DOCUMENT RESUME

ED 069 456 RC 006 589
TITLE " Proposal tfor Quality Education.

INSTITUTION Denver Public Schools, Colo.

PUB DATE 69

NOTE 28p.

EDRS PRICE MF-$0.65 HC-$3.29

DESCR IPTORS *Curriculum Development; *Educational Quality;

Language Instruction; *Objectives; *Program
Proposals; Relevance (Educatlon), *Sganish
Speakiny

IDENTIFIERS *Colorado

ABSTRACT

The Congress of Hispanic Educators submitted this
1969 proposal for quality education to the Denver Public School
Board. According to the Congress, before they could outline an
educational program which would be effective and meaningful for the
Hispano, it was imperative that a clear understanding of the basic
objectives necessary for him to compete in the dominant society be
obtained. This proposal discusses 3 of the general okjectives thought
to be realistic in terms of assisting the Hispano child to compete in
his present school situation and in preparing him for future
occupational and social endeavors. These general objectives consist
of integration, which is a vital and fundamental stefp towards .
attaining gquality education; a relevant curriculum for all elementary
pupils; and the fostering of pride and identity in his own culture
and heritage. The Congress proposed the formation by the Denver
Public Schools of a task force in each area of study: (1) social
studies, (2) language arts and humanities, and (3} math and science.
Descriptions of the task forces, their objectives, and a time
schedule, and examples of specific modes of operation, are outlined.
A brief history of national and local realities of the foreign :
language program is included, along with the objectives and spzcific
needs for such a program. (NQ)
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The ispano in :olnracic comporises the largest ethnic minority in the state,
vat. very little attuniion has been given to his problems, and much more
specifically, to his educational problems. This document addresses itself
to these particular Problems.

[t is inconceivable that a nation corsidered one of the most nrogressive
ard wealthiest in the world should have such a disproportionate number of
poor and illiterate peop].e in its midst.‘ Illiteracy ané noverty breed
misery, poor health, discontent, hunger, immorality, ard alienation.

Unfortunately a large segment of the Hisvano community in Colorado finds
itself in a state of gross poverty and low educational attainment., There
are many contributing factors, the most prominent being the lack of salable
8kills and academic preparation needed in today's burgeoning and highly
technological society. ’

Tri order for us to outline an educational program which will be effective
and meaningful for the Hispano, it is imperative that we have a clear
understanding ¢’ the basic objectives necessary for him to comoete in the
dowminant soctety.

Following are the general ot jectives which are realistic in terms of assisting
the Wispano child to competa in his present school situation, and in pre-
paring hin for future occupational and social endeavors.

Sincerely yours,
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INTEGRATION

Quality education for all children is an undisputed goal of the public
schools, However, recent findings indicate that for children who experience
education within a setting of racial, ethnic or socio-economic isolation,
quality education has wecome an increasingly distant reality (2, l13). The
mis\xnderstgnding, conflict and educational harm that result from this kird
of isolation has been well researched and documented (12,13).

Programs of compensatory education have not been atle to improve and
sustain academic growth (6, 13). A recent research survey indicates that
compensatory educational programs have been of limited effectiveress because
they attempt to solve the problems of academic retardation and social aliena-
tion in the segregated environment which in itself is the princival source of
those problems (13).

For the Hispano, this situation has reached tragic and intolerabtle
proportions. Recent evidence reveals that the median education for the
Hispano in Denver is 8.6 years as compared to 12,2 years for thg Anglo
population (3). The drop-out rate for the Hispano in Denver is estimated
to be near the 60 percent mark (15). 1In light of the fact that nearly half
of the total Hiswano population in Denver has not yet reached the aze of
sixteen, the urgent need for quality education hbecomes more significant (3,
11). Indeed, the "presem‘, educational anproach offers the increasing Hispano
population a dismal future,

If all children are to have the experience necessary for a fruittul and
productive life, in a society of wany racial and ethnie groups, they must
have the opportunity to come in daily contact with individuals of different
r.'acial, ethnic and socio-economic backgrounds. There is much evidence to

support this position (1, 2, 10, 13).
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Therefora, the Congress of Hispanic Eurators feels that intsgration
is a vital and furdamental step towamis attaining qualitv ~ducation for th:
Hispano child, as w21l g5 for all childrer, Wnile we are cognizant of the

complexities and prossures involved, we strongly recommend that:
P P & ,

Further action taken towards integrating the Denver Public Schools le
include thne Hispano child.

The initial steps already taken by the Denver Public Schools must

ultimately lead to racial and ethnic balance in 3ll1 schools.

The burden of adjusting to desegregation in the Denver public Schools
must be shared as equitable as possitle by all eitizens, rather

than being concentrated upon one segment of the total population.
Serious consideration must be given to the abolishment ol those

disconcerting areas which might hamper a child's transition and

_adjustment to a new school setting. Yor example, the practice of

ability grouping must come under critical review. Also, school fees
and other matters reguiring personal finances must be considered in
relation to the childfs atility to afford such costs,

Where busing is necessary, younger children should not he involved
in an excessive amount of travel,

Serious consideration must be given to a child's participation in
cxtracﬁrricular activities, and to insure that ali children have the
opportunity to participate without any hardshio on them.

The schools must take the jeadershin in establishing effective
communications with the home. For those parents who, for whatever
reasons, cannot or do not hecome involved in the school program, the
sc'noé)l must wa2ke an intensive efforl to becoms involved with the

parent. The concept 1s old, only the emphasis is new,

J
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8) Contimuous and critical follow-un evalnations of a1l programs aod
aetivitices must e conducted to insnes that quality education is

being provided For all anildren,

Inherent to the success of any program ror improved education are the
crucial factors ol teacher understancing, «wpectations and attitudes., Heve,
the curriculwn becomes relevant or rejected, Here, a child becomes an
individual with indivicdual abilities or becomes unidentifisble from the groun
and is tagged with group stercotypes. 1In other words, more than any other
single factor in the edurational procazss, the teacher provides the classroom
environment for a child's education or alienation. The present educational
plight of the Hispano strongly suggests that this is an area of urgert emphasis,

Unfortunately, educators have very little objective information and too
much subjective information concerninyg the Hispano, It is essentisl that
schools realize they do not get expert teachers, they develop then,

Therefore, the Congress of Hispanic Educators recommends that a manda-
tory pre-service and in-service program for all educators be instituted,

The principal objective of such a program would not be simply to describe
Hispano culture ir general, but to providz educators with the skills and
inzights for understanding and developing the Hispano child to his full

potential. This program must focus on the following arsas:

1) Hispano culture, history and conlributions to our present szociety,

An objective history of th: Hispano 3n the sonthwest must be pre-
sented. Glorification and idealization of this tradition, or any
other tradilion, must hec avoided., However, many myths must be

destroyed 25 s condition for real understanding,

4
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2) The rel.tionship of sovic- wrowml  st.tir o acndes.( zohiledasent .

Teachcrs must rdaorstane L. pro=-int macto-acunonie Status of the
H spino, as «#=lt u. the Iorcos that lag to the presant situation(3),

3) Stress the vapartarice o andiviical Jdifferences awsong ehildren,

Educators must Yeaen by cvecngeiye ihe Hi spara child as an irdivis s

with indivicual abilities. Aithough recognition of indivienal

differer:;tres is a principle pesic to eoucation, too often the

Hispano child is starcotvp=! az Pusrsessing many false and contrived
: attributes (3, ).

) The relationsnip of a child's self-concept to academic achieverent.,

Trere is much 2vidence indicaling that intellectual development is
influenced by a child's sell.concept ard attitude rowards himselfl
as a leamer. Euucational psychelogy has long told us that being
labeled a failure 1nstill= in a person a sense of unworthiness that
eliminates motivation, Samehow this information has not lLieen givnﬁ
much attention by =ducatars (4, 4, 8, 14).

") The relationship of teacher -ipeclations *» a chilé's school performa..cs,

Studies havy showr Lhat chileren ) perforn and achieve according
to the teacher's expactiricns,  The more Leachars expe:!. from their
students, the bovcer the students wiit perform, Conversely, if

children are treated s it thaoy zre uneducahle, they will perform in

that manrer (7, 9).

Y The competent use of test e a1l teashers must be trainsd to

interpret, unalvze and utilive test data in a compelent manner, Fre-
quently T.:2. scoves, aclievemen! tenl :tcorss and uther puaychol ogical

tools are used to reinfoice and juslily !o. prosiiciions,
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7) Teacher-parent corvnunicaliv, Tra “hers must realize that pavent

invelvanant begins with tLeacner involvement, it must become the

teacher's responsibility to bridge the gap thal presently exists

belween the school and the hotio,
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A RELEVANT CuRRICULUM

Educstors! lirdings anc rescarch have demonstraicd the importancs of
early childhood years in cducational devel opnent, A youngsler has achievad
80 of his intellectual development. by the third grade, Hiz hwsan values and
attitudes are basic2lly establizned within the first three to Tour yrars of
SChv:ml.l Thus a child's 1*'Je‘..ong behavior patterns are established beit.re
he lesves elementary school.. The abuve' factors emphasize tha importance and
necessily of making the curriculum relevant for all elementary pupils.

Due to a child's environment, experiences and expectations to which he

" has been exposed, learning characteristics and needs of pupils vary consider-

ably from school to schocl, Therefere it is imperative that all schools be
encouraged To study their curriculum to see what changes and improvemenrts are
‘n'eeded. To insure. the accompiishment ot this objective the following must
be provided:
1. Released time for a representative group of personnel from each
school to evaluate and revise thcir curriculum,
2. Services of curriculum specialisls to aid farullies,
3. Compilation and dizsemination ol inforration on educstional studies
and innovations found effective.
a. Interest centers on Tuesday and Tauraday
b. Teachers with strong backgrovnd in a particular subject to aid
other teachers half day while they teach the other half day.
4, Elexibility in curricula content, zcheduling and time allotments to
individualize instruction within each school. |
5. Adequate implementation of revisions, including new subjests, new
texibook series and shifts in emphasis requiring that teachers

participate in workshops and in-service meetings, Keleased lime

9




on a regularly scheduled basis must be made lo ensble educators o

attend these meetings.

california Elemeniary School adaisistrators Assoclation: "The Crisis
in Elementary Education",




PLAN EOR THE SOCTA!, STUDLES, MATH/SCIENCE AND

LANGUAGE ARTS CURRICHLUM AT TIE SF.’\CONDAR'!.’ LEVEL.

Congress of Hispano ECasikems

March 3, 1969




THE FRCBLEM

A National Education Association pu‘cl.ication entiti«d The Invicitla

Minority is by far the most thorough treatiment of the e«ducational denrivement
of the Hispano in this countrv. The 'iost succassful programs for solving the
problem strongly suggest that the schools should help the Hispano adjiust by
fostering pridé and identity in 2is own culture and orig"m.1 This entails
allowing for ¢ preference of his history znd chowing 2im how his own pecple
contributed to our society,

De Hoyes takes a similar attitude as a result of his study into the
educational aspirations of the KEisvano. His work found that, with increasing
acculturation, came higher levels of educational aspiration.?' Thus cultural
identity by the Fispano and cultural awareness for his teacher and veers is

a clear way to achieve educational adjustnent,

Fdurcators have long held the assumption that cultural factors olay an
important role in education., Dewey indicatec¢ that with history is a group's
vehicle for better understanding snd awareness as to their self-worth,
Purthermore, the educatioral process shnuld concern itself xith 2 starting
point which is the indivicdual's background of experiences.'

Accepted learning theories emphasize the importarce of cultural relsvance
as the prime entity in the process. Hilgard stated that learning is a culturally
relative thing and that a students subculture will effect his learmning style.
Jerome Brurer suggests that the process of education concerns itself with
those factors that are important in a person's culture. Fe looks carsfully
at. various teaching aids as the means to expand experiences, clarify and give
personal signif‘icanc:—':.5

Aisubel has concerned himself with the major cognitive learning activities
that take place in the school environment namely the efficient and meaningiul

transmission of important knowledge. He indicates that learning is increased

12




PAFulToxt Provided by ERIC

when the studen® is providad with learning cuzs whiek assist him in
aceomodating and assimalating nsw concepts., 1lhese learning cues are
inherent. in the image ol onew short\'r.:hi'l.enoss.6 Thereiore, if a so-call-d
venlturally deprived" group is truly deprived it is because he is deprived
of his own culture,

Presently when United States history is written snd taught, it excludes
the Hispano student. The Hisparo hac been stripped of his heritage and his

cultural traditions to a point where he no longer has a cultural base. We

are, under present conditions, per otuating a grave injustice to the astud=nt
' P perp 3

who straridles twe culiures and in many ways finds identity in neither.

The question is: What ar~ we as educators éoing to do about this
problem? Arec we to sit back and let the putlic schools piay that traditionally
passive role and continue to place the burden of achievenent solely on the
shoulder of the Hisgaro student? Are we as professionals 2illing to adjust
our priorities and consider ourselves accountatle for the inequalities that
have prevailed for so long? We the Congress of Fispano Educators will not

allow the existing situation to continue.
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Because of the grave problme row exisling ir the rducation of Rispano

youth, the Congeres of Hispanic Bincators belisver that the formmation by the

Denver Fublic Schocls of 2 task fores in sach of the three major areas of study,

1) Social studies, ?) language arts and Humanitier, and 2} tath and Science,
will be a step in the right direction towards Zinding solutions to the problom.
The description of the task (orcss, taelir obiectives, a time schedule

and examples of specific modes of operation are outlired bhelow.

T. Description of Task Forces

The three task forces assigned by thie Denver Publin Schools will investigate

and develop procedurss which assist and encourage Hispano studerts to stay in
school; *hus ernahling them to achieve a tevel of performance which will placc
them in a competitive positien with other young adults of the same age.

A) On= task force will be assigned to the Social Studies discivlines with

the prime objective of raviewing and researching vresent course content and
teaching methods involved in teaching our Hispano student. An integrated
approach ‘o the social studies would be most advaniageous for the purpose of
developing a positive attitude.

This task force will be chargad with the responsibility of producing a
viable rurriculim suppiement and/or revising the present curriculum so that
it will include a substantial amount of informstim »n the Hispano culture,
The social studies program shnuld contain the foilowing:

1. A historical irame of reference (for toth teacher and student)
that includes the Hispano

2. Inclusion of a commerative historical approach that does justice
to the Hispano people - This will allow Hispano youngsters the
opportunity to identify with the great men and women of his

cultural background

14
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3. Inclusion of a cumprens-ianive =i Lianmmitianie politicasl, econonice,
armt soclolosical histors of an a.2rige menber of the Hispano
comnunity.

B) A second tac'c rorce will ©e assigned for the Lancuagze arts curriculum,

The priority here is the development ¢ watleoy and materials that will cvance

the communication :ills ¢f Hisoano student., (Le intagration of a variety

of media will be investigated and developed for use on a multi-sensory basis,

It is hoped that the Hunanities will become an integral part of this endeavor,
C) A third task force will involze itself in the Math-Science curriculum

with intent to zxplora those araas of the disciplines that lend themselves to

the learning styles of the Hispane student. Recent rescarch has revealed a

nueber of pecdagogical strategies that have proven successful in teaching

mathematical and scientific concepts to the less advantaged student.

The above statements are tul suggestions for ine assigned groups. We
do not want to restrict the task lorces. We merely wish to suggest a direction
they may take or conmsider,thus leaving il up lo them to decide what the
priorities will be and allowing then ihe opportuniiy to d=sign their own
research projects.

Similarly it i: imperative to provide the stucdant with the opportunity
to develop to his utmest 2bility; that is to assist him in the development
of a mental proress which w11l allew him to become an autoriomous learner,
The student can thus develop a concupt of self-worth to where he may invalve
himself in an "independent study" project, based on his personal interest,

on his selected time, and within his metnold of opsration.
F

I1. Composition ot the Tasik Forces

Msny of tha past frogrims invelving the educaticn of the Hispzno stud=nt®.

have not succeeded because there has been little or no minaiity representatiaon
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in the developmental stage. Because of this, w: deem 1t necessery to impla-

ment the following rccommendations:
A) Each task force be composed oi' [ive members with the chairman
appointed f{rom wilhin
B) The Congress of Hispanic Educaters recommend the qualified Rispane
and non-Hispano persennel to work in earh of the three Task forces

of the stated di_-;clp] ines

TIT.  General Objectives

1. To give proper enphdsis to Hisparo culture in the speeified curri-
culums - With an in-depth study of Hispans culture, it would be a matter of
time before this emphasis will influence the total program of studies, The
above staled curriculums will begin to draw upon the resourvces of other
supportive disciplines.

2. To research and/or develop instructional materials enphasizing an
apprecialion ol Hispano culture for all students

3. To develop guidelines for the necessary in-service seminars for the
teachers who vill teach the courses and use the newly developed instructional
materials,

4, To establish criteria for the evaluztion of ths present curriculum
being taught in those schools with 2 significant percentage of Rispano students,
This eriteria should also consider the effectiveness ofl the newly developed

instruectional materials.

Tv. Prospectiva Time Schedule

The three task forces involved will initiate investigation ard development
of the ways and means to fulfill the stated objectives in the summer of 1969,
A p'Llo'\'. project to test the products. of the summer's work in a2 classroom situa-

tion will take place Semester T of the 1969-70 schecl year,

4-__L6————_



V. Examples o Specitic Modes of Operation

Social Studies

A social studias curriculun should provide for a scope and sequence
allowing a spiral approach to the curriculum corstriction with important
enviranmental strands weaving a structure, Priorities in such an zndeavor,
with respect to the Hispuno, are relavancy ard motivation.

A curriculun structure could be developed as follows:

Course One - Level - 8th grade

A narrative approach to develop an historieal frare of reference
that includes the Hispano.

_C_eg_t_'_.ﬁ_’[t_vg_ - Level ~ 10th grace

Developnent of a commerative history that lends itself to bio-
graphical inquiry and independent study.

Course Three - Level — 12th grade

Construction and implementation of a political, economic and
sociologically based course which lends itself to independent study
and group discussion - Independent study, especially in the litrary
or the learning or instructional naterials center, will hclp
students find solutions to problems and form opinions that are
based on fact, not hearsay, stereotype or one point of view. Group
digscussions should help students develop a tolerance for other
people's oniniens. This will help to develop the concept of
multiple solutions to a given problem. Hopefully, the strategies
employed will promote the development of an autonomous learner as

well as one with a broader perspective on life.




Language Aris
Un the secondary ievel it is importani Lo continue to icentilly the
differences in the language davelopment of the Hispano and non-Hispano

student and to detarwine the effect of these ¢iffererces as they relate to

success or failure in the Language Arts program which is so important to
its communication skills .... {Englich, Dramna, Jfournalism, Reading, Se-arntics,
Speech, etc.) .... The related areas of the Hunanities (music, literature, art,
ete.) offer much in the way of esthetic valua that should be incorporated
whenever pos.si'x?le into the Language irts Frogram,
Te task force should concern itsel: with the streangths and weaknesses
of present pragrams of study, revise, or supplenent the courses of study in
order to include proper anphasis on the Hispanic contributions,
Example: U.S. or World Literature - Junior and Senior Hign. NWnen ex-
ploring Mythology, Folklore, Legend, Biography, Autobiograph_y. poetry,
Drama, Short Stories, Novels, =2tc in 2 regular courss of study, give
proper and regional emphasis to Hispanic contributors. Many His?ano
prets, dramatists, legendary figures, ete. will be a source of inspiratior.
and enconragement ito the Hispano student ard will add depth and dimensian
to the knowledge of all students,

Math/Science

The following are sxamples of specific suggestions that might be given
to the task ferce in the mothematics and science areas.

1. To evsluate present mathematics and scisnce teaching practices in
predominantly Hispano schools.

2, To research the Fsvenological and social aspects of rathematics,
science, and the Hispano.

3. To fexplore promising programs now being devaloped in othar parts of

18

the nation.




.8-
n, Tb exp‘_ore mal ti-media approaches to te&ching mathematics and scienco.

5. To find techriques for the individualizatinn of mithematics snd

science curriculym,

6. To evaluate the funding of the methematics and science deparimen:s

in predominantly Htspano scheols.

7. In general, to improve srience and mathematics instruction for all

chiildren.

8. To investigate the tcaching strategies in reference to practical

appljcatlons.‘
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IELPOS TN

T our general prepozsl, we have stated unave geue:ril objoniives that we neuld

like tu correlate knglish and Spanish in al}l ereas of ihe curriculum where 1t

is feasible, =nid under relevant currienlum, w2 have added that we would like

to provide for those children with interests and ability ia tne Tpasich

language opportunities to develop this talent to its fullest.

We would therefore like to take this opporturity to inform you of trz wupren.
status of oyr Foreign Language program as it relates to the clementary school
and the steps which we feel will enhance the quality of education for every

pupil in grades 5-1..
In this report, we shall attempt to give you a brief history of national and

local realities, our reasons for the importance of upgrading this discipline,

and our objectives and speciﬁic needs.

22




History
NaLional

Twenty years ago, the teaching of a foreign language was at low ebb, partly due
to the fact that such a course was generally considered an elective. Foreign
language im the elementary schools was unheard of except for the '"prestige”

schools,

During World War LT, the armed forces had teachers who taught languages and

emvhasized the oral approach.

During the carly 50's, the U. S. Commissioner of Education strongly recommendcd
the teaching of foreign languages as a basic element of general education. The
National Defense Education Act was initiated and foreign languages in the ele-

mentary schools became a reality.

'The Elementary and Secondary Education Act of 1965 gave foreign language study
a booct, and as A result less commonly taught languages are now being itressed,

and subject matter in a foreign language is being considered.

More than 500 summer and year long institutes have been conducted since 1959.
27,000 teachers have been exposed to language courses. 300 or more research

projects to improve language instruction have materialized.1

Local

Denver was chosen as one of those 300 or more research projects. Answering
the call of national concern in learning other languages and cultures, and
financially supportéd by the Federal Government, our system produced a

quality tolevision series in Spanish which was used as the medium of instruec-
tion in every fifth and sixth grade class. All children were exFosed to the
Spanish language. In many case§ teachers and pupils were learning the language
simultaneously. In spite of the }ack of qualified teachers, pupils learned the
basics of the language. In addition, many teachers took on the challenge of

learning a new language and began to take language courses on their own.

_—-———L—_—



AL the present time, the majority of the &5 ¢lexentary schools teaching
Spanish FLES are using the materials developed during the 1960-1964 lenver-
Stanford Project. This program closely follows the television series which

~as developed as rart of the total program.

During the school year 1968-69, twenty-three elementary schools have used
McGraw Hill Spanish materials along with related materials developed by the
Denver Public fchools to reinforce cultural and historical aspects of the
Spanish language. Television is not used with this program. However, tele-
vision could be utilized as a supplement. Reports from teachers using the
current materials are very favorable. All elementary schools will have the
opportunity to use the new materials during the school year 1969-70. Hope-
fully, a sufficient number of in-service programs will be made available to

develop a solid core of well-trained Spanish Leachers from each school.

Why Foreign Languages in the Elementary Schools?

Many authorities have recognized the evidence concerning the rrocess of
language learning, introducing study of a second language to children at an
age when they are naturally curious about ) anguage, when they have fewest
inhibitions, and when they imitate most easily new sounds and soun< patterns.
They have also rascognized the fact that real proficiency in the use of a

X . . . . 2
foreign language reguires progressive learning over an extended period.

Most present-day psychologists seem te agree that the optimum age‘for begin-
ning the continuous learning of a second language Seems tu fall with the span
of ages four Lhrough eight, with superior performance to be anticipated at
ages eight, nine, ten. In this early veriod, the brain seems to have the

greatest plasticity and specialized capacity for acquiring speech.3

Why FLES in this region?

In this geographic region, foreign language, and in particular, Spanish in

the elementary schools, takes on added significance when we consider that:
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- - we are pituated in the Spanish Southwest. lThere nre nearly four riliion
persons with Spanish-Mexican antecedents in +oe iive southwestern states!
Arizora, Califurnin, {olorado, New Mevxico, and !“zas. Vost of them speak

'

. - . 3 » . “
Spanish, and considering the circumstances, remarkably good Ipanish.

- « . our region is rich in Spanish historical heritare us a direct result
of the fact that Spanish-speaking feorle have heen settled in the Southwest

S
for more ihan 350 years.-

. + . often, without consciously «uowing it, we sre surrounded by and have
contacts with many contributions of tne Spanish culture ss evidenced by the
name of our state, the 150 cities in Colorade with names whizh are either
Spanish or Indian in origin, the 50 or more metropolitan streets in Denver

with Spanish names, the 60 or more restaurants which epecialire in Spanish

or Mexican food. Other significant contributions can be found within the aress

of music, art, architecture, agriculture, end language.

+ + . dccording to the official 1960 U. S. Census, there were 157,172 Spanish-
Surnamed persons in Colorado or a total of &.96 percent of the total Colorado
population. The Spanish-surnamed population in Colorado increazed 72.4 per-
cent between 1950 and 1960, 1In 1950, there were b, 950 Spanish-surnamed in
Denver.  !'n 1960, there were 43,147 Spanish-surnamed, By 1975, projecied
ligures estimate thet in Denver, the Sanish—§urnamed ropuiation wili double

itself Lo b1 percent of the total population.b

+ « .« 1n Denver Looks at Qur School, 1968, conducted by Research Services,

Inc., Denver, Colorado, opiniens on the importance of clementary school sub-

Jects were made and the following results were given:

-« In 1965, 7L of 100 people felt that foreign language was @ very important
or important Subject.

.« . 1in 1968, 75 of 100 people felt that foreign language was a2 very important
or important subject,

In addition, parents ranked foreign languages above music ard art and more thar

half of Denver's Hispano residents considered foreign languace training a very

important elementary school curriculum element.
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Perhaps this is an indiestion tha- this particular segmest of the Tommury Ly

hag a deep feeling toward retaining this most imporiant port of \reir cuiture.

Obiect ive:
——

The study of Spanish beginning early in u child’s school |ife, at Jeast by
Grade 5, can lcad directly toward the attainment of the following objectives:
L. BETTER COMMUNICATION
A. By developing proticiency to speak and understand & l:iinguage other
than Engl ish.

B. By developing proficiency to read and write corrcetly in the second
Jangunge.

II. COLTURAL ENRICHMENT

A. By helping children to learn the ways of another culture in order
to help them to understand and to accept people with a cultural
background different from their own.

B. By stimulating children's interest in the humanities through the
literature of other nations.

I11. SELF REALIZATION
A. By extending the reach of the children's understandings and insights,
. By developing with the Hispano child a healthy self-imsge through

the study of the language, the history, and the culture of his fore-
bearers,

Needs

1. Strengthen the study of Spanish in all schools beginning at least by Grade 5.

2. Provide for nalive or near-native Spanish trained teachers to be placed in
all schools, using itinerant Spanish trained teachers in smaller schools.

3. Provide for adequate classroom malerials in sll Spanish classes.

4. Adopt the McGraw Hill Elementary Spanish Series in order to correlute with
the same materials now in use in the junior and senior high Spanish program.

5. Provide for at least four co-ordinators or supervising teachers in the
area ol Spanish who will need to be allowed planning time both before the
3nception of the program and during its first years so that visitations,
workshops, and articulation meetings form an integral part of his work.
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PAFulToxt Provided by ERIC

It is now evident that better articulation 1s needed to develop a solid grad:

fave to grade twelve program in Spanish. Arter a great deal of cilose uerutiny
by foreign language committees and foreign language teachers on each level,
the MeGraw Hjll Spanish materials have lLieen selected for use., thus providing
for & Step by 'stcp 5-1& program. This is only the beginning. Our suggested

needs serve as a guideline toward a successinul piogran,
Conclusion
=Q7e us10n

Today mankind is confronted as never before with the necessity for adequate

communication among all peoples. Language barriers must be lowered in order

that feelings of mutual respect among all citizens of this ever-shrinking
globe rmay be established, Nor is the global concept too large = one with
which to cope in the educational program of our time. Children and youth
must be provided continuous wud expanding opportuni.ties to extend the bresdtn

of their cultural understandings and to develop co-operative attitudes.
It is hoped, in the words of Congress, that we will "correct as rapidly as

possible the existing imbalances...,.which have led to an insulficient pro-

. o 9
portion of our population educated in modern foreign languages'.
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