program sessions were established by the individually

- participating schools, each school was able to achieve an immediately in-

ternalized sense of progress toward the intended goals of the sessions.

) e primary activity of most program schools centered on the
design of an articulated school social studies program. While specific
activities differed from school to school, and particular approaches
varied, the overall process tended to follow a general pattern,

. Ordinarily the faculties of the program schools first identi-
fied appropriate goals for their proposed social studies program, They were
then encouraged, either from within the faculty or by a Project staff mem-
ber, to look at alternative goals. Nommally a dialogue ensued over which

' goals were proper. Particularly when disagreement arose among faculty

members or when the faculty required feedback from students and community,
discrete dimensions of a possible goals statement were identified. These
concise statements were then put in a formmat which enabled various indi-
fiduals to be surveyed on how each felt about the particular items. From
this effort data was assessed to determine the predominant learning goals.
A sample form which was used in one such effort is shown in Appendix ¢,

After settling on a goals statement (see Appendix D) the pro-
gram faculty typically described some student behaviors to indicate student
progress toward the program goals. Initially this consisted of a set of
tetminal objectives collectively agreed to by the faculty. The program
faculties assessed that attainment of these teminal objectives would -
indicate that the students were making satisfactory progress toward the
identified goals. Appendix E shows the terminal objectives which one pro-
gram school identified. Objectives were developed by the respective pro-
gram faculty members in consultation with the Project staff. Typically
the final draft of the objectives in precise behavioral terms was the work

of the Project staff,
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Throughout this curriculum development process faculty members
kept the focus of their program clearly in mind. - At this stage in the
development little concern was exhibited about methodology, materials or
techniques’ to make the objectives operational, .The entire focus remained
on prescribing appropriate student outcomes, without regard for tools or

‘techniques necessary for implementation.

) After terminal objectives were determined at-the individual
schools, the program faculties set out to specify interim objectives
needed to achieve the terminal objectives. Normally this was accomplished
by groups of two or three who identified appropriate interim tasks for
reaching the temminal objectives. After the various terminal and interim
objectives were stated they were charted on a very large sheet of paper,

so that the interconnections between the various objectives could be plotted.

Appendix F shows one portion of the curriculum chart developed at one pro-
gram school, : _

' The basic program design was stipulated in identifiable stu-
dent behaviors. Faculties then pursued means by which these student be-

~haviors could be accomplished. 'One program school focused on particular

social science concepts as thé organizers for their curriculum. An example
is shown in Appendix G. : S

- As the school year came to a close, it was evident that time

had not permitted the program faculties to move into specific techniques .

and methods necessary for carrying out the prescribed objectives. One

year of work resulted in program designs, but little work directed toward
improving specific teacher expertise.- There were however obvious modifi-
cations of teaching behavior as a consequence of. rethinking their program

. goals and objectives.

- As an adjunct to fhesé social studies program revision efforts
the Project staff midway in the year asked for one volunteer from appro-
priate program schools to carefully apply the Curriculum Materials Examina-

tion System (CMES) to the books which were being considered for state adop-
tion in grades 5-8.social studies. The twofcld purpose of the two-day,
released time sessions was to thoroughly familiarize one teacher at each
school with the utility of OMES, while at the same time critically examin-
ing those texts which had passed the first screening process. It was
expected that each school would then have a resource person in the use of

QMES.

. The last major activity "directly effecting both program and

' comparison faculties was the collection of observation data during the

latter stages of phase two and, on a pre and post basis, in phase three.
In phase three an observer trained in Interaction Analysis (IA) and the

Project-developed Inquiry Process ObseTvation System (IPUS), each described
'in the section on evaluation, made periodic VISits o randomly selected

classrooms. = Though the program and comparison faculties were not appraised

<




of the specific reasons for the observations, i.e. » the Project objectives
concexning student classroom behavior, each teacher was free to look at

~the data collected in the observations and have the instruments explained.

As a result of this activity, several teachers became very interested in
how IA and IPOS could help them improve their teaching. '

- Motivation in this particular type of project is crucial. Its '
third year design as a voluntary, recipient-directed program required
participant motivaticn., If program faculties were unreceptive the entire
Project failed. So while it is always hoped that the desire to begin,

and then continue, will be self-perpetuating, it was especially necessary
in the third year design. ' : .

- Phases one and two had a distinct motivational advantége in

that those persons the Project worked with were given materials to use,

with the only limitation that they had to be evaluated by a simple question-
naire at the conclusion of their use. The members of the committees atten-
ded meetings on a release time basis, with their expenses paid. Consequent-

1y those activities were predictably successful since there were directly

tangible benefits, i.e., books, released time, paid expenses, to the persons
involved. : ‘ o '

The Project went to great lengths to see. that program teachers .

were intrinsically motivated during the third phase. - The Project placed
its own restraints on how it would attempt. to motivate teachers. It was
determined that program costs had to be kept as low as possible to encourage
any school or district to adopt the program. If wholesale release time and
massive amounts of money were spent to motivate teachers to continue, it

" was likely that success would result--but no district could afford to under-

write such activities.  Consequently every activity undertaken by the Project
with the program schools was designed to keep costs low, yet make positive
gains toward satisfactory ‘completion of the program objectives, '

' At the initial mandatory meeting with program school faculties ’
each faculty was provided with a selected number of professional books to
help the school start or supplement a professional library. Titles of the
specific texts distributed for this purpose are found in Appendix I.

In addition to the profeséional literature, the Self-Diagnosis

faculties were:

~ Invento and the Curriculum Materials Examination System was received by
each me%er of the program faculties. Qtﬁer. publications provided to the

- Boutwell, Clinton. Social Science Concepts, Data and Media.

~ Knox, Gary A. - Child Development and Soc1i al Studies Curriculum
Design: Toward a Rationale, - e _

',Knox,-éryg‘A. If It Ain't Survival . . . It's Catastrophe.

. .
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Lester, Sid, David Bond, and Gary Knox. A Directory of Research
and Curriculum Development Projects in Social Stu 1es Education.
d Test Results: 1333-59; 1969-70

MSSP Fiel A -70.
- Proposed Social Sciences Framework for California Public Schools.

Each was 'deéig;ned to offer the teacher new perspectivés concernin.gAa
social studies program. (All these materials are described below.)

The source for Project motivational strategy ‘came from the
research of Leon Festinger. In his works (the most important being A -
Theory of Cognitive Dissonance, Stanford, California: Stanford University
Press, 1957) lfﬂne identified that persons are motivated to reduce dissonance -
(incongruent cognitive elements) which they perceive. ' The Project there- .
fore aimed at introducing dissonance to teachers regarding their thinking
about their social studies programs. The teacher would in turn be helped
to reduce that dissonance. It was detemmined that this method would best
aid the improvement of social studies programs in Marin County.

The SDI had been designed with Festinger's theory of cogni-
tive dissonance as the basic motivational device. Through its use,
questions were raised within program teachers for which they needed answers.
Help was forthcoming from both the SDI 'and the Project staff. The articu-
lation meeting was also designed to cause teachers a degree of frustration
(dissonance), i.e., they cime to perceive the basic inefficiency for stu-
dents of the typically segmented social studies programs. This meeting,

in conjunction with the SDI, may have .caused the program schools to under-
take the in-service activities they did. :

. In the case of both the SDI and the articulation meeting, the.
program teachers discovered that the Project staff had no intention of
giving them THE ANSWER. It soon became apparent that the Project staff

was to operate as a facilitator and be a data source, but not the authority
with THE word on what the best program and techniques might be. Since the

- crucial variable in improving programs is the teacher » 1t is necassary that
the changes they undertake be the consequence of high cognitive level under-
standing, and not the result of being told to make those particular changes.

- It was essential for the program schools to identify their own
program needs and goals so that they could investigate the problems they
perceived. This is not to say that the Project did not provide guidance
where it was needed or requested, but the final decision rested within

the program schools., ' : o :

. . Certain extermnal incentives were used, Release time consisted

of approximately one and one-half days per faculty member. Every program

- teacher was allocated fifty dollars to spend on any materials he wished.

~ Project secretaries offered typing services on occasion. The professional
books mentioned above were a source of external motivation (they also served
as sources of data for the issues which the program teachers  identified).

»
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The nature of the public school system requires that teachers
accunulate college units to advance on the salary schedule. In order to
help teachers spend more time on their social studies program development
activities, the Project arranged with a local college to give teachers
unit credit for their efforts. The only cost to the interested teachers
was a small administrative fee charged by the college, since the instruc-
tor salaries were borne as a part of the regular Project activities,

Throughout its duration the Project provided several services
which aided in pursuit of the objectives. The establishment of a resource
center at the Project offices provided a valuable source of infomation
for teachers interested in making changes and keeping current on social
studies education. The center consisted of five major sections. An ex-
tensive array of selected articles and other social studies information
‘was available on a free distribution basis. A second section consisted
of sample materials which the Project was field testing. Another contained
books under consideration for state adoption. There was also an extensive
library of professional books available on a check-out basis.! Finally,
there existed a section of the resource center devoted to the newsletters
and reports of various social studies projects and organizations around
the nation, as well as various publications of professional organizations.
The center proved to be a magnet which drew persons from far and near, ’
since there was no comparable collection west of the Rockies. The collec-
tion of books, periodicals, etc., grew during the three years. '

_ ‘The Project established a close working relationship with the
local social studies professional organization. Indeed, the Project and
~ the Marin Social Studies Council jointly sponsored several of the confer-
ences. This served to strengthen the council while simultaneously dissemi-
' nating Project findings and conducting Project-related activities., This
cooperative contact remained strong throughout the Project's lifespan.

: _ An internal Project activity which took place in each phase
of the Project, but was ultimately the "crucial reason for whatever success

the Project experienced, was the constant staff interaction which took place

on matters of substance. Not only did this interaction take place among

the professional staff members but also with the clerical staff, - This

interaction resulted in the identification of fundamental changes necessary
in social studies and education in general, - s

c. Materials

The focus of the Marin Social Studies Project was to raise the
cognitive and affective: levels of Marin County students in their social-—

- studies programs. As the Project collected data on how classroom changes
could most effectively be instituted, the materials appropriate to effect
these changes in each phase of the Project were identified. As with the

~‘activities, the use of materials went through three distinct periods.




26

Phase one had been premised on the notion that the new and innovative
student materials from the various social studies curriculum projects,
teamed with a Iimited amount of teacher in-service could bring about the
best social studies programs as identified in the Project goal. Phase two
recognized the greater importance of the. teacher as the crucial variable
Vis-a-vis student materials. The third phase concentrated on teachers,
not student materials. During the three years of the Project the materials

acquired and developed by the Project reflected this shift, from student
materials to teacher in-service materials. '

(1) Phase One

At the outset the Project spent $65,000 on student materials
which were purchased from twenty separate curriculum projects across the
nation (see Appendix H). The variety of student materials were used from
first grade through senior high school levels. They .ran the gamut of the
social science disciplines and history, to various interdisciplinary
approaches. They ranged from first or second draft experimental editions,
to polished materials available through commercial publishers. There were
those which included comprehensive teacher guides to materials which gave
virtually no teacher direction. Some were concept oriented, others were
discipline oriented, and others were organized to make social studies more
interesting. It is difficult to make a blanket statement about these
materials except to say that they reflected -the many. trends and directions

_-in the social studies.

, . This"failure of social studies educators and curriculum devel-
opers to agree on specific goals enabled the Project to recognize that more
was needed than student materials if an overall framework for social studies
was to be developed. - A cohesive thread tying the various materials to-

gether was missing. The Project found that it was impossible to tie together

the best of the student materials in any logical sequence. Recognition

increased that the retraining of the classroom teacher was ever more impor-
tant .as a result of the first year's field test.

~ While the first year field test of student materials was under-

‘way, the Project had developed or adapted other materials to familiarize

teachers with what was happening in new social studies. Many of these

materials were developed by the Project director before joining the Project.

Other matefials used were .the prbposed Social Sciences Educa-

~tion Framework for California Public Schools and the Curriculum Materials '
Analysis System developed by the Social Sciences Education Consortium.

~ These materials were the major tools of the two committees established in
the first year of the Project. ‘ '
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As a direct outgrowth of Project work two documents were
developed. Early in the Project history it was necessary to compile a
directory of curriculum projects in social studies in order to acquaint
the staff with the latest curriculum materials and to provide teachers °
o with pertinent data regarding new curriculum materials, their content and
I s - ~availability. Consequently a directory was compiled which listed 103 - :
| L social studies-related projects. :

Jp—— |

) . . The frustration shown by teachers in trying to identify a
1 proper place to begin to get retrained in social studies resulted in "New
Social Studies, A Selected Bibliography and Review.'! It was widely dis-
tributed throughout the target area and was subsequently picked up and
published in several journals, . .

) Additionally, in in-service work the first year extensive

: - use was made of "Trends in Social Studies," originally developed at the
L] A Far West Laboratory for Educational Research, and "Objectives for the

: - Social Studies,'" "New Social Studies Strategies,' and "Lester's Fourteen _
S Points" all developed by the Project director. - : '

(2) Phase Two
: Though the field test of student materials was continued, and
expanded, the second phase resulted in the use of materials having a
- : decidedly different nature than those previously used. As previously noted,
- ' : the second phase resulted in an increased concern with research and devel-
R opment. Consequently the materials of the second phase were developed
o A ~internally for use during the projected third phase of the Project. The
documents described above, with the exception of the materials used by the
. framework and curriculum committees, continued to be the focus of those
in-service activities engaged in by the Project.

" As part of the Project change package, the staff was particu- L
larly interested in designing materials which would cause teachers to closely
- and critically examine their social studies programs. There was the simul-

: taneous  requirement that these materials provide guidelines enabling the
users to go immediately beyond the examination into re-education. The
rationale for the Project position was Leon Festinger's A Theory of Cogni-
tive Dissonance. ' ' - : '

e ATt s e e ok

'. - . The most powerful of the Project developed materials was the
B _ Social Studies Teacher Self-Diagnosis Inventory (SDI). The purpose of the
inventory, as described above, is to allow program teachers to determine
. ~ the extent to which their beliefs about social studies education and class-
L room-teaching methods are consistent with leading educators in social _
1 . studies. In this inventory each teacher described his. self-perception of
4 - the degree of knowledge, commitment, and practice to each of thirty-two
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claims. The experience was designed to cause the teachers to closely
review their pesition on each of the claims in contrast to those of
experts in the field. The SDI, which is self-administered, serves not only

diagnostic function (the user generates a set of personal profiles) but
in addition this document helps the user prescribe for himself steps he
can take to update his pedagogical skills and practices, as well as his
philosophical view of social studies education.

, In this inventory each individual teacher dealt with a series
of thirty-two claims about social studies education. A sampling of these
claims shows the range of issues the teachers had to face. All of the
SDI claims are listed in Appendix L.

1. Most existing social Studies programs are adequate--they do
-what needs to be accomplished.

8. When students apply the findings of an investigation to
specific problems, supporting their positions with analyses, -
. predictions and prescriptions, they operate at higher cogni-
tive levels. ' '

15, Students should not fail a social studies class. -

22. A step-by-step task 'anaiysis of appropriate learning activities
is requisite to effective lessons.

29. The acquisition of basic 'concepts is fundamental if social
. studies leaming is to be cumulative. - . , ’

Through a simple, ‘but somewhat lengthy procedure, teachers are able to
identify the ‘extent to which they are at variance with social studies
"experts'' on these claims. ' -

The development of this document was the result of a previous
attempt to develop a preassessment scale wherein teachers could plot the
position of their students on .any social studies topic. The first effort
was to describe the student cognitive and: affective levels in relationship
to a particular claim. After being given the task to devise a means for
turning program teachers on to what a proper social studies program needed,
the developer was given a free hand to devise an instrument which would
accomplish the objective. = After many trial efforts and assessments the
SDI emerged. - After the basic design was put into a workable format, many
hours were spent validating the claims and identifying the bibliographic
- support for each. On a limited basis the SDI and other Project developed

items have been made available from the Marin County Superintendent of
Schools Office. @~ -~ B o i '

. The Curriculum Materials Examination System (CMES) was written
to provide teachers with a practical device for judging the merits of
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various curriculum materials. The document consists of a series of
questions which can be asked about a set of materials. The answers to
these questions can be roughly quantified, and an estimate of the worth
of the materials calculated. The Project staff was interested in identi-

- fying fundamental questions which social studies educators in the 'seven-

ties are required to ask regarding student materials.
Questions raised in OMES include:

1.4 To what extent is the rationale [of the materials] oriented
. to survival needs? ‘

2.12 To what extent are the materials designed to teach students
methods of inquiry, . . .?

2.32 To what extent are the materials designed to develop those
attitudes which are necessary to a free society?

3.2 To what extent are the acts/strategies appropriate for teaching
students how to inquire? .

4.3 To what extent do the materials lend themselves to activities
which will involve the student in a variety of student-teacher,
‘student-student, and student-materials interactions? -

5.3 To what extent are the media sensorially exciting?

6.2 To what extent are there evaluation instruments which correlate
~ Wwith stated objectives? - '

A camplete listing of vthe‘ questions asked in OMES is reproduced in Appen-
dix Ko ° * . :

: ~ The Project rationale statement, If It Ain't Survival . . .
It's Catastrophe: A Social Studies Curriculum for a Modern World was
written to orient teachers both to the philosophy underlying the work of:
the Project and give some explicit guidelines to teachers for carrying
out this direction.  The 123-page statement describes what the Project

staff perceives as the proper function of a social studies curriculum in
the modern world. R : '

One of the areas of greatest concern to the Project staff

was -the negligence of curriculum materials developers and teuchers re-
- garding the cognitive development of children. Consequently a document
- was. developed which sumarized recent findings in child development
. Ppsychology. Entitled Child Development and Social Studies Curriculum
- Design, the purpose of the paper was to provide criteria for appropriate
B teaEﬁ:l; ng methods' and learning activities in the social studies classroom
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- scribed above,  the Project adopted

-improvements in their Social studies programs,
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in view of leaming theory and cognitive studies. It served as a guide
for Project positions and activities. :

Additionally the Project worked during the sec
identify appropriate evaluation instruments for detemmini
which students were able to reach the
instruments were used, their use and
reported in the section on evaluation

ond phase to-
ng the extent. to
Project objectives. Three basic

the findings generated from them are

(A) Inquiry Process 'Obser'vation System (IPOS) was designed and
- developed by the Project staf¥. IPOS purports to measure

the level of inquiry process at which students engage during
verbal dialogue,

(B) The Flanders Interaction Analysis. System was adopted for the
- purpose of measuring classroom verbal interaction pattemns.
(C) A series of questionnaires was developed to measure changes

in student attitudes toward social studies.

These instruments were used to collect data about the impact of the Project
(its materials, in-service sessions, and related activities) on student
‘behavior and attitudes. o , ,

Besides the refinemen*

) of previously used materials and the
development of the position papers

and teacher in-service materials de-

one other article to its collection of
materials for use with teachers. - Greta Morine's article, "Discovery Modes:

A Criterion for Teaching," Theory Into Practice, February 1969, which
matched the position taken In Eﬁre Project document on child development ,
was an element used in in-service activities because it identified tech-

niques, rationale, criteria, and grade level appropriateness for the use
of particular teaching strategies.

(3) Phase Three -

: . -~ The student materials purchased in the first two phases of
the Project continued in use in the classrooms’ of Marin County. ‘Their use,
however, ceased to be of significant importance to the central efforts
of the Project. The third phase was concerned solely with the use of
activities and materials which would cause and enable teachers to make
, including criteria for
teacher selection of student materials, '

-+ The primary document\_employed in the third phase was the’
Self-Diagnosis Inventory. As described above the document was intended
to motivate teachers by allowing them to identify the gap which existed
between a self-perception of social studies and the position held by
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authorities in the field. The other materials developed during the
second phase were distributed to all program teachers (identified in the
section on activities). The role and impact of each depended on the
results of the SDI and the objectives each program faculty set for its
social studies curriculum, Each teacher also received a copy of the
proposed Statewide Social Sciences Education Framework and Social Science

Concepts, Data and Media by Clinton Boutwell (wnder auspices of a project
at the Eﬁ%lversuy of Southern California),

=¥

In addition each program school was provided with a set of
professional texts dealing with social studies education. It was intended

that these books would become the nucleus of a school professional library
(see Appendix I). _ -

_ Each teacher was additionally provided with a fifty dollar
credit to purchase materials deemed necessary for the success of the

Each teacher was also able to draw upon
the student materials which had been retumed to the Project office from
the second phase of the field test. While student materials could have
been ordered irmiediately to make some short-term improvements in programs,

most progrart teachers waited until their revised program began to take
shape, ' . ‘ -

_ As efforts concentrated on establishing school programs based
on specific.student performance, the Project found it necessary to develop
additional materials related to helping teachers specify these objectives,
Four documents resulted from this necessity. Since no publication existed
which clearly identified distinctions between cognitive process ievels
in behavioral objectives so that one was sure that the teacher was asking
the student to operate at the specific level, such a format was developed
in "Cognitive Process Words for Behavioral Objectives.' S

To give teachers specific examples of appropriate temminal
objectives for a social studies program, the Project developed '‘Terminal
Objectives for Eighth Grade" and "Terminal Objectives for Twelfth Grade,"
In the case of each, and keeping in line with the Project determination
that each program school should set its own direction » these documents were
used only as they were seen useful by. the participating schools.

One of the termminal objectives specified that "each student
will demonstrate his ability to understanding an opposing view held by a
second student by stating it so clearly that the second student will agree
that the first student has done so." The objective was so well received

that many program teachers wanted to 'spend some time discussing its imple-
- mentation. After a lengthy search the staff found that the Northwest

Regional Educational Laboratory had put their resources into identifying
the processes and Planning strategies to enable students to fulfill the

~ Tequirements ‘of the _Objective. -_Consequently, "Paraphrasing: A Basi_c
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Communication Skill for Improving Intefpérsonal Relationships' was added
to the list of materials used with program schools.

One of the problems identified early in thé work with program

'school faculties was that there was little agreement on the definition of

social studies and the consequent goals.of a social studies program. A
document was produced entitled "Redefining the Social Studies Curriculum."
This paper was ultimately the basis of a presentation made by the Project
director at the 1970 Conference of the American Historical Association.

It is i.mpdssible to describe the precise use of each of the

-materials in the various in-service programs. They varied widely. Indeed

the Project used various transparencies reflecting Project-developed ideas
as well as schematically conceived ideas from other sources (see Appendix
J for the titles of the various transparencies used).

All of the materials described for the third phase of the
Project were used in varying degrees with the faculties of the seven

program schools, None of the materials were directly used with the com-
parison faculties.

d. B'udget}

__While the expenditures of the Marin Social Studies Project
over 39 months approximated $328,000 the majority of those funds were
experided on two necessary but atypi

of the Project, the other was the inordinate amount of time necessary to
carry on negotiations with state and federal agencies. The program |

itself (phase three) was designed to be within the financial capabilities
of the typical school district. ' :

The‘spe‘cific'costs of the Project can be itemized as follows:

, 3628 . Number of pupils (K—lZ) directly involved in
L . the Project (phase three). -

$ 268,000.60 | .Developmental costs

$ .74.15 o Devéldpﬁ\ental Costs bér pupil .

" $28,000.00 Implementation costs |

$ 7.74 . Ih‘lplementati‘& costs per pupil

$23,000.00 ‘Operational costs

$ | 6.35 'Ope'r;a'tionval' costs per pupil

!
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. lieu of any present expenditures within a district, they are not

. : , ’ P

Per pupil costs for implementation and operation of this
program within a school district cover all expenditures of the Project
for 1) student social studies materials and 2) in-service training,

" supervision, consultant services, and professional materials including

the change package.

The following cost bieakdown can be used to determine the
approximate budget level for implementing and continuing to operate this
type of a program in a school district.

Seven schools - Students. 3628

Teachers - 93

Implementation Costs (first year)

Student materials o $ 5,000

Professional materials 2,000
(including change package)

Professional and secretarial time 15,500

Teacher release time 5,500
Total $ 28,000
Operational Costs (per year costs éfter fii’st yéar)

Student materials $ 3,600
& "Professional materials - 400
Professional and secretarial time 15,000
Teacher release time 4,000

Total $ 23,000

o

~ These cbsts, theh, represent the per pupil figure of $7.74 for implemen-

tation and $6.35 for continuing operation.

Two 'p'oint_:s are significant regarding this cost. breakdown.

First, the present expenditures of a schogl district for any of the

budget items Iisted above._are negated by this budget. To put it another
way, the budget for the social studies program itemized above stands in

tional costs.
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: Secondly, unless expenditures for the social studies program
in a school district are at the levels indicated above, the chances of
significantly improving the social studies program are nil,

The cost breakdown is based on a kindei‘gart'en through twelfth
grade student population. If this program we

re to be implemented in an
elementary or a secondary system the overall

budget would not vary signifi-
cantly. An elementary district would spend more on in-service while a
secondary district would have greater costs for materials.
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~months) that goal was t

D. EVALUATION

1. Objectives

The overriding goal of the Marin Social Studies Project was to
raise the cognitive and affective levels of Marin County students with

. Tegard to the sucial studies program,

During the first phase of the Project (roughly the initial fifteen
ranslated to mean the following program objectives:

(1) develop.a County social studies framework based on the soundest
criteria available; .

(2) conduct an in-house evaluation of available social studies
curricqla; and - :

3 field test and evaluate available social studies curricula
developed by nationally recognized authorities for the pur-

pose of contrasting student responses regarding these curricula
with traditionally used materials.

.. Phase two of the Project was devoted to a reassessment and modi-
fication of -the original objectives. Only the field test and evaluation
of new curricula remained as an objective from those identified during
phase one.- The overriding objective for the second phase was for the _
Project to develop a change system to allow teachers to modify their social
studies' program and teaching behavior. The effectiveness of this change

System was ultimately to-be measured in terms of its effect on students.

The objectives of the third phase of the program were stated in

.specific student performance terms:

Cognitive Inquiry Processes: to increase students' ability to
employ the modes and processes of social science inquiry. Specif-
ically, .to increase the frequency with which students inquire

. beyond level (d) by 50%. - ' :

Instantiations:

(a) Collect data rélevant to the topic of study
(b) Define the elements within the data collected
- (c) Prepare the data for analysis by organizing (e.g., classifying,

sequencing, charting) it into arrangements which serve the
analysis = . o : - :
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(d) State similarities among and differences between the data
- arrangements o ‘
(e) State generalizations about the data arrangements
(£f) State inferences suggested by the data arrangements
(g8) State hypotheses which could be used to investigate relation-
ships suggested by the data : '
(h) Explain methods and plans of investigation which could be
used to test the hypotheses _
(1) Explain the results of ‘the investigation, justifying them by
making explicit reference to data sources, hypotheses used,
test measures, search methods, evidence collected, analysis
of evidence; implications of the evidence, and/or conclusions
reached T ' B : '
(3) Apply the findings of the investigation to specific problems
by stating, and supporting with reference to the analysis,
predictions and prescriptions ’ :

Classroom Interactions: to modify student behavior so that

(a) The frequency with which students initiate dialogue is
' increased by 20% . '
(b) The frequency with which teachers ask questions is increased
*(c) The length and frequency of teacher lectures will be reduced
(@ The variety of classroom interactions increases

Student attitude: to modify student attitudinal behaviors toward
social. science, such that A ' '

~ (a) The frequency with which students respond positively to
- - inquiries about attitude toward social studies will increase
-~ by20% - . | , S .
(b) Students will indicate through a variety of teacher-identified
behaviors an increased willingness to inquire into social
studies ' , :

Although the ‘objectives of the third phase were written for student
outcomes, the Project staff made no attempt to work directly with students.

‘The corollary objective was for the program teachers to modify their own
. behavior so that the Prescribed student behaviors would result.

‘ PI"OJec':t interest résted with the v_objectives' of the third.phase.

"I'he field test results, however, did shed important light on the reasons.
for the reorientation of the objectives. The evaluation section will have
much to say about those field test results. : :

Py




-

. questionnaire about the impact of the materials they used. Under these
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2. Choosing Participants

: Classroom teachers in Marin County were -the direct recipients of
the Project efforts. Though the Project went through three distinct
phases, each reflected in the changing objectives, activities, and
materials, the criteria for participant selection within the shifting
focus of the program remained essentially one of teacher self-selection.

The very ‘d'ifferent' nature of the first and third phases of the

- Project requires that participants be discussed separately in these

distinct efforts. The initial period centered on field testing new social
studies curricula, the latter stage focused on the implementation of
basic changes in the social studies program at ‘individual schools. The

. second phase proved to be a transitory period.

a. Phases One and"I‘wo

' The student material field test portion of the program rested
upon the willingness of individual teachers to use Project secured materi-
als in their classrooms. These teachers were self-selected, there was.

no attempt to require unwilling or even neutral persons to use the
materials. The only persons excluded from participation were those for

whom there were no materials available, The procedure followed was first
come, first serve. o ‘ . ' :

- In order to establish a comparisan group each teach_ei' experimenting

~with the student materials offered by the Project asked any teacher

(preferably at the same grade level) who was not using the Project pur-
chased materials to allow their students to respond to an evaluative
circumstances there was no assurance that comparison teachers were not
contaminated by the workshops and other activities conducted by the Pro-
ject, but also there was no requirement that persons using the materials
attend any Project activities. The focus was to examine the impact of

the materials upon the students, viewing the teacher as a disinterested
medim. . ) T N N .

ALl teachers who used the experimental materials were to have

~their class(es) provide evaluations for the materials. In retrospect,

there was a very low attrition. rate because the materials tended to pro-

~ duce better results than those traditionall}.rused'(see below).. Since the

field test was conducted on a voluntary basis there was no attempt to
replace. those who did drop out, though the materials were often used by

- another teacher as soon as they became available..

'Alll"tea'cher's_‘t‘is'ing the experimental programs in their class(es)
were involved in the evaluation of materials. Each teacher received a

set of questionnaires to which their students responded. In some cases
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teachers used the field test materials with more than one class, under
these circumstances they were allowed to choose whichever class they

wanted to respond. In the case of the comparison group the same procedure
was followed. ' ~ '

b. Phase Three

In the concluding phase of the Project t_hé selection of the pro-
gram faculties was made after a County-wide memorandum was distributed

~asking for faculties willing to volunteer for an esfort to revise their

social studies program. In order to pare the number down to a manageable
size, the Project established. specific criteria for selection: :

(1) The faculties of the school had to indicate their willingness
to examine their social studies program--they did not, how-
ever, have to make a commitment to change it. :

(2) The Project preferred to have a porson in the school with

whom the Project had had previous contact.
(3) No two program schools could be from the same district.

(4) The selected é_chools collectively had to represent the K-12
, grade levels. S

(5) From the perception of the Project staff, the schools had to
collectively show a range of sophistication about the new
social studies and their social studies program (i.e., the
range was to be from highly sophisticated to very little
understanding) . - -

- (6) Each school had to provide another school in the district
-~ for comparison’ purposes which was roughly comparable to one .
of the program schools so that requirements 3, 4, and 5 above
held true for the camparison schools., ' '

.. The Project change strategy was based on the program schools
taking the initiative where practical and possible to determine the

- direction of their efforts. Consequently the Project made no direct
- attempt to encourage or restrain program faculties from involvement with

other ''contaminating" pro rams which might influence the results. If any
contaminating effects were present they were consideted to be '""normal"
conditions for the given schools. . The Project position was .that over-
lapping was a healthy cirqmstdnce since it illustrated faculty desire to
make viable and lasting changes. And if they were moved to seek aid from
other programs, that was beneficial. . ‘Two program schools were concurrently

‘involved with .an EPDA staff differentiation project.- One school was
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- proving the social studies classroom.
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working on an irregular basis with a curriculum development project.
. . . ]

- The camparison schools were similar in that one was working very
Closely with its district curriculum coordinator on techniques for im-

Another was participating regularly

with a curriculum development project in the improvement of classroom
materials.,

The seven program schools exhibited different levels of involve-
ment during the program period. At any one time there were about four
schools actively involved. One school dropped by the wayside, though it
never withdrew from the program. The attrition and the positive dynamics
of involvement had little effect from one school to another because of
the geographic separation and the difficulty of commmication ‘'since no .
two were fram the same district. . : :

- . Since the evaluation of the Proj‘ect efforts during the final phase

- required collecting different types of data for the several Project objec-

tives, various methods were employed. The selection of teachers for
observations on classroom interactions was done by a random selection
process using a table of random numbers. The identification of classes
from which students would respond concerning their attitudes toward social
studies was also dane by random sampling. All program teachers were °

questioned on their perception about student willingness to investigate
social problems. . o '

3. Describing Participants

a. Phases One and Two.

According to Project records two hundred-seventy (270) teachers
field tested the newer developed curricular materials during the first
two funding periods of the Project. In some cases teachers used materials
with more than one class. Other teachers field tested more than one set
of experimental materials. Some students went from one._grade to the next

where each used the experimental materials. Consequently it is conserva-

tively estimated that 4500 students used experimental materials at one
time or. another. .. S ' _

-~ - These students ranged from kindergarten through twelfth grade and
represented a normal distribution of males and females. The student
recipients of these materials were typical of the residential composition
of Marin Comty. =~ - = ' S
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4. Measuring ChanQes

a. Phases One and. Two

. In phases one and two of the Project the measurement consisted
of determining the level of subjective responses from both students and
teachers regarding the experimental materials they were using. These

responses were measuied by means of questionnaires which were developed

by the Project staff (see Appendix M), The original objective to field
test and evaluate new curricula materials required questionnaires to
elicit the subjective responses of teachers and students,

b.- Phase Three

] - For phase three, the Project objectives shifted to the measure-
ment of 1) verbal student interactions, 2) levels of cognition in student
dialogue, and 3) positive attitudes of students toward social studies,

The measures for these three objectives were respectively: 1) Interaction
Analysis (Appendix N), 2) the Project designed Inquiry Process Observation
System (1P0S) (Appendix 0), and 3) two Project designe questionnaires,
one-for students and one .for teachers (Appendix P).  These instruments
were matched specifically to the objectives to be measured.

. The student q.uest'ionnaires were the only devices which required
different forms for use by students. The different forms were based on
their ability to understand and respond to the questions. These question-

naires were administered by teachers and were self-explanatory.

: The Interaction Analysis observations and Inquiry Process Observa-
- tion System observations were all .conducted by one trained observer. o
ese observations were done on.a pre and post basis. The first in October

- of the 'school year, the post treatment observation was conducted in late
- April and early May of the school year, ' ‘

S. Presenting Data‘

| a. Phases One ahd Two -

- The hypotheses raised in' the field test of new curricular material

- -during the first two years of the Project (1968-69, 1969-70) were as '
~ follows: = . - R A

’Hypdthesis #1 - Individual new social studies progx‘éms vary in

- -quality such that some are superior to others.
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~ b. Phase Three

The poténtial teacher recipients of the Project efforts were

ninety-three (93) teachers in the

Seven program schools.” The program

schools had a student population of 3628, Theoretically every social
Studies teacher and every student in each program. school was engaged

either directly (teachers) or indirectly (s

With the range of schools involved, students were distributed across the
K-12 spectrum. However, the number of respondees was disproportionately
weighted toward secondary schools, since the basis for selection was for
two schools per grade level in the program and the secondary schools
operate. as departments where each teacher has 100-150 students. The
selection process was not concerned with the ‘total number of students,

nor the number of students at

showing the number of schools

Kindergarten
First grade
Second grade
Third grade
Fourth grade |
Fifth grade
~ Sixth grade
Seventh grade’
'Eighth grade
Niﬁth_ grade '
~Tenth grade

f Elevent‘ht grade
Twelfth grade

each grade level. Below is a breakdown
participating according to grade level.

Number- of schools
with students
at grade level

2
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Hypothesis #2 - New social studies curricular materials as a

. class are superior to traditional social studies
materials.

To investigate these hypotheses » @ set of scaled response questions
was developed (see Appendix M) to measure the positive and negative
reactions of students toward the materials. The questionnaires were
designed to obtain responses which would distinguish between programs of
. differing quality. Whils the items varied in wording because of the grade

levels involved (K-12), the following issues provided discriminating
responses from the: Students regarding program quality.

* I leamed a lot from these materials.
* The ideas I studied in these materiéls were inte‘i'ej..sting.
* The materials we used changed some of my ideas.

o The 'mat;érials we used in this’ élass‘ma.de. me ‘think.

* Would you like to have future classes in which ycu use the same
type of materials you used in this class?

* All in all, the materials we used were [good] .

* Having used theée materials, I would say .that social studies is
“important to my life. o -

o Sk beToa

6. Reéuits of the Study

a. Phases One and Two

. Hypothesis #1 - Due largely to the variation of sample sizes of
teachers using new curricular materials it was difficult. to obtain data
regarding individual programs. The data did indicate that there were

- greater differences between teachers using the same programs than there
were between the curricular programs per se. - S '

It wouid éppeér, however, that "had the sample g'roups been better
controlled, significant differences might well have appeared.

- There was one outstanding exception to this finding. The curricular
program developed by.the Education Development Corporation entitled "Man: - _
- A Course of Study" obtained responses far more positive than any other pro-

- gram that was widely tested. Table I shows the most significant difference
- between "Man" A Course of Study' and all other experimental classes and
- the control group on one of the questionnaire items. ' -

o e s Y v et
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TABLE I.

SAMPLE COMPARISON QUESTION
ON UPPER ELEMENTARY MATERIALS
1969-70 FIELD TEST RESULTS

Question: All in all, how did you feel about the materials?

Responses: ~ Positive Neutral Negative

N = A+B-_- C= A D+E=

~ MAN: A COURSE OF STUDY 569 438 77% 97 17% 34 8%

————

OTHER EXPERIMENTAL (4-6) 541 272 50$ | 147 27% 121 22% |

CONTROL' (4-6) 467 1257 | sss| 103 | 228 | 107 | 1s8
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- group of teachers was isolated on the basis of their responses on' the

Hypothesis #2 - Statistically significant differences were
found between groups of teachers using new social studies materials

(experimental) and traditional social studies materials (control) par-
ticularly at the secondary level. Statistically significant differences

diminished at the upper elementary level and lacked significant differ-
entiation in the primary grades. -

The most significant finding was the fallout of a third group of
teachers (innovative non-Project) based on an analysis of the data. This

control group teacher questionnaire. They indicated that they were
developing their own programs, producing their own materials » and selecting
and purchasing new materials to implement those programs. These teachers
had characteristics different. fron the control and experimental group of

. teachers by virtue of their "intrinsically motivated" use of social studies

materials.

Operational definition of intrinsically and extrin- v
- sically motivated teachers: When asked the question, Why . -
- are you teaching that book? that topic? that subject? '
that way? -- the intrinsically motivated teacher will
. provide "his reasons." The extrinsically motivated teacher

will tell you who wants him to do it, or what rule he is *
following. - .

“Table II shows_ that the'procedu're"s described above resulted in
finding statistically significant differences between experimente?,
control, and innovative non-Project groups at the secondary level.

A1l differences were significant in the same directidn at identi-
cal levels of confidence. (P> .001) - T .

Observaticn of this table indicates that there is a more positive
response by students regarding materials they used in the experimental
classes than in the control classes, and that there was yet a more posi-
tive response from students in innovation-non-Project classes than in
either experimental or control classes.

_ The responses to the questions used in the field test are graphi-
cally represented in Tables IIT and IV. For purposes of graphically inter-
preting the data, the two positive responses on the student questionnaire
were totaled. The higher positive response was assigned a value of two
with the other response assigned a value of one.

Fewia A




TABLE 1I.

COMBINED 1968-69, 1969-70 FIELD TEST RESULTS (SECONDARY)

e A R o vy

o M ' " ~ Responses: Positive ~  Neutral Negative

R A | , N = A+B= c= D+E = 1
R CONTROL 1351 2182 | 435 | 324 | 268 | 345 | 278
| EXPERIMENTAL 3937 | 582 558 | 1101 | 28% | 654 |17%
P ~ INNOVATIVE NON-PROJECT | 2312 1463 | 633 | 552 | 245 | 207 | 138
T !
- R X vs C= 7.50 P s .001
| R Xvs I = 667.- P >,001 ,
m. o CR I vs C = 10.58 P > .001

"




TABLE III.

GRAPHIC REPRESENTATION
OF 1968/69 FIELD TEST RESULTS (SECONDARY)

Question - Would you like to learn more about what you studied using
these materials? o ' -

Control - +63
Experimental +50
Innovative: +74

- Question - The.icle_as ‘in these materials were interesting.

Control +50
Experimental  +84
Innovative +87 . :

Question - The materials made me think.

| Control_ A +58
Experimental +83
- Innovative +98

'Question - -The materials changed my way of thinking.

Control +24
Experimental - +33
Innovative +36

Question - .The materials changed'some of my ideas.

_ Control = 456
" 'Experimental  +55
Innovative - +63

Question - All in all, the materials were [good].

Cotrol  +44
Experimental +85
Innovative - 83




TABLE 1V.
- GRAPHIC REPRESENTATION
OF 1969/ 70 FIELD TEST RESULTS (SECONDARY)

Question - I leamed a lot from these materials.

Control +50
) Experimental +65 ———
 Innovative - +83

Question - The ideas I studied in these materials were '.interesting.

Control +57
Experimental  +82 -
Innovative +89

Question - The materials we used changed some of my ideas.

Control ' +48
‘Experimental  +48
Innovative +59

Question . - The materials we used in class made me think,

Control +62
Experimental  +81
Innovative - +96

Question - Would you like to have future classes in which you use the
' same type of materials you used in this class? '

Control +33  cm—
Experimental  +53
Innovative +62

_» Question- = All in all, the materials we used were [goond].

Control ~ +51 ' ,
' Experimental +73 ——
Innq_vative +84

Question - Havmg used these matenals I would say that social studies
: is important to my 11fe. , .

Control - +63
Experimental = +67
Innovative +78 -




7. Presenting Data

a. Phase Three

The hypotheses pursued during the final phase of the Project are
those stipulated in the section on objectives under phase three.

The first hypothesis was: “Students would demonstrate an increased

ability to employ higher level modes and'processes in social science
inquiry. '

The means of investigating this hypothesis required the obser-
vation of randomly selected program and camparison classrooms. The

device used in this observation was the Project developed Inquiry Process
unmarized

Observation System (see Appendix-0). Table V shows thc data s
from these observations. o :
| TABLE 'V,
RANDOM OBSERVATIONS OF PROGRAM AnD COMPARISON CLASSROOMS
SHOWING THE LEVEL OF STUDENT CLASSROOM INQUIRY
USING THE INQUIRY PROCESSES OBSERVATION. SYSTEM

TYPE OF SCHOOL - | | IPOS CATEGORIES
: . Low levels High Levels
PROGRAM - PRETEST 20 | 23.9% | 49.08 | 8.6% [ 10.75 | 7.6
- - POSTTEST 23 | 22.2% | 34.8% | 16.0% || 18.0% | 8. 8%
_ COMPARISIN - PRETEST . | 11 | 13.8% | 66.7% | 5.58 || 8.6% | 5.5%
R . - POSTIEST - 12 | 25.43 | 47.0% | 7.35 | 9.7% | 10.0%




: Due to an error in sampling procedures, the Project was wunable
to collect sufficient comparison paired data on IPOS on a pre/post basis

to warrant a description of these observations,

 TABLE VI,
RANDOM PAIRED OBSERVATIONS OF PROGRAM CLASSROOMS SHOWING
LEVEL OF STUDENT CLASSROOM INQUIRY USING THE
* INQUIRY PROCESSES OBSERVATION SYSTEM

T e e S e e et e LT et

_ N=7
Low Levels High Levels
PRETEST 81.9% . 18.1%
POSTTEST : ' 59.2% 40, 8%

93
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A second hypothesis was: There will be a decrease in the amount .
of teacher lecture time, an increase in teacher questions and an increase
in the amount of student initiated dialogue. A

The instrument used dui‘ing classroom observations to obtain this

data was Interaction Analysis (see Appendix N). The data collected in
these observations 1s sumnarized in Tables VII and VIII.

TABLE VII,

RANDOM OBSERVATION OF PROGRAM AND COMPARISON CLASSROOMS
SHOWING TEAGHER/STUDENT INTERACTIONS
USING FLANDER'S INTERACTION ANALYSIS

Teacher Teacher Student

Questions Lecture Initiated
Talk
TYPE OF SQHOOL N= (4 - (5) ()
PROGRAM - PRETEST | 22 15. 3% - 22.7% 20,83
- POSTTEST | 23 14,48 2038 | 17.6%
COMPARISON - PRETEST 12 14.1% 29.3% . | 14.2%
POSTTEST | 12 10.5% 25.7% | 22.7% -




RANDOM PAIRED OBSERVATIONS OF PROGRAM CLASSROOMS

TABLE VIII,

SHOWING TEAGHER/STUDENT INTERACTIONS
USING FLANDER'S INTERACTION ANALYSIS

Teacher
Questions

4

Teacher
Lecture

(5)

Student
Initiated

~ Dialogue

(9)

PRETEST

- 19.6%

21.8%

14.6%

POSTTEST

14.7%

- 23.7%

21.4%

oy Skt 02 3, b e b et e e e TR - AL g A
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A third hypothesis was: Student attitudes toward social studies

will improve. Student questionnaires were used to obtain the data found
in Tables IX through XVII..

o ) : TABLE IX,
S B PROGRAM STUDENT RESPONSE ro THEIR FAVORITE
SCHOOL SUBJECT (GRADES K-6)

N =182
] | : » Pre Post
Math | 269 19.2
- Social Studies 3.9 3.8
Music | 4.9 7.7
] . Art | 23,00  25.8
~ . . Recess 11.5 12;6
~ Reading _— 9.9 11.5
- Science | 9.9 9.9

S Other/None ' 13.7 17.6




- PROGRAM STUDENT RESPONSB TO THEIR LEAST FAVORITE SCHOOL SUBJECT (GRADES K-6)

Math

- Social Studies
Music
Art
Recéss
.Reading
Science

- Other/None

PROGRAM STUDENT RESPONSE INDICATING THE SCHOOL SUBJECTS THEY "REALLY" LIKED (GRADES K-6)

Recess
Math
Art :
Social Studies
Science
Music
 Reading -
‘ 'Spell.ing ‘
Other/None |

TABLE X.

N=182
Pre

18.6
18.1
13.7
2.2
3.3
10.9
13.1
21.9

TABLE XI.

N=182
Pre

27,4
52.1
57.1

©20.3

33.5
- 32.4
37.3

28,5

3.3

Post
18.1
25.6
14.8
EXE
5.5
0.4
20.9
12.6

Post

59.3
50.0
71.4
30.8
54.6
46.2
50..0
26.4
0.0
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TABLE XII.

PROGRAM STUDENT RESPONSE TO QUESTION,
"HOW INTERESTED ARE YOU IN LEARNING MORE ABOUT SOCIAL STUDIES?" (GRADES K-6)

N=182

e Pre
Very interested 28.0
Somewhat interested 31.3

’\ I really don't care . 13.1

 Not too interested 14.8
Not at all interested 10.9
TABLE XIII.

PROGRAM STUDENT RESPONSES TO CUE WORDS ABOUT SOCIAL STUDIES (GﬁADES K-6)

N=182

fnteresting.
Dull -

Fun .
" Real Hard
Exciting

Dunb

Silly

Useful

Réal easy

Bad

Play

Very important
lOkay |
- Work

Pre

36.8

22.5

- 25.2

4.4
17.0
8.8
4.4

20.3

7.1
10.4
2.8

32,9
12.6

Post

39.7
23.6
' 18.7
9.9
13.7

Post

47.3

34.1
35.2
25.3
27.5
17.6
11.5

37.4
15.9
18.9

- 5.0

38.5
45.6
29.1

54
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TABLE XIV.

'PROGRAM STUDENT RESPONSE TO THEIR FAVORITE SCHOOL SUBJECT (GRADES 7-12)

N=1116 Pre
N= 809 Post
Pre

‘Art . 11.5

English . =« - 17.7 .

Math - 13.4
Music ' : 3.2
I..E. ' . 12.0

Science : 15.8

Social Studies _ - 18.3

Home Ecohomics _ 2.6

Foreign Language L 3.2

Other/No preference 12.2

a9

Post

9.6

16.6,
13.3

5.3
12.4
13.7
18.0
3.1°

- 2.7
16.8 -
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TABLE XV.

N=1116 Pre

N= 809 Post

Pre
Art 1.1
ﬁpglish 21,7
Math 25.3
Music 0.8
P.E. 7.8
Science 8.9
Social Studies 22.5
.Home Economics 0.0
Fofeign Language 11.9
Other/No preferencé 6.8
TABLE XVI.

PROGRAM STUDENT RESPONSE TO THE QUESTION,

56

'PROGRAM STUDENT RESPONSE TO THEIR LEAST FAVORITE SCHOOL SUBJECT (GRADES 7-12)

Post

2.0
\ 19.9
21.0
0.4
- 8.2
11.5
24.8
0.0
9.4
4.7

"HOW INTERESTED ARE YOU IN TAKING ANOTHER COURSE IN SOCIAL STUDIES?"

. | o N=1116 Pre

N= 809 Post

ok
Very interested .
Somewhat interested
‘I don't care |
Not tdo interested

Not at all intéfested

- Pre

15.5
35.2
15.9

18.8

12.6

60

Post
15.6
42.0.
14.7

. 15.6
11.1

(GRADES 7-12)
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[ | " TABLE XVII. |
s PROGRAM STUDENT RESPONSES TO CUE WORDS ABOUT SOCIAL STUDIES (GRADES 7-12)
| : | N=1116 Pre
N= 809 Post
. ' Interesting 9.3 51.9
T S . Spul 7.1 40.1
; | Fun 18.5 22.2
] Too hard o128 12.2
) Exciting » 9.8 11.0
Boring - 36.7 . 40.7
- -  Useful 43.9 & 26.1
- Too easy | 0.3 4.6
i Useless o , 15.1 17.6
] Up tight | 10.4 122
| .Worthless ‘ | 15.3 16.1
- . Relevant ' 23.3 | 21.3
| Thought pi'ovoking , 28.2 . 31.6
1 . Conventional 0.3 - 13.7
__ Very important 16,3 18.0 . |
] o | ' Progfam teachers were also polled on the extent to which ' -
B - they felt the students were willing to investigate into
S . social studies. Table XVIII shows their responses.
61 . = 1
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TABLE XVIII.
r_ _ PROGRAM TEACHER RESPONSES TO STUDENT WILLINGNESS TO INQUIRE INTO SOCIAL STUDIES

erin I LB 03D anr ALY

Cimait et e

N=60 |

"'Sub'stantially more" . 6
"Sqmewhat more'"' : 21
"Very little more" C 12
"No chan;g'e"'

"Very little less"
"Somewhat iéss"

"Substantially less"

© N = = O

No response

A Y o i L a8 ra e s n e+ e B s e s e £ S
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' that the overriding objective was being achieved,

59

8. Results of the Study

a. Phase Three

The overriding objective for phase three of the Project was
to encourage teachers to become intrinsically motivated regarding their

social studies programs. The evidence from phase one and two of the

Project was that teachers who were thus motivated would provide the
best social studies programs for their students.

v

A}

The objective of the Project staff was to influence program
school teachers under conditions that could be easily replicated in
other school districts. Therefore limited influence was exerted on pro-
gram school faculties with the calculated anticipation that maximal.
changes would resuilt. : '

The specifically stated Project objectives for phase three
were related to modifications of teacher talk, student talk, use of
higher cognitive level processes by students and improvement of .student
attitudes toward social studies. These objectives served as indicators

a

The prescribed shifts in program school classes were obtained

in some cases though not in others, as shown by the various pretests and
posttests noted above.

There was more than a 50% increase in student use of higher
cognitive level processes. (Table VI) '

The frequency with which.students initiated dialogue was
increased by more than 20%. (Table VIII) .

. ‘There was not a 50% decrease in the time teachers spent .
lecturing. (Table VII) - _ _

Teachers did not increase the frequency with which they asked
questions by 20%. (Table VII) T :

~ .There was not an‘_increase by 20% of the frequency with which
Students respond positively regarding social studies classes. (Tables IX,
) .

X, XII, XIII, XIV, XV, XVI, XVII

, Students did show a better than 20% increase in their positive
attitudes toward social studies classes on one question. (Table XI)

Even though the prescribed student objectives were met or
exceeded in some cases, but not in others, data from the program schools
and the comparison schools failed to show significant statistical dif-
ferences. In some cases the shifts for the comparison schools were approxi-

63

o

[P .‘.__..“4..,*,\3;‘___’__‘_;; X




60

mately the same as for the program schools. . This would indicate that
there were variables involved which were unaccounted for. :

- broven not only to increase, but to have done so
) |- significance over the camparis
K b speculations.: '

with some statistical ' '
on schools. These are, however, only b

. Overall, these particular findings are but indicators of the
i . success or failure of the overriding objective of the Project. The
T "soft data," that is, the interviews, conversations, observations,

I_ - telephone calls, drop-ins, requests for assistance, recommendations of

teachers to colleagues, etc. » Provided additional information regarding
the success or failure of the Project. '

et
}‘:;-_.(*;"::.,\-»!;i..wif”

l‘ Several interesting phenomena were noted in this regard, ]
{ There was little, if » correlation between the perceived quality of P
the schools in the program group and the amount of impact or effect the _ i
= - Project staff had on that school, Indeed one of the most sticcessful - .
schools in dedication to program revision came from:a school initially - §
seen as being the least sophisticated, On the other hand, the one school
- where little use was made of Project’ personnel was a school the staff
had thought would make the greatest advance. Ultimate success turned :
out to be totally unpredictable. This finding makes it even mcre evident .
that the success of a program is dependent upon the dynamics associated :

with individual faculty composition and its use of outside consultant
help. _

_  The results of phase three- of the Project can best be
summarized in this way. It is possible to encourage social studies
teachers to substantially modify and improve their programs.
found that several of the documents in the change package were quite
ﬂ successful ‘in motivating teachers and providing them with tools for

program modification. Some of the documents were less successful and, -
finally, it was detemmined that there were some other potential documents
'{j _ that are much needed to enhance the potency of such a package. -
A
L

: , - In regard to the question, is it possible to motivate a
school faculty to substantially modify and improve their program, the

1 answer is yes. The conditions hecessary for such change are found in

| the section on recommendations. In light of the fact that the above
question was answered in the affirmative and conditions are understood

y - and materials are Ppartially available to accomplish this task, the Marin

Social Studies Project can be said to have been a success.
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Prerequisite Conditions ' : ”

E. REG)WENDATIG\JS

Recommendatlons for Improving Social Studles Programs

1.. There should be financial support from the administration,

2.
3.

4.

5.

There should be psychological support from the administration.

‘There should be a reward system for teacher involvement (money,
t1me » units on salary s schedule, status, materials, etc.).

There should be- a basis for contmued frequent connm.mlcatlon
between the teachers involved (schoT level).

There should be an initial willin _gLs'.s to part1c1pate on the
part of the teachers,

Analysis and Inputs

~ There should be a s Jstematlc attempt to analyze the entlre program,

a. There should be a needs as.,essment conducted to reveal hard
data ev1dence.

b. There should be a complete analysis of the present program
in light of current trends and research.

_c. There should be a self-diagnostic evaluation conducted

. regarding each teacher's knowledge of and commitment to
good classroom practice.

There should be s specialized expertise avallable to prov1de in-

service training for teachers.

‘ a." There should be agreemen't on contempbrary definitions of

(1) social studles
(2) teaching
(3) leaming




b. There should be skill training sessions provided for teachers
so that they are able to :

(1) write student outcome objectives

(2) teach a variety of contemporary lessons

(3) diagnose learning abilities and disabilities
(4) plan and design curriculum

(5) identify articulatable skills and processes

- Teacher Outputs

1. Teachers should have the responsibility for the design of an
overall (school) social studies curriculum.

!—- : ' a. Teachers should define social studies functionally.
b. Teachers, with others, -should identify long-raﬁgg goals,

c. Teachers should identify short-range objectives consistent
with the functional definition and long-range goals.

1 ‘ d. Teachers should develop diagnostic instruments to assess
) ' : : - preinstructional student competencies. : _ !

- ' e. Teachers should develop and/or select post-instructional - -4
' evaluation i.nstmmergts_.

S ' N f. Teachers should identify concepts to be taught.

g - Teachers should identify skills to be taught. ' !

] h. Teachers _s}iould identify investigative processes to be taught, : v

| i, Teachers should identify cognitive processes to be used by
4 ] ; students. v

o 2. Teachers should select materials based on the development of
. , _ o identified ski 115, processes, concepts, and other program criteria,

External Evaluation

N :  Teachers should evaluate their program.using data collected from
E i students and parents,
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Recommendations for Further Research

for the Improvenient of Social Studies Programs

Teacher Focus

1, "S.tudies should be conducted on intrinsically motivated teachers

VS. non-intrinsically motivated teachers as they affect students .
in social studies classes.

2. Studies should be conducted on the means of motivating teachers

toward more intrinsically motivated decisions regarding their
teaching practices. .- :

3. Studies should be conducted on the relationship between teacher
personality and/or value systems and the teaching strategies
teachers are willing and/or able to employ.

4. Studies should be conducted on the effect of teacher selection
of teaching materials with and without identifiable_ criteria,

5. Studies should be conducted about the effect on teacher behavior
where comprehensive student evaluations of teachers are collected

and publicized as compared to situations where no such data is
obtained. ‘

6. Studies should be conducted on the operationalizing of specific
‘ teacher skills and the length of training and/or practice
. Nhecessary for teachers to obtain those skills. .

7. Longitudinal studies should be conducted on the effect of
innovative teacher training in innovative cl#ssroom practices.

Student Focus

1. Longitudinal studies should be conducted about the effect of
articulated vs, non-articulated programs on student_s.

2. Longitudinal studies should be conducted about the effect of

performance based programs vs, non-performance based programs
on students. - ' ' ;

3. Studies should be conducted about the effect on students involved
in high cognitive level dialogue classrooms vs. low cognitive
level dialogue classrooms. - '
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4. Studies should be conducted abdut the effect on students involved
~in the study of moral and ethical issues vs. non-moral, non-
ethical ‘issues. X , :

5. Studies should be conducted on the relationship between varied
social studies programs and overt student behaviors (e.g., van-
dalism, absenteeism, office referrals, participation in student
government, etc.). .

Community Focus

Studies should be conducted about attitudes in the community where 5
there is a high degree of involvement of the community in deter- ‘ '
mining the program vs. little or no involvement of the commumity.
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Recanmendations for Improving

ESEA Title III Projects

3

Project directors and staff members should receive orientation

training and be provided appropriate Title III materials,

Projects should be funded for periods-of time that are appropriate

for achieving objectives rather than according to governmental
fiscal years. :

Projects should not be funded unless there is a potential for
failure as well as a potential for success.

Projects should be required to ré'vi'ew; modify, and upgrade their
objectives periodically. - ' :

Funding and refunding negotiations meetings should be conducted
in an atmosphere of professional responsibility.

Project directors should be adequateiy informed of all potential
means for dissemination of products and ideas.

Initially, projects should be funded for a sufficient period of
time to allow for an adequate detemmination of their ultimate

-success.or failure and should then be extended as long as the

project continues to develop innovative and exemplary practices .
in line with its objectives. - '

An expert in program and evaluation design must be hired to
periodically monitor project efforts. : '

@
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APPENDI CES

SOCIAL STUDIES WORKSHOP CONSULTANTS °
MARIN CONFERENCE PARTICIPANTS
GOALS STATEMENT - SURVEY FORM

GOALS STATEMENT: SOCIAL STUDIES = .

EIGITH GRADE TERMINAL OBJECTIVES: SOCIAL STUDIES
SOCIAL STUDIES CURRICULUM TASK DEVELOPMENT (PORTION)
SEQUENTIAL ORGANIZATION OF A CONCEPT-BASED CURRICULUM

STUDENT MATERIALS DISTRIBUTED FOR FIELD TEST

BOOKS DISTRIBUTED FOR PROFESSIONAL LIBRARY
TRANSPARENCIES USED IN IN-SERVICE PROGRAMS
CURRICULUM MATERTALS EXAMINATION SYSTEM

SOCIAL STUDIES CLAIMS | )

FIELD TEST OF SOCIAL STUDIES MATERIALS QUESTIONNAIRES
INTERACTION ANALYSIS

INQUIRY PROCESSES OBSERVATION SYSTEM

ATTITUDES TOWARD SOCIAL STUDIES QUESTIOWMRES
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APPENDIX A
SOCIAL STUDIES WORKSHOP CONSULTANTS

Mrs. Margaret Branson, Professor of Education .
College of the Holy Names, Oakland, California

Mr. Paul Del(ock, Teacher : '
El Capitan High School, Lakeside, Californi

Mr. Walter C. Dolan‘;"Principal .
Sleepy Hollow School, San Anselmo, California

Mr." Lyle Ehrenberg, Senior Social Science Editor
Addison Wesley Publishing Company, Menlo Park, California

Dr. Richard Foster, Superintendent ‘
Berkeley Unified School District, Berkeley, California

Dr. Jack R. Fraenkel, Co-Director
Taba Curriculum Development Project o
San. Francisco State‘ College, San Francisco, California

Miss Patricia Goldshlag, Consultant
Holt, Rinehart and Winston, Inc.

Mr. Emmett Guise, Teacher _
Concord High School, Concord, California

Dr. John Haas, Associate Professor of Education
Utah State University, Logan, Utah

Dr. Suzanne Wiggins Hélbum’, Professor of Management
Westem Michigan University, Kalamazoo, Michigan

Mr. Keigh Hubel, Teacher
George Parker Senior High School, Janesville, Wisconsin

Dr. William E. Jones, Professor of Education - -

Califomia Stat_e College at llayward, Hayward, Califomia

Mr. Olin Kirkland, Social Studies Department Chairman

- San Ramon Valley High School, Danville, California

Mr. Merle Knight

. University of Colorado, Boulder, Colorado

 Mr. Robin.McKeOwﬁ, Professor-of Education

University of Califomia, Riverside, Califomia

n
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_ Prentice Hall, Inc, \

Dr, Dov.iglas L. Minnis, llead of Teacher Education
University of California, Davis, California

Dr. Penrod Moss » Assistant Sdperintendent
Dixie School District, San Rafael, California

Mr. Harvey Murdock, Teacher :
Dixie School District, San Rafael, California

-Mr, Charles Quigley, Co-Director

Comnittee on Civic Education
University of California, Los Angeles, California

Dr. Louis J. Rubin, Director

-Experiments in Teacher Professional Growth

University of California, Santa Barbara, California

~ Mr. Stanley Seaberg, Social Studies Departmen’t Chairman

Gunn High School, Palo Alto, California.

L

Mr, Lawrence Senesh, Professor of Economics
Purdue University, Lafayette, Indiana

Dr. James P. Shaver, Professor and Chaiman

. Educational Research
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APPENDIX D : ;-

' GOALS STATEMENT: SOCIAL STUDIES

1. Cognitive Development | . ;

We believe that a social studies curriculum should guide the stu-
dent in the development of his thinking skills. Specifically we - e
believe the curriculum should aid the student in making rational )
decisions about human behavior and social interaction. These include
the development of independent problem solving abilities, the ability
to do reconstructive planning, a recognition of the dynamics of

‘change, and an ability to commmicate to others the results of his
thinking efforts. : ‘ :

2. Emotional Development

! We believe that a social studies curriculum needs to aid the

emotional development of the student. We see this effort.as having ' ©

o many facets. Students should be aided in developing a positive self- '

concept. They should experience joy in their learning so that the

4 : school increases the chances for a life-long curiosity and capability
for life-long learmning. Additionally the program should aid the stu- -

dent .in self-discipline and in furthering his ability to adapt to change,
particularly to uncertainty which change can cause. . '

3. Social Development |

. : .We believe that a social studies curriculum should aid the student
' in making maximum use of his social development. We believe that
. Students should be aided in being aware of » and then developing an
A understanding of human interactions, including group dynamics. Students
' .should be aided in: their ability to adapt to many different roles. As
a result of this development, students need to be able to commmicate
their thoughts and feelings to others. :

e B L e i ¢ bt 7 A ek 8 o 2 bt s v a

4. Moral and Ethical Values

- We believe that a social studies curriculum should aid Students
in understanding and appreciating the moral and ethical values basic
to democratic processes. - We believe that students should develop a
4 - . responsibility to themselves and be committed to the worth and rights
R ~ of each member of the 'society. o A :
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APPENDIX E

EIGHTH GRADE TERMINAL OBJECTIVES: SOCIAL STUDIES

Each student will identify and describe the five steps involved in
investigating any social problem by examining a social problem agreed
upon by both student and teacher. Each student will perform each step
in the investigation without the aid of the teacher. The adopted model
includes the following steps: ' :

A. ldentifying and clarifying the problem

B. Collecting data )

C. Analyzing and classifying data _

D. Developing analytic-and/or integrative claims
E. Making policy recommendations and decisions-

Each student will commnicate orally, data needed by all other classmates
about a problem being investigated by the class. The presentation to the
class will include the use of at least one fomm of media, e.g., charts,
slides, maps, transparencies, tapes, drawings. v

Each student will collect data on a social studies topic agreed upon by
both student and teacher. The report on the topic will include a written
bibliography of at least ten items, including both books and periodicals,
one of which may be an encyclopaedia, using the standard form adopted by

. the school.

- Each student will voiuntarily contribute with a comment of substance to

the topic under discussion by the class in at least one out of three
discussions. , v : :

Each student will describe in a Teport the degree to which he and/or his
peers were successful as causal agents in modifying some aspect of their

- school, community, state, national or international affairs.

| Each student will demonstrate his ability to understand an opposing view
held by a second student by stating it so Clearly that the second student

will agree that the first student has done so.

Each student will write a one-page paper describing at least three
qualities about himself that he like5. He will also name two other stu-
dents he knows who have these same qualities » describing how they are as
good as, or better than, his own. o L

Each student, to demonstrate his ability to withhold judgment wntil he -
has sufficient data, when given a set of data, will respond correctly
more than 67% of the time to whether twenty claims made by the teacher
about'the data are 'warrantable," "unwarrantable," or "lack sufficient
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10.

11.

12,

13..
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Each student , to demonstrate his ability to give support to claims

he makes, will, after making a claim, identify the source of his claim, _

identify data which both supports and denies his claim, restate his
claim in light of the evidence indicating why he weighed the evidence
as he did. ~

Each student, to demonstrate the tentativeness with which data must
be accepted, will draw a conclusion(s) from a set of data and find at
least one source which presents a conflicting view with evidence to
support that conflicting view. .

Each student wiil identify one school rule, local law, state law and
federal law which affected him personally during the past year and
describe the specific event. o .

Each student will identify one ethnic minority group individual who
lived in the 19th century and one who lived in the 20th century, each
of whom contributed to the general welfare of the United States, indi-
cating the nature of their contributions. ' SR

Each stuc_leht, to demonstrate his ability to ask significant questions
in the investigation of social issues, will identify a minimum of ten
questions he asked of data used in one investigation, of which at least

- one-half will be at the analysis or synthesis levels on Bloom's cogni-

tive taxonomy.
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APPENDIX F

SOCIAL STUDIES CURRICULUM
TASK DEVELOPMENT
(PORTION)

The student will campare his
culture (subculture) with at
least three other cultures
using a minimun of five

social studies concepts.

Describe how an event in the
day's newspaper could have an
effect on people in various
areas of the world.

Describe hew a culture alien _
to the student is ableto | A1 —— — - - —_
legitimately solve its -1 From task on
problems,_ . - |_m_t_e§c_lependencg_

Identify at least twenty
_problems faced by man and
his interactions with other
men, and with his environ-

Describe various com-
ponents of at least
one Aperican sub-
culture on the basis
of at least five social|

studies concepts.

ment.
Describe various com- Describe at least two
ponents of the American non-American cultures
culture-using at least on the basis of at
five social studies least five social

concepts, - studies concepts.

T

ldivergent

The student will identify,
orally or in writing, at
least six divergent quali-~
ties, of the student and

" which each adds -to his
personal development.

| Identify how three cultures
have contributed to the
| American culture.

ldentify at least three

. | cultures which have con-
commmity population and i | tributed to our American
describe the extent to

famil

culture,

ent will explam in
h15 own words (orally, in
writing, by a model, or
through the use of media) the
structure and function of at
least three social groups from
school, and commumity. -

L
Understand the concept culture, l

Describe at least four

Identify the role of |
at least three roles
played in that group.

three functions of group, e.g., fanuly,
a social group. camm.mty, school, -

l Identify at least components of a social

T

Identify at least ten
roles played by human
bemgs.

T
Describe at least five
functions (roles) which
the leamer plays in
his 11fe.

Identify the structure
of a social group.

P e g

-t

‘Recall from perscnal

_experience the effcct

of each of man's nceds

on the student's life,
T

Identify the basic neceds
of mankind,

objects.

Describe the function
and structure of at
least ten concrete

b A et AN £ e e we e o e eia aeaeelo
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APPENDIX G

SEQUENTIAL ORGANIZATION OF A CONCEPT-BASED CURRICULUM

GRADES 6 - 8
Year I ©  Unit 1 - Culture :
Unit 2 - Social Control and Social Change
Unit 3 - Interaction
Unit 4 - Value Concepts
Year II Unit 1 - Culture
Unit 2 - Power
Unit 3 - Conflict
Unit 4 - Compromise
Year III Unit 1 - Culture
Unit 2 - Habitat .
Unit 3 - Scarcity
Unit 4 -

Morality and Choice -

80
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; r - o APPENDIX H :
‘ ¥ - STUDENT MATERIALS DISTRIBUTED FOR FIELD TEST . B
[- 1.0 The Anthropology Curriculum Project _ ' B
. 1.1 Culture Units . | | ]
r  1.1.1 Concept of Culture: An Introductory Unit |
1.1.2 Concept of Culture: Three Ethnographies :
1.1.3 Development of Man and His Cultures: -New World Prehistory e
I- 1.1.4 (&tlxltural Change: Urbanization, Detribalization, and Planned
' ange » , ' ' : S
1.1.5 Concept of Culture: Comparative Cultures ' -
i 1.1.6 Development of Man and His Culture: Old World Prehistory i
1.1.7 Cultural Change: Modernization and Industrialization
B 1.2 Related Units a i
’ - 1.2.1 Life Cycle . i
4o : 1.2.2 Language ) P
- ' 2.0 Anthropology Curriculum Study Project b
oL 2.1 Sample Course |
i n 2.1.1 History as Culture Change: An Overview »
E . 2.2 ACSP Paperbacks o ' ' |
T 2.2.1 The Great Tree and the Longhouse: Culture of the Iroquois ;
2.2.2 Kiowa Years: Study in Culture Impact L
S B K 3.0 Asian Studies Curriculum Project L
N 3.1 High School Bundles " .
i | 3.1.1 Asian Thought o
CUh . 3.1.2 Traditional Patterns of Asian Life
o ] - 3.1.3 Changing Pattems of Asian Life
: ‘ﬁ 'i 4.0 Brentwood Social Studies Project . . ' .
. 4.1 Advantage |
LR - 4.2 People and Their Actions " ,
.k W ' 4.3 People and Their Social Actions .
- 4.4 People and Their Actions In Social Roles
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f__ 9 0 Expenment m" Bconomc Bducatlon

:--?, ;_'-‘.","-"9 1 Fannhs at Work

.1 79,2 Neighbors at. Work
R 9 3 C1t1es at, Work .

Committee on Civic Education

© 5.1 Fifth Grade Materials

5.1.1 Conflict, Politics, and Freedom

5.2 Eighth Grade Materials

5.2.1 Your Rights and Respon51b111t1es as an American Citizen:
A Civics Casebook '

(.ommlttee on the qtudy of HlStOI')’ (TheAmherst Pro;ect)

6. 1 Bleventh Grade Umts

'6.1.1-.'Freedom and Authority in Puritan New Bngland
-~ 6.1.2- What Happened on Lexington Green
6.1.3 The United States, The League of Natlons and Collective
- Security. .
- 6.1.4. Liberty and Secunty The Commm1t1es Wlthln, 1917-1965
6.1.5 Hiroshima .

6.1.6 Korea and the: L1m1ts of Lmuted War.

Edugat ion’ D’evelomhént Cente'r

7.1 ‘Mén' A Course of Study- -
7.2 From SubJect to C1t1zen"

1 Queen Ehzabeth Confhct and Compromlse
.2, 'The ‘King vs the Commons -

.3 The Making of the Amencan Revolutlon
4We’l‘hePeop1e ,

hlementary Bconomlcs Pro; ect

D .‘? 8.1 Blementary School Bconomlcs I N L '
82 Blementary School Bconomcs II IR S
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11.0

12.0

130

10.2
10.2.2 The Aborigines of Central Australia
10.2.3 The Eskimos of Northem Alaska

A Our Communi ty
2

' 10.3 The Metropohtan Community

10.4 The Story of Agriculture
10.5 The Human Adventure -

10.5.1 Four World Views .
10.5.2 Rise of Civilization in the West
- 10.5.3 The Commg of World Civilization

10.6. The Challenges of Our Tnne '

10.6.1° The Recent and Contemporary World Part I
10.6. 2 The Recent and Contemporary World Part II

Harvard Social Studies Project
11.1 Harvard Series Unit Books

11.1.1° 'Taklng a.Stand:  Discussion Guide
'~ 11,1,2 The Railroad Era -
11.1.3 Religious Freedom
4 The Rise of Organized Labor
5 The Immigrant's Experience S
.6 Negro Views ‘of America = - -
7 - Municipal Politics 2 - '
8 The New Deal
Colonial Kenya
0 Nan Germany.- - S

L]
=0

H1gh School Geography Pro; ect :

'121 lhghSchoolCourse- L

1211 Geography of Cities -
"12,1.2" ‘Manufacturing And Agnculture
: __'_12 1 3 Cultural Geography -

,A ngh ochool Soc1a1 Stud1es Currtculum for Able Students

1301 comparat:we Pohtlcal Systems

. 713.2. Comparative ‘Economic :Systems
R ._13 3

-The Shaping ‘of Western Soc1ety :
‘ ,Tradltlon and} Change 1n Four Soc1et1es




15.0

16.0

17.0

18.0

. 19.0

Lincoln Filene Center Program in Research and Development in the
Social Studies : :

15.1 Dimensions of Cltlzenshlp

15.2 Inner City Problems and Prospects

15.3 Decision Making in the International System
15.3.1 Nation Building in Ghana
15.3.2 The Hungarian Revolution
15.3.3 The Dommlcan Republic

15.4 Intergroup Relatlons Curriculum

Michigan Social Science Education Project

16.1 Social Science Resource Units

Sociological Resources for the Social Studies (SRSS)

17.1 Episodes | |
17.1.1 The. Inc1dence and Bffects of Poverty in the Umted States
17.1.2. Testing for Truth _ ,

17.1.3 Images of People .
17.1.4 Leadership in the United State5° A_Case Study of Black
- Leaderslup '

Taba Soc1al Stud:les Curnculum

18.1 'I'he Fam11y

~18.2 Commmities Around Us

18.3 Four Commmities Around the World

18.4 California - A Changing Society _
18.5 ‘United:States and Canada . . . Societies in Tran51t10n ._
18.6..Middle. and South  America . . . Societies in Transition
18.7 Western Civilization . . . Perspectlve on. Change:
18.8 United States.° Change Problems, and Promses

- Washlngton Umvexsn:y Blementary Soc1a1 Sc1ences Cumculum Pro;ect ‘

- 19 1 Fourth Grade Unlts

19, 1 1 '.Change and Stablllt)' in Rural and Urban Mex1co
-+ 19.1,2..Urban Renewal in Lagos, Nigeria '
o ‘.',"'19 1. 3;.'_']Conmm1ty Development in’ Incna T IR T T
.-,',_Llfe J.n the Sonet Unlon PR A
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PAruiText Provided by enic [

20.0 World Studies Inquiry -Program
20.1 " Low Reading Ability High School Materials
20.1.1 Africa '

20.1.2 Asia
20.1.3 Latin America
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Joyce, Bruce R. Strategies for Blementa% Social Science Education.
Chicago:- Science %searEH Assoc., 1965. ‘ _ -

- ,Marnssett Irvmg, ed Conce ts and Structure in the New Soc1al ,

‘ "-_-v....fParker, C J and Rubln, Lou1sJ
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APPENDIX I
'BOOKS DISTRIBUTED FOR PK)FESSI(NAL LIBRARY

Berelson, Bemard and Steiner, Gary. Human Behavior. Shorter Edition.
.New York: Harcourt, Brace § world, 1967

Brandwein, Paul F. Notes on Teachmg Social Sciences: Concepts and
Values. San Francisco: Harcourt, Brace orld, 1969.

Brandwein, Paul F. Notes Toward a General Theory of Teaching.
. San Francisco: Harcourt, Brace &World, 1966. _

Fenton, -Edwin. Develo ing a New Curriculum: A Ratlonale for the Holt-
Social Studies" GErncu%um New York:™ Holt, Rinehart § Winston, l§67

Fenton, Edwm. Teaching the New Soc1a1 Studies in Secondag Schools.
New York Holt, ehart 1nston, .

Gross, Ronald and Gross, Beatr1ce eds. l?tadlcal School Reform.
) New York Simon and Schuster, Inc., 1969

Herman Wayne L., Jr. Current Research in Elementa School Social
, Studles. Toronto: MacMilIan Co., 1969. . . T

Hunt, Maurice and Metcalf, Laurence. _ Teach'ing High School Social Studies,
2nd ed. New York Harper & Row, 1968. - S o

W,

‘ Kellum, David F. The Soc1al Stud1es, Myths and Rea11t1es. New York

Sheed § Ward, 1969

' l(mney, Glona, ed. The Ideal School Wilme‘tte, 'Illinois:

* Kagg Press, 1969

: l(uethe, James L. The Teachlng arn g Process. Glenview, Illinois:

Scott, Foresman G Oo., 1968

o Mager, Robert F Preparmg Instructlonal ObJectlves.-. ‘San Francisco::

_Fearon Pubhshers T T \ )

.f’ Sc1ence Ourrlcula.,- New or. °-_. ) t, ehart & mston, 1

Ollver, Donald and Shaver, James. Teachm Public’ Issues 1n the

gl_l Schoo Boston : Houghton

.y 1960,

Process as Content. Chi‘cago:- :

Rand McNally §Co. ,:1966.

1jor - Conce ts for Soc1al Stud1es. Syracose_: G
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Sanders, Norris. Classroom Questions, Whaf Kinds? New York:

Harper and Row, 1966.

Shaftel, Fannie and Fair y Jean, eds. Effective Thinking in the
Social Studies. Washington, D.C.: National Council for the
Social Studies, n.d. ' : : '

State of Washington, Superintendent of Public Instruction. The World
We Live In. Olympia, Washington: Washington State Printer, 1970,
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A APPENDIX J P
'] | TRANSPARENCIES USED IN IN- SERVICE PROGRAMS ; '
1 : Categories for Interaction Analysis ’
— Concept Formation and the Modes of Inquiry
: g Conceptual Guidelines for Instructmn
] "‘é ‘Data - Dissonance - Organizers o
— Def1n1t1ons of the Social Stud.les ' h . i
} | Fenton "Mind Set" Lessons e
: S ~‘ plmdamgntal Ideas of’ Anth_ropolo'gy N
I o Fmdaméhtal_ldeas of Sociology = - A | “
1 | " Political System Model o - - B ;
A _ Potential Social Stud_iés Content '
f | * Process and Content in Social Studies
. m . © . Social Studles Topics : o ,. |
L _ .;Ta.xonomy of Bducauonal ObJecuves - Affectwe Domam
= ] . - o Questlons ala Bloom s. Taxoriomy

- Que‘st1_ons‘_ for’ Classroqn"Teachers‘ o
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APPENDIX K

CURRICULUM MATERIALS EXAMINATION SYSTE}j

1.0 Objectives. and Rationale

1.1 What are the stated objectives and rationale of the materials?
1.2- To what extent are the objectives clearly/behaviorally stated?
1.3 To what extent is the rationale convincing? - _

1.4 To what extent is the rationale oriented to survival needs?

2.0 Curriculum Content
2.1 Inquiry Processes

2.11 What inquiry methods do the materials purport to teach?
2.12 To what extent are the materials designed to teach
Students specific methuds- of inquiry, namely

- 2.121 how to state a question (from informal queries
to formal hypotheses)? . A
2.122 how to distinguish types of claims? . :
2.123 how to detect logical incongruities and use
logical conventions? - S :
2.124 how to collect information (from simple research
procedures to sophisticated experimental designs)?
2.125 how ‘to interpret information (from analysis by
-+ classification to statistical analysis)?
2.126 how -to, arrive at evidentially-derived predictions?

2.2 Inquiry Topics

. the sthdent will study? L R R
© 2,22 To what extent are  the ccncepts, . themes, generalizations,
- .and theories. relevant to those problems which pose
- immediate threats to-individual and collective survival?

~ 2.21 What.are thé-'concept_s , themes, g’enefaiizatioﬁs',' t_heorieg

2,31 What attitudes do the matétials. promote? o
"~ 2,32 To what extent are the materials designed to develop
© ..o those; attitudes which are necessary to a free society? .

et o DA

[FEAE .,

" ‘Teaching Strategies.

- 3.1 Mhat specific teaching acts and/or strategies are recomended
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4.1
4.2
4.3

4.4

4,0 Motivation

By what means do the materials attempt to motivate the student
to learn? A :

To what extent do the materials involve the student in a
variety of intellectual processes? '

To what extent do the materials lend themselves to activi-
ties which will involve the student in a variety of student-
teacher, student-student, student-materials interactions?

To what extent will the materials help the student learn
about himself? :

Media : . : . -

5.1

5.2,
5.3

What are the media forms of the materials? .
To what extent is there a variety of media forms?
To what extent are the media sensorially exciting?

Evaluati\on

6.1
6.2

6¢3  (

What kinds of evaluation instruments accompany the materials?

To what extent are there evaluation instruments which correlate
with stated objectives? , K v - .
To what extent are the evaluation instruments: able to accurately

measure student performance with regard to the stated objec-

‘. tives?
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SOCIAL STUDIES TEACHER SELF-DIAGNOSIS INVENTORY
o . SCIAL STUDIES CLAIMS =~ L

, » 1. Ciaim: Most existing social studies programs are adequate- - they
e ' ~ do what ‘needs to be accomplished.

_ . 2. Cléﬁn; To pfovidé for,survivai in a world worth surviving in is

R , the only defensible rationale for social studies education,
3. “Claim: There are (legitimate alternatives -to placing emphasis on
e subject matter content in social studies. -

4. Claim: Social studies is that portion of the curriculum the :
- ' : purpose of which is to make ‘the learner more rational , P
_ | : - about human behavior and social interaction. | ;

_ 5. Claim: Children are by their very ‘ngture'inquirers; schools en-
_ v , courage this development., ~ . - ' :

I 6. Claim: Productive classrooms find students involved in a problem,
' - . making use of data, and employing the intellectual tools
i _ which help them effectively deal with the problem,

_ - 7. Claim: ‘The most appropriate  teacher ques,'tion's“ in social studies
. : . classrooms are those which help leamers ask better ques-
o tems. -7 :

. ‘.- } ) . \ } z"-;..;'.?' - T ’ .
- 8. Claim: :'When students. apply “the findings of an investigation to
] . ..~ . -specific problems, -supporting their positions with
: . analyses, predictions, and prescriptions, they-operate -
v at highe'rCOgn‘iitive_levels;,;,; Do -

9, Claim: The fdnnai"éurfi’culiyn‘shoul_d'bé_'responsi\'ref to the immediate - .
...~ . ... concems and interests of students, - o R

-~ " with opportunities. to observe and become actively engaged
 inthe affairs of the commmity; ~. T

4o ) 10C1a.1m Soc1a1 "sfuc‘ivie‘s"‘_shbu,ldv.inzét'ii'_é...fhat" Ist.udents‘ a;fe'.pfO\iidéd" .

R E Cla.1m Aprpurposeofsoaal stud1e51stodevelopstudents
e .;.'__;;_‘who car_rmake;pri_;ipa‘l_janaly“sesi ;jqf“'enduri_‘ng ,_and"pervasive’

1
‘

lividuals is &\proper -~ o




14,

15.

16.
17.

18.

19,
20,

21.

22.

23.
24,

25,

26, ‘Claim: ".Sogiallstudi".es Should, teadl'v'studehts howto make use of
27. C1a1m vSimullatiori and role-playing leaming experiences lend a

.+ ~(e:8., no historical wderstanding until high school years,

Claim: Teachers must encourage individuality and diversity in
their students if they are to be creative, autonomous
learners. .

Claim: Students should not fail a social studies class.
Claim: Teaching modifies behavior.

Claim: Teachers should let their own' individual styles and
personalities be the prime determinants of how they teach.

Claim: Teachers should use those -ieaming activities and teaching

strategies which research indicates result in instructional
. improvements. : : :

Claim: All social studies courses must fit-an articulated K-12
scope and sequence established for the curriculum,

Claim:" Each lessoh,nnst be justified in terms of its contribution
.to the larger rationale of the curriculum.

Claim: Of all curriculum areas it is least productive for social"
studies to establish leaming objectives that describe
desired student competencies in specific terms.

Claim: A step-by-step task analysis of appropriate leaming
- activities is requisite to effective lessons.

Claim:’ If students are learning, motivation takes care of itself.

~Claim: Current emphasis on the study of the past should be repléced

" by a new emphasis on a study ‘of the future.

Clﬁm; 'Ihé'prdposed’[Califomia State Social Sciences Framework
' places ‘its major emphasis on specified subject matter

. - -Taw social science’data, e.g., original documents.

- dimension .of understanding to social problems virtually
¢ ' impossible to achieve - through purely: disinterested '
- intellectual analysis. ST

;

| Cléimfg-Sfﬁdéﬁté?éféitypiééll}:ﬁnébléifo:péffbrhféértgiﬁjtyPesvoff_

. :Cognitive tasks until rather late in “their development.
on.of abstract relationships until .

/ t

1

. 'no-hypothesis" format

87
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30. Claim:

31. Claim:

32. Claim:

88

L pand

Social studies curricula should teach students to distinguish
between data, concepts, generalizations, hypotheses, and
prescriptions as they are developmentally able to make

those distinctions. . :

In contrast to traditional methods, inductive and inquiry
teaching strategies reduce the number of teacher-student
and student-student ‘interactions and transactions.

Evaluation data collected from peers, students, parents,
and administrators about the performance of every teacher
should be made available to the entire faculty.
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APPENDIX M

_ STUDENT QUESTIONNAIRE
~STUDENT QUESTIONNAIRE

STUDENT QUESTIONNAIRE
STUDENT QUESTIONNAIRE
STUDENT QUESTIONNAI RE

STUDENT QUESTIONNAIRE |

TEACGHER QUESTIONNAIRE

TEAGHER QUESTIONNAIRE

1968-69, GRADES K-3

. 1969-70, GRADES K-3

1968-69, GRADES 4-6

196970, GRALES 4-6
1968-69, GRADES 7-12
1969-70, GRALES 7-12
1968-69, GRADES K-12

1969-70, GRADES K-12

. A




i 90
‘1. STUDENT QUESTIONNAIRE - 1968-69
GRADES K-3
.. !
'é i
1 ! . ) ; 2
: . LN 4 H
"] Draw a circle around youf answer. g
- 1. Were the materials interesting? ‘ Yes . No Not Sure é;
) —_ - -
. 2.i_Did you ehjoy using these materials?  Yes - No ‘Not Sure
- . o o : 1
| - 3. Did you'learn from these materials? - Yes No Not Sure =
| . i . )
| Joo 4. Were the materials difficult to read? ' ' Yes ‘No Not Sure
-
; .
' 5. Would next year's class like these materials? ¥e§ -~ No .. Not Sure
: -
6. Would you like materials like-these next year? - Yes - No . Not Sure
IR : ] ~ I _ =
. '7. Did you like to talkfébou; the'méterials?: 1 Yes - No . Not Sure.




GRADES K-3 -

FILMED FROM BEST _A‘_JAHABLE coprY

2. STUDENT QUESTIONNAIRE - 1969-70

91

Draw a circle around your answer.

1. Were the materialstiqteresting?
2. Dpid you eﬁjd& using tgese materlais?
? 3. Did you learn -from these matgr?als?
4, .Were the mater%als difficult to read? -
5. Would next year's class like the#e materiéls?
6. Would you like materiais likf,tbése n+xt year?

7. Dpid you like to talk about the materials?

» All in all, how do you feel about the materials?

YES
YES
YES
YES
YES

YES

NO
NO
NO
NO
N

NO

NOT SURE

NOT SURE

 NOT SURE

NOT SURE

NOT SURE

NOT SURE

NOT" SURE
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3, . STUDENT QUESTIONNAIRE -

GRADES 4-6

Were the materials interesting?

Did you enjoy uging these mater;als?

Did fou learn from these materials?

Were thg materials difficult to read?
Would-next.year's class like these materials?
Havg_Fhese mate;ials changed your ideas?

Did you ever talk after class with a friend "
about the ideas in the materials?

Did-you ever talk with your parents about
the ideas in the marerials?.

.. Would you likeé to use materials like these

next year?

1968-69 .

Not
YES! yes Sure no NO!




STUDENT QUESTIONNAIRE, (4 - 6), Continued

10. What did you like best about these materials?

11. What did you not like about these materials?

12, What would you change about these materials?




10.

4. STUDENT QUESTIONNAIRE - 1969-70
GRADES 4-6

Were the materials interesting?

Did you enjoy ﬁsing these materials?
Did you learn.from these materialg?
w::-:re the materials difficult to read?

Would next year's class like these

“matérials?-

"Have these materials changed your ideas?

Did you ever talk after class with a
friend about the ideas in the materials?

Did you ever talk with your parents about
the ideas in the materials?

Would you’ like to use materials like these
next year?

All in all, how did you feel about th
materials?

|

.,
~

|

}.

~
~

.‘\
,\
L

||

RO

-

N~
~

\I

1~~~

~




5. STUDENT QUESTIONWAIRE - 1968-69 95
GRADES 7-12

This is not a test; there are no right or wrong answers. The purpose of this
questionnaire is to find out your reaction to the experimental materials which
you used in this class.

(1) The materials which we used in this class were the

2

Throughout this questionnairé, the materials you listed above are called the $
"experimental' materials. :

—_—__.._____—_—_—___—__—______———________n_-.__-;._..-—_—_.———..__-_—_—‘..—_—..-__-_

Please do not
write in this

- ————

Section I: General Information

(2) Your age )% (2) QESZ“ Girl (circle one) (3) Grade

(4) Name of this class

(5) Father's occupation _ '

Section II: This section asks you to compare the experimental materials you listed
B in #1 to social studies materials you have used in the past. ~To the
right of each question is space (see Comment:) for vou to tell why you
answered the way you did. : ‘

(6) In comparison to social studies materials I have used in the past, the reading
in the experimental materials was-"

a. much more interesting Comment :
b. more interesting

c. about the same - - +

d. less interesting

e. much less interesting .

(7) In comparison to social studies assignments I have had in the past, the
assignments I did using the experimental materials were .
a. much more interesting - Comment :
v _b. more interesting
c. about the same
d. less interesting

e. much less interesting




I

»

: (8) In comparison to ideas I have studied using past social studies materials the
1deas I studied using the experimental materials were

a. much more interesting Comment :
b. more interesting :
c. ‘about the same '
d. less interesting

e. much less interesting

(9) In comparison to social studies» materials I have used in the past, the experimental
materials presented more new 1deas. ‘

a. strongly agree o Comment : : .
b. agree )
c. undecided
- _d. disagree

e. strongly disagree

!

studies materials.

a.‘strongly agree ' Comment :
b. mgree

c. undecided
-d. disagree

e¢. strongly disagree

.

(10) I learncd more using the experlmental materlals,than I did using past social

(11) In comparison to social studles materlals I have used in ‘the past, the ideas in |
the experimental materials are

a. much more meaningful and relevant Comment :

b. more meaningful and re\evant

c. about the same s -
—___d. less meanlngful and relevant l
____e. much less meaningful and relevant

(12) In comparison to social studies materials I have used in the past, the
experimental materials encouraged me to use more of my own ideas

_____a, strongly agree " Comment:
b. agree '
c. undecided ’
d. disagree .

e. strongly disagree

(13) In comparison to social studies material I have used in the past, the experimental
materials made me think more.

a. strongly agree Comment :
b. agree

D c. undecided -

g d. disagree )

e. strongly disagree

FRIC

Aruitoxt provided by Eic: . h .
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In the above questions, you were asked to compare the experimental materials to
social studies materials you have used in the past. So thgt,we will know to what
kinds of materials you compared the experimental materials, please describe the old
materials 'you had in mind when you made the comparisons.

Were. the materials textbooks? ' Workbooks?

Paperbacks? , Other?

Section III: This section does not ask you to make comparisons. The following

questions ask you to judge the experimental materials by themselves.

(14) In order to do well using the experimental materials, students have to;memorize
a lot.

a. strongly agree Comment :
b. agree ’ ‘

c. undecided \

d. disagree

e. strongly disagree

-

. (15) For maﬁy of rhe students in my class, the experimental materials were

_a. much too hard T Comment :
b, too hard

_c. about right

d. too easy

e. much too easy

|

|

(16) Would you like to learn more about what you studied using the experimental
materials? : o

a. definitely yes! _ Comment :
b. yes ‘

c. maybe

d. no = |

e. gag, yech, pitooey

(17) The ideas in the experimental materials were interesting.

a, strongly agree Comment :
b. agree

¢, undecided

d. disagree

__e. strongly disagree

(18) The experimsntal materials made me think.

a. strongly agree Comment :
b. agree N

c¢. undecided

d. disagree.

e. strongly disagree

162 .




~

changed my way of-thinking.

(19) The experiment§l materials
a. strongly égrge
b. agree '

c. undecided-

‘d. disagree _

e. strongly disagree

. Comment:

(20) The experimental materials changed some of my ideas.
"a.:strongly agree Comment : ) i
b. agree
P - c. undecided ST
3 d. disagree . '
T~ e, strongly disagree
(21) the experimental materials gave me a lot of new ideas.
a. strongly agree ] Comment: -
r b. agree ' : )
c. undecided -~ - \
~d. disagree -

e. strongly disagree

>

(22)

In social studies, the most important things to learn are facts.
a. strongly agree Comment :
b. agree - - \
c. undecided
d. disagree
e. strongly disagree
. !

(23) All in all, the experimental materials are
a. excellent Comment:
.b. good : .

4 c. fair . ' ‘.

d. poor ’ : )

e. a-failure :

Section IV: This section gives you a chance tc write some of your reactions to the

: materials. Feel free to say anything you think should be known about
§ : thé materials.

(24) What did yod_like besf about

% ' .
experimental materials?

the
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.

(26) What changes would you make in the experimental materials? L

3 .
- . . .
., . E

(27) What do you think teachers should know zbout the experimental materials that they
probably don't know?

i | - 14 | -
ERIC - |

Aruitoxt provided by Eic:
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6. STUDENT QUESTIONNAIRE - 1969-70
GRADES 7-12 '

<

This is not a test; there are no right or wrong answers. The jwrpose of this

questionnaire is to find out your reaction to the social studies materials you
used in this class. Your responses” to this questionnaire will in uno way affect
your grade. . ' ' -t

¥

1) Please identify and describe the materiéls you used in thi: class (authors

and titles)

-——— ——— -———_———_—-—__—..—__.-____—_-___-_____._-.-_—___.-___—_.-___

Please do not
write in this’

—_-_._.-______-—-—-_——_———__—__-____—__._—..—_____—_-____.-__ o —— — — ———— o —— oy

General Information:

2) .Yopr age 3) Boy, Girl (circle one) 4) Grade

0

5) Name of this class

Section I: This section asks you to tell us how you viewed the materials you
’ used in this class. To the right of each question is space for
you to tell why you answered the way you did. (See Comment:)

6) The reading in the materials was

a. much too hard S Comment :
b. too hard oL

c. about right

d. too easy

e. much too easy

7) I learned a lot from these materials, '

“a. strongly agree o Comment :
b. agree '

¢. ‘undecided

d. dull '

e. very dull

165




g
!

a.
b.

c.
d.

N =)

9)

a.
b,
c.

d
e

)

10)

11)

12)

; 13’

~

The ideas I studied inrthe-materials were

very interesting -
interesting

undeci:led

dull

wvery dull

Comment :

The materials we ﬁsed changed some of my ideas.

strongly agree -
agree

undecided ’

disagree

strongly disagree

Comment :

The materials we used in this class made me think.

strongly agree

Comment :
agree iy
undecided
disagree

strongly disagree

In order to do well using these materials, students

strotigly agree
agree

undecided
disagree

strongly disagree

Comment :

For many of the students in my class, these materials were

much too hard

Comment :
‘too hard ) :
about right )
too easy >
much too easy

definitely yes!
yes

maybe

nope
absolutely not

101

have to memorize a lot.

Would you:}ike to have future classes in which you use the same type of
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102
14) All in all, the materials we used were ' . : e
-_.__a. excellent § . } Comment :
——.__b. good ’ . . : '
..t fair
_._4d. poor y
—.t. a failure ; i : -
15) Hiving used the materials, I would say that social studies is
—__a: very important to my life . T
_____b. important to my life . : ) . i
—..Cc. undecided _ v /
d. unimportant to my life . : ) _
e, irrelevant to my life
——————— 4
. o ‘
/‘ ) [
/
&
[ 4
t !
A
1677 '.
v N
)
o . .

ERIC

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

cotioem o SlTen MEZTLEN ANRS wou 10 conpare the materials you listed in #1
S vee dlulles materials veou have used in the past. So that
e Wil Rnow e what winds of materials you compared the experimental
Taterlaly, please describe the old materials with which you are
TarC LNy Tt LOTRaTISONS,
Bt sl Jitie, LY owr soan remesher i
el e A LR TN TE FTEIE 2 T PRI T T Workbooks?
AT PE NN : Nether?
R T et T o S -
. : g . k3 “ .
o materials I have used in the past, the
was
A Ccmment :
; S mparlonn T onuntal studles assignments I have had in the past, the
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20) In comparisen to social studies material T have used in the past, this
year's materials made me. think more.

N

a. strongly agree Comment :
b. agree

oo c¢. undecided

d. disagree

e. strongly disagree

.Anything else you would like to say?

169
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7. TEACHER QUESTIONNAIRE - 1968-69
GRADES K-12

Please complete this questionnaire ‘and return it with the completed student
“questionnaires to the Marin Social Studies Project by June 16, 1969. A
stamped, self-addressed envelope is provided.

Name v

[
[ ‘ Titles of experimental materials used

Authors of experimental materials used .

Please do not '
write in this \
space _ \

Section I: General Information. If QQQitional space is needed, please use
the reverse side of this Page and number the responses clearly.

(1) Teacher's age (2) Ssex__ \\\\(3) College pujox

(4) College mincr (5) Credenti}hs\
\\‘
(6) Number of college units takén beyond graduation s
Y
(7) Degrees ~ (8) Years teaching experience

(9) Grade level(s) of students who used experimental materials

(10) Number of classes in which experimental materials were used

(11) Class size(s)

{ ' (12) Number of weeks experimental materials were used

(13) Were there portions of the experimental materials youa did not use?

Please gpecify /

(14) The Marin Social Studies Project sponsored three woikshop-conferences in
1968-69. Please place a check beside the dates of the conferences you attended.

October 19, 1968

December 7, 1968 . 110

February 8, 1969
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<

(15) List any other conferences, workshops, in-service courses, etc., you

attended during the 1968-69 school year

-“(16) List the names of journals related to your teaching which you read during

théAschool“year

(17) Were you invelved in any in-service program designed specifically for

\\ teachers using the experimental program you taught? Specify

(18) What influence did the workshops, conferences, in-service courses, etc
N T

have on the way you taught the experimental materials

Section II: The following questions ask you to compare the effects of the
experimental materials you used this year to traditional, non-
experimental materials you have used in previous years or in
other classes. whether you compare the experimental materials
to materials you used in other classes,last year, or even year
before last, is relatively unimportant. What is important is
that we find out how you rate the experlmental materials when
. they are compared to the traditicnal materials you used most

recently.

If you used the experimental materials in a course you ' had not
taught until this year, please compare the experimental materials
to traditional, non-experimental materials you used in somre
other, and if possible, similar social studies course.

To ensure that we do not misinterpret your responses, please
- _ identlfy and describe the traditional, non-experimental nmaterials

to which you are comparing the experimental materials you used
this year.

(19)  Traditional materials (titles and authors)

: | it



(20) XNames of course(s) in which used 7
£3}0 Grade(s) (22) Year(s) used
. (23) What was the effect of the experimental materials on the number of 'students

involved in class discussions as compared to the traditional matevials?
) ’ - ) .
a. significant increase Comment:
, b. some increase
¢. no change
d. some decrease
e. significant decrease

(24) what was the effect of the experimental materials on the quality of class
discussions as compared to the traditional materials?

significant increase Comment :
some {ncrease

no change

some decrease

significant decrease

man oo

(25) To what degree were the traditional materials you used effective in teachirg
students major ideas?

verv effective Comment :

, ~omment
' effective
undecided

ineffective
very ineffective

14 o.nlc"':‘.»

(26) To what degree were the experimental materials you used effective in
teaching students major ideas?

very effective Comment :
effective
undecided

ineffective
. very ineffective

(1 I sV o B @ i}

(27) How useful were the traditional materials in teaching students chinkiné
skills?

-

a. very useful Comment:

b. useful

c. undecided

d. not useful
i e. detrimental

S

. (28) How useful were the experimentalﬁna:erials in teaching students thinking
| skills? .

2. very useful Comment :
useful
undecided

D ,
—————— C l
d. not useful 11
e. detrimental _ AEIJ
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A o (29) How inte:estyed were your students in working with the traditional materials
: you used? ' - :

a. very interested : ‘Comment :
S b. interested - -
' . c. undécided o
< ' d. somewhat disinterested
. ~__e. very -disiaterested

: (30) How interested were your students in working with the experimental materials

you used? ; ' : :

a. very interested Comment :
b. interested

; . ‘¢, undecided i

d. somewhat disinterested

e. very disinterested

(31) What was the effect c¢f the traditional materials on student attitudes
toward social studies?

a. major improvement Comment :

b. moderate improvement

¢. minor improvement ,

d. no change :
e. student attitude worsened N

(32) What was the effect of the experimental materials on student attitude
toward social studies?

a. rniajor improvement Comment :
b. moderate improvement

¢. minor ilumprovement

d. no change

e. student attitude worsened

(33) In general, the experimental materials, in comparison to the traditional
! materials, are

a. a major improvement Comment:
b. a moderate, improvement
. ¢. a minor improvement
d. no improvement
. e. not as good as traditional materials

(34) In general, most of the many changes in social science education which
have been, and are being proposed, would result in

major improvements in progr:ms of instruction Comment :
- moderate improvements in prcgrams of instruction

c. minor improvements inm programs of instruction

no improvements in programs of instruction

e. damage to programs of instructions

3

o

o,

ERIC .

Aruitoxt provided by Eic:
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(35) In general, my attitude toward the "new social studies" 1is

a. highly favorable Comment :
b. somewhat favorable

c. undecided

d. somewhat unfavorable

e. highly unfavorable

(36) The objectives of the experimental materials I

used were stated in
behavioral terms. -

ves

Comment:
no

(37) How important is it for a program of materials

to include behavioral
objectives?

- a. very important Commenct :
b. important
_¢. undecided
d. not important

1]

. behavioral objectives should not be used

(38) with regard to developments in the '"new social studies,"

I ah (don't be
modest)

a. an expert Comment :
b. very knowledgeable

c. knowledgeable

d. somewhat familiar

e. not at all familiar

Section IIl: If additional space is needed, please use the back side of this
page. Number your responses clearly.

(39) What is your assessment of the teaching strateg{és recommended by the

materials?

(40) Describe what vou think are the major strengths of the exjerimental

materials

(41) Describe what you think are the major weaknesses of the experimental

materials

ey




)
;
}

Aruitoxt provided by Eic:
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(42) What changes in the experimental materials would you recommend be made?
f

(43) Based on your assessment of the experimental materials' strengths and

weaknesses, what overall comments can you make about them?

(44) In order to use the experimental materials successfully, a teacher would .

. &£
have to be )

(45) For what grades and/or types of students wogld.you recommend these materials?

(46) Have you changed your methods of evaluating student performance because of

the materials? 1If so, in what wavs? Jf not, describe briefly how vou evaluate

student performance | /

(47) In your judgment, do the materials ~eflect a concern for teachinyg students

social science modes and processes f investigation? If so, to what degree? -~




: ’ ‘ 111

; (48) What has been the effect of the Marin Social Studies Project?

-

\

(49) ‘What other information should have been asked for by this questicnnaire?

Aruitoxt provided by Eic:




Number of students in the class which used the materials

8, TEACHER QUESTIONNAIRE - 1969-70 '
GRADES K -12

The purpose of this questionnaire is to find out what you think of the materials
supplied to you by the Marin Social Studies Proiject, ‘Please complete this
questionnaire and return it, with the completed student questionnaires, as

soon as possible, to the Marin Social Studies Proiect,

Teacher's Name

School ~

Materials supplied by Nafin Social Studies Project (author(s), title(s):

.

How much time did you spend using the materials (estimate in weeks)

Grade level(s) of studenrs

Describe the students in your class in terms of their membership in minority
groups (percentage Blacks, Mexican-Americans, Orientals, etc.)

Describe the students in your class in terms of their membership in socio-
economic groups (upper, upper middle, middle, etc.)
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' For the characteristics below, please indicate, by placing a check in the appropfia:e

. column, those which apply to (A) some of your students, (B) most (more than half) of
' your students, (C) almost ‘all of your students.

(A) (8) (©)
T lazy
. /
- burdening -
ambitious

highly motivated

bored

restless

academically above average

i -_academically average

academically below average

under achievers

over achievers

college preparatory

defénsive

hostile

cooperative

friendly towardngach other -

i cliquish

irresponsible

! : bigoted

moralistic

courteous

[
b
{

open-minded

defiant

~ a8
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(1) In comparison to materials I have used in the past, the materials‘supplied
by the garin.Social Studies Project are, overall,

a. much superior : " Comment:
b. superior
c. about the same , s

d. 1inferior
e. much inferior

(25 .Judged by.themselves, the Marin Project materials are, overall,

a. excellent : Comment:

b. good '

c.- falr o
d.. poor

e.. a failure

.~

(3) What was the effect of the Project materials on student attithdes toward
social studied?

‘a. major improvement * Comment:
moderate improvement

c. minor improvement

d. no change

e. student attitude worsened

=

t

Were the materials difficult to use? Explain.

At what .grades could these materials be success fully used (pie;se specify a range,‘
e.g., 4-6)? ' . !

.~

5

What advice would you give another teacher who intended to use these materials?

7

\

What was particularly good about the materials?

119




|

|

8.

9.

What was particularly bad about the materials?

whether to use the materisls?

- Would you be available to consult with teachers who were trying vo decide
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1. ACCEPTS FEELING: accepts and clarifies the feeling (
tonc of the students in a non-threatening mamner. ) .
Feelings may be positive or negative. - Predicting b o
~ or recalling feelings are included: \\\\\\ L

- . PRAISES OR ENCOURAGES: Praises or cncourages student
action or behavior. Jokes that release tension, not

! at the expense of another individual, nodding head

| . or-saying "um hm?" or "go on" are included.

INTERACTTON ANALYSIS

o

ACCEPTS OR USES IDEAS OF STUDENT: Clarifying,
building, or developing ideas suggested by a
student. As tcacher brings more of his own ideas
into play, shift to category five.

INDIRECT
INFLUENCE
w

(4. ASK QUESTIONS: asking a question about content or
procedure with the intent that a student answer,

!

i 5. LECTURING: giving facts or opinions about content
[ - : or procedure; expressing his own ideas, asking
i rhetoricdi questions.

TEAQIER TAK

0. GIVING DIRECTIONS: directions, commands, or orders
to which a student is expected to comply,

. 7. CRITICIZING OR JUSTIFYING AUTHORITY : statements
intended to change student behavior from non-
acceptable to acceptable pattem; bawling somcone
out; stating why the tcacher is doing what he is
doing; ‘extreme self-reference.

INFLUENCE

DIRECT

8. STUDENT TALK-RESPONSE: talk by students in response
to teacher. Teacher initiates the contact or
solicits student statement.

9. STUDENT TALK-INITIATION: talk by students which they
initiate. If "calling on" student is only to indicate
who may talk next, observer must decide whether
student wanted to ‘talk. If he did, use this category.

STUDENT
TALK

10.  SILENCE OR CONFUSION: pauscs, short periods of
silence and periods of confusion in which commumi-
cation cannot be understood by the observer.




. APPENDIX O

INUIRY PROCESSES OBSERVATION SYSTEM

LEVELS OF STUDENT ORAL CLASSROOM INQUIRY

2

~

D RS, cpininyg, etc.,  (None of the below)

fkita collection, recall -

I Bata manipulation, labeling, classifying, comparing, contrasting, - .
i sednencing, grouping
Tove e, s A e e —i e - ;

S lemeralizing, inferring, hypothesizing

.o Predicting, prescribing, cvaluating, justifying




APPENDIX P

STUDENT QUESTIONNAIRE ON ATTITUDES TOWARD SOCIAL STUDILS ’
GRADES K - 6 '

STUDENT QUESTIONNAIRE ON ATTITUDES TOWARD SOCIAL STUDIES ’
GRADES 7 - 12 - .

TEACHER QUESTIONNAIRE ON STUDENT WILLINGNESS TO INQUIRE INTO-
SOCIAL STUDIES, GRADES K - 12




APPENDIX P |

1. STUDENT QUESTIONNAIRE __

+ é B 'ON THELR ATTITUDES TOWARD SOCIAL STUDILS o \
GRADES K - 6

1. Circle'the'school subject which is your favorite,

i : ' Math Art Science
) Social Studies Recess ' Other
N
Music . Reading

| Why is it your favorite?

:‘,V.)f .
Circle the school subject which is your least favorite.

(g
.

] Math | : Art : Science
_, Social Studies Recess Other

i . .

: Music Reading

Why is it your least favorite?

3. Circle the school subjects which you really like. - ;

Recess ' . Social Studies - Reading
Math - Science ' .. Spelling
Art : Music

4. How interested are you in leamning more about social studies? (check one)

A. Véry interested

B. Somewhat interested .-

C. "I really don't care one way. or the other
D. "Not too interested

E. Not at all interested

5." Circle each of the words that tell how you feel about social studies.

interesting dumb . bad

. dull - silly play
fun -useful _ . very important
real hard _ . useless okay

exciting rcal easy - work




APPENDIX P

2. STUDENT QUESTIONNAIRE
ON THEIR ATTITUDES TOWARD SOCIAL STUDLES
GRADES 7 - 12

Indicate the school subject which is/or has been your favorite.

L\pla‘m bricfly why it is your favorite. v

Indicate the school subject wihich is/or has been your lcast favorite.

.

2

Explain bricfly why it is your lecast favorite.

low intercsted are you 1n ‘taking another course in social studies?
Circle letter.

A. Very interested
B. Somewhat interested
C. I don't carc onc way or the other
~_ D. Not tpo intcrested
. k. Not at all interested

Circle cach of the words that tell how you feel about social studies,

interesting ) boring ) worthless

dull uscful relevant

fun - useless thought provoking
too hard too ecasy conventional

exciting up tight very important




Grades 7 - 12

~

. 5. List all the subjects you are now taking and then rank order them

i from most interesting to lecast interesting.

[PSN

Cavntieead

et o

1 smicainn b
~

| o 1%
o I

ERICI

Aruitoxt provia
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5. TEAQIER PERCEPTION OF STUDENT WILLINGNESS

TO'INQULRE INTO SOCLAL STUDIES

N
| T ]

Substantially Somewhat Very - No Very Somewhat  Substantiaily
{ Less less Little Change Little More More
' less More

Indicate the reasons for the shift, if any, to the extent you
arc able to do so. -
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