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o Vermanent rurtner maucal;en

Fel Furvner Educatidon - 4 ¥Frinciple

Ly oy Y

In the future, schoot educsiion snd vacwticanl train. W1lly Ter an

+ L <l s Al

~

eva »_;hn*quxng numher ol prople, censt ucg merel: thoe Yirel phage

“hhe. educs fron acquired by Lhem during their Lives, Even now there sre
'-ib ¥ that the eduy AL on ncquireu during: this sirut phuse 18 ROV Ade UL Le
to meot the chn];enge“ prese‘* ng tnemselves liter on o the 3nd~"JGUuk,i

even where 1t is both ’hCQuN;VQ, brosd-vased nnd designed to meet

“anvicipaved reQu;remenLa. Tho lﬂQlVldUul whe wouid contine him$e1:
Lo the gudning ol ekpgrience acauived sporaalcaliy and which he uf;¢n¢
feils to consciously Qﬁulyss, Would not be able to kéép‘pnné'witn ihe
presenb.dévelopmento AR insreasing number of peoblé m“v"ucuu;re hw
knowledge;5sklils'und abiiwties by way 01 orguanized fursher leaxn ng,
Cin order_tc.satiSfy the growmnx and nndnbxng aemunds wide on vnem n

their prcféb\‘ons and v00ut~ons, and by society.

;%; R ',Tne:nerm'“pérmnneht-further‘education"'méans 1e8. that ofganizedv i
i | ‘ - ieé?ﬁing is eXtehded.tb cover leter stnges in'lifé, and thot the 2
: . attitude ;owards uduc tion uuanbes vonslde:‘uulv. Thevtraditional” }
PN LY
‘idee'onLHO'phuseﬁ in 1,1 whiieh coing ciae Ju.elv and 1naependont
oi each obher with the acuu;Si:*on or later a plﬁcatxon of cduwa»\on' )
S > ~':<""13 belng repl ced b, tle onxnwon thuf orwan1zed ;earn*n cannoet be:;
o ' rcstzlcteu to u phuse devoted to eduva ykqn;qgrlng_yhe“early sears of
g5 | onets l:le. Further educuation should, however, alwa,s ue understood
. merely ns & principle f'or orientation, It is by no means intended thitu
tearning should ussume such i1mportance #s To constitude the ruling
i interest - the te-all and end-gll - an lile,

@ eGud s rion be egnunlloed

HS 3 BULDLEMONLLY 4Na CORPINENS, Ve J&0lor ot aduch ' 1 Jaliovine thas

period of learning spent o in uohootl, Yurther ewwsebion o§ woesono Tl Yioen
oY recammeucement nf earlier arpaniieadserning, and he ST 300 .
nd azhool procesSes of 185IRi0y tuEbillel CONSliLdle 5 colerant whoio .

" . \-
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-.scientlflc and tecnnmcul dQVQlopment and- tc the part*oulnr cl*cum

"mot;vat:ou to learn wh;ch uprznge from »he e<perlenue galnod in ‘;fe.

'Further educaslon comprlses iuxthor vocational tralnzng, re-training
“ut other- educut10na1 establlahments, and aault educatlono

‘the tradltlonal courses of educetlon, and cont1nuea these under

"is reflected in that knowledge gained esq

to education during the lifetime of tne individuay is dgvoted Lo 1

It supplamonte

post-
echool stud) condltlona. AL the aume tlme, it andeavours to reliesve

the educatlon aJatem of tha 800181 pressure reaultlng from unfulfllled
educatlonal needa and requlraments.

The chronologica l pattern of learning

Therae is more to the purpose of furtner educutlon than the prevention
of the loss of previously agqulrad knowledge, skllls snd abllltles.
It the entlre afforts made with regard to educatzon are sens;bl, planncd

this will iac*I tate learnlng which is oriented ooth to the level of

uances

in llfe at. any glven tlme. Such processes of learning nake better uge

of learnlng ubllqu; 1esu1t in greater loarnlng achlavomenta and enable
etudents to uovulre hlghe] qualif1cat10ns. The efiectxvonasa of processes

of learnlng within the frumawork of further educatlon ig alqo based on the

-

When tna curricula for the fxrat phaae of education are coordlﬂoted with

thoae for further eduuatton, the result will be dlutributlon of ofior»s

in the fleld ‘of education whlch will relieve the burdens placed on

»1nst1tut10ns of hlgher education ana Secondary Stage IT (Sekundnrsuufe [I)

vln some cases, the per iod of tralnxng may possibly bo reduced as a

consequeqce of the Wlbe dlatrlbutlon of such offorte. : — . .

Teohnical progress :ip constantly changing that which is of importance
for the individual where knowledge and skills uare concernad, Tn‘e chienxa

Tlier is superseded z2né thai new

knowledge and methods emerge. It is therafore in keceping with this

fact thut an inecrensing proportion of the ontira efforis made with ragard

.

uriher
education,
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~ With these objecpives,furthar_e@ucatibn schiaves more thsn the one-

Fu:ther educatlon cannot rostrlct or reduce ;teelf to 1mpart1ng

new knoulecge puruxlel to. techni .col progrese, Ite aim is rather

-that-oi onubllng man. to partxclpata and cooporate consc1ously in

,the developmenthnd reshaping processea in «ll soctors of lzte, ‘and .

in 20 doxng to uoL“ hiom develop hleﬁoexaonallty.

The objeutivos ol furtner education

To the extent that - urther educavlon is connected with eaonomic &nd

technlual requxremeuts, 1t aide the individual to fulfil the varying

taaks: devolv*ng or him in hls occupstion and social life. AS a resu]t

§he-xuacts nore I*eei to rnssures to wiiich he would have beon more
J P

btronglj eubdecteq wlthoun his 1nd1v1dual versac111ty. Such wobdbi llty

~die buged on generul Jo}llt‘ea auch as the ability for unatra“c thinking,
_commun1cat1ng and laa1n1ng, xeadlneqa :o Looperate, seng: o;lzty and

1mug~nutlon. Those abllltleb ure not eynanuea by the xuqulremeni of

the oarnlcular pluce ni wnrk or ol e'w*her llmlted aector o1 the humqn
ranbe of. acL1VLt1es. Thp/ prov1de the xnd1v1dunl with qunllflca.lonq

exceeulng valio requlrements and pxpeztatmons, nnd parmxt him to make

the most of the. poseibilities of LhOICB and developnent presen»ed to

.hlm in nll sectors o{ life, yheraby *ncred31nb hlu independence.

“sided promotion of adjustmeni to the resultsc of abientific and technoical
development. It can prnmote abilities, approaches and oenquou*
”1ac111tat'n5 conscxouu partlcxpatlon in comlﬁr to grlps with 1ns

~conseque nces oi scxentliuc and techutcal orogress.’

The content of further education

Further aeducstiion covers sll sectors of 1lifa, Tho different elanenta

¢f further educatbion oriented to these sectors, furiher vosstaonai
trainng, re-training and other education courses for aduits tena to
become nurrow and independent units. From the peint of view of learizng
processes and obguCL;veq Yowuv 2, they are Lo be regorded as a coherent

conmpler, uo one whola, Pr\or;t 84 coh, however, be establisned, ond

objectivas raising varying protlems conceriing curricule and vhach

cannot always vbe eseily formal:aed, cern be idantified,

et
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Further educatilon cunnot bo partit ioned off into autonomous spheres
of eoucab1on 1or leisure time and worxlng houre._ Iv is tied to the _
‘connection oetween these worlds, and can also not 1gnore thls conneetxon

when, owlng to: the tendency to reduce worklng hours and. therefore to

1ncrease lelsure tlme, employment as such is glveu dlfferent weight.'

The list of subgects covered by further education ranges from prautlca’
'questlons concern1ng the noceesitlee of ever5day life to rellbloue mattera
Further education embraces both a 1urther vocatlonal traxnlnb,'
which is prlmarlly v°cat~on-or1ented, and retralnlng, and also the
expansion of basic education - whrch is not prlmarlly oriented to
vocations - and cxv1cs. In part1cu1ar, furtner educatlon must be
directed to those sectors of 1i fe and fields in whn:h there ex1ete
’,an obvxous 1ncungru1ty between ‘the actual level of educatlon and that
“which is both poeslble and requlred. The taek of further education in
"thle respect s, umong other thlngs, to remedJ the preeent lack of
1netructlon and - 1nformetlon. The problems of certain groups, 8.8s
parence and the elderly merit bp0018l attentlon. Further eduuatlon
' 18 confronted by audltnonal tasks ie a. in the 11elds ‘of health spori ,
ﬁnd the coneumptron of &oods, etc. Thlb 1s‘where educatlon xequnrewents -
which to some extent have not even been sufflclentIJ reoogn1.ed and-

- formuluted - are‘frequently only‘met to an inadeguate degree.

Priorities undex iurther educatlon

- The demunds mnue on the abilities 8ud skllls of those Faznfu’lj
employed chanye au a result of technlcal uevelopments. At the sazme

‘ tlme, ‘scientific and technica; progreqs and ‘economic growth together
mu<e for an expected increased need for better qualificuationa, Al
this involves certain consequences for those gainfully empleyeﬁ.
Endeavours with regard to further vocationel training must attempt

te overcome the discrepancy between new challenges encounteraed at

the place of work and the actuel yusiifications of the employed.

This continued sdjuctment of the individual level of guailficutions
Berves to prevent’employed~person5 losing their placa on the vocational
and socis) ladder. The ascquisition of sdditionsi quaiifications

fucilitates a change of occupeircn snd also promotion, In pract

[
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it will nol o be pouszble to d1qt1ngu1¢u uleurJJ between the cont1uuad

posbeaaxon of qual.x cut;ons ncqu1reu 1n the pngt on. the one hand, and
the quUlSithﬂ of add1tlonal quallfzcat1ons and the raising of tne,

: level of qual:ilcavzona on the other hand

_Whareae further vocztional training taxes place w1th1n o partlculax

occupntxon snd buildes on xnowledge, skzlls and ab111t1es a;read) ac%u1red
' retraihing déhotealthe éhange of uccupatlon required by deep—reacnlngﬁ
‘structgral changea,»involving the mastery of”a,newltype ofivork. Since
~reilraining has'devéloped‘under an education systuem which doas not

‘consistently include further education, it is orignted”to.the proce89 

of initial training for young people. The subjects'covered by, and the - _
importance or;‘retraln1ng will change as a result of the 1nst1tut1onnl1zat1on‘f
~and axtonsxon cf further educatlon. The procesmﬂoflearnlng for ret1a1n1ng,'
too, must not be confaned to the 1mpart1nb of occupatlonal ekllls, but

must also enahle stuuents to w1den thelr 1nd1V1dual 1ntellectual hor1zons.'

'jThe C1melj apqulsltxon of" adalt1onul qual111catlons can help to prevent
~ the n909551ty fo ret1n1n1ng, or make the prccess of under601ng reuralnxnm
easler for the 1nd1v1dunl concerned In 1nev1tub1e cases 1ﬂvolv1ng the»'
regroup1ng of people in other‘sectoxs to hhose in wh1ch they formall |

worked retralnlng pxoblems must be solved by further educatlon w1thout

aoc1al d1sc‘1m1nat1on.

'Bas1c educat1on can const1»ute & prerequxsxve and condltlon for furmr ol
.voccupnt1onul act¢V1t o The underlylng idea is that all kinds oi furtnerl
‘educstion require an appropriate level of pasic education on the part.
of the student. In so0 far, the extension of basic education is an
accompanying and supplementing factor in all the endeavours made wilh
regard to further educstion, At the same tire, this element ol further
nducation denotes the possibility of acquiring the qualifications wiiich
can be earned at lower levels of education, 1in order to be able to Fulfil
the entry requiremsnts for other courses of further education. The
assistance provided under further education for the "second -route to

Tecaiving leusrning st n higher educetional level" also fellie unvor tha

oxtencion or basic education.




01v1ca ie an 1nd1npeneuole elemont o8 further educatxon and ia not

to oe regsrded a8 an 1aolated aubJect or eeparate dlBClpllne. BJ
'attemptlng to make clear the politlcal algnlflcance of the : eapective
‘aubgects belng leurnt in each case, civics can help to make atudento
awares of the 1nterlock1ng of aectors of 1lifa, and to provide them
‘with posa1ble solut1ona for the conillcts arising in these secto*s.
The comblnatlon of civics w1th the various other elementa of further
,educqtlon does not’ exclude tho urgancy of developing snd carrvxng out
spec;al programmea for this subject.

- Owing to the fact thet the. individualls profe591on or vocation is closelJ
linked with hlB role 1n llfe, further education. whioh ia prxmarlly
.vocatlon—ormented hss g4 key role in the dlatrlbutlon of 300191

I ‘qpportunltiea and expectatlons‘1n»11fg.,The steady increase in vocationa:

| 'deménﬂé,'undiaadinéen'to adapt,'reQuire that ébeCializéd ﬁualificatiohﬁ'f B
be supplemented by genarul'qualificatidna.ﬁThese are not onlyuiﬁportunt v poo
in one's. proiess on or vocat1on nor are they exclusively the incendéd.
side- productn of vocaulon-orlented procesaes of learnlng, but ulao'thé
goal of all thoee gtudy courses under further educat1on ‘which are not

'-prlma.lly \ocatxon orlentad Ao far as further educatlon which 1u,pr;m Tiiy
_vocatlon orlanted is- concernad a d90151ve factor is the development

of curricula whlch keep to the doubla objactive of prov1d1nq both

‘ speczalxzed and general quallflcatxons. ‘

Tanslons betueen changed requzremen»a and the azctual level of educut:on
'make themnelves uppalent in different ways, In the field of wocatiotinl
activities they are more guickly and more keenly felt, and can force

the provision of appropriaste educational opporiunitiea, in other saclerTs
of life, however, educetiun requirsments often do not become 50 appaiont.
When this happens, the standerd oi sducetion easily drops velew &

possibie «na reyuired level of developaent

Ir general, no stsndarda of afficiency and approprigie certilicstay
ara rayguired for thoze teaching syllabuses and subjecty which »r
difficult o .formulize.

4]

fducat:ion rejuirements outside the secopr: 0f he

indaviduults vocational

spharsz arg therefore oftedn ePSle undgrastimaing,




~Lntended to. 1ncreaee the knowledge -of’ lay 80110"008. This is where

The orlentat‘nn vl Iurtnez ecucatxor’to orocaueun ol lcarﬂrng on ‘thae

whole und to upproprzute t'utnlng in order to ve able to learn, and

the endeavours to it grudy obqect vee Jnto & more bene"al framework
all counteract coni:nement to. ilelds and syl ubueea in vhxch tha .
paxnzng of achlevementa 13 the sole fim, and also make rOom ior those :

aubjects wh1ch are leaq formalized. At the same tzme, the necesoxtb

arises for giving consi deration not onl, to those educatlon requlremontJ

“of which the 1nd1v1dual is aware, but. also to those whlch are of social

1mportance. Thla 1nc1udes the handllng of the following questions:
1nformutlon and ooﬂmunlcatlon iaclrltles, nesthetics and hygiene, p nblams
of relzglon and philosopny, '

It can be eeon from the relatlon of further educatzon to tne xey

group of thoae entitlad to oducatxon, namelj, to- parents, to nhat a

- great e:tent further educatlon is 1nterwoven 1nto the overall education

,syetem and how 'reatly it can aleo contrlbute to a. change 1n education
.condztlons.. '

¢ R

The traditionai methodq of educa ion uave been shaken since psycholoblcal

’ and psycho-unalJtlcal knowledge has besun to penetrate the COHbClOUJ~.

ness of the general puolxc. Naw poxnts of view and trad1t1onal patternsi

in educati on stand side h, gide and create confllct sztuatlone. For

this reason, the uttltude ot edults to educatlon is frequently marked

bJ uncerta:nty. In this sltuatlon, there is a need io: establthxng

blndzng rules 1n education, The mass media often try to meet the

need for b:ndznb standcrds by producing paeudo-sclentlflc pro;rammas

further education can both instruct and correct.

Thus a close connection is established between further education
and the education received in echools., The succeas of additional
education for the family,‘of making good tha lack of education, and

of the choice of appropriave schooling for a young person will ajso
require the further education of parents.

o - il
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The knoun educut:onar dlscrepunc ea-aetween the uocxul atrstu,
seXxes, reg;oue anq_denom1nations contlnue -in further education.
The lattor"muat ba more'intenolvely orlented to overcomzng theao .
discropanciés. Forv.n1s purpose . curricula must be developed which .f '7

are ‘adapted to the_neede of these. broups within the population and A

"which are speczalla des1gned to actlvate the 1nd1v1duul's need to

'.further Lducate hlmself

The complehensive sector of further education

The distribution of education efforta, the oojectires and tasks of
further educatlon all provide pointers for f1x1ng the 1nst1tut1onal
{ramework: A comprohen91ve further education. sector is to be estublished
within - the education syntem, at the same time 1ncorporat1ng vocation- :

orlented 1urther pduoatlon in. ?eneral grocesses of learnlng.

The oaqlc 1dea of permanent further educat10n, whlch mesns" keep:n

pace Wit developmentb i all sec»ora in lee and thue facilitates _
the 1nd1v1dual to develop has own act 111tlea, doee not . permlt orrnlx sed
lea“nlng <o be uonflned to certaln aectors und subgects. The oeparate
treatment of vocaulon-orlented lurther educstion can be no nore Justufind
or supported than the isolation of aoclo-cultural or polltlcal subgects
in further educatlon. Among the obJectlv&s of further education, further
educatlon which is .primarily vocation-oriented aims at the severance

to o consluerable extent of the one-alded connectlon where vacatlonal
quulmf;cutlons are detormlned by a narrowlj demnrcated fleld of work
and. appl:catlon. Each studJ course prov1ded under further eduoatron _
must coneider 1nterd19c1p11nary general aspects in order to 1ve aach w
student an insight, for example, into the correlations between
political, ecohomic, social g¢nd cultural matters, and to ensble him

to participate and co-operate accordingly. The acquisition, too, of

any one asdditional specialized qualifioation must be aimed &t producirg
those genersl ﬂbllltleﬂ whlch assist the individual to bvoth ﬁnclvae and
grasp realitly. Considered lrom the uaspect of man's overall ceveliopment,
both vocation-oriented and non-vocation-oriented processes of learning
must be interluced end complement each other., As far ua that goes, all
learning is both useful and expedient, and is to be supported by further

education in the intnrestz of developing the individusile personzlity.
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In & comprehen..:.vu fuL ther'educatlon sect.or, new emphases v:.ll ve provzded

"to the extent that in each individual sector of learning, the attention oi
.the student is drawn to the queatlon as to what the 1nd1v1dunl sector means

in ‘the context of the whole.. In thls way, ‘the concepts - to which uradltlonal

adult educntion has been oriented - namely those of the education of 'che

o

'people, 1ntellec.tual maturi t), sporadic education and a1d thzoughout llfe S
. are no longer left in 1solniton. ' ' ' '
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