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The student volunteer movement has become an increasingly '
important paft of college life in America. As student
volunteer programs have grown in ntmber. and cxpertxsc, they
have sxgnxfxcantly 1ncrcased-thcxr 1mpact on and:.cohtributions
to the communities they serve. "Morcover, this type of .student
involvement in social service programs has been.a. harbxngcr of
the changes now bexng effocted in hxgher educatxon. .
ACTION cndorses‘and supports the studeht volunteer movement and
of fers this manual, one of a series dealing with various aspects
of student voluhtecrxng, to help students initiate new programs, .
and expand'and improve existing volunteer.cfforts. .
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1a,ttitud_e’sﬁr"1d aims- . . o

. . R .
3 <y e . PN

o, T , h T S . oo , L
The sludcnl voluplccr movement dn.vclopcd in the 60 sin rcspor}sc to. A U LR - -
a growing conc:.rn*lhroug,houl the country for ‘'social problems. Since . o e
1964, thmgvement has grown from a small group of 5.000 sludcm’ o . RN e
. an'estimdtéd 400,000 students working in over 2 2,000 program% in more - . K T B L
Lo than 80% of the colleges in the country. Mosl projects are concerned e - ' '
: . with ruolvmg the problems that plague socicty. In an Eastern city, ‘
students drive a van cach morning to provndc free meals for. school : . T
children who, are too hungry to learn. In a Southern wn, students ** . . '
g mdjormg in archllcclure and in engineering help local rcsldcnls renovate P \ ",
: ’ low-cost housing units. In the Midwest. a student-run storefront assists v : .
' 7 Indmns and migrant workers with Social Sccurity claims and. other i ) i
"legal problems. On the West Coast, a medical van purchased and par- * , . ' e .
\ tially . serviced by a sludcnl group addresses itself to the problem of, ‘ ¢ ‘
"« , preventing'discase in an infier-city arca. From these examples and statiss
tics. it should be clear that students are dc\cply involved in sogial action. - . -
Cergainly their talent and cneggy cari be a powerful and beneficial force -
in society. - o : . ( .
This manual has bccn produced in rcsponﬁc to. lhc need of Sjudents . B
¢ who want to start a volunteer program. Itis also addressed to those who : L .
have a program‘in operation now, but want to expand or improve it. The . ‘ . - o ' :
purpose of the manual. is to share cxpn.rlcncc already gained. and to

provide new ideas! o ) ' ' o

- . o

. ' - / .. - N ' ' v
. . . . . . : . N . . * -
) : Attitudes : . . . '
- ‘Student volunteers have been provndmg social services, prrmarlly in @ oL .
the arcas of lulormg and recreation, for' many years, but within the last : ‘ '
y couple of decades a significant ¢change has occurrcd in the concept of : . T - ,
moe i e wmeeme pwolunteering itselfiLike all chapge, it juvolves a complex interplay of * < .. .
' S - forces that defies ncat historical analysis. Perhaps it may best be de- : B
' scribed as a gcncral awareness that voluntecring has nothing to do ) i
A - with “charity.” Gone are the Thmksgnv ng and: Christmas baskets and " ) ' .
“ ~ the condescending smile. The changg, in short, is a part of a slow and not - : .o '
e i always successful move away from the attitude of paternalism. , ' _
This change began to evolve during the late 1950°s and early 1960’s. ' ' .
Growing frustration with the failure of existing institutions to deal 4 . '
adcquately with social prgbléms mouvaled students to create and im- B
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plcmu\l lhcn own: pm;ﬁs mslcud of w(nl\m;_. exclusively thfough | . -
those,of existing agencics. New projects were developed within mental - T

: 'J' . huspllals prisons. and reform schools. Massive tutoring projects some- ‘ B
. ~times within the school system, somcumcs vutside it; were «vaclopul | * )
. . for inner- uly children. Recreation pmjcus were setup for communities, O ‘
: " uxually in'low-inconje arcas. Students were able to provide the uwl;_.y . - U

e, mm;_.malu\n and personal dl(cnlmn that busy agency pclsonncl often
. S coull not. And for the most part, the students enjoyed their work. 4t
R satisfied their desire to -balance academic dLlIYlly wnh practical .ex-
' perience in off-campus involvement. N : L Y L - -
) All of these carly projects were aimed atthe general problém of social , '
s . enwironment, howeyer, and- not at the system which created it. Few
* questions were dsked that reflected any ser ious awareness of what'it . ' .
“actually meant to participate as a volu,nlccl in u)mmumly sérvice o ' |
projects—what the social implications and responsibilities of that in- B
. volvement were. The main contern of volunteer proje€ts was the volun- , ‘
. . teer himself, and studgnts who continued to serve remained by and large “
R unaware of the really basic (.h‘mgcx that were needed. They hoped lhat
- ' their efforts would improve “the, living tonditions of those who weére:
pcrmancnlly fixed in their environment and would help others to cxc&pc - ) . .
10 a “befter” life. They assumed that their own life style would sclvc - I e
. as a model for those who did manage to escape. ~ ' E .
~ : [t was during the 1960"s that an awareness gradually evolved lhmugh- Y : :
= out the nation that people from poor communitics must bc involved in
.o the.decision- mdl\mg, processes that affect their.awn lives. Community
leaders began to ch‘QIcng,c the leldlly of programs that were conceived. .
sta{fed, and dirccted by outsiders. The'need for community “control was .
: . * expresged c\edrly and loudly. and community iction proggams —some of . .
) . / . T . them national in scope —began to appear in answer to this demand. In- . .
- .- evitably, studént volunteers were affected by this change, and bcgdn to B -
. . . . TRalize how painfully insensitive they had sometimes béen. Despite their ' ’
. . bestintentions. their pro_|ccls had often been developed without involv- . ' - . e
Ao . ing anyonc in the community — without even knowing the people. ‘their : '
- o - ploblcms and their needs. Their prgjects, in short,'were often a reflec-
’ uon of the old paternalistic attitude. § o . .
- "During the late 1960°s, therefore, a distinction began lo be aruLulalcd : .
. by student volunl&ls betweeh projects that were restricted to social '
. Tservice: and those that also concerned social change. Where past pra- ~ : i Co~
- . grams had focused*mainly on alleviating social conditions, new ones . C
et e "'uq,‘rn—te-mﬁludc-thc-ﬂecd-tc"_frmge -the system that allowed—sn;.. o : e
' : ditions to exist. This is not to say that services were no fongeg offergy. '
The nceds of people hurt by the system still had to be met; and besides, | -~ , . ) ,
service |tsclf can be a means of effecting change. What, differed was that : ' - : -~
. \.crvwcs began tg be defined in the-light of an ultimate goal of social h ‘
. C ) hange, New dn&reauvc plo_;ccls sprang up —free schools, free chm@ ‘ . . ) 5
( ' o - Tre centers ‘and crisis centers— —projects that chdllengcd existing . ) :

o - msmuuons by aleg, as- allernauvcs to them. These projects were often, , N
' )
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. e . oo
devised 4ntl controlled by ‘the hcdrﬁmgnity jlsc]( but students willingly -
# » . swelled the.ranks of vplunteers néeded to maintain them. Generally - . . _— ’ 3 v
- +. " they viewed their roles as-part of a community .effort to chdngc the* C, . T N .
" systeminsfead of pdlchmg, itup with limited sOcml sel - u.cs . ’ . - .0

f . ' * . \., . . ’ ' N i
. f . . : 4 ‘

~-Alms . T . N [.

. A an oulgrowlh of}hls ncw awaregess ofth neéd for suu:l t.h.mgc . ‘ o f o
v . ° scores of community projects, with lhc help of students, are now=in = . ) Yo '
) . eration. Mdny of these projects cxpruﬁ lhcu goals’ cxphcnlly interms -~ *° . /
P ' {‘)cﬂ’ccung change: _many do not. But mcvnw.bly whcrc vchdngc isin-. v T o J '
M volved —explicitly or only implicitly — strong bdl‘l‘lCl‘S c\ust and students - : g ;/
} : must be acutely aware of them and of the subtle forms lhcy sometimes T # /
+ + assume. To be a positive force for positive change —{o help break the /
R barrjers —student- vo[unlccrs must dppro(lch their lasks. wuh open cycs S , .
L apd op¥n minds. ., v’ ' I "'
. * For one thing, #student must sludy his own mollvps for workmg m a - .o T
" community. Some of thest will surely be pcrsondl and émouondl but- - s o ' o
his actiong mcvuably will have broad implications.- Evcn if h¢ has no o Coo '
intention of becoming 4 " activist”-and desirés on1y 10 offer his time’ '
i and ‘cnergy to a commlnmy oriented program, he canﬁ\)t escape they © - . ) R
o i mpll(.duons of what he does. Every institution or organization in socicty? / B . / o o
: /:s involved in supporting or in alteripg thé ‘status quo, and he must be I SR oy ' :
aware of which ones share h|s .own aims.and «attitudes most fully. He \ Y S
.must also have a clear undcrslandmg of what he hobpes wnll be dChlchd \' - i

LI B - .

/—‘\ S |n the realm of social change. . . oL .
4 7 U Rtiother probleém a student: mugfacc is the realization lhdl whatcver R _
; his aims are for social change, they may not coincide With-those of the + 7 ' . -
commumly he is working with. In l?ﬂs case—or even if his. aimy dnd ST e . i
. those of the, community do coincide —he must be grcparcd to accept a’ . ' » / " : L
back seat role in hclpmg to effect l‘gum Itis-vitally important ghal the - » ey G - VA
attitude of*social palcrnahSm lhal as prcvalenl during the, 60*'» is not ® _ o .
"1 transformed into a new attitude of political paternalism. *  « - R
.+ An impoftant step toward making the volunteers' work’ ‘successful in s _ 3 T
the end is I}‘mclr own séhsmvny to the real needs of the &ommumly they o ' Lo ; )
work with. This mvolvcs an awareness of the lmgllcallons of their ac- ' ' oy J
tions in that commua? .ly. it invalves an awareneds of the directionin, ' __- N ) ~
“which TRe community s " moving: it also anOIV‘.ﬁ a depth of human __ | 4
understandjng: and empathy. No one can really teach a person how to be - Ca - !
_ a good con’lmunlly worker, any more than hcfcan teach a person how to L R '
. L * be a good human being. We all learn by cxpcrlencc and our success or < o
S failure dcpends largely on our aylhly to remain open’ and flexible. o e ) .
Oyt : The material that follows. thén. is nota-prescriptixe lcachmg manual; . =% I oo . .
it lb a gzzthermg of ldeaﬁ. facts, and guggcsllons It is desngncd to ¢n- ¥ . . R © .' "

~ courage an.almude of openness and ﬂcx:bnhly in scll;ng up projeéis and e . ' .
\)4 ... . R . . ' <

EMC o 3 ’ 59 ’ . y . ‘o. | ‘. ‘ -
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in responding to the enduing experiences. Perhaps it will ease the shock

+of entry into community work' and speed the process of learning and
c\folvmg It is hopeB*that cach student who confronts, this material will
.derive from it a Knowledge of the enormity of the {ask that awaits him
"and an awareness of the need for establishing high personal standards for
success. It is also hoped that=th¢ rich emotional rewards that can come
- from commumly work will not be buried in the morass of det ails.
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2 what |t’s aII about

T . - . U
¢ . . A . o
' 1 . R P

) B 1&. fe
B § - & -
G N ’ ’ What goes into a xludc@unlucr pro;ccl" Encr;_.y |ma;_.mdlmn A
"7+ desire to improve the world. Hard work All these, certainly, but much .
more is required as well. e ’ : ‘.
O This chapter is dcslg,ncd to illustrate the basic ingredients of a volun-
o teer project. Hlustrate. not talk about. The rest of the manual talks about o
( volunteering. but the best way to understand what it's really about — ‘ . s
. next to doing it—is to look at s6me actual case histories. _

.The three case histories ‘sclected for this chapter illustrate different _ ' |
kinds of volunlccrmg, acllvmcs inner-city tutoring, aid to migrant work- _ |
ers. and “senior powc * The first and last have an urban setting. the’ '
other has a rural sclu_ng. but most of what occurs in the projects could
take place anywhere in the country. What's important is what the stu-

" dents, in cooperation with the community. actually do—and how lhcy
-~ "~ go about doingit. .
o : Notice in each case study that two sets of needs must be identified
- before a project can be fully realized: those of thé community, and those ) . .
‘ of the students. Unless both sets of needs are recognized and taken into ‘ ’
. account, the project has little chance of success. As for identifying the
students’ [needs, that is usually a matter of examining your own con-
~ science apd drives. ldentifying the, needs of the community is another
. matter. Any student who thinks he knows what those needs are and so
informs l he commumly deserves lhc cold reception he will undoublcdly
receive.
‘Once the nceds of bdth groups are ldenuﬁcd the rc./sourccs oflhc com- : ¢ ‘ .
munity as well as the University must be uuhzcd Thi§ process r\hay

involve an interview with a community leader, a ggncral letter-to all .

the facully joint meetings of students and community-répresentatives. ’ . '

. or something as simple as a.walk through town. But another clement is :
always required—one that students’ often fail to think-about when they =~ -

start a project—and that is time. Notice in all three cases studies that A

months and even years pass in the process of building the project. . .

Once'a project is under way. other elements willsoon become neces-

sary. New vo{unlccls will need to be recruited. This can be done in a
variety of wayUUch as.word-of-mouth, letters to in-coming freshman, - ‘
and notices read in class or at assemblics. The new volunteers must be
given some kind of oricntation or training, a process that may involve, =~ *

briefing sessions, groug discussions with members of the community., -

role- playmg sessions, and apprcnllcc sessions. Ways must bé-found to _
ERIC | . SO R

| " .y * 7
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provide volunteers with on the job supervision and back-up’ support:

ways st also be found to evaluate both the performance of ifidividual

vol‘unlccrs and the project as a whole. The problem of transportation . v . .

may become critical with the addition of volunteers, an\d along with it, '

the problem of insuring vehicles. The volunteers themselves should

- probably be insured against possible tort claims. And, of course, the
‘ inevitable problem of raising money to support the whole operation .

5

)

\ But rather than extract all'these “ingredients™ and.subject them to ) ¢
eritical analysis, let us iflustrate them with real pcoplc operating in real
situations. Perhaps in this way. the human rewards ofa project —as well
as the problcms—wnll become apparenl ThL rest of the manual lS re- . -
scrvcd for andlysls ‘ '

3
&

The Elmwood Court Educational Proiect .

Elmwood Court is one of the cnly S scvcral housing pro;ccls It is . Y , .
. bare and dirty. and the four-story buildings_surround a courtyard of ' )
c.rackcd asphalt: broken glass. dnd deteriorating benches. The largest
. hpartments have five rooms. bul such quarters hold families of eight or
. ten people. The kids who live ‘here — well oveir 500 of them—attend .
overcrowded schools, shoot pool at the settlement houses. fill the reform
o schiools, and often graduate to the state prisons and mental hospitals.
' Elmwood Court.is a mile from campus. and Larry C. observes it . -
_ regularly as he walks to and from Building #8. Apt. 14, Nine-ycar-old C
. . Butchy lives lhc . and Larry has been tutoring himin math and reading . . e
for well over a yclr These tutoring sessions are a very important part
of Butchy's lifed not because he has.learned to read any bétter. but be-
cause Larry is his friend. Butchy is also an important person in Larry’s S .
- life. However, Larry has lately begun to feel the incongruity of con- ' ~ \
centrating all of his*cenergy on tutoring without conffonting the more o -
7 serious problems of an inadequate school system—physical deteriora-
Fy - 'tion of buildings. over-crowding: lack of necessary funds, a generally
. rigid and unimaginative teadhing staff, and lack of parental involvement
. ) “in decisions that contern the school. Any patchmg up that Larry might o
do’on Tuesday and. Thursday afternoons can be undone on Mondays"? . ~ -
Wednesdays. and Fridays. Somchow there must be a better way to help , R L
. : Butchy —and also the 500 or so other kids in Elmwood Court whose . - L e
. ‘ expectations for a future in our education- orlenlcd society are bejng C -
. ) shapéd by their school experiences. T
- . Thesg are the frustrations that Larry tries to explain to Professor R.. - ' /
the faculty sponsor of the East Campus Tutoring Program (ECTP). This . ot ‘
is not the first time that tutors in the project have expressed this concern. . ‘.
And it is not that Professor R. is insensitive to the'dilemma, Neverthe- . ' N
‘less. he does not belicve that the answer lies within ECTP. As he has ' '
pointed out before, it is important td keep in mind that tutoring is a B .
service that the Elmwood Court residents have indicated they want from ‘




students. Consldermg the long history of ECTP in that. community and .
the existing network of rclauonshlps that have been carefully developed
around the program. Professor R. thinks that it would be unwise to shift
the program's focus. Furthermore. tutoring is an excellent initial experi-
ence for studentsinterested in becoming involved in volunteer activities.
1t exposes them to the realities of poverty, and at the same time it'1s not
a role that makes excess demands on them in terms of skills. leadership.
time commitment. and past experience. Professor R. suggests that Larry
explore the possibilities of developing a new course of action that will
be an outgrowth of community interest and concern; in turn, Professor ,
R. will look into ways that the University might play a supportive‘role.
Larry continues to spend Tuesday and Thursday, afternoons tutoring
_ Butchy. But on Thursday evenings. he and several other tutors meet
informally with a small group of parents they know in the housing proj-
ect. These are people who are involved in the tutoring project and seem
interested in understanding the dynamics of the school system.and in
the possibility of changing it. After several weeks of discussion, Larry
decides to hold ‘ap open con‘\mumly meeuhg both to exXpand the core
groups and to benefit from the thinking of other commiinity members.

The meeting is scheduled for 7:30 Tuesday evening in the project’s
Drop-In Center. Only three new people come. No{ only does Larry

. fail to notice that his meeting conflicts with a-Tenant Council meeting,
:but he neglects to put the: responsibility for organizing the meeting in the
hands of project residénts.

Profiting from these mistakes. Larry encourages the parents of his

‘core group to help him. organize another mgeting. Through the use

“of flyers and word-of-mouth advertising, the second general meeljng has

a much larger turnout than is expected. The community is visibly con-
cerned: however. since many conflicting opinions are represented.

deciding on a common course of action is not easy. The most serious
reservations hinge on putting time and energy (as well’fs faith) into a
plan whose success may well depend on sludenls It is one thing for
students to conduct a tutoring program in the housing project; it is
another for them' to promote activities which might well have con-
sequence$ that they, as oulsiders. would not have to face—or -even
“know how to face.

The meeting cnds with a suggesuon that whalever course of acuon
cvolves, it should. be given a base of legitimacy by establishing formal
ties with the University. The leadership that begins to coalesce around
the “schools issue™ recommends that a meeting be scheduled between
members -of. the Umvcrsny Administration having the authdrity to
commit the university’s resources o a joint University-community en-
deavor, and members of what is now known as Parents Concerned
About Education, .

- Knowing that the East Campus Tutoring Program has the sancllon of -
the University, Larry and his fellow tutors decide to build on contacts
already established through that Program. Professor R. is willing to

. SV L T
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help. und following his suggestion? Larry and his I‘rlcnds begin to lay the
groundwork. Their upmcdmlc aim is to help the University to under-
stand and appreciate the concerns and the goals of the newly formed
coalitjon of parents. They talk with the: Dean of Stutlents. the Dean of
the Faculty of Arts and Sciences, the Assistant to the President for

~~Community Affairs, as well as interested faculty members and heads

of departments. A joint meeting is eventually arranged for the purpose

¥ of explorjng ways that the Umvcrsnly ml;_.hl suppon the commumly'

cﬂ’mls -
During this muun;_. lhc lcsldcnls of Elmwood Court are cloquent

~in expressing their concerns about the state of the public schools in their

arca. University representatives, are not only impressed by this acute

analysis of the situation, but are also captured by the possibilities of the

role the University might play in an attempt to bring about meaningful
change. As a result of the discussion, the University arranges for a
meeting the following week — the first of many — that also includes teach-
ers from the area’s clementary and high schools.

[n all. it takes months of planning to work out the details, and by the
end of the year, many problems are far from resolved. However, the
University does institute a weekly seminar on Changing Education in

lb‘. Cities—one that-includes residents of Elmwood Court, receptive’

teachers from the public schools of the district, and student parlncnpdnls

-in the East Campus Tutoring Project. The aim of the seminar is to ¢x-
~ plore alternative creative- lcdrn,n;, environments - what they imply and |
how they might be achieved, On a more practival level, the seminar

prepares the participants 10 work together in a classroom situation,
he student volunteers and the parents from Elmwood Court funcllon-
ing as- mdcs to the classroom tecachers,

Viéwed in rclallon to the whole American School Syslcm the seminar
isonly a smali beginning, but foratl.the people inxolved. its implications
are profound It represents a commllmLpl on behalf of the University,
it pmvndcs the parents of Elmwood Court with paraprofessional teach-

"ing skiHs and #n opportunity to use them, and it gives the stadents an

opportunity to act as a catalyst in uniting the two groups. On Tuesdays
and Thursdays when Larry walks to Elmwood Court for his tutoring

sessions, he knows that Butchy and his friends have a better chance of a -

decent fulurc

The “Map" Story

Dunn;, the month of June, cars and.trucks with license plates from
Texas, Florida, and other Southern states begin to appear in.the small
Midwestern town whcrc Judy N. lives. For Judy,.the arrival of these
cars and trucks marks the beginning of summer, for they are filled with
migrant workers who harvest the cash’crops of asparagus, strawberries,
cucumbers, tomatoes, and other table’ vegatables grown in the arca. The

oo L4y

-




- migrants remain uhtil October when they myslcriously disappcar' for
the winter months. 7 B . .

As she is growing up Judy takes the migrants for granted. They live
in a camping arca outside of town, where Judy's mother forbids her ever
to go. Occasionally she sees one or, two of ‘them in town at a store, but’
they look different. Some speak a foreign language. and some spcdk
English with an accent. " \

Once or twice durin Judy's high school years, a socidfl agency. dls-
tributes -literature and tries to recruit student volunteers to ywork with ~
small children at the migrants’ camp. Judy contribujes soc,lc of her

- allowance, butis always too busy during the summer to help personally. ! . .
It is not until her sophomdrc'ycar in college that Judy takes a sociology ) e
seminar called "The Forgotten Poor™ and awakens to the plight of lhc
migrant workers. <

In.the seminar, Judy learns that 80% of the mlgram workers in the

i arca speak only Spanish—or more accurately. a language of their own

Ch - made up of Spanish and broken English. Although nearly all are Amefi- . .

. ‘can citizens. they have Mexican or Puerto Rican backgrounds. They

‘ move with the crops and are never in an arca long enough to qualify

for welfare or uncmploYmcnl insurance, cven though their annual in- ’

dome of $1,800 to 2.000 would normally allow them to file a claim. ' wb
Besides. their. languagc barrier. makes it difficult for them to co[nmum-
cate their needs t6 most * *outsiders’ not to mention a govcrm‘nemal
'.agcncy With few cxccpuons the migrant families find lhcmselvcs

P

. lockcd into-a cycle of poverty and deprivation. - B : e 4
' As part of her course, Judy becomes involved m A rcscdrch project - ° . t
concerned with the educational opportunitics open to the children of ' G Tt
* migrant workers. Because she has taken four years of Spanish, .ludy is v : f‘ff.;;f - :
» * invaluable on field trips to the migrants' camp. She learns that some of ! L. ' o
the children have been cnrolled in local schools. but that nonc of them . 9\ . ) .
| are ever able to stay in onc arcp long enough to benefit from the experi- s " '

ence. Besides. none of the schools along the migrant route provide
bi-lingual instruction. The “migs™ —as the migrant children are called .
. by their English-speaking pecrs —are isolated and generally ignored. As . ' T
- o ' onc sympathetic teacher observed, not much ¢an be done when you . ‘ ]
: " have them only for a month or so and cannot even speak their language. .
As a result of the seminar, Judy and a few of her classmates decide . ' v ‘
~ " that something ‘must be done to help the children of migrants break the N
. cycle of poverty into which ﬂjy are born. The main problem, however,
is-that the migrants arc in the’ arca of the College for only a month to
five weeks each year after the beginning of the fall term. No tutoring
project could be of much use. Besides, only a few students other than , .
Judy speak enough Spamsh to communicate with the children. Some N »
* other resolution is clearly needed. , : : ( >

e,

At the suggestion of J udy's seminar instructor, a meeting is arranged,
between interested students and leaders of the migrant workers. The _
- . ytudents quickly learn from this experience that the primary needs of )
EMC ' 4\ . ' A . ) \
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the migrants lie in the areas of legal aid and medicine. Tulormg would be
“helpful. perhaps. but the workers have seen stich projects start up and
fold too often to exhibit much interest in them. .-

As a result of this meeting and a few others both on campus and at the

migrant camp. Judy fz’md her fellow students begin a program called MAP
(Migrant Action Program). Although the goal of starting a tutoring

project is not abandoned. the immediate aim of the group is to raise
noney both for legal aid and research, and for medical services.

The fund-raising campaign begins modestly with a letter to all faculty

and administrative offices on campus. Some money ‘tricKles in. but more
important, a few letters include offers of help. Through the Student

~ Affairs Office, a room with desks and a telephone is turned over to MAP.

" and Professor S. of .the Goverfment Depar

--at the campsite explaining how the Social Securlly Sys

The Alumni Office offers its mailing list forgggother fund-raising letter.
ﬁ‘\ent suggests that he can
act as a liaison for law and medical students at the State University.
What begins as a simple fund-raising campaign lurns into a recruitment
s -
campaign. and gradually the resources of Judy's Colleg€, the community.
and the State University are lapped for an all~oul efl'orl to ald the migrant
workers., °
During her last two years at college Judy sces MAP cxpand and de-
vélop -a number of far-reaching projects. ‘Volunteers are recruited from
the College and local communitie$ to run a summer day care center for
migrant children below the age of six. The volunteefs are trained and
supervised by a professor in the Education DeparlnIenl. and they use
bi-lingual learning materials donated by a ,PTA group. Through the use’

to develop a sehse of exploration and creativity. - -
Law studenls from the State University open a bi- lingual legal assist-
ance center in the basement of a church. With the assnslance of under-

“of games and such specnal ‘learnifg devices, ‘they. encourage lhe ?lldren

graduate volunteers they launch.a campalgn to convince. the State -

legislature to expand its welfare program to include lemporary resi-
dents. and-during the. evenmg when workers are free, t
em works, and
how to keep retords for income tax deductions. They also teach sem-
inars ﬁ’n basic contract obllgauons comparative sh’oppmg and time-
payments purchasing. o

A small group of medical students under the dlrectlon of a pand pubhc
health nurse operates a medical-van that circulates from camp to camp.
The students provide basic health services —innoculations, x-rays, and
first aid. They also provide information on subjects such as family

planning, nutrition, and dental care.' The money to support this June-

 to-October operation is raised largely by the undergraduale" winter

ERIC
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l‘und—ralsmg campalgn
- Other projects are- also planned; such as a bl”hngual summer school
to help migrant teenagers and young adults earn a high school equiva-

Iéncy degree, and athletic and enrichment acuvmes using the facilities
of the college.
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There are dlfﬁculucs howcvcr Mdny of the. sludcnls do not remain
in the area during the’ summer monlhs and lhcrcforc lack. any “real,
) knowlcdgc of the mngranl pioblems, or any real c.ommllmcnl to solving-
" them. This diffculty is compounded by a growing ‘sens¢ of mcial pride
among the Chicano migrants which tends to separate them from lhcnr
fellow white workers — not to mention the college students. ™ - *

There is also the problcm of sustaining any-activities aver the wmler -

months from November to May. Volunteers tend to develop other k

7 interests, and the personal ties that sustain any volunieer effort: arg o

~

“inevitably severed when the erops are hatvested_and the mlgranls movc

- on. For this reason, the leaders of MAP dnscovcr that they. h'we o

" o

begin agam from almost nolhmg every spring.
The MAP’ program continues, hewever, and begms lo galher its small
victories. A member of the State Legislature dcvclops an interest in lhc &

might of the migrant workers and introduces Icglslauon to improve thclr -

living conditions and hourly wage. A group of mlgranl workers orgamzcs 5

_and forces a particularly large. cmployer to improve his. housmg umt# .

" Individual migrant workers see the possnblhly of breaking their cyclc ofJ
poverty and begin workmg toward: lhalgoal

As- for Judy, the experience of ‘working with the migrants leads to
_ graduate work involving minority groups—and possibly a future carcer
in that field. : .

q ”

The Golden Years

For Bob, itisa mallcr of common sense. As a sccond semester sopho-
‘more at a small liberal arts college, he is cager to validate his reasons
for concentrating on welfare problems. His choice gf concentration was
predicated on a basic concern for other peoplc. but the-formal academic
structure of required courses threatens to divorce him from the very
people he wants to serve. There are no field service opportunities avail-
able, because the option of conce nlraung in the area of welfare is rela-
tively new to the Socnology Department. Bob recognizes the posslblhly
“of working with the ‘existing student volunteer program, but its main
_function is tutoring néighborhood children’ While such acqvmes meet
" the specific needs of one segment of the community, Bob feels restricted
already by a general emphasis on youth in America. Living on campus
with members of his own age group further isolates Bob from the world
beyond the boundaries of the campus. :

Bob's need to learn his vocation by living'it does not vanish because

P

v
N

‘he cannot participate for credit in the area of welfare. He complalns to |

Jim F., his instructor in Urban Education, about the prolccuve stance

the College assumey in matters of social change. Jim suggests various -
' coemunity agenc:eé ‘that serve an urban population, but Bob questions’

the  professicnal approach and their lack of flexibility in using student -

voluntr . It~ pomls out lhal commumly agencnes. becausc of public
. | - ) |
. A C
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relations. must steer away from the poliliml ramifications of the welfare.
movement. To import a student” ldcallsl hc claims. would lead fem to
expect an explosion. -

-Jim knows better, and suggcsls thal Bob contact the Inner- City Center.
which sponsors a volunteer, program during the summcr ‘month{ The
program is designed to help.people who are gcncrally powcrlcss by
them@ves to form groups and work tdgether toward common goals.
:l:l/mg served as an advisor to the program. Jim explainy that lhc exX-

ange of power from Have's to Have-Not's is brought about by various
kinds of grqups The Inner-City program cncourages a volunteer's
awareness of a responsiveness to the world in which he lives. What
particularly excitey, Bob about Jlm s description is the cross- -section of
volunteers that the program attracts from across the country.

For seven wecks between his sophomore and junior years, Bob works .
for the Inner-City Center helping to form neighborhood groups. As the

groups begin to function. B'ob recognizes that the most severely disen-
franchjsed members are the aged. Dispossessed by death or sometimes

by their own children, (efe alone in shifting nclghborhoods they be- - .

come victims of a covert policy of social Darwinism. Bob has read and

‘debated the causes of the Great Depression in America,’but he is under

the impression that it ended in the late 30's. He is now confronting its
lingering effects. What his texts fail to provide is an adequate descrip-
tion of the psychplogical consequences of this economic disaster. The
aged members of Bob's recently enlarged world have physically sur-
vived a half century of pain. deprivation, and destruction. Brought up to
behevcl in the American Dream and its gold- paved streets, they exist
now ) the nightmare of their *‘golden™ years: In each neighborhood.
Bob m ets the victims of purse snatchers, low pensu)n checks (or none
at all). Socnal (in] Security payments, and inflation. .
When ‘the summer volunteer program ends, Bob returns home with
first-hand accounts of soup lines at St. Francis Chapel populated by
senior citizens; a man who purchases dog food because he cannot afford
hamburger; and early morning encounters with a bearded eighty-year-

old man who mumblcs prayers as he rummages lhrough half-filled cans .

of garbage. How, Bob asks, can we abandon so many for so long?

When ¢lasses resume in Scptember, Bob spends kis afternoons at the
lnnér-Cily Center 'work_ing with senior citizen groups that cvolved
during'the summer. He scoffs at lhc idea that he is involved with *“‘geri-
atrics” —a stercotyped term that con_;ur% up images af half-filled bed
-pans. The Seniors that Bob works with ar¢ active. energetic. and dedi-
cated to regaining the rights lhal once were theirs as citizens. Here
truly is Senior Power, and whalever pity Bob may once have brought to
the Center is effectively dispelled the day he forgets the name o a

. goldenager he had met during the summer. The man shakes Bob's hand.

smiles, and remarks, *You know Bob. loss of mcmory,ls one of the first
signs of semll(y :

14 19 )
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e The Scenior. Citizens Action Group is the most active one at the
Center.'Its main goals are rate reductions for public utilities, and ap)
increase in Social Security benefits, Bob learns that while poverty is
®* . s a daily compzi’nion of the aged. they are even.niore threatened by a
loss of contact with other people. Thus, the telephone. is extremely
important as a means of recreation and protection. The senior citizens
»"in the Action Group spend ap average of 15% of their monthly income

on the telephone. For them. it is not a utility: it is.a necessity.
Throughout the yeai. Bob works primarily in a supportive role. While

_sought because of his growing contact with all segments of the com-

‘munity, especially in academic and civic areas. Through his dedication

. and his knowledge of senior citifen problems, Bob establishes a bond of

trust with the Action Group. and he is encouraged to recruit more col-
lege students into the movement.

To Bob this invitation is a necessary pu.n.qumlv. to committing him-

self to a larger volunteer role. He has to hﬁ credibility in the com-

““munity before he can-advertise his workfas a legitimate "volunteer
experience. With the invitation, Bob is qualilied to relate both to the
needs of the. senior citizens and to the needs of socially ¢nscious
undcrgmdualu Durmg the year, Bob serves boih as a linison between
the campus and the Senior Citizens Action Group. and as a resource
person for all joint activities. Two of the activities are researching Social

i Security legislation and circulating pv.mlons to reduce lhc monthly
P . telephone rate for senior citizens.

As a result of Bob's efforts, the Sociology Dcpdrlmcnl begins to con-
sider way-of granting academic credit for work in the community. Such
decisions evolve slowly, but for the students who spend time working
with “old pcoplc‘wll the 1nner-City Center, results are more immediate.
They are drawn ifito the community: derive a sense of its totality, and
grow anggry when they -encounter the attitude that senior citizens are a
disposable segment of socicty. They also grow angry when they see
what has happened to the myth of the American Dream, and they want
to work to make it more of areality. For BobRhe experience of working
at the Center is extra-cirricular, but withouflit, his concentration on
welfare problems weould have been pure theory. ' :

‘ A~

all decisions are made by the Action Group. Bob's advice is readily

i
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Communities have many needs and students have many capabilities,
butin ordcr to provide volunteer assistance that is relevant and meaning-
ful bolh groups must give adequate time to prepare the foundation of

' a socull action project. A large number of variables i involved in.this -

proccss but a few basic elements should be stressed. For the purpose
of ¢larity, these will be categorized in the following pages, but they
do not constitute a timetable of action. They arc rather interrelated
processes that can be juxtaposed in your total planning cffort.

‘Much of the mmal preparation for a project depends on how much
hds alrcady been done in the arca 1t depends on whether ybur basic
interest i$ the outgrowth of a gencral concern about cxisting social
problems and a desire to be :in some way a part of the solution; whether

Cit3s an cxlcnsnon of past involvement in social actions; or whether it

evolves from
Somctimes. '1_
“need in the c0mn1un|ly and then finds the resdurces on campus to help

"class prmcct or a rap session with a group of friends.

out. At other: ilmcs students have a parucular service or skill to offerand -

then find a.community group that could use it. Whether the egg or the
- chicken comes first hardly matters as long as the project gets started.
What followsis an outline of the basic elements involved in the dé-

velopment. of a social action project. The outline should be useful at
any poml in the development. and it should assist you in visualizing at
once the three main arecas of concern. These are: :

¢ Knowing the community in which you hope to work

+ Knowing the range of resources available to you

* Involving appropriate. pcople in all stages of the project.

. A

a . . ?

" [

‘A'Knowing the Community

Obvnously. before you can help a community you havc to be familiar
with it=who lives there, what languages are spoken, what religious or
cthnic group predominates, what the living conditions and. the com-
munity morale are like. In order to develop this sense of the commu-

nity's sclf-image and a feeling for the problems as the community itself

sees them, it would be helpful for you to construct a community profile
This can be done by observing the needs of the community, its leader-

17
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" to accept. In such ah ihstance. it is wise to desist entirely, or be will-

ship., its social groupings. the c‘ommuni'lby organizations that attempt to ,
meet its needs. and even the demo;,raphy of the area. This knowledge . ' . v /
will ‘Rsm yow in dclcrmlmng what your conlrlbuuon lolhc commumly' I A
might' bc‘and how it should evolve, ) . % : , /

LI -~ . ) . . . ™ . . . ’/'

The Needs . ' S ' S ‘ /

As you acqunre knnwlcdgc\lboul a commumly you should develop D o/ -
a'sensc of the heirarchy of needs as the ¢ ommumt\ melj perceives them. . . . i ’
Deciding whal constitutes a valid need is not casy} however. It is dan- . o /
gerous to presuppose that a shared set dr values and a common world ' /
view exist befween the stadents developing lhe pro_;ecl and the Residents * .- ‘ S

of the commumly In your opinion a tenants’ union or a workshop in . /'
famlly planning is desperately needed. but unless the people themselves ’

' happen to agree. any attempt to movein these directions will ‘probably _ /

end up in failure —and resenfment. An exciting project with great poten- L
tial —organizing tural poor in Kentucky —failed recently btcause the g -
students had begun at a level beyond the readiness of the community ' ‘

ing t0 commit considerable ume developmg a grassrools mleresl,and
supporl ’ ) ° : ¢ . ’ _ .
It may also be difficult to delermme whal services arc actually wanted. . - o
A community may not trust students sufﬁcnenlly to be frank and open. ' '
For that matter, certain individuals may even have trouble commumcal-

) mglhelrlhoughls beyond z\general dissatisfaction with social conditions. _ T

If this is the case. choosing the kind of project to, put together may ulti- )
mately dépend uponan mlumve sense of what the commumly wants and \ 4
Wl“ accept, ' : / .. g * '

R . . - N . .

Communlty Leadetshlp . o _ ' A . ,
A crucml clement to be considered in becommg acquainied with a = ¢, -
comml.l/ﬁ is its lead,ershlp An obvious beginning is to find out who . .
these [aders are and how they obtained their Jegitimacy. You should S
learm whether lhevleadershlp is .cohesive and uqned in its goals or - | o S
divided into factions. If you find that factions exist, you must confronl S /%
the decision as t6 which group to work for, and what problems this . /
choice could.concelvably cause. You.must also decide what changes - oo /
.might affect’ the relationship of thesé factions to one another. and oo ) .
whether you will feél comfortable being an active part of the dynamics ' '
- that brings about these changes. : -
.~ A well organized community with its own leade{shlp is likely to know .
exacétly whatit wants from you, and this may mean'a narrow, subordinate~ * o o )
role within the framework of the larger commuynity effort. For example, T ‘
the residents of a%ertam inner-city community in an Easern, college- . .
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laden area hive become parlu.ularly sensitive 1o their bcmL, used, qy . A
ﬁ; objects of research paperx and as a learning experience fgr students '
b interested it “'social reform.” Consequently, sludcnl\/v‘vishing, to~
' _participate in socnal dction programs in that arca must be careful to defer- 20 .
Nycommumlyleadcrshlp and to playaback-scal rolemlcrmx of visibility. IR e,
- If the community in which you are planning ‘to’ work is poorly ’ ' '
organized. you may be forced 4nitially to assume the leadership in the
pl.mmng and development of your project. If so, the project itself may - o o .
. scrvc as a catalyst in dcvclopmg leadership within the community. and '
.- it May provide the impetus for greater participition on the partofallihe ) -
. rcsldcnlx In such-a case. you must also think carefully about ivho will ' ot ©
‘ ' ) - ultimately control the project and its. resourt.cs No project that is run ' : -
. . ' . entirely by students for a long time is 2oing to be effective in bringing ]
: ' : about permanent change. If the pl‘O_]ccl is not cvcnlually controlled by .
' the community, your cfforts will “have no lasting effect. A scemingly ' '
. A successful student-run recreation program conducted .in a poor section ] o
of a Midwestern college town recently folded after six years of opcrd- . . )
: / . tion. Since it had been.run compet@itly by, the students, the residents. of - , o . .
’ -/ : . " the area™felt no need to become involved in it. The program gradyally - .ot R
L acquired the image of “babysittingy® and  when the students tried to ' . T
/ ' . shift its focus and involve the community.they wérc met wnlh rcsnslarce . T

_ / -and even hostility. : ; o - i A S S
/ - - .. .. . ‘ Do - N ~ ' . "' -; . T - : '
e ’ B o e . . . . - .

. /’l' - N - " r:-‘-,. W s A - P L - . ‘
/ L ‘ Social Groupings oL S ' . , d
’ /\ _ "~ "> The number of social organizations macommumly oflcn indicates its - i .,'\ co
A 13 general vitality. Pcople who participate in social activitics have a , . > - L
/ - o different set of priorities and different attitudes aboul’lhclr abilities to '

. cffect change than thosewho live in a comm%u is fragmentod and
v : wnthdrawn Social orgamzations might includ® teen clubs and drop-in

' centers, scmor citizen groups, church programs and church-related

DL e organizations (nghls of Columbux. DcMolay. Rainbow Girls). civic

N - groups. business clubs (Kiwanis, Rotary, Lions). and fraternal organiza- o

.* tions (Elks, Odd. Fellows and even local gangs). It is possible that one- . . ' . N
. . or more of these groups will be cngagcd in asocial service activity that , ' v
. o you may-wish to assist. ‘ '

Organlzatlons and Programs Which Servlce h I N ,
the COmmunlty s Needs . : ' :

Ifyour univérsity is located in an urban sclung. community problcms .
are likely to be massive, and a varlcly of grdups may have been formed
< already in an attempt to meet them. If your university n located in a
small town, fewer agéncies may exist, but they probubly could "use ' g

Q - T assnxlancc In fural arcas, the response to socml problem: /is often more oo . |
ERIC | T o “ '- »
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direct ‘and human than in urban ardas: yet there may be a subllc but
strong resistance to creating new ways of dealing with these problcms
Finding out what services, already operate-in your arca will prevent:

'dupllc(mon of effort and help you to understand whal the range of

responses 1o community probletns has been. Bum mlo your sufvey of

existing scrvnccﬁ should be a continuous evaluation ‘of their success and, -

their potential ‘as measured against the needs lhcy have been designed

“to meet. Gathering this information may involve a trip to. the Town or
City Hall, as well as the Student Activities Office in the. Utiion. 1t is

posslblc that a directory of community services is available from a local.
group such as the United Fund Office: however, a checklist is no

- substitute for*personal examination. A tutoring program, for example,

may turn out to, be an ‘attempt to deal wnlh an entire cducauonahyslcm
or it may be an irregularly staffed. onc-to-one, “activity, ‘It could be
structured or unstructured, and it could have as its prlmary concern an,
educational goal or the lnlerpcrsondl rclallonshlps that wolvc out of
the tutoring proccss . . [
Other posslblc sources of - firsthand mformauon, about community
activitics are churches, hospitals and public health clinics. tenant

organizations, scttlement houses, civil rlghls organizations, the Modcl‘

Cities Offices. and the ‘central office of the local Communlly Action
Program (CAP). Talkmg with people in such organization often un-
covers small, informal projects mvolvmg only one or two persons —
projects that might caslly expand m focu% and scope with the support
of student volunteers.

It cannot be stressed too. often that bccommg acquamled with
commumly “activities and. commumlylcddcrs is the key factor in making

* your project a- wviable part of the community it'is designed to serve. Only -
by building upon this background of knowledge. will your pl‘OjCCl have
. any chance of lasting rclcvancc

o

The Demography R -

Not too much time should be spent scarchmg out lhls kind of informa-
ton, but often it can prov{dc in-depth clues to the nature of a commumly
—clues that might ‘otherwise be missed cnllrcly For example, you ceuld
check to sec how many pohccmcn are assigned to the area at different

,'(hours how often trash is collected, and how many firestations are

located nearby. Such details provide a clear indication’ of how ‘much
importance the various branches of the City (éovernmcnl place on'the

" aréa. Similarly, a quick check to see how.many stores are owned by

“residents of the arca wilk give you an lndlcauoh of its all-important
economic base. .

s
.- . >
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Campus Resources

Knowing the Range of Resources
Available to You - . -

A successful volunteer project needs many resources to prdvide a
broad base of support. These may be found both on campus and in

.

the community at large. )
Campus resources generally provide the sup ort for a prmecl To tap
lhe.se resources, it may be helpful <& find an “adyocate™ within the

University Adrinistration: the Dean of Students. the"Assistant to the
President for Community Affairs. the Vice President of the University.

-or the Dean of Undergraduate Affairs. to name a few. Such an individual

can often provide ideas and open many doors that would otherwise be
closed to you. .
Members of the faculty, slaﬂ' and ‘administration may already be

involved in community action. and they may be willing to act as general.

consultants in the areas of their expertise. or as advisors to specific

.. projects. Some may be interested in participating on a continuing basis

as members of a steering committee. Many prmecls have been sustained

‘within- a university because an advisory committee was formed of

students and representatives of the community and University. Such a
committee not only provides useful advice and guidance to vglunteers,
but its close involvement and support tends to strengthen a project in
both areas. Remember that it is important to keep the University mem-
bers involved by seeKing their advnce and by.including them in informal
rap sessions.

Students also represent a resource. Not only does a prOJecl depend on
their participatinn. but it will probably~be enriched by their previous
experience in social action activities. Their contribution or insight and
awareness from a peer perspecuve should enhance a project \chance
for success.

The facilities and programs of a university represent another possible

‘area of resource. Your gym, pool, and playing fields may be available

for general community use. or at least for individual students to use with
community children, as well a~ the Library. Student Union, classrooms,

“and Computer Center: Actiy-. - such as films, plays. athletic events.

and lectures may be another resource. Community children, accom-
panied by a volunteer leader, might be admitted free, or at least at a
reduced rate. Such activities do not imply a general open-door policy for
a community, but they are a resource that volunteers should consider.

_Communlty Resources

Durmg your visits to various community groups to determine needs..

you. should try to locate resources to assist in the development of your
’ : : ~

' >
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~ project. Are the people you meet willing to come on campys and talk '
to groups of stiidents about the community? Are they willing to assist {n
the designing of the project? Will they provide supervision and feedbatck? . :
What facilities are dvallable—d commumly library, health clinic, chureh, .
or play ground?
Learning how to locate and procure the use of campus and community
resources can be as crucial to the success of a project as learning to |
l\now the communiy. _ . )

.~ . ) \ .
Involving Appropriate People
in all Stages of the Project . o

Pianning a project is a complex process.'and it must be done carefully. .. )
Being socially concerned, shaping an idea, knowing a community, and . . -
| involving appropriate people are all part of the process. Whatever stepy '
occurs first—whether it is the development of a project plan, the
recognition of a social need, a survey of the community, the establish- *
ment of community ties, or the discovery of support within the U niversity
- Administration—depends largely on' circumstances and timing. . .
Eventudlly! though, campus and communi@ groups must join in the
g . planning process. If the community group has prevnously had a negauve
RS ) experience with ‘student volunteers, the first planning session can - : .
. ) . providé an ‘opportunity to work out its concerns about student commit-
: ’ * ment and responsibility. For their'own part, students should understand
¢ clearly what duties they will be responsible for, how much time will be : . .
e _ required-of them, and what precise goals are projected. ' g Y ' )
: 1t should, go without saying that if a community is not involved in the .
. ' planmng.ot’usown projects, the insensitivity of the student volunteers
' : . will be bitterly resented.  Furthermore, community presence in the
1 "planning stages of a project will give it the initial stability it needs.
Community groups.or agencies can also provide suggestions, guidance,
and training—all of which are necessary to develop and sustain a project.

.

- o . . . . ) . ) ; .

~ Getting Started o : .

L. & Inevitably a certain amount of administrative worJ< is necessary to get
a project off the ground. In the very beginning, this'may involve aroom ‘ . )
ina dorm. the Union Coffee Shop. and a loose leaf notebook —with -

. plenty of paper and index tabs. A ideas evolve, they should be carefully - _ A
- recorded, because they ‘constitute an important part of your project _
. o “log.” At later stages of development, the information may be needed - : .
o to resolve a conflict or re- -establish goals. - ' '
During the initial phase of a project, you may ope'fate successfully
. out of the dormitory room and Coffee Shop, but eventually you will need
o . ) : : k
B o i NP _ )
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some kind of official space within the University. A desk in the Chapel
or the Sludenl Activities Office will do as a slarl—-‘iny place where a
phone can be. mslalled and’ the looseledf notebodk transferred into
permanent files. ~ N

A group of students in ‘California develow successful health care
project for migrant workers with only a fe sters and the basement
of a church. Other students in Rhode Island used a local storefront to
establish a music workshop for children in an inner-city area. What is
important in both of these cases is that the fixed address provided a
degree of visibility and official sanction. This does not mean that a
project should become part of the “establishment, '’ but an address does
help to establish credibility when you approach anyone for assistance
or advice. ' i - . .

A timetable or plan of action is also lmporlanl 1t is not easy with
just a few people to do all the work necessary to develop a successful
volunteer project. It takes time to locate resources on campus. It takes
time to assess community needs and establish community relationships.
1t takes even longer to arrange meetings with campus and community
groups and to put together a workable project. The past experience of
students who have initiated volunteer projects shows that at least four
to six weeks of pre-planning are required before one can be fully
in operation.

A detailed plan might include some of the followmg llems

1. A statement of goals.

Very useful when it comes to evaluating the success of a project

at the end of the year. Also useful for defining the roles of individ-

ual volunteers, and establishing credibility in the community.
. Aninitial timetable.

How long it will take to recruit,.trair, and place volunteeys; how

long it will take to locate and secure needed facilities; when you

will hold orientation and training sessions for volunteers; how
long orientation and training will last; and how much time you

will need to raise funds. .

3. A project timetable. e
When the:project will start; how often volunteers will be needed
(daily, weekly, or monthly); and what hours of the day or
evening volunteers will be needed.

. 4. A place to operate.

" The most successful projects usually ﬁnd some facility in the
community as well as on campus. In choosing your site in the
community, be sure that you do not encroach on the “territory™
of another volunteer project.

2

In working out such details and llmelables. be careful not to §ubstitute
planning for action. All too often groups fall into a malady called “‘groov-"
ing on'the process.” This involves being so stimulated by the dynamics
that occur during a planning session that.no énergy is left over for




actually carrymg out the project. ’
Remember too, that in the very early stages of a project you should

make provnz;on for two vital ingredients: continuity and termination.

Any project*worth starting is worth continuing until its objectives are e

. met. If the process is to take a year or several years, you must lay the . :

* groundwork for its continuity, particularly in the area of organization.

And any project worth starting should also aim for the eliminauon of . .

> the need that occasioned it —and hence its own terinination.

Aruitoxt provided by Eic:
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4 keeping it together

Any voluntecring effort can sustain itself for awhile on little more than
enthusiasm. but as the weeks and months pass, something more is
necded. Some volunteers begin to lose interest and fail.to show up for

. their appointments. New volunteers must be found. As more is known

about the: nceds of the community and the nceds of the volunteers.
themselves, more extensive training techniques and more sensitive
follow-up cvaliations are required. Lack of adequate transportation
may prevent expansion. and always the need for money gnaws at the

~ vital parts of the project.

These signs of slrus mark the end ofa pwJecl S perlod of adolescence
and its need for dssummg, the responsibilities of maturity. This does not
mean that initial enthusiasm has to be replaced with the dull routine of
an cstablished operation. 1t does mean that various functions of.the
operation need to be analyzed separately and then altered and lmproved
according to the ultimate goals of the wholc project. Only through
sclf-sludy and lmprovumenl can initial cnthusiasm and momentum
be sustained. '

This chapter lsolalu the usual functions of a volunteer effort, dis-
cus.se.s the need for eich, and suggests ways they may be implemented
or improved. The purpose of the discussion is not to emphasize any
particular function at the expense of any other: a project’s success
depends on the strength and assimilation of all its paris. A strong recruit-
ment campaign. for example, is worse than useless if it is not supported
by an equally strong training program. In_adapting this chapter to your
own necds. do not lose sight of the forest for the trees.

- Recruitment. !

Recruitment llself is a rather mysucal process. You have to explore
every possibility and provide continuous visibility for a project. Too
much publicity can be dangerous.” If you push too hard. people ‘will ..
react negatively to the hard sell. The main objective is to develop an '
accumulative effect. Some students will respond immediately. but others
may need to hear the message for a semester or more before taking
action. 1 is more.important that students become involved only when
they are lruly and fully motivated to do so. No one should be cajoled
into volunteering. For this reason, it is best just to keep the message

.« 27
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alive and wait for people to come to you.

Word-of-mouth is generally the first technique used to recruit volun-
teers for a project. Sometimes it is the only one needed. It is often more
reffective than posters or radio spots because no one can commynicate
enthusiasm more than the volunteer himself in a one-to-one discussion.
But'as a project expands, more volunteers with different skills and
backgrounds must be found. The word-of-mouth technique is directed
primarily at people the volunteers already know or meet in accustomed
places (the student union, dining halls, rap-sessions), and it often proves
inadequate when it comes to finding people with different backgrounds
and interests.

A fully developed recruitment program requires -imagination, time,

and a diversity of skills. It also requires a conviction on the part of those .

doing the work that their efforts are essential to the success of the

whole project, and that the project itself is very important. Without such.

conviction, an advertising campaign can sound as hollow as an advertise-
ment for a laundry detergent.

- Remember too, that any form of recruitment also advertises your
pro_|ecl For this reason, every appeal should be-aimed not only at the

volunteer, but also at the University and the community you serve. Any v

recruitment campaign is an exercise in public relations.

Some of the more common techniques used in volunteer recruitment
are: . ' '

Posters = - - . N

studio. Artists may donate their.talents jn designing them. No

poster, however can be expected to last on a busy bulletin board. -

Either it is tom down to make way for others, or it ends up as a
. decoration in someone's room. Posters should be kept simpler
design, picture, or phrase that will catch the eye, a brief description

. of the project, and a telephone number or person to contact for
more information, :

Newspapers

Free space is usually available at least in campus and underground
papers. A usually successful technique is to run your own “Help
Wanted” column listing specific vacancies, or try a series of per-
sonals. For example: “Retarded Girl, aged 10, needs tutor-
companion. Contact (name of your office).” Since most university
newspapers are business Opefations and therefore cost conscious,
the amount of free space may be limited. If so, you can request a
~ news-story on your project —one‘that could devélop into a series of

articles as the project develops. It is always a good idea to recruit ’

journalism students to work as volunteers for your ‘project. They
can write stories and news releases for you, and help-get them
published, especially if they also work for the campus paper.

28.-_.. 32 _'
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Radio

Free. spots are often available on campus and local stations. In
taping the spots (usually one minute), be innovative. Try dramatic
scenes, street interviews, music —but always use thé same by-line
at the .end, including your name and telephone number. More
coverage may be obtained by requesung an interview on a regular
talk-show (mcludmg local television), -

Letters, Flyers, and Newsletters

Mailing lists of faculty and students (including incoming freshmen)
are usually available in the form of pre-printed, gummed labels. A
printed announcement of your activities together with a request for
volunteers may thus be circulated to the entire University (free. by
campus mail). One large Eastern unjversity recently sent such an
announcement to its 1,200 faculty members requestmg that it be
read in their classes. As an afterthought a plea for funds was in-

. cluded, and within two weeks, |t§ budget for the enttre year was met,

Flyers may be circulated in the Umo_n at lunchtime="or dropped
by airplane at a football rally! Newsletters circulate?i to other
campus organizations and departments are another method of
maintaining constant visibility.

Agency Fairs T

r
Community agencies are @to set up booths manned by their
representatives who dlslene literature and give first hpnd informa-
tion about volunteér jobs in the community. Such fairs are held on
campus usually on a weekend during the first few weeks of each
school year. The attractions.common to all fairs. draw the crowds.
Proceeds can go to the campus volunteer program or.to community
projects. A small university recently netted $2000 in an afternoon,
enough money to run all of its pro'jcjts for a year.

Volunteer Day

Community agencies and projects again come onto campus, but this
time the emphasis is on information sharing. Several rooms in the
Student Union are reserved for a day, or tables can be set up on the
lawn. Representatives from different agencies are available to dis-

cuss projects and dlssemmate information. Fllms and shdes are
oftep.#hown.

Volunteef Night.

Instead of an all-day affair, arrange for an evening program in one
of the residence halls. Again, agency personnel attend and discuss
their programs. A large urban university volunteer program spon-
sored such a night its first month of operation and attracied 300
students. This recruitment 'technique proved” so successful it
scheduled a Volunteer Night in a different residence hall each
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‘perform. These job descriptions

month for the rest of the year. Project coordinators and other
representatives ffom the Student Volunteer Office should also be
present at any of these on-campus recruitment programs. They can
- introduce speakers, discuss the University's involvement with the

project, and (most important) pass around slgn up sheels and
application forms.

Spgakers. rap-sessions, and sp‘eélal techniques

Speakers at freshman orientation sessions or general campus rallys
can be effective if their message is kept short and crisp. A more
in-depth view of your project can be offered through rap-sessions.
This technique is esp;cnally effective durmg freshman -orientation
week. -

As for other special lechmques of rLcruumenl the only 1imit is
your imagination. One group, for example, uses street theater pres-
entations; another attracts volunteers by using live models in the

- showcase of the campus store to illuslrale'\:arious service sotivities.

There are problems involved in a recruitment campaign, however, and-
they cannot be emphasized too strongly. A flashy technique of advertis-
ing or a falsely glamorous view of your project may attract volunteers,
but these sudden converts may flee the moment they discover how.much
hard work is required. A hard-sell approach may also provide immediate
results, but students with the strongest commitment and lasting power
generally need time to develop their interest. A conunuous but low-key
approach may best attract such students. And ﬁnally. a successful
recruitment campaign will be dis:sterous if the project itself is not fully
prepared to use the new volunteers effectively. Make certain that you
have actual assignments ready. There is nothing that will destroy your
credibility more than a recruitment program that attracts one hundred
volunteers for twenty-five available positions. ,

A most important element in preparing your recruitment campaign is
to write up short descriptions g\th)e jobs volunteers’ will actually

n be helpful during recruiting when -
students ask, “What will I be doing as a volunteer?’ They may also
serve as something to refer to in the eventuality a volunteer finds himself
stuffing envelopes instead of canvassmg the neighborhood in support of
a proposed rent control program as he had been promised.

Orientation .

Most recruitment programs are in effect “mini-orientations.” Infor--
mation disseminated via such programs gives enough data to arouse
the interest of students to learn more about a particular project. If re-
cruitment drives are for specific projects or even a single project, they
should be closely followed by.a detailed orientation meeting. Schedule
a room at a convenient time and locatioh —for example, in the Student .
Union or in a classroom after dinner. The meeting should be informally
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structured so that students can learn more about the project, meet other
interested students, talk with community representatives, ask questions,
and share concerns. Key people from the University and community
might be present to facilitate this exchange of information.

Such a meeting provides an ideal opportunity for you to share your
concerns with the new volunteers. You can tell them how the:project
began, what steps were taken in its development, and what your ex-
pectations are for those who wish to become involved. This frank dis-
cussion helps to establish an atmosphere of trust which is essential to
any lasting positive commitment on the part of a volunteer to the project.

Initial orientations can be short. At the end of the meeting people can
sign up to work with the project, or better still, a second meeting can be
scheduled in the community to give people a first-hand view of where
they will be working. This second meeting gives students a chance to
think over what they have learned and to decide whether or not they are
really interested. Students willing to make a commitment to the project
show up at a second orientation meeting. Apart from their exposure to
the community, such a meeting provides students with a continued
discussion from the previous session and a chance to discuss questions
and concerns formulated between meetings. 1t also allows: volunteers
to meet new people from the community. In some cases students may
decide they are not interested in the project after the second orientation.

They should be encouraged to drop out at this point rather than later -

on after the community is counting on them. :

All the questions raised during an orientation session are never fully
answered until the volunteer begins working'in the field, but the ex-
perience can at least help him to prepare his response, One inner-city
project on the West coast nearly floundered because its volunteers
started out with the glamorous notion of being gommunity activists.
They assumed that all they had to do was “educate” the community,
and suddenly its. repressive economic structure would be reformed.
This naive and condescending attitude was met with open hostility,
and the project itself was saved only by the intervention of a community
leader who recognized the problem in time and “"educated” the students.
A good orientation program could have eliminated lhlS problem before
it.eever had the chance to appear.

From the preceding chapter we have seen that an idea for a project
grows out of an awareness and assessment of a perceived community
need.. Your response to this need should be based not only on your
own training and experience, but also on your relationship with the
community in question. All of this is part of the history of the ‘project
and shapes your commitment to it. Consequently, it should shape the
expectations of every 'student who volunteers to work with you. In
fairness to him, to the project, and to the community, you must be clear
about these expectations. He should activély support the ultimate goals
of the project and deﬁne the exact nature of his commitment in achlev-
ing them. :
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In short. orientation is more than an introduction to a project. Itis a
selection process;ay well. For this reason. a climate of openness and

. honesty must be created at the very outset so that together you and the

interested student can decide whether or not he has the skills. sensitivity,
temperament, cnergy. and time to sustain a commitment, Lack of com-
mitment can cause a project to fail. This in turn can destroy the credibil-
ity of student volunteering in general andincrease any feelings of distrust
that may already exist between the University and the community.

Whether you are recrviting students for a number of different jobs
with different agencies, for a number of specific projects. or for a single
project, it'is imperative that all polenlml volunteers be involved in an
orientation program.

If your operation is serving in 2 placemenl capacity forlocal dgencm. .
the selection process wpdrucularly important. Each prospective vol-
unteer should be allowed adequaté time for an interview. He should be
told about the various activities in which he might participate. He should
also be encouraged to discuss his thoughts about the extent of his in-
volvement, and he should be allowed to choose an area that wi'' match’
his interests and needs. Before making this choice, he may wish to talk’
with other volunteers. Whatever time this process takes will be well
spent if it-helps to dispel any. false notion that the student may have
about your project, and if it helps you to place him where his motivation
is sufﬁcnenlly hlgh to assure a sustained involvement.

Once a decision is reached, however, the student should be involved
immediately either in a training session (if there is one) or in an actual
job. An appointment with a fellow volunteer or participating community
agency should be set up, and the telephone: numbers of each party should

_be exchanged. It is also wise for you to follow up by telephone during
‘the next day or two to make sure that no problems have come up. to

jeopardize the arrangement. Do not allow admlnlslrallve inefficiency
to destroy the enthusiasm of a volunteer. .

Students with wide experience in volunteering usually make the best
interviewers, but be sure that each one understands the full breadth
of activities involved in volunteering. Care should also be taken to -
achieve unifor:nity of content in the interview itself. This can be done
by holding ‘an orientation/training sessfon for the interviewers. Such
sessions should not-only provide information on the project but some
discussion on interview techniques. =

An orientation process, therefore. generally mvolves the followmg'
elements: . -

1. An initial orlenlallon meelmg to explam your project and meet
interested students.

2. A -second.orientation meeting (perhaps held i in the commumly)
to provide. an in-depth view of the project, to answer questions
that may have arisen since the first meeting. and to allow pro-
spective volunteers the.opportunity of meeting people from the
community

°” 96 .




. 3. A personal interview (preferably with an experienced volunteer)
to resolve any problems that might have arisen on the part of
the prospective volunteer. to make sure that he understands

~exactly what is expected of him. and to place humm a position

{ - that suits his needs and those of the community.

. 4. A follow-up check to mal\e sure that the new volunleer has

a&(;}ually been placed in his assigned job or in a training program.

Training ' ' -t

Evcry project benefits if volunteers are properly trained. Not only . ( .

¢ do they acquire necessary skills. but they learn more about the project

and their relationship to it. The contemt of training sessions will vary,

of course. from project to project. but they all should aim at providing

the volunteer with the specifi¢ skills necessary for his job. and with

_ _ whatever additional information is necessary for him to operate effec-

< o . tively. A court volunteer, for example. should know exactly what he will
do on the job (how to help people fill out forms); he should also be told

about the court process as a wholé (who does what, when. and how).

Although the content of the training sessions varies;-what should be _ )
common to all of them is the inclusion of both the intangible and the
concrete aspects of involvement in social action. The intangibles include

, those elements'that affect d person’s attitude about his role in the project ¥
_ and his,relationship to people in the community. What is the volunteer's v
s . motivation beyond just wanting to help others? What is his self-image )
in relation to the project? Whal‘ls his allllude toward the people he will
. be working with? Does he have a stercotyped image of *‘the poor™?
. What will his level of frustration be when he seems to be meeting resist- :
ance at every turn? What should it be? How doces he confront social - T
and political. Tealities? How should he rcspgnd to the aulhorlly that -
_.-- ~community members give him? 4 "
. .~ The concrete aspects_of training should obvnoux)ly include the devel- —_— .
opment of whatever specific skills are needed to make the project a
. success. A few less obvious areas of instruction might include com-
munication skills and listening skills. 1t is important to learn how to hear .
. ' ) what a person'is really saying—to récognize_ his unspoken needs and : )
hidden motives. Any project that involves meeting or talking with people o j
—an inner-city tutoring project, a companionship pr\o_|ecl for the elderly. S T e |
a hotline for drugs—would benefit-from such instruction. The material i _ ' : ‘
could be presented at firsg. lhrough fectures, discussions, and readings, ' )
but eventually. it should mclude some practice sessions with ‘simulated

g games and role playing. .
* Student volunteer leaders community people. and agency personnel - ; "
should be involved in these training programs, with the community . ’ .

representatives and agency personnel acting either as participants or !
-~ preferably as co-trainers. They should also be involved in structuring . i
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~the training sessions and in determining the kinds of skills they would

like to see developed in the participating volunteers. 4

Students working on the same project or at the same agency should
have the opportunity of meeting together at least once every two weeks
to discuss their work. share: problems. and evaluate their successes
and failures. Resource people can be invited to act as group facilitators

at these meetings. and community or agency personnel can be invited .

to provide speciﬁ\c information and share in the feedback process. Meet-
ings can be held on campus or in the community. Most schools operating
such discussion groups have found that alternating locations is successful.

These reguﬁar meetipgs give students the opportunity to share ex-.
periences with each otfF and with community people; they also provide -

the opportunity to discuss areas of concern that if left unaddressed
might develop into unnecessary and unfounded ill feeling. Aj one such
meeting recently -a coed was about to announce her resignation when
another volunteer discussed a problem he was having with one of his
tutees. It was the same problem she was-having with her little sister.
The knowledge that she was not alone. that others were having similar

difficulties. gave the coed the courage she needed to stay with the project.

At another of these regular meetings. a group of volunggr; complained
that they were ngt receiving adequate support and supervision from the
agency they were working with. In the discussion, their supervisor
revealed his frustration in feeling that the volunteers did not want him
around all the time. Both parties were holding. diametrically opposed
views of the same situation. The problem was solved in a matter of
minutes after both groups had the opportunity to share their feelings.

Special attentioh should be given to the training of student leaders.
More often than not projects are only as good as their leaders. It is
therefore very |mportanl to have a specnal program that not only trains

.volunteer leaders but is constantly looklng for prospective leaders.

When student coordjnators graduate. their pro_;ecls should be able to
continue to operate without them.

Seminars. lectures. and special labs canbe developed for such lrammg
purposes. Project leaders and polenual”kaders should be invited:to
participate: Integested faculty members from the sociology. psychology.
or education départments can provide assisiance in developmg these
training sessions. Three main concepts shO\ud prevail. therefore. when

~.you start thinking about training. They are: the base of training opera-

tions; the content of lralmng sessions; and the ume when lrammg ses-

sions are most important. “ :
Community Based vs. University Based Trammg The central ques-

tions here’ are who designs the training program. who ciifries it out. and

~who has the responsibility for it. Although some trdjhing programs are

designed totally on campus and some lolally inthe community, lhe most
effective programs are those where the design and-operation are a joint
venture between the university and commm'my

A pre-school tutoring project mlghl |miolve leachmg skills lhal some-
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one from the School of Education would naturally provide (techniques : ‘ . |
of transfering audio perception into the abstract concepts of Igtters). ' ’
However, people from the commiunity could quickly identify words and
ideas that children from their particular cultural backgrounds would .
. have dlﬂlcuﬁ'{ recognizing. By understanding .this problem. volunieers - ..
could adapt tiyeir u.achm;_.lu.hmqucs to fit the bdckground of their pupils. :
\) Formal vs. Informal Training. This depends largcly on lhc material . - v
o be presented-and the format used. A formal training session would "~ . L !
have formalized objectives. a specific body of knowledge to impart and . N .
a curriculum developed for its dissemination. An informal session would . .
not be stfictured. and it would haw. no spucnﬁc information or knowl- - .
_edge to impart. Rather. it would be an informal sharing of idecas and
experiences.
If you are presenting technical material'(say, background information . . o .
. in housing law) a formal curriculim might need to be developed. com- :
' plete with lectures and reading.assignments. Such a presentation would R 3 - .
hardly be necessary to train volunteers to coach'a big brother baseball o . T
team. For the latter project, an informal rap session to determine the . :
objectives of the project and who would do what to achieve them would . - . ’
be quite sufficient. For most projects. however, a combination of formal :
" and informal sessions is often the best resolution. A training program
for volunteers in a remedial reading tutoring projéct. for example. would
requirc a few sessions of lectures And role-playing to develop the neces- ; . _ -
sary skills. This formal training ¢ould profitably be followed up witha _ o LT
few informal sessions after the ficld work had begun to identify the kinds ‘ '
of problems volunteers aclually encountcred, and to decndc how lhcy
mlghl besl be resolved. . . ) ' T

Pre-serrie-e vs. In-service Training. Training sg¢ssions prior to actual
work deal with what a volunteer nceds to know before embarking on a
“project. This includes the development of necessary skills as well as
the lmparung of necessary information. In-service training helps refine-
skills, impart new knowledgc and examine work to date.
) - A complicated skill may require a great deal of pre- -service training . .
) . just to prepare the volunteer; it may also require elaborate techniques : ' - .
' of in-service training to keep the skills sharp .and the knowledge up-to- ' -
date. The pre-service skills.can be imparted_through a combination of - : - .
formal and informal means; the in-service training is usually offered 9 . . '  ,“’
informally, either by on-the-job instruction or by regular discussion
meetings for groups of voluntecrs involved in the same praoblems.

&

~
Supervlslon , ' ' ) . o
Supervision‘is sometimes hard to dlslmgmsh from in-service training. ' - ‘
' ‘Indeed, the two mnght well be joined through an apprenuceshnp program _ . Ce
E l{llc N ‘ . D : i R _ A .
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_ in which the newly trained volunteer practices his skills under the per- - . )
- sonal, direction of a. professional staff member or an experienced vol- !
R , unteer. Such a program would allow the volunteer to gain confidence
' ' on the job, and it would lessen the chance of his making scnoux errors.
Should a volunteér happen to be wholly mcompclenl or unsuited for
a particular role. this fact could also be discovered before it did any
damage to the h(0_|ecl or the pcople he tried to serve.
Once a volunteer passes bcyond his. apprenticeship, supcrvmon may
_ become less nécessary. Certainly it becomes more difficult to provide.
> e - .+ If the project is closely associated with an agency or involves special
o “sKills (in-school tutoring. hospital aid) the supervision may be conducted
. ) ' by paid. agency personnel (teachers, nurses). If it is part of a university
' a ) course, especially if academic credit is involved, then a professor will o _ |
obviously be concerned with supervision. Many projects involve stu- ' ) S
dents working in groups. and in this case, supervisio™ may be a shared
N . . responsibility, or it may be'delegated to one student in the group who
. has the’ most experience. 1t may‘also be helpful to formahze any such © R
. - arrangement by requiring regular reports from the supervisors.
T - The most difficult area for supervision is also the most common — that
. o - is, the student workmg mdcpcndenlly in the community. In lhls casc,
' supervision may involve anothcr volunteer ‘or someoné from a 'partici-
° pating agency visiting the voluntcer on the job. It may involve periodic
o, interviews with the volunteer, who will be asked to describe his activitics.
. / B and problems. It may jnvolve periodic rap-sessions with other volunteers : .
‘ ‘ , domg the same kind of worﬁ, What is important in all of these techniques - . A ‘
o - -is that the trained volunteer is given some kind of follow-up support. -
* A newsletter or refresher training session could aid this process con-
- ' . siderably and keep the volunteer abreast of new ideas and developments.
' Ideally any kind of supcrvmon is.a shared responsibility involving
commumly people as well as those Trom the University. There should ‘
always be at least one person in a community whom volunteérs can ) : ’
~ turn to for help and advice. - ..
. . . Itis vcry important to remember that volunteers opemle most effec.
. : tively inan unstructured-structured environment where the over-all :
X L frame of reference is explained and outlined but where students have
’ the flexibility to be innovative. The objccl of supervision is not to re- -
I ) strain the voluntcer. but to provide him wuh guidance, cncouragcmcnl. . ®
Vo ‘ and supporl , ‘ o ‘ '

-

=g

Evaluation ' ' . . - ' '
L P , There are lwo kinds of evaluation involved in any project: that of the
v ' , individual volunlcer. and that of the project itself. The two cannot be
I ' : ' separated in the end. bul for the purpose of devlsmg techniques of .- - : - ' o
0 evaluation. they must be. The performance of an individual volunteer. '
’ while it affects the cffectiveness of a project,” should not determine

(€] T . ' s .
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whether the project as a whole is functioning propcrly and should
continue. :

Logically. the need for evaluation cvolvcs only after a volunlccr ora
project has been in 0p_erduon for awhile: how‘cvcr. ‘the time to devise
your evaluating procedure should be at the very beginning. 1t is neces-
sary to know before you start what goals you have. and how and when
you expect to reach them. Without such information. you will. have
nothing against which’to measuré the actual achievement of a volunteer
or project. It is therefore advisable during the planning stages of a proj-
ect to write down a specific description of (1) the goals of the project as
. _ a whole. and (2) the mdlvndual goals and _]Ob rcqunremcnls of each

S ” volunteer¥ .
Evaluations may be informal (occaslonal mlervncw orreview sessions),
or they may be quite elaborate. Generally the more specific the goals
of-a project. the more formal the evaluation should be. A tutoring proj-
cct. for example. should have reasonably specific goals and means of
. cvaluation. Reading tests (before and after) are an obvious solution.
- - but other criteria should probably be used as well to measure the “extra-
‘ curticular” achievements of the children in such areas as personality.
' . interest. and responsiveness. Here. too. professionally devised-tests
" can be used. What is important to decide in the planning stage is what
the criteria will be. how the cvaluauons will'be made. and who wnll make
. them: .
As-in lrammg and supervision. the community should be involved

W

aldgg with the University in devising the criteria for evaluating a prOqu '

. . " . SonX criteria that a person from the University might consider impor-
' tantLould very easily be unimportant—or even unwanted. by a person
with a community background. Rc.membcr. the. children belng tutored
-are not your own. 8

Evaluations are made to detcrmmc the cﬁ'ecuvencss both of an indi-
vidual -volunteer and of the project as a whole: they should therefore
lecad to improvement. If a tutor is_not helping a child * to learn to read
better or develop positively as an individual. he should cither.be given
-help or shifted to another position. As for the project evaluation, it
should provide the basis for deciding what to do in the future. If the
. project is reaching its goals and the need for it still exists. the positive
.. ) evaluation should provide the encouragement (and possibly additional

funds) to continue. If the evaluation is’ negative, it should lead to a .

serious reassessment and possible terfination of the project. And re-

" member, if a project successfully achieves its goals and in the process

climinates the need for it. do not be afraid to close up shop and move on
to some other area of volunteering.

) , - \Record Keeping. ’
. A Although it may seem like unnecessary busy-work. records should be
kept on all aspects of a volunteer project. Copies of volunteer applici:
\‘L ‘ ) o . . .
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tions. advertisements. reports on training sessions, supervision and
evaluation forms —all such materials are infportant for the purposes of _ .
, ) continuity and improvement. Without such information, new students :

‘ cannot benefit fr.om the accumulated experience of past volunteers., - A

3 . )

-

Funding

One of the first problcms in setting up a project is to ‘establish the .
.. amount of money needed for the first year of operation. The amount o . '

. will vary greatly with the size and scope of thé project. (Some projects . T .
require no funds at all: others. such as a certain tutoring project in the . . L
Northwest. can cost as much as $9.000 a year.) The two basic areas of
expense are admlmslrauon and g gcncral project operation. If transporta-
tion is involved. it may consume the main part of the general budgel
Then too. there are expenses for the telephone. stationery. stamps, a .
bulletin board. paper. and dozens of other unexpected items. In drawing. * 2

. _up a budget. therefore, try to include all of these items (plus an amount _

for “miscellancous™). A new prpject always costs more mlhe beginning; . ' -
-expenses level off once it is in operation. . . ' ’
# There are several ways of raising the necessary funds. Pilot project
or seed money. or demonstration funds might be available from the Uni-
. ‘versity or the community. If your project is of particular interest to an
academic department. talk to the-Dean or Department Head. Check - ‘
with the Student Affairs Office. Student Activities Office. or even the
> ) Office of the President. They often have funds available to provide

) -seed money' for new projects. 1t may also be possible to tap alumni

funds by arranging to have your project added to the list of organizations
" for which donations may be specifically carmarked, Perhaps the Alumni .
Office would allow_you- access to its mailing list for a special plea, if
not to everyone. then at least to those who™do not contribute regularly
to the University itself. . o

There are many other sources of money on the campus. Most obvious
3 are the Student Government. fratérnities, sororities, residence hails,
: ' > other kinds of clubs, workstudy programs, the-Student Activities Fund,
and evern the University's administration budget. Many of these have
funds already set aside for community seryice activities. If your project

cannot be funded in full from a single source. try several. You might
also consider one:shot fund-rz aising techniques such as rafﬁcs art saleﬁ ’ v -

. - cake bakes and car washes. .

. . _ Do not be discouraged if you are turned down by l'he fir§t group you . .

) approach. The first dollaris always the hardest. But once initial support -

is in. more will follow. Institutions, organizations and individuals are

morc likely to give if they know someone clse has already made acom- - = "

mitment. And do not aim: for too large a.goal at first. Only whén your . . .

project has been operating successfully for a few months is it ume to - .-

_consider the questjon of continued funding.
e : [
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‘how to do it. He should also have information on*foundations and other’

_ information.

ERIC
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As for approaching sources of money off campus. the University may
also be helpful. Usually some office on campus is specifically concerned ' . .
with such .matters. and its direcctor may be a mine of information. He : . .
should know what organizations in the community can be tapped and ' ’

sources of funding, and know what techniques are involved in writing
a successful proposal. After reading a copy of your project description
and talking with you. he-can probably give you names of foundations and
agencics to approach. thereby clinfinating the shot-gun approach that
some students have followed. Instead of writing letters to 200 founda-
tions and receiving two positive responses ultimately representing $750
(as was the actual case with a project at one large umvcrsuy) you
can focus your attention on a few of the more promising ones. The'
director may also be able to tell you which foundations and agencies
prcfcr short information letters ofrcqucsl for funding. and which require
claborate proposals. If your university does not have such an office on
campus. the Dean’s Office. President’s Office. or Public Relations Office
might be able to provide the necessary technical assistance. Individual
faculty members who have l‘LCCchd grants might also be wnllmg to share °

In searching for funds outside of the Umverslly da not forget to
approach local businesses. This is an important source of revenue.
especially since the bugmesxcx are part of the community they arc being :
asked to support. One Midwestern university receives a major part of : _ ‘ C
its annual budget from one large (but local) manufacturer of business ' |
equipment. Another university reports that 78 per ‘cent of it§ annual - - . o
budget- comes from four local businesses. And.a number of volunteer o :
programs report that local businesses donate services (frec automobile
maintenance, free time on an addressograph machine) in addition to ‘ !
(or instead of) money. Local offices of national corporations. and local )
foundations are also possible sources of funding.

If money has to be raised from private sources. certain students .
should assume specific responsibility for the drive. For a student inter-
ested in business administration or public relations, the direction and,
supervision of a fund-raising program can be a fascinating (and possibly
a course-related) project. The technigues that can be used are limited
only by the imaginations of those involved. One group in New York
runs an annual marathon on a local radio station. 1t operates 24 hours ‘

a day until.its goal is met. and it uses a varicty of glmmlckx suchas ' ) ‘
duction-by-air and match-a-grant games. Olhcr groups use skip-a-lunch N
campaigns (proceeds donated to the plo_|ecl) theatre benefits. rock con- ' ' i
certs and the like. The ‘students who run the fund-ralsmg campaign’ - . ; ' : o
have an important task, not only because the money itself is nccessary.. " '

but also because their approach is a form of advertising the aims and ' :
accomplishments of the project. Serious thought should be given to the
lmpllCll as well as explicit appeals they use.

- Should a volunteer ;.roject solicit funds from the University? A steady
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source of income helps to assure the continuity-of a project from year
to year, especially if its director or any member of the staff is salaried.
1t also frees all volunteers to work in the field. Accepting University
funds, however, can raise the possibility of University control. If vol-,
unteers become too involved in social change, the good publicity and

" public relations that the University seeks might be jeopardized. For
this reason. subtle or even overt pressure may be exerted to limit the

scope of a project. Jndeed, if volunteers become dependent on the Uni-

versity for funds, they may restrain lhcmwlvcs and thereby limit their

own freedom of action.

The resolution to this problem depends entirely on the nature of your
proy.cl and how sensitive to community needs your umversny s ad-
ministration is. A great many projects across the country are funded
entirely by-the University. and an atmosphere of mutual trust and free-
dom of action prevails. A few projects staunchly refuse the offer of any

university funds because-students fear even(lhe possibility of becoming

psychologlcally dependenl

Transportation

- Unless the volunteer project is within walking distance of campus,
the need for lransporlauon is obvious. A volunteer project is only as -
successful as the volunteers in the field, and if lhey cannot get into the
commumly. or if they have to spend more time traveling than volunteer-

" ing, you may end up with no project at all. The only universities to

escape the headache are lhose located in areas where there is good
public transportation. If your umversuy does not have acéess tQ public
transportation and is not within walkmg distance of the community it
serves, the problem will probably be a continuous and perplexing one.
Its solution will depend on the resources you have available on campus
and the number of volunteers to be lransporled

Public transportation should not be relied on too heavily until you
have checked it out thoroughly. See what areas are serviced, how often

they are serviced, and how much it costs. Volunteers may assume the,

cost of fares themselves, but if many trips are involved, these experises
will mount up. Travel costs should be included in your budgel and if
you cannot reimburse.. the lolél cost assumed by the volunleers. an
equitable percentage df it should be offered.

Student owned cars are often available. and if they are offered without

.charge, you are indeed fortunate. If many miles are involved, however,

these expenses will accumulate very rapidly, and you run the risk of
undermmmg the owner's continued support. For this reason, it is often
advisable to subsidize privately owned cars. You might even build in -
an incentive by instituting a sliding scale of payment: for exambple,
S cents per mile for the driver alone, 7 cents for a driver who delivers
another volunleer and 10 cenls for a full carload. If funds are not avail-

40
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. to make sure that all passengers are fully covered.

..drivers becomes complicated. Few volunlcers enjoy doing nolhmg but

able to reimburse the driver. it is common practice to have riders chip-in
for-gas and tolls. For any student-owned car, aliways check the insurance

Leased cars are another possibility, but rental agencies generally re-
quire a contract for a minimum of one year. This is not feasible where .
projects operaté orly during the academic year (nine months) or for )
shorter periods of time. The co'st of insurance is usually included in the
leasing price. but do not forget to allow funds in your budget for gas. oil
‘and possibly maintenance.

Rented cars may be obtained for short periods of time (aday. a weck)

Insurance. maintenance. and often gas and oil are included in the rental
price, but the cost is generally prohlbmve This can be a viable arrange-
ment if no other resources are available. or if cars are needed for only
a short perfod of time. }

" Cabs can be hired, but even' if they are ﬁllcd to capacity they are _
prohlblllvcly expensive. Mo_reovcr. many communities resent volunteers ‘ '_.
arriving in this manner. It is reasoned that if the project has money to
spend on cabs every week. it certainly has abundant resources to con-
tribute to the more realistic needs of the community. . :

A borrowcd car can sometimes be acquired from a dealer or through .
some private organization if you are willing to publicize the arrangement o S " ) ' . ’
with an appropriate sign on the car doors. Many volunteer projects ap- ' :
proach local car dealers for such vehicles. but to ease the strain on any" . ) .
one dealer. it is advisable to approach a number of different ones. Try '
also to avoid dealers that other projects make a habit of approaching.
Before you accept a car. make sure that you klow who is going to be
responsible for its maintenance and insurange —you or the company.

" A purchased car for the exclusive use of volunteers may be a solution
if you have the financial resources. Indeed..the amount of money spent
on renting, leasing. or even hlrmg cabs mlghl well pay for a new car in
‘one year. Once you purchase a car for the program, however. it is totally
your responsibility —registration. insurance. gas. oil. maintenance.
Often the extra expenditure for leasing or renting. more than compen-
sates for the headaches of ownership. , R )

University cars (if there are any) usually provndc the most satisfactory T . . e ™
solution to the lransportauon problem; hoWever some universities will ' '
charge you to use their vehicles. Tfese costs vary from place to place,
but on the average. they tun about the same as for a leased car.

The driver of whatever car you use will usually be a volunteer. If _ ' e ’
many volunteers and projécts are involved. however, arranging for - o >

L

transporting other volunteers from one place to another. To insure the . R h
greatest flexibility in your programming. therefore, it may be advisable

“to hiré drivers. They may be paid out of workstudy grants or grants ' v . e :

from project funds. and they will not object to picking up and dropping
off volunteers at a number of different projects. . :
Any project, even if it operates only one car. should have a trans-

B R
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portation coordinator who is responsible for: scheduling routes and
times, assignihg passengers. and keeping records of the number of
volunteers transported along with the costs involved for gas, insurance
and maintenance. Indeed. if you are fortunate enough to have more
than one car or van at your disposal, a transportation coordinator is
“almost essential. The job is time consuming and often thankless, and
you would be well-advised to. hire a person forit. A graduate, workstudy
student in business administration or a similar field would be ideal.

In estimating transportation costs, be sure to remember such items
as registration, insurance and maintenance. Even with -educational

‘institution discounts (10 to 20 percent), basic car rental costs - often-rum—
as high as $250 a monath. If gas and oil are not included. they will add
about $50 a month depending on the number of miles-traveled. An addi-
tional $30 a month will be required to cover insurance and maintenance
costs if you are operating donated or loaned cars. The cost of operating
arented vehicle for a year may run as much as $4,000.

If you operate leased vehicles, the total monthly cosl—mcludmg gas,
oil, maintenance, insurance-and the leasing price —should run between
$150 and $200 for a 12-seater van or nine-passenger station wagon.
Figured on an annual basis. the total cost of operating one such vehicle
will-be approximately $2.400.

Money needed to operate a transportation syslem can come from a
-variety of sources. In a few cases the University picks up the bill. In.
some cases the University and volunteer project share the bill. In mosl '
cases, the project itself assumes the cost. )

Funds may besolicited, especially for transportation, from any of the

" .sources mentioned above, or a percentagé of them may be specifically
. donated by an agency or foundation. Organizations utilizing volunteers
may also be persuaded to assume a portion of the transportation bill.
They could be charged by the-month, by the mile, or by the number of
working volunteers, Under no circumstances, however, should a group
be denied the services of volunteers because it cannot pay for its part
of the transportation costs. Cansidered on a sliding scale, the better
funded organizations can, in effect, subsidize those that cannot pay at all.

>

.

‘Liablfity ,

The question of liability is extremely complex especndlly since laws
vary from state to state. Expert Iegal advice is therefore an absolute.
necessity. : .

Such advice can sometimes be obtained from the legal depdrlmenl al
a university. If not, the legal dcpartmenl of a commumly organization
"might be approached; or perhaps there is a legal aid service in the area
or some public-spirited lawyers who would provide assistance free or
at reduced rates. Be:prepared. however, to pay whatever is necessary.

. 6




You need this information. ‘ o
There are two main-arcas in whicha voFunleer may be liable: contracts ’ - . S
_and torts, The first of these could occur if'a volunteer makes a contract .
for goods and services wighout first determining whether your project
or an agency involved is prepared to pay for them. If no one agrees to
pay. the student hlmself may be charged with the sum. Clearly. the best
. - 7 ‘way to avoid such a situation is to designate one individual as_being
solely responsible for contracts. ' - . |
The area of tort action is far more complicated. A volunteer may be _ . el -
held responsible. for example. if any child under his supervision has 7 '
an accident. In such a case. liability is usually'/(dcurred only if the volun- .
teer is shown to have been grossly negligent/but the legalities involved e
in his'defense cin prove costly.
It is also possible for a whole group of volunteers to be held liable for o
. v the action of a singlé volunteer.. If, for example, a child is injured in a ' i
tag football garie at a big brothers picnic, lhere is lhe}osmblhly that _ _
the entire group could be sued, : :
‘It should be clear from these two examples lhal a volunteer pro_lecl '
ought to be covered by the most comprchensive policy your lawyer
--and_an_insurance agent can ‘work out. It should include not only the
volunteer activities of the’ ‘project, but also transportation. Be sure that
you understand exactly what is, and what is nor covered by vour policy.
Also be sure that ¢ach one of your volunteers'is mformed as well. '
It may be that in working out this insurance coverage your lawyer
will recommend the use of certain procedures that are not strictly bind-
ing in a court of law: for example. permission slips signed by the parents : '
or guardlans of children parucnpalmg in a project; or waivers of liability
signed by all persons riding in any vehicle operatéd in behalf of the
project—including you. the Dean. or even the President of the Uni-
+  versity. In over thirty states such documents are not legally binding, ' \ .
but the fact that you have them on file offers a certain pﬁychologlcal '
deterrent to possible legal action, !
" Do not forget to check the insurance coverage on all your vehicles
as well. If they are rented, leased, or borrowed from the University
motor pool, they will come with some kind of insurance — usually colli-
sion and liability. Check the policy carefully, however, to see whether
~ additional coverage is needed. In the area of insurance. you cannot be
too careful.

a
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5 prolects fo
~ programs

On sBime campuses, a single project may rc\arcsenl the total effort
in volunteer action; on others, it may be one of many pro_legls operating
indepéndently of the rest.

If your project is the only one on campus, you might ﬁnd that widening
its scope would make it more effective. It might even provide a base
upon which a centralized coordinating program could develop. Such a
decision would depend on many factors, such as the size and location
of your campus, your short and long term goals, and the relationship
your project has with both the University and the community. The
move would dlso' require considerable” discussion of how additional
activities. would strengthen your current impact, and it would require
a good deal of energy, imagination, and commitment on lhe part of your
present project staff.

If you represent one of several campus volunteer projects, you have

.the possibility ofJommg the others and thereby forming a coordinated

program. Such a move could lift much of the administrative burden from
the individual projects, prevent duplication of effort and provide con-
tinuity of services. To allay any fears that may exist about relinquishing
the individual autonomy of each project, and to prevent feelings of
competitiveness, all project members should plan the move together.
Their meetings would quickly’ dclermme whether or not a common set
of goals and a spirit of mutual support could evolve. At one campus,
for example, these meetirigs took place during a weekend retreat.- Two
committee members from €ach project attended and as they articulated

“their goals.and needs, a coordinated program to bencfit everyone

emerged.

Advantages of a Centralized Progfam )

If you are lhinking of enlarging the scope of your project, or of joining
with others on campflis, several advantages are worth considering’

An lmmedlale ‘bfnefit that a volunteer project.can experlence by
participating in a centralized program is an expansion and improvement
of its administrative and operating functions. This is not to say that the

- -
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project gives ilp control of these functions.-Obviously. a tutoring project
or a mental health proju.l must dictate to the coordinating center its

-own special requirements in such arcas as recruitment. training and

supervision. But since the coordinating center is more broadly based
than the project.it can recruit from a larger pool of posslblc volunteers.
It can also bring a fresh approach and a greater degree of expertise to
such arcas ‘as training and supervision: As for transportation, one car
(or group of cars) should be able to serve all the projects..

Perhaps an even greater benefit of being part of a coordinated program . .

is that the individual volunteers in cach project have a greater opportu-

‘nity of meeting and sharing experiences with people outside thejr own

arca of specialization. Through this exchange. new insights can be
gained and an awareness of the interrelationship of volunteer cfforts
can develop. Thus a student who concludes from his personal experience
that a teacher's aide project is of less value to volunteers and the com-
munity than a family planning project. might be confronted with the
testimony of another student whose’ cxpcrlcnce leads to the opposite

conclusion. As student volunteers deseribe*the ways in which they -
work. other volunteers discover new techniques’ that they can use.

This kind of shared analysis and the verbalization of individual concerns

" does much to illuminate a participant’s understagding of his role in the

situation he faces. The result of such interactign between student and
student. and between project and project. should lead to a significant
improvement in the responsiveness. sensitivity .and capability of the
entire volunteer effort. . \

There is also the ddv‘mlagc of bcmg able to dclcg,alc to lhc staft of
the coordinating. center the responsibility for penetrating the organiza-
tional mazes of the University 1o obtain funds for such things as trans-

"porlduon to arrange for'the use of spccndl equipment-for a particular

tutoring project, or to understand_the details of putting together an
academic credit program for volunteer work. In short. a coordinating
center can' cnable. the indiyidual student to concentrate most of his
energies on the role which he originally voluntcered-to perform.

One more benefit of a coordinating center is the attainment of asense
of continuity. Instead of depending on the return of an individual director
or a_group of forceful volunteers (who have a way of transfering. grad-
uating or dropping out), the members of a particular project can depend
on the presence and guidance of the dircctor of the coordinating center.

If they are puzzled by a problem that arises. the files of the cenler_r'nay.
‘provide a clue to its solution. This does not mean that the idcqr:j?' of -
as a

the individual projects is diminished: it means that cach proje
greater chance to develop to its full capability. -~ -~

A final benefit of having a coordinating center is that the community
and University have one place to go for all volunteer activities. For the
community, this single address is useful since many of its needs are

broader than the activities .of a single project. For the University, a

single address means one place for anyone to go who wants to,volunteer.
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The Functions of a Coordinating Center

A centralized volunteer program’ will contain many of the same
functions as an individual project—recruitment. orientation, training,
supervision, cvaluauon-—o,nly on an expanded scale. However,_there
are several functions that are generally. the sole rcsponslblllly of Such *

“a program: project coondlnauon. information gathering and dissemiha-"

tion a%I volunteer pldcemenl T .

e

i

s Pro]ect Coordination

Coordmatmg the activities of a numbcr of pr(m.cls is quite dlm.rcnl

“from coordmalmg the acuvmes of a smglc one. It rcqulres a scnﬁmvuy
o the ‘needs of all the paruc:pdlmg prOJecls. and aSystem that promotes

the- sharmg of talent and knowledge. A well organized center provides
sludenls with gréat flexibility in planning; but it is prepured to cope with

“the lmzvuable crnseS?lh at séem to be inherent in volunteering. A chaotic
".- officé discourages. sludenls from spending time there ~and.it wcakcns(_
* . "their enthusiasmand commllmcnl to individual projects. All penmenl '

program mformauon should thercfore be recordet, kept up to. ddlc. ‘and

filed in a way - lhal can.be easily undcrslood by anydne who nceds to

use it. ‘ vro wto . SRS

Itis equally lmporlant ih af a.coordmalmg cclﬂcr be conslanlly aware
of the activities and- evc.r-chdngmg needs of its individyal projects.
Projects demdc to consolidate so that these nceds can be met more
efficiently, and so that ideas and expeneﬂccs can be exchanged. A sys-
tem should be devised that facnllldlcsblhls process: weekly mectings of

project leaders, bi- monlhly or momhly meetings of all program partici-

_pants, open’ house . one or two days;a week in thc office, a$ well as oc-

casnonal parues and gel logelhers . s

[
HN . “

1

. _ Information Gathering and Dissemination

A coordinating program might also. support its projects by secking.
out information that helps them remam relevant and viable. This infor-
mation might include:

A list of other projects and orgamzauom. both on and off campus. th.n
are related to social action, The list might include a surnmary of their goals
and activities and an appropriate person to contact.

A calendar of events to keep project members mformed of mtcresung
and relevant activities.

A list of resource people..both on and “off campus, who would be willing
and able to lend their experience and- €xpertise to the program s activities.

Suggestions on how and where to look for funds. <

Information about where to obtain free or low cost projcct matcrmls

. (e.g., arts and cral‘ts groups have been known to receive mlscut papcr frep
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of charge from book binding companies).

Books, reading material, -periodicals and research data that provide
volunteers with a range of perspectives beyond the parucular cxperiences
of lhur OWN campus program. . e .

Sueh mformalmn should be readily accessible to all plo_)ecl members.
An up-to- dalc bullctimboard. looseleaf notebooks, index ¢ards. maga-
zine racks,. and a well- org,amzed filing system help the process. Informa-
tion of special interest to particular volunteers can be sent to them
through the mail or left in a message drop-off box in the office.

Most of-this material should be uscful to students who are interested

" in becoming involved professiomadly-in social action work. but who have

little or no related. experience. It can provnde information about the

“range of alternatives open to them. and it can give them a sense of how -
individual project activities relate to large-scale social change. In some - .

instances, moreover, exposure to information about creative service

‘opportunities developing in such arcas as_law, public and mental health,
" and education:may help students resolve their choice of a career.

" Volunteer Placement

"Since a coordinating program is the most likely source of information
for students interested in volunteering for social action activities, a
significant amount of time should be spent on placement. Student con-
ducted interviews can provide recruits with information about volunteer
.opportunities that relate to their past experience and are congruent with

their own aims and g,oals This kind of peer counseling has obvious

.advanldgcs to studénts attempting to lhmk lhroug,h their own commit- .

mcnl to social change.
I'n addition to placing students in programs lhal are under the umbrella

of the center, you may want to include off campus programs that need

volunieer. assistance. This, expanded role would require a survey of the

_ volunteer needs in your vncmuy You would also have to maintain close

communication with mdlvndudls in each orgamzallon who are respon-

- sible for volunteer xupcrvnslon

. Since mcrcasmg numbem-of xludcnls are interested in participating
durmg, the summer -in work that is petsonally meaningful —and many

“have the financial resources-to volunteer their time—-you may eventually

want 1o “include information about summer_ opportunities throughout
the counry. You may dlso include suggestions for those students who
cannot afford to volunteer their time entirely. Often local church groups

or busmexs or;,ammuons offer pdrual supporl for xocnal dCllOn activities.

\

-~ - -

" The Structure of a Coordmatmg Center

The mosl succcxsful coordmatmg center’is the one lhal evolves out.

"f'”)
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of the“particular needs and characteristics of its own individual projects.
Consequently. no singlesstructural.model can be relevant to volunteer
programs in all of the 2.600 ihslilu}ions of higher learning across the
nation. Some common patterns of experience have emerged, however,

in the establishment of currently existing cenle'rs. and an outline of

these may Help you to develop one that serves your particular needs.
The most casual kind of structure is that of a loose federation where

members of different projects meet periodically to share experiences.
and areas of concern. These mee:: ‘ngs can provide posmve reinforce- -

ment for project leaders when they discover that the seemingly insur-
mountable problems facing their own project are not unique.

Instead of a loose federation with occasional meetings, project lead-
ers sometimes form a coordinating committee, consisting of a chairman
and possibly vice-chairmen. Each member of the newly-formed com-
mittee may be responsible for exploring.a particular problem or topic
area of interest to all projects. Such division of laber for the common
good is one of the first steps in the direction of an effective coordinating
effort. Responsibility may also be delegated for the coordination of the

various functions of the projects, such as recruitment. training and trans-,

portation. A volunteer working with a specific ténants’ rights project,
for example. may find that he is more interested.in working on a general
recruitment program; or a person allemplmg to solve. the problem of
lransporlmg valunteers for a single project may be interested in desngn-
ing a lransporlallon system for all projects.

To insure the continuity and stability of théir volunteer effort. the
members of such a comniittee sometimes organize. themselves.more
formally and elect a president, vice-president, secretary, and treasurer.
,Sometimes the demands-of such offices require all the time a volunteer
can give. Though cértain-aspects of a project’s administration have

. this been centralized, each prmecl sl'll retains its clear identity and
.individuality.

s ‘ '
Onerapproach to the coordlnauon of volunteer projects that has been
demonstrated to work. successfully involves a partnership of the Um-

-vermty—and—s&udents—For its part, the University sets up an ‘office for

the volunteei’ program with a full-time director who serves as aresource
person and coordinator. His role is to help but not to dominate student

. projects. For their part, students conlmue 10 run the projects and are

invited to make use of the centralized servnces that the office provides.
All that each project must be willing to do is coordmale ns acuvmes
with those of the other projects. .

As a full-time. year-round staff member of the University, the director
lends the volunteer effort a conlmuny and a stability that is reassuring.
especially to the community. He acts as a liaison with other Umversnty
Uepartments, and he prevents wasteful duplication of effort that cari
exist where prmecls operate independent of one another The director

“is also available to help.students think lhrough and develop ideas into
a project, and to keep the whole, pro%ag continually relevant and re-
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sponsive to campus and community needs.

Along with a direetor, many such coordinating programs retain a
board of dnrc(.lors composed of student volunteers. This board often
has the power of hiring the director: it also assists and advisces him in
all of his coordinating activities. A numbér of programs also have a
board of advisors composed of University administrators,, faculty,
graduate students. community residents, and specialists. Such a board

_can contribute invaluable expertise to a,program.

Not all coordinating programs are directed at projects. however.

- There is one in an Eastern college that conscientiously avoids any close

involvement with- prOJLus and directs its full attentivn to the volunteers
themsclves. 1t maintains large. up-to- date files of local volunteer projects
and organizations. both on and off campus: ofopporiumucs nation-wide
for summer volunlccrm;__. and of carcer opportunitics in social action.
Students are invited to browse through the files. Occasionally it spon-
sors lectures and seminars designed to interest students in the concept

" of volunteering. and its board of ‘student advisors raises money to sip-
port -volunteers who arc unable for financial reason$ to contribute as’
much time as they would like to social action. The center thus places

volunteers in dozens of social action projects. but it performs none of
the other activities usually associated with a coordinating cenier, such
as training. supervising, transporting and c¢valuating,

This coordinating center i§ unlike most *“standard™ - modely by being
strictly ‘voluntecr-oriented, as opposed to project-oriented. but it ad-
mlrahly fits the needs of the community in which it is located. 1t there-

“fore illustrates the genaeral rule that the best structural model is the one
. that most fully salnsﬁu your own parucular l)ccds '

3
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6 pittalls.

Throughout the manual we have discussed various clements involved
in the operation of a student volunteer program. Suggestions were made
about what has and what has not worked in existing programs. In this
chapter we will focus on some of the problems that can jcop[lrdi7c an
entire operation. We will suggest ways to avoid or correct the problems,

your own program.

I3

L ' . " Planning and Goals

Any volunteer action should be planncd In pdl‘llculdl. assess your
goals and your resources. Take stock of the knowledge of faculty mém-
bers and graduate students in related ficlds, the general experience of
past and current projects, and the individual experiences of the volun-
teers, themselves. Also make sure you are informed of the community

needs and goals by incorporaling community representatives into the’

planning process. It is lmporldnl to fit programs to people and not the
other way around. and it is often not easy to avoid fitting community
needs to the kinds of projects the students want. Community people
should be on all plannu\g committees, and mccungﬁ should be held in
the community itself for residents to attend. However, don’t neglect
volunteers in the planmng process. Try having seminars once a semester
for them to develop and improve their own projects.

. You should plan both immediate and long-range goals. In other words,
decide why you are having a volunlccr project at all (the long run), and

then map out the immediate- steps needed to achieve it For example. if .

your long-range goal is to improve clementary education in the commu-
nity, the first steps might be to set up tutorial and teachers’ aid¢ projects.
Ultimately you'might-want to work for commJ ity control of the school

o ) or even a community-run free school as .m allernative to the existing -

one. Wh hatewgs the goals, plan them. The effectiveness of current and
future projects is bound to be reduced if you lack an over- ~abl objective;a

. nism for including community residents as well as a majorny of the

N ' volunteers in the goal-making proccsﬁ
In planning, always underestimate your ability to deliver. If you ovcr-
commit the program. the volunteers or yourself. you will seriously
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and at the end of the chapter. we will include a checklist to hclp you test”

set of criteria for evaluating pgesent and future programs, and a mecha-.
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_icopardize future relafions with holh the community and the. University.

Realistically assay the time and talent required for a _project, and com-’

parc your conclusions wnlh a conservative estimate of the- resources
available and the commllmcnl of lhc volunteers.

A -

Organization and Responsibility

People involved in volunteer projects often strongly dislike anything
resembling burcaucracy. While it is true that students are innovative and

capable of working on their own, central. coordination is necessary ..

nonctheless to hold things together. Responsibility must bc-dclcgulcd in
such arcas as recruitment, orientation,. training, supervision, evaluation
and publicity —with cach person having a clear understanding of his

“position. Also, planning and structuring can only be accomplished if it

JAncludes the people who can speak for what is currently happening in
different phases of the program.
The arcas of orieniation, training, supervision and cvaluauon deserve

special attention. Together they provide the iccssary support to help

keéep students interested, sce the issues involvdd, improve their perform-
ances,-and decide whether, in fact, anything worthwhile is being accom-
plished. Orientation should define the minimum commitment expected

" of cach volunteer in terms of time and responsibility. It should give each

person a clear idea of his job and thus improve the chances of its being
done. And it should introduce the volunteer to the community in which
he'will work, thereby lessening the chances of his unwittingly alienating
any of its members. lrummg should furnish the technical and operativnal
knowledge necessary for the volunteer. 1t should: also provide him with
more knowlcd;__c of the nature of the community as a whole and of the
agency or group of people he will be working with. Supervision should
be the clear responsibility of somconc—préjcél leaders, appropriate
community people. or perhaps a joint committee made up of members of
cach group. However, cach volunteer should still have one person to
whom he is directly responsible, and one person in the community to
who he can turn for advice and help. Try to keep the supervision process
flexible enough ta allow innovation on the part of the volunteer. Evalua-
tion should help keep projects dnrcclcd toward fulﬁllmg their goals; it
should also assess the work of each volunteer in light of those goals.

Each project.should have an’ individual who is in charge of collecung
the evaluative information, &

Communication and Decision-Making

All volunteers should be involved in making the decisions that affect.
them. In large programs, this can be aceomplished through a planning
committee staffed by répresentatives from each project. Ideological

.

.
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differences may arise among the members of this committee, but if every:
project is involved. then the arcas of disagreement stand a reasonable
chance of being resolved. 1f jealousies and other tensions are produced,

in the planning committee, they can filter down to the volunteers and

undermine the impact and unity of the total program. To avoid this

situation, all staff members must openly confront the issues involved in

any conflict and continuously build a foundation of trust and respect.

While it may seem like a waste of time to make sure that everyone agrees

on a course of action, a unilateral dccmon by one or a few mcmbcls will
. only breed hostility and resentment.

" The volunteers themselves should also be mvolvcd in the dccmon-

- making, process, if not directly through group meetings. then indirectly

‘through personal contact .with their representatives. Their needs.

abilities and llmllalmns must be respected. 1f decisions are made without

them, dlsglunllcd volunteers will be lax in implementing the policies. Or’

~worse still, they may be called upon to do things beyond their ability. or

lraining ‘What may appear to be a lack of individual responsibility may

in chllly be « result of putting too much responsibility onto untrained-.

_ volunteers or those with limited umc or cncrgy
\

Y

Funding and Controls

The acccplancc of financial suppon from any source incurs some rlsk
of undue influence and control. To maintain the support of the Univer-
sity, for example,-and to gain access to its physical resources, you may
have to spend considerable time keeping up «a cordial rcl'muushlp with
certain administrative offices. A program- adlmlnlslr'llor or concerned
faculty member can often be an effective go-between for negotiations.

¢ could operate as an arbiter or even an 'noloysl for the program or
for particular volunteers.

There will always be minor conflicts between the University and any
ambitious volunteer project. but the atmosphere will be less threatening
to all if a written contract is dgawn up between the two sides. Your part
should include a description of your goals, but it should allow for fiexibil-
ity in project modification. The University part -should incllidc"my
spucnl’c commitments |l is making and any obllgduom you incur by
accepting its support. - . "

Volunteer programs develop best where students conlrol their own

activitics and make decisions. Motivation and commitgent are high and

there is freedom for creative innovation. But this freed8m often leads to
confronting the Umvclsny itself on activitics (or lack of them) that
_adversely ¢ WIT%CI the campus or the non-academic community around it.
" The threat that these cq frontations prcscnl should be-amcliorated by a
faculty or program ac ministrator and by a “'contract™ delineating Uni-
versity-program interaction. Remember that an atmosphere of mutual

trust is much better than either an apologist or a contract; besides,

- neither one is'strictly j{\ding.

ﬂ
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Store of Information

As part of orgunizi.ng a project. be sure-to have some in-depth.infor-
mation or rescarch on the community at large. While active involvement
in a community does provide some background knowledge..a sound
over-all knowledge of the community and its general movement is needed
to relate program activities to the larger goals of social change. You
should know enough to avoid one mistake recently made by a volunteer
who was sent into a section of‘the community to solicit support for a
school project. only to discover that the children were regularly bussed
to another school district,

Use of Volunteers

Students should be™assigned on an individual basis according to their
abilities. time and personalities. They should also not be given too much

-or-too little responsibility. If lhcy assume too much responsnblhly for

the running of a community project. or if they are too pushy about lhelr
roles and responsibilitics, they can even inadvertently reinforce a com--
mon community feeling that the residents are oulsndgrs in a college
student volunteer effort, Furthiermore, over-involvement of students can
stifle the. confidence of residents. in their own ability to accomplish
change through their own group action. and it can retard the develop-

- ment of otier community-initiated programs dealing. with other local

problems. Conversely, capable students should ngt be assigned periph-
cral and menial tasks such as typing. filing. and cnvclope stuffing. par-

“ticularly if they are not made to feel these are integral parts of a larger

effort. Everyone_likes to believe that what he is doing is meaningful.
Don't lose sight of the fact that students do have a valuable contribu-
tion to make. They bring to a community resources that may not be
available otherwise. They often have a fresh ‘outlook. high motivation.
intense concern, critical viewpoints, innovative ideas, flexible time
schedules. a desire to work for change. and enormous cnergy. These
quallucs can be successfully utilized. but only as long as they are offered
in conjunction with what the community is already doing (or wants to -
do). and in a spirit of providing assistance rather than answers.

v

Allenatlon of the Communlty

A student muxl realize at the outset of his volunlccr action that some
people may not want his services. He has been brought up in one world,
and like it or not. he has acquired certain ideas and attitudes from it.
Pcople who do not share his upbringing may not share his belicf that they
neéd help. Even if he does not intend to make them over in’ his own
image, they may have reason to suspect that he will try.
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Sometimes the best way toserve is to stand and'wait, This may con-

sist of being available to sémeone alrcady working in the community. 1t
may involve doing menial o1 routine jobs so that such persons can be

ercg to do other things. 1t may even lead to the decision that working in a

ccrluin_.communily is impossible at a certain time and that the only
alternative is to become committed to a project elsewhere. 1t may take

patience and a long period of time to establish lhc cruual clement of
trust. . Lo

Credit for Volunteering

Credit can provide an impetus for volunteers as long as it is handled
with care. On the one hand. it means you will have a supply of students
who will have time to volunteer because they are effectively carrying one
less course; it also means you will have some measure of control over
them because you contribute to the cour?: grade they rece:ve for their

work. On the other hand. giving coursef credit to volunteers presents

some problems. Students who are directly responsible to a professor
may lose some measure of their freedom to be creative or to challenge
the means and goals of their work. They may also. even unwittingly,
shift the emphasis of their work from helping the project and the com-
munity to achieving for a grade. They may also undermine the integrity
of the pro_;ccl and their relal[dnshlp with lhe community by appearing to
study the’ peoplc they meet.

Several things can be done to make crcdll for volunteering a workablc
manpower source. First, careful screcning of volunteers can climinate
those who are in it only for the credit. Setond. the faculty should set up
volunteer action as an option for a course rather than a requirement.
This avoids making unwilling volunteers out of disinterested students.

" Third.the administration of the project should be éut of the' hands of the

professor whose course provides the academic credit; this way, students
can feel free to criticize without having it reflccted in their grades.
Finally. rescarch projects should not be transformed into. volunteer
projects or presented under such a guise. People are not dumb: in com-
munities which have bccn analyzcd socialized. dissected and computer-
ized, individuals are parucularly sensitive and resentful of further forms

of manipulation and cxplouauon even if you feel it is for their own good.

o
L 3

Dupllcatlon of Effort

1t is a waste of tim2, money ‘md manpower to have two or more groups
on campus or in the community working unknowr to cach other on the

'

- same project. Such duplication can be avoided by having a single coor-

dinating center for exchange of information and ideas. Thc coordinating
center should be widely known throughout the community as we'l as the
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campus. and:it should serve as a clearinghouse for all requests for
student volunteers. A single clearinghouse could prevent such mix-ups
as producing four separate tutors in response to a request for one, or
assigning three big brothers to one little brother. A central clearinghouse
will also serve to reduce competition among agencics and community
groups for volunteers.

7/
Sustaining the Effort

Evénlually the novelty of aﬁy volunteer project is going to wear off.

There will be, periods of tensions, - frustrations, sctbacks and policy
differences. Examinations, vacations and national events will intervene:
Student interests will change. and there will be a turnover in volunteers.
It is therefore necessary that someone pay attention to the daily tasks
necessary to sustain any voluniecring effort. ldeally you should have a

paid permanent director or coordinator instcad of assuming the total.

responsibility for the program yourself or laying it in the hands of your
planning ccmmittee. Such a person can provide the continuity that-stu-
dents often cannot, both during examination pcrlods and long summer
holidays. and also from year to year. Through him a steady supply of

information can be collegted. new ideas can be implemented. new stu- -

dents can be recruited to work lhrough the following semester. and
project leaders can be encouraged to choose and train their successors.

“Elimination of Projects

Since the aim of any volunteering cffort should be the climination of
thé necd that occasioned it. each project you undertake should have built
into it a self-destructing element. If the need disappears, so should the
project; however, any cstablished system (including a volunteer project)
tends to perpetuate itself. If the time comes to end a project. don't just
drop it; that's waqlc&ul and it hurts peoples’ feelings. Instead, use your
contacts and-relationghips to turn-the project into something else. For
cxamplc a project begun to force slum landlords into complying with
housing codes can turn into one to pressurc stores and supermarkets
not to overcharge at their inner-city branches. '

J / \

Polnts to Keep in Mind: A Checklist

: O Does the community really want you there? How do you know?

O 1s everyone involved in the program or alfected by it, participating in
its planning? (Faculty. student volunteers, community members,
agencics?)
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O Do you overestimate your ability to deliver when planning project
i goals?

eon

: ' _ 0O Do you delegate responsibility for important areas such as orienta-
. ©tion, training, supervision and evaluation? Are the individuals in
charge of thesc areas participating in program planning?
- O Is your decision-making process a group cffort (even if it is cumber-
some or at times unwieldy)? Unilateral actions undcrmmc trust and .
the sense of participation and responsibility.” - S\

O Who is funding you? What do they expect of you because they give
you money? Are you prepared to furnish or do it? What other
! sources of funding can you tap but don't? . » B

O Is there some provision for stockpiling and updating information on
the community and what's happening therc?

O How are volunteers assigned in the program? Are they taking too
much of program operation away from the community?

O Do volunteers get credit for their work? Are they true volunteers or
must they work on the project as part of the course? Does the course
professor at all influence. the project’ o suit his course’s needs?

O 1s there a coordinating center for all volunteer projects. both univer-
sity and community based? Who runs it and where is it located? How
widely known is it? ‘Do you make use of it?

- O Is therc a pcrmancnl..paid program dircctor? Is he any good? What ,
. does he do (ostensibly and really)? Whose side is he on, if anyone’s? .
O s the project doing anything? If not, can the people involved init do
- something clse?
. ;o
A
-
‘
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| 7 proj'ect.ideas -

This chapter briefly describes a number of student volunteer projects
* that might be offered at a university. The descriptions are based on doz-
ens currently in operation throughout the country. Although no attempt
has been made to compile a complete list. the projects chosen should
give you some idea of the range and inventiveness of student volunteer-
ing. They are broken down into arcas (for pcople who want to thumb -~ | :
through the chapter). but there is a great deal of overlap and interplay P ' ’
among them. Drug problems. for example. could go under *Education,™ ! . -y
“Health™ or “Community Services.” An cffort has been made to call 5
attention to special problems and to some less conventional projects. l

Education . : |

Meals on Children can't learn if they're hungry. so one way /
Wheels: to help is through a free breakfast program. You can f

work under the supervision of a community agency
, s or group (many of which already exist across the
‘ _country). to provide free breakfasts. You can prepare i
food and drive the vans and station wagons (your -
. own or provided by the agency) to school and other f
regular stops in the community. If you're interested !
- you should contact a local school. a welfare rights |
group, Or 4 grassroots community organization. ,'
Sesame Street Play can always be edudational. You,can hold a |
Seminar “Sesame Street Seminar™ with pre-schoolers.. for |
cxample. where you- meet with small groups of chil- / '
‘ dren on Saturday morning to watch Sesame Street] .
on TV and then play some related learning-oriented
games. You can get training for this kind of aclivil){
) cither from a community agency or from your Edu:
cation Dcpartment. As an ajternative for,Salurdag’r R '
mornings’'you might want to help out at acommunity
day carc center where similar activities go on daily.
Story Mour If you'd rather read than play. you might want to
volunteer to work with children at abranch library on )
weekends. telling or reading stories and fairy tales.:

Q ' . 5
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m“:zg“ . Or;c group we know drives a covered van — painted
with storybook characters —to inner-city parks and
playgrounds on the weekends and gives dramatic
- _.readings for the children who are attragted by it. The
traveling van is a better idea-than: simple readings:
how many ghetto children do you know who spend
. their time at branch libraries?
" As. a college student you have many resources at
your disposal that grammar and high school students
: in" the community could use. For instance, well-
; Language Lab _equipped language labs are a proven teaching aid.
' 1,;‘,':,7;29 and almost-all universities-have them. Get clearance
: from‘the Language Dcpartment to use its facilities,” *
and round up some college students who are bi-
lingual or who are majoring in a foreign’language. to
give one aftcinoon a week of their time'to work with
foreign-born high s¢hool students. or those who do
not speak or réad English fluently. A syllabus canbe
* : prepared in conjunction with the high schools' lan- ,
: - guage teachers. The voluntéers can help their pupils ' )
practice pronunciation and develop a facility in spo-
ken conversation-and listening comprehension. Some
of the student-teacher barriers between the volun-
teers and’ their pupllx can be broken by mfmmdl trips
and parties.
Annual Science - Try getting an annual Science Fair going. Contact
= Falr V the high. school so -they’ - let you come into the
. S " classes and talk with them about project topics-and .
' : designs. You can work with students once a week as
“consultants® and mcanwhile help secure needed
supplies. some of which can be borrowed from the
University. Also help advertise the Fair and get the
. University to host it: have faculty members judge the
B projects and award prizes in various categories. Coh- -
- tact the local press and have them cover the Fair; T
the University will think it's good P.R. and the pub-
licity will get students to produce more and better

. projects. N
Drama-Corps If your interests run more to the lhcalncal. you A
might want to spend two afternoons br so a week .
. ‘ helping high school students write and stage one-act o

plays. Two college students can team up with two or
three high school students in the writing of a play but
you can work with larger groups in supervising the
actual production. Arrange to have the plays per-
formed by the high xchool students both at their ©
school and at the Umvcrslly for university studﬁﬂ

. e u
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Movie Team

Neighborhood
Paint-In

s

Law-for-Laymen .

Seminars

SAY Sessions

~ about conducting weekly

. school, A faculty member from the Education De-

v6g .

audiences. After the performances, have the players

~and audience break into discussion groups to talk

about the dramatic experience and to explore lhcu

. roles in socjety and the community. -

Alon;, these lines, if you have the cash or can get it
from the University, you can organize a loosely con-
structed course in photography for Kids. 1t will mean

" buying or renting the equipment (still or 8mm. movie

cameras. film, etc.), or maybe you can talk some cor-
poration into lending or donating what you nced. The
results can be well worth the trouble. Hilm is a means
of expression. communication. and introspection —
allinone, Again. you cart pmbably get the University
to host a phologmphy cxhlbll or asereening of films.
and youcan get fmrly g,ood locai’ press coverage for it.
If you're artistically mclmcd . Yoy might try having
a p.nnl in project with oldcr chlldrcn Organize a
group to design a mural fof a blank wall of a commu-
nity building which the kids (and anyone clse) can
help paint. 1t°s a good way: to make friends with com-
munity residents. This-project should be done
through a community agency which will find walls to
be painted and help lalk;local‘ firms into donating
paint. Remember, the residents of the community

*live there —it's their turf ¢ dllld their buildings.

If you're a law student. lconlau the school system
*minars ingunior and sen-
ior high schools on the fur]damcnl.ll.s of law. Remem-

ber, most pchplc in depiived areas fear the law or

look at it as an enemy because they don't understand

" how it works. Offer a course that will explain such.

busics as what a tort is. and use case studies to show
how law can function as an instrument for social
change. You probably-won't get your law school to
award academic credit for the work. but your semi-
nars might be_an integral part of a high school civics
or history course.

You can also meet two or lhrcc times a week with
high school students to “help prepare them to take the
college entrance cxammauqn boards (SAT's). You

will gcncrally work With smill g LW

help them with individual problem areas, but also
arrange to administer practice SAT's (so that they
know what to expect) and to discuss the answers to
questions afterwards. A **course™ ought to last about
ninc weeks and meet in a community center or

-t
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Free Univer-
sity Projects

-
1

Drug Ling

" for high school and college equivalency examinations. ) i '

- case of emergencies. Remember —a medical sta

partment can offer training and supervision for volun- . . ' R © e

teers, and tne Department itsclf should be uble lo . T

furnish SAT supplics. . S :
If you'r¢ really ambitious you can organize a Pco- T s

ple's Free University. or volunteer to teach courses o o

"in one that alrcady exists. Community agencies can

vide space for classes to meet. Encourage faculty
embers 1o volunfeer to teach courses. and make
arrangements for them to do so. Classes should be .
for adults only and should be taught in the commu- T >
nity. Would you travel at night to a strange part of
town and_wander among unfamiliar buildings to at-
tend unfamiliar classes? College students should be
excluded from taking courses becausd their presence .
would be intimidating. Contact the local Board of
Education to make provisions to let people prepare

) o Lo

Heanh - - A : e

Anincreasingly popular (and.necessary) volunteer . ,'(_ ‘ Lt
project is- a drug hotline. People (especially kids) o . ' < A
need someone to call when they are on bad trips, take ' ‘
unidentified’drugs, or feel suicidal. They nced some- L ,
one who is sympathetic and anonymous; someone , ' L Lo
who is not going to bust them or moralize to them, o ]
Any competent drug hotline should operate under - ’ . -

“the auspices of a community agency and in conjunc-

tion with a hospllal that provides ambulance service . ,
for callers who nced imniediate assistance. Remem- ' *
ber that you as an individual cannot be both non- ' T
establishment and sympathetic to a person, and also * C a oy
come on as'a medical specialist and clinical ob- . .
server. You should use your position ds a peer to \ .
break down barriers. Many hotline callers just want .

to have someone to talk to or to reassurc them. Don't ‘ X . .
try to operate a hotline by yourself or without back- . o e e
up service; two volunteers must be on at all times in '

chaplain's.office can'provide you and other volun®
teers with useful information about drugs and coun-

seling techniques. This kind of expertise is abso- " f‘ Do .
" lutely essential for’this job. I S '
An extension of the drug hotline is the drug educa; 0T

- ' . . Lo ;.k_'.:‘.‘ : ‘:‘3. . ' .
":)7 ‘ . ' o . ) - '.‘-v ' - s :"" 1
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tion project. After you've been trained by medical
personnel and briefed on the local situation by a com-
munity agency. get permission from the school sys-
tem to go into the high schools to run discussion
groups with students® and teachers about drug use
and abuse. The kids will know more than the teach-
ers about drugs, but both groups will have their mis-
conceptions. As a volunteer you can also help break
downbarriers of distrust and ignorance between stu-

dents and teachers through the structure of drug dis-

cussion groups. .
One of the most useful student volunteer contribu-

tions to a’community’is to operate a medical van, If -

you have no medical training, you can help by taking
-vital signs (blood pressure, temperature, etc.) or sim-
ply driving. the van. If you do have a medical back-
ground, you can aid the van’s doctor and nurse by
doing work-ups on patients and administering tests
for things like lcad poisoning and sickle cell anemia (a
condition common to many Blacks). A medical vanis
also an opportunity to get into the community to
teach sanitation and nutrition, and to give out infor-
mation on family planning devices, techniques and
literature. Medical vans can also provide a free shut-
tle service to hospital outpaticnt clinics where tests
can be performed which the van staff cannot do. You
should plan on working once™or twice a week on a
regular schedule so that you service the same stopsin
the city and get to know the people. - .
Aspecial project for students in medica! school is
10 conduct :hospital seminars and demonstrations
(how a stethoscope works, etc.) for inner-city gram-
" mar.school and high .school students. These kids
often have a fear of hospitals because all they usually
see is the emergency room. Such a project helps to
break down this fear: it also can encourage the kids
to study: for a profession in a medical field. A local
agency or school board should be able to provide
contacts with inner-city students. =

.

. Aging
Older people do not lose their love of life because
" of. their yca;splhcy only get cut off from inter-

personal contact. If you want to do custodial care,

3
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call a nursing home, hospital. or other such agency.
That kind of volunteer assistance is needed. and
those agencies can place you where you're best
suited. But don’t pass off the elderly because of their
years of loneliness; instead. try calling up the local
( senior citizens: group to sce what you can do. If there
isn't such a group. help organize one. There's a lot
that needs changing in the arca of Social Security
‘ benefits. assistance. etc.

Senior Summer Hold a three-weck seminar and festival for the
Seminar aged of the community. Get students and faculty to
hold seminars in various skills and hobbies, such as
_ ,"woodcarving, sewing. music appreciation. stamp col-
: . ) lecting and short story writing. Have the clderly
teach courses to students, too; it will make them feel
worthwhile and ‘you'd probably learn a lot. Arrange
films, concerts, and lectures through the University
‘ and Iogal agencics. Get some people to provide
transportation for those who could otherwise not

attend. ,
Adopt a On a onc-to-one level you can have an adopt-a-.
Grandparent grandparent project. where cach student assumes
personal responsibility for one eldErly person. Tele-
t : phone calls. letters, visits, social activities’, and trips
‘ to.the store. museums, concerts—all this will give
your “grandparent™ a sensc of being wanted, and a
pipeline to the “outside™ world. Before you get in-
o - volved, though, arrange for a community agency to
' hold regular discussion groups to increase student
/4 ' awareness of the personal, social, economic and po-

litical problems of the elderly.

.

Qorrectional Institutions
and Programs

One of the forgottén minorities in this country is
the people. behind bars. The rehabilitative valuc of
incarceration is doubtful. but you can help in a num-

: ber of ways to get people out of institutions and‘back
Probation Corps into socigty.' If you want to work with juveniles. you
can volunteer as a probation officer, helping kids
with their social adjustment, school work and job
. placcment. Many kids are placed in “homes" or
.. .o institutions simply because there aren't enough pro- .
: ; P bation officers, and the juvenile courts would prob-
5 I .
. -89
- : - : Y
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ably -welcome any “assistance you could offer. For
starters, try contacting people at the local criminal or
juvenile court; they will refeer you to the right people
in the probation department or other agency.
~Job Wheels If you have cars at your disposal. you can organize
motor pools for local prison inmates on ““work-
) p release™ to drive them to and from their jobs each
day. Your volunteering will make work-release possi-
ble for many inmates, as they often cannot get into
such programs without the assurance of adequate
- lrunsp«}rlulion. A work-release car pool will also give -
both you and the inmates a chance for informal rap
, sessions. One way to get started is to contact the
J treatment director or work-release supervisor of the -
. _ prison.

: Job Scouts Another thing you can do for inmates is to find
them jobs for work-release and for when they get out
of prison. W()rk-rclcgisc supervisors, other prison ad-
ministrators and the City Employment Office can.
provide letters of introduction to help you canvas
factories. farms and businesses. Much of your work
will involve talking with prospective employers, -
helping them to understand the problems an ex-

. convict hasin re-entering society, and getting them to
accept inmate employees. Placement in work-release
projects is often limited to the number of known job
openings. so if you furnish a regularly up-dgged job
list to prison officials. you'll be helping that’ many

v . more people get out of prison and back into society.

' Prison Tutors Some inmates will never get good jobs, either
work-release or permanent, because they lack the
basic skills. You could volunteer to tutor in the
prison once a week or so. but an even better idea

S ‘ would be to talk to the Education Department and
In-Prison Ed. School majors. The Department might be willing
Courses - to have its students go to the prisons five times a
week to hold classes for the inmates in licu of regular
student teaching in public schools. The students
should receive course credit for their work, and some
. . arrangement might also be made so that the inmates
would receive credit toward high school equivalency
degrees for the courses they take.

[ ‘ Legal Aid and Information .

Y S + Drug hotlines are not the only kind of emergency

E MC - ’ ' ' rﬁlo {}
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IRS Squad
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\

" Housing I-folp

’
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_ rather than'at the University. Local radio and TV

service a community needs. If you have a high toler-
ance for frustration. you might want to operate a
“Who-What-Where™ storefront designed to help
community residents penetrate the ‘maze of official
and unofficial bureaucracy that prevents the satisfy-
ing of their various needs. Most requests will involve
some agency of local or state government (lack of
garbage collection, unsafe ‘strect conditions. inade-
quate utility service, efc.), or else consumer problems
and complaints. You should approach the mayor's _
office and the local newspaper for sapport and public- Cou
ity. as well as for the information you will need to :
disseminate. (Your local government officials will be )
glad to have people call you with their problems- . . . |
instead of them.) As with other services, this one :
does not have to operate 24 hours a day: however, it-
would be useful to have it open afternoons and even-
ings when it is usually difficult to coritact anyone else.
You can also operate a Serviee dealing with special
problc.m.s. If you're a law or business student, orga-
nize support for a storefront office to help community
residents with their income tax returns. Most people
have difficulty filling out complex government forms . .
and are igaorant of the ' many exemptions and tax de- 2
ductions they are entitled to. Tax law professors
should help as trainers and consultants because the
Jaw-is very complex. This kind of storefront legal
office won't mu.rﬂ.rc. with law school semester exams.
as it only needs to be open from January to April: . .
however, it should be located in the community,

stations will be glad to advertise you as a community
service. Don't forget” that the local IRS office can
provide you with useful information and techniques.
Another valuable service can deal with housing.
Again, a legal background is helpful, and law faculty
sypcrvision is necessary. You can do research into .
local housing codes and regulations as well as the ‘ . : ’
validity of leases, cvncuon proceedings, and so on. If
you do not have a law school education, you can still
help by answering u.ndms questions and by main- -
taining an up-dated list of lawyers who will represent
lmv-mcom; families for _little or né- fee, Most urban
areas already have somc»forfn of storefront housing
oftice which can CIthl‘ usé your services or assist you
in setting up your own in another part of the commu-
nity. Often this kind of storefront office g()c:s"b?yond
. I d - -
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Companlonshlp
’ Crusade

. Coffee House

‘Community Services

ey

forcing the renovation of deteriorating building and

the blocking of illegal evictions to provide a basis for,

new legislation in the area of housing codes and their
enforcement. . '

One kind of community information service that
requires no legal background is a “price watch.” This
involves surveying food and department stores in and
around the community to establish the relauve prices
and quality of essential items. Put out a bi- monthly
newsletter updating your information on who sells

the best for the least. and distribute it widely. Operate,
anonymously so stores won't lower their prices when

they know you'll be in. With a fair amount of public-

ity you can force stores to lower their prices. Chain -

stores often charge mofe in inner-city areas, where
the residents are less likely to be comparison shop-
pers than people in suburban areas.

If you don’t like organizational work. why not
“adopt™ a long-term patient in a hospllal or nursing
home? Establish a one-to-one relauonshlp Visit your
friend at least once a week and telephone regularly.
“Adoption™ can serve patients of all ages who have
littie or no contact™Wih anyone besides doctors and
hospital personnel You can be placed through the
hospital'$ director of. volunteers or social services.
Don't overlook the handicapped or incurably ill who
live at home rather thanin hospitals or nursing homes.

Coffee houses where kids can get away from home
to be with their friends ‘and amuse themselves are
always appreciated. A local church or university
chaphain's house will usually donate a basement to
meet in. Work with commanity teen:agers and let it
be theirs—decorated the way they want. a place
where they can listen to performers play and sing
(or do it themselves). Some will also want to read

. poetry, play checkers, or just sit and talk. An occa-

sional “speaker™ who will be available for rap ses-

sions might be a good idea. Start small; don’t lry to.

be open every night or the whole crew will collapse

and quit from exhaustion. Work in rotation and take "

a night once a week when you are responsible for
opening, closing and cleaning’ up the Coffee House.
| b I -~ ’
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Troubadour
Teams

Annual Carnival
for the
Handicapped

.Q\
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Word of mouth is the only meaningful publicity for
something like this. so make sure the community
kids know and feel it is their place. .

1f your interest'runs to4he dramatic. you can work
with aroving improvisational theater group. 1tdoesn’t
have to be made up of drama students and it doesn’t
have to be elaborate. You can perform.evenings and
weekends in VA hospitals, regular hospitals, nursing
homes and children's wards (you might even put in
an appearance at school assemblies). Shut-ins are not
/rccluscs‘ s0 make the material topical or Jet it come
out of suggestions made by the audience. With a good
group you can break down barriers, have people over-

~come their infirmities and disabilities. and communi-

cate more freely with one another.

You ¢ould also help the handicapped perform for
you and for themsélves through an annual ghe or two-
day carnival. Duting the year the handicapped can
work on arts.and crafts, (for a showsand-sale). one-
act plays (1o be staged for a contest), athletic events.
magic shows and other carnival actiyities. You can

)

“help them in preparation of entries and also solicit

local shops and clubs for funds, prizes. and even job
opportunities for the contestants. If you don’t know
where to start. call the local handic'gppcd association

N L .
~or hospital for people to contact.

Carpool Concern
Corps

Money Marathon

70

Another way to'help the handicapped. the clderly.
or arny people who have difficulty getting around is
through' a carpool. You can drive them to museums,
art galleries. concerts. and the countryside. Take
community residents shopping at lower-priced sub-
urban stores. or drive families and friends 1o hospitals
and nursing homes 1o visit paticnts. Each day of the
week could be assigned 1o a special group (the el-
derly. community residents for shopping trips, etc.),
and you could drive the same day cach week in
order to know your passengers better. You should
try to find some agency or auto dealership that will
firnish cars. station wagons, or vans for you to use.
A shortage of cars will obviously limit the number

- of people you can help.

All groups need money. You can organize a fund-
raising campaign for a certair: agency or event,-or you
can have a general fund-raising cffort and give the
money 1o groups,as itis nceded. Old-style marathons
arc always' fur” With the cooperation of a local radio

s_lation‘_ hold an around-the-clock fund-raising-by-air_

‘73
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" Cool-Line
Committee

¢

‘Food Co-op

« Project Re-claim

program that operates either until the goal is reached :
or until a certain-number, of days has passed. Tall}f

some distinguished professors into participating as
on-the-air auctioneers: get local officials to “sing for
a dollar (with specified amounts pledged by phol“;c)
make up match-a-grant games. Local merchants will

donate items to be auctioned off: volunteers can ma\n

c\half dozen phone lines.

Don't] get dlscoumgcd.oryve-upﬁ:you haven’ lgol
the time t0' make a-rcgular commitment 0V \‘ol\uulce’r-
ing. There ar¢'many like yourself on campus: logclhu
you can run a “cool line” for non-emergency com-
munity work. You can pick up calls or work from a
checklist of community needs that are short-term,
such as assistance at polling stations, clean-up cam-
paigns. distribution of leaflets and non-regular trans-

portation of:the ‘elderly and handicapped. You can’

also work on an.emergency short-term basis in the
case of fres, floods. power shortages. and other slfu-
ations which require numbers of volunleers to move
people and things, to cordon off arcas, and to search
for missing persons.

One other form of community service is the crea-
tion of alternatives to existing structures and systems
—i.e., rather than working with established institu-
tions, you set up your own. For example. instead of
Keeping tabs on food store prices. you can set up a
food cooperative or work with existing ones in the
community. Food co-ops involve the pooling of or-
ders so that people can buy in quantity dircctly from
distributors. In this way. you can get bulk discounts
and avoid the middlemen of feod stores. Talk to in-
terested residents to explain how co-ops work. Vol-
unteer to distribute food orders, to collect money.
and to order and distribute the produce. Co-ops arc a

way of uniting people.’and many of them expand their

activitics in the areas of social action and community

_improvement.

* Similarly, instead of trying tg force landlords into
repairing deteriorating buildings. consider working
with engineering, art, and architecture students, to-
gether with faculty advisors and a community agency.
to rebuild and remodel community houses, stores,
etc. A large budget isn’t nceded if the University or
a local building materials dealer will donate supplies.
As many engineering and architecture. departments
require supervised projects of their students. Partici-

. rZ SR | 4l
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pants might get course credit for their work. Besides,
if academic credit is involved. the L' iversity might
be willing to subsidize the project.

Rather than set-up pollution complaint hotlines
{which are already in operation in many parts of the
country). why not use the University's technical fa-
cilities to help purify a local river? Students intey-
ested in chemistry and biology can analyze the pollu-
tants in the river and their effect on the natural envi- -
ronment: others can research the legal aspects of
polluting and help the community put pressure on the
guilty parties to stop.

Most community service projects do not require
legal. medical. or other spegialized training as infor-
mation services and health projects often do. All you
need is imagination and dedication.
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