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Introduction

The ETS-Head Start Longitudinal Study is addressed to two main questions':
{) What are the components of early education that are associated with the

- cognitive, personal and social development of ,di'sadvantaged children? 2) What

N ) . o ’ - B '. .
are the environmental ,'and background variables that moderate these associations;
I ) .

;. more specifically, whdt are ‘the processes underlying_ these influences?

4

T ' The speC1f1c age range chosen for study was the developmental span of i

’.-

approxima'tely 4 through 8 years of age--or from two years prior to entrance

’

into the first grade through completion of third grade. Thi;'s.period is thought c

to be particul'arly important because it- 1s a tiSne- during which many abilities

- -

v 'consolldate and the chlld makes the social tran51t10n from fam111ar home,

L]

- ’ surroundings to the world of school, peers, and unfam1'11ar ‘adults. The first N

" ~ data were collected in the sprlng and summer of 1969. on over 1800 chlldren,

. . . P

' the maJorlty falling between the ages of three’ years nine months (3~ 93) and

LR - .t

four years eight months '(4—.8) . All were scheduled to be enrolled in first ' o

o

" [ ——

grade in the fall of 1971 " Data collectlon on these ch11dren ~nd their fam111e\s, :

¢

N communities and school?,lis planned to continue through spring ‘of 1974. . . .

- - L

"

A recent report (Shipman,' 1971) described interrelationshipe among cer tain .

. cogn1t1ve, perceptual and personal-soc1a1 behaviors of the ch11dren in the first

PR

year of’ the study 2z assessed by the initial test batteny admlnlstered prlor to

»  any preschool experience. For theseQanalyses, occupatlon of head of household

and _income were used as gross- 1ndexes of socioeconomlc status. Efforts are &

. beihg directed toward more f1ne-gra1ned analyses u51ng indices from the parent

©N

- ,interview .and mother-child interaction sessions. The present -_report is a first’
" / : - 'step in tha-t di_tection, as it pro .idee 1) a description of interrelation_shi_ps among
e ' certain demographlc 1ndices, maternal attitudes, and behaviore repc.a.rted in Ithe

parent interview using factor analytic techniques, and 2) p1ans for obta1n1ng a
- .

reduced set of scores suggested- by the results of structural analyses.

(1
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e . I . N i . -
. . . . . y » . . .
s C ' . Data Collection ‘

’ B . . L4 . ) .,

.Pareﬁt interviews were under taken by the New York City firm of Audits- and
. ~ - . ) X ' ’ ~/.
Surveys (A&S), under subcontract with ETS. A&S' task'was first to locate all”

. }
- ™ o

‘eligible children within ‘the geographic area being studied andﬂéhen to complete\ .

a 90-minute interview with each child's.mbthef*é; mother surrogaﬁe. An eiigible

child was one who, on the Basis of his birthdate, was expected to enter first -
o _ .. . _ | . .

grade in the-fall of 1971. Following’ initial piloting of the interview in the

- metropolitan New York area, a full-scale pilot test of about 10 completed

' " .

A N g N ’ ) ‘ " . ) 3 - .
interviews was conducted in each of the four study sites. Three interviewers in -

.

each éity underwent an extensive briefing in order to conduct the pilot test. ‘\

. ¢ ) K . . .
All three completed practice interviews and later had the 0pp0;thnity_to discuss \

.

their reactions and opinions at a group debriefing session. The debriefing ‘ *
I N o K .
- N

report;fsuppor;ed by tape recordings of the discussions and_iﬁdepé@dent énalysis .

of the piloﬁ-;eéf\questidnﬁéiyes, J!Lvedftonbe extrememly useful in¢the fingl

v e . . -

revision of both questionnaire and training procedures. For example, greater
N o . .

éensiti&ity was gained ;B-Ehe‘difference§'in ﬁeaning éttached by city and rurgl

 families to qug;tipns about,tﬁégr néighb;rhoods..Thus, community fesidénts ~..\, ‘
activeiy.participated inw§h;ping\b§th the -content and p}oceddres of the research.‘d \\
doné in their communities. . | . ' _ . '

Since changes in the interview were limited to deleting or rewording a few

amBiguously worded questions or modifying the format, another pilot testing

proved unnecessary. The actual interviewing of eligible mothers or mothe{

»

substitutes went relatively 'smoothly and each completed interview was reviewed “
on a qpéstion-by-question basis for consistency, cdarity and completeness .’

Intervieﬁers; all female, were recruited from.the local community and, to

.
- ¥

the extent possible, the race of respondent and interviewer was matched. -

o -

A&S staff were feSponéible for both training and supervision, but they worked T

- v

. Y
. . ) -0-




in close cooperation with our local coordinators. A more detailed discussion of-
Year 1' data collection procedures,'lncludlng how we dealt with Lhe various

°

logistical problems that arose, is provided in ETS_Progress Report 70-20

. ] *
(ETS, 1970). , (A copy*of the interview and interviewer instructions are presented

. L4

in Appendix A.) .

Sample Characteristics '
. ¢ - ' o '
Four .regionally distinct communities were-selected which 1) had a sufficient
-+ . o . - . . . -

number of children in schopl and in the Head Start progtam, 2) appeared feasible - ‘ .

for longitudinal study given equgssed'community and schbol cooperation and “
.expected mobility rates 3nd 3) offered variation in preschool and primary grade

experiences; dThe study sites finally chosen were Leé County,'Alabama;'Portland,

N

Oregon, St. Louis, Missouri; and.Trenton, New Jersey ' Within these communities,

L ATY -

elementaty school districts w1th a substantlal proportlon of the population ' . <

eligible for Head Start were selected for part1c1pation. For the most part,

. Y
,

schools in the target districts are located near Head Start centers. It is ~in

. c .

these school distrlcts that the longltudlnal /;mple is expected to be enrolled

‘when they reach- third gradé in the fall of 1673 In each school dlstrlct Aan -

attempt was made'to include all‘children of approx1mately 3 l/Z to 4 1/2 years'
~of age in the 1nit1al testlng and data collection of l969 although some children

" weréy excluded from the sample, e.g., chlldren from families whose primary . : >

language was not English, and those with severe phy51cal nandicaps.

The attempt to gather data on’ childrfn in the four selected sites was,'in
general, successful. At least partial data were 0bta1ned for a total of 1875
chiidren, 99.6% of the 1882 ch11dren orlginally expected from these four

com uaities (ETS, l968) However, the distribution of children from site to

site wag different from our expectations, since we had expected St. Louis and




.
.

.. Trenton to be our largest sites (afid we were least successful in enrolling

. _subjects at these two sites), but found more children than we had anticipated
in Lee County and Portland (and we were most successful in enrolling subjects .
Co : t .

. at these two sites).

Tabie l'bresents the percentages of boys and girls classified by race

and site about whom we collected-at least one unit of information (e.g.,

parent interview, child ‘test, health record) during the first period of data

collection in 1969. In some cases data available for incldded~children are

4

incomplete. : A ' ' ' L
, . . . ‘

. . ﬁ -~
There are some fairly substantial differences in sample size by site;
Lee County. and Portland have over 500 subjects, whereas Trenton and St. Louis

have under 400. Consequently, there is a need for caution in interpreting

+

statistics computed over all subjects since any factors associated with site

~ .

(such as region of the couhtry, city size, and socioeconomic status) are

3

disproportionately represented: . ) _ .

¢ . TR il .
Racial composition: Racial composition varies strikingly from site to
site. The basic numbers are shown in Table 1. The total sample is 62.6% -0

black and 36.4% white, with a few (1.0%) classified as "Other'" {i.e., Puerto ‘

Rican, American Indian). The proportion of blacks varies sharply from site

to site, with nearly 78% of the Trenton sample being black, but only 47% in

'Lee County. ’Theréforez general comparisons from site to site will inevitably

require .consideration of racial differences. R ! & ot
1 : :

. i

- Sex differences: There are small differences in the numbers of boys

/ A}

and girls from site to site., The percentage of boys and of girls is about

v.équal in Trenton and St. Louis, but there is a disproporticnately large

.

~ . number of boys in both/Lee.County~and’Portland. The composition of the

total sample“is 53% boys and 47% girls. This difference is sufficient to

. 3




Table 1°

Percentagé of Children in Each Site, Classified by-Race and Sex

(Spring 1969: Year 1) .

, Boys Girls Total % N ’
Lee County Black’ 27.2 199, 47010 279
White 27.3 , 253 526" 312
Other 0.0 0.3 0.3 2 S
Total % 54.5 45.5 100.0 S I
N 312 270 593
Portland Black : 37.5 27.1 646 350
" White 15.3 17.9 $33.2 180
other L1 11 2.2 1
Total % 53.9 46.1 100.0
N ] 292 250 R 542
'St. Louis - Black 34.6 34.3 68.9 243 .
White - 16.1 14.7 30.8 109
" Other 0.3 0.0 0.3 1
Total ¥ - 51.0 49.0 100.0 |
‘ N 180 173 353
Tremton . Black  39.5 382 7 %1t .
S white.,  ~11.1 101 21,2 82 | ﬂ
opher—_-” 0.8 . 03 Ll - _4
)/Eotal % 51.4  48.6 - 100.0
;N . 199 188 - 387
~
Black 34.1 . 28.5 - 62.6 1173
White 18.4 ‘18.0  36.4 683
Other 0.5 0.5 1.0 .19
Total % 53.0 47.0 100.0

_n 994 881 | 1875

5
8




warrant care in making general comparfsons of Lee County and Portland with

Trenton and St. Louis, but it does not appear as serious as confounding on

some qf the other variables. .

Preschool attendance: Table 2 presents a percentage summary of attendance
. e . " ‘

’

in Head Start and other preschool programs, classified by race and site. It

-~

should be noted that Head Start was not available to Lee County children until
their kindergarten year.
. ¢" "The children are divided into three groups. The first group consists of

children who attended Head Start during 1969-70 in Portland,. Trenton, and -

St. Louis and'during 1970-71 in Lee County. This information was obtained

‘from Head Start registers in the communities. The second group, other preschliool

-
.

(PS), consists of children who are known to have attended other preschool or

-

_,ﬁﬁfEé??mbrograms.during 1969-70 in Portland, Trenton, and St. Louis and during

1970-71 in Lee County. Children who were not on Head Start or other preschool

¥

: : t S .o :
lists are in the "no known" category; it is likely that many of these children

b4

attended neithep,Head Start nor other preschool programs, but this caﬁégory‘also

includes children who may’have moved out of the community and were enrolled in

n

Head Start glsewhere—or those who were enrolled'in'Head Start outside the general -
area. As the children in the "no known" category are followed up, they may be

‘reassigned to the Head Start or other preschool .categories; numbers for the

latter caEegorieS?should, therefdre; bé considered minimum estimates.

-
~

Across “the threé urban sites 38.6% of the children attended -Head Start.

"

In Lee County 41.6% attended Head Start. Héwever, we note that the number of

children in the Head Start category at the individual site ranges fyom 32.3% to

(%

41.67 and fhe,number in the preschool category ranges from 3.4% to 19%. As can

4 '

" be seen in Table 2, there are substantial interactions between race and Head Start

-

6= .




Table 2-

Percentage* of Children Who Attended Head Start (HS) and Other
‘Preschoél_(PS) Programs' Classified~%y Race and Site
. (Initial Sample)
e © Black  white Other Total %
Lee County HS ~ . 39.1 2.5 0.0 41.6
- pst 1.3. 17.4 0.3 19.0

No Known 6.6 32.7 ' 0.0 39.3

b g

Total % 47.0 52.6 0.3 90.9
N ‘ 279 ) : 2 '
Portland . HS T 33,2
PS 7.9
No Known  23.4
Total %  64.5
N ‘ 350
HS 26.1
PST' 3.1
No Kﬁown 39.7
To:al %  68.9
N 243
‘Trenton
PS
No Known
‘Total %
N
HS
PS.
No Known
Total %
N
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attendance which vary- from site to site; this may, perhaps, make Head Start

>

-

children incomparable to other children at the different sites.

Summary of Sample Ci:aracteristics

The basic information discussed so far concerning site, race, sex, and ) ,
) A $:

preschool attendance differences may be summarized as follows:

1. The number of subjects at different sites varies, with Lee County

N ~ and Portland together constituting about 60% of the sample.

2. The sample is 62% black.,

3. Bovs make up 53% of the sample, girls 47%.
4. Tor the three sites in which children had the opportunity to attend
Head Start in Year 2 of the study, 37% of the sample attended Head

Start, 11% attended other pr%schodi programs, and 52% had no known
\ / .
attandance in Head Start or other preschool programs. In Lee County,

),

where Head Start is a kindergarten level program, 42% of the initial

.
. N ’

\sample attended Head Start, 19% attended other preschool ﬁrograms, and ]

.

39%.b§d no known attendance in Head Stir: or other kindergarten = - -

programs. _ - , .
DA A -
- While the above facts are useful for summary descriptive purposes, they '
_ represent a simplistic generalization about the sample. That is, :nei: we
~ .

subs tantial interaétidns between certgin classification variables--as well as

betweéen classification variables and socioeconomic status--which must be kept LT
< , . -

in mind in interpreting any findings. The first confounding interaction is

between race and Head Start attendance. In this sample, a substéhtially greater

number of black children than of white childrer attended Head Start. While

.

~ \

this varies from site to site, in the combined sample, -86% of the children who

attended Head Start were black. It should be noted that our sample thus differs
¢ .

fﬁﬁm Head Start population statistics. According to the Bureau of-Census-sampliné

“

-




— . .
of 5% of the childrerd attending a full-year Head Start program in 1969, 52.67%

were black.

L
-

T

Soéioeconomic status is also confounded with race. Thus, although the

fathers of both blacks and whites tend to pé/ih'blue-collar positions, a dispro-
portionately large number of blacks "are so classif ied (7. blue-collar to 1 not
i blue-collar for blacks vs. 10 to 9 for yﬁites).; The parents of white children,

in general, have also had more schooling than the parents of black children (by

about a half to five full years more), except in St. Lodis, vhere the reverse

is true. The average highest'schooimlevel attained by both mothers and fathers_

«~  _across all Sites was ten and a half grades., TFinally, it should be noted that

‘educational and occupational data were obtained for substantially fewer fathers
than mothers--and this difference was greater for blacks gﬁan for whites and for

children who attended Head Start than for others. (There are relatively more

.

father-absent families within the black sample.) - . ’

Such differences in the numbers of children in various classifications. is

a necessary part, in some ways a desirable'part; of ‘the type of design used

in the study. It would be impossible in such a study to idenfify and select
o {
equal or proportional ?ell sizes because of the very large number of correlated
| .
classification variablks, but even if the number of classification variables

were to be kept small, differential attrition over the life of the study would
still result in an unbalanced saﬁple. As recompense for thé disproportionality,
- however, we have moﬁitored naturally occurring interrelationships among the

classificatory variables at various sites.

. ( -
Family Variables: : : |

In measuring aspects of the family environment that i.fluence the child's -

development, it is important to distinguish between status and process variables.




-

-

?

~ Simply stated, this is the distinction between what parents-are (e.g., ethnic

membership, occupatibnéyjeducational le;el) and what they gg_(e.g., styles of

interaction with the child,’éspirations and expectations communicated to him,

and behaviors reflecting attitudes of optimism, a ienation and hopelessness).

Previous research (e.g., Hess et al., 1969) suggests that it is the proéess

’

. variables which have the greater impact on a child 's life; and they certainly
‘havé“greater theoretical utility than demdgraphic indices for explaining how
the environment mediates experience in critical ways. A corollary assumption

is that the mother is a maJor socializing agent for the preschool child and is

therefore particularly influential in transmitting to the young child behaviors °
i : : -

1

and adaptations shapedzby the ‘environment. In later years other aspects of

[N

. - - %

the enyironment may exert a relatively greater influence upon the child, but
0y ' - h

during the preaéhool year's the exchange between mother and child is perhaps the
" ‘most critical.focus of “attention. For these reasons, then, gdreater priority has

e} -
A

. been given to procéss variables in the stddy——particularly process variables -

related to the mother's perceptions and styles of interaction. Information about
situational and status characteristics have been obtained only insofar as these

either (a) define important aspects of the child's psychological and/or physical

enviromment, or (b) identify subpopulations which should be analyzed separately™~__

lye recognize, however, the dearth of research concerning the father's influence
on the development of the child in the early years--a paucity resulting primarily
from practical problems of doing such research. Still in the majdrity of families,

the mother or mother surrogate is the one most available to the child,. and
research has indicated the relatively less frequent and uninvolved interaction of
the father with the young child (Freeberg and Payne, 1967). This is parqicularly'
true of the Negro low-income family, in which there is a relatively much higher

, incidence of father absence .reported ‘(Rainwater, 1966). It is recognized,
however, that in intact homes, the mother's behavior in relation to her child
is likely to reflect, in varying degrees, procedures worked out jointly by the
parents as well as being in part a product of her own adaptation to her husband's
needs and her relationship with him. :

BN
Q , - : 15 | ‘
ERIC :
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The following types of .procéss, status, and situational variables have been

included. in the study.

Process variables

Feelings of control over the environment: Broadly speaking, this

variable concerns the degree to which a person feels he can shape and direct

his own future and the events which affect him. At one extreme is the
conviction that one's actions make the decisive difference in life--and at
the other, a belief that the consequences of life are in no way under one's

own control. These beliefs have generally been referred to as internal vs.

14

external locus of control, or sense of powerfulness vs. powerlessness

(Rotter, 1966).
«w s . . ' - . o . .
Utilization Of community resources (participation versus alienation):
Al \ . -
Closely relatedﬁto the concept of internal versus external control is the

«

sqciologiéal notion of alien;fion. Although it is poséible to distinguish
several meanings of the term, "alienation" is used here to mean a sensc of
futility, apathy, and general distrust with respect to social participation.
It seems reascnable to suspect that such alienation would interfere with

development and lead to inconsistency in child-reariﬁg practices. At the

very least, a mother's alienation from the community would serve to reduce

her child's potentiallopportunities for cognitive stimulation.

Control. techniques: Three types of family or maternal techniques for
regulating and controlling the child have been identified and studied in
previous work (Hess Et'al., 1968) . These strategies differ primarily in

-the type of authority appeals made to the child. "Status-normative" control

is characterized by demands for unquestioning obedience to an absolute

authority--either the parents' by virtue of their status or society by

virtue of tradition. "Internal-subjective" control strategies take the

child's feelings into account and these serve to moderate demands made upon

-11-
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him. In turn, appeal is made to the feelings of other people as a rationale
. - a
for behavior codes. Attention is directed tpwgrd‘inner states (feelings,

moods, personal prefefences)'rathef than to rules. "Cognitive-ratiOnal” -

appeals, on the other hand, stress objective informational feedback and
direct the child's attention to the logical consequences of behavior rather

than to feelings or established rules.

?

Teaching techniques: These refer to hov the mother organizes and gives - |

4 -

meaning to the information that reaches her child and to how she helps him

make sense of new information. Differences observed among mothers may be

’

conceptualized as differences in complex, multidimensional behavjor which

ranges from the restricted, repetitive, and reactive to the more elaborated,

v

P

varied, and.proactive.

’ ¢
Language process variables: Related to teaching techniques are the

. i

1anguage'codes that predominate*Rﬁtwgen mother and child,and/or pervade;

. -

.

the home. These codes, identified by Bernstein (1961) as elaborated or
restricted, are seen as important mediators of the environment, resulting
4

in different modeslof information processing and problem solving in the child.

Differentiation of the environment--knowledge, attitudes, beliefs:

All theories of development, whether cognitive’ or social, revolve around

the individual's progressive differentiation of self and environment. The

] M -

oriented theories have gone farthest in postulating a

- '

more cognitively

specific 1inkage'between available differentiations in the environment and

the child's developing belief systems. and the ability to make discriminations.
For this reason, major emphasis in studying the family has been given to
cognitive variables. "1In parficular, we are concerned with the mother's

objective differentiation of the world (her knowledge of it) as well as her

sub jective differentiation (her attitudes and beliefs about it). The aspects

~12- :
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of the mother's enviromment we are focusin on are: her child, the local
cus1ing C

Y

' community, the school, and the larger educational system.

" Status variables

Information for identifying subpopulations: Such information consists

PV

of age, sex, and race of child; age, race, and occupation of parents;
language spoken in the home; locale (urban-rural); and type of dwelling. ‘ "
R .

" Educational. level of parents

Family structure: Presence or absence of father in the home.

.

» Number of adults in the household: Particularly adult availability,

as defined by adult-to-child ratio.

Number of other children in the houédehold

N ) . C
Home resources: -Included here are variables that have traditionally

’

-

been associated with social status, e.g., avaflability of booﬁs, toys,
records, radio, TV, etc. The logical relevance of these variables for the

study is seen in the indication they may give of the amount of cognitive .

-

stimulation and/or emotional support which is available for the child.

< It should be recognized, however, that although stimulation level is -

considered an important factor in intellectual growth, the relevance of the

household composition variables suggests that it is not amount of stimulation

alone, but the patterning and nonrandomness of such stimulation which is.
crucial. Finally, it should be noted that changes in all the above status
variables may constitute a rough index for assessing the upward or downward -

mobility of the family during the period of the study.

Situational Variables N . o

Ordinal position of target child: While the relevance of this variable

may not be immediately 6bvious, both sibling rank and family size have been

found to correlate with several dimensions of childrearing practice

-13-
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(Freeberg and Payne, 1967;, Hess et al., -1968). Logicaily, it might be

concluded that both of these factors influence the extent to which a parent
can engage in a vardiety of activities which-inherently require sustained
participation. : . ‘ ' . N ]

- BehaVior patterns of older siblingg: On the a :S?ption that older

siblings are important potential models for the ch{ld,/ we included questions

relating'to the older children's school achievement, dttitude toward school,

- . 1

P
>

memb ership in peer‘groups, etc. These data will be collected in later.years’
‘as the target child is ready to move.fqrther~into his sibling's world.

Potential "stress" conditions: It is hypothesized that a number of family ‘

conditions may serve to constrict the child's psychological environment and éréate

a-;tres;fdl 1iving situation. Among sucﬁ-conditions are instability or frequent

mobility of the family; severe or.requirent illness in the famii;;-erfatic -
versus relatively steady emﬁloyment histor&; pﬂysical.and psychological

- "depression" of the home and surroundings--e’g., repair of the dwelling inside
and'dut; 1ighti%g‘pqnditions_inside the hoﬁe;'po;éntialhhézards in the

- neighborhood (broken giass, 19cation near a bar); cr?wding in the home; etc.

Child's possessions—-material objects and living space: Insofar as

possible, infbrmation was obfainéd on . the number of things (books, toys, °

’
- ~ -

. etel) th§ child possesses; whether he has a designated space in~ the house

/ - . . .
for his things (a closet qf dmawér spacé); and whether he has places (a

.

“ room, a bed) that are his own or which are Eyailable for his private use.

This variable seems pérticulari? important for the ghetto chila, who often -

° -
~

has nothing to call his own nor 2ny- place to which he may escape for peace

and solitude. A

[ -

Child's range of mobility: Relevant to the amount of environmental

stimulation is diversity in the environment. Where is the child allowed ' -

=14~ .




. - X %

. to play? Where is-he,allowed to go in the neighborhood? (On what ex:cu'r.sions -

outside the house. is he taken (supermarket, visiting‘relatives, etc.)? It

-~ s - ' .

is only logical to expect'that the number of different places a child goes -

‘ '_ . and different encounters he has will largely .determine the variety of

stimulation .available to him. SR e
- . ) Y .
. To study these various family ‘influences, we administered both a home
» ‘_ ‘ ) .
) ' interview (approximately' 90 minutes) and three structured mother-child situations ,

in which the mother is ‘taught a relatively simple task which she, in turn,

)

‘ . teaches to her child. For this report, however, only data from the interview 3

p! are discussed.

A ¢ . - .
RS ' * - .. Data Processing
. ,. All data were scored by several raters to establish reliability and, .

following resolution of s.cﬂo;e differe'nces', double coded at the Princeton Office.

~

* High inter-rater .agxg-gément was obtained, with 100% agreement for 947 of the items.
) 4

\ For the open-ended questions, categories.were derived based on previous experience

.
. ~

with similar quéstions. .Trial coding was done with a .randomly selected sample

4 .

of fifty interviews from each of the-four sites, As a result of this p‘reliminary

A -

- coding, some revisions were made in the scoring system, but the results served ' .
- . I3 .
]

primarily ‘to provide additional specific examples for the coders a Each interview

was checked for errors in'acl_ministfation (e.g., interviewing an ineligible

or recording (e.g., not circling the final -

respondent, using leading probes)

~

response to an initial multiple respbns'e) or for comments that might affect the

~

scoring. Given the inexperience of most of the interviewers, considerable time .

-

had to be spent preparing the data for coding. Such time, however, was valiuable-

in providing greater familiarity with the actual reponses made and subsequent - .

- -

, clues to thé processes involved.

-15-
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- Data Analysis °~ . .

Questionnaire distributions were.run, consisting of counts and percent

responding for each response category on every item. This information was
delineated according to sex, race, and preschool experience of the child,_thh

across all sites and within each site. Prior to correlational analysis, all.

v

interview items were reviewed for a priori scalirg and possible score reduction.
.0f course, a priori item clustering had taken place-initially when the interview
was first developed and a selected number of variables were chosen for inclusion.

;For those items that seemed highly homogeneous in content and format, subscores

were derived and point biserials and coefficient alphas obtained.’ For items with

. g,
multiple nonscaled response categories, correlations among categories were
R i . Y '

obtained. Missing data Pearson product-moment .correlations were then obtained for

all scorable items. If an item’group consisted of fouror less items, the individual

-~

item was used. After eliminating scores that were experimentally pon;independent,
had low variability, or whose N was markedly reduced, factor analyses were
perfommé?}“*A list of resulting variables, along with the reliabilities of scales

or clusters, appears in Table 3 and a déscription of the scores appears in

" Appendix B. . L ,
: \ ' Structural Analyses .

‘A preliminary description of interview responses obtained for the overall
he ot .

samsle by site and by the child's sex and prescﬁool attendance categories was

'pfbviaéd in ETS Progress Report 70-20 (ETS, 197Q). Subsequent reports on inter-

-

relationships of family data with the child test daté.will-elabofate’@pdn these
. findings. Pri?r to investigating ‘these interrelationships, however; these

~descriptive data must be reduced to a manageable and meaningful set of variables.

The following paragraphs describe th® results of the anélyses performed for this

.

purpose.
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Procedure " : ; )

., \

\ Ve . N . . .
Following reductioﬂ to logically distinct scores, principal componernts

i ) . 3
factor analyses were obtained using both unity and communalities (estimated by i
Tucker's Adjusted Highest Off-Diagonal element procedure) in the diagonal. ° To ‘

. : C ’ . . -
facilitate interpretation, varimax and promax rotations of the’'first two through ™ <

-

ten principal components were performed successively.: These analyses were e
. s" . -

* performed for. the composite sample and separiately by race. In addition, ‘principal .

components factor analyses using Tucker adjusted communalities in. the diagonai

were also obtained for each site, with varimax and promax rotations of the first

4, 5, 6, 7 and 8 principal factors performed successively. Fifty-seven scores -

»

-

consisting of individual items or scores derived from clusters of items were ™~ .- - .

. placed/én the structural analyses, with an additional set of nine variables

- N -

- " placed into extension analyses to study their relationships with factors .derived X

- ~

from the main set of variables. Mother's and father's educationaliand.oécqpational-~-

levels were included among these extension variables. : : :
) . ) ’ ' v R
’ Major Findings * - . - "
) -
The major findings of the factor analyses of the data for the total group .

can be summarized as follows (see Tables 4, 5, and 6). 1) A large, fairly.

general dimension emerged accounting for much of the common variance among scores,
) defined by physical and psychological resources within ‘the home, and closely
O . related to common indexes of SES including parental educational and occupational
. -~ ! B o ,

v
'

levéls. 2) A second orthogonal dimension related to the mother's participation

~r f . -
‘e

¢ ~ _.and involvement in the community. 3) A third factor.was defined by ratings made

- of the physical appearance of the home and the children, of the respondent's

o

understanding of the interview and her cooperation during the interview. 4) A

L. A fourth facto: related to the mother's knowledge of or willingness to respond to
B the Yrterview questions, particularly those concerning education and the adequacy
e . . -17-
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N a . .
]

of the district schools. 5) A fifth factor was defined by- frequency of visiting

’ v

't . friends and going outside the home for enter taimment and by the frequency qf the

. . B

toe " child accompanying the mother on variogus excursions. (It should be noted that

0 -

' frequency of visiting relatives was not included in these analyses since it did

" not correlate significantly with any other behavioral item in the interview and - [

-

" was confounded 5§'differences in family structure.) 6) A sixth dimension was

. 3 \ .“
- N

o - defined by the mother's desire to move and to recommend that others move igto

rd
.

‘f' . ) - her neighborhood. . %) A seventh factor was defined by those items which referred

Y

- .to‘the*mother'§ perception of Her chi}d'sipognitive and.SOCial—personal .

. ¢ .

v * competency--both in comparisoh to his peers now and in later adjustment to school. -

- 8) An eighth factor was défiped by.the frequency of parent-child interaction T

v withip the home, e:g., in reading to- the child.. 9) Additional factor$ cpnsistéﬁ

o -

-

primarily of contiguous item pairs. These results were relatively consistent ‘ R

N
“ . PR

. . across s{té and race breakdowns and across statistical methods. Those items that

\ -

\ “ o
with low communality and marginal loading on :

f .

shifted, position tended to be those
. 4 v
a factor. Thus, seven dimensions of parental ‘and ‘hote variation were obtained

\
- .

which were relatively indepéndent from the first more traditional SES factor.

Table 3 presents the Tucker communality estimates for each score based on
.

-

’ . - .

_the composite sample. Score abbreviations are included; item desériptions and
coding categories are presented in Appendix B. 'With few exceptions, estimated

communalities were mederate to.low. Since the interview was developed to assess

’

a number :?\aistinct variables suggested by previous research to be important for °

. . ® ‘ '

delineating the child's home enviromment (see the previous section on.family r-

variables), considerable specific variance was to be expected. When apripri o
- A . . - . [
item clusters were shown, however, to be internally consistent, the major clusters
: . . E
were included in the factor analyses as variables rather than the separate -
. ! .

Y
7l

cbmponent items, so that, overall, relatively little communality was. to be

v | - ~ .
.. . -18- . ,
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Table 3

-

_ EstimatedvCommunglities*haqd Reliabilities for Selected Scores

Item** o ' s
or Gp. Description " Co@munalitz . Reliability -(alpha) .
6 | Mother-Child home interaction © .05
‘ 20 Child's st;;ng points - # categories .15 ‘ . . ) !
. 21 ' Child's:weak points - # categories .07 o . ) , )
" , 51 " "good student” - # categories . .24 ‘ . '
‘ 52 "good teacher" - # categories .33 N
50- Discipline method for mild problem - .06 L '
49D Use of rationale with discipline .09 o ’
'73-82 Source of help =" Sum DK = - Y 42
100 Knows place to vote . w20 |
48 Responsivity to child's questions .13 ”
. 216 Newspaper use . .26
17 r~ . Expects C. to have school problems .21
; - .18 v Expéc£§ T-C interaction‘problems +25
. ’ .19 " Expects chiid to be shy in sphool . .12
_25-30 Mean age Child can do for self 1 .22
- . : '31-35 _ Mean age child can ‘do for self‘2 . ,.»56 ) . .
,.' 42 Knows child's favofite'story .13
45 "Expected edic. level for child - .65
Gp. 3 7 Positiye.attitudés about school ©.22 - .68
"86-99% Community C. resources-availability .61 ) .
A . ‘ 86-99A  Community-C. resources - Sum DK <25 .80
101-102  Voted : S .74
105 *Candidate-promises vs. sélf ) .10
111 1 Would recommend friend move here +48
. 113 [Neighbors would help child | T
114 .Knows someone in neigh. with power .07
119-124 . # of group mémberships U .56
128 Frequency of church attendance .23
135 Mother - additional education .10 ’
161 " Father - additional education 12
' i83 . # movés in past 3 years - .19
188 Wants to move . .23
*Using Tucker adjusted communality estimates. i
. **Items.--appear in the interview reproduced in Appendix A; coding categories are
- presented in Appendix B. -
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Table 3 continued
a . .

Estimated Communalities*_and Reliabilities for Selected Scores

.

.

EItem** -
|

, or Gp. Description ) ) Communality Reliability (alphq)

:
(

1195 )"ﬁ rooms/people in household ' .50
;199-204' ’ Child possessions .55 . .70
J Gp. 10 " Family possessions 45 .64
. House condition (external) .22
Gp. 13 Rug, lighting, noise, etc. " .38 : .56
- 293-95 Respondent's cooperativeness
299 Intery}ewer understood mothet
300 ~ M. understood interviewer
288 Drapes pulled

etc
AA # adults/children in household

Gp. 12 c. accompanles parent (v1sits$ store,

255~-57 -Frequency visits friends

272_74, .Frequency goes places :

50 Power (sehools)

70~ : Power, (principal)
Power (teighbbrhddd)
Negative perception of child
Child(ren) -rated healthy '
Child(ren) rated clean
Frequency mother ‘teads to child_-
Frequency others réed to child -
Desired educ. level for child
Magazines in home* ) |
Sum DK responses to interview

Developmental history - Freq. of
problems

*Using Tucker adjusted comnunality estimates.
**Items appear in the interview reproduced in Appendix A; coding categories are
presented in Appendlx B.
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u

anticipated. For this reason, the results reported for interpretation in

’

Tables 4 and 5 weré based upon factor analyses of total variance rather than

common variance.

~

Table 4 presents.loadings for the first eight unrotated principal components

3
.

(using unitites in the diagonal)agnd associated eigenvalues for the composite S

sample. Loadings with absolute valdgg equal or gfeater than .30 have been

-
-

underlined. The generality of the first three componehté and the specificity
/

of the other components are clearly.evident. The first principal component

described #g Table 4 accounted for 11.6% of the total variance; its eigenvalue

was 6.59. The eigenvalue for the second component was 2.64, and it accounted

for an additional 4.6% of the tpgal variance. Subsequent components accounted
. ' '\" - .

for 3.4% or less of the variance. 'Eighteen components had eigenvalues of 1.0

P
-

or above. Utilizing communalitizg\bn\the diagoaalg the root of the~first
6rincipa} axis foF the total sample was 5.99; it accounted for 36% of the ¢ommon
variance. :Table 5 preséhté the 8-fa;tor varimax solution for the éomposite
sample using unities in the diagonal. (The 8-factor prémax solution and inter-
correlatioﬁs among these factors are presented in Appendix C for comparison.)
Table 6 presents the currela&idns of those scores put into extension analysis
with. the 8 varimax factors.

: Inspect%on of Table 5 reveals the diversity of items contributing to the
first varimax factor. It seems to be best defined as availability of\ resources
within the homé, including both physical resources such as lack of crowying,
material possessions for the family (e.g., a car, radio, dictionary, TV)EEmd
for the chiid (e.g., his own bed, toy box, gafst of drawers), and psychological
resources suchlas.adult qvailability, maternal achieveﬁent orientation '(e.g.,
desired and expected educational achievement for the_Child, mean age that the
child-is expected to be able to do a variet& of tasks for himself), maternal

-21-




Table 4

First Eight-Principal Components for Total Group

‘Item or Gp.* 1 - 2 3 4 3 6 7 8
6 .14 -.10 .14 -.05 , ~-:.07 01 —.11 L33k
20 L41% -05 .01 .06 .03 - .08 .14 .03
- 21 .06 .05 -.07 .23 02 .27 .00 -.16
51 .34 13 .05 .17 .10 .09 -.24 -1 ‘
- 52 .41 .02 .05 .15 .08 .16 ‘ -.26 \\<-jlf§
' 50 .20 -.04 A1 11 .09 J12- , .00 12
sop. .27 -.10 .09 . .05 .00 .14 -.05 .05 ‘
- 73-83 -.38 . -.14 100 0 -2 .14 -.16 .22 .07
100 ~.23 -39 .07 .28 . -.01 ~.02 -.28  -.06 |
48 .38 - .05 .09 .01 .02 .18 .01- -.09
216 37 o .16 -.13 -.17 .07 .00 .04 .25
17 -.19 04 -.05 .27 -.21 .27 230 .23
18 - -.21 .04 -.01 .22 -.19 .14 .23 - .25
19 . -l16 .02 -.13 L33 -.04 31 .24 .21
25-30 -.23 .36 .02 +25 -.01 .09 .04 -.17
31-35 -.40 .25 .16 .27 -.04 .16 .08 -.06
42 .26 .14 .03 -.01 01 - .01 -.12 .38
[ 45 . 159 -.22 .04 -.13 -.02 .06 05 4.-.07
Gp. 3 -.03 .56 .08 .02 -.17 -.05 -.32 .04
86-89% -.34 .32 -.09 17 .08 ~.38 " .07 .05
86-89A 13 -.50 .19 -.08 -.21 .28 -.18 o
101-102  -.47 -.19 .10 .32 .13 -.17 -.24 .10
105  -.05 -.19 -.33 -.18 .19 " .07 .08 -.01 -
3 111 19 17 L4109 -.45 -.02 -115 -.01
o113 .16 ".25 16 .06 -.08 -.18 Sos . .10
14 18 .25 .09 -.15 -.09 .22° a1 .00
’ 119-124 127 .09 -.25  -.08 .06 12 -.08
128 .34 .30 18 ¢ -.10 -.11 .05 .17 -.06
135 231 -.07 ~-.05 -1 .09 .22 .08 -.05 |
161 .36 -.18 -.03 .05 .02 .18 -.04 .09
183 -.09 -.40 .05 .27 .06 .12 .29 -.01
188 -.10 ~.03  -.39 £.,10 .50 .09 .16 .07

*See Table 3 for item description.

**[padings equal to or greater than .30 in absolute value are underlined.
. .
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*. Table 4 continued

First Eight Principal Components for Total Group

Item or Gp.* 1 2 3 4 5 6
195 L55%%  -.31 14 13 -1l -.16
199-204 .58 -.23 09 N\ .12 -.09. -.20°
Gp. 10 .65 ' -.06 -.03 09  -.05 .04
279 -.43 12 -.10 {1, .2 13
Gp. 13 -.39 .10 2 Sn 30 .16
293-295 .32 09 - -.36 .09 -.08 .13
299 .33 .02 -.53 .30 -.05 -.10
300 .26 -.03  -.53 .28 -.08 -.14
288 -.08 .03 .08 -.05 .22 -.05
Gp. 12 .46 14 .25 . .31 .38 -.15
Adult A .30 -.23 17 .23 .04 -3
255-257 .31 .19 .27 .23 33 -~ -.18
272-274 .42 -.03 a2 0 127 .40 -.01
60 .33 .21 .00 -.06 .04 .11
70 .37 .01 -.10 00 .06 .23
106-107 .16 .22 07 - .07 -.19 .12
MATN .28 -.03 .02 -.13 .12 -.16
289 .17 02 . -.31 .05 -.26 -.19
" 290 .39 -.10 ‘.31 16 -.25 -7
38 -50 -.03 .18 -.03 .02 -.05
41 26 .12 -.05 - -.22 .10 .00
L4 .53 1&—.26 .03 -.09 .03 .09
=217 C 41 =05 02 . -.10" A1 .15
Sum DK -.31 ~.63 10 0 -3 .10 -.03
D.H. -2 .02 .3 .35 -.03 .43
ek ©6.59 "2.64 1.94 1.81 1.62 - 1.60

10y

-.04
.00

24
11
1.50

LR

*3ee Table 3 for item description.

**Loadings equal to or greater than .30 in absolute valuéiare underlined. )
negatlve

*%*xA1lthough missing data correlations were used in these analyses, no
eigenvalues were obtained.

[

.37
=30
-.09
.22
-.03
-:06
1.40




Table 5

Varimax Eight-Factor Solution*

Item 1 2 3 4 5 .. 6 7

Iltem I 8
4 6 .18 -.07 -.06  -.06 .03 -.13 o1 33k
20 L32%% .01 .10 .24 .09 .06 -.08 14
21 .09 -.02 .02 | .27 .02 _-.03 .21 -.19
51 16 . -.01 .03 .42 A5 .12 . -0 .02
52 .30 -.03 .04 RYR .11 11 -.10 .01
50 21 -.03 -.06 .10 .15 .03 .10 .12
49D .30 0 -.01 .00 12 .06 .06 .02 .07
\\“ 73-82 -.19 -.07 -.08 ~.48 -.09 01 .07 ~.07
100 .02 -.60 . -.01 .00 -.06 .04 .00 - -.10
48 .37 .1 .02 17 .11 06 . -.02-  -.03
216 15 . .32 .09 .10 .06 -.08 - -.06 .35
17 .05 .01 04 -.09 -.06 .03 " .59 .02
18 -.11_ -.03 .02 -.13 -.05 . .07 W47 . .07
19 . -.03 = -,06 .02 .05 -.01 -.11 .57 .02 -
25-30 -.33 .05 ~.07 .20 .06 .10 122 -.23
31-35 -.33 ~.06  -.22 .06 .02 14 .35 -.21
42 .09 10 -.01 14 - .05 09 T .02°.  L44
45 L5715 17 03 127 .02 .19 .04
Gp. 3 -.35 19 - .06 .33 -1 .38 -.07 14
. 86-997  -.61 -.01 .06 -.07 .17 -.01 03 .04
86-99A .36 -.37 -.17 -.17 -.34 10 04 -.09
101-102  -.33 -.59 -.l4 -.06 .04 .00 . .06 .02
105 . .07 . .00 N os -.05  -.13 -.44 -.04 -.02
111 .10 .07 .01 .04 -.02 .67 .00 .02
113 t-.09 11 .03 .08 ° .15 .29  -.07 .18
) 114 .09 .38 .01 14 -.1L .01 .10 .01
119-124 .27 .54 .06 .12 .10 .16 -.15 .04
128 .14 43 .00 06 .15 .24 ~,01 -.01 "
135 .35 j, 0 .12 .03 -.13 -.01 -.01
’ 161 .40 . -.03 . .09 4 .03 -.04 .04 12
1183 .17 -.55 -.04 .11 - =.05 -.02 .04 -.04°
188 ~.08 - .06 -.07 06 .07 -.66 .04 .05
*Using unities in the diagonal. ' - .

**Loadings equal to or greater than .30 in absolute value are underlined.
, : : -24-
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Table 5 - continued

Varimax Eight-Factor Solution*

Item 1 2 3 4 5 6 7 8
195 . L49%%  -.04 .32 -.10 .31 .07 -.10 .05
199-204 44 03 . .35 =.09 .33 15 -0 .14
Gp. 10 L 49 .28 24 .09 .16 .03 -.10 .16
279 ~.31 =04 - =29 .06 -.18 —26 .02 -3
Gp. 13 -.20 ~.08 . -.60  -.02 -.11 -.12 .00 .16
293-95 a3 .13 33 .33 -.09 -0 .06 . .09
299 .01 -.08 .56 . .35 .00 -.15 .05 .29
300 -.03 -1 .56 .28 -.05 -.15 .04 .32
288 -.09 -.08 -.22 -.00 .07 -.08 -.02 .32
Gp. 12 .16 13 .03 16 .74 .03 -.02 ~.01-
AA BT -.16 22 ~18 .44 12 =06 . .16
255-57 .04 12 . -.05 .11 .63 .07 -.05  -.0L.
272-74 .26 -0l .01 ' .23 - .56 -.11 -.01 .01

60 .15 .28 .04 .29 .08 .07 -1 -.14
70 .32 12 . .08 33 .00 ~.06 . -.06 -.05
, 106-7 .04 Sa4 03 - .18 -.05 .25 20 .10
MATN 13 -.07 04 .25 .01 .06 -.51 .03
289 -.03 15 .49 -.03° =-=.03 - .01  -.04 = =.15
290 17 .06 - .60 .07 .06 204 -.06  -.09
i 38 .36 Al .03 .02 .23 .15 _-.04 L45
41 T3 .25 .05 .01 -.09 .06 © . -.06 .38
44 . .55 .07 7 I .07 - .16 -.02 -.17 -01
217 .37 17 -.01 .08 .10 -.07 02 .27
" spk .16 -.34 ~.07 . -.61 "=.17 * =-.16 .06 -2
D.H. 09 -1 - =16 18 .03 .08 47 -.23
ek 4.0 259, - 242 . 228 226 1.90 1.8 1.71-

-

*Using unities in the diaganal. :

**Loadings equal to or greater than .30 in absolute value are underlined. .
. ***Eigenvalues: Although missing data correlations were used in these analyses,
' no negative eigenvalues were obtained.
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feelings of efficacy, and maternal cognitive stimulation (e.g., frequency of -

reading to the child, seeking answers to those child questions she is unable

to answer, exhibiting- greater category breadth in describing her child's strong.

pbints or defining a good teacher) . ’ .

- In-interpreting this factor it is important to note that the intercorrelation

. _ -
of factors 1, 3 and 5, in the 8-factor promax. solution presented in Appendix C

(the correlation of factor 1 with factors 3 and S were-.34 and .31, respectively;

the correlation of factors 3 and Spwas .31) reflects in part the generality -
v ; P . . ,

represenfed by the first principal component described in Table 4. In addition

¢

. : . : \
to ratings of the physical®quality of the home (Gp. 13), the mother's comprehensian

of the task (items 299 and 300), and the tendency for the family to take the,

R .

child on excursions would also be considered home resources. As the size of

the factor intercorrelations would suggest, howeVer, factors 3 and 5 may be seen
as psychologically distinct. - , C .

Unrelated to the first varimax factor was a second dimension defined by

’

- those items\Qs:cribing the mother 's involvement and participation in the com-

munity (i.e.,‘}bting, belonging to groups, attending church, knowing what

resources are available’for her and her child 'in the community). As would be
expected, participation in commqnity activities and knowledge of them were ’

found to be correlated and loaded  on the same factor. These indices of : —~

2

participation, awareness.and utilization of community resources, may reflect
the mo;hgr's degree of alienation, i.e., her general distrust with respect to

social particfﬁption. As might be expected, a high mobility rate was associated

- A}

with less participation and, possibly, gréater alienation. Howevef, as the

lack of correlation between factor 6 and factor 2 in the 8-factor promax

solution suggests, if one wanted to move, one might or might not be involved

-

in commﬁnity activities. Also, orthogonality of the first two factors indicates -

=27~ , C "
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factor (see Table 6) Thus, for this .sample, common SES indexes do reflect

that the family may provide considerable resources in the home, but for a

variety of reasons not be involved outside the home; conversely, among the

«
-

more impoverished families,- Some participate ir community activities and some

do not. ' - L :

Each of these combinations may be expected to have differential impact

)

on the child's development. .For example, the child reared in a home with

stresses associated W1th poverty, little educational enrichment or encourage-

ment, and limited external stimulation through exposure directly or indirectly

via the mother's involvement, would be eXpected to show greater im irment in
functioning than- the child reared under equally impoverished conditio S but,
. .."\.

where the parent is ac tively engaged in the commun1ty. In the first -example.
the mother 's alienation may reflect a general depression which accentuates the
debilitating life circumstances for the child; in the second example, the
mother s participation may reflect a belief in her ability to determine con-
sequences (internal locus of control),’ thereby providing a motivational model
for the child in addition to increasing the possibility of facilitat1ng
experiences.thro.ugh exposure to a more varied environment.,." One also might
predict differential influence of preschooluattendanceas modera ted by these
differences in the child's environment. The low-income mother who is already .. ) o
participating may be more acceSsible to .influ"ence,'may ‘become more involved in |
. :

her child's preschool experiences, and thereby sustain any gains that occur

from that experience.

~

Relation to SES Indexes

. . . )

When placed in extension analyses, the mother's educational level and the

~

father s educational and occupational levels correlated w1th the first varimax

)

to a considerable extent differences in reported resources available in the

-28~
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" home. However, they are related to a considerably lesser extent to those’
behaviors outside the home (factor 2 in Tab'léf' 6) or to ‘the other six dimensions
; - - \\ ™ ’ . : P
. uncovered in this analy51s of. parent and home variables.

L. . T \

Given the emphasis on items reflecting cc‘)ignitive resources, it is not
surprising that educational level correlated Higher with this factor than did

: e -
otcupational level. Since most of the mothers<in the sample were not working at

v
) ¢ LAY

this time, mother's occupational level was not a significant variable. The

correlation between .educational and occupational levels was .25 for mothers;

for fathers it was .60. The correlation b'etween mothers.! and fathers' educational

¢

levels was .60; for occupational levels it was .09.' In examining the original
! ’ S,
correlation matrices for the entire interv1ew it was found that other demographic

indexes such as income, farnily si'ze, and father abéence'showed a similar pattern
of relationships but to a lesser degree, that is, 51gn1f1cant ‘correlations when
obtained were primarily with these items defining the first factor. "In general,
the pattern of correlations among these various demographig indexes suggest that
they shou.ld_not be used interchangeably when investigating family variables.
".Examination of factor analyses :performed separately by race revealed

;-—-eessentially similar structures. Those differences that did appear reflected .

\decreased variability in the black or white subgroups (for example, reduced
variability for white _S_s.on those items describing material possessions “and for
:black Ss on expected educational achievement for' their children). However, the
correlation amoné the demographic indexjes diff::ered-by race. For example,} the
correlation between~ father's educational and occupational "levels was .35.for o
black Ss and .65 ‘for white Ss .. Also, _fo‘r hlack Ss, occupational level correlated
51gnif1ce’ntly less with a home reeources factor than did educational level; for
white Ss, these indexes had highly similar correlatlons (. 25 to .39 for black

A Y
2

Ss vs. ,35 to .44 for white Ss). As discussed in the previous section on sample

-29- : .7
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%haracteristics, race is confounded with these demographic indexes of SES in the

. ~
» - .

. ' . 8 - ’
- . present sample. There is both a more restricted range of SES and a lower mean

, level for.the'black §§f£n the study. Planned analyses will investigate mean

- v

scores within comparable educational levels for black ana white Ss ‘and explore
further possible differential patterns of correlations for demographic indexes

. with the behavioral and attitudinal items in the interview. Further discussion
. . R

of these data must, therefore, await such analyses.

+Summary .

In previocs analyses of the child test data, occupation of head of house-

- .hold.and incone were'hsed to assess SES ‘and thereby the child's environment._ As
the present data indicate, these are gross proxies'for aesessing-the child's
envircnment. These indexes 1nappropr1ateiy assume constancies of meaning within
‘and' across groups (cf L1ght and Smith, 1971), afd they tell us 11tt1e about the

. type of st1mulat10n the child is being exposed to in the home environment.’ Within

a given SES level, the rarge of home env1ronmenfs can be so great as to make any

generalization abcut SES level and devéiopment extremely tenuous (Pavenstedt, 1965;

Tulkin, 1968; Zlgler, 1968) Considerable variation in responses was evidenced

in the present data, the low income families in our sample are not a homogeneous

group. The occnrrence of this_variability agrees with Caldwell's (1970) discus-
sion of the,much greateér range'(than had previously been renorted) in level qf

. stimulation and support offered a child in lower-class hcmes. It is inappropriate,

therefore, to speak .in terms of a single homogeneous ''culture of poverty."
P 'sing P y

2
e

3 There are manf sqch suhcultures, reflecting a variety.of life styles. Scores
derived from the present‘structural analyses in conjunction with indexes of the
mother's regulatory and 1nformat10n—proce551ng strateg1e§ from the mother-ch11d
1nteraction sessions should provide more direct ev1dence on the env1ronmental

'factors accounting for differences in test performances. . -

N
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The present data suggest the feasibility of using a reduced set of scores “

’

from the 1nterv%ew to refTe\t meaningful d1fferences in resources provided’
the child. Although the .factor analytic results provide a guide for obtaining

such scores, to fatilitate interpretation, psychologically distinct item
*clusters within a factor also will be defined. We are now in the process of-
obtaining such composite scores by summing those items with highest loadings S

on a factor, after appropriate adjustment for differences in scale values

N N

“and in directionality By 1) dellneating both direct and indirect sources of
stimulation (e.g., v1sit1ng outside places with the mother and hav1ng the mother .

involved in community activities) and both physical and-psychological resources
and by 2) descr1bing their interactlon in association with observed child . - -
‘behaviors, one hopes to contribute to a better understanding of those- enVﬁron-l'
ments that act to facilitate or interfere with the child's coénitive, social.

and affective development.
With respect to long-range implications of the study, we have alréady
¢ . .

pointed out the variation which exists within_our relatively restricted sample--

restricted, at least, in terms of socioeconomic 1eve1. ~As the study progresses,

-

we will have an opportunity to identify important distinctions among sub-:
populations who 1ive in relative poverty. That is, we will be able to define

‘more clearly those environmental influences and features which are simply

-
K3

"different” from middle-class standards—-and those vhich act as genuinely
“impoverishing forces on the human mind and spirit.

~Most impor tant of all, perhaps, is the opportunity this study provides for

- o

investigating the interaction between complex sets of variables over time.

Among other things, this means an opportunity to pinpoint variablés that are .
. . ’ . . / ! . ) ’ .
critical for understanding the interrelationship between affective and intellec- ~

-tual domains in child development and the differential effectiveness of various L
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educational enviromments and programs. Future investigations will be directed

toward further analysis of the relationship of the status and'proqess variables

.
. et

with each other and with the several child measures. As static group categorie$

are thus replaced by delineation of those behavioral™and attitudinal variables

~
'

reflecting processes which link social and cultural environments to the emerging

v capabilities ,of ydﬁng children, meaningful SES relationships may be determined.

| . ' Prgsently.planned analyses will examine the diffgrential relationships of these

) cluster scores from the interview with the Year 1 test battery administered to

i . .
- M .

- the child prior to any preschool experience and with the ratings of personal-

’

social behaviors made upon entry into preschool. By isolating more exact

-
“

indicators of home enviromment and of parental characteristics rather than just

demographic charactéristics, we should be in a better position to explain-why,

within homes of similar socioeconomic status, so much variation in process
- \
-~ e NN L I

~is found, and why there are so many notable "exceptions to the "low status--

e !
. -

_ ~
. low achiévement' maxim.
. .

The overall picture of complex interaction.between cdmmunity-family;.'

child-school influgnces should bécohe clearer. A major fhrust of Head Start

is to he}p the low-income family resist alienat%on, i.e., resist the tendency.

to turn away from thejﬁpmmunity.. Both formal and informal contacts with others
R are valuable sources of information, attitudes, and values; they bring per-

. ) [ . .

spective on community ‘norms. Previous research suggests that as the mother

interacts more, she feels less ﬁbwérless, more optimistic, and less likely
\ .

»

to resort to status and authoritarian appeals for contrdlling her child (Hess

et al., 1968). Thus,. programs reducing alienation may in turn increase the .

’

child's debelopmeﬁtal progress. We would also expect that as a result of

. .

~ Head Start"participatiéﬂ the fémily would ,become less alienated from the edﬁch

< tional system and would come to define the-school not only in a more positive _
ohr - : ' - . N

: - =32-
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way, but also in a more differentiated fashion. This, in turn, should provide

’ ' 1

the child with more adequate and useful images Ff~the school, of the teacher,

and of the role of active student. As the recéntly combleted report about the

b |
impact of Head Start centers upon community institutions guggests (Kirschner

'Assqciates, 1970), Head Start's latent functions in the educatignal and health

-

areas may well equal the manifest ones. ) :
> - ' .

A}

4]




APPENDIX A

PARENT INTERVIEW

o INTERVIEWER INSTRUCTIONS




a
° .

y . , ~ INSTRUCTIONS TO INTERVIEWERS

. PARENT INTERVIEW FORM

ETS LONGITUDINAL STUDY

Generil Recommended Procedures ,

A

o 1. - Adult females, preferably mothers and matched race, are to be used as

interviewers._ _ T ' .

. - s, °

! o 2. Interviews are ,.to-be done nly after the ETS Field Office is informed and

consulted as to Lheir preferred mode of contacting parents. Requests for

interviews should then be arranged by A&S staff Note: Mothers should s o

"be given. the opportunity to choose a time.. Avoid walking in and expecting

a
.. . > . -
¢ . ’ . -

to complete,an interview. ’

3.. In setting up'the interview,ione should stréss: 1) the-usefulneSS'of the
vinformation obtained for. describing and suggesting possible changes in school !

programs; 2) the value of the parents' help in effecting such changes, and,

Ed ’ u
3) our gratitude for-the person s willingness to aive us her time.

.
v . o

Suggestions for Approaching Parents

(. . 1. When the parent comes to the door, introduce yourself and explain briefly

-
’

the nature of the study and theﬂvarlous.procedures 1nvolved. Ask 1f she has
# .rheard about the study and have_press'clippingskavailable to show_respondent.
2. In tﬁe.eventﬂthat.the parent seems reluctant.to admit you, youvmay carry the
explanation of “the purpose of the interv1ew further. Let-the detail of your

explanation be guided by the apparent degree to which the parent understands,

and‘terminate the explanation when ‘the parent admits .you to the home. -

: ~:\ i . 3. In the event that someone other than the parent (or other female head of the

P o

household) comes to the door, ask to speak with the parent and proceed as

above. If the parent is not at home, ask when she is expected, and attempt

A
d

to return at or~near.that time.

- . -37-
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-

Once you are admitted to the home, you must establish rapport with the

parent. Be sure to advise the parent that all the informationﬂyou obtain’

[

will be kept in strictest confidence.

Do not cite information.during an

"

interview with another parent.

~

Materials ‘ .

You will need the following materials:

. ‘i. Interviewer Instfuctions‘
2.0 Questionnaires )
3. Flash Eard
4, PFn/pencil
)
w
. 2 -
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INSTRUCTIONS FOR INTERVIEWING

»

The following procédures are designed to aid you in successfully completing

your interviewing task. Study them carefully and refer to them from time to

\ .

time throughout the course of the study.

R 1.

-

Carefully study this instruction booklet and the questionnaire. Do not

hesitate to ask your supervisor questions about anything you have seen

or read.

Follow all instructions contained in this booklet, the questionnaire,

- or given by your sﬁpervisor exactly.

Dress appropriately and neatly. You are not to dress in a way that will

give the respondent the féeling that you come from another world or

i
society than she does.

Indicate at the outset that some responses'will involve statements of.
agreement or disagreement, or will be a measure of degree. Emphasize

that there are no right or wrong answers to .questions; but rather, we

are'attempting to gain an understanding of .how the parent feels about

the various questions. - -

In all cases, questions are to be read aloud in, the exact form given.

. After that, if further 'information is needed you may repeat or reword

the question. In most cases it will not be necessary to read the

résponse choices aloud as the parentfs responsé will inaicate clearly
what to code. On SPECIFY_items, howéQer, write the reébqnse verbatih
to be coded later.

Be relaxed in your approach. 1If you appear at ease, the parent will be
at ease also, and the interview.will proceed more smoothly. |

Do not impose yourself on the respondent. Smoke only if the respondent

says it is all right.




8. Whlle conductlng the interview, always refer to the child by his or her

name. In addition, when you see "HIS/HER" read the one term that applies.

9. Be sure to ask every question exactly as written and record as much
detail as possible. Each omission cuts down on the.value of the infor-

mation.

10. If the respondent is reluctant to give information on a certain item,

reassure her of the confidential nature of the information. It may also

be helpful to rephrase the question, but the meaning and intent of the

question must be retaiped. If, however, a respondent does not want to

answer a question, do not force or trick her to do so. A refusal to

answer. any question is allowed. ' : -
. _ 11. Maintain control over the interview. Keep questions flowing smoothly

and do your best to avoid miscellaneous comments or discussions. Make -
sure that you do not skip questions. I ‘ ) - B

12. Maintain a neutral attitude towards the respondent's answers, attitudes

\

or comments. Do not appear to take a personal interest in“any of hetr

statements. Do not agree or disagree with aﬁything she says.

. o 13. Do not put words into the respondent's, mouth. Wait for her to speak..

’,
’

14. ‘Some-statéments you can use to encourage the respondent to answer:
" y . . R .. ’ " W
a. There aren't any right or wrong answers to these questions. '
b. '"Remember your answers to these questions are being held in the
strictest confidence; they will never, in any way, be identified

, with you."

c. "This Study is designed to a1d all children (1nclud1ng your own) in

- - this- communlty and throughout the country

d. "Many people complain that no one listens "to what they have to say.
. - Here is your chance to speak up and be heard."
- #
) Q . . . _40_
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15.

16.

17.

18.

19.

NOTE: If more than one child in your sample is from the same famiiy, .
an interview form must be completed on each. Much of the information

for a second or third child can be copied from the form completed for

the ﬁirst. Ad&itiqnal 4information, however, will be needed for.some

items.

Edit each questionnaire that same day-and follow up as soon as possible

.

on any' material missed or unclear.

’

NOTE: Questions not asked (inadvertently, or because not applicable)

¢ .
are.to be left blank. Questions the interviewee does not answer or

which are not applicable are coded 0. There must be é:w;itten indication

-

_ that the question was not qveflooked.

Segments of theiinterview form simply marked (code_later) are to be
completed by the interviewer on the same day the interview is given.

The more complex codes given in the Appendix ‘are to be skipped by the

1

interviever.
éll'informapibn obtained in this inter;iew is confidential. Under no

circumstances are you to divulge information.from or on this Study to
aﬁy source. If anyone questions you concerning the_infofmation,'fefer

this person directly to your supervisor.




THE QUESTIONNAIRE

The questionnaire was designed to make it easy for you, the interviewer, to
work with, ask and record answers to all the questions.

A. Booklet Form:

.

You will note.thap the‘questionnaire’is in booklet form. .You will be able,'
while interviewing, in most cases, to fold the booklet back;so that only

" the page you are using need be in front of you. in one or two éases a
questiorl may strétch over two pages and then you may find.it best to keep

the two pages exﬁosed by opening up the booklet.

B. Question Forms: ’ .

There are four different question forms in this questionnaire. Each form

of question has one and only one way in which the answer can be recorded.

»

The question forms are:

1. Questions where you are given a choice of several answers

o ’ and are asked to check one or more of them.

-

An example of this kind of question would be the folloding:

. . _ .
2. WHERE DOES (CHILD'S NAME) USUALLY PLAY? (check one)

v

0. No response . . : o
R . 1. House )
2. Yard

3. Street in front of house

' ’ 4. Other (Specify)

9. Don't know
In this sample (taken directly from the questionnaire) you are
asked to listen to the respondent.and check the answer which best

fits the answer she gives you. If her answer is something other
v . . ' ’ '

than the choices given, you are to put'a check mark next to .

, "4, Other" and write her answer on the line provided. In these
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questions very often you will find this choice of "Other (specify)"

~

which will be used for writing in any answers which do not- fit
into the choices yod are given. S .

It is important not to read the choices for these questions unless

-

you are specifically told to do so on the questionnaire. .
Questions where you will find no choices to check off.

You will find, instead, one or more printed'iines. Iﬁ these cases

you are to write down the.answer_the respohdent_gives you verbatim
(word for wo?d exactly as she saYs iES'as if you’wexe a tape recorder:
An example from the qqestionnaire of.this type of question would

be the following:

20. EVERY CHILD HAS STRONG POINTS AND WEAK POINTS. SOME.

YOUNG CHILDREN ARE ABLE\TO DO THINGS THAT MOST.OTHER

)

[ : .
CHILDREN CAN'T DO, LIKE}DRESSING THEMSELVES OR- THINKING

\' " UP NEW GAMES TO PLAY. WHAT ARE THE THINGS YOUR CHILD -

i ‘ ) . . <

CAN DO WELL? (Probe: ANY OTHERS?) i

A probe is a neutral way of getting a further fespoﬁse to a

question. The probe you are to use is on the questionnaire.’ In

this ¢ase' it is "any others?'" When recording the answer indicate

the difference between the original response and the probed response
by placing a large "Q" between the two. Thus, if the answer to the
question is "he goes to the store" and to yeur probe of "any other"

~she says "he brushes his teeth," you would record as follows:

K/cwwﬁ%b,w/vu. &j\[c—
2

-




C g s
.

- If at any time in giving avresponée to this type of question, the
respondent changes the subject (goes off the'track),_Ery to get \

T ner back on’ the subjec;. Indigafe this fact by a slash mark (/)

at the point in the response where she wanders. It is not
necessary to record what she says when off the subject.

3. Questions where a certain answer qualified the respondent tgo be =~ -

L asked one or more special questions that are not asked of all

respondents: ‘The qualifying answer(s) and the special question(s)

- h are set off in a ”block"~to_aid yod in_follbwing the format.

An example of a blocked question is: i ‘ o o
108. 1IN THE PAST, WAS.THERE.ANYTHING AROUND HERE WHICH YOU
WANTED CHANGED OR IMPROVED, LIKE JOBS OR HOUSING OR

\" . ,
PUBLIC TRANSPORTATION, OR SCHOOLS? - -

N B . )
- 1. Yes . ' 109. WHAT WAS IT? > -
. i - o ‘. 2. No ‘
. C 0. No response | l10. DID THE CHANGE OR IMPROVE- °
= o MENT OCCUR? A j
> . . R . . N 8 H
oL ’ - . . 0. No response ‘7

; ;< ,'} : . o N 1. Yes

' 2. No

. ’ ‘ l_ . .
! " 9, Don't know

In the éamplé a "yes'" answer to queétion %OS would mean that you

should ask questions 109 and 110. 1f the answer wés "no" to
-/ .. : ' question 108, you would QKIP'queStions 109 and 110 and go straight

to Q..111. - - e

‘Bear in mind -that it is possible to find a block within a block.
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" Grid Questions: _A grid question is used when it was felt that it °

" Many times in the questionna1re you will see- ‘words "Skip to Q. "
next to a particular answer or within a block This notation means that
if this special answer is given you are to skip directly to the question
indicated ‘and not ask all the questions between.
1f "Skip to Q. | T is- ﬁound in a block it means that after you ‘ask all B

the questlons in the block you. a1e to skip to the question indicated.

would be easier .for you, to have a series of questions or answers

- on the same page because of their similarity. in recording. ,This

is often done to save you the necessity of having to read the . : .
same questlon many times.
W1th grid questions,linstead of writing ansnprs right next to

questions, you will be checking "boxes or filling in lines in a'

large grid. Some examples of grid- questions found in your - .
questionnaire are Q;86, Q.119, Q.181, Q.182. Glance at them to

‘ . Y

familiarize yourself with the form. Note that a grid qSEstidn can

»

requife both open-end and.closed-end questions.

. - ’

‘"(Skip to Q B -)ﬁ .

)

) Refusals and "Don't Know" and ."'Did Not Understand"'

"Ref. "'1ﬁ the area provided for an answer. If she tells you why she is -

If the respondent does not understand any particular question (after you ;

.In many questions on the questidnnaire "don't know" has been provided for o

-\

checking off as a possible response. If the respondent does not know the

answer to a given qlestion.and "don't know" has not been indicated, write .

By

_It is also possible for a respondent to refuse to answer a question for one

reason or another. 1f this‘happens,'check the "No response" space or write o

refusing, make a note of it. : . - ' . S




.

have re-read the question one or two times), write "did not understand Q."

in the space provided for the answer. i - -
Note: Questions the respondent does not answer or which are not applicable~
. . N ‘> N - -

are usuélly coded O. There must be a written indication that the question
. £ .

was not overlooked. Blarmks will indicate oply a failure or omission on the

t4

interviewer's part. . _ .
~ ’ - . ’ . *

Notes on Questionnaire:

You are to feel free to note directly on the questionnaire any observation
o e [ .

or unusual occurrences during the interview.

. El M

The léft hand margin on each page is not to be used for notes since this

[ .

margin will be used later for'coding://éomments~og observations can be

written anywhere else on the questionnaire or on additibnal-pages. If a N

he ~

particular question is Being referred to, be sure to note its number.

“Specific Procedures:

@

'Page One ' : ' A ; )

1, On page one of th interview form, £ill out the first six lines-.

‘before you go to the home. This will save time and avoid,éonfusidn.

Also, the Ehild's name is to be used in several places throughout . -

.

the interview. If the name is written in these places prior to
.. .. the interview, you will be able to phrase the questions more

smoothly.

N

2. 'Keeﬁ a record of calls to each home in the space provided on Paie

-One.

3. Ascertain the identity of the person interviewed, and record this

[N

information by marking an "X" in the approﬁriate space.

! . .
4. Mark an X for appropriate racial/ethnic group. Most often this

.

will be 1 or 3.

5.  English is probably'théklaﬁguage spoken in the ﬁome; note that the

Coa \ .
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Comparing (JMWPLE CHILD) with most three and fbur year old chzldren, I would like

\

. you to tell me if he/she:

10.
11.
’12.
13.
14;
.;5.

16.

17.

18.

(INTERVIEWER:

SPECIFIED,

feel that your child is
ble to answer each question ''Yes' or 'No. "

. Acts older

. (his/her
Is happier
her age)

. Cries more

(his/her

READ EACH ITEM.
SAY:

‘IF RESPONSE 1S 'In some things.'' ASK RESPONDENT T0 SPECIFY.)

than most cbjjdren
age)

than most chlldren (his/

than other -children
age)

Is easier to get along with than
most ‘children (his/her age)

Has more temper tantrums than most

children

Acts younger than most chlldren (his/ -

her age)

(his/her age)

Asks more quest|ons than most
children (h|s/her age) -

Stays by’ hlmself more than most
children (his/her age)

Is more-active or restless than

most children (his/her age)

Is afraid of more things than.most'

children (his/her age)

When (SAMPLE CHILD) goes to School

Compared to other children’ that will be in h|s/her class, how do you think he/she

a. Fewer

b. About average

¢. More

—— 2.

a.'Don t know

w1ll get along with the teacher?

a. Better thar most ch|ldren

b. About average

c
////d._Don't know .

" IF DIFFICULTY 1S EXPERIENCED IN OBTAINING ANSWERS
It is |mportant in your answers to bear in mind that even if you
"average'' or ''like other children in general'' it is possi-

- do you think he/she will haVe more or fewer
_problems than most children getting used to school?”

. Not as well as most children -

- Don't
‘!EE.-EQf In Some Things(SPECIFY) Know 7
AN S O |
10 - [ ] |
[1 01 ’ []
) 0] SN
RS _ SRR
SHE o [
[1 0 ]
[BS i 0
IS ‘ [1
(1

g&]
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19. Do you think he/she will be shy with his/her teacher?
a. Yes
b. No

c. Don't know

20. Every child has strong points and weak ponnts Some young children are able
to do things that most other children can't do, like dressing themselves or

thinking up new games to play. What.are the thlngs that your chlld can do -
well? (PROBE: Any others?)

21. What are the things that he/she can't do well? (?ROBE& Any othe(s?)

At what age do you think (SAMPLE CHILD) szZ be able to do the beZowzng things?
- ‘Can Now Will Be Able Don't

_ ) Do To Do At Age: Know

22. Dress or undress- himself completely'on his own? [ ] . R [ 1

23. Pick up his own toys & take care of them?...... [ ] o [} »

24, Make friends with and play with other kids com- . : ' - )
- pletely on his own?........................... (1] ' (]

257 Make his own breakfast himself?.......voevnene [ {1

26. Do regular tasks around your house?........... 1] )

27. Settle by himself an argument with an older ' , . : - e

" brother or sister, or older cousins?...ceenues [ ] []

28. Read st@hies albne without your help?......cc00 [ ] {1

29. Take part in: Qour adult interests and conver- .

sations wuth frnends?......................... .[ ] » []

30. Earn his own spending money?..........;....... [} s {1

31. Tie his/her own shoes?................e....... {1 {1}

32 Know the colors.red, blue, yellow, green?..... {1 (1
'33. Know his/Her full. name?...............f?...... [} {1

3h./Know these parts of his/her body: ears, toes, . f
/" neck, KNEEST.oveviossncsossnsnannsasosnsannsss |
{

e Cadd

,‘//35. Count to 5?...2...............................




~..

Do YOu ever read or telf ch?ldren's stories to (SAMPLE CHILD)?

__a. Yes ‘// 37. Do you mainly read or tell stories,
or do you do both?

1" [1] .
b No (é:ch:gggg ﬁgLDOM a. Mainly tell stories

b. Mainly read stories

L c;\i:jyoth |
38. About how—oF ten -do you do this?

(CHECK ONE )

__a. Once in awhile (less than
once ' a week)

b. About once a week.
c. Several times a week

d. Regularly (at least once a
day)

. Very frequently (much of
each day) .

L3

. Don't know

Does anyone else ever read to (SAMPLE CHILD)?

a. Yes . : 40. Who is that? (CHECK ONE.)

b. No ) a. Father

. Other male adult

. Female adult

d. 0lder children
. Other(SPECIFY) -

b
__c
e

B, A out.how'often is (SAMPLE CHILD) read
. tp by this person.(these people,
_c untlng all their time)?

a. Once in awhile (less than
once a week)

. About once a week
c. Several times a week

d. Regularly(at least once a
day)

. Frequently(much of each day)

. Don't know




. . .
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v -
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42. what is his/her favorite story, or favorite kind of story?

a. Vague-(likés them all, funny. stories, cartoons,etc.)

. Specific_(Dr.'SeUSS,fBible Stories, etc.)

a

b
- __¢. Title mentioned (if any)
d

. Don't kndw_ _ -

(INTERVIEWER: IF NO T‘_ITLE MENTIONED, SAY: ‘'Is there a particular  favorite
one that he/she likes?'") ' '

43. Does (SAMPLE CHILD) have things to draw with, such as paper, pencils.and
:crayfns or paints, here at home? - o
' | a. Yes
__b.No
__c. Don't know
CHILD) to complete? - .
__a. Grade given (SPECIFY) .
b. Other - R ;

c. Don't know

“4h. If you could have your wish, what grade in school would you like (SAMPLE g

45, Since things don't aiways turn out the way we want them to, how far do you
think (SAMPLE CHILD) will actually-go in school?

___a. Grade given (SPECIFY)
__b. Other

c. Don't know

C 46, In your opinion, what could prevent (SAMPLE CHILD) from completing (INSERT
’ ANSWER TO Q.A44)7 ! ‘ ‘ : .

»

SHOW SIDE 1 OF CARD : :

47. This is a picture showing children in school. This one is doing theivery
best work (POINT TO ‘ONE ON RESPONDENT'S LEFT). This one is doing the very
poorest work (POINT TO ONE ON RESPONDENT'S RIGHT). Please point to the
one you think (SAMPLE CHILD) will be when he/she enters school?

——

NUMBER POINTED TO: -




(INTERVIEWER: NOTE THAT IN THE FOLLOWING THREE QUESTIONS WE ARE NOT' INTERESTED
IN ANY SPECIFIC INCIDENT.)

48. What do you do if (SAMPLE CHILD) asks a quéstion that you can't answer?

(INTERVIEWER: |F RESPONSE 1S "'THIS NEVER HAPPENS " PROBE: '‘What would

you do if this did happen?” IF RESPONSE 1S "I DON'T KNOW,"' PROBE "You
don't know what you'd say to (SAMPLE CHILD)''. )

49. What do you usually say or do if (SAMPLE CHILD) does somethlng you think
is really naughty or bad?

(INTERVIEWER: IF RESPONSE IS '"'I'D TALK TO HIM,' PROBE: ''What would you
say1?"') \

50. What do you usually say or do if (SAMPLE CHILD) does some little thing
that he shouldn't do?

{INTERVIEWER: |F RESPONSE IS ''1'D TALK TO HIM,' PROBE: "What would you
say?")

Now I'm going to ask your opinions about educatzon in general, and about the
schools in this area.

WHERE "'CITY/AREA'" IS PRINTED:
USE "CITY'" IN AUBURN, ALA.; PORTLAND, ST.LOUIS, TRENTON
USE '"'AREA'' IN RURAL AREAS OF LEE COUNTY, ALA.

51. People have different ideas about what students are like in grade school
What .is your idea of a good student? )
- r\\
g -54-
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‘ 52. People also have different ideas about what teachers are like in
— - ' grade school. What is your idea of a good teacher? -

.

.

14

53. Do you 'think the buildings and equipment for the schools that your children
“would dgo to are as good as or better than those in most other schools in
. the city/area or do you think the buildings and equipment are worse here?
‘ ' (CHECK ONE.) ~ ‘

-

a. Better than most other schools
. As good as most other schools

. Worse than most other schools ~
A S

__c

d. Don't know

54. " Do you think that most teachers in the schools that your children would go
to are as good as teachers in most other schools in the city/area?-.

a. Yes
b. No
c. Don't know
55.- Do you feel that most teachers in the schools that your children would go

to pay enough attention to all children, or do you think that they neglect
some children? ; .

___?. Neglect some' children 56. Why?

- b. Pay attention to all children

c. Don't know

. . i .
57. Do you think the schools in your district are teaching children the things
that tRey should, or do you think they teach use*g;s or even harmful things?

a. Teach.what they should

b. Teach useless or harmful things

c. Don't know




.8 -

58. Do you thirk the schools would be better or worse if parents had more con-
trol over them? -(the schools)

a. Better
b. Worse
c. About the same

d. Don't know

59. Do you think that the téachers understand the problems faced by the people

in this area, or do you think that the teachers have no idea, about these
" problems? ’ . ]

a. Understand
- b. No idea

c. Don't know

60. Do you think that there is anything that you yourself can do to improve the
: schools in this neighborhood?

a. No

b. Yes 61. Why is there nothing you can do?

c. Don't know

62. Do you think that most classrooms in your:ﬂistrict are over-crowded?
a. Yes ’
~b. No

c. Don't know

63. Do‘YOu'thihk that most teachers really want to talk with parents about
; school?
__a. Yes

. b. No

c. Don't know

64. Do you fhink it s okay for parents to keep their children.out of school
to helg out at home once in a while?

_a.__:.k.Yes ’
__b. No

c. Don't know

e——
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65. Do you feel thét teachers make children doubt and question'thjngs that they
are told at home?

a. Yes
b. No

c. Don't know

66. Do you think most teachers in the schools your children will go to are good
~examples for your children?

a. Yes
b. No

"c. Don't know : : o

67. Do you think that parents usually are to biame when children do not work
hard at school? - T -

___p.cYes

b. No

c. Sometimes
d. Partially

e. Don't know /

68. Do you think anyone who can do the work can go to college if he wants to?
» a. No 69. Why? )

b. Yes

c. Don't know,

.70. |If you disagree with the school prfncipal, do you feel that you can do
‘ anything about it?

a. No 71. Why do you feel you cannot do anything?

" b. Yes

c. Don't know

-~

72. Do you feel that moét children have to be made tofléa;n?
___a. Yes
__b. No
_;_F.¢?ﬁ some things

d. Don't know

- ‘ o 51




PART 11: COMMUNITY

- 10 -

&

Now I'm going to describe some problems that come up in everyday life.

13.

74.

76.

77.

79.

80.

82.

83.

Where would you go or whom would you call to get advice or help with edu-
cational problems? (IF ''SCHOOL," PROBE FOR WHO AT SCHOOL . )

Have you ever had to contact this person/organization?.

__a. Yes A L was‘fﬁkxproblem taken care of?

A __b. No . a. Yes
b. No

Where would you go or whom would on call toget advice or help with health
problems? (IF A PERSON 1S NAMED, ASK: ''What is _ 's_job?“)

~

Have you ever had to contact this person/organization?

___a. Yes 78. Was the problem taken care of? ) A o
__b. No . v a. Yes
: b. No

Vihere would you. go or\nhoh'ﬁould you call toget advice or help if you had
to go to courtfor had other legal problems?

»

‘Have you ever had to contact this person/organization?

___a. Yes 81. Was the problem taken care of? -
__b.No T B Yes
— b. No

Where would you go or whom would you call to get advice or help in getting
a job, or if you had other job problems? (IF EMPLOYMENT OFFICE, GET NAME
AND INDICATE WHETHER PUBLI'C OR PRIVATE.)

!

Have you ever had to contact this person/organization?

__a..Yes 84. Was the problem taken care of?
___P- No __a. Yes )
' b. No

— e .
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85. What-streets or roads or other boundaries would you say are the borderlines

of your neighborhood? _ . - L
. T bl - ' | | .
. ‘\ ; ‘ — ] R
\ v . CL. L . _
\ d. i - I . \ '
\\\. ‘ . ) : . [ ) . . .
I'm going to read a list of things that may be available to children in a partice-
ular area. Listen to each and tell me 4if it is available to your ‘child(ren) in
your neighborhood, in the general area, but not within walking distanez, cor not
avatlable at all. » : : '

P

In Neigh- In General "~ Not Don't

. _ " borhood - Area - Available Know
86. Nursery school or day-care center 1 (] (] (]
- B o T . [ ] el ) [ ]
88. Hospital..........ce.ns e () (] (] ]
89. ‘Summer day-Camp.....e...e.. v [ ] [ ] L] [ ]
90. .After hour school programs....... (1. [ ] L) ()
91, Teen center...... cevees Chesesesas [1: [ [ ] (]
92. Public library....... R . [ ] (] N []
'93. Public playground (with equip-
/ ment and space for .children of .
i . all ages)ie.ieecreienneiitieenaann I [.1. I o
94, Public park for adults. and -
_ children.......... e SITTRPRRR ST {1 () (]
. 95. Art gallery.....eueeen. ceeeen P (] T b
96. Museum (science, history, art ' . ' :
~orother) . iiiieiiiiiiiiiiee [ ] {1} [ ] [
g 97. Liye theatre (Where plays,. . . _ ) .
/ _puppet shows are given)......vet. 11 [ ] e 1]
/[ 98. Auditorium where music or . .
! speeches can be heard.....ccooen o ) 11 [.] [ ]
199, Z00i....snnnnn. et .. [] [

100. Where would’you have to go to vote? (PROBE FOR SPECIFIC PLACE.)




104,

105.

. 101.

108.

i~

“_A|2 )

/7 -
-~ / '
. / .
Have you ev%r~voted in any ;\fction? .
.a. Yes 102. Did you véﬁe in the last national election?
b. No " a.No
, b.-Yes 1103, Why?

. ‘ - . ’ o \ -
SKIP TO Q.105 e : - v

Why? (IF "NOT REGISTERED TO VOTE,'" AsK: 'Why not?")

kS

Do you thiﬁk that most candidates for public office run more to get them-
selves ahead or to carry out the things they promise people? (IF RESPONSE

1S "BOTH," PROBE TO FIND OUT WHICH ONE ''MORE.")

a..To carry out promises ' e

" b. To get ahead

c. Don't know . . o,
If everybody in this neighborhood had about the same problem --"§ay a new
highway.was going to cut through the neighborhood and cause a “lot of people

to have to move -- would you get together with your neighbors to try to
change the highway plans? : g

a. VYes 107. Do you think you will be able to change
_ the plans? )

b. No o - a. Yes

c. Don't know : b. No

In the past, was there anything around here which you wanted changed or
improved, like jobs or housing or public transportation, or schools?

e———

a. VYes 109. What was it? = - | '

b. No

- v

110. Did the change or ihprovemenf occur?
A a. Yes )
__b. No

c. Don't know




6.
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}_.|3 .

If-ybh had a friend who.liveq,ih‘another city, and he asked you for your
advice, would you recommend that he move to this neighbochood?

_a. Yes _ - 112, Why?
;__P. No -

c. Don't know

———

.- If one of your children needed help, and you weren't around, could he go-

to most of his neighbors and expect to get it? - .. :

a.q\Yes

———

b. No

c. Don't know ' o /

.

Is anyone or any group in the ncighbqrhood having any success in.getting
things done that would make this a better place to live? :

__a. Yes: . 115, I guess you have some person or organization
- : : in.mind. Would you mind telling me who it
b. No ' ‘ is? (IF PERSON MENTIONED, PROBE FOR- JOB
- ' TITLE.) o :

.c. Don't know

-

- |f you saw two children playing “eatch' in a busy street or highway, Whag

would you do? (RECORD VERBATIM RESPONSES.), .

ls it safe for (SAMPLE CHILD) to play outside of the houie?

a. Yes

b. No . 118. Why?

- — —— | —————— B O + 07 S




© 123, Polltlcal action groups suéh as a’ ' _

[ -

R : . - / - 14 - ' _ o ' e
PART I11: PERSONAL - N ' _ -

Jow I'd sze-to ask a féw questzons about you.

N

Do you nou'belong to any of the following kinds of groups? -

INTERVIENER . READ EACH TYPE 0F GROUP AND RECORD WHETHER OR-NOT RESPONDENT BELONGS.
FOR EACH TYPE OF. GROUP RESPONDENT BELONGS TO ASK:

: " -
A f ¢ )

A,' what'are the nameS'of the groups to whlch you belong?

,B. How often do, you.usually go to meetlngs of this group? -

"C. How far from here™is the place where it meets? (RECORD ANSWER-.IN BLOCKS OR MILES)

Is ‘that (1) in your neighborhood; (2) in another part of this city/area; (3) -
outside of this city/area (in the country); (4) outsude of this city/area (in
another town). . (RECORD NUMBER)

D. How did you get to the Iast meetung, by bus, taxi or what?

I'd

E. Do you hold any of fice: in this group or do anythlng special for it?

F. (IF "YES' TO-"E"): What job do you do? . _ ‘ ‘
L e ) BELONG A TR

, . , - Yes  No - Names of Groups

J

119, Relugious groups or, cHuwch ‘
' ‘organlzatuons such as“choir, ] [] . ' >
ladies aunillery?

120, Clubs or social groups such as . L . R
woman's clubs or card clubs or [ ] [] '
‘bowling clubs?

121, Neighborhood action associated

- groups such as Communlity Actlon (1 (1]
Pro&fams, bloé¢k groups,parents'-
counclls? R ,

122. Groups which are mainly connected ~ e
with chlldren's educatlon. such as (Y (]
PTA, Head Start? ;

politlical party or CORE, NAACP, {1 (] -
SCLC, or Cltizens Committees?

4

124, -Other groups such as job-afflllated _ .
- groups, unlons, study groups, etc.? 11 () ‘

|F RESPONDENT BELONGS TO MORE THAN ONE‘GROUP; ASK:

125, Which group that you belong to is most Importanf to you?

.
noo

6 562- | | K




.C. )

. B Distance & Location D.- E.

Freq. of - Location "Office Holder

Attend  Block or Miles |(Code #) Means of\Trans. Yes No
11 0
(1 01
(1 ()
(1 (1
(1 (1
(1. 101
(1 11
(1 (1
(1 (1
1 1
o O I
1 U1
{1 (1
(1 (1
01 01
(1 (1]
(¥ .01
(1 [1

A2

-63~
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Name of Job




126;

133.

. T T R N
Do you.go~to church or another religious institution?

a. Yes

~

b. No

What was the lést graae in school that you completed? /'

127.

128,

2

<

ﬁ129.-

130.

‘Which one? . ' : : ;

1 . N - X

How often do’ybu go?

___a. More than once a week
___b. Once a week . _
___ﬁ;;pnée every two weeks

. -d. Once a month - : ]

L 4 . s

!

j ’

e. Less than once a month _, - . J j

About how many bloc&s or miles is this_érom yoﬁr
home? ) o . Yo / } .

Blocks - S Miles - . i

G -

‘Where is it? (READ LIST): / . ' /;

a. In your neighborhood

b.. In another part of thig-city/area . |
. c. Outside of this city/%rea (suburbs or %ountry)

—_— _ e e
d. Outside of this city/area (another towr)

|

131. How do you get there most of the time? j
' s !

et

__a. Walk - / : f

b. Public trangﬁortation : /

c. Drive _ i
d. Taxi . : R /
e. Someone else takes respondent {

__foOther'(SPECIFY)
;' |

132. When yoyigo,,do you usually take (SAMPLE [CHILD)?

___a. Yes ER : ‘
___b. No '

¥y

~‘ 6 éeoi- ]




SHOW SIDE 2 OF CARD.

134. The first person in this picture is verz satisfied with the education she
recelved while she was in school. (POINT TO FIGURE ON RESPONDENT'S LEFT )
The last person is very dissatisfied with the education she received:
(POINT TO FIGURE ON RESPONDENT'S RIGHT.) ‘Point to the person who répre- -
sents how satisfied or dlssatlsfled you are WIth the -education you re-
ceived in school

e | Person Pointed to:
135. Since you left grade , have you Qone to any other school?
__a. Yes 136. What type of school?
b. No -

S 137." How long did you go there?

138. Are you in school at the present time?

h)

__a. Yes
_;_p. No

139. Have you ever had a paid job?
a. Yes ' ' o
b. No ——» IF *'NO," SKIP TO Q.157

140. Do you now have a paid job?

__a. Yes

. . . b. No 141, Are you presently looking for work?

__a. Yes,
_ ' - __b. No
P . SKIP TO Q.152

142. Are you employed full-time, which is 35 hours per week or more, or part
time, which is less than 35 hours per week?

a. Full-time

b. Part-time j

143, - what' is your job?

144, ‘What exactly do you do?_

145, What kind of business/industry is that? : -
' (What does firm/organization make or do?) : \

-65-
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i46. (IF 0BVIOUS, DO NOT ASK): Are you:
. : —_— ! .
___a. Self-employed L R

b, salaried ' L

»

" 147. How do you usually get to work? - (CHECK ONE)"
| "__a. Malking B | | | .
b. Public transbortation ’ ' '
c. Driving '
d. Taxi
___e- Being'driven by someone else
. _f. Other (SPECIFY) |

148. About how far is éhéf? p

Blocks Miles

149. Where is it? (READ LIST)

__a. Inyour neighborhood ' -

o __b.In another part of this ¢ity/area
' _c. Outside of this city/area (suburban or country)
d.

6utsige 6f_th|§ city/area: (another town)

150. Does (SAMPLE CHILD) usually go with you?

a. Yes
b ; : oo

- b. No

WSI.. Qhen dld you start working there?

/

(ASK Q.152 OF THOSE WHO HAVE HAD A PAID JOB (Q.139) BUT ARE NOT WORKING (Q:140),
OR HAVE BEEN WORKING ON THEIR PRESENT JOB FOR LESS THAN ONE YEAR (Q.151).

152. What was the-}ast full-time Job you had? (SPECIFY)

153, What exactly did you do? '

154, What kind of bus iness/Industry was that?
(Wwhat did the flrm/organization make or do?)

155.  (IF OBVIOUS, DO _NOT ASK) were you:
’ ___a., Self-employed

__b. Salarled

-66- 66‘ ; T
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156. .When did you start and when did you stop?

Date Started ' ~ . Left - B
' ~_Month, Year ‘ '

Month, Year

IF CAN'T RECALL: "About how long ago did you work there?" /
- 157. Are yoG married now? - .
- a. Yes _ 158. Are you: (CHECK ONE) °
. ' _;_9. Married, but husband/wife temporarily
- absent

S - b. Married and living with husband/wife

¢ Separated” ¢ 1p 19 160

b." No 159. Are you: (CHECK ONE)
\“ R : S a. Single, never married
-_0‘.‘}. .\-" ‘.’ . ) Smmmrp—
ter “ o - ' b. Divorced

c. Widowed

d. Separated
_ SKIP TO Q.181

160. What was the last grade in school that your husband completed?

<4

161. Since he left grade, has he gone to any other school? -
__a. Yes 162. What type of school? ”
"__b. No

. 163." How long‘didihe go there?
c. Don't know

164. 1s he in school at the present time?

— ' a. Yes
___b. No
165. \]s he now employed?
a. Yes
b. No 166. 1s he presently lookiﬁg for work?
__a. Yes ’
' __b. No

SKIP TO Q.177 :

-67-. .
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167. !s he employed full-time, which is 35 hours per week or more, dr‘part-
¢ time, which is less than 35 hours per week?

a. Full-time

- b. Part-time

168. What is his job?

169. What exactly does he do?

170. What kind of business/industry is that?
(What does firm/organization make or do?)

&
. L 171.  (1F oBvVIOUS, DO NOT ASK) Is he:

4

a. Self-employed

———

__b. Salarjed

172. How does he usually get to work? (CHECK ONE)
Walking h

a.
b, Public transportation

——

C

d

. Driving

Taxi

I('Dl

. Being driven by someone else )
f. Some other way? How? (SPECIFY)

——

173. About how far is that?
Blocks - Miles

174, Where is it? (READ LIST):
__a. In your neighborhood : AL . --i,
__b. In another part of this cfty7;:;:‘
___é. Outside of this city/area (suburban or cqanry)
d,

Outside of this city/area (anotherﬂLowH)

o

-

. " ‘/_._.-
’ 175. Does he usually take (SAMPLE CHILD) with him?
a. Yes )

— . .

b. No

176. When did he start working there?
. . 4

4J;E(l(;‘ . o ) - g8
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(ASK Q. 176 OF THOSE WHOSE HUSBANDS ARE NOT NOW WORKING (Q.165), OR WHOSE HUSBANDS
HAVE BEEN WORKING ON THEIR PRESENT JOB~FOR:'LESS THAN ONE YEAR (Q.175).

A 177. what was the last full-time job he had? (SPECIFY)

178. What exactly did he do? L

‘-

“179. What kind of business/industry ls that? )
, (Wwhat does the firm/organization {nake or do?) AN : :
'180. How long did he work there? \ /J/ .
“Date Started ' Left
Month, Year ~ Month, Year

3 / .
181. *Now about the people in this household. First, 1'd like you to tell me,
beginning with the dldest and going down to the youngest, the first names
of everyone in this household, including yourself."

FOR EACH PERSON LISTED, ASK: (RECORD ALL ANSWERS,BELOW.)
a. What kin is __ to (SAMPLE CHILD) ?
b. What is his/her sex?
c. What is his/her age as of his/her last birthday?

‘ . d.(IF OLDER THAN 3 ASK:)ls " in school now? (INCLUDES NURSERY
SCHOOL AND HEAD START.)

.(IF OVER 14, ASK:) Does have a full-time or part-time paid
job? T o

. (IF ''NO," TO "d'* AND '‘e", ASK:) ‘What is .. doing now?

g. (FOR ALL CHILDREN UNDER 6 YEARS'OF AGE, ASK:)\Has. . . ever
attended any pre-school program? (IF YES:) Which one? '

‘o

-

. ’ e a. b. c. d. - e. f. g.
: . _ ‘ PRE-SCHOOL
NAME RELAT |ONSHIP SEX  AGE SCHOOL WORK  OTHER _ (SPECIFY)
' TYES
NO
YES
NO
YES '
NO .
YES
NO
YES
NO )
YES T
NO )
YES
NO
YES
NO
YES -
NO S
YES
NO

I

4

L]
ﬂlz -n‘z 11|z -nlz ﬂlz mlz ﬂlz ﬂlz 11‘2 Jz

|
o
¥




182. Are there any other people who usually live here but are away now--serving ip
the armed forces, living with relatives or something like that?

a. Yes Please tell me their names. Again, | would like the name
' lof the oldest first, (RECORD BELOW)

b. No

FOR EACH‘PERSON LISTED, ASK: (RECORD ALL ANSWERS BELON.).
a. What kin is i to (SAMPLE CHILD)?
b. What is his/her sex? }
c. What is his/her age as of his/her last bi(thday? .

. (IF OLDER THAN 3, ASK:) Is in school now? (INCLUDES NURSERY
SCHOOL AND HEAD START) . A -

. (IF OVER 14, ASK:) Does have a full-time or part-time baid
job? _ : .
(IF "NO'" TO d AND e, ASK:) What is doing now?

(FOR ALL CHILDREN UNDER 6 YEARS ‘OF AGE, ASK:) Has
attended any pre-school program? (IF "YES'':) Which one?

’

a. b. c. d. e. f. 9.
_ PRE-SCHOOL
AGE SCHoOL WORK  OTHER (SPECIFY)
_YES -
NO
YES
~NO
TYES
NO
___YES
NO
TYES
NO
___YES
NO

RELAT IONSHIP

w
m
>

AR

About how many times have you moved in the last 3 years?

About how many years have youdyived in this house/apartment?

___a. # years (SPECIFY) ‘
—_b. All my life—>(SKIP TO Q.188)

How long have you lived in this neighborhood? (The one you gave the boundary
lines for earller.) o

__a. # years (SPECIFY)
—_b. All my life—»(SKIP TO Q.188)"

How long have you lived in this town/county?

__a.'# years (SPECIFY)
*"b. All my 1ife—»(SKIP TO Q.188)

- 7.'0_

-




187.

188.

189.

193. -
194,

195.

196.

Ll ¢

Before you moved to this town/county, where did you live?

’

¢ Where were you born?

City State _ Country

i

Do ybu want to move?
14

a. Yes

« b. No

c. Don't know

Do you expect to move?.

a. Yes Where?
b: No Vhen?
c.,Don't'know ’ " .

4

When you think of. '‘home,' what place do you think of?

TCity and state; country if not U.S.A)

When were you?sbrn? B A /
Month / - Day / Year

(1F MARRIED:) Where was 'your husband born? _°

(iF MARR1ED:) When was your husband born? : /. ’ /:
. ‘ . Month / Day / Year

How many rooms are there in this house? (Exclude bathroom, utility rooms,
and other areas unsuitable for sleeping or general living purposes. )

Number

Do'you, or does anyone else in this household, usually speak any language (s)
other than English?

a. Yes 197. Nhich'language? ' \

b Mo 198. Who speaks_itf

-71~




. Does (SA"MPLE‘ CHILD) have hie/l}ery own: : | ~ Yes
193, ROOMT 4+ v v e eee e eneeemnearneneeseeeebneneneaaennaes IR []
AZOE). Bed? . evereeroeoorsnccnssnanonoe C e e eessessscaceestanannseoars {1}
201, Dresser, clothes chest or drawer(s) for.his/her clothes
L A e sesesencccnes beseseanin ool )
202, Closet (or section of closet partutloned for him/her)?.....[ ]
203, TOyS?eeeoeacns Ceseececens teee st e cnsacasans creceenes ceeensol ]
204. Toy box (or other place to keep ewn things)?.................[ ]

206.

205,

- 24 -

Pet?[ ]

[ ]

[ ]

[

0]

(]

INTERVIEWER: 'IF CHILD SHARES PET BUT IS RESPONSIBLE FOR CARE, CHECK "VES".

Does anyone _’Lisually'sleep in the room with (SAMPLE CHILD)?

(CHECK ALL THAT APPLY)

b. No

. No response

. No one: child sleeps alone
Like-sexed child(ren)
Child(ren) of the opposite sex
. Parents or caretakers

|m|n.|n|o'|m

a. Yes 207. Who usually sleeps in the room with (SAMPLE CHILD)7/
//

-

Which of the following things do you have? (FOR EACH ITEM RESPONDENT' HAS, ASK):

"How many?" _‘ g
: No ° Yes - How Many
208.  Automobile (O I O '
209. Television (1 (]
210. Radlo : 1 0]
211. Hi=Fi or phonograph B O T O
212, Telephone N
213, Encyclopedia (1 11
214, Dictlonary (1 (]

N




kA

215,

21

-

-25_

Do you read any newspapers regularly?

Yes 216, What are they?

" b.

No

(FULL NAMES IF KNOWN)

Do\you read any magazineé regularly?

Yes 218, Which ones?

_b.

No

" Orie thing. in which we are very much interested is whether or not you go out of your

owun neighborhood for-food, or entertainment, or to see relatives and friends.

219. First of ‘all, who does most of the gﬁoﬁpihg;for~food“£gr_your family?

220.

221,

222,

223.

a.
b.
c.
d.

What is the name of the store where you usually shop for food and where is it?

respondent

husband

a child .
some other- person

/

-

Te—

Store Name

v

Do you usually take (SAMPLE CHILD)

How do yob

o

C.

€.

a

o

a

(1]

. Yes

No

usually get there?

walk .
public transportation
drive ,

taxi :
someone else takes

"How often do you go?

. more than once a week
. once a week

once every two weeks

. once a month

less than once a month

-73~

]

Strect

h
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224, po you have any}relativeé (kinfolk) who live within 20 miles of here?

a. No

} SKIP TO Q.241

b. Oon't know

' c. Yes ' 225. How many?

v \

IF MORE THAN 3 IN Q.225, ASK: "Who are the 3 you visit the most? If you don't

want to give me their names, we can call them A, B and C."

IF 3 OR LESS IN Q.225, ASK: '"Who are they? |f ‘Yyou don't want toaéﬁvé me their

names, we can call them A, B and:C."

' RECORD NAMES BELOW. ASK QUESTIONS FOR FIRST RELATIVE, THEN SECONO RELATIVE THEN

TH{RQP RELATIVE, -

Now, for (FIRST RELATIVE) that you visit:

“Ist - 2nd
Relative | Relative

3rd
Relative

Name or Relatiohship

/

226-228. Do you usually take (SAMPLE CHILO)? - - | I Yes

. : ‘ . No
229-231. How far from your home does that '

, " relative 1ive? (ANSWER IN BLOCKS OR MILES)

# blocks or

Yes |
' No

{

# miles

232-234. where is it?(READ LIST).

in your neigHborhood

in another part of this city/area

. outside of this city/area(in suburbs.
or country)

. outside of this city/areaf(another town) -

f235-237. How do you usually get there?

. walk’

.. public transportation

drive

taxi

someone else takes

How often do you go?

more than once a week

. once a week

once every two weeks

Onpce a month / ]

less than once a month
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241. Do you have friends in this general area that you visit more than once a year?

a. No

b. Don't know

' ] SKIP TO Q.258

1
——

242,

c. Yes

How many? : ' ' |
‘ @

IF MORE THAN 3 IN Q.242, ASK:.
to give me their names, we can call them A, B and C."

CIF 3 OR LESS IN Q.242, ASK: "Who are they?
names, we can call them A, B and C '

RECORD NAMES BELOW.
THIRD FRIEND, -

Now, for (FIRST FRIEND) that you visit:

"who are the 3 you visit most?

If you don't want

I f you don't want to give me the'r

ASK QUESTIONS FOR FIRST FRIEND THEN SECOND FRIEND _THEN_

. . ' Ist 2nd 3rd
| ' : Friend Friend Friend
‘\\_ NAME -
-243-245.Do you’usuaily take (SAMPLE CHILD)? Yes __Yes _Yes
- : No N/___ﬁo _i No
2&6 248, How far from your home does that
friend live? (ANSWER BLOCKS OR MILES)
# blocks OR
_ - # miles 0\ .
' i
249-251 Where is-it? (READ LIST)
a. in your neighborhood
b. in another part of this city/area : -
c. outside of this cnty/area (in suburbs
- or country)
d. outsnde of this cnty/area(another town)
252-254 . How do you usually get there?
a. walk
b. public transportatlon
c. drive
d. taxi
e. someone else takes .
255 257.How often do you go?-
more than once a week
once a week \

once every two weeks

once a month

o a0 oo

less than once a month




258, Are there any places where you usually qo out for entertainment or relaxation?

a. No ' . .
-_— SKIP TO STATEMENT IN ITALICS ON BOTTOM OF PAGE. i
- __b. Don't know LT -
__c. Yes 259.  How many? - ~
] . .

IF MORE THAN 3 IN Q.259, ASK: "What are the 3 you visit most?"
IF-3 OR LESS, ASK: '"What are they?" '

I-F RESPONDENT HESITATES: "'If you don't want to give me the names of these places ,
we can call them A, B and C." ‘

RECORD NAMES BELOW. ASK QUESTIONS FOR FIRST PLACE, THEﬁ SECOND PLACE, THEN THIRD
PLACE. . ' '

Now, for the (FIRST PLACE) that you visit:

_ . ‘st ond 3rd
. N o Place Place Place
NAME OF PLACE -
_ 260-262. Do you usually take (SAMPLE CHILD)? ___VYes Yes ____Yes
L No : No . No

263-265. How far from your home is thus place?

# blocks or ~
# mi les
266-268. Where is it?
- a. in your neighborhood .
A b. in another part of this city/area _ 1 -

c. outs'ide of this city/area
A (in suburbs or country)
d. outside of this City/area(another town)

269-271, How do you usually get there

wal
publnc transportation
drive . A _
taxi ‘ ‘ . !
som7one else takes ‘ ' '

\

-

o a0 ow
e o e o o

272-274,. How then do you go? . _ ,
!

a. more than once a week
b. once a week

c. once every two weeks .
d

e

. once a month .
less than once a month

Thank you for your cooperation; you have been most helpful. '

Ve INTERVIEWER: , CHECK TO MAKE SURE THAT YOU HAVE ASKED ALL QUESTIONS BEFORE LEAVING
Q : HOUSEHOLD.

pRC o e a |

—
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. : o INTERVIEWER'S 08$ERVAT|0NS

COMPLETE THESE PAGES AFTER YOU LEAVE THE HOME ' .

)

275. Type of dwelling - the dwelling is a:)

Siﬁq}e house, one family (detached or semi-detached)
Dupleg or row house, one unit for each family o

. Converted single house, converted rowhouse, multi-family"
. Apartment privately owned; garden-type :

. Apartment (public -housing; garden-type - housing project)
. Apartment. (privately owned; multi-story)

. Apartment (public housing; multi-story - -housing project)
Trailer

. Other (SPECKEY)

I--I:rltol-nlmlo.lnla'lm

276. |Is respondent's house:

' a. on the corner
. b. in the middle of the block
' - c.+not-applicable ' ’

277. Are surro@nding houses :

a. Tike respondent's house N
b. idifferent from respondent's house  How?

278. Are the sidewalks or spaces between the yard or house and the street:

a. more than 8 feet in width
b. 4% ft. to 8 ft. in width
c. 4 ft. or less in width

d. no sidewalks

|

|

Y

279. Is the outside of respondent‘s house:

a. new, in good repair
b. new, in poor repair . !
c. old, in good repair : . '
' d. old, in poor repair
. 280. Does respondent's: house have a yard?
' a. Yes * )
. b. No ) -

[

281. Doés fhere seem to be adequate outside play space available?

___a. Yes
__p. No

r




|
!
|

- '30. - /
. Could| not - Specific

L . Yes No Obse}ve : Observations
When interviewing, did you observe: . ~—~——— = e

282. Bed in living room? (
283. Rug on living room flook? - (
284, (lean, neat home? (Could be cleaned [
. up in i day) ' o
285. Bed made? (
286. Temperature adequate/comfortable7 [
287. Lighting adequate? (
(
(
(
(

[
§
[)

t
/

288. Drapes drawn or shades down
(if daytime)

289. Did children appear in good health?

290. Did children appear clean?

291. Did you, see mother (or caretaker)
discipline a child?

292. Did mother ask you for any help (1 01 ')
or information?

() y
(] ]
() ]
(] ]
(] ]
(1 ]
(1 ]
(] ]
(] ]
(] ]

]
]
]
]
]
] .
]
]
]
]

233-295. Rate the person interviewed as to cooperativeness { Part | Part 11 Part Il

Very cooperative. Appeared friendly and relaxed . o i
with interviewer. No defensiveness. Volunteered

information readily. Showed interest -in the study

and became |nvolved in the interview, /

Cooperative. Appeared friendly and relaxed with ‘the
interviewer. Answered questions readily, but de
not volunteer information beyond that requested, May
or may not have shown interest-in the study.

‘Slightly uncooperative. Generally answered quesjtions
readily, but.may have shown some defensiveness
maintained distance from interviewer,

Uncooperative. Tenseness and defensiveness ln/
answering questions. Expressed reservatlons about
amount of time spent. ‘An undercurrent of resijstance
to the Interview. Little interest In the study.

Very uncooperative. Explicit reslstance to the Inter-
viewer or the Interview, No Interest in the study.

i
|

.Much of the Information obtained may be unreiiable.'
because person interviewed seemed so concerned with
making a ''good impression'' that questions may not

have ,been answered truthfully. . T (1. . [
' f\\\\u ‘ S

~

299, Rate the person Iinterviewed as to your dlfflculty In understanding her speech

a. very dlfflcult
b. somewhat difflcult
__¢c. not at all dlfflcult_u
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<

300, Rate the person interviewed as to her difficulty in understanding your speech.

¢

a. very difficult
b. somewhat difficult
c. not at all difficult

301-305.Was anyoné present beside respondent during interview?

a. one or more people present —> FILL IN BELOW

b. no one present

Person(s) Present Number . Reiationship to. Child | Lenqgth of Time Present

Sample child XXXXXXXX CXXXXXXXXXXXX B

Other children ' XXXXXXXXXXXX

Other adults

Husband ‘ XXXXXXXX XXXXXXXXXXXX

. Noise level
a. a lot of noise
b. some noise

c. little or no noise

. Was' the noisé level distracting?
a. Yes
b. No

. Did anything unusual occur during the interview?

a. Yes ‘ 309, What?

b. No

,;”*;4;:%;)96'”“_‘ m¥\
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v _
Item or Gp. ' Score Description

, 6 1=23;2-=14;3-= 5; 4 =6; 5=17; deleted 0, 8 and 9.

o
I}
s
+
N

=)
1

refused; 1'= sleeping; 2 = explicit absenting of self
from childi(e.g., talking with friepds, interacting with other
children); 5 = hou;ewopk/preparing meals; 4 = watching children;
. “f ) 5 = watching TV; 6 = difcct household interactions (e.g., read- .
, ing, playing games); 7 = direct interactions ouiside home
(going for walks, shopping, visiting.friends); 8 = other aqd
indeterminate; 9 = "don't know".
' . 20 # of categories used. Qategéries4=-a) self-help, resourceful-
neés; b) mofor activities;.c) obedience, cooperativeness;
d) social skills; e) achievement—ofiented skills; ) creativity.
o 21 # of categories used; categories same as for Q. 20.
. 51 .# of categories used; categories = a) adherence to school rules,
obediengfi/b? good gfades; c) effort, tries hard; d) interest
/ : in.léé;;ing,,enjoys school; e) inquiéitive; creapi;e; £) in-
/ ' depéndenf, resourceful; g) social skills. |
52 ' # of catggories used; categories = a) discipline,‘firmness;
b) personal warmth; c) professional training; d) ihdividualizes;
e) enfhusiastic, stimulating; f)‘knowledge of children; g) com-
munity involvemenf; h) encouraging independence, questioning;

i) communication with parents.

- 48 0 = refused, "don't know;" 1= ignore, ridicule, change subject;

do nothing; 3 = just.say 'don't know;" 4 = answer as best

2
can; 5 = send to someone else; 6 = say "don't know'" and delay,
but will look up and explain later or ask éomeone for child;

7 = tell child where to find answer or send to someone who can

direct to.source; 8 = look it up with child or go with child to

k4 <

.

Q ) : other source. - . ' ’

BLRIC | Cg3- | 51




e e

216

18
19
25-30

31-35

50

73-82

100"

{‘195

\

199-204
:Cp.,10

279

Coded as in interview. If Q. 215'coded "no," Q. élb'scored Q'i (
Coded as in interview. . | |
" " " " <
" " " " “
Mean age.
Mean‘agc. . ,
Coded as in interview with 0 =;vqgue or "doé't kﬁqw"'resbonse;
1= sppcific éi;le or kiﬁa of story giuén. - -
Coded 0 - 20 for nﬁmbe; of years of'schooling cogpleted;
gradu&té'zr‘proféééfbnal séﬁool =20." |
Sum éf p031t1ve responses to Q. 53 - 55- 57, 59,.62, 63, 65, 66 -
(i.es, Q. 53 coded a or b, Q. 54 = aj Q 55 = b; Q. 57 and 59 ='5§;
Q. 62 = b; Q. 63 = a; Q. 65 .= b; Q. 66;= a. g
1 = severe ghysical; 2-= punlsh, unspetlfled 3 = mlld phy31ca1 . L.
(light spanking); 4 = r;one pr1v1legés, 5 ;.severe verbal (scolding, ¢ |
shiﬁing); 6 = mi}d JerbéL; 7 = distra#tion,vsubstLFutlon; ‘ e N n\\
‘S = ignore,Adé nothiqé.. ; F" ;_ f e . ',' ] - __.f ) N
0 = rationale‘nob giQeA; 1 =_attentiqn td intent, ﬁdl .no fﬁtionale
.giyen§'2.% ratiqnalemgiven;z3 = dttJntlon to 1ntént and ratlonale
Sum of "don't_kno&" responses to 1;¢ms 7}fi76;‘79 ?nd 82. S e .
1 =-incbrrec; place or 1océti;n mentioned'og tpspondenf said\\;\.;f: . )
. . . > R
"don't know." I : o ) o o o ' o f
Defiveg score: # rdoﬁg Tﬁlrélhtioﬁ to’#:in;ﬁb;séhéid reporfgd in -:n .
. : v v . . - Lo . .

Q. l?l. ' 'n DR : 4:“ ';i o | u$ s
-~ Sum of Q. code¢, 1 = hye e | N :' - - . f:fi. el
Sum ;f Q: 298-214 and Q. 43 coded 1 ﬁ:"fés.“ ; O .'; ‘

Coded as in interview. ' “ o '_ : “3 _ . s R
Sum of re;éonses to Q. 283 284 286, 287, 306 and 307; 1= "no"t ' ~i o -
- N .. «‘;84:'h53’ - | . - ;..._ .

<



on . 283-287, "a'" on Q. 306 and "ves" on 0. 307.

»

- 293-95 Sum of racings (3-15); reversed direction. . ot
| 299 coded as ‘in interview. e
1 300 o R
- 2:8__8 , " TR " ; deleted code 2, (’coul‘d‘ not obsm"\'.c). ’
'Cp'.“ 12 >Sur.n' of 0. 132, ,221,(. 226L228', 243-245 an(_:l. 260-262 coded; ' _
1= "yes;'; | . o . B |
AA .. # adults/cl;il(;ren in househoid;-derivc'ed from Q. 'lé]. (adult ="' )
| Lover 18)..- I ~
255-257 . Sum of. c'_odes 1 through 5, reversing direction. TIf (. 241 coded
~ rho," ;co.:red as 0. \
272-27*{; Sum of code‘s/l' thrc’wugh 5, r.éversi’né direc:iion. Tf Q.' 258 coded
' B -_"né'," s*".c’or’.ed as .0. l ", - ‘
l(;0 Coded as in interview; 1 = 'yes.'" | : . )
i 70 .'qued .és'.in interview; 1 = "yes." ,
106-107 - "no" to Q. 1065 1 ;_"yes" to Q. 106 and "no" to O 107; . i
2% "yes™.to both Q. 106 and Q. 107. - LT
~86-799‘.’/o\ ' Pt;_rcentage of l'res_oui‘ces réf)ort_:ed as"r;;t_:\-l-avmi-lia.blle‘ ins neighborhood ™ '“'“*\;~~
i or general fa‘re.a; deleteld vq‘t:estions coded "don't know." |
. _86-99A‘N Sum ‘of 7'd.0n"t ;'knc;w'; respéﬁs‘és tio these‘items‘.. ) L "
o 101-'102‘.‘ ‘ 2 = ngve.r ‘;‘gted'_'(','no" to Q. 10i);..1 = has voted, but not in last
) | 'electio; (;'yes'.' to Q. 101 _a'n,'c'ir:'nc:i'.' t6 Q 102); 0 = voted in last Y
_.electic:m": (.."yes" to ‘l_ao_th Q. ;?O.L@'ha Q."lOZ.) . Y
. 105" Co.de;:l: as in-interview - - . ’ " Y ' -
111(:’ | 'Cogféd_as in interview; 1 = "yes." N
T T
.1‘19-.1‘24 Sgr‘ﬁ of .grou-p‘ memﬁers_hips across categories
.’ -128;-. “ Coded -'1-5"'as An ip';erView, but reversed direction. Q. 128 scored‘.
3 . 3 . 4 ,




0 if Q0. 126 coded '"no." i

* . » 135 Coded és in interview; i-="”yes." | T
161 RS o ';- i
. 183 deed actual ﬁumber reported except é = § or more .
, :188 Codedl as in interview; 1 = "yes." l
) - — : indl @
. MATN Sum of Q. 9, 11, 12, 14, 16 coded "ygs." ) .
\ 289 Coded as in -interview;. 1'= 'yes." .
| ' 290 Coded as in interviéw; 1 = "yes."
‘ 38. épdeh'l-S as in intéfview. Q. 38 scored O if Q. 36\coded"no."
. 41 Coded 1-5 as in ?nterview. Q. 4l scorgd 0 if—Q. 39 -coded "no."
, 44 Coded"0;20 for number of"&eafs'of schooling'combleted; gradu;te ’
\. ) qr‘professional school = 20. ' o .
- . 217 / Coded as in interview; 1 =l"yes.” - S ' ) < .
SDK . Sum of huestions coded vague or "don't know;f excluded Q. 73, .
R © 76, 78, 82, and Q. 86-99. . o - -
7 DH "~ Sum of those items f;om the geye}opmeqtal hiﬁtorj ;ectiéﬁ.of ghe ,
/;_““Hh. - Health ﬁecord to_hhich the respondent said the child has develéped

as.wgll as or befEer than other children his age (e.g., walking, -

talking, playing with toys, comprehension, getting "along with

- -~

peers).
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Table C-1.
. : . i
Promax Correlations With Reference Factors¥

-Iten 1 23 4 5 X ? 8
6 SRS ¥ AN A 1 -.06 -.07 .13 .05 L 30%%,
20 .28 -.06 02 .23 04 04 =04 L1
21 13 . -.05 - .06 __ .28 .04 L e A U
51 .14 -.11 .00 42 12 .10 0 -.10 -.02 -
| 52 20 -.13 =01 - .43 .07 - .09 -.09 -.02 N
o “so . .20 -.05 -1 09 .13 . .01 12 13
49 C.28 ~.05  -.05 .12 .03 . .05 .05 .08
73-82  -.19 03, -.03  -.46 -.06 03 .07 .0
100 .03 - -.57 .03 .08 = -.03 .09  -.05 -1{)”
) 48 CL34** 06 - -.02 17 07 . .03 .02 /—/.03 |
216 12 J22 -01 - .03 .00 -.11 00 .3
o 17 - .00 .07 .07 -.12 .04 - .05 9 . L7 .
) 18 -.08 - - .03 .05 - -.16 . -.03 08 .47 gL
19 .03 -.01 .04 - .01 . .03 -.10 .56 .05
Coc L 35230 -.28 -04 .03 .19 . .10 .10 6 =23
' 31-35 =26 . =103 i-.i1 .07 09 .15 ° . .28 -.16
- 42 - .08 . .05 |-.12 - 09 .00 . . .08 07 .43
. 45 .48 a1 |07 03 .04 Z.02 ~.10 - .02 i
6p. 3. . -.32 A1 - =04 3L -13 . -.38 T PR
86-99% « -.63 .00 -1 -1 .20, 0 .00 o’ T -1 -
© 86-99A 4277 =l ~15  ~.08° - -333° 14 .03 -0
101-102 -.29  -.55 ~.09. .~ .00 10 .05  .-=.02 .03, .
105 .11 .04 o4, -.06 ° -0 -.43 -.04  -.04 3
111 S04 02 0t .01t .06 ~09 .66 02 .06
113 . -.15 - .06 .00 05 .10 126 ~05 . .16
114 12 6 .00 .09 -12  -.01 , 12 - .02 ‘
119-124 .21 47 - .00. 07 . .03 .10 -.07 " .03
1286 ¢ .09 .39 . -.03 .03 10 .19 04 .00
135 35 .15 ~.04 - . .10 01 -1 .03 . -0
161 .37 -.06 . .02 . .14 -.01 -.05 08 .1
183 20 .-.54 - .04 .18 .03 02" . -.0l. -.03
| ) ,
*ﬁsing unities in the.diagoﬁal. ' S ' ' R
**Loadings equal to or greater than .30 in absolute value are underlined. '
. o T | |
89. Fg!- ff s




Item

188 .

. 195

199-

Gp.

279

Gp.

293-

299

204 °

10

13
95

300

288
Gp.
- AA

255-
272-

60

12

57 ..

74

70

106~

7

MATN .

289

38

41 .

4
217
SDK

D.H.

1
o. -
[=)}

2 3
.08 -.09
-.08 .22
~.01 .23
.22 .13
-.01 -.20
-.05 . -.58
.07 29
-.16 .49
=.20 .48
-.09 _ f;:&%
04 1 -0
-.18 13 °
.05 -.10
-.08 -.07
.20 .04
. 05 ' .05
.10 .01
-.17 -.01
15 .51
.02 .57
.06 -.12
.22 ~.05
.02 . .05
" .14 -.12
-.19 .-.03
-.09. -.09

Table b-k conginued

-

*Using unities in the diagonal.

**Loadings equal to or greater than .30 in absolute

-

4

.01
-.10
-.11

:05

.07

.00

.28

.29

.22

~.03

.12

-.19

.08
.20
.28
.32
16
.28

“_.06 .
.04

-.02

-.03

.08
.04
-.53

.19

Promax. Correlations With Reference Factors¥

2 .

.13
21
.22
.06

value are

[ 7
o.66%* .02
14 -.01
11 -.01
. -.01 .00
-.22 -.05
-.11 .05
-.08 .08
~12 .07
i1 .06
-.09 -.02
-.06 .03
.09 .00
.00 -.02
-.17 .02
.03°  -.13
-.07 -.05
.25 11
.05 ° -.50
.01  :-.01
.04 © =01
a1 .05
.05 .. .00
-.05 £.10
-.10 .08
-.11 .06
Y |
underlined.

joo

< .
g
I~




Table C-2

Intercorrelations Among Promax Primary Factors

for Eight-Factor Solution

2 3 4 2
.06 .34 -.13 0 .31
- 12 .28 .17
12 - .06 .31
.28 .06 T -- .05
17 0 .31 .05 _—
.13 .01 -.03 .21
.18 -.23 .08 -.19
12 .44 .16
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