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Second Interim Report of the K-12 Project in* Career
- Development and Bridging the Gap Between School and
e Work, Watertown, South Dakota. 57201.

‘/
“Nothing . . . is so powerful as an idea whose time has come.’’

Victor Hugo n
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. o Dr RoberfM Worthington associate U.S. Commissioner of Education, led off his
- ' talk af the Commissioner’s Conference for Chief State School Officers at Washington,
D.C. June 15, 1972, with the following observahons on the Career Development Project

. . - at Watertown, South Dakota.
| '- . .
e DEVE_LOPMENTOF MODEL CAREER EDUCATION :

PROGRAMS UNDER PART CAND -
PART D OF THE VOCATIONAL EDUCATION
AMENDMENTS OF 1968 -

. . .
]
4 4.

Waterfown is @ community of 14 000 populaﬂon in the rolllng agr|culfural plains
~and lake region of northeastern South Dakota. Watertown has a public’ school
L "populahon of some 3,900 in six elementary. schools, one junior hlgh school, and one ' . B

senior high school. Watertown is the site for a Multi-District Career Center which "

. provides career exploratory experiences as well as career preparation centered on .
v career clusters for students from the Watertown Senior High School and from ten other

| .,-hlgh schools in the surrounding area. Watertown is also the site of the Lake Area . T
: . o Vocahonal Technical School, which offers career preparahon programs at the two- NN g !

' . year post-secondary level. Every student in the Watertown School Dlstrlcf is involved
o in a.comprehensive career education program, locally designed and" implemented

. with technical and financial assistance from the State Board for Vocational Education . e ,
' and the Bureau of Adult, Vocational, and Technical Education of the U.S. _Office of -
Educatlon :

L3

The Watertown Caneer Educanon program is hélping students become gware of
and prepare.for the world of work.outside of the schools. The program is designed to
acquaint pupils with the modern.world of work where they see the lmpllcayons of
. school sub|ects ‘for occupatlonal roles, improve self.concepts, upgrade achievement y
~- . . and asplrahonal levels, and’ involve parentsﬁand commumty in understqndmg the . : )
' career developmenf needs of children. : '

The emphasns of career awareness and career exploration programs "at the ' Y
elementary school and junior high school levels is on individual development, rather
- than on career selection. The need for individualizing instruction is keenly felt and -

practiced,since the decisions an individual makes reqardlng a career are umquely his
own.

i
'




Various strategies are used to accomplish the goals of the career education
- program. Occupational information is integrated into the K-6 curriculum through field ‘
v1 trip guidelines, math, reading, art, dramatics, literary and musical curriculum ideas
and materials relating to career development; through a revised testing program; and
through a study of the career life models of a variety of people. Interest surveys in the
sixth grade help students become aware of their growth as individuals. '

In the junior high school all students have an opportunity to explore many kinds of
careers through exposure to-career. clusters and to examine the education or training . "
- .. neededto enter them. The transition to career education in the junior high school is one
. of increasing tempo and intensity. Here students can build on the career awareness
: B base they developed in.the elementary grades. The-emphasis’becomes much more ofa
. direct correlaticn between specific disciplines and the world of work - Despite the more
specialized approachs each student’s course of study is still designed to allow. him
thorough exposure to il of the career clusters. Coupled with an effective occupational
guidance program, the intent is to help a student prepare himself for the career
decisions awaiting him. . :
Senior high school students can explore one or moreof 12career clusters in depth, . o
and focus on specific decision-making situations. A realistic understanding of careers
. results as a direct relationship is created between studies in school-and skills required
- for a specific. career choice. ) :

. As students begin to develop self-éstablished career goals, -guidancé and coun-
. seling services are provided to help each individual plan an educational path toward !
. the ~‘t\en_tative goal which he has set. - . .

) This path may take him through a career preparation program in the Multi-
k : ) District Career .Center, so that he can enter a job immediately upon graduation from ; >
\ high school. On the other hand, the path may take him through a two-year post- i

- secondary occupational preparation program, such as the ones offered at the Lake

Area Vocational-Technical School, enabling him to enter the world of work in a

technical-level job. For still other students, the path may involve golng through a four-

year college in preparation for a professional-type job. Placement services are

provided to insure that each exciting student is suitably piaced either into a job, a post-
secondary occupational preparation program, or a four-year college or University . .

~_program. : 7 ~

\ : .

a

The second year of project activity was one of implementation and of continued
program development. Dissemination of project information has begun, -and will .
continue and increase in intensity during the final project year.

o The Interim Report reflects the direction the project took during its second year. .o




. CLAYTC

Project

R

R

yrast

WAI ERTQWN INDEPENDENT SC‘HOOL D181 RICT No. 1
CAREER DEVELOPMENT PROJECT | ‘
WATERTOWN, SOUTH DAKOTA 57201 ‘,

ON D, CARLSON ' . 435 Tenth 1\\'£=.n\nv Northwest
Coordinator *

. Telephone: G05.380.3977
X ‘ ' September 15, 1972. -

Dr. Sidney High, Chief , o ‘
Exemplary Programs, Contracts, )
and Grants Division : . : e o
U. S, Office of Education .o
Washington, D, C. 20013 : . '

Dear Sir"

I am herewith submlttlng the Second Interlm Report of the\ Career
Development Project of.the Watertown Public Schools.

This report covers the perlod from September 14, 1971 to September
13, 1972,

Career education is serving as-a powerful catalyst in making the

entire K-12 curriculum relevant to the life of the individual
student. .

&

We are planning continued implementation and dissemination of career
education concepts in the third year of the project.

" R ctfuily, B | : S

\

. /,Mm/z e

Superintendent of Schools

. ; ‘ ' e




| A. Time Period Covered

-

.

The Second Interim Report of the Career Development Pr'oiecf covers the period

‘from September 14, 1971 to September. 13, 1972.

. '
’

B. Goals, Objectives

~ Individual development is 'emphaéized in the elementary and junior high -

programs, with more gfnpnasis placed on specific decision-making situations during

the final years of high school. An intrinsic project goal is to bring the teacher-counselor

team into a closer working relationship, pjacing increased emphasis on counseling in .

the classroom.

Project staff members have developed goals and. objectives to fulfill the seven
original project priorities, ouflined_ in the body lof thjs report. .

.

.

C. ProceduresFollowed -

The Career Development P'roiect is designed to create change through an inservice

program for counselors and through an integrated K-12 program of occupational in- °

formation, orientation, and exploration. The project is now movin g into a final phase of

infor mation dissemination and data collection for final evaluation. L
‘The elementary program is géared to eight areas of awareness, keyed to the world

of work, and integrated with the, K-6 curriculum. Teachers were given the awareness

. goals and fargets at workshops. A variety of specific career education activities, many

of them originating with teachers, were conducted at various grade ‘levels.

.Career clusters are used on the secondary level, not necessarily to zero. in on
specific skills for specificijobs, but.to emphasize the work environment. The junior high
student is exposed tothe full range of opportunities within the framework of career
clusters. In'senior high the student begins exploring and developing his interests in’
depth. . .

The Experience Center for Individual Talent Exploration — Project EXCITE — is
being developed to iftegrate all ‘career clusters within the junior high curriculum.
BXCITE will develop a rational approach to fulfilling the learning needs of fhe
emerging adolescent by providing a more etfective transition from the elementary
grades to the senior high school. It will create an opportunity to individualize in-
struction in all areas. . . _ ' : '

Occupational information centers'in the junior and senior high schools serve as
important sources of information for both students and faculty” The centers serve the
information and counseling needs of the majority of students.

)

-




D. Resulis & Accomplishments .

4
4 A

A cooperative education program for potential dropZ)wuts is designéd to keep
students in school by providing employment experiences and an oppoﬁunity to develop
a more positive self image. The work experience coordinator also maintains contact
with students who have dropped. from school, giving the dropout additional op-
portunities to evaluate himself and' his future, S ' -

Arevised testing program.has.been implemented in the district, and workshops on
using test results were held for faculty.members. This effort is a major move in shifting
some counseling activities into the classroom by.providing teachers more information
on the interests and plans of their students, ' ) .

. R
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Accepfance.of career education in the Watertown schools has carried over info the
community, where outstanding support has been received from, -business and

_ professional people and from the community at large.

Various innovative methods are being used by'fea;hers on.alljé'.l.én"eht‘ary. grade
levels. Greater emphasis is being placed on beginning competencjes. The elen'\,enfa:f'ly
curriculum specialist met with teachers by grade level to discuss present activities, -
strategies, and procedures, caréer concepts. and ideas. Curriculum materials and
equipment, career adaptations to curriculum, and curriculum references. Substitutes

were supplied for the teachers during these sessions.

-

Emphasis in the junior high revolves around the Experience Center for Individual
Talent Exploration (EXCITE), Elements of the program are being implemented for -
the 1972.73 sthool year, and additional emphasis is being placed on the role of the.
teacher in guidance. : T o

A career “planning guide, built around 1972.73 course offerings, provides a
framework for developingffuture courses in the senior high, and serves as a tool for
evaluating the importance of high school courses in relation: to career education.

. - . a3

-~ . ’

“E. Evaluation -

Three ”on—s;ife”.yisifst()theWaterfown'proiect were made in May, July and Augus't,
1972, for a total of five days. These visits enabled the evaluafors fo: :

® Receivz.’. oral and written reports and testimony from the project staff
@ .interview project staff members, administrators, and faculty personnel
® observe career education activities in classrooms and in the community .
© and review materials produced. by the project staff. '

in' general, the ev?luétion, committee concluded that:
' . ® The second year of the project was productive in terms of overall goai
attainment, , ' .
) 0, Weaknesses cited in- the first year project evaluation have been
dimihished.or corrected. ), - : )
.® The project has.been a catalyst to bring about purposeful change. '
® The influence on teachers from the career education concept has been
most effective in“the elementary schools, while the major thrust toward students
at the sec::nayy level has been through counseiing. )

-
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& For purposes of evaluation, placement, and follow-up, information should
* *be accumulated-and made available to those whose concern is career educaticn

s e ' with. all its curricular implications.
. s .
@ Parent or parent-teachers workshops ot short_(one eyehin93 duratioﬁ isa
g . logical step in expanding career development. A
., . LN ’ '
‘ . . ' . . . . . . P4

¢

: » ® Of special importance. . .is the availability of counselors and career

N . deyelopment guidance to students at the time they pre-register. :
? y . . ) ’ ' ‘ .
. T ) \‘
® As this program culminates, it will recuire a rather continuous internal
evaluation so that those desirable and financiaily feasible portions developed or
. ‘ . perfected during the last year of the project may be continq’e&. .
1 ‘ ) Overall, the evaluation team was convinced that career development as envisioned .
) and applied in the exemplary project at Watertown has been and will continue to be an

effective force in improving the educational opportunitieé;'i-ai‘\‘d:‘successes of students.

-
. ¢ .
-

Following are summaries of the reactions and gpservations of the U.S. Office of ~
Education evaluation team to the status of the various objectives of the project within ) |
the Watertown schools. - ‘

’

a. The development and implementation of ah inservice prograrﬁ for coun- ..
selors on occupational counsellng to increase their ability. to assist non-college
bound students. '

Much appears to have been achieved in the designation and operation-or a
1 4 center for occupational information in the Watertown High School. The distrigt is
also plagning and beginning to implement an aptitude, interest, and achievement
testing program which will contribute much to the ability of youngsters to make
career decisions on the basis of greater self-awareness and greater self-
understanding. While career counseling and career preparation programs. have
much to offer school alienated yduth, it should become the business of all coun-
selors for all youngsters. It is hoped that all counselors could help all youngsters
identify a, career goal and then assist each youngster'in charting a realistic path
by which he might achieve thatgoal. It is requested that ways be found during the
summer to merge both physically and programatically the two counseling
programs which appear. . .to be operating independently of each other. As
teachers through curriculum revision take over much of the giving of career '
information and the giving of educational information related to career success
then. . .all counselors will be freed to deal more with youngsters in the affective
domain. :

°
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. b. The development and implementation of a prograi_n"of occupational in.
. formation which will be integrated into the curriculum of eight elementary
' . schools (K-6). )

N 0 g
Teachers have been provided inservice training and the necessary resources
by which to develop and implement classroom activities for the purpose of in.
creasing youngsters’ awarene'ss to career options. In most, if not all activities,
, ) teachers have been successfully integrating these activities with the related basic
' skills areas of language arts, math, social studies, and science. Activities have
. . been designed which not only increase the youngsters’ awareness of careers byt
. which also permif them to see relationships between their academic skills and the
real world outside the classroom. Throughout the ‘elementary grades, teachers
should continue to be encouraged and assisted In efforts to build an educational
program that encompasses the use of tpols and other paraphernalia which permit
youngsters to make practical, material ‘application of concepts which were
traditionally assurned to be learned by rote or only in the coéni,five domain,
\ vl

. N o : 7 .
' c. The development and implementation of a program of occupational in-
tormation, orientation, and exploration for setondary school students (7-12) that

will increase their knowledge of the world of wérk, provide them with an op- -

po: tunity to explore a minimum of five occupational areas, and facilitate them in

v cupations unfamiliar to the students. ‘
A . . . : : -~

While the complete turnaround of the junior high program may not be
possible in the coming year because of time and staffing constraints, it would be
weli to establish long range goals which are not limited to existing constraints.

_ With a program which the district deems ideal on the drawing board; and with

> progress can be achieved. At a minimum it appears essential f.hat some fieid
testing operations be undertaken in the fall cf 1972., ‘

It is hoped that the concept of career development for all students, college.

bound as well as employment-bound, can be articulated frgn\fhe elementary and

educational program at the h‘igh school level.

. d. The development and implementationof a program to identify at an early

- age the potential dropouts. Those identified will become involved in an intensive

: . program of counseling, iraining, job placement and follow-up, whether they
“  continue in school or drop out prior to gradvation. '

. v

.

' Dropout prone youngsters have been identified at the high school level and

. enrolled in a career development class which meets for ene hour a day, five days
a week. Class time is dedicated to career and personial counseling field trips, and

other act'iviiies designed to assist these youngsters.in rraching a career choice.

’

sacng first hand occupational training programs and workers employed in oc; .

long-range and short-term goals toward with ideal specified, more, meaningful .

* " junior high ievels so that it also becomes an integral part of the ongoing

Pl
o

-

- ..[l' /’ . .
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e. The development and |mplementat|on of .work experience, qooperahve
education and similar programs at the secondary level to make pbssuble a wide
vane'y of offerings in many occupational areas.

In addition torthe day’s release for work observation at the senior hngh level
and the on-the-job training'program for dropout prone youngsters each student in
the eight occupational areas offered in"the multi-district program cycles out of
the classroom for at least a two-or three.week on-the-job training experience. A
regular distributive education program. . |s°ai‘so in place in the dlstrlct

!

Non- proflf private school teachers have been invited to participate’and have \-—-J

elected to participate to some degree in the inservic2 f?alnlng programs.

The planning for adequate service to disadvantaged students is very muych
underway in the Watertown district. The one element not yetimplemented which
will reflect the accountability of the program in this régard will be the operation o
of a placement. and followup system desugned'?o account for every youngster
exiting trom the system.”

. . \

Elementary special education teachers .have been included in inservice
_training ‘and are implementing career awareness activities'in their classrooms.
“perhaps these youngsters are not being served ddequately above the elementary
level where they probably should be engaging in career preparation programs.
in occubahons requurmg limited levels of sk||| developmem C.

almost half me youngstérs beginning a four- -year coIIege program do not
complete a'baccalaureate degree. If placement and followup results in Water-
town reflect the same or comparable experience, then signals are clear thHat
changes in the curriculum or in the career -guidance program or in both are as
much in order as if a comparable number :of vocationally-trained youngsters
were unsuccessful in employment. Slmllarly college students without clear goals
and college students who lose credits because of frequent changes in their majors *
- have obwously not been well served by their schools in becoming aware of
careers, in -explorlng careers, *‘and in establlshlng reallsflc career goals .
N

_F. Conclusmns Implications, .
- and Recommendohons

”

Both the school system and the community are reflectmg the impact of the project,
and the project staff feels thatmany aspects of the program can be transferred to other
districts, if a receptive attitude exists.

AHitudes of teachers on all grade levels have become more posmve towa rd career

education over the. pas‘\ year. Elementary'teachers have equesfed further exposure to .
- career education through small workshops and inservice frainung

“

Career educatlon at the secondary level must begin with an analysis of the reasons
why. children "are peing educated. ‘It is recommended that an effective secondary
eEreer education program start with orly passing reference to the, term ‘‘career

ucation.”” Rather, mterdlscuplunary‘ groups shquld study what thung§ the student
shoUld derive from the school and the corﬁumty If -existing curriculum is
disregarded and the needs of both the student and the: community ar€ given full con-
sideration, the answers. to this question will mherently provnde the base for a sericus
career educalion program.

There is a continued emphasis on K-12 counsellng acﬂvufy, resulting in more
relevant ?nduvuduallzed instruction: -

»

. . .
" . ' A r

v
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A. Problem Area

)
\

. Perhaps the most difficult problem facing a teacher is how to relate career op-
porfunmes to students in a/neanlngful way. Even the finest audio-visyal materials are
often not enough to make a career situation seem real to a student. In a rural en-.
vironment many studen § find it difficult to identify with numerous. technical skilled
jobs normally associat¢d with more urbanized and mdu_;tnallzed areas.

N t

- d

Simply getting teachers Ito emphasize career opportunities jn the classroom and
creating a program of active community involvement, although a good beginning, will
not establish a succéssful career education curriculum. .

1d. 3 A

4

While the high school dropouf rate in Watertown has always been low, many
students are traveling in a strange world — in school, but-dropouts in their attitudes,
emotions, and aspirations. The Watertown project is designed to meet the full range of
needs of each student — for those who will complete college, and for the majority who
won't,

The attitudes'of both parents afid youngsters probably results in many oc-
cupational misfits. Parents usually want to improve the lot of their children, but often
ignore the realities of the occupational world. Youth, on the other hand, often know too
little about thémselves and the world of work. This results in unrealistic career choices

~ending in disillusionment, frustration, and waste.

+
s

Many of the most exciting career opportunities are in areas where the talénts of the
non-college bound student are most applicable. Few parents, students, or counselors
have been aware of these career areas. To meet the needs of all students, career
education: achvmes need to begin in the early elementary years. It is imperative that
all students exit from the public schools with an awareness of career opportunities
suited to them as individvals and the ‘education or training requirements and op-

. portunities, sirice there are fewer slots. each year in our economy for unskilled workers.
"« ‘The school is responsible to see that every student, upon graduation, is ready to con-

tinue his career preparation in a college or vocational school, or is prepared to enter
the labor markef or the armed forces.

In the hlgh ‘'school |f is possible for a student fo partially develop his course of study
tomeet his interests and goals through the wide range of elective courses offered. This
is the underlying assumption in the' development of career planning gulides, wh| h
expose two potenfially serious problems :

E

& ‘ : 1

® There may be courses in the senior high curriculum for which there is little
iustification other than the fact that they have been traditionally offereq../

\

\

® There may be a ¢hallenge to courses whose content can be justified on the
grounds that the apprdachor emphasis in teachmg the content does not best meet
the needs sf the student in terms of his goa 5 and aspirations.

~




Administrative support and the fact that the secondary teaching staff is well able to as-
sume professional responsibility for course content make it probable that these
problems will be overcome. It may take time to establish a thoroughly student-.

+ centered curriculum where all subjects are viewed in relation to the student’s interests
and aspirations. i ' Co

On the elementary level, curriculum materials for career.education are scarce in
the intermediate grades. Time does not permit writing.or producing all that is needed,
and money for publishing staff-produced materials is llmited. Limited funds also .
prohibit hiring an elementary career education ‘counselor, although the need is

.recognlzed. ’ -

b

Thé genera'l problem area remains essentially the same as outlined in the original

" project proposal, although varying degrees of progress have been made in all of the

stated problems. The following statements are from the problem area outlined in the
proposal: .

>

® The Watertown schools, K-12, have emphasized the academic program.: .

Every student is given the requirements for entrance into a baccalaureate degree ’
program. Guidance counselors have spent much of their time counseling students
into academic areas. PR . .

® Specific needs are In the area of the chkground of counselors on the il:mior
and senior high level. ’

»

® Academics are of prime importance (in tne present elementary program)- .

. ...inservice work with elémentary teachers and the introduction of new-materials

.on occupations . . . .Is needed. -

_ @ Inservice education (on the secondary -level) to emphasize the needs of
students in all areas of work, the availability of resource materials covering all
occupations . . . are needed. ‘

.

® Work eiberiencewhlle in school should be provided for many students. This
again lends credence in relating learning to doing.  * :

® All students need an introduction to the many flelds of work, both on the

professional level and the technical level. Appreciating every area of endeavor is
essential. ' ' ’

- 1
® To culminate the activity of guidance and counseling, direct interest needs
to be taken in graduating students 3r in students leaving school. &'

® School should prov'ide an opporfunify for each student to secure a
background for the world we will live in. A broad experience, an encouragement
to consider all areas of work, Is essential. ’

® The program must change dramatically from the lower elementary grades
to the junior hlgh school level. The change, however, should be gradual over this
span. . ' :

. . ‘ v
® The junior high school program is vital to the student's development. Here
he gains greater insights and understandings regardi the world of work. He
also gains physical contact with the world of work thrddgh exploratory programs.

7 |




.

B. Goals, Ob]edives

. 0
1Y
N

The project’s primary function is to span the school-work gap by making in-
formation on occupations an integral part of the K-12 curriculum. The program also
helps disadvantaged students and identifies and assists potential dropouts. Intensive
occupational counseling is prqvidec} for junior and senior high students.

Individual development is emph‘Zsized in the elementary and junior high
programs. Junior high students are given the opportunity to learn about careers and
the personal traits and training needed for entry. The program is not aimed at decision
making, but offers an open door to exploring many kinds of careers. Senior high
students explore one or more career clusters in depth.

_ . Various strategies are used to accomplish the project’s goals: Integrating oc-
‘cupational information into the K+6 curriculum is done through field trip guidelines.
‘concrete math examples, a revised testing program, art, dramatic, literary, and
musical curriculum ideas. Suggested miscellaneous lesson plans, arranged by subject

. " and grade level for teacher use, are used K-6. Brainstorming and problem solving

techniques are also excellent tools. Interest surveys in the sixth grade help students
become aware of their growth as individuals.

Specific gecision-making situations receive more-attention during the final high
school years. : § , :

Another vital goal of the project is to bring the teacher-counselor t‘éam into a closer
_ working relationship, placing increased emphasis on. counseling in the classroom.

Principals and teachers have become career education innovators-as they have

recognized that all education is career education. ‘

The individual project staff members have developed goals and objectives to ac-
complish the priorities set forth in the original proposal. Here are the seven original
priorities: 9 ) : ' : _

,® Develop and implement an in-service program for counselors on oc-
cupational counseling to increase their ability to assist non-college bound
students. . . : :

® Develop and implement a program of occupational information which will
be integrated into-the curriculum of the six elementary 'school (K-6). The
program is designed to increase. the student’s knowledge of the ““world of work’’
and the application of the curriculum content to the world of work. o

" ® Develop and implement a program of occupational information, orien-
tation, and exploration for secondary students (7-12) that will increise their
knowledge of the world of work, provide them with an-opportunity to explore a
minimum of five occupational areas, and help them to see-occupational training
programs and workers in occupations unfamiliar to them.

~® Develop and implement a program to identify at an early age the potential .

-dropouts. Those identified will become involved in an intensive program of
counseling, training, job placement, and follow-up, whether they continue in
school or drop out before graduating. This should reduce the flow of these
students into ranks-of the unemployed or under-employed. P
. ® To develop and implement work experience, cooperative education, and
similar programs at the secondary level to make possible a wide variety of of-
ferings in many occupational areas. '
@ Develop and implement provisions for students not previously enrolled in
vocational programs to receive specific job entry skills just priar to the time that

they leave school. Some of these training programs will be very intensive and of _

school duratlon.

!



L D;O'é\lop and implement provisions for intensive occupational guidance and
counseling during the last years of school and for initial placement of all students
at the completion of their schooling. Placement will be accomplished in
i cooperation with appropriate employment services, manpower agencies, etc. In°
addition to the broad goals of the project, each staff member has developed
several sub.objectives 46 support and carry out the major purposes of the
program. .

(>3

. Here are some of the goals of individual staff members implemented by the project
»,.ta.attain the broader objectives:

. Senior High Occupational Counselor ’

‘Through a.summer counseling program, maké initial contact with students )
and parents which will provide an important counseling tool throughout high i R o
school. . . ,
~. Provide intensive oc¢upational counseling and guidance during high school
? for initial placement of students following high school.

Work Experience Coordinator

Participate in the Neighborhood _Youth Corps program. - — , v
Conduct a cooperative education program for potential ‘dropouts. ; : b
Contact and keep in touch with students who have dropped\ from sﬁzhool.

Occupational Counselor

" Develop and implement an inservice program for counselor.s'.
Develop a K-12 testing program. .

Elementary Curriculum Specialist

"Develop a program of occupational awareness, K-6, to integrate into’ the
curriculums of six elementary and two parochial schools. This will be developed
around eight areas of awareness. .o :

Re-design the elementary testing program.
Develop an elementary curriculum guide.

Second&ry Curriculum Specialist

Develop the means to help a student design his course seléction in senior high
school centered around those courses which would best suit his interests and
goals. o ' e
Provide qriéntatiop to career clusters for students to help acquaint them with . )
concepts to be integrated into future curriculum approaches. =~ - .
Integrate orientation ‘to career clusters within the junior high stchool '
. curriculum, A . ‘ ,
Establish priorities among academic and non-academic skills which all
_students would be expected to receive from their in-school experiences.
Reestablish the importance of the teacher’s role in the guidance ‘program,
with the emphasis on career planning assistance. S
Develop outlines geared to thorough integration of occupational information
in secondary coursework. : - N :
Reassess course offerings in senior high based on their. relevance to career - . \ .
preparation. v ' -
Develop in-class activitiés enabling students to perceive the personal pride
and worthiness a worker feels toward his job.

PR .
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C. Procedures Followed A

!

The academic program is not being negiected because of the career education
approach to education in Watertown, but integrating career concepts into the existing
curriculum is giving more students access to future ‘occupations by creating oc-
cupational awareness. . . _ '

' : The project is designed to create change in the school system through an inservice
’ , “program for counselors and through an integrated K-12 program of occupational in-
T -formation, orientation, and exploration. The total program has moved from an initial

phase of orienting the district staff to career education and developing the role{ each
would have in the brograrﬁ» The project then moved into the implementation phase

* which is continving, even while moving into a final phase of information dissemination o
and data collection for final evaluation. . Vv

1Y

, The project has organized comniunity resources for optimum use. A program for ) (’
- ‘potential dropouts gives the disadvantaged student an opportunity to evaluate his own
: situation, and helps him to begin building his future. Specific career exploration and
‘training centered on career clusters is being provided to somé 435 10th and 11th grade
students from Watertown and 11 surrounding communities in the Multi-District Career
Center, which began its first.year of operation in August, 1971.

-

k,\__/ The seven-member project staff is functioning as a team in coordinating the efforts
777\ of their areas of specialization in implémenting career education practices in the - . .
\}Vaterfown Public Schools. ' o . '
The staff is comprised of a coordinator, Clayton Carlson; a'counseling specialist,
Ciair Glassing; a senior high school occupational ccunselor, Wayne‘Cormaney ; a work
‘experience coordinator for disadvantaged students, Jack Hegna: an elementary
curriculum specialist, Mrs. Helen Dickson; a secondary curriculum-specialist, David
Marquardt; and an information and dissemination specialist, William Anderson.

.

This group works with the entire district staff consisting of an administrative staff

and 71 teachers .in the six elementary schools, 44 in the junior high school, 44 in the

senior high school, 14 in the Multi:District Career Center high.schog}, and 43 in the Lake

Area Vocational-Technical School. In addition, several -professff)nals are employed

) under Title | and compensatory education programs, and some 20 Title | aides serve all

- _ . grade levels. oL e ' -

In addition, the project staff cooperates in extending career education information

to other districts in the region, across the state, and to any district in other sections of
the nation requesting information. - T . :

ELEMENTARY CURRICULUM "~ L .
A program geared to the eight areas of awareness and their lifetime targets and
keyed to the world of work is being integrated with the K-6 curriculum. One parochial
school is also participating. Art, dramatic, literary, and.musical ideas were developed
i in several of the schools. These included a play, "Community Helpers,” in the first .
grade at Garfield School and a musical, *’A Loaf of Bread,” in the second grade at
" McKinley School. A staff-developed field trip guide for teachers Is being used ex- o

tensively, and mathematics curriculum, materials for vocational measurement were
purchased. ' \ ’ '

o
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Teachers are. helped to integrate career concepts into the gegular curriculum
through a six-part paper: presenting unit or activities, career concepts or ideas, career
adaptations to curriculuf;éstrategies and procedures, curriculum materials and
equipment, and curriculOm references. Areas of awareriess provide teachers a

classification for overall instructional objectives. Teachers were given the awareness -

goals and targets at_ workshops, and encouraged to adapt concepts and
generalizations of career education in teaching these awareness areas: career
awareness, self awareness, appreciation and attitudes, decision-making, economic
awareness, skill awareness and beginning competence, employability skills, and
educational awareness. Prime goals for all areas have been developed. -

'Teachers were given these goals and targets at workshops. A proposed curriculum
guide will reflect awareness philosophy and will point out where these concepte can be

‘incorporated into the curriculum. The guide will contain activities built around, in-

structional objectives, methods of presentation, input, expected Ieve'i‘pf performance,
output, ‘ahd level of performance. All activities will be labeled according to Super’s
developmental stages. Various career-related books available in most of the schools
are being, considered in-the suggested activities in the ‘guide. .

A workshop sponsored by Northern State College, Aberdeen, 'S. Dak. exposed
Watertown and area elementary teachers to curriculum, counseling, and career

“education specialists. The teachers produced activities and a framework for units.

A general workshop for all elementary teachers in the multi-district was held to

acquaint them with career education concepts”and curriculum materials. Through
another workshop, the district's elementary principals were given a background in

. career education to help them assist teachers in developing the program. Half-day

workshops were held to appraise teachers of the areas of awareness acjiv’jties,

- materials, and knowledge concerning the world of work. All K-6 teachers participated.

- Acurriculum materials distribution éenter has helped the elementary curricdhlum
specialist know which teachers are attempting to work with certain materials, and it
also gives her.an entrance to classrooms which might otherwise have been closed to
career education information. -4 :

Vidt;zotapes and photographs of career education activities in the classrooms serve

~

not only as means of information dissemination, but also provide an external

motivation for teachers. o

Inféresf ¢tenters at the Lincoln elementary school are designed to meet th.é.r'u_a‘ed‘s of
the schopl’s regular pupils — children who do not fit into the routine and the activities of
their own graded school, and whose parents have chosen to enroll them in this in-

 dividualized grogram. Each pupil is helped to discover his interests and develop some
proficiency in them. The centers are staffed every other Wednesday afternoon by -

volunteer .parents and aides. Electronics kits, woodworking tools, and a sewing
machine have'been provided by’ the ‘project to augment the otheF activities and
: N _

materials. :

Teachers are encouraged todo simple cooking whenever it fits into the curriculum.
With this‘\.acfivify, concrete understandings of recipe measurement is learned at an
early age. Foreign dishes can be related to social studies, bread baking to chemistry,
and cookie baking to. the need to follow directions. s

Here are some examples of specific career education activities at various grade

levels and the curriculum activities surrounding them:

® Fifth grade field trip to view the court in action. Chlldren talked with city
attorney, states attorney, participated in mock trial, and visited county offices.
The language arts activities resulting from preparation and follow-up included
writing correspondence, writing summaries of the experience, drawing pictures

of the experience, and spelling with related words, and reading a social studies
oriented book. '

® Sixth grade study of famous people in science and their individual con-
tribution. Information was taken from many science textbooks.

W ~ n
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©® Study oi life models of famous people, including the presidents, Thomas
Edison, Lewis and Clark, Amelia Earhart, Richard Byrd, Ben Franklln, and
Daniel Webster .

® Careers in Government day. Some 600 fifth and sixth grade students were
involved in thls outgrowth of curriculum work in one fifth grade class. The

assembled classes heard Governor Kneip of South Dakota, the speaker of the

‘State House’of Representatives, and the mayor of Watertown, and questioned

.each speaker. A Ieﬂer of greeting from Presndenf Richard Nixon was read to the
children. :
\ . Y o

s
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To ‘determine the program 's progress and direction, teachers were: surveyed to ‘
deter mine and discuss the nature of career education accompllshments A resource

person and field trip survey was introduced at the end of the 1971-72 school year,and a
teacher evaluation of career education activities was introduced at the same time.

'SECONDARY cuamcun.um

As a student looks toward the future, there are more than 30,000 career op
portunities. Becoming aware of this host of careers, and choosing those suited to ,
personal needs, interests, and abilities, poses a problem for all students.

A partial answer to finding the ‘‘right”’ career is through career clusters, or

groupings of occupahons Career clusters are not necessarily meant to zero in on -

specific skills needed for certain |obs, but are designed'to emphasize the work en-
vironment — guidelines for a sfudent to follow to see how his skills, aptitudes, and in-
terests can be involved |n a career

<
A

Career education is not unlque or separafe from the existing educatlonal programs

in the district. It is, rather, an approach or emphasis integrated into familiar

curricular practices, and has as a goal the full developmenf of each individual and his
talents. § . 5

The junior high school years provide an ideal time for exposure to the full range of'“’, ™

career opportunities within the framework of career clusters. While basic academic
skills are being po p‘hshed the student is encouraged to begin assessing and developlng
his talents and interests. Coupled with the many experiences and activities associated
wqh the junior high, a strong guidance program’ helps the student to begln viewnng
himself as an individual with unique talents and abilities.

. e . ’

In h|gh S\hOOl the student can start exploring and developing his mterests in

depth. Even though he may not be,prepared to make any specific career decisions at
this time, the student can begin to personalize his course of study. The large number of
electives makes it possible to choose subjects related to interests.
. & “ ’
v «

: @'

Career educaﬂon s goal through grade 12 is to help.the student find dlrechon for his
future — vocational school or college for further specialization, mllltary service, or
employmeni Career education does:not stop even at this point, but is a life- long*process

of. reassessmg values and needs and’ taking advantage of available education and work

opporfunmes

Twelve clusters are an integral part of the Watertown program health occupahons,
the communicative arts, consumer and homemaking, personal service, hospitality and
recreation, construction, ma’nufacturlng, transportation, financial and business ser-
vices, public service, natural resources and environment, and agri-business.




To make the best use of career cluster information, the student is encouraged tfo
study the results of aptitude or interest tests, discuss career plans or aspirations with
parents, and objectively assess his own strengths and weaknesses for careers. He is

_ further encouraged todevelop a course of study -around subjects most closely related fo

the career cluster that most Interests him.

-

A booklet called Time for Tomorrow — - A Guide to Career Planning'is designed to
help students achleve fh.ls objective. In-class discussions are held with all ninth graders
to acquaint,them ‘with the concept of career clusters. A follow-up was embodied in the
summer counselmg program. .

The Experlence Center for Individual Talent Explorahon — Proiect EXCITE — s
being developed to effectively mtegrate all career clusters within the junior high school
curriculum. The junior high faculty participated in a- summer workshop to.design
guidelines for curriculum centered on career clusters. EXCITE is being designed to
give a completely fresh look at the education of the emerging adolescent. Preliminary
planning included visitation to schools in five states by.junior high administrators and
teachers, providing direction for a complete reexamination of the existing curriculum.
A summary of the workshop activities Is included under Part D, Results and Accom-
pllshments . '

-

EXCITE wnll undoubfedly provide the most comprehensnve impact of the entire
project at the junior.high level. Much of EXCITE, an internally-financed three year
study, was written by the project staff. A new curriculum will be byilt around the
concepts and goals of career education. Block scheduling will be implemented,
allowing for maximum flexibility and variation of coursework. Added emphasis will be
placed on the role of the teacher in the guidance funcﬁon;

EXCITE is an mtegrafed program, comblnlng the following sfudenf centered

' concerns: . _ .

P

@ an emphasis on indi\g_id_ualization of conteﬁt
‘*’ ) . . N !
@ a concerted effort to fully develop each student’s talents |,

@ an opportunity for the student to explore his own.interests and broaden his
horizons

—

" ®a wide variety of extra.curricular experiences for Ball students through im-
plementation of career cluster model.
A : . ‘
EXCITE will develop a rahonal and weII researched approach to fulfilling the
learning needs of the emerging adolescent by providing a more effective transition
from thé elementary grades to the senior high school. It will create an opportunity to
individuafize mstrucfion in all areas, and provide continuous progress in the skills of
math, science, and the communication arts. It will also establish a program around
which the plan for renovating the existing junior high building, or providing a new
sfructure, will take place.

‘ .

To ensyre that all students are exposed to the basic skills and procedures entailed
in applying for a job, a pilot program is being successfully conducted. in ninth grade
speech classes. McKnight and McKnIght s Succeeding in the World of Work?is being
used.

‘Time For Tomorrow — a Guide To Corear Planning, Career Development Project, 1972
*Succeeding in The World of Work, McKnight & McKnight, 1970

13 '




In a pilot program in ninth grade English. classes, students mfervuew on the job
persons whose careers they.find interesting., Students may take photographs of the
worker and his environment, and can use a sfudent operated darkroom for processing
the film. This program is designed to develop in- class activities to enable students to
percelve the personal pride and worthiness a worker feels toward his job.

N In the senlor high, students are given an opportunity to spend a day on a job ob.
serving a career in which he is interested. The guidance office coordinates student
requests for released time for this observation. Students have made limited use of ‘this
opportunity, and increased emphasis is being placed on the_program.

A community resource bank, developed in cooperation wifh fhe Iocal Rotary Club
coordinates the roster.of individuals willing to come into the classrooms of teachers
desiring resource persons. Continued teacher orientation is necessary to make the
program successful.

, geared to integrating occupational information. Thorough orientation and adequate
. . ’ preparation time is allowed to assure that this overall approach has greater effect than

in the senior high curriculum based on their relevance to career preparation. This
approach is highly controversial to academically geared personnel, and changes must
appear to arise from student or teacher demand.

4

4

summer. workshop. The preliminary approach is to develop an occupational in.
formation program to be mcorporated into the teacher’s traditional attempt to justify
. the student’s need for the course. This ,provides-:a standard format built around
clusters. It is assumed teachers will conhnue to mfegrate occupafional information
‘:_fhroughout the course year. R -

o

"\ The secondary curriculum §pecialist is working with the secondary administrators

and tenth grade students to acquaint them with their sgchool and community. Activitigs
in thls voluntary program include small group guidfnce sessions, an' introduction to
departments and their programs, and information tours of the community. Student
interest and participation remain high. '

L3
[

. COUNSELING SERVICES . Co h
Occupational information centers in the |un|or and senior high schools are popular
with both students and faculty as sources of occupational information. The centers
serve the information and counseling reeds of the majority of the school bodies during
the year. The center in the senior high school is staffed by two pr0|ect personnel the
- : occupational counselor and the work experience coordinator. These statf members do
extensive research to meet individual student and teacher needs. for occupational in-
. - format an. Information is packaged in pamphlets, books, and other printed-materials;
micro ilIm cards containing occupational information, commercial occupational

. guids 1ce systems, such as Chronicle’s Viewdeck; and a wide selection, of filmstrips
and cassette tapes.

A casuval atmosphere is maintained in the senior high center, and students are

encouraged to browse and consult with the staff during free periods. Since there is a

counseling carryover into the classroom and into non-career areas, the information

. center staff works with high school teachers, individually and in groups, to orient them
: to the cenfef and to the status of career education in the system, and helps them to

[
l

Secondary ‘departmenf chairmen were hired as consultanis to develop outlines

merely helping to change attitudes. A reassessment of course offerings is being made °

A coordlnated program to deliver basic occupational information to sfudents in
each senior high class is bblng established, and developmenf was integrated into a _

and the guidance counselors to provide an orientation program for incoming seventh .
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~ become involved. Sfudenfs from a parochial high school for girls‘and from the Mutl

L " District Career Center, which offers. eight occupational areas to some 435 students

' from 11 communities, arg also.introduced to the information center. The Multi-District T4

‘. . “staff relies upon the center especially for In‘ormaflon in the areas.of health oc-
SR . cupahons, busuness office _serwces, drafhng, and vocahonal ‘agricultute.

v -

The work experlence coordinator concentrates most of his counsellng and other
;- ) ' “efforts in worklng with ‘dlsadvantaged students, and is beginning the third year of a
i class designed for pofentlal high school dropoufs Each studet)f studies an occupation of .

- 1 - his choice, using the SRA exploratlon kit and other maferlals available in the oc.
) ‘ cupatlonaluunfqrmahon center. Class distussions are supplpmented with audio- visual -~
. materials in the,ateas of“alcoholism, «drugs, .crime, welfare programs, ‘emotional
» E maturity, moral decisions, parenta'aufhorlty, respechng the law., dropping out,
. character development, and succeetling |n the world of work. Fleld trips are an in-

. tegral-part of tHe program. - N L .

)

. . . ‘ » .
» L4 * /
| ' . A cooperative™ educahon program for potential droZaouts, begun in the final
| serqester of the: 1970-71 school year with seven students partlcupatlng, is also con- .
tinving. Participants. mcmased to,15 durlng the 1971-72 school year. The major goals of R
this progrdm are to keep fhe students in school by showing them the value of a high ‘
) school educahon, to. provide’ students an_opportunity’ to develop a/more positive self

. |mage, and to provide employment experlences

The work experlence coordinator also mamfalns contact wufh students who have
dropped from school- to give the dropout addmonal opportunmes to evaluate himself
and his future. A .

L. Employzér coo;)eréhon has been suécessfully sought to pro‘vude employment for
‘ I z dropouts and ofher disadvantaged students. Student parhcupatuon is high, and-
' T generally excellent work«atmudes are dlsplayed .

"..'_‘~‘.‘ .

The work_experien ce coordinator cooperated du'ring the summer of 1972, for the
second year, it the Neighborhood Yopt_h Corps program. Twenty-eight disadvantaged
students were placed in |obé with public agencies for six weeks!’ He also cooperated

) with the South Dakota Employment Service in a summer employment program for

. . sfudents known’ as the Youth Employmenf Service (YES). °

s Occupatlonal Informaflon Center personnel, in cooperation with the regular high
schdol counseling staff, conducted a summer career development counseling program
. for 218 incoming tenth grade students. Parents‘of the entire Incomlng class of 323
v R - *« sfudenfs were contacted and invited to partlclpa1e !

. ¥ . 3
T . Ty ' ®

The program was held to help parents and students become*familiar with career
education and to discuss the student’s possible career. choices:and needs. it was also ' ) !
designed to broaden the student's background of career areas in regard to ‘career ‘
) . .exploration,-skills and -personality® characteristics necessary for success in various

R occupations, and the educational avenues-into career areas available in and beyond
“  high school. The program also provm"?a general orientation to the senidrhigh school.
‘Parent and student reaction to the program was generally favorable, with about-
one-fourth of the students indicating a definite career-choice, one-fourth indicating no -
career choice, and approximately half naming an ‘indefinite career choice. The ’
counseling program is being further extended during the school year with project
A personnel maklng initial individual contact with all senior hlgh school students.

~ NumeroUs mduvudual counseling” sessuows, especially with senior students, are held .
. during the sch_o_ol year. Last year a questionnaire designed to cause students.to give
». , . careful considepation to their futures was used as the basis for interviews with seniors.

.
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_Watertown was selected early in 1972 as one of 15 South Dakota communities to
have a program called Vital Information for ;Education and Work (VIEW). in its
schools. VIEW is a method of presenting occupational information to students on
microfilm cards. A 3M microfiche reader-printer was furnished to theé district fol"’_this
program, which is coprdinated through the occupational information center. Project
personnel assist students in utilizing VIEW. A .

’ :
- . - ! - i
Ohio Vocational Interest Survey (OVIS) testing is coordinated by the occupational
information center, which administers and inferprets the tests. The project supplies
Edwards Personality Test materials to high school psychology classes, and the tests
are ddministered py information center personnel on an individual or greup basjs, The
OVIShas béen given toall eighth and tenth grade students and occupational counseling
files are begun on each sfudent taking the test. Every tenth grade teacher is given
information on the highest OV|S interest areas of his students. Orientation of teachérs
on the value of this information is considered a part of the overall testing program. The
OVIS and the Edwards tests have also been-given to students from the 11 surrounding
.communities participating in the Multi-District Career .Center high school.

’

These tests are part of an overall testing program implemented in-the Watertown
district, and workshops on using test results wefre held'for faculty members. OVIS fest
results were condensed into book form for distribution to teachers. This effort is a
major moye,in shifting some counseling activitigs ih_Lo the classroom by providing
teachers more information on the interests and plans of their students. ‘

r

.

The re-designing of the testing program is not confined to the seconaary level, but

reaches into K-6. In kindergarten and first grade,”a motor perception test has been

introduced,'and in second, {durth, and sixth grades analysis of student learning
potential is ‘analyzed. The diagnostic Stanford test is given.in fourth grades

. Testing for increase in vocational knowledge is conducted on the eleméntary level.

Testing in first grade, for example, consisted of subjective pre-testing on cassette tape,
with post-testing on video tape. Participating children wer$ selected by the teacher on

" the basis of various'levels of ability. A unit was presented in a school where disad.

vantaged children predominate. Standardized test results have always been lower for
these children compared to results.'from children in other huildings:’ The ‘post-test

demonstrated a considerable increase in knowledge of specific workers over a six--

week period.

The project helped organize and coordinate the first Post High School Oppor- -

‘tunities Day program in the fall of 1971 for 1200 juniors and seniors from 18 high schools
in the region. The program gives students an opportunity to see representatives for
colleges, universities, vocational schools, the military services, the Stafe Employment
Service, and the Bureau of Apprenticeship and Training. The program has now become
an annual event, with the project conj\inuing to play an active role.

v
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D. Resu.lhis'& Accompljshmenis o

P \

Career educaiion is rIdin’g the wave of the future, and is destined for iremendou.é,
expansion and development on the national level, project coordinator Clayton Carlson
told the Maieriown Board of Education at its meeilng at the outset of the second year of r'-
funding. o

This expansion is appareni within the dlsirlci and across ihe state and nation as’a A
soaring interest in caréer educaiion has broughi the Watertown project mio shat‘p :
focus? * .

Teachers on aII grade levels and administrators becameé involved in career ;|
education activities during the first months of program implementation, providing an - .
understanding and commlimeni to the goals of the program that are significant to its'.,

_success. i

- At a meeilng of ihe American Association of School Executives in Blsmarck, . '
Dak. last spring, attended by the district superintendent and the project coordinator, a _ +-
career education conference in each of the participating states was calied at the -

Wb b

y /-
.. request of the governors. South Dakota’s conference.was held in Rlerre in Sepiember -
. with Superlniendeni Cockle as the keynote speaker. - N

Accepiance of career education in the Watertown schools. has carr|ed over into ihe
communliy, where outstanding support has been received from business and
professnonal people and from a cross-section of other residenis ; , : N
ELEMENTARY CURRICULUM * N ' B

Several publlcailons were developed during ihe year to increase undersiandlng of
career reducation on the elementary level.: Some of these were developed by the:-
elementary curriculum specialist, others by elemeniary teachers in cooperation with
the curriculum specialist or adapted for career education use by her. Among those
produced are an elementary field trip manual and other field trip maierlals, recom-
mended field trips and resource people by grade level; a career education unit to en.
courage a hobby collection; a booklet on creative language arts -activities: for
elementary career education; a unit on electricity and magneilsm, a unit on &c¢-.
cupations for the first grade, a unit on simple machines, two bookleté of random’ ac- ‘
tivities for elementary career educailon, a career development mini-unit on ecology; a \
banking unit; and an outline of prime career educailbn goals A bibliography of
publications. is available from the project. :

Various innovative methods are being uséd by ieachers on all elemeniary grade ’
levels. These include incorporating career understandings and concepts into -the
existing social studies program. The elementary* curriculum specialist met with
teachers by grade level todiscuss present activities, strategies and procedures, career
concepis and ideas, curriculum materials and equlpmeni, and references.,

More emphasis is being placed on beginning compeiencles in the curriculum .
through several means. One elemeniary school has interést centers twice each month’
‘where a wide variety of-concepis, from tools to dancing, are featured. The project has
disfFibuted woodworking tools to four elementary schools, and electronics kits were
placed in fifth and sixth grades. Instruction is being Individualized in the elementary
schools ihrough team teaching and cross grading. The project is’ providing.information

in the for form of published ‘and audio-visuval maierlals .
. - ’.
SECONDARY CURRICULUM : T 4

Ma|or secondary activities have centered in two areas: currIcqum plannlng and

revision in the junior high, and curriculum emphasis in the senior high. ’
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{The junior high emphasis revolves around the E xperience Center ‘for Individual
~Talent Exploration (EXCITE), an overall curriculurn revision study. The study, which
involves the entire junior high administration and teaching staff, is being built around
the concepts and goals of career educafion,,with emphasis on exglorafioﬁ of @ wide
¢ variety of experiences. Elements of the program.are being implemented for the 1972-73
. school year, and aaditional emphasis is being placed on the réle of the teacher.in the
: ‘guidance function. Future building plans will reflect this' experience centéred .
curriculum, - e A ’ ¢

Through "“mini-workshops’’ with selected high school teachers, a checklist of
academic and non-acadernic hurdles was.developedto establish prioritiés among skills
which..»'all students should be expected to receive from school. -

: , ' ) Thesmost important career education influence on the senior high level is a career
1 plannir'ig’huide. Built around course offerings for the 1972-73 school year, the. guide .
’ ’ L) provides a framework for. developing future courses. It also serves as a tool for
- o . evaluating the importance of high school courses in relation to career education. Jobs
o . . in Watertown have been categorized into 12 clusters to facilitate career exploration and
' . , . planning of course selections. N

"
.

| . o Discussions were held with all ninth graders in class to acquaint them with the
o concept of career clusters. T o
a t, o

.Fi.eld trips were arrénged for ninth grade students to visit heavy.industry and
packing companies in Sjoux Falls. This provided exposure to occupations not
R necessarily available locally. SN ) ’

K A regional approach is also being taken in secondary career education through the
education subcommittee of the local Model Rural Development Agency, which'serves a
. _ 10-county region, and through the Multi-District. Career Center, which serves students
“from communities. Needs assessment and program development are accomplished
* through the subcommittee, on which the secondary curriculum specialist is a member."
This subcommittee.is an excellent vehicle for disseminating career Information and

. . practices. A career education orientation seminar was_held for superintendents of the .
} . , . Multi-District schools.-. o e e o -

The project.cooperated with schools in the Multi-District to attempt to develop a
combined effort to deal with t e\edUcatlonaI renewal concept. The project staff helped

Y draft aff area application for designation as an educational renewal site., The program
was scuttled’in Congress, but codperative Interest re.malns high.

The Career Center p\r\cw}icki{s a concentrated approach to regional career eéducation.

The project helped promote and develop-compreﬁensiye placement service for ‘ |
senlor high students. Known as the ?Quth Employment Service (YES), the pilot
program functioned during the summer through the cooperative efforts of the project
ard the local schbol district, the Employment Security Department,: the city of-~
Watertown, and the Inter-Lakes Communl‘ty\sﬂon Program. T

. N\ . .
& . ) : .
: N ELEMENTERY WORKSHOP . \\ G

The Elementary - Career Education Workshop entitled ‘‘Career ' Education
Awareness for K-6 Boys and Girls in the 70's,"’ was one of the workshops conducted by
the project durihg the.summer of 1972. - \
It was chiefly organized to inspire teachers and adminstrators to a more. total
commitment [to career education. This was attempted by providing more un-
derstanding and enlightenment regarding the total program. -
[ : ' The worl;shop objectives were: - C : -

’ 18
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e e Educator understanding of the need for a more relevant currlculum,

whnch can be provided by career education. -~

L'\ . .

[ ) Educator understanding as to use of Lee Laws' "Gunde f\) Career
.Developmenf” as an aid to teaching concepts. b
. \ .

‘

-

® A clearer understanding for educators of ways fo design activities and
. units applicable to the curriculum being taught, geared to career educahon

awareness Ievels and concepts . ) ._,;

. - U
. N , R (

® A deeper understanding by educators of methbds of interweaving
vocational”’hands-on-experiences’’ into the existing currlculum to make ita
mqre meanlngful relevan'f currlculum for students.

® Student enlightenment as’ to practical methods of problem solving —
.- decision making techniques.

- @ ldeally, a more total commitment to career education. -

3

The workshop corresponded with the culmination of the first full school year, ot
activities of the Project. Two months of the previous school year had been used for
pruncupal feacher orlentatuon “to the program

Forty of the 64 parhapants were pr|n|cpals, teacheérs, teachef aides, and teagher
subsitutes in the Watertown system. The others were from communmes surroundmg
Watertown and from parochial schools

The four areas of concern in the workshop were counseling, currlculum, decision
making, and beginning competencies. The speakers and consultants pointed out the
need for_total self-actualization of the individual pupil. They also contributed to the
workshop by assisting inmaking lesson activities which were both useful and relevant.
The speakers and consultants and their areas of emphasis in the workshop were Dr.
Lee Laws, Austin, Texas, lévels of awareness, counseling and- curriculum; Marya

Barr, Los Angeles, Calif., self awareness —"counseling area, - Laurel Iverson,
Springfield Branch, Universiiy of S.Dak., beginning competencies — curriculum area;
Dr. Forrest Allred, Northern State College,. Aberdeen, S.Dak:, decision meking —
counseling and curriculum; and Terry Richardson, Northern State College, beginning
competencies — curriculum area. .

-~

LESSON ASSIGNMENT

The lesson assignment for the workshop participants was to make three sungle
career oriented lessons, one larger .unit, or two mini-units, codperatively or in-
dividually. The lessons were to be relevant to the subject maHer, As lésson goals,
concepts and generalizations of career education.levels of awareness the participants
wish to teach were to be used. - ]

]

-
.

Y ) K .

The assngnmenfyielded 96 career educatlon oriented lessgns; revealmg a.varying
grasp of career education concepts Many of fhe lessons were well done and showed
depth of fhought and planning. .

.".
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I?\ an evaluation of the workshop, the participants were asked to respond ‘'yes’’,
no”, or "maybe’ to six ‘questions, and further comments were invited.

. The questions and the i'esponse follow:

0 Do you. feel that you are better equipped to visualize the need for a more
relevant curriculum such as-career education provides? Yes, 64.

® Do you more readily see ways thatl Lee Laws' guide can aid you in teaching
career education concepts? Yes, 61, Maybe, 3

® Doyou feel that you may be more effective in designing the writing of activities
and-or units after exposure to this workshop? Y&s 59, No 2, Maybe, 3

® Do you see how you can more readily and practically interweave vocational
hanos on experiences into your total school program? Yes, 64.

@ Do you feel that you know more about training students in problem solving-

decision making technlques” Yes 54, No 3, Maybe, 7

® In gerieral, has the week left you wnh a more total commitment to career
education? Yes, 64.

SECONDARY WORKSHOP

The Secondary Career Education Workshop in Currnculum Development was
directly correlated with the activities of Project EXCITE.. Project EXCITE
(Experience Center for Individual Talent Exploration) is a three.year curriculum
revision study directed at the Watertown Junior High School. Initial research and
planning for Pr0|ect EXCITE was begun in the spring of 1972. )

Prior to the workshop, each of fhe 27 participants took part in at Ieast one of the
inter-school visitations made to.schools in a five-state area. The workshop was the first
time that the participants were able to assemble as a group for any intensive and
prolonged discussion of their roIes within Project EXCITE.

The overall workshop goals appeared.simple af face vaIue' To develop a com-
prehensive philosophy for the Watertown Junior High School ; and to begin to articulate
the goals and objectives for Project EXCITE. In essence, it was hoped that out of the
workshop wovld come the guidelin‘es for future curriculum revision,

" The workshop also -corresponded with the culmination of the first school. year
activities of the Career Development Project at the secondary level. Project EXCITE

is designed to incorporate all available imput of developments in career education. The ° |

secondary curriculum specialist of the Carger Development Project was actively in-
volved in thesinitial planning and developmental stages of Project EXCITE and it is
anhcnpafed that he will continue to work closely with the proiect

il

Statement of Philosophy and I_Vhssuon

. The statement of philosophy and mission was develop'ed. earl'y in the week.

During the flrst day of the workshop, the participants were divided among six
‘randomly-selected interdisciplinary groups. Each group was charged with developlng
a statement of phnlosophy and mission.

™
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After each group had repbrted back to the full workshop, a conference committee
was selected to arrive at a concensus statement. The report from this conference
committee follows:

Philosophy: We believe that the junior high student is at a crucial point in his self-
development and that the junior high ‘school should demonstrate a climate of op-
portunity and diversity for each individual. )

i . o “ .
Mission: The junior high school should provide:

® Resources (staff, facilities, materials) for talent and skill exploration with_

consideration for individual differences.
r

® A variety of-experiences which will lead to a satisfying life of work and leisure.

. @ An atmosphere which will encourage responsible Fifizen‘ship.
After égreeing upon the statement of philosophy and mlssiqn, the same randomly
selected interdisciplinary groups met to develop goals and ob|ecf|ve§. Althgugh each
group used the same basic format, the results varied considerably. Final devel.opment
of goals and objectives remains as a top priority as Project EXCITE moves into the

1972-73 school year.

The complete proceedings of the workshop, including the preliminary goals and
objectives, are coptained in “’A Compilation of Data Related to the Secondary Career
_ Education Workshop in Curriculum Development.’” '

Specific problems and alternétivé approaches to solving them were considered
_late in the workshop. The success of the groups in reaching final accord varied con-
siderably.

The participants evaluated the week's activities at the conclusion- of~the workshop
by responding to the following questions: .
‘ a8
1. What was the most significant achievement of the worskhop?
2. What areas will need the most emphasis as the curriculum revision .
study continues in the fall?
3. What was your overall opinion of the workshop?

kA

A typical I:esponse tothe first question was that the participants had gained a sense.
of direction and a realization of the vastness of the problems faced.- - . :

Imprdved communication within the faculty and administration-of the school
_disfriét was a common answer- to question number 2. “’Frustrating but enlightening’”
"summarizes the collective response to the third question. ‘

e
- SECONDARY GUIDANCE WORKSHOP

A secondary career education workshop in teacher-centered guidance was held in
August with 35 secondary teachers and administrators participating. 1t was designed -
to help develop &' coordinated senior. high program for. teachers outside the regular
instructional setting. o .

Coordinated through S. D. State University, Brookings, workshop time was divided
between infor mation sessions on methods of teacher-centered guidance techniques and
work sessions devoted to developing coordinated checklists tp assist students in career
planning. ' P .

“e2
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Feedback from the workshop indicates many teachers felt that for the first time in
years they were able to work together in a relaxed and meaningful setting. A renewed
understanding of one another was prevalent. One participant atiributes ‘’the best
beginning of a school year in a long while’* to the workshop. .

Participants and three workshop consultants discussed and planned achievement
motivation and homeroom guidance activities for the new school year. One homeroom
goal is to have each student be able to identify with one high school teacher, that is be
able to communicate persona! or academic problems.

DISSEMINATION ‘

The project’s first interim report has been incorporated into the ERIC system
through the Clearinghouse on Vocaiional_\_and Technical Education at Ohio State
University. The report is catalogued under E D060179, K through 12 Project in Career

Development and Bridging the Gap Between School and Work. First Interim Report
and Appendixes?

An ERIC library, begun at the outset of the project, was expanded during the year
to a total of more than 200 microfiche and hard copy titles. What is considered a basic

library of information has been built, and additions are made as significant new titles
appear. ’

Computer searches of ERIC titles are conducted for the project through the
Boulder Valley, Colorado school district, in cooperation with the S. D. Department of
Public Instruction. Some 40 subject searches were conducted during the past year, at
the request of project staff members and teachers.

A bibliography of these searches has been disseminated to all school districts in the
state and to all teachers in the system. Two other bibliographies, on commercially
producedcurriculum,instructional,and professional materials for the elementary and
sécondary levels, were also produced for local and statewide distribution. .

The infoFriation specialist determines the information needs of staff members and
others in the system through frequent discussions. A surveillance of career education
projects, colleges and universities, and other information sources is maintained to
assist in identifying significant career education materials. : '

"More than 200 requests for career education materials were received from outside
the district during the year. These requests were filled by answering specific questions,
and by supplying brochures or other information aboutgthe project. Publications
developed this year Include one giving an. overall perspéctive of the program; a
brochure pcesenting career education based on the pyramid concept; and a variety of
mimeographed materials on specific career education topics. A newsletter is also
produced periodically and distributed to all school personnel.in the district and to all
public schools in the state. .-

Thirteen mailing lists are maintained, ranglhg from local news media to a
nationwide list of schools, institutions, and individuals who have requested in-
formation. Local news media have cooperated in using career education stories, and a
comprehen;ive story was included in the 1972 Yearbcéok of the Associated Public School
Sysiems. News-releases are also distributed statewide.

Other dissemination methods include presentations by staff members to school
systems and to other educator groups at several points in the state, and providing in.
formation to° visitors from several schools in South! Dakota and neighboring states.
There has also been an exchange of information resulting from staff visits to several
other career education projects. Thé Watertown project has also received nationwide

exposure by participating in a North Carolina State University career education
project. ) : '

T ———
-

*K Through 12 Project in Coreer Development ond .Bridging The .Gop Between School and Work. toreer
Develapment Praject, 1971. : . - .




E. Evpluoﬁon

THIRD PARTY EVALUATION
TEAM REPORT

AUGUST 1972

The purpose of this report is to present an evaluation of activities and progress in
the exemplary project in career development during the second year of operations at
Watertown, South Dakota. The'K-12 Project of Career Development, and Bridging the
Gap Between School and Work’’ henceforth called the Career Development Project,
has beer. located in and conducted by the Watertown Independent School District No. 1.
The second year of the project, which this report covers, was September 14, 1971
through September 13, 1972. -

This report wasjb{epared by a three-member evaluation committee or team
composed of Dr. Kenneth Bryant, Northern State College, Aberdeen, S.D.; Laurel
Iverson, Springfield branch of the University of S.D.; and Dr. H.C. Rustad, University
of S.D., Vermillion. The same team conducted an evaluation of the project’s first year of
operations so that continuity in the process of appraising the Career Development
Project at Watertown was represented in this second evaluation report.

Numerous courtesies and the generous hospitality which were extended to the
evaluation committee by the Watertown faculty, administration, and project staff are
recognized and appreciated. The capacity to serve as ¢onsistently gracious hosts was a
characteristic demonstrated by Watertown personnel according to experiences of the
evaluation committee. Further, the openness and cooperation of the project director
and his staff in meetings with the evaluators was commendable.

Three "oh.éife” visits to Watertown were made by ‘theé 'éygjuaftioh 'commiﬂe'e in
May, July, and August, 1972 for a total of five days. These.visits énabled the evaluators
to: -

i R ; . ,

1. Receive oral and written reports and testimony from the project .staff

2. Interview project staff members, administrators, and faculty personnel
(Interviews were conducted with individuals and small groups.) . .

3. Observe career education activities in classrooms and the community,

4. and review materials produced by the project staff. -

The committee was extended opportunities to address qu,esﬁons and offer
suggestions to the pPoject staff, school administrators, and faculty members. In ad-
dition, the evaluators received copies of quarterly reports prepared by the project staff
during the second year of operations.

All members of the committee had other opportunities to become acquainted with
school and project personnel through participation and involvment in ‘career
education curriculum workshops held at Watertown during the summer of 1972.

In the May visitation, the evaluation team received written and oral progress
reports irom three of the project statf members, viewed and heard video and audio
tapes of career education classroom activities,.and toured facilities with project staff -
members as guides for the purpose of observing career-oriented instructional ac-
tivities and interviewing classroom teachers and building administrators.

23
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The July visitation consisted of extensive oral reports by the project curriculum
specialists. The secondary curriculum specialist reported on the completed career
education curriculum workshop for junior high school teachers and plans for a senior
high school teacher workshop. Tie elementary curriculum specialist reported on plans
for an elementary teachers workshop in career education, presented a report on efforts
to obtain objective measures concerning student achievement related to career
education, and reviewed career education materials andlesson plans developed for use
in the elementary schools by teachers and the project staff. In addition, the evaluators

interviewed the work-study coordinator associated with the project and obtained an
oral report on his activities.

During a 3.day visitin August the evaluators heard reports and received additional
materials from all project staff members except one. The exception was the work-
study coordinator who had met with the evaluation committee in July but who was at a
statewide vocational meeting in: August when the evaluators visited Watertown.
Following intensive interviews with project staff members, the evaluators met with
seven administrators from the Watertown school system.

In general, the preceding activities formed the base from which the evaluation of
the Career Development Project during the sécond year of operations was made. The
evaluation team, at the time of this report, was not aware of any objective evaluation

devices which were available for measuring individual student changes due to career
education.

Activities of the Career Development Project have been documented in quarterly
and interim reports as well as in other materials genérated by the project staff.
Therefore, the committee has concerned itself with reporting its evaluation on the
tevel to which project goals have been attained as wéll as overall observations con-
cerning theproject. Career Development in its positive form may be a state of mind,
which while reflecting itself in many ways, might easily be confused with other
causative factors producing similar relections. As a result and under the assumption
that a basic effort results in logical conclusions, this report has been developed as an
extension of logic by the evaluators through the merging of their perceptions and
judgments which were obtained in -the aforementioned 2xperiences with the school
and project personnel and materials. Therfore, the balance of this report consists of an
evaluation of the goalsand activities set forth by the Career Development Project staff
as observed throuzh consultation with the project staff, administrators, and faculty
and a consideration of materials prepared within the project.

A. To develop and implement an in-service program for ceunselors on occupational
counseling to jncrease their ‘ability to assist non-college bound students.

(1) The evaluation team has observed that considerable emphasis was given
to ‘the training of counselors during. the first year of the project. Less im-
plementation was given to this objective during the second year. Indications are

that further efforts in this direction are being planred for the final year of the
project. . -

B. To develop and implement a program of occupational jnformation which will be
integrated into the curriculum of the eight elementary schools (K-6). The program will
be designed to increase the student’s knowledge of the “world of work’’ and the ap-
plication of the curriculum content to the world of work. :

(1) This objective fas been implemented by:

a) supplying materfals and instructional devices for teachers to use in
elementary career devglopment programs. Some of these were: recordings
— both audio and visgal — books and book lists, field trip information,
filmstrips, manipulatife devices, picture study prints, career dolls, and
study construction kits. All of these could be used to incorporate career
education into a variety.of subject -and grade |evel areas.
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(2) helping teachers in the elementary school develop a philosphy and an
application of career education. This was the result of:

a) an elementary-teacher career education workshop attended by
64 teachers, of which group 45 have Watertown addresses.: (five days)

b)-half day workshops for teachers during the school year em-
phasizing the areas of awareness.

c) demonstration teaching in various classrooms

d) developing sample units of study .incorporating career

development.

It may be premature at this time to relegate the elementary curriculum specialist
to the function of an administrative supervisor as an ‘‘on call’’ consultant. While it is
true that over one-half of the elementary teachers have responded favorably. a con-
tinued effort todevelop a philosophy of career development is the esential part of the K.
6 program. There will be time enough to determine if the program can stand alone at
the end of the third project year!

C. The development and implementation of a program of occupational information,
orientation, and exploration for secondary school students (7-12) wnich will increase
their knowledge of the world of work, provide them with an opportumty to explore a
minimum of five occupatlonal areas, and facilitate them in seeing first hand oc-
cupational training programs and workers employed in occupahons unfamiliar to
them.

An occupational center has been established by the project staff, with sufficient
occupational material for the student and staffed by two counselors.

From the committee’s observation this center is being used primarily for those
students interested in a skilled type occupation. For those students who are college -
bound, the existing counseling center has continued to be the primary point of service.

It is the committee’s recommendation that these facilities should be combined and.
if desired, retain the title of occupational information center. The committee
reiterates that having one counseling center is an important aspect of career
education, which would be in %keeping with the phllosophy that we are teachnng e~
dignity and respect for all occupations.

A counseling program for parents and sfudents was conducted this summer for
those students entering the.sophomore year in high school. Of the 323 incoming
sophomores, 218 interviews were held. 13 students canceled appointments or didn’t

show up, 23 were not intereseted and 69 were unable to attend.

The response from the parent and students who attended were favorable to the
program. It would be reasonable to expect that the remaining 105 should be contacted
as soon as possible at the beginning of the school term.This would indicate an im-
portance of identifying the student with special needs at an earlier grade level.

‘The committee feels that there is an imbalance in'the counseling services. The
counseling services are concentrated on the secondary level. At the present time due to
the lack of elementary counselors, elementary principals are given the role of
elementary counselors. i . ~

’ ) N

It would be advantageous if the counselors could render assistance to the prin-
cipals and elementary teachers, through informal meehngs and written information.

By this prodecure the career awareness of the children in the elementary schools
can be aided, the development of probable dropouts can in some instances be detected
and more positive and appropriate cumulative records can be organized which will
facilitate future counseling.

Parent visitations were conducted for those students in 1he 6th grade who were
identified by {he teacher as studen\s with special needs. This was ‘conducted by the
elementary principals., These were beneficial to the principals in gaining a
better understanding of fhe student and his problems.

A workshop was held for 35 senior high school staff, "with emphasls on teacher
centered guidance, student motivators and home-room guidance.




~

A community counseling. program has been established by means of a special
summer-assignment of the assistant junior high principal. This effort involved business‘/
men and professional people whéose services were solicited and who will counsel with
students according to their occupational choices. _ '
D. The development and iniblementation of a program fo idepfify at an early age the
potential dropouts. Those identified\will'becdme_involved in/an intensive program of
counseling, training, job placement and follow-up, whethef they continue in'school or
drop out before graduating. The goal is' to r(?duce the flow of these students into the
rank of the under-employed and-or Unemployed. :

The program of counseling potential dropouts émd those who have dropped has
been continued. Fiiteen students took part in the program this past year. Employment
experience was provided for those ' who wanted on-the-job-training. .

The Neighborhood Youth: Corp program has been continued with 28 students
participating. . oL

The counseling program has been successful as.indicated by the participahts and
the student’s attitudes toward jobs.

Es The developme‘nt‘and implementation of work experience, cooperative education
and similar programs at the secondary level to make possible a _wide variety of of.
ferings in’ many occupational areas.

Through the Multi-District Career Center. a*Satellite project of the Career
Development Project, students were assigned "three weeks on the job experience,
supervised by the Multi-District staff. : R .

The success of the Multi-District concept has been demonstrated by the intense
competition for enrollment in the courses by students throughout the area.

2

In general, the committee concluded that: -

1) the second year of project operations was productive in terms of
, overall goal attainment, and - - ’ _

2) weaknesses cited in the first year project evaluation have been
diminished or corrected. For example, communications between the project
staff -and- school administrators as well as building faculties have been
enhanced. This has been accomplished by the inclusion - of project
representatives.in regular administrative and faculty’ meetings.

3) The impagl',b? career development has been such that many of its
influences will corftinue. 1t has been a catalyst to bring about purposeful
change. ) N j :

4) While it now appears that the influence on teachers from the career

N education concept has been most’effective in the elementary school, the
*major thruyst toward students has been through counseling at the segcondary
level. ’ : .
5) As of this time, curricular modification would seem to be most
noticeable at the elementary level, and probably has been |east responsive
« 10 career education in some secondary courses that have long been main.
tained as necessary “for a good education.’’ . :
of career development materials in the elementary schools asteachers were
, being encouraged fo use any or all materials for the first year. The scope
and sequence of materials may become a significant problem ‘in future
" years. It is suggested that eventually the materials available from career’
development sources should be classified into developmental levels for use
according to the career background of children. Individualized teaching
approaches may be the answer to this problem providing the teachers feel -
comfortable with this type of instruction. The development of curricular
guides, if prepared by teachers, working together may be one answer to
scope and sequence organizational problems. However, the history of the
“utilization of curricular guides by others than those who prepared the guides
does not encourage this approath. '

/ | - 5

6) The evaluation team is concerned about the scope and sequence yse ! )

2
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7) The elementary curriculum specialist is to be commended for her
efforts to develop objectiveinformation tools to measure student progress in
career development class situations. However; since control groups were
not available, the only possible interpretations of results would be
generalizations, ‘which while indicating .above average improvement,
cannot be cited as evidence.

It is the recommendation of the evaluation team that other members of
the project staff work specifically to study and produce valid objective
instfruments to measure the results of career education. It is recommenaed

*that professional help be involved to ensure validity and reliability of the

* valvative device and the procedures used.

It is also suggested that for purposes of evaluation, placement, and
fcliow-up that information be accumulated and be made available as
necessary to those whose concern is career education with all its curricular
implicatiens. - ]

8) The proposal for parent workshops, or parent-teacher workshops for
short(one-evening)duration would seem to be a logical step in the expansion
of career development. Information from most counselors would seem to

indicate a lack of parental knowledge or understanding of school programs; -

it is logical, therefore, that they are even less informed about career
education. It would seem to the evaluation team that'the involvement of
parents in career education planning and implementation can be one of the
lasting effects of the program and can lead to many curriculum im-
provernents in the future.” .

9) One of the major concerns of the evaluation team was the apparent

lack of response of some senior high schoot teachers in general to career
education. From visits with the high school principal, the curriculum
director, and the assistant superintendent, it would appear that the
curricular ‘program of career development certainly has leadership sup-
port. Almost every evidence, however, is that some courses as con-
ventionally taught do not reflect in themselves any_purpose recognizable to
the student as part of his future. To the student, himself these courses
may offer him_little more than a “time in rank’’ before advancement
requirement. )

This problem is nét unique tq the Watertown schools and may reflect
somé definite implications for secondary teacher training programs. In
‘Watertown, the workshop for senior high school teachers as promoted by the

Career Development Project held in August may have some curricular

ramifications for individual teachers as may also the proposed' teacher-
student advisory plan. . . :

It is" apparent that the overall curriculum Zhoices.at the Watertown
Senior High School are excellent. While the requirements for sophomore
students are somewhat restrictive, the choices of areas within subjects, in

English and mathematics, certainly gives the student more complete op-,
portunity to make class selections in accordance with his career plans.:

10) Of special importance, and the evaluation team did not follow this
up, is the availability of counselors and carees development guldance to

. students at the time they pre-register. The commendable summer follow-up

program by the counseling staff might have been even more ef-
fective if some.students had not thought it nécessary to change. their
registration due to career information tha't may not have been available at
regular registration periods. ’

11) The efforts of the secondary curriculum specialist in defining and
broadening the occupational clusters for the improved understanding by
students and .teachers are commendable. The .evaluation team' recom-
mends that this be expanded one step further with the possible identification

on the iame sheets of certain elective core courses somewhat basié¢ to each
occupational cluster. 7
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12) As this prégram culminates, it will require a rather continuous in-
ternal evaluation 50 that those desirable and financially feasible portions
developed or perfected during the last year of the project may be continued.
Whether a full-time career development specialist should be continued on
the staff is one of the decisions that may need considerable study.

13) Plans should be for mulated for the eventual distribution of materizals
nov housed at the career development center. Whether these should
eventually be housed in the school libraries, the A-V Center, in counseling
centers, or in administrative officesshould be worked out in advance so that
a shift can be made not only in material location but also in information to
Aeachers and counselors as io where the material can be found.

p

" Overall, the evaluation team was convmced jhat career development as en-
visioned and applied in the exemplary. project at Watertown has been and wlII continye
to be an effective force in improving the educational opportunities and successes of
students..In some instances, the influences of the project are not

in others. This does not mean, however, that these influences are'not present. In e

opinion of the evaluators the Wateriown School District has a better school system "

because career developmenf is a part of the school program.

A
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This evaluation report has been prepared subsequent, to 3 site visit to the above
project on May 15 and 16, 1972. Members ofthe site visit teqm and those contributing to
this report were: Mr. E. B. Oleson; State Director, Division of Voeational-Technical
Education, Pierre, South Dakota; Mr. John Lacey, Program Officer, U. S. Office of
Education, Denver, Colorado; and Mrs. Joyce Dechman, Program Offiter, U. S. Office
of Education, Washlngfon D. C. -

1
This pr0|ect desugned fap-the |mplementat|qn of career development actlvmes in

.Grades K through 12 first received funding in September, 1970, under Part D, Exem-

plary Programs and Projects in Vocational Education, of P.L. 90-576. 1t"was designed

. for and has been pursuing the following objectives related to tareer development,

career preparation, and caregr placement vyifhin the Watertown Public Schools.

a. The development and |mplement of an in-service program for counselors

on occupatlonal counsellng to'increase thelr ability to assist non college bound
« students. . .

* b, The development and implementation of a program of occupational in-
formation which will be integrated into the curriculum of the eight elementary
schools (K-6). The program will be designed to increase the students knowledge
of the “‘world work’’ and the appllcatlon of the currlculum content to the world of
" work. 9

as apparent as -~
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; c. T:he deyeloprpenf and implementation of a program of occupatianal in-
. formation, orientation, and exploration for secondary school students (7-12) that

L. will ing:rease their knowledge of the world of work, Provide them with an op- -

. por.funlft.y f? ﬁxplé)rea minimum of fjve occupational areas, and facilitate them in

L v seeing Tirst hand occupational training ‘programs and workers e i . ‘
b4 .cupations unfamiliar to them. mPloyed in oq

', , d--_ The development and implementation of a program to identily at an early !
. . ; age the potential drop-outs. Those identified will become involved in an intensive
p?og.qam of counseling, training, job placement and followup} whether they"
:conhnue in school or drop out prior to graduation. The goal being to reduce the:
flow of these students into the ranks of the under-employed and-or unemployed.

] . . ta N

L4 €

» € The development and implementation of work experience, cooperative

éduFafion and similar programs at the secondary level to make possible a wide
variety of offerings in many occupational area :
E 3

3

f. The development and implementation of Iprgvisions for students not
previoUsly enrolled in vocational programs to receive specific training in job
entry skills just prior to the time that they leave the school. (Some of these
training programs will be very intensive and of school duration.) '

F - - .
. 9. The development and implemeritation of provisions for intensive oc-
R . , cupational guidance and counseling during the last years of school and for initial
placeraent of all students at the completion of their schooling. (Placement may be -
in a job oK in postgecondary occupational training. Placement will be ac. '
complished in cooperation with appropriate employment services, manpower
agencies, efc.)

E

'} . It should be noted that while this project received funding in September 1970, not all
T . project staff members were employed at that time. Consequently, objectives of the
project now reflect, levels of development and implementation which appear to be
dependent on the length of time the.staff members have been active within the project. - )
In this regard, for example, it should be noted that the secondary cyrriculum oc- N
cupational education specialist was not employed until August 9, 1971—almost one full ‘
year after the' Watertown project was first ‘provided funding.

- While delays were experienced in the assembling of staff for the purposes of the
) project, the Watertown school district is to be commended for the selection of a highly
qualified, 'highly motivated, and enthusiastic group of professional people. Without
exception, the staff members appear to be establishing and maintaining a level of
rapport with local school administrators, counselors, and teachers which is conducive
to the achievement of change ‘within the educational experiences of Watertown
youngiters.' ) . e :

The concept of career development as -an important part of the total school
responsibility for maximum educational and social development of every child
_receives rernarkable support and commitment on the part of all school administrators -
"in'-LWatertown as well as on the part of the local school board. It would appear to this
team that the level of success ultimately achieved within the Watertown schools will be
limited only by the extent to which this dedication and support is effectively com:
municated to the classroom teachers, counselors, and principals, and by the extent to
which materials and resources in the way of inservice training can.bé'made available
for these purposes. ~ : . .

-y
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Further, the team wishes to comment that the personal involvement of the school
board members and of the school administrators in the educational processes of the
Watertown schools is to he highly commended. Only rarely does one observe this level
of personal involvement, understanding, and teamwork in our educational community.

Following are reactions and observations of the evaluation team to the status of the
various objectives of the project ‘within the Watertown schools. The team
acknowledges that a, two.day visit, during which time many classrooms were not ac-
cessible because of standardized testing, leaves much to be desired in terms of our
thorough understanding of both project activities and implementation strategies.

/

" a. The development and implementation of an inservice program for coun-

selors on occupational counseling to increase their ability to assist non-college
bound students.

Much appears to have' been achieved in the designation and operation of a
center for occupational information in Watertown High School and in the em-
ployment of a well-qualified vocational counselor. The district is also planning
and beginning to implement an aptitude, interést, and achievement testing
program which will contribute mych to the ability of youngsters to make career
decisions on the basis of greater self-awareness and greater self-understanding.
The location of the information center away from the regular counseling office
contributes, however, to .the impression that ‘‘career’ counseling and
"academic’’ counseling are still viewed in Watertown as being quite separate and...
Center to suggest that youngsters with problems—whether of a discipline nature,
emotional nature, or academic nature—are more likely associated by the school
staff with this office or else these youngsters more closely associate themselves
with this office than with the regular academic counseling office. While career
counseling and caréer préparation proyrams have much to offer school alienated

Academic choices and college entry versus vocational school entry then become
secondary counseling activities to the larger developmental problem of career
choice which is universally important to all members of the student body. It is
requested, then, that ways be found during the summer to merge bofh physically
and programmatically ﬂ}e two counseljng programs which appear, admittedly at
a cursory glance, to be operating independently of each other. As teachers
through curriculum revision take over much of the giving of career information
and the giving of"educational information related to career “suyccess then,
hopefully, all counselors will be freed to deal more with the youngsters in the
affective domain. ‘Hopefully, then, counselors can monitor, through group and
individual counseling, to be sure that each child is developing greater self-
awareness and self-understanding and is personalizing career and educational

‘information to the point that realistic goals can be set and the pathways found to
achieve those goals. ) . '

[y
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b. The development and implementation of a program of occupatioknal in.

formation which will be integrated into the curriculum of six elementary
schools (K-6).

Under the capable leadership of Mrs. Helen Dickson, a good deal appears to
g have been accomplished at this level. Teachers have been provided inservice
. . Iraining and the necessary resources by which to develop and implement
classroom activities for the purpose of increasing youngsters’ awareness of
career options. In most, if not all activities, teachers have been successfully in-
legrating these activities with the related basic skills areas of language arts,
| ' - math, social studies and science.-Activities have been designed which not only
increase the youngsters’ awareness to careers but which also permit them to see
relationships between their academic skills and the real world outside the
clagsroom. It is our understanding that as-the school district undertakes
curriculum revision (science curriculum now in process) these kirids of career .
development activities will become a permanent part . of the Watertown ’
; elementary program. Itis hoped that during the summer, goals and objectives at
K the elementary level can be agreed upon which will insure not only a sequential
/ \ program in the light of a selected theory of child development but which will also
insure comprehensive coverage ot career options. Throughout the elementary’
grades, teachers should continue to be encouraged and assisted in efforts to build |
, an educational program that encompasses the use of tools and other parapher- :
nalia which permit youngsters to make practical, material application of con- ’ |

cepts which were traditionally assumed to be learned by rote or only jn the
cognitive domain.
|} .o

¢. The developmeni and implementation of a program of occupational in-
formation, orientation, and exploration for secondary school students (7-12) that
will increase their know!sdge of the world of work, provide them with an op-
portunity to explorea minimum of five occupahonal areas, and facilitate them in

. ) . " seeing first hand ‘occupational training programs and workers employed in oc- _ .
: cupations unfamiliar to them. N .

Iy
~—.

This particular phase of 1he Watertown project appears to be still on the ' 4 : .
_drawing board. - The late identification and employment of the secondary )
curriculum occupational education specialist has resulted in less than optimum
; . development and implementation at the Grades 7-12 level. It is our understanding
that some career development activities have been implemented at the junior

- . high level, but that these have been more in keeping with an upward expansion of
the elementary conceptintended for this level. It is also our understanding thata & -
RN summer workshop will permit more concrete program development at the junior )
high level. This workshop will be funded internally by the local district as a three- : ~
“ . year study. Based on the best information this team was able to gather, it would

be our suggestion that the summer workshop be dedicated to the development and
articulation of an ideal program for Watertown schdols at this level even though
full implémentation of the program may have fo be projected into the future.
While the complete turnaround of the junior high program may not be possible in
the coming year because of time and staffing constraints, it would be well to
establish long range goals which are nof limited to existing constraints.-With a
" program which the district deems ideal on, the drawing board, and with long
,range and short. term goals toward this ideal specified, more ‘meaningful
progress can be achieved. At a minimum it appears essential that some field
.. testing operatlons be undertaken in the fall of 1972. '




Significant progress has also been achieved at the senior high level in the
’Career Center’’ and the continuation of a post-secondary Area Vocational
Technical School. It should be stated, however, that little progress is visible in the
N grades 10-12 ongoing academic curriculum. It is hoped, of course, that the con-
' cept of career development for all students, college-bound as well as em-
ployment-bound, can be articulated from the elementary and junior. high levels so
that it also becomes an integral part of the ongoing educational program at the
high school level. One activity has been implemented at the 10-12 level which
permits a full-day release from school so that any youngster can spend a day of
observation in an occupation of interest to him.

1
<.

_ d. The development and implementation of a program to identify at an early
age the potential dropouts. Those identified will become involved in an intensive -
program of counseling; training, job placement and follow-up, whether they
continue in school or drop out prior to graduvation.

A qualified staff member has been employed for the implementation of this
component. Dropout prone yofngsters have been identified at the high. school
level and enrolled in a career development class which meets for one hour a day,
, : five days a week. Class time is dedicated to"career and personal counseling field

trips and other activities designed to assist these youngsters in reaching a career

choice. In addition, surveys have been made for the purpose of identifying

- s potential work training stations. Hopefully, the program will be fully im-

;» ) ' plemented in the summer and the fall of 1972 to include on-.the-job training op-
. A portunities. :

3

e. The development and implementation of work experience, cooperative

education and similar programs at the secendary level fo make possible a wide
variety of. offerings in many occupational areas. -

. " in addition to the day’s release for work observation at the senior high level
S and the on-the-job training program for dropout prone youngsters, each student in
K the eight occupational areas offered in the multi-district program cycles out of
the classroom for at least a two or three week on-the-job training experience. A -
. : regular distributive education program, providing a half day on the job
: -throughout the year, is also in place in the Watertown district.

-

) Th.e following section of the evaluation report will move away from the specific
9b|ecf|ves of the Watertown project and will provide reactions and recommendations
. in terms of U. S. Office of Education requirements for Exemplary Projects and some

other general concerns ‘with career education programs as ‘they appear to be
_developing. ’

@ © It should be noted that the Watertown school district and this project have made
-good efforts at securing the participation of non-profit private school students in the -
activities outlined.in the initial proposal. Non-profit private school teachers have been
invited to participate and have elected to participate to séme degree in the-inservice
training programs. Members of our project staff call on the non-profit private schools
to offer assistance &nd to provide career information resources as they are'requested

for classroom activities.

R
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Elementary special education teachers have been included in inservice traininé
and are implementing career awareness activities in their classrooms which are
designed to meet the particular.needs of these youngsters. It would be our general
observation that perhaps these youngsters are not being served adequately above the
elementary level where they probably should ‘be engaging in career preparation
programs including sheltered workshops and on-the.job training in occupations
requiring limited levels of skill development. As the comprehensive program in career
education continues to be developed and implemented, the district will certainly want
to furn its attention and concern to the provision of programs which will help each
-youngster, to the extent that is possible, assume a productive role in society even if this
role is somewhat less than those roles normally associated with vocational education
programs.

\

. The planning for adequate service to disadvantaged students is very much un.
derway in the Watertown district. The one element not yet |mplemenfed which will
reflect the accountability of the program in this regard will be the operation of a
placement and followup system designed to account for every youngster exiting from
the system, whether by dropping out or by graduating. When this sytem is in place and
operating adequately, it will reflect not only the degree to which youngsters-are truly
prepared for employment, but also the degree to which academic students are truly
prepared for higher education. If current statistics available to us are accurate, then
we feel safe in saying that almost half the youngsters beginning a four- -year college,
program do not complete a baccalaureate degree. if placement and followup results in
Watertown reflect the same or comparable experience, then signals are clear that
changes in the curriculum or in the career guidance program or in both are as much in
orderasifa comparablé number of vocationally-trained youngsters were unsuccessful -
in employment. Similarly, college students without clear career goals and college.
students who lose credits because of frequent changes in their majors have obviously
not been well served By their schools in becoming aware of careers, in exploring
careers, and in establishing reaiistic career goals. It is our feeling that teachers in

; academic programs at the senior high level are already engaged in the shaping of the
career aspirations and career goals of their students whether this engagement is by
design or by default. We are hopeful, of course, that they will choose to reconsider the
relationships between their subject matter and the eareer goals of the students so that
maximum, positive achievement in academic areas can be reached and so that
youngsters can make career choices with the full knowledge of the kinds of academic
skills which must be mastered for successful work performance..

K

ot .
Since the secondary level exploration and preparation program has been
- operating, we understand that instructors and administrators at the Lake Area
. Vocational and Technical School already see a need for readjustment and redefinition
of the post-secondary programs. A desirable level of articulation between the scron.
dary and post-secondary programs appears to be emerging. .

. . \
: .

With regard fo the third party evaluation of the projecr, it is essential that we
request a service agreement (subcontract) with one of the agencies or one of the in-
_dividuals invol ved which will accomodate a higher level of objectivity on the part of the
individual evaluators. It is also requested that the party designated as responsible
prepare a single evaluation report which reflects the extent to which each objective of
the project is being achieved. It appears almost essential that some system be built in
which will measure student outcome in relation to the objectives. Whether such in.
strumentation and data collection is handled by the project staff or by the third party L

evalvator, student outcome data should be analyzed and reported by the third parfy
evaluator in his report. .

. - o .
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F. Conclusions, Implications,
“and Recommendations

~ . *

»

The Career Development Project is having a great impa/cf on the local school
system and is attracting attention across the state. The local community, teachers, and
students are involved in the many phases of career education.

The project staff believes the career education ideas developed. here have the
pofenhal of being- fransferrable to other sites, if that district has the atmude that

- career education has value.

A definite attitudinal change has taken place among elementary teachers and
prlncvpals, and has become a cause — a dynamic way of life — for most of them.

‘ Teachers have requested further exposure to career educatlon through small

workshops and inservice training. Plans are underway to meet this: need. Career
education lessons developed in a summer workshop will appear in a guide, along with
lessons inspired by audio-visual materials and lessons which teachers have tested in
their classrooms. -~

At the secondary.level, the most apparent implications of the career education
program are not particularly tangible. In secondaty education, where most curriculum
is thoroughly departmentalized and there already exists the machinery to implement a
wide range of course selections, the tools and experhse needed to integrate career

- education generally exist.-The problem, with all of.its underlying implications, centers °

ona necessary attitudinal change among mosf secondary teachers and administrators.

In essence, career ed ucationin a secondary'sc_hool must start through a‘thorough
analysis among teachers and administrators of their reason for being — “What are we
educating our children for?’’ Somewhere during the development of our education
systems, too many educators have lost sught of what typée of educatlon is really needed
to prepare a student for life. .

Itis too expedient for a secondary program in career educatuon to be dominated by
an emphasis on occupational information. If the thrust of secondary career education
is initially geafed to mtegratlng occupational information into existing course work,

there is a ddnger that the more- meortant_ onrk of examining the.hrelevance of the . . ... .

course itself may be overlooked.

It is recommended that an effective secondary career educahon program start
with only passing reference to the term “’carear education.” Instead, interdisciplinary
task forces should be organized to brainstorm the question, ‘'What should all of our
students have from school and the ~ommunity upon leaving the education system?’’ If
existing curriculum is disregarded and the needs of both the student and the com-

‘munity are given full consideration, the answers to this question will inherently provide

the base for a serious career education program. .. g

. Theintent of the' pr0|ect is for career education to become an integral part of the

" curriculum, reflected in some way in the life of each student. )
An effective way to involve the classroom teacher in career education concepts and

attitudes is to include them in counseling activity. This causes the teacher not only to
examine both his and the student’s reasons for being in the classroom, but results in.the
life of every student being touched by an individual interest in His life and future.
Teachers are seeing more clearly how classroom activity relates to the student and his

- peculiar interests and abilities.

Emphasis, therefore, continues to be placed on counsellng activities K-12 through
testing and followup, inservice programs-for teachers and counselors, the individual

counseling of the junior and senior hlgh counseling staff, and the services of the oc- -

cupational counsellng center and its career development staff members in‘the senlor
high.

i
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