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' The fourth force 1n Amerlcan educatlon 1s consxdered

‘f°7to ve adults‘"beyond ‘school age" who are part1c1pat1ng in educational
r;'experlences. This ‘is described by the following: edutatlon for the :

 foreign born,: 11fe-long learning,: basic education, community

'fidevelopment, extension educatlon, continuing education, . communlty

’,school, permanent educatzon, ‘or adult education. These terms reflect

- al ‘gamut of educational experlences whlch "out-of~school" learners

' take part in through pub11c education, ‘proprietary schools, re11glous

- schools, ‘and clubs. ‘The National Oplnxon Research Center at the .
‘,Universxty of Chicago estimated that nearly 30 million adults were
. engaged in AE.and. pred1cted that the actual adult education audience
‘would increase .faster than the populatlon in’ genera1. Subjects

' discussed relating to this general topic include Adult- Education
© Responsibilities and adult Education Programs. The estimate of the

number of partlclpants in. AE will almost. ‘double. between 1970 and
- 1976. The principal-increase will probably be in programs. conducted

. by business. government, unions, m111tary services, - correspondence C
;'Qschools,,communrty organlzatrons, and instructional TV. It is 901nted ‘
- ~'out that since the ultimate goal of ‘adult education is the -

- jmprovement of self and community living, the curriculum and the

" methods by which adult education is taught should be functional to
daily living--functional to the 1mprovement of self and the
communlty. (CK)
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.«i The key word in the t1tle of th1s chapter is znteractzon.
'-Interactlon 1s def1ned av the play of mutually 1nfluenc1ng forces,t:a

T Adult qucat1on (AE) 1s any form of structured educat1onal exper-~*=T.
‘flence for adults who are beyond the "regular" school age.

Education (GE) is education for young people from Kindergarten

through secondary school.
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" I. THE FOURTH FORCE IN EDUCATION' -
© DURING THE SLVENTIES: =
A SE'lTING FOR INTLRACTION IN TllL unm:n S'lATI:S

AL The Fourth Force . f:

Educatlon 1n the Un1ted States follows Dr. Malcohn Adlseshlah'

educat1onal cont1nuum "o Ch11dren start the educat1onal cont1nuum (

fgfat the age of f1ve or 51x (the f1rst force 1n educatlon), keep go-‘\h )
'1ng unt11 seventeen or elghteen (the second force in educatlon), df’.
';and there educatlon ends for many 0f course,rmore and more adults
"figo on. to commun1ty colleges and four year colleges, un1vers1t1es, ,,~:'
: fprofe551onal schools, and graduate schools (the th1rd force 1n L
| u{educatlon) | By then, the student is 1n hlS twent1es and perhaps
itth1rt1es, and educat1on ends for many more. Not for’ everyone,‘:f‘yi
_course, because there are the "profess1onal students" who rema1n B
o fzn statu pupzllare 1n graduate school for example, ‘as long as
| poss1ble--for a var1ety of reasons | Then too, there are ‘the- adults;jV'

”r“who g0 back to school 1n the11 twent1es, fort1es, or s1xt1es.‘;These_;e,;”;

adults "beyond school age" who are participating in educational ex-

periences are the periphery of educatlon, the harder-to-classify,

‘extramural part of American education. They COmprise”what I call

the fourth force in American’education.

"This fourth force can ve described by a lexicon of different

terms: education“for the foreign born, life-long learning, besic

-education, community -development, extension education, continuing

education, community school, permanent education, or adult educa-

tion. Each of the terms has specific connotations; they are not

”synonyms. They reflect a gamut of educational experiences which
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’\"out of school" learnels takc part 1n through puhllc education,

‘ training which are sponsored b) Cooperative Exten51on Serv1ce,‘.vf'

,'Colleges, the National Univer51ty Fxten51on Assoc1ation Associa-f

'VOrganizations, the American Vocational Assocation, and the Ameri-h‘

’j-proprietary schools,.religious schools, clubq or on-the- JOb

'un1ver51ty extens1on, Laubach Literacy the Foxd Foundation Na~
Htional Association of Educational Broadcasters,'educational radio,"
‘the Corporation for Public Broadcasting, correspondence study,

_"-;museums, libraries, or prisons.-

A variety of prof0551onal AL associations (Adult hducation

;Assoc1ation of the U S A., the National Association for Public

Continuing and Adult Education, the American As‘ociation of Juniorv;‘~'
tion of Un1ver51ty Evening Colleges, Committee of Adult Education

' »'can Society for Training and Development), 1nvolve adults who, An -
’-”turn, take part 1n educational programs which are not neatly c1r-
- ,icumscribed to nor 11m1ted to a five through eighteen or twenty-

B one age range, nor to semester hours, Carnegie un1ts, or quarter

hours.' AE 1nc1udes a great fleX1b111ty of scheduling one hour
lectures, 'ten minute programmed modules, twenty-four hour mara-
thons, three week 1nst1tutes, one year programs. Graduation exer-
cises for adults are already an accepted annual event 1nlmany
communities. The audience frequently includes‘husbands, wives,
children, and parents of the graduates. Los°Angeles, a city with
28 community adult. schools, holds a combined ceremony in the
Hollywood Bowl for more than 5,000 graduates. Statewide in Cal-

ifornia, the number ef adults earning a high school diploma:

- through public school adult education programs numbers'nearly

13
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3-20 000 per yedl.‘

. The Vational Opinion Rescarch Ccnter at the Un1ver51tv of

‘VChicago, in a study complcted dur1ng the early sxxt1es, est1mated

2 that ncarly 30 mlllion adults were engaged in AE and predicted

' that thc actual adult education audience would 1ncrcase faster

gthan the population in general In fact, there may be more

adults enrolled in adult education by the end of the seventies

than all children and young people from hindergarten through

;secondary school Public AE enrollments total upwards of three"‘

| and one- half million adults. lhe 1mmed1ate top priority goal of

'4”“pub11c AE 1s to reach the 65 m1111on or more adults who have not
'completcd h1gh school . Currently, 200 000 adults are enrolled
',iln high school equivalency programs, and’ about 900 000 other

”'3adults are enrolled in h1gh school diploma courses 1n the schools._,

However, the education of adults has yet to 1ntr1gue theiw

: maJor1ty of educators. This 1s espec1ally unfortunate because of

the potent1a1 lessons to be learned by general education from L

adult educat1on. Few enterprises are so varied as’ the fourth
force in education. Con51der, for example, the training programs

of business and industrial firms, military organizations, or the

Foreign Service Institute of the United States- Department of State.

Consider also the'variety of‘purposes of participants in AE.

"Adults engage in studies to learn economic survival techniques,

to raise their salaries, to refresh themselves intellectually‘and
artistically, or to\Jeplace an outdated skill with one of greater

market-value. Adults are subjected to the widest conceivable

“variety of teaching and‘motiVation techniques. . The history of AE

L Py
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is thc hlstory of much that 1s 1nnovat1ve, nmngnnutlvc. dnd humunc o

IH thc lcarnlng proccss ln spltc of th1s fact, Al has not yet

- come 1nto 1ts own.,'

: .B.e- Mcet1 g Soc1eta1 Needs u

~An example of 1nnovat1ve AF is ABE (adult bas1c educat1on_ R

]gﬁor 11teracy educat1on) ABE helps adults 1ncrease the1r own con-t‘f
,Zpetency levels and meet the1r educat1ona1 needs It can have _":V'*
'i-useful s1de effects for the ch11dren of ABE students by st1mu1a-f::‘
";t1ng and mot1vat1ng the ch11dren of the adult students to return
- or rema1n 1n school and 1ndeed to do better 1n school - In fact,
':isome have c1a1med that th1s correlat1ve result of successful ABE ’
. programs may be more 1mportant that the pr1mary purpose of teach- -
V1ng adults. An 1nnovat1on of some ABE programs 1s the 1earn1ng
",lab, an educat1ona] fac111ty in wh1ch educat1ona1 exper1ences are{.
'ava11ab1e from 8 00 a m. to 10 00 p. m. Learn1ng 1abs have been L
.rjused to help ABE students togo from 1il1teracy to a th1rd grade -b
"‘level in 150 hours, from the fourth grade to the s1xth grade level'
A1n about 120 hours, and from the seventh grade to the e1ghth grade

level in 120 hours.

Adults may vote; but they often do not. In the United States

about half of the’ adults do not vote, even in a presidential elec-
tion. Therefore, another kind of recurrent need for adults has

been c1t1zensh1p classes, . both for citizens as well as a11ens.

LA breadw1nner can expect five or more jobs during his working

carcer. The tra1n1ng and retra1n1ng for these jobs is another
k1nd of adult educat1on. " AE hns instituted the "systems" approach

to learning for adults to meet these needs. (A "system" is a

0
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l‘group of xndnvxduals, as well as. 1nterdependent elements, wh1ch
‘operate as an 1ntegrated whole in order to ach1eve a certa1n pro- ;fd
o duct ) 1nstruct1on can be looked at as a system w1th the product
- a pred1ctablc student pcrformance The components of a system |
'are the learners, the teachers, adm1n1strators, fac1l1t1es,:meth- Tflbd
'ods, mater1als, and support pexsonnel The end product is to help
’fthe adult develop competenc1es 1n the words of the psycholog1st fpb,f."
' rRobert Gagne,'"Instruct1on becomes not pr1mar1ly a matter of com-
, mun1cat1ng someth1ng that 1s to be stored Instead, 1t 1s a matter {.‘T"
Tof st1mulat1ng the use of capab1l1t1es the learner already has at S
”h1s d1sposal, and of mak1ng sure he bas the requ1s1te capab1l1t1es TV

- for the present learn1ng task as well as for many more to come "

More educat1on means more money for the educated, so adults';e

*'attend AE classes to make more money ' Accord1ng to the Un1ted

States Bureau of the Census, there 1s a d1rect relat1onsh1p be-

'“vtween years of school1ng and level of 1ncome College graduates
-7earn tw1ce as much in the1r l1fet1mes as h1gh school dropouts and
Tthree times as much as grade school dropouts E The Bureau est1mates

- the lifetime incomes for men in terms of the number of years of

formal education as follows:

Less than eight years of grade school

° = §$189,000
° Eight years of grade school = $247,000
° One to three years of high school = $284,000
.? Four years of high school = $341,000
° 'One to three years of college = $394,000
° Four years of college = $508,000
° Five or more years of college = $587,000

@)

Adult Education Responsibilities

The central responsibility for AE in the United States lies

with public education. All states have public AE programs. AE

(S )
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‘ﬂaddq to and O\tcnds }-1‘ education w1th courses (Lred1t and nonr

L]Odlt du .and non oo;xuo), Lonfclenuos, 1nst1tutes,’snort

hLourbos. lectures, 10undtablc=, hoTkshOp , Jndcpendcnt qtudy

‘(humc stud\,'corrcspondcncc study), Lounsellng dnd gu1dance, cqu1v1

Valency and plof1C1oncv teqt1n3~ and commun1ty serv1ce programs

1hc Loals of the Marvland Statc Department of Educat1on re-

flect a pc1spcgt1ve of future nceds xn AE for the sevent1es from e

;~-onc qrate' B

le»<ll1m1natc nndel eduoat1on and - 1111teraCV° ~The
- elimination of adult illiteracy really. means
the educating of all adults who are able," through
the high’'school level, cnabling them to become‘.'
high school graduates or to earn h1gh school
equ:valenC) cert1f1cates

2;L.Prepare adults for full cmploymcnt' It is'imi
.+ portant.that all unemployed adults: be made: em-
- ployable. - In time, this would help to reduce
“the, number of adults who need .to be on welfare
- ‘and alternately increase the number of. adults, L e
3;»who would be taxpayers R R T S

.35~,Adult educat1on must also hclp to tra1n under-f‘
. employed-adults so that they may find and:-hold
~ 'jobs commensurate with their abilities. The
“.elimination of under-employment helps: to elim-
inate discontent among workers and provides
hope to our poor youth that today's unskilled
job ‘is not all that he will ever be able or.
allowed to do.

-4, Pe;petuateggnd enhance democratic government:

Governmental problems, political turmoil, and
public unrest are indicators that America has
not adequately kept up on the level of citizen-
ship education and adult involvement which is
necessary to continue to enhance and perpetuate
the democratic way of government. Technological
development and rapid social change are making
it increasingly important that every adult
citizen achieve and maintain his and her full
‘civic and political responsibilities. -

s
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' §5. . Improve generaf. living:  Modern man neceds educa-
- tional - assistance 1t he is to keep up to date on.
matters pertaining to porbonal health, gcneral
welfare, and family living. = In order to maintain _
‘and increase the. current standard of 11v1ng, Mary- .
land's adult education program must -offer.a wide.
variety of well: planned quality educational ex-
periences. There is- little question that much:
could be done to raisc the- genclal level of: both
mental and ph)SlLal health in ‘Maryland. if adult
education: programs existed to assist the health .
. -professions in educating: thc gcneral pub11c for
thc preventlon of dlsease e :

6. Prov1de for Lontlnu1ng sclf rcal1zat10n._ In'a -
- ccomplex ‘and fragmented socicty, adults nced more
'opportun1t1es for self-realization so they may.
remain healthy and. continue to develop: fee11ngs

'~of wholcness and purposcfulncqs :

If A[ 1s go1ng to fulfxll 1ts rcspon51b111t1es in the seven-_“

t1es, the follow1ng programs, mater1als, and serv1ces w111 be'f-»
necdcd, _ , S _ v

1;  Lontlnuous 1earn1ng programs for a11 adults,.'
' Apartlcularly the d1sadvantaged L

- 2.;:Fu11cr ut1llzat10n of other ava11ab1e commun1ty
"'_resources outs1de thc school _ %
.'.Growlng profess1ona11sm of the adult educator R
“'seeking more: approprlate adult educat1on methods SRR
- and mater1als o : . S S

L7

4. Broaden1ng and enr1chment of curr1cu1um areas
and guidance services.

5. Increased coordination with non-educational
groups to prov1de more non- classroom activities
and community services.

6. The use of individualized instruction machines
and materials which can dispense facts and help
the student correct his own errors and move .
successfully at his own rate of speed.

7. Implementation of the new evaluat1ve criteria
- of regional accrediting associations which
serve as the base for most state high school
standardér, i graduation requirements.

8. Creation of plans for continuing education to"
solve problems of the d1qp1acement of manpower
resources. .

N&
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‘thv needs of ddults fn thts peruod of prohably the most ra;xd ‘
:chankes ln the historv‘of the natlon7:‘As one communltv college
"_ presldent has sald "Most of us nll] 11\e 1n an urban env1ronment
’*hcltleb u1ll be surv1vnl env:ronment ;ane knowledge the weapon for.i'
'.survxvxng " AL at 1ts best &ets out of the way of the learner--::'
.,ff'and lets h1m loarn '4nﬂ is, 1n essence, chal]englng the way thatf'

4childrenvhave been-taught as well as the way that adults have

i'ehould vc appl.pd to teach1n& cthd\cn and voung adults. A set
of LO“tTﬂStb between teaching thlldlen and teaching adults has
‘h;been recommended by Dr. Robert Likins of the Adult L1teracy Cen-'i

',;ter (Californla) (See Append:x A Contlast Between Teaching

ia_l Adults and Teaching Lhildren )

‘vsoc1etal needs better was recommended by former Un1ted States

"‘Comm1551oner of Lducation James Allen, who advocated a National

of~Labor, . Department of Justice, Office of Economic Opportunity,

Will a tradxtzmnnl or at least u.ual educatnon systen meet o

been tanght. The best techniques of adult teaching and learningt'

One way 1n which Ah may be used 1n the Un1ted States to meet ;'

ff,"Center for Lifetime Learning which would 1nterpret data on AB and '“w”h‘h'

'deve]op a network of communications among AE programs. Such a

center could provide opportunities for adults to join in local 3
task-centered activities to seek solutions to cOmmunity and
human-problems._ﬂln addition, it might become a key ingredient in

the reform of education at other levels as well.

D. Other Adult Education Programs

In“addition.to the education program supported by the United
States Office of Education, a variety of federal agencies conduct

adult education programs- the Department of Defense, Department

oW
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"'.,‘pondence courses., About 4 m1ll1on ddults studv at "extens1on S

PR e S

C-10-

Veterans" Adm1n1strat1on The Center for tne “‘noy ‘of “Liberal'

lducat:on for Adults est1mated one to two b11l1on dollars lS

-T,'spent on the programs of adu]t educat1on bv these government

agenc1es.;

Moreover, not only 1n federal agenc1es, but 1n the bus1ness

sector, maJor efforts in AE are be1ng made._ More than 7 000

o busmess and 1ndustr1al compan1es,_for example, rely ‘on cox*es- '

centers" | The Un1ver=1ty of Cal1forn1a, the largest of the ex-

tens1on centers, offers 6 000 courses to. 200 000 adults in 276

centers.,

Bus:; éh res have expressed concern about personnel be1ng able.' "

‘j;to keep pasm w1th rap1dly chang1ng soc1al econom1c, and pol1t1cal_-:‘
cond1t1ons and the complex1ty of the bus1ness 1tself in wh1ch the
| i:vbus1ness operates. . Amer1can Telephone and Telegraph for example, SR
: .’encourages and fac1l1tates AE courses for those employees Who are S
1nterested and concerned about the1r own pelsonal growth It pro-"

. V1des a tu1t1on refund program to encourage part1c1pat1on.. Only

through creat1ng ‘an awareness of the cont1nu1ng ‘need for learnmg

~and personal growth does the company successfully cope with a

rapidly accelerating obsolescence of knowledge.
Thus, AE becomes an aggressive management tool, a means for

growth and development for employees of corporations so that they :

* can 'sta'y abreast of trends and apply their newly acquired know.zsdg:

constructively. The means of learning may be closely controlled
problem solving, superior-subordinate counseling and decision

making, or even the preparation of reports for internal distribu-
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tlon (.ourses vary gre.ntly' "Pacl\ag,mg Mass Qpectrometry,
"-"'Recru1t1ng Black Personnel "OUEAT 9()00 Operat1on," "'A_f‘:er.tlf:e-

'Labol (.ontract 1s §1gned ,-" - -

‘itry have conducted profess1ona] cont1nmng educat1on programs
:us1ng throe broad approaches. '1nteract10n modes (1nc1ud1ng meet-
v1ngs, sem1nars,. lectures, and sabbatxcal ]eave), short courses, |
”’clubs, and laboratory act1v1t1es. 'I‘he program., a ranged by em-
:‘ployers cons1sted ma1n1y of umvers1ty cred1t courses and pro-f ’
-.vfesslonal meet:ngs, lectures, and sem1nars. |

..E.‘l The l)ecade Ahead

~'.'_:'_doub1e between 1970 and 1976 that 1s, from 44 m1111on to morn

"than 82 m1111on. The pr1nc1pa1 1ncrease W111 probably be in pro-*
"'v1ces, correspondence schools, commun1ty organ1zat1ons, and 1n--*~

'spent 10 years in front of a- telev151on tube, although rather

| - 11..

Resenrch dnd deve]opment sc1ent1st~. and engmeers 1n 1ndus- B

The est1mate of the numbcr of part1c1pants in AE w111 a1most;:_,},;”.

grams conducted by bus1ne5s, government un1ons, m111tary ser-
struct1ona1 TV (In a 11fet1me,' an Amer1can adult w111 have

11tt1e time 1n front of an educational TV tube.) 1In addition,
pub11c AE enrollments will increase.

~'An example of the built-,in'provision for AE in educational
planning is in the Wilmi'ngton, Delaware "educational park" with
a career deyelopment center, an urban ce’nter.for innovation and
AE, an opportunity center for mentally handicapped, and a center
for the creative arts. Public education'teachers might well con-
sider the 1mp11cat1ons for their own teachmg from such dwelop

ments whether they teach in elementary education, s'.econdary cau-

,1.1 1
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cation, or in a university
The young people of the nation are demanding quality educa-‘

tion. Youth considers the kind and- quality of oducation the1r

own concern. A recent study of the 1ead1ng concerns of ten thou-
sand 16 to 20 year olds stated that education, the productive use r
Of leisure time, and problems resultlng from pollution (not the
use of marijuana, prema11ta1 sex, clothing styles, or pornography),
were their major concerns. Youth want higher teacher s=laries for
their . teachers and 1ncreased counselor student ratios, a twelve
month school year, and more commun1ty centers. They recommended
‘family un1t programs (1nc1ud1ng sex education), neighborhood psy-
chological counseling serv1ces, curriculum review committees

(which include students), human relations comm1s51ons: and a
»parity of state employmentlbetween blacks and whites. They want
to know the effects of providing financial incentiues for famiiy
p1ann1ng, liberalizing abortion laws, developing programs of

voluntary ster111zation,rexpand1ng cooperative vocational programs

HES
I
i
‘
¥

' between school and 1ndustry where students on. work study curricula -
are required to return some of their earnings to the school to |
_help finance the programs L |

.Since the ultimate goal of adult education is the improvement_
of seilf and community living, the curriculum and the methods by

'which adult education is taught shou1d be functional to daily

11v1ng--functiona1 to the 1mprovement of self ‘and- the community.

As educational technologist Edgar Dale wrote, the "1nstruct10nal

' problem, then, is to achieve a balance between a heu118t1C cur-

v;riculum, one putting empha51s on learning by discovery (the

.
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iureka .effect), and the'nJQOrithmic curriculum which is carefully

systematized, skillfully sequenced, and related point by point to

the stated objectives.

Unfortunately, much of the teacher training in the United

vbtates has not done this; it has also been limited to work w1tn

ch11dren and youth in a formal situation, Simllarly, the con-

ventional curriculum of clementary and secondary education has

'7frequent1y becn geaxed only to pas51ng examinations rather than

toward equipping the- student to participate in community 1mprove-

ment. Therefore, it is suggested that the follow1ng educational

positlons be p051ted for the future:

1. That adolescents, young adults, and older adults who e1ther_

have not gone to school at all or who have left school after two

.'or three years 1nstruct1on, can. best learn if taught W1th1n the

sett1ng of the1r own needs to 1mprove their econom1c posltlon,‘

-soc1al 'status, or meet other personal needs.

2. That the communlty school is seen on the part of both gov-‘

 ernmental author1t1es and 1nd1v1dua1s living 1n the commun1ty as

a resource designed to aid in the development of the entire com-

munity, not merely the formal educat1on of the boys and g1rls

attending the schools.

3. That while the curriculun uSed must be within the principles

vapproved by the. appropr1ate governmental un1t, through full co-

operation of government off1c1als--and teachers--close 1dent1-

vf1cat10n with communit) life can -suggest helpful or. necessary

.mod1f1cations 1n ex1st1ng curr1cu1um policy.

4. That 1f learning by d01ng is an effective method of «duca-

-——
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tion, actual participation by tecachers in community life is one

of the most cffective means of adult education for teachers. The

National Lducation Association of the U.S.A., the largest educa-

tional organization in the United States, hplds "that education
should be provided from early childhood through adulthood, be

suited to the needs of the individual, be non-segregated, be

offered beyond the traditional school day and school year, be
- offered at public expense, and be required throﬁgh secondaryv

school.”" Local education associations may insist that appropriate

educattonal programs be developed for adults.

Robert A. Luke of the Vat1ona1 Education Assoc1at1on has
stated that:

kecause of the increasing use of automated machines in
industry, adult education is currently called upon to
simultaneously provide increasingly more complex levels
of technical training, while at the same time it. must up-
grade the general education of millions of individuals
who did not obtain a basic education in their youth. :
Thirty years ago, the unskilled labor force in the United
States exceeded the profess1ona1 workers by almost three
to. one. Today the situation is practically reversed--
with more than twice as many professional. workers as
laborers. ‘By 1975, only four percent ‘in the total

labor force will be unskilled workers. And, to compli-
cate the situation further, as an advancing technology
‘wipes out old jobs, it creates new ones -never heard of
'before--spec1a11sts, for example, in transistorized
circuitry, ferret reconnaissance, gyro-dynamics, iner-
tial guidance, micro- m1n1atur1zat10n, and .data telemetry

AE can present new opportun1t1es for all educat1on. It can

be more than "catch-up" education or "make-up" education. It can

help all educators learn to use the ideas we alfeady have in order

to work toward a reconstruction. of knowledge, rather than a simple

i reproduction of knowledge. As the Educational Resources Informa-
A . . o L -

tion Center Clearinghouse on Adult FEducation put ‘it:
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just:now‘being applied seriously to the elementary and secondary
schools.": Can the concept of lifclong lecarning, of ecuzation
prermanente, be caught'by everybody? Should the "basic'" AL = c¢-

gram, ABE, be predicated only upon a reading-writing progrem

.or should critical listening skills be the more importa.: skiiis

to be taught to aduits.who live in a media environment? How can

." AE be used to raise the status of the blue collar worker in a

white collar oriented culture? What about making the "B" in ABE,
"basic"; education for everyone in terms of his own specific

basic needs; that is, ABE for everyone_ih the new leisure-direeted

culture of the seventies? (See Appendix B The Leisure Worlu..)

Can AE be used to develop comprehensive educational programs for
communities? That is, how can .education become a medium to change
and restructure communities? To.bridge cultural and age gaps? - :

Or, can AE be thought of afresh as the development of "transi-

'tlon strategies" for adults’

How will AE resppnd to the following challenges of the seven-
ties? How will AE itself help to create the changes?

1. By preparing two-year olds for a life- time of . o
1earn1ng9 _ : _ S T

2. By using b10chem1ca1 and. psycholog1ca1 medica-
tion for 1earn1ng°
3. By tralnlng'thc teacher to be a '"learning clin-
‘ician," one in an array of new AE positions:
culture analyst, media specialist, information
input specialist, curriculum input specialist,
biochemical therapist, community contzct officer?

How long will courses‘last?f’Where wil1 peopli. learn? Who

will teach?‘ What will be taught and who will decide how it wiil

be taught? Will adult educators really become change agents:
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What will be the felntionship'befween-job, leisﬁre, and retirement?
What will be the naturc of a Léarnihg Society, (post-industrial
society, knowledge society, scrvice écohomy), one ﬁhichuany adult
can'cnter or exit at any time?

About one-third of the tcacher trainingvinstitution graduates
never teach. Besides, one-third of the seventy percent who do
teach drop out of teachihg after one year. AE suggests an aréenai
of alternatives to improve teacher tréining. Will AE be used by
teacher trainers to hold teachers in the profession and help them
catch the excitement of.teaching--ahd of learning? Will AE be-
come one of the "Qlterhatives in education?" Hopefully, in the

pluralistic mix of public and private education, teachers in

each sector will use the best from AE, the fourth force in edu- '.'5
cation, to improve the teaching-ahd learﬁing.of bofh chiidren .
and adults. Within the stimulating matrix of the fourth force in
the 1970's, what can and»shouid be the intefaction, already allud-

ed to, between adult education and general education?
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‘adults were enrolled in AE (16.1 percent) than in full-
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IT. THE INTERACTION

The importance of the interaction between AE and GE is high-
lighted by ébpurtion of the 1972 report of the

al Advisory Committee for Out-of-School Education. This report

emphasized the significance of school educational systems taking

part in adult educatioh, not that the formal system absorbs

adult education, but rather that the education of young people

should be influenced, when appropriate, by contact with adult

education, and that‘schools should not be centent to be places

whére pupils come to be taught, but should themsclves move out-

wards into the coﬁmunity. Note that for the first time, more

time
regular schoolingE(B,l percent) in 1971.

Professor T. Husen corroborates the importance of the inter-

action of GE and AE:

Many current signs portend a shift of emphasis among
the preprimary school, secondary school, and adult
education. A growing body of opinion holds that the
secondary school has "had its share" and that the
time has come to give higher priority to the pre-
primary school and to adult education. Attention
has already been called to studies that have demon-
strated the crucial importance of preschool years to
the Pupil's ability to benefit from recgular school-
ing. As to adult education, the available evidence
indicates that most of the people who take advantage
of the new opportunities for improved formal educa-
tion or career-related training are those who are
already solvent financially, whereas a section of
the populace within the low-wage group, and the
cultural outsiders, have remained beyond reach.
Thus in Sweden, for instance, various possibilit-.
have been discussed of investing in "searching-cut
programs. - Insofar as the idea of "recurrent" or
""sandwiched" education is institutionalized,-so ‘
that it becomes normal to tread on-a guaranteed cdu-
, cational path after spending a number of years ir
the secondary school, the hitherto t-tal dominance
i“¢ of the school in the educational systex w:ill be reduced. -
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order to explorqlthebinteraction of adult education and

education, thi§ section will focus on four different

of the 1nteract10n process:

'0 1n10ns of Teachers on Awardln Credits to
- Secondary School 3tudents for KsuIt Education

Courses

‘ Sufvez of Teachers of Adults and Adm1nlstrators
o A ult Education Programs . v

Bases for the»Interaction

Examples of Educational Interaction
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A. Upinions_of Teachcers on Awarding Credits to Secondary School
Students tor Adult Education Courses

Should high school students be awarded credits tow&rd secon-
dary schoolbgraduétion for courses taken in the ﬁdult education
program of the public‘schbols_dr community colleges? In some
D : schools this is alrcady taking placé;'in'other schools . the awhrdj

ing of credit has been recommended.'
The following seven opinibnS'werc factored from the responses
of the educator participants in "Operation Retrospect: Principles
" of Adult Education Applied to ;Eérning in Kindergarten through
Grade 1.," the first university-credit course'considering‘the
interaction of AE and GE. ~These opinions also suggest implica-

tions of the interaction betwcen AL and GE.

OPINION ONE

The goals and objectives of adult education for the state of

} ' California are:

To help individuals develop civic responsibility and
involvement in their community, realize their indiv-
idual capacitics and potential for personal growth,
maintain effective human relationships and become
more cconomically efficient. :

To achieve. these goals, adult education must actively : -
seek out, -as well as be responsive to, a wide variety. N i
of student and community needs. Adult education must ‘ -
be ready to provide the community with the leadership
and educational resources needed for improving ‘both

the individual and society.

SR IR S N

Why do we educate and givebout high school diplomas? Is it

not for the same reasons? If adult education classes are given {

‘to adults for credit, then.why‘ﬁdt’for‘high school students?

ey

R

Some of the édult education and community college courses which
are given'for credit are not offered in high schools; if a high

school student finds the time and can effectively learn what'he

L}
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must know in order to 1u1t111 requlrements for a grade, then he
should be glvcn the grade and the credit wh1ch accompanlos it,
| Are sccondary school students ready for adu]t_cducation
classes? Do they think in the samc terms as adults? Are they
capable of making their own decisions-as to what they want?
S And is what they want- now going to match their tastes ten years
I .

from now, or will they wish they had acted on the adV1ce of a

teacher or counselor? 1If a student drops out of high school and R

then comes back to AE classes to obtain a high school d1ploma, i
then waht? Thc h1gh school students who don't drop out should

be. able to get cqual adult education credlt as those who drop

out and then come back (through adult educat1on) to obtain cred1t

for graduatlon

That'piece of paper called a diploma does not measure how

much one knows, how much one can do, or how far one can go. Only

the 1nd1v1dua1 h1msclf can prove that by hlS accompllshments. ln'_-

LT et >

order to accompl1sh goals, he muist have more knowledge Whether
he gets it from books, people, the streets, the schools, his own . P

exper1ences, self- d1sc1p11ne, pract1ce, or adult education, he may

-~
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find that the greatest knowledge he has cannot be measured in terms

of un1ts,‘cred1ts, or degrees.

Yet, know1ng all this, a person feels the need for a diploma

because it opens doors--doors to better jobs, a better environment,

and a better llﬁe.} In order to get this d1ploma, the student needst

credits. He should be 1ssued credits accor d1ng to his performance,

e - not for that scrap of paper called a d1ploma, but for the thlngs
| that the u1ploma will br1ng '

s ST Tt AL QALY A et e )
R e

\
bt




-21-

COPINTON THO

:High school students should be awarded credit toward high

school graduation for courses taken in adult education programs.

Mlowever, they should first obtain permission from a principal

and the courses should be approvéd by a:teacher or counsélor.
Flexible schéduliﬁg not only will help them to acéumulate elec-
tive'credit; but will provide them with an opportunity to par-
ticipate in instruﬁtionql activities in a relaxed atmosphere,

a setting which has proven to be bencficial to some students

- who have found the adult gestalt more relevant.

" OPINION THREE

It makes good sense to allow students at the high school
level to take advantage of the adult programs offered at com-

mun1ty colleges, vocational schools, and commerc1a1 schools.

'H1gh school_students who need extra classes at the adult level

are unique;_they‘are'either over-achievers or under achievers
at their high school.

Consider thé over4achiever. Many student< in the1r last

college credit for_the1r work. Usually the subject material is
an "enrichment-type" course. However, ther¢bare also third year

students who would like to be able to take more courses than the

daily five.éléss peribds will allow,‘ Many studehts need to take

typing,-but'dislike‘giviﬁg up‘a period to this in place of a

course Suth‘as;chemistry  These studentS‘could take an evehing
'*ciaSS in typing Other useful courseq are speed- reaolng, foreign

ulanguages, and many k1nds of art.

PRUNS S N
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~ year of high school ma) attend Jun1or college classes and rece1ve‘
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Serious «nd talentced art students often find their high school
“classes full of loafers and students of little or no artistic
ability. If some standards‘of-proficiency were used to progress”

;3 _ - to advanced courses, many art students could benefit greatly

from the advanoed instruction that is available in adult courses.
High school students should be allowed and, indeed, encouraged
to take advantage of the more advanced and specialiied adult

classes which could be made available to them.

B ‘».' " The American system of education at the secondary level has

done a good job of taking care of the needs of the college?bound'

St Ve el

student. Over-achievers are more vocal in their demands and so

TS

‘are their parents. But this is not the case for the under-achiever.

Y

- He 1s not very vocal, and many of the parents of these students
_ do not eV1dence muoh interest in the performance of the1r child-

ren. Can these under ach1evers, the potent1al dropout students,

RIS LTI R

benef1t by taklng some adult classes along with their regular

* L.

"~ high school work?

Vocat1ona1 courses"atdthe high school level are too short.

e

The students do not have enough time to complete their work un-
. til it is time to clean up and hurry on to the next class. In

'E- -~ contrast, the adult classes in vocationil areas are longer. The o 'é

knowledge that‘w111 be of pract1ca1 value to-them;
"Many'of the hard-core‘disciplinary problem students find‘

themsclves in a continuation high school where the hours of in-

struction are usually’half_the regular1school attendence time..

Too few of these continuation schools have vocational classes,

o et et i e .

anddthefshortened‘oVer-all‘time'usually'allows only'time.for‘the,

f‘b’"
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‘required courses of history, English, and mathematics Eet, th

are the courses that have never held much faszinaticn f,r the

',students who have rarely related in a pos1t1" ‘way ¢ tne nlgn

~school curr1culum and atmosphere. Usually these s*udents drift

out of school and into the "last to be hired, first to b«

exse

fired" segment of our populat1on that eventually ends up on thc

growing welfare rolls.

There is a. need for more and better counsel1ng for potentic:

drOpouts, where they can be introduced to the pcssibil ties of
taking and benef1t1ng from adult classes that are available to -
them. It is highly deszrable to allow high scboo] students to
take advantage of the many adult classes. that are ava.iiable.

Whether these classes are of an enrichment type for the above-

»,average ach1ever, or the shop type courses for the under-

ach1ever, there is much to be ga1ned by comb1n1ng the resources
of the adult classes with the regular h1gh school courses.

OPINION FOUR

I must speak of the s1tuat1on with which I am most fam1l1ar

a commun1ty college d1str1ct wh1ch separated the adult educat1on

and occupat1onal d1V1510ns from the school d1str1ct and l1nked

them with ‘the c1ty college. Academ1c courses requ1red for h'f'

. school d1plomas are offered at all these adult educat1cn cant v

. My exper1ence has been ma1nly w1th fore1gn students in Engl1sh

as a Second Language courses where cred1ts are given only in the

Lo

T'advanced courses and with: the h1gh school acadcm1c subJects. ”he'
‘ former classes are compr1sed ch1efly of students eager to achieve

',fan Amerlcan h1gh school d1ploma with the future goal of h1gher ,‘

PRIV
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education at a college or university. Since these s.udents are
almost entircly learninp-oricnted therc are relatively few
attendence or discipline problems. Rathcr, thc students present o
a. challenge to the 1nstructor to flll the1r nceds in overcommg : »,
English language 11m1tatlons The classes are almost always |
) stlmulatlng, serious, and fruitful. Many of the adult students
_progress to the high school courSes where they‘ continue as
achieving students. On the other hand, many clas.ses in the‘high
school academ1c subJects (p1 imarily United States history, civics,
.~ and laboratory courses) are aimed at the dropouts and present a
‘"last chance" for them to achieve goals which they failed in the
past. | . |
In ‘the American society, a d1ploma and now a skill are de-.
manded by almost all employels In prevmus years, unschooled
men and women were able to forge maJor enterprises through nat1ve

' : 1nte111gence and gr1t but no longer. A generation ago a person

could seek and f1nd employment in some f1eld that afforded econ-
omic securlty, but the young person today f1nds ‘the job 51tuatlon
almost desparate unless he has had academic and technlcal tra1n1ng.

Adult centers must help people to comp]ctc their studies to the

polnt where they are employable or ready to pursue further cduca- - }
Adult educatlon has managed to flll the need for many drop- | 5
outs. Young men and women, often averse to the whole lcarn1M B : 1.

process “have found in adult classcs an atmosphere they can

e L T
..

iaccept and hopefully learn to ench M.my respond excellcntly, D

f° COUTSG. but it 1s the "hard core" that present the greatest i

)
]
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‘demand to the teacher s ab111ty, f1rst to get a student therc'-‘? R )
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second, to vonduct a ccurse that appeals to this type of student

so that he will become interested in learning; third, sey Lim

through to completion of his studics.

An incrcasing number of employers arc.now accepting a General

Education Development certificate in place of a high school di-
ploma. The GED'program mcets the neecds of manyb of our students.
who would probably never complete all the r'cquircd high school
Lourscs, and has certalnly been a boon in many ways. However,
as the scenc changcs, so ‘perhaps will the demands of employers.
I feel that a student is much more sccure if he has the regular

high school diploma. To that end, it is my firm conviction that

high school credit should be given to students in'adult edu'cati‘on,

=

~providing, of course, that they perform well cnough to warrant

the credit.

OPIMON FIVE

Hu.h school students should be awarded cred1t toward h1gh

. -cation Llasses or_ in the community colleges. By rece1v1ng- c_re_cilt"

from these"institutions a high school student would :iave the op-
portun1ty to graduate sooner or carry a job while Lomg to scbool

The student tak1ng adu1t edutat1on courses would have a wlder

selection of courses to take and would perhaps be able to tale
more- vocat1ona1 classes which would- enable him to get a better

: JOb when he f1n1shes school Some schools m1ght even be able to

prov1de Job placement ass1stam.e

~ school graduat1on for courses taken in publxc school adult edu-.

| I also th1nk that the idea of havmg m1xed ages of h1gh school ’

_,students.and adult students _would be txcelilent. The exper;ence'

e
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which adults would add to the class would make classwork seem

"eg;morc relcvant--a more realistic learning situation WOuld be

crtated I also feel that all students would be ‘more motlvated
‘by a more f1ex1b1e schedu11ng, not only would there-b more

'_learn1ng, but w1th1n these two groups there uoulo be an inter- -

o 'change of ideas and through this commun1cat1on, understand1ng,

"_y;and enJoyment

Another 1dea wh1ch shou1d be explored more thorough y is

’compulsory educat1on. How - much 1earn1ng is. rea11y tak1ng place

'7:y1n the schools where the student 1s ‘forced. to attend° Would it

lnot ‘be better to rethink some of thc concepts on graduation re-

» jqu1rements, as we11 as the schedul1ng used for h1gh school and,

'1nstead use an 8:00-a.m. to 10: 00 p.m. schedule so that students
"cou1d enroll anyt1me°

o [ be11eve that the 18 year age for compulsorv educatlon set
uby ‘law is far too h1gh With some students, the last year of
hh1gh school is almost a tota1 waste., In add1t1on, there is ‘a

‘1ack of vocat1ona1 tra1n1ng--tra1n1ng that would meet the re-

'_~qu1rements set by bus1ness and - 1ndustry Students now are not

doften prepared enough for the working world,-much ret ra1n1ng has
to. be ‘done by 1ndustry This should be the age of a1ternat1ve
:educat1on, -and adu1t educatlon should be ab1e to. p1ay a chOT
:h'role in prepar1ng the youth as well as adu1ts.

OPINION SIX

There are several educat1ona1 breakthroughs that are occurr1ng

”it 1n adu1t educatlon courses that may be app11cnb1e 1n teach1ng both

- elementary and/or secondary sc hool'students. Because adults have

- e e
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'mort :tsponsxbllltlcs, such as fam111es and jobs, the adult class

has to fit the adult necd in terms cf schedul1ng A‘class can

be given at an odd or unusual hour An interesting type of

schedullng is being carr1ed out in Nevada. Nevada has the
- usual high school class scheduling from-9'00'a m to 3'00 p.m.

* There is an hour when the school is closed for the janitors to

work. lhe the school re- opens at 4 00 p m. and remains open

untzl m-dn1ght to f1t the needs of employces in the ganb11ng in-

vdusrry

Wh) can' t a variation of th1s type of schedu11ng be arranged

:1n the elementary and hngh schools? Some.people are‘day people l
- and some’peoplc are n1ght:people. Some peoplc'learnvmore in the

-morning hours, some in the afternoon, and some even in the late

hours of the.early'morning;‘ In college, some students do better
in classes before lunch. The "disadvantaged" ghetto or welfare

childfs'parents may:sleep late into the morning or earlyiafter-

'noon after being up late the’previous night‘ The child may try

to be attentive in elass, but may be drowsy or. fall asleep Add

to th1s that there may be no qu1et place to study in the. even1ng
and you have a potent1al dropout Why not a schedul1ng that |
parallels 11fe styles’ | o |

rhree or six-week courses could ‘be: offered to the elementary

and secondary student uWhy does a student have to attend school

for‘a'full semester7 Do all courses lend themselves equally well-j
to the semester system7 There needs to be more thought about thev
'year-round sehool; Séhool does not have to be’ closed:for the~

tsummer'Vacation;‘ The original purpose for cloSing:school during

4t L

oy

RS Y PPN O R ST




I A D

N

2Ly

tﬁe sumEer wa;.fa enshie young ﬁcop:o to hork in f%o'f?clds and
harveszt- the Crog. Low wrth machines daxwh tnc ch1tcl part of
the v.*(n"}\,fthc""e is‘blzo roui need !fm‘ .'<.“uda:|nt5’¢0 be out ¢f school
atethis time. Thls'ié a very poud exampic of cuitural lag..
The elemcntarv ena éétondurv schOois should be open contin-
= uou%ly to pd1’nts and uot 1u>L on Cpen liousc days. This is . 2@
similar to the }vubew1lo who' cl HYHES h01 houxe only when she
knows she is go‘ng to have compnnv.' kecplng schools open con-
t1nuuusxv would keen a dcsxrable prQb\dle on the tcacher.
[ | C icttlng adults attend the high suhool uou]d have a p051t1ve

effect on discipiino. It would show parents what really goes

on in the Classruem.- Nuny pnrcnts wnuld be amazed and some
WOuld‘he horrificq if theykncw what goex on in the classroom
under the title ef 1earning. This would be nnother way of press-
ing teauhcrs to do' the hcﬁt.

- "Term schools'" are anothcr bxeakthrough in education. "Term

schools" 11e thools in whxch locatl compan1es have mobllc class-
rqqms. Thcy f1ll a pertlgular need and when that need is f111ed o
the} leave. bome dlStrlCtS are seeklng.out those ddults who are
'"hard to reach and hard to teach"' forming an nllxance of educa-
tlon, business, and 1ndustry to creatc -and train for new jobs;
prov1d1ng bJ-llngual 1n<truct1on. offcr1ng classes in the uelﬂh-
borhood to bc <erved ‘through 1nstant or. muh1;c clusSTCOMS ;
_act1vel) work1ng w1th ne1ghborhood groups, and 1n other ua)s o

tailoring'programs to mecet thv nceds of ‘adults.

e'{e - ’ | Teach1ng and lcarn1ng 1n adult Llaascs tends to be en)oy-

'able;- Some lementary and high school tcaghcrs uho have tenure

R I T,

Qo 1',} = and want a secure 1ncome have stayed hlth the1r JObS. They have

o
w-‘?'
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tendeu to live~from'vatdtion to vacation. This attitudeb‘
of enduranee spllls over into the classroom and kills
student mot1vatlon On the other hand, in adult edu-
cation, many tCﬂthOls qre-enthuslastl about teaehing.

Vacatlon is often a time for preparation of additional.
learn1ng materlals. They do not nceessar1l) ‘train for:_
the OLCUPGTIOH of teacher of adults They often enter

‘ the fleld by accident. But. thc) Scem to look forward

‘to their jobs, rather than dreadxng them. They seem
happ} uith}the1r studentc and other faculty members

thev have met on the Jjob..

dr .
A
F]

The le]ecture; an adaption of a confcrence-céll
concept, enables groups of‘persons in far-flung
gcogxaphledl IOLdtIOHS to. pdrt1c1pate 51multaneously

in conversations and d1scuss1ons via special telephone

1nstallatlons

The Flectrowxlter is a hr1t1ng pad and stylus which
‘can electron1cally transm1t wrltlng which may be w1de1y
‘used 1n the future Impressxons are 1nstantaneousl)
reproduced and can be proJected onto a screen hefore
groups which may be remote from each other.'~

In adult educnt:on, students are often grouped
accordlng to the1r sk1ll levcls and accordlng to‘
b.the1r 1nterests s In the elementaxv and high schools,
students are.-grouped. accord1ng to',age »level. This

in

does not allow for differences Tates of ma- -
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turity. We. tend to think that all learning tomes fror the teacher

and the rc\tbool ln the adult classes the teacher and the student

arc.often on un equnl fnotlnk

OPINION SEVE | R
lhe Alr Transportation OCLupatronal Lourse is an adult educa- |
‘tion program. The studcnts developtd their own 1mag1nary airline
(a real airline footed the bill) and set up a regular”business
and‘ran it thcmse=v=s. " The program was des1gned to g1ve students g?
an oppertunity to learn the skills necessary for running an air- ,
L | : 11ne.‘ Jobs were assigned to each‘student--this along,with'job‘
| application preparation, puhlic relations,'and the'written busi-
_ness communlcatlons which would accompnny such a venture. Absen-
teceism dropped to prattlcally zero; students could see reasons

- for learnlng, ‘enthusiasm and 1nterest sonrd and they were deve-

t»lopxng skills which would bencf1t their future. An occupat1ona1 .
 course such as th1s could be related to almost any 1ndustry and “; ' '{
set up to bc used 1in grades K-12. ‘

Another idea which a few adult educators have considered is

- that compulsory education after the e1ghth grade should be aban-'

doned and (the 1dea horrowed from AF) only those who really want'
‘to continuc the1r educat1on need to:go to school If students : _,: '54-
begin to realize that educat1on is a p11V11ege and leads to a i
.é ' better job, bette1 commun1ty relatlons and better life, they: ¢
:§ | o | most likely would becomc the1r own d19c1p11nar1ans.k ' | "'.k }h' &

bome educators say - that wc do need compulsorv educat1on but

~.not compulsory attendence so. some thought should be given to the,

1dea that the number of hours 1n class should not count' it 1s_r

"what a student learns that counts, whether 1t takes h1m th1rty H,'“,,‘.; ?5
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‘minutes or three hours. >”1nv many schools sit idle in the eve-

ning and at‘night‘ The ttxpa)ers have paid for these schools.

Why aren't these schools opencd to the adult cducators who could

well use “the pxoper fa(xlltlcs (with blackboards, 11brar1es

cbathrooms heat, vent:latlon, 11ghts, ete. ), 1nstead of f1ght1ng

the encumbering circumstances with parallel buildings not set

upvfor education.

’ Some adult teachers havc come to bclieve that the school
bUIIdlng should ‘be the center of all communxt) act1V1t1es--each
school center, like thc.shOpplng centers, should be used at all

times for towu'moetings brldgc cluhs festlvals, and adult edu-

cation;‘ rhese communlty centers would be w1th1n walking distance

for most all dwellers, young and old. A good place to start to
school together--ln the same classrooms--young and old. Maybe
1t‘wou1d hclp the discipline problem the gencration gap, and -

the gifted as well .as ‘the dropouts Parents mlght enroll in

»regular high School pro;rams with the1r chx]dren.v The atmosphere

in the classroom would change appreclably--for the better.

' B. Surveys of Teachers of Adults and Admlnistrators of Adult

Education Programs

1. Survey of Teachers

.TheffoIIOwing°survey of teachers ‘of adults (Cortright, '1971)

'po1nts out specific areas of interaction between AL and ‘GE. ThlSi
survey was sent to adult educators to e11C1t att1tudes about thlS -
 'pract1ce. | | _ |
'In some school dlstrlcts ‘high school students have been eat}-
orlzed to take courses’ in the afternoon or evening adult educatlon_j

'.program. The 1tems ‘and reSponses of 76 adult educators and of

- 0.
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adult educatlon admi s 'dtors follow'

‘ a. L othink it is appropriate for high school students » i
to take aduit ~ducation' courses. , . o

res'=.zo No = 6
b. 1. If "Yes', under what conditions?
Spec1al cases (19) |
(i.e., remedial training, pregnant students,

~-as an incentive program, to prevent failure
or sepdrat1on from school)

S lo enable students to participate in ‘courses
S v not offered in the regular day school program (9)

No limitations (8)

Upon administrative consent -
- (principal or counselor) (7)

If high school student participation in AE
classes will not interferc with his regular
day program or w1th adults enrolled in classes (6)

For work- stud) puxposes (4)
To compensate for 1nsuff1c1enc1es in regular

~day curriculum in respect to student's in-
d1v1dua1 needs . (z)

PR 2

“For high school dropouts (2)
~In vocat1ona1 classes only (1)
As a supplement to regular curriculum (1)

ro maintain satlsfactory standards (1)

’If the h1gh school’ student can prof1t (1)
2. If "No", whv not? I o o ‘-
5Proh1b1t1on by federal regulat1ons (1)

.lho day school program is adequate (2)

. ‘Students may drop day program in fav01 N | o : ?
8 of evening program o (3) L -
‘5,' o ' c. Do you think that adult educatlon has “any experlence,. ‘ z-k'gf
4 o practices, or expertise that would be helpful to ele- TR %T

o mentary or secondary educatlon°

o - o Y
- Yes : Lo : > :

70 NO..'-f-‘ 6 ' U,\'

Y




. 1. If "Yes", why?

Individualized instruétion_methbds, greater
scheduling flexibility, informal voluntary ‘
education ' : ‘ (25)
More relevance to student needs (7)

Better matérials'ﬁ»mcthdds‘(ZO) 3

Wider curriculum (4)

Meaningful learning expefiqnccs:(S)

Focus on success and achievement (4)

'Individdhl progression rates, inde-
‘pendent study, programmed instruction (3)

Students ‘trcated with fairness and
respect, i.c. adult cducators are -
more student-oriented o (2)

kArethigh school students permitted to attend adult -

education classes in your district?

 Yes = §3 No - 23

' Which classes are high school students permitted to
~attend? ’ : : -

A1l offerings (19) o
- Makeup classes, review (non-credit) (5)

Crafts classes, interest, non-credit
- enrichment . o (8)

Courses which are unavailable in the
day program B o (8)

~Graduation credit, high school completion (11)
All classes except GED (2) BT

Under what circumstances are high school students

permitted to participate in adult education classes?

"1-With administrative concent (16)

1In suhmer classes only (2)

Under-age reqUiremeht stipulétionS‘(G),j

re

- For attendence in classes unavailable in day program (1)
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One class per semester (2)
[f family Finances are limited (1)

. Adults are given priority (2)

-

1f no day sch001 interference exists‘(l).

- v No credit (1)

23 et P, o AT 2

Dropouts only (1) ;

;‘ Teachers of both AL and GE in the Rocky Mounta1n reglon of :

the Un1ted States were surveyed by V. Ganks in order to learn g

about the 1nteract1on of AL and GE as practiced in the schools E

. of that region. .TeaChers were_guestioned about how their exper- o ;
'ience5~while teaching adults have affected them and their work [

:w1th elementary and secondary students The results of the sur-‘ !

vey 1nd1cated that the cffects. have becn pos1t1ve and far reach1ng

for both teachers and students The teachers surveyed empha51zed

that - ' ."_” e : S S o o R
‘a.  Teaching adults--most of whom are parents--
provides a new and deeper understand1ng
of ch1ldren » _
b. The tcacher s ability to relate to the student :
can affect the student's capacity for learnlng :
and his feelings about h1mse1f . 1.
C. Ch1ldren need more tra1n1ng in 1nterpersonal : §
‘ _relat1onsh1ps 3
| L .
d. Activities in the c1assroom must . be relevant : §
' to the needs and ab1l1t1es of the 1nd1v1dual E
. e. A teacher ga1ns new 1ns1ghts into- h1mse1f and ,
o his profess1on when he works w1th adults . |
.ff Respondents fe1t thev have much more open and reveal1ng d1s-
! cussions w1th parents in their adult classes, where adults freely - 'h
E discuss- the problems thcy face as- parents One teacher remarked

‘"I have more apprec1at1on of the ch11dren I teach 51nce I know ~.'f}§b i

‘some of the problems the1r parents have " When they reallze th1s,

o
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tcachers in adult oducutxon programs arc more semnsitive to the

immediate nceds and 5oals of young people in thcxr regulac

classes es. lclthers of Jdults also develop fresh attitudes and

ncw touch:ng-technlquos An enthua1nst1c thLhCP felt th has

hencfxtcd immcasurably from teachxng adults. She finds that

- she is:

less timid about trying new apbroaches in her high
school lasses, :

morc aware of each individual student, no matter how
large the class, »

better able to help tecndgcrx in her regular classes
with their reading problems--even though she has had
little formal - tralnlng in the teach1ng of roadlng.

a more confident, more flexible person in any class-
room. - o ’ ' :

Onlv after teachlng adults have mdny teachers realized so keenly
the 1nd011blc 1mprcss1ons left on their students by elementary
and setondary school tcathcrs

In a study of its const1tuent members, the Committee on Adult
ldutatxon of thc "World Lonfederatlon of Organizations of the Teach-

1ng Prochblon viewed adult educatlon as ‘a form of educatlonal

’endcavor whlch could 1nf1uence--and 1ndeed change——educatlonal

programs estab11shed for chlldren and adoleseents.> As adult

‘educatore contlnue to c~ﬂduct effectlve programs in occupatlonal
‘educat1on, th1s could widen and de pen the Lommltment of the edu-

catlonal authorlty ‘to make occupat1onal (career) education a more
“51gn1f1cant part of edutat1ona1 programs for ch11dren. Since. _
eadult educat1on programs must 1nev1tabl) serve tho needs of the
etndlv:dual student in terms of his - communlty l1fe, adult educa-

‘ t10n programs could entourage schools to sclf consc1ously seek

to exert a greater 1nf1uente on the ctonom1t soc1a1 p011t1cal

MJ_\"““ P
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development of the communities in which they are locatec.

rhe lnfoxmnl methods of adult education should be ettended

to thc teachan plttern& of schouls, the need for all educat1on--

'partnculally_adult educat1on--to emphasize the interdependence

that exists between adult education and commUnity development'

'.tho neced to stlmulate 1nc1eased usc of telev1s1on as a conduit

for adult educatlon programs' dnd the need for teacher tra1n1ng
institutions to provide courses i the mecthods of.worklng with'
adults to all? teachers, including those who, at the tine of their
pre-service;training,.were expected to teach}children.

2. ‘Survcy of‘AdminiStrators

A Survey of adult'education administrators throughout the

}Unlted States was carrled out by T. Damon and J. Harper to assess

thc roles ot Al adm1n1strators.v Items 22 and 23 of the survey

_dealt with the interaction of AE and CI

Are hlgh school students permltted to attend AE classes’

‘ Yes = 356 - No =7
a. Lourses for graduation credit (248)

" b. Courses not avallable in day school curriculum (214)
ctovTake course,wbut withOut credit (155)
d.” May attend classes with parents (111)
e. For other purposes (37)
Can clementary or secondary educatlon learn from AE’ |

B | Yes = 281  No = 79
' a.-'Plex1b111ty, empathy R

b, Relevnncy to student
C. Lloscr student teacher relat10nsh1p
,d.f,More successful w1th d1sadvantaged students

More realistic ,""‘1“
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C. Bases for the Interaction

Margaret Mead has pulnted out that the mcmbers of each gener-
_atxun are 1wm151ants in time: ecach 5enerat10n of youth posSeSses
knowledge thut older people huve'not and will not possess. Sim-
Jlarl), each generation of adults has exper1ences at a given
,po:nt in time which ch11dren have not yet experienced and which
the chlldren, ptrhap>, will never experlente in the same form
‘as the adults.  Conditions have changed s1nce adults were child-

r - _ ren. Can we predltt from the educatlonal problems and remedies

of adult populatlons hhth we now encounter, how we mlght better
serve low learncers in the sehool ~of today?

Dux1np the 1010 National Conference of the Assoc1at1on for
buperv151on and Lu1r1culum Development the flxet program on the
1nteractlon at a nut1onal conference was presented._ The follow-
ing tvpolog) tfor the 1nteractlon of AE and GE was deV°loped by

E. krumblen at the conferenee

1. ‘What and why'1s under- ach1ev1ng9

to
.

: : : Can anyone learn fast enough to be full) prepared : |
€ [ - for the knowledge explos1on9 S

; 3. Educat1on and excellence requlre cont1nu1ng effort.

4. 'Cond1tlons under whlch adult 1earn1ng can be max-
B 1mlzed : :

: ‘ a. Five variables need to he recons1dered in
. : o order to’ entourage learnlng

for mastery

‘aptitude o _ : ' ,

quality of teaching ' o . ‘ S
~ ability to understand teach1ng - ‘ '

.perseverance

‘time allowed for learn1n5

B,;Cho1ce mak1ng
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c¢. Taking expurience into consideration
d. Taking age into_ consideration

C. Pr0\1d1n5 highly 1ntnro=t1ng, st1mu1at1ng _ : E
experlenccs : B

| o : i
f. PPO\Id‘ng short-term, middle- rangc and long- R
range skills ' : ﬁ‘

5. Conditions which must be fulfllled in order to develop
motivation and suqtalned performance:

R ST

e o SR

a. A h1gh frustratlon to]crance must be developed‘

b. One must acvelop an 1man of oneself in the
-~ future .

c. The approbat1on of qlgnxfleant adultq is
xcqu:rcd :

A AR Rin

‘M.’lm &
R it L s

R

d. One must have an apprec13t1on and an understand-
-~ ing of one's own errors and gullt to be affected
hy r1t1e1sm

6. How a humane envzlonment for lcarn1nq can contribute
to the achievement of conditions which will promote
continuing cducat1on and perqonal dcvelopment in ; ' s
later yeals R ‘ L - ‘t“

) 1

a. Provide peace for the_individua]

‘b. Provide students with opportun1tles for mean- IR o
ingful- ChOJLc . . -

(g}

Utilize studontq' knowledge and cxperiences L
- as maJox educatlonal resources |

d. Prov1dc regular discussion with individuals and ' i
- groups. of levels of attannment and aqp1rat1on
ot the studentq

PP P

c;vDevelop-regular'cvaluation with students on
methods_ofrtoaching and-learnin A

|
'jé' - f. Arrange classroom exper1cnces pr v1ding:sma11,
o B : measurable attainments whlch th tudents-may
rccogn1ze _

g. PrOV1de opportun1t1cs for the regu ar. atta1n- : B R
ment . of small ’add1t1ona1 ref1nements of - older_g ' B e
skills :

n(\




h. Provide cpportunities for regular express1on
of humor on thc part of all classroom members,
including the teacher, and for "blewing oif
%toum” ' _ _ .

i. P10\1dc zcgular opportunitics for the projec-
tive expression ot hostility and for the under-
standing of these expressions by the individual
and the teacher ' '

.

Ueﬁcr1pt10n of a su'plementdrv counselling-tutorial
approach to be utilized with under-achieving children,
as part ot a humane leaxnlng environment:

: - a. llold mect1ngs with students which are face-to-
, x ' face, short, but very regular :

b. Have adult and child discuss the present level of
work : '

c. Help the child to 1dent11) Jltcrnat1veq and to
- make a real choicc¢ among them :

d. Encourage the child to pxnpoxnt one nceded and
vory basic arca, where 1mprovement in performance
behavior is needed

c. lielp the student to select small but attainable : L
goals so that he may attain some measurable sa- B A
t1<fact1on as soon as possible - L . ' BRI

L. Help ‘the student to dcvelop good habits of
: 1ca11ty testing -

g. Help the student to restructure hlS goals up-
ward or downward, in the light of the goals
“he initially selected and h1s cvaluatlon of
his succcss ‘ :

[ev—— -

SR ' he Help the student to verballvc h1s fcel1ngs
: : : Loncern1n posxtlve ach1evemcnts

9. llow can the faculty learn to part1c1pa‘e and grow into '_i{
2 humane env110nment--what we thC learned from adult f
educat1on :

“A diverse mlxture of studcnts and tcachers en- : B 1
‘r1ches the lcalnlng envxronment’ v S : A

b.'reachers should.rcgularly observc one another- o ' f &'
~at work and discuss their activities in order B 28
~to identily skills which they possess in common,
v 'but not 1nd1v1dually, uh1ch tho) can share

DR
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¢. Children erLh onc anothcr very effectlvely

. (u,ncrnt1on isoan undcr utilized lcarnlng
dp|10dch compct;tlon is over- used

¢. Removing pressure gives students and teachers
an cpportunity to recons:der plans, programs,
and act1v1t1es : .
. ox
F.fStudents and faculty should. becomed 1nvolved L
' ntogether in formulating the on-going objec- : S
‘tives and programs of study and evaluation N
of its success.  Students who are consulted ¥ v -
‘and whose advice is attended to, should be : LT
1nvolved : : : o

g. Volunteers proxldc new »k]l] vre11ef from
~tension, new perspectives and ‘opportunities
for new chemxstrv between chlldren and adults

_h.:TedChch and students need’ consultants to g1ve
- them perspectlve : .

/1fBuring the Lonferenco L. Nattress cons1dered the AE/GE 1nter-'d
“action as’"Turn1ng.On\the Turned Off Learner. | In this context - “:‘j
- he identified four characteristics of the professional person:

1. He is service-oriented or other-directed
2. He uscs a distinct‘vocabu{aryA
3. lle is the master of'specific-skills

d.  He is respon51b1e for his act1on5° that is, -he,
: 1cqu1res 11ttlc OTr no supervision

Mofc emphasis should be placed in the following areas of K-12
. education, using the best from AE:
1. 'Teaching of learning strategiese

2. Making students d1ssat1sf1cd with the1r present
knowledge

3. Showing students the 1mportance of he1p1ng each
‘ other

4.."Developing a system of values -

1
.

‘He1p1ng students understand the 1mportance of
~Jeferrcd grat111gat1on
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" D. Lxamples of hducatiOnal Interaction :g

‘grums thCh m1ght be effect1ve1y adapted and used by schools._

'educat1on programs., For some, it 1s a determ1natlon to earn
a college degrce or the sheer Joy of new knowledge that dr1ve5'
,‘them back to the classroom For others, it 1s the need to up?

_date outmoded SklllS or “to acqu1re a marketable sk111

recent massive cutback in the aerospace 1ndustry, Cal1forn1a

'1. Un1velsltv AL Proggjms,

.-

T N v ¢ DY TORME T o L ol Py 1Y

Ihe lorloulng educatlonal progrdms suggest k1nds of AE pro-

Servnng up -a menu- ranglng from flower arrang1ng for the
elderly to b1omed1clne for dlsplaced eng1neers, state colleges

are 1ur1ng mrlllons back: to school by expandlng the1r adult

But bes1des each 1nd1VLdua1 reason are the needs of peoplei“

'vto cope W1th a chang1ng world and more lelsure t1me. Durlng the‘

State Collego (Los Angeles) offered d1splaced aerospace eng1n- TR

eers a program in b1omed1ca1 eng1neer1ng The englneer works

with M D.'s. and phy51olog15ts in areas of mutual concern. These

{

;”1nclude the design of art1f1c1a1 organs “and 11mbs, the design of ‘ ﬂ;
'ftherapeut1c dev1ces, 1nstrumentat1on‘for patient monitoring,‘andc“ z
the use of computers in hospitals. =~ - o N ) ﬁ
Flor1da Technological Un1vers1ty at Orlando has moved to re- k
tra1n unemployed space workers and developed programs to he1p . . E
these employees enter careers 1n env1ronmental control The . 7&

Un1ver51ty of Akron in Ohio offers a full schedule of adult cre-

'd1t courses 1ead1ng to a degree, but also has a department of

'speC1al programs coverlng a w1de var1ety of subJects. ' There are

no admlss1on requ1rements, entrance exam1nat1ons or. appl1cat10n

vfgﬁ-t"‘
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fces to enroll in the informal non-credit courses. The non-
credit appronch to'learning makes it possthC'for adults to
'tontlnuc to lcarn 1n an Jnforma] and non- compet1t1ve environ-

“ment where interest in. learn1ng is thc only cons1derat10n Some

collcges have begun to deve]op programs a1med at those 65 years

of age and older. Eastcrn kentucky Un1vers1ty in R1chmond'offers_'
v155 classes 1n cont1nu1ng cducat1on, and persons 65 and older may‘

;enrol] frce.

2. . Kk-12 Programs S LT PR

]
L

Publlc dlssat1sfact1on v1deotape cassettes, vocal cr1t1cs,

computer tcrm1nals, r:s1ng costs, cducat1onal telev1s1on, teacher‘

fstrrkes, 1ndependent study, and dlsgruntled students have one.

thing in common. 1ogether they arc result1ng 1n exper1menta1

"educat1on w1thout walls " Th1s is an example of a k1nd of AE

g

already used by schools A prominent example'of this kind of
)
program is Ph11adelph14 s Parkway Program, now in its th1rd year

w1th over 800 young people enrolled, where h1gh school students

' choosc their own subjects of study and usc the city's institu-

tions and businesscs as classrooms.
‘Similar programs have been organized, including Chicago's

Metro High School. and Edu-Cage‘in'White Plains; New York. Gener-

‘allv suth chorts begin as"an alternative means of education for

tccnagcrs ‘who f1nd convent1ona] schools repress1ve, oppre551ve,

and 1nsens:t1vc to what they want to learn. The rationale for

these programs 1s that pcOple learn only what thcy want to learn,‘

not what someone else 1mposes on them and that they learn best’

: b) grappl1ng d1rectly w1th the world around them.
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A bodroom commun1tv outside Tacoma,>Wash1ngton--whose elem-
ontam) stlools havo a 53 percent pupil turnover rate--1s rcshap1ng
'school time on 4’shoestr1ng budget.' School doors are'open year-
round from 7 00 a.m. until late at n1ght, Students can go to ‘tb
'}school as few as 124 days 1n the year or asrmany as 210 days.
';rranP11n P1erce‘School D1str1ct 1s a new suburb where m1l1tary
;fam111os account for a h1gh rate of trans1ence. Three years ago,
”Frankl1n Plercc Schools began to exper1ment w1th new ways to meet
”speclal needs of the1r students, both trans1ent and stat1onary |
Flex1b111ty in. school t1me 1is used as a way of equal1z1ng
ithc needs of Franklln-P1erce students. The school»year 1s‘sp11t
‘5 L t”j1nto two long semcsters and two 1nter1m per1ods of one month each
~ The school week is a. bas1c four day un1t supplemented by a f1fth ‘.’j7f'.*
'§W, e day spent in ways su1table to the student s age._ At the elemen- | :
é v | tary level,.chlldren participate in non-compet1t1ve;sports; arts,
| music, specialized'areas of science, and remedlal work' The name
: ' | of thc junior high school's program 1s "The Fl1p Flop " Boys flip-
| flop 1nto what have been trad1t1onal g1r1 subgects, such as cook1ng,
"while girls fl1p flop into such so- called "boy fields" as woodcraft. :
Students do 1ntens1ve study during the f1fth day. The one- -month o }
1nter1m periods are also used for 1ntens1ve educat1on w1th stu- |

- dents dividing their time between two courses. Students can schedule

a longer or a'shorter'school day. Loarning.centers and libraries I
are kept open for them and their parents at night. | : 1

Vital to\thevsuccess of this program has been an adult/student
SRS S ratio,of 1 to 14'wlth the $ame cost of a 1 to 30 ratio in a typical

1
b school. Extra adult staffing has come from volunteer parents who ‘ I
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work one to two days a week' paid:tencher aides who are trained"

. for Spt(lllL tasks nnd tcaaher tralnees from nearby universities
'uho uork as long as tno years hlthlﬂ the system before gettlng
~teacher status. ‘Flexible grouping has allowed individualized

.-“schcduling built around student needs. Up to-94 students work

in a large mult1 -media room w1th only one teacher and ‘an aide, |

~ while a computer records each student s responsc. Later, thed

group brcaks 1nto small groups wh1ch work w1th several adults.

Mandatory work exper1ence and career tra1n1ng are part off-'
‘the school l1fe of all students, 70 percent of whom will enter

'_the job market d1rectly upon graduatlon. Ch1]dren-1n K-12. have'

"cardboard carpentry " In the 1ntermedlate grades craft -work.
is done us1ng real materlals and too] “In Junlor h1gh school

students work 1ndependentlv in 13 occupatlonal areas outf1tted

with industrial‘equipment. In high school, students are ready

- for their . f1rst work experlence. To graduate they must have

outs1de certification from an employer that they have learned
to behave in a responsible manner on the job.

3. Public School Adult Education Programs

A variety of arrangements-have been used: in adult programs
to motivate and ‘teach adult students. Itinerant teachers for

high school completion programs for adults are used in some

- communities. Long distance telephone has been utilized for in-

dividual and group learn1ng when the best instructional resource
is some d1stance from the learners. The local telephone is

used by a community college to prov1de asslstance ‘and actual

lcssons for those pursulng certaln course modules, some of wh1ch

e
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.are on magnetic tapcs and are automat1cally keyod The relﬂxation‘
- of thc technical credential for opcration of short- range FV radio

stations holds great'promiqe.for future adult oducatlon programm1ng

. lhe Dekalh Open Campus ngh bchool day program operates three
DA

1f11tecn week sessions.. A dav student may enroll in one, two, or

~three sub;ccts per fifteen week session. The DeKalb Open Campus

ngh School night program operates five ten week sessions. "A

night student may enroll in one or two subJects per ten- week

Thc Georgia (state)'Accrediting Commission requires‘a student

fto attcnd class 1R0 hours to recelve an accred1ted un1t or 15
'quarter hours of-credlt [ach class at the DeKalb Open Campus

- High School is 150 hours 1n length so it is nccessary\that each

student attend each day Absences, excused or unexcused, are»nott
permitted; work must be made up uithin one'week of the student's
return to school. | |

- A day Studcnt can earn one accredited unit per session per

subject. A night student can earn one-third,accredited night

~unit or one adult unit each ten wecks per subject. An adult di-
- ploma cannot be awarded in the day program unless special per-

‘mission is granted by the administration. A night student can

earn‘either'an accredited or adult diploma. |

A student 1iVing outside the DeKalb School District is not
e11g1blc to receive an accredited Dekalb high school diploma.
However he or she may transfer credits back to his or her high

school and receive a diploma from that school if the pr1nc1pa1

“is in agreement.

e
g
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~An JCLled]th high ’fhool d1ploma may be obtained by com- -

plctan (nvhlccn unlts, |n.5radcs‘9512, d1str1buted as follows:

K

N -

units of‘bngllsh'

units of Social Studies ' '
‘American history and government rcqulred
unit of Biology

‘unit of Math

additional unit of Mathemat1cs or §c1ence ‘
Elcct1ve units . .

1he adult d1ploma may be. obtalned by complet1ng sixteen units

of cred1t d1str1buted.as follows

4
3
2
2

v

R
" become

ping them with strategies of learning is being planned. ‘'The over-

units of Engl1sh
units of Social Studies : '
American history and governmont requlred

2 units of Math.

units of ‘Science

.biology required -

Electlve un1ts

'.maJor effort to use telev1s1on and rad1o to both help adults

1nterested in- meetxng the1r da1ly problems and then equ1p-

all prbgram is called the Adult Learning Prbgram~ServiCe (ALPS)

of the

Corporat1on for Public Broadcast1ng, and the first segment

‘of ‘a multi- year plan with a target date of 1973 1974, is STRIVE,

a pro;ect which would include:

(1)  a weekly hour- long TV series to improve adults'

reading effectiveness, deepen their understand1ng
of mathemat1cs,‘

(2) . a weekly variety of short radioc features to improve

- skills for solving family problems, create awareness
of 1mproved status of workers, and 1nvolve listeners
in community part1c1pat1on.

ALPS 1s work1ng w1th its aff1l1ate publlc broadcast1ng stat1ons

and nat1onal educatlon organ1zat10ns in the United States as well

‘as w1th 1ndustry, govcxnment, and tummun1ty leaders in planning

ﬂ[STRIVE
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‘commun1ty - With ALPS, public L‘OAdCJStlng can extend the hor1zons
of men and women all too conslstcntly 1gnored Fhrough ALPS pub-

lic broadcastlng can extend nts own zeach as a true pub11c service. "o

'*_Fhe success of the tclev1slon learning series for children Sesame -

TV dOUld 1nf1uence teachxng 1n GE. For example part of the pro-

"GE teache:s together to plan ways to 1mplement ALPS programs
'locally.‘ The 1mpl1catlons for 1nf1uenc1ng the reform of teacher

" education is, therefore, probably the greatest corollary benef1t

They are not "n1ght schools" or adJuncts to day school GE programs

: for children and young peonle. helther are.they programs to help :

Y e

As Rohert .. B. (:xl\slt; ALPS toordlnator says "Never he-

fore hn»e ‘HL dela sopportc. thls broad seﬂment of ‘the Amcr\can_

.The 1mp11cat1on of th1s AL 1nferactlon Nlth bh - is enormous.

Strcet and The Electric Company 1nd1c1tc the potent1a1 effect1ve-'--‘

ness of good programmlng .AIPS would brlng adult educat1on through

the mcdld 1nto m1111ons of homes. In add1t1on, adult teach1ng by

gram W111 probablv 1nc1ude unlver51ty cred1t courses w1th Ah and

of the serv1ce
4. Trends ' ' :
Throughout the 1970' several other developments in American

education m1ght well be watched 1n terms of the 1nteract1on of R

AL and GE.

The North Central Assoc1at1on of Colleges and Secondary
Schools, the largest of the reglonal educatlonal accred1t1ng asso-.
c1at1ons in the Un1ted States (cover1ng n1neteen states) hds es-

nh11shed a comm1ttee to create standards for adult high schools.
Adult high schools are full- t1me operat1ons for. adults who wish

‘to complete’ h1gh school through an approved academ1c program.'

f‘n;a.
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’adnlts-pussvthe Genvra] qucational Dcvelopmcnt Iest a hlgh school
h"cquiralency" test. ather, they are bona fide academic programs :
For ddults who wish to obtain a sccondary school diploma from a "
.c1ty or stdte.‘ | }
fvbjl »‘." o thn the standaxds are approved by tho North Central Associa-
’}'\h o ftion, there is a good poss1b111ty-that the kind of f1ex1b111ty
EE lbu11t into the1. standards could- well Jnflucnce the kind of pro-
:gram whth w111 be authorlzed for GI high school programs, par-i"

i“‘ticularly by utllizlng educational cxpcriences in thp follow1ng

'areas credit for m111tary serv1ce»anvaob experience, 1ndepen-"
qdent study, and study from other schools such as correspondence

‘education. The rationale for this p051tion 1is that ‘adult’ high

schools must meet ‘the nceds of adults,'a non captive audience "to

'surv1ve.’ If the courses of study do not meet the needs of thef;.

S e

attending adult students, they will fail. GE secondary school

e AT TR

teaChers-and administrators could well explore the'flexibility
of aduit high schools-as'they’createjnew Curriculavfor'the de-
cade. | | | |

Project Interchange‘was an edocationalfprogram carried[out
by the Office of'Economic Opportunity’of'the_United States,Gov-"

ernment and the National Edncation Association}: The project

'placed pub11c school teachers for a summer or for ‘an entire
‘school year in: Job Corps Res1dent1a1 Centers for potential highp
o schoolldropouts. The 1nterchange came about when the teachers -
-’retUrned to their c1assrooms in public schools and used the ex-
‘,periences gained from. re51dent1a1 adult education.‘ Aithough:the
| fé f'ﬁhproJect has been terminated the concept of 1nterchange might bei

- 'continued Other,programs of this: kind of 1nteraction between AE

Y.}
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[land GB maykwell ho dovelowed in the decado ‘partlcularly between
fthe publ1c schools and "non- eduuat1ona1“ agenc:es of the xederal
dgovernment such as the Departmenf of Labor, the Department of
'Defense, or the Veterans Adm1n15trat1on.

In the Un1ted States a ma1or development s1nce the m1d 51xt1es'v

has been the determ1natlon of teachcrs to take 1eadersh1p 1n help-

'>1ng to declde‘_ the dJrectlons of Amerlcan educatlon part1cular1y
",1n ga1n1ng salary and welfare benef1ts for themselves. The in-

‘~creased strength of teachers is’ reflected in the 1arge enrollments

1n the 1ead1ng teacher organ1zaf1on, the Nat10na1 Educatlon Asso-

! ;c1at1on W1th ncarly one m11110n two hundred thousand members.
- :LThe new d1rectlon whlch the teachers, allxng themselves the Un1-
hfted Teach1ng Profess:on,‘are tak1ng 1s to use the legal power of
hprofes51onal negot1at1on to ga1n power to negot1ate for currlculum

and 1nstructlon. A new direction in negotiation is the negotlatlon'

for teachers of adults. The fOllOWlng gu1de11nes have been sug-'

gested by the Natlonal Educatlon Assoc1atlon for -this purpose.
‘Clearly, when teachers of adults negot1ate for 1nstructlon and
- curr1cu1um, the1r success can effect the use of the negot1atlon

 of GE- teachers of 1nstruct10n and profes51ona1 development-

R S Teacher R1ghts_h

, 1.-,"'P051tlons in the adult educatlon program sha11 be
. made available first to qualified teachers who are
~already regular employees of the school district.
Consideration will be g1ven to a teacher's area
of competence, major and minor fields of study, .
and quallty of teach1ng performance.

2. - The announcement of" open1ngs for teachers of adults N
- -shall be posted. by (date Teachers who are employed _

. 'will be notified by idate% ‘Reasons for den1a1 of -
',employment w111 be furnis ed upon request L




-s0-

171, Tcach1ng ondltlons.

1. Adult hasic chnatlon Llasscs (oxcept learning

" “laboratorics) and high school classes for adults
~shall have no nmore than 12 students per class,
‘unless changed by mutuu.;conscnt of the associa-
tion and the board of education.  Other.classes
for adults shall have no morc than the number of
_students per class negotiated for in the usual
‘day program w1thout the conscnt of. the 1nstructor.

C 2. Adult education teachcrs shall receive such ad-
"~ ditional bencfits and protect1on as. is appropr1ate
_for employces who may work at night, including -
“safety and <CLur1ty measures, heated and lighted
lessrooms, 111um1nated park1ng, and p011ce pro-
tection. ‘ ‘

T PN In order to help meet social, cultural,  and: econ-
.- mic needs of adult students, full-time teachers
R A . of elemcntary (ABE)  and h1gh school completion
i . classes for adults shall be granted up to four
L S (4) hours per month with pay to meet with commun-
G . ity, health, welfare, employment, and other re-
o . ... source spcc1al1sts from bus1ne<s,,labor,-and
-1ndustry L , o

III; Salar1es

1. . All teachcrs of adults teacthg six (6) contact
hours per week or lese will receive one-tenth of
one percent of their computed full-time base sal-
ary as an hourly rate. Teachers of adults who

- teach more than' six (6) contact hours per week
'shall receive a prorated annual. contract based :
on their training and cxperience. Those who are .
not day school teachers shall be paid at rates
comparable to public school teachers, depend1ng

~on their education and experience.

o et SN
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2. - Full-time teachers of adul'ts shall be pa1d for
C preparation time at a rate of pay comparable to
- other teachers. Teachers of .adults whose classes
- do not mcet because of administrative decision
~ shall be pa1d for. those classes lost.

. Profess1ona1 Improvement

5 , D sDur1ng the school year, at lcast twelve (12) hours-
IS -~ - of in-service educational programs in methods of
o R - teaching adults shall bc provided by the board of
education for full-timec teachers of adults at no
~ cost to teachers. Six (6) hours- of in-service edu-
e cat1on shall be prov1dcd for part t1mc teachers of

o@‘* .




V. “Adv1sory Comm1ttee on Adult £ducat1on_v7. f o | »_t . ;]d

‘adults. Teachers shall be pa1d at their regular

',_educatlon progrdm.v;
© Full-time teachers of adults sha11 be granted re-

organizations. Part-time teachers of adults shall.
_be granted released . t1me to attend one such meeting

-5l
rate of pay. In-service education programs shall

be scheduled during the regular hours of the adult

leased time to attand two meetings of professional

1.

>'4o

'Var1ous 1earn1ng a1ternat1ves to trad1t1ona1 secondary schools

khave been tr1ed such as the m1n1 schools 1n New York C1ty and |

”Berkeley; Californ1a. The Syracuse Un1vers1ty Research Corporat1on:
is undertak1ng an "external degree" program for teenagers in five

: scount1es 1n New York State w1th a potent1a1 h1gh school populat1on:~n_hdp§

’ b;»jAdm1n1strat1ve, curr1cu1ar, and method- - - ‘gJ'»mﬁ

The committee will make recommendat1ons for strength- |

"The recommendat1ons w111 be made to- the assoc1at1on

~An. Adv1sory Comm1ttee cons1st1ng of 10 members

shall be appointed, one-half by the board of
educat1on and one- half by the assoc1at1on.‘

~ The’ AdV1sory Committee sha11 meet at 1east once .
~a month 1n regard to: .

. a. "Day to- day problems in adult educat1on,'

and "n1ght school"_teachers.‘ﬂ_‘

ological considerations appropriate to o o
adult education; planning and implemen- - oot
ting -innovative - approaches to teaching o : :
~adults and reviewing adult education pro-

grams at 1east once, a’ year. ‘

|
1nc1ud1ng problems between "day school" - d; : : .ﬁ
1
1

~c. Bstabllsh1ng standards and conditions for

maintaining liaison with health, employ-
ment, and welfare agencies, as we11 as
bus1ness and industry. ' .

d. Other appropr1ate top1cs concern1ng adult
- educatlon. . ‘

ening the adult educat1on program.

and to the superintendent.
S FERE B JE K B I
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.'of 100 000. Unlverslt) .Ju]t educatlon programs have already, of

| »course, exper1mcnted w1th external degree programs such as at
“the Un1vers1ty of Oklahoma, Broollvn College, and - Syracuse Unlv-
erslty Th1s AE/GE 1nteract1on is an example of un1ver51ty |

». adult educat1on 1nf1uenc1ng secondary educat1on.‘ N

e The new plan seeks to dev1se a. plan for h1gh school age stu- :
dents who prefer to learn, and perhaps,' can learn more. effectlvely,
'out51de of the classroom--through a var1ety of 1ndependent aca-

| dem1c and commun1ty programs, work study comblnatlons, or JOb |
'1nternsh1ps.> The program 1s almed at potent1a1 dropouts from
'”h1gh schools, many of whom are academ1ca11y super1or. : The goal
is an educat:on alternat1ve of acknowledged qua11ty Surveys of

51tes such .as buslnesses and hanks, _commun1ty fac111t1es such as

B 'museums and hosp1tals, w111 be analyzed and the educat10na1 expec- ’

tations of potent1a1 students will be con51dered

The popular press appears ready to enter strongly into adult

‘ana contmumg educatlon._ Generally, books in adult educatlon have‘

| ., had a rather narrow readersh1p llo_wever, a. 1972;publicat10n by-

“the New York Times, Guide to Conti-nuing Education in America,

suggests that POPulari and "widesprea'd Dublications'in AE a're ‘now

gomg to be w1de1y ava11ab1e and perhaps eagerly rece1ved Such

pub11cat10ns may have a. far- reachmg effect on- GE.» The assumption g

is that the f1ex1b111ty and empathetlc nature of AE ‘once it is
known by the general pub11c w111 then be demanded by the pub11c
for general educat1on. - In the decade ahead another slgnpost w111 -

be to watch the receptlon and use of books such as thls one, -as

well as the number and prol1ferat1on of 51m11ar books on AB
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'An outstanding service which the interactio’n of-AE and GE.
can. make in thc detade is to help counter a var1ety of myths

about gencral cducatlon

M) th Number One

- More money ‘means. better schoow

I‘h.Ls is a. myth hard .to expla1n because 1ncreased funds for

"“-educat1on are - needed The expectatlon of the. pub11c for the

':the concepts"'about pub11c educat1on.__ Adult educat1on has advanced
‘a1be1t modestly, w1th m1nor resources. Th1s.lesson can Abe,made |

‘clear to K- 12 colleagues.v

| Myth Number Two .
' The rtgzd ratio. | : |
| Do 20 students to one teacher prov1de opt1mum 1earn1ng" It |
f1s sa1d ‘that th1s ratio was f1rst promulgated in the Babylon1an -
| Talmud. Needless to say, 1t is not appropr1ate for the 1979's
A.D. , although perhaps for the 1970's B..C.ﬁ»_ T_he result has b#sn
"the "egg-crate style of 's.chool architecture. AE ‘says‘:'x Use a -

variety of ratios .

Myth Number Three _

. That whtch i8 taught is thereby learned. o o
N The contr1but1on of adult educat1on to de mytholog1ze this | |
‘myth is to put the emphas is on 1earn1ng,»rather than on teach1ng .1' S
 That '1s, what is 1mportant in the 1earn1ng s1tuat1on is the learn- S
. er., rather than the teacher.. What the teacher says, does, and B

:‘thlnks is only s1gn1f1cant if the 1earner learns. |
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Vvth Number Four
'fLearnzng outs,de of the scheol is useless, if'nat irrelevantr
AE adv0cates the bx:nglng tovother of all learn1ng exper1ences,
' and supports the notion that learn1ng outside of school may be
very well as 1mportant, if not more 1mportant, than learn1ng Wlth-
7.inlfourTschool walls. Could 95 percent of all learning be outside
'formalpteaching? |

Myth Numbcr'Five

-Learnzng comes in neat packages.

| That is, a phys1cs class or a home econom1cs class or a’
‘is*Spanish class is the uest or the only way in wh1ch part1cu]ar
”f',learnlng can be parkaged for learn1ng AE is trying to change
'7ffthls notlon of a compartmentallzed society. AE“advocates interr

3dlsc1p11nar13n learn1ng and a strong concern “for human values.

’AE is 1nterested in adults learn1ng how to- learn.»

Myth Number Six

lffReaZ Zearntna zs oral
o Feachers often teach by talk1ng AE advocates the 1nte111-
e;pgent use of a w1de varlety of med1a tallored to 1nd1v1dual learn-
‘*siﬁg In fact w1ll the economy be able to support expen51ve pub11c
*educatlon whlch cont1nues to use the word of mouth way of teachlng?
Adult educatlon advocates the folloW1ng changes for all edu-x
1catlon 1n the 1070 S'f e R ‘ fi ‘d
(l) Greater recogn1t10n of the student as an. 1nd1v1d-».f”
fual Look -at the’ Street. Academles,.the Job . Corps

»tjﬁ‘re51dent1al learning’ centers, or the: College Level.
.+ Examination Program (CLLP) of the Educat1onal Test-.

}f’s
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- school programs, business and 1ndustr), w1th
a Metropolitan Education Board including all
relcevant facilities of a community, not the
schools alone.

(3) "Better managoment and plann1ng of human and"
material resources. - Use accountab111ty, per-
formance contracts. Teach an oppos1t1on to
'r1g1d1ty of performance.s

(4)  Use a var1ety of courses for financial support.
' : Rely not only on trad1t1ona1 tax structures.

'Summarz

;' ;_?', S Ev1dence from tcachers and adm1n1strators in the Un1ted States

S .clearly po1nts toward ‘acceptance of adult educat1on work for h1gh
‘school complet1on--for the var1ety of reasons stated Th1s may be
the most 1mportant aspect of the 1ntcract1on of AE and GE for it

' g1ves credence to the fact that AE is an 1ntegral part of pub11c
‘educat1on., In add1t1on the var1ety of AE and GE programs de-

’.scr1bed have broad potent1a1 for the 1nteract1on.‘ The AE/GE

1nteract1on holds great prom1se ‘for strengthened educatlon in 'L

dd'mhe Un1ted States dur1ng the Development Decade.‘
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B O O BlBlIObRAP“Y
 The foilowing sclections are sugg'sted as further reading on

"thc,intcraction of AE and Gfﬁ us;...b these Lr1tcr1a

(1) uscfulness of thc qelegt1on in terms of current
~ information on qdult cducation or gcneral edu-
cation;- ) N
(2) 'relcvancc of the sclectlon to the 1nteract10n

of adult Lducatlon and gcncra] oducatlon

Asqoc1at10n for Supcrv151on_dnd CUITILHIUN Development "Alter-
native Forms of Schooling." Educational ueadershvp No. 5.
deh1ngton, D.C. February, 1972. .

Assoc1at10n for SupOIV1910n and Cu1r1cu1um.Development. Curric-
“ular Concerns in a Pevolutzonary Era. Washington, D.C. 197]-

Cortr1ght, R1chard W. "How to Find What You Want--When You Need o
It." Continuing. Bducatzon. p. 51 - §5. Pennsylvan1a ‘Research
ASSOC1atcs, Ph11adc]ph1a, PcnnsylvanLa October, 1970

ERIC‘CIearinghouse on Adult Lducatlon in coopcration w1th Syra-
. cuse University.. Contznuzrg “Education for Adults. See ‘various
= : «1ssues, such as No 163 August 1971._ Syracuse, New York.

‘ve.rlsher, Stanley "Dropouts Drop Back ‘In at Dokalb " Natpon?s:‘
' Schools: LXXXVI: 2 fp.-38 - 40. August, 1070 S B

Gran, J;fRQ'V"A Follow-up Study of One hundred Eleven’ Greduates--
'Class of 1969 of the Jackson County Adult Iven1ng ngh School
_Completlon Program.‘ Undated :

»H1llsman, Sally Turnbull Entry into the Labor Market.\ The
. ' Preparation and Job Placement of Negro and White Vocational
" High School Graduates. Doctoral d1sertat10n.v New York C1ty
";.Columb1a Un1vcr51ty, 1970 [ : S

!'hHodgkln, R A, Educatzon and Ghange.‘p:flibg-f117.',Oxford. .
'.jUniver51ty Prcss. London.f 1957 _-“'5v o ‘ ,“'~ o
’ﬂfJensen, Glenn._ Secondary Educatzon Program for Adults

i HfLaram1e Wyomlng Un1vers1ty of Wyom1ng, College of Educat1on,
"121952 25 pp ' IR s -

T Luke, Robert A : "What Is &o leferent About the Secondary
‘#fLurr1cu1um for Adults?" "The Bulletin of ‘the Natzonal Assocza-‘
" titon of. Secondary Scnool Prznczpals._\llx. 209 p 196'-‘202
_March, 1065, o T e T S T
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National IducatLOn Ass OC1|r10n, Division of Adult Education'?ervice.

vUntoc"‘.ﬂaulf Education Training Package. Washington, D.C. 1972

15 pp.

North Central Association of Colleges and Secondary Schools. v
Policies and Standards for the Approval o Separately Administered

L Aadult vah Schools. (hlcago, Illinois. October, 1971.

101son, Russell F.. "Adult [ducation and ‘the Urban- ‘Crisis."

oday s EBducation. LX: 2. p. 24 - 26. February, 1971,

'Ontarlo Institute for Studics in Educatlon, Department of Adult
¥ducation. Seminar orn Mcthods 1in Comparatzve Studies in Adult -
Education. Toronto, Ontario, Canada. April 2 - 3, 1971,

Parkei, Glenn M. :and Passctt, Barry A, "The Poor Bring Adult
Education to the Ghetto." Adult Leadershz Xvi: 9. p. 326 -

328 and 348 March, 1968

Zahn, Jane C. "Differences Between Adults dnd Youth Affect1ng
,Learnlng " Adult Edueation: XVII: 2, P- 67 - 77.
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Appendix A

CONTRAST BETWEEN ADULT TUACHING
AND THE TEACHING Or CHILDREN
Children Adults
Ample time Little time available

a. Focused on the future

b. Education can be a full-
- time occupation ‘

c. Few responsibilities v

d. Do not expect quick results

‘a. Focused on the present

b. Usually a part- t1me
occupation

‘c. Many responsibilities

d. Adults expect quick resulte

 Limited experiencc and
"knowledge'

- Gaps 1n knowledge

FXtensive expcrience‘&;knowiedge

May need skill in organ1zat1on |
of knowledge

]fSeif-respecteof a child is less
‘vulnerable.
be -over come.

Minor failures can

Seif-respcctMOf ahiunedueated adult
is very vulnerable. Oné failure may . :

L make an adult res1st further educat1on.

. Can put pressurc on a ch11d to

.vkeep 1earn1ng

Pressure can be dlsestrbus’
. :pressure may kill interest.
- Mot1vat1on very 1mportant

rwrong ’e‘,

-

.'ngeachcr/student relat1onsh1p
' similar to father/son, mother/

‘?fﬁ”daughter relat1onsh1p

' Teacher/student re1at1onsh1p s1m11ar',f‘
to. frlend/frlend re1at1onsh1p RS

:fTeacher can serve as a model

iﬁi}ffor a ch11d.e3¢

";ﬂTeacher seldom serves as model

nfruetudcnt is- probably very d1fferent
'”;[from teacher . o

Adult's way of '1ife is fixed. Adultipﬁ,
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7. ldeas new to society arc

- presented along with more

traditional ones--attempts

are made to harmonlze then.

“New ideas presented as alternatives
‘to traditional ones. Choices may

require a re3ect1on of old, wh1ch
is difficult.

8. More w1111ng to accept the

-« abstract.

Demand the concrete and pract1ca1
~application to own real problems.

r) v

9. Will study theory“without
relation to application.

Will accept theory only: by ﬁay of

- explanation of practical problems.

10. School serves an uncertain

end or purpose often dic-
tated by adults

Studies must po1nt to some def1n1te
need or purpose

11;‘1Captive audience

-

~ Voluntary audience

12.

Wants demonStration, illustration,
and explanation and to be able- to

.work th1ngs out for himself.

' From: Educatton and Change by R. A Hodgk1n -Lohdonf IOkard'UhiverSity
'Press, 1957. p. 116 - 117. R ' .
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_ COPING WiTH LETSURE
For the past half cehtury, the amount of leisure time avail-

able to Americans has been increasing rapidly and experts are

~predicting even greater changes--in the amount of leisure time and .

how ﬁe use it--in the next 30 year-. | '_ : _' e
' The following projections were made in a special editorial

supplément of "Leisure Today'" in the Marth 1972 issue of the

Journai of Healbh;,PhysicaZ Education, ana Reereation:

o

By the year 2000, retirement at the age of 38 may
be commonplace. ~Many industries. are already en-
- couraging retirement hefore age 65. :

Normal and healthy life to the ages of 90 ‘and 95
are within the forseeable future and would create
© unusual demands for leisure activities.

Sabbaticals, year-long leave long accepted in the

educational community, may become an industry
" practice. SR : _ o

The re-arrangement of work time to give greater

priority to leisure is already taking place with

' some organizations testing 4-day work weeks and
‘with .the growing number of 3-day holiday weekends.
Other possibilitics include working half a year ’

~with the other half off. The average American

~nhow. has nearly 800 hours: available annually in
terms of vacation and paid holidays.

" Work will become less the central goal in life.
'Once;the source\of'fUlfillment‘and‘sclf-identity,
~ work is becoming less significant in these roles.
~ _More-people see leisure as-an opportunity for a.
. "fuller-life." . - s -

 New,1éishré;dc¢ﬁpatiohsVWill”uﬁdoubtédly_cvblve,
,nyhilejthe;workaethic-isEchanging;-peop1e sti11! - o o
“have a strong urge to be creative and productive . - ol

~_in the use of discretionary. time. .. -

A ,”_Léi§ure5ﬁillfér¢atggﬂhushaij(andﬁb@rhapéfimpos-f :‘fTJ[ 
{g;sible!):¢emand§~fqr;re;reatiqn[andﬁonﬁparksfg,; j[f”““
*vRapid”changg:and%ex¢e531ve”dccisionﬁmakingi1n‘ '
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today's society are already causing millions to
seek positive, temporary escape from an over _
stimulating man-made environment. Witness the

great surge of popularity in camping, backpacking,

hiking, and mountain climhing; the tremendous in-

~crease in attendance at national parks (198 million

people--2/3 of "the population will visit national

park areas this year . . . 298 million by 1980. By -

sheer number, people may be deprived of the very
experience of solitude they seek!. '

Americans' attitude toward ownership is changing
rapidly. So many of the "things'" in our lives

are short-lived and disposable; convenience and
use are becoming of greater importance than owner-
ship. - Experts predict an acceleratecd growth in
rental business, particularly as it applies to

" recreation and leisure.

Time will become the'country's greatest new re- .
source. ' How we use it will affect all mankind.

‘Ffom Quality of Lifé,'spécial‘néwskfeatufe from the American
Association for Health, Physical Education, and Recreation.
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