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.,.students who learned Engllsh 4% a occond language Ao a p41t of the :tudy

'[;TE;TI“G \Oin m'ublsw LA JGUXno,,kILLu '
RATIOHALE D’”LLQ “in AD. Dh. n PTIGH

- S o - o

(CHAPTER [ -- INTRODUCTION . . = A

LU R n.-l.‘ . e ‘ C - .
Thlb pnper descrlbes tnc developmcnt of muterlals 1o test nnvlloh f 've_ AR :;
‘;language sk111s and proV1des some of the procedures and 1at10nale uh:ch e ‘

© were employed. The materlal were deslgned for upe 1n the'ﬂew banddlau

thudx (1967 63) whlch WaS conCerleJ pxlmarlly WLth t‘e schouL oaccesvkoi

1t was des1rable to- use some 1n0trument to assess the way in. whlch Engllsh ‘
W os Ty \
-was understood and used by sucla studentsk-- qualltat1vely and/or quantltatlvely

u:It soon became apparent that thls would not be an easy task becauwe no eXLstlng ' '._f];;'e*

‘,test seemed sultable for the purpose e SR -';j-‘ “ A-.j_\ . fSS\&

One early 1dea was to oonstruct a form of vocabulary test whlch . C v_'. : agc.lf

b‘y_would explore r1chness and depth of vocabulary, not Just in terms of the ,H'”: L fi.”giﬁ

._number of meanlngs an 1nd1V1dual mlght be able to asslgn to\a word (e. g,h

d

"stra1n") *but also in terms of his ability to use and understand this N B
mult1tude of meanlngs in. context (e.gvy "The qdllltv of mercy is not

stra1n'd....'). It is 1ecogn:4ed th&t abstract words such as qual1ty"'.

and "mercy“ vary' in mennlng from culture to culture Thus, to»thefnatiye'

™

speaker of English who sees them in the above context, "quality" and “mercy" i _’
‘have a.great number.of loadings or referents peculiar not only to the way !

1n;wh1ch they are Juxtaposed in th1s part1cular sentence but also peculLar L

to h1s cultural her1tage. Perhaps spec1f1c reference mlght even be made in ‘ -

7. . !
- d1scu3316n of this short sent nce ,to North American or even Ontarlo usage,
-

‘at least by the speaker to whom such usage is non—ccnsciously natural...'The . -
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extent to whlch a Vew Canad11n was aware of and could use thesn lﬁudlﬂ?"'
J

o

N
,1n Engllsh ""_

.
- ).

‘would be a good 1nd1catlon of h1 acculturat_lon'aswella_‘sﬁcfvhls_.‘abilitys

. v
' - ' -t T L4
. . 0 . '
. .
T ‘.
-

) . . ' B L " v» * . t
O 1f< Do >hch a test would 11kelv be limited® 1n uoefu]ness 'Hnmﬁajn,":und_

Cod

extraordlnarlly dlfficu]t to construct 3nd valldate. The oopulutlon of the '

New Canadlan otudy was to 1qclude a repre cntat1vc Jnmnle of" students cho&en

jfrom Grades 7 and 9 == 1nclud1ng students who th rncently arrxved 1n' :f?;

‘ Canada, students who were oorq in tanada buu who e DiTCﬂto Spoke another

‘language5 and students who were E::lis speaklnr monoanvuals.; Bedause of .

th1s varletn,one lmmedJ Le proolem WS vocabularv,l e. X thc vocabulary of A

-sowe of the students mJght be far below the.level of vocabulary used 1n‘ L

° 4‘.4 .

:ﬂthe test Thus no dlfierences in degree could be ascertalned.among such e

“students below a certa1n levcl Thls problem arose not onlv 1n con81der1ng

_constructlon of a,"language-ln culture" te t but also in conﬁlderlnp

gothe; tests already 1n ex1stence.

[ .‘\

'R

.-

Another d1ff1culty w1th a vocabulary test 1s that vocabulary and

. »

1n+~lllgence are closelv related While both above and below average chlldren

speak their nat1ve tongues fluentlv, the above average Chlld usunlly has a

more extenslve vocabulary. Thus;a straight‘vocabulary test is cne1€hat

-

¥ ’ “

tests intelligence as much as, or perhaos more than, nnvthlng elsé. In

[N

this part of the Study 1t was planned to try, as‘£ RE] possible, to avoid:

itestlng intelligence.

English "Competence"

¢

" Such considerations led flnally to the linguistic conceptof "competence"

’
. L .

- M J . -

v -,

To understand the concept of competence, it is first necessary to understand

\

that a language is a f1n1te system.- Gleason ﬂ196], p- 50) has counted 46

\ .
/ ' ’

7meaningful"sounds (phonemes) in English.

-
— -~
-

" L « (LY

.

P?ul Roberts. (19563 pp. 298-299)anotes‘

L

P S
-

“




. . " . . . . .. .
{ that there are oeven baolc ( t"uctura") natterne al ngll h #Thus, 4t can °

\ bé sald that Engllsh is a flmte .,)stemf. A chlld reacnee linguistic 'Jdllt‘hood - -'
1

- PR

when ho h'lu mrxst,ered n] 1 th« 11!1108‘8.‘2123 of llnp ais ti.c:‘,nlrsmen . _." Tre ch'ild-”

-

N . .""', . v'.- . ‘ . .
\can then m'mlpulate tne knovm fvnltc sets oi lm"'u sti_fj: elements o produde |

23
B »

. \an infi;nite number oi‘,utterances that'-x.m v never have heen said earlier, by .
‘himself or anyone else. Th is is as true of ‘“nﬂlrm‘.zs uf’f.-m" other lunguage. |

:native'- spenker ‘ (or ,f‘cr that mdtter anyone who haq mnntnrod E!lL{ll h as a.

- .

. K : * “ ﬂ’
si'cand lmfmue) can con*umuc Drodu mr, an U}ll."llt:l_ numbor of new utter ce
b v : ‘ o
] . N .
. Thi S is” the prou,%s of cv'eatxv en 1mg \O..he" nltl\'c peukers whov-_near ;
i . St e ' :

PR

outzh u’rterancea accept thcx‘n ng 'uutcrances OL thelr own J'lnjldge; ,thi-:-; is ©

o
‘ K
N . ;. .

cre! t1ve aecodlng. Th.LS .creatlve aspect o'f language, bath product:ylty and

"" rece‘pt1v1ty,'can be cal led the na ..u}e poaker s domgetzn e.

.o . ) o
.

There is no aspect of language w‘uch is not creatlve il we' take
TN, o . ‘ Y . . .,
an extended iew of creat1v1tv : WG camot be f'ertam \Jhethnr a c 11d'°‘

we

ilrot s\peech 1s creatlve orv1m1tat1ve, but a., the duld dttdlno llas:ulstlc

adulthoo\d he. 1s certalnly using hlS knowledge oﬁ hlS language, ‘even when he

‘.

g
'produces terances that he ha<‘ heard. No,,two situations »are ’identical and .

.
l

each situa \1on, whlch by dmf‘mitlon is new, dema'zds. novel pa'tterns of llngulstlc
communlcatldn-‘\ihere the language u.;cd can h'1rdlv be imitative. VI-'t i.s‘_a .
ceaseless prc}\:e;b of’ ereatlng the "u_nknown"wfrom known elcmo’\ts. . elan tms
way, language \15 alwaye creatlve., R . ’ "

i At th'is.; pom{ mdl.,tlnctlon must be drawn between_ omgetenc and

\

Qerformance. At a‘iy given timé-point the ._human oro'an ;-:m has stored up a vas.t

quantlty of 1nformat:x_on about everythlng around h1m,//: cluding language.' It
. /

would never be poss1b\.r.e even. for thé mostf 1ns1ghtf‘ul 1nvest1gator, -to flnd

I
. . .

‘out exactly how-much a pérson knows of a glven subJect area. A student's
v . < ) . . 2

score of 100% in mathematico tells us onlv that he is. capable oi‘ performlng .

Aruitoxt provided by Eic
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_'does not tell s “how" much more ‘he is caoable o{ d01ng.
) ‘Q‘f les.: than 100 take 1nto con ider: xt101 other related ao_tnro
'memory or: emotlonal mood wh Lon determlno A perfon |
much a's‘ 'knoWledge does.
: ofv'ia“ person"s‘ lin'guiistio beha'{iour: “his tottl }now] oor-)e. 'md the ehprebsmn oA

'the latter Qeriorn}anc

s actual‘ number he .produoee

sh hogt of comg‘etenc . R
' ‘and".used

llmltatlons but "ather to devL.,e 1n< truments w IlCh could adequatcly'gample L i

maperis?. . | . B - o

. . . ' )
. . L. -
. . . . . . B
Y h .

all the mathematlcal calcnlatmn.; about whtch he ha.) heen ‘nues tioned. It - To-
B . o ~ . el ._ ‘ R - L “ '_ . T

Jor'dees the score v
- o ,.n«' el e T e den

suchas. .. . " T

V'

l . . .
oeh‘n‘viomv":ust a3 P R
. ‘ ’ ' . . . . "
Thu.), .LL uc‘*'n'l.) u.,c‘ul to. d]atlz'l ’ul-.: 1 two aepmta' , N T
4 . . . ) . ‘ o L, - v. . ) e -

v

of that know]edge 1n a plven mtuatmm. The‘ formez’:, _C}‘:\om's}q_r ccalls com eten'ce, e

.- -
.

(Lyone a'xd w:ﬂeb, 1%o, np. ',‘ 3713 3‘). _ Since the
:_',/', v } Sy P

’ R Y _— 3 - .. [ . PRI CITR -
number of utteranaes a })eI‘.?-OYl".‘l.S capable of 'produolng is 'lnﬁ‘lnlte,lbut. ’t,he‘ e

at aigiven time is finite, performuance falls far .. .~ -,

[ . . . v

=

beinsr wrltte*x aiter tho 'natul l ‘were "d.evelo"pe'd' B

_ Thlsflntroductlon L
Bruef‘hr 1t suxmnarlz es the Foal that was »éet
) .

The 1nJ,t1al posture durmg the planmng otage was to ar~cept 10 co*u.eptual

~

-an unobtmnable goal. SR

\J

. . v

a cerson‘s knowledge of the 'Engllsh language. A useful label for such a set '." poE B

A . . St

of instruments was an "Engllsh Lompetence Test" (E C T. ). The 'label remained L G

long aI‘ter -it was apparent that the mater1als developed in a few Jonths of

\

‘seme a.,pects of performanre zmd were thus

-

concert'ed eff‘ort were tapping-on

ot . . - . \ . 3 o
‘not even closé to sampling competence.” RN . : a .
The next .,ectlon brietly pre.:ents some of the 1deaM a'xdstrategies '_‘, ’
whlch were con51dered during the early dl.,cussmn stages. ThlS lS followed ST

N4

N\
by a detalled descr1ptlon of proéedures and rationalXe underlylng the speclflc .t

's_ub—tests. The concluding chapter discusses some" 91‘ the limitations_of this

As will be: seén,’ the word "competence" sho.uld now be stricken

from the t1tle of these sub- test.,.

" [N L -

Followin_g the.analogy from mathematics,

-
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above, it can be seen’'that a useful assessment of some language skills was -
- made though not enough of them to infer an individual's level of compgtence.

-
.




lan gua ge tes thg

: 'Components

e

/

1

- 1

RS

.-

.

4 .

© GHAPTER II -~ LANGUAGE TESTING.

What to 'Tes:t N

N 2 second language.‘ Dr. Flnocchlaro, the

- Wf mellsh as ‘a. second language, glves the adswer

dlstlnguls

- The i‘1rst questlon 1s “What do e, test"’ when a.s esslng Eng11s11

‘ | ‘..we should test e‘ver"thlng we con 1der

\ 1mportant enough in’ languac-e lear‘nlng

to ‘teach."

(FanCChlarO, 1‘967, p-. 111)

Isolated or - Integrated" -

in 1solatlon, but rather 1ntegrate them in speaklng, the question ar1ses

do wg"test the component parts‘ eparately or in combination? \'

-

-

‘,\

1

A

. _as a sé‘cond language.

.Lado has th1s to say on the subject:

...all we h’ope to-flnd out in a foreign
langua e test;is how well he
learner

1

O

l

These w1ll put m peispectlve some oi thc panc Lples

underlylng thetﬁe\‘relopment of‘ t‘he mglLsh Competence Test (E C.T. )

K ) L
W
1 .

~

Ehglish 11ke any other language, 1s made ‘up of a number o,(‘

’ components.» It is these that should be tested in -a’learner of Engllsh

v

Sﬁh Amerlcan ~,cholar

But since speakers do not use these component'parts

by

o

[i.e.
has mastered the elements.of the
system of signals that constitutes’ that
foreign language ™

(Lado, 1950, p. 77)

the

’

: 'The followlng sectlon dlscu ses some of the prmuples underlylnp

¢

o

H
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EMCV. |

.1 .- Elsewhere, in hic book Lz.xfx:.mm:e "esting Lado furtherelarifies
, e I T G -
B TR N R L .whetber we test the elemen ts of langinge
e T, . o ',separatelv or ug part.of one of these’ fwe :
St skills [h"tenmb, readmg,' speaking, writing,”
B g e and Lranclat\o-i] we are still. testing languige
P oo T _The deeision between testiné;,;:lci"i'L';: or testing:
~ e T T elements oowill be mride o the busls of whst
. T inferpabion we need toncerhing the. tudent!s
I v :(nowlodgre of” t}w ganl ]l'lg‘-lu;:,e." e A
L SR . (moo wl, ;.;..._,f:zoz.)j AR
\ . - . . o . i ,
In the preqent .utyntmn. ::.i ", .f'xll-f‘t: 1le rascarch f)i‘c?'!.'iect‘- '
\ . !, T . : . | ' o \ ..
“.1nvolv1ng '\Iew (,anadm‘l., CO8 nad mo;_en"‘1'cr;'_ue::+,r *\;:'u-;»"uo,--tr . Althoueh
'the term "New Cdnadlm" is being defined in ,sri-ve;-ra'vaays, for purpo 35 of»

in English. There would he otner subjects in the. poculution who spoke Lo
N 0 . ¢ T L
Engllsh but poorly - s«.rongly dcccnted fow cx-rmule, or 1nad;=quately . S
[ N . . -," E
as in the case of the person who sajs <I go.'\l 1nstead of <I'm going>. An : e
A : " / EE T Lo ' . ‘ ‘
1At th:Ls point itéis necessary to introduce the reader ta ¢ertain- svmbols e .
which are used throughout .this aper. The ertten word "through" does not Yoo
+  exactly correspond to its pronunc1atlon. "ong,h" here is. pronounced as in, R
. "boo." If the exact pronunciation is shown iz writing (by using a .,pec1al ’ EERRRR

4 transcription will/ ‘be “written'within ’slanted llnes' (/ / as follows:

- : ) - - o . oo
¢ v . . : .
. '

'an'alyqis,' i,t_"wa,s f.or’ this p:.-u't of' .the udy consi‘dore'“ pri: -"'"I"Ll‘“ in terms

of language.‘_ The Backpround I'liormatlon Que"tlon 18 ‘LI‘G‘.cikod "Before

‘Y

learnlng Enghsh dm you® lea& n.oany. other . lmgunge?”g ’i‘he sublect who

: 3\ T S
: answered "ye“" to t‘u questxo-l would no c‘o”’"lr.{’ere'd #e "idkw Canadian.!

In thl.a category, then, were c.uldren dho e a-;cqujfﬁtion of Engl-i_sh_‘

e -"

‘»varled anywhere I‘rom zoro (no ungh h) to a {x\mxdz@d per 'c'exlt‘(complcte mastery)

" jBecause the mformatlon to be sought from the bopulatlon concerned the '.1
extent to- whlch Engl'ls. ‘ll.nglJ.LSt.l.C hablt had b_een_ a‘cqu‘;rcu, an ins'trun.l'ent.
was_-required whi\c_h could be used w,ltn most, if not all, iew Ganndians. 4 '
¥estof ‘lproduc"tion‘(i.e."speakiné):-.wo::ld not be us_:lb]_e with the’ poan.ution - S
'oecans\e of tlte existence of those subjects with cero or ear zero hbi}tity L o

alphabet which uses mostly Roman letters) then we have a phonemic trans crlptlon,
but when it is writted with the regular spell1 ng, then:we have, a graphemlc o
transcrlptlon. "In th:Ls paper, the graohemic transcription of a ,spoken word(s) -
will be written within wedge brackets < >, as follows: <true>.. - The honemlc
5true7

] 'tll'_. -




- descr1bed - a tedt of what mlght berca led 1deatibnal\\luency

._vway of testlng the creat1ve aspects of language usage Ideatlonal\iluencz;must

_'°be an extenslon ol 11ngu1st1c competence, therefore why not 1nclude a test of\\\\\\\\ :

,«," ;" There was . yet another problem to be consldered

T 15 apt to- be’a

“ ""knowledg,e‘I of Engllsh out'that the flrst break through in the nerve pqths

‘ 1n~trumcnt of 1ntegrated skllls.would only tell us, tLat he did not soeak

Engllsh well, 1t would not tell us how far he had oroceeded alonb the ath :I E "

/ . . . .. . B . ‘| ',J

to learnlng Engllsh ': . e ’.5 TN »". N

A
[N

» Inthe case off ’

-

a baby learnlng to soeak the mother tonﬂue, 1t has been

4

reported thatw"f.nthere

' “ AN
to 7. montho.from flrst learnlnv to utterance" - (Penfield °

o

and ﬁoberts.-'ﬁ

" v

', p 24,) It is probable that in the caee of'a second language

learner as well there would be a nmrked tlme ld5 between learnln_

and utteranbez.

Thus, nere is no way of knowlng to what eXueqt the uttérance <I go> 1n the

: above example s an 1nd1cator of the speaker's knowledge of English

It may ’ o o

ofEngllsh at. all that he has

.

}lead;ng to art1culatlon have not taken,place Thas posltlon is 1nc1dentally B

Gcongruent with Chomsky s dlstinctlon between.llngulstlc competence and :-. oo .:'4

performance--- that the latter, belng behav1oural falls hort‘of;competence ", . ]
. a person S knowledge Y : L N ,;f~ L f;"’%
pt . Even if ‘a test of - productlon, or performance, had been deemed

Ftdeslrable;.there was also the obv1ous, practlcal.problem of" test1ng productlon
. - . s \:

It would 1ndeed be an enormous, almost 1nsurmountrble:task,_to.record and , | -;”ﬂ”'

_‘analyze the peech_ofusome 6000 students who would. onstitute the-stud& _' o .'.Q-Lf

"poqulatlon.

’"IdeationalvFluenCy

R e
S . . - : ‘-

'E . There was anouher poss1b111ty 1n addltlon to what has already been ;-‘j:; 1 .

\

Was/there any

‘ 1 . e -~%——.
€Eatlonal flpéncy B T . * T - -
d . . . . . * N v . . " . . 1

2 See McNeil“(196§) for & further discussion on this’ . ‘ S
e ¢ el B T e R o S B
R RN /9 SRR TN RS




j'f . 'ﬂ : ¢ 4
N\ ) . e
Y \ - .
~
P Lo : , » )
.t . u\\s , ) ‘ ] ~ ‘ :\ - . N
. - . . _9_' .. . .;‘,.—':e,’ . . . '.‘1 :
‘ If a child's-(age 4 or above) speech is compared with'that‘of '
.an adult one \f the d1fferences to be found is in the r1chness of express1on .
E of 1deas3 Beoause the adult knows more words, he is llkel' to express LY
~ ., aan 1dea better (e g., more expllcltly)., .
. E R . . . . e
The New Canad1an, since he already speaks hlS own language, ./._' .
" ¥ . .
‘certalnly.has sqme 1deatlonal Fluency. For example, the neurolog1cal c1rcu1try
Ky perta1n1ng to the ncept.<the horse is runn1ng> is already present w1th

K Engllsh )

 able to, express offhear 1t in Engllsht lIn other words, ‘the fallure on th
}n-é\

f or both. We would not’ know whlch. If he were tested in h1s own language,
-',there would be no: d1rect 1nd1catlon of Eng11sh competence. L ’ ! +

'-.Reading and ertlng - . ‘

e

v /

/

‘1mportance, but developmentally) language ab111ty. So is read1ng Before’

i

reference to h1s own languageJ The problem for the New Canadlan is to transfer

o«

that idea (concept) into the’ sound units of'Engllsh. (If:he lacks a‘concept

.then he muSt'learn.both the concept and the'appropriatersound unlts‘of

. M " L P
.o M Y

A sultable test of 1deatlonal fluency would at best teld us whether_

the- student has knowledge of a part1cular concept rather than whether he is

-

‘part of a New Canad1an o?,gwtest of 1deatlonal fluency 1n Engllsh mi

due ta e1ther his lack of Engllsh competence, or lack of ideational competence,

.

' Writlng is not sydénymous w1th language it"is only a representation~

,of language bg means of symbols. Writlng 1s one step removed from oral

language. It is»essentlally a matter of trac1ng symbols represent1ng the
;‘-

sounds of language. But to trace them, one firs{ must ‘have the sound un1ts.

. 4

'Thus, r1t1ng 1s an exten51on of language'_or wr1t1ng is a secondary (not in

) — .. e
3 Compare in th1s connectlon a creat1ve writer and .an ord1nary adult. Since,
the creative artist handles language with more dexterity, there would be

. more,rlchness of_expre551on in his writing than that of_thevnon-wrlter

!

4
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\'1 : d .
one can readﬂ(and understand) one must “know“ the‘laﬁvunpe. If uriting
i -\ e .

1o tracing symbols,/readlng is meanlngfull/ voc311Zan the symtols -8r
un1ts'ol symbols, representlng sound. B
The man -who reads‘Enﬂlieh knous'hisvhoman alphqbet 'Vr=nch is
- also wr1ttcn in the same Roman alphabet but the bnvllqh-readlng man 3
. perhaps cannot read.French. .He could pronounce each sound, or. comb1natlons
of sounds (ije. words) without understandlnp any of what he waS'vocallzlng
(or seeing). Slmllarlv ‘there is'the ca se of the Ncw Lanndlan child who
""reide"'mndul sh out loud from the page but is unable to tell what he hao
read. Both cases~1llustrate_that read1ng,_llke wr1t1ng, 1s.d1f1erent from

‘oral language..
o

How to Test

4

Bas;;g,Test on;jbo WOrds of }1ghest Freouency s

tA further llmltatlon was determlned by the ngture of the. study

’

populataon but had a theoretical basis as well.

.

LR T
~ z ..

Vocabulary is a component of language that contlnues to’ enlarge.
! The notlon that languaoe is synonymous u;th VOcabulary is therefore a

!
mlsconceptlon. (A Canad1an child w1th a very'low vocabulary ¢an 1ndeed

: speak Engllsh as fluently as an adult, if fluency is deflned only-as the '

"

‘ablllty to manlpulate the components of'the language ?o limit the.

P )

) A

©\in luence of the vocabulary component on the sub-tests 1t was decided that

“the materlals should be constructed (as far as pos51ble) uslng only the

.

Lorge ~Thorndike 11st of the moot frequently used 500 words. o L ( '

, In this.'list are conta1ned nearly all thé functors of Engllsh,

[}

: f .
' i.e. those words that have pr1mar11y -a grammatlcal, or Qunctlonal, mean1ng.

To understand this concept take the word~<1s>.1n the utterance <Mom is going>.




. The only way we can g1ve it mean1ng 1s by referrlng to lta functlon in an’ f‘

fs1ngular Further we can say that 1t oceurs before the doer in, the statement

master the_£gnctors in order to be able to man1pulate the language (i e. be "

) or in the past and present tenses

-

h y

' ! ‘ : |

' utterance. Thus <;s> denotes the present time of an-action w1th reference

to. lone. doer A grammarlan would say that 1t denotes the present tense EE

B " ’

)

but agaln th1s 1s contextual. So we say <1s> has . only a functlonal meaning,” _ng'
and is therefore a functora. -Words, with non—grammatlcal meanlng, eug., <mom>. é .

' - . 4 . - - o :
are called contentives. o I T . ) : . . i

. - ’S ’ | a' ~
_An analysis of the language used by a child 4ged four who is o

said to be a 11ngu1st1c adult’ but whose Vocabulary is nowhere near that

» of an" average adult would show ‘that the propogt1on of functors used by him N S

is h1gher than the proport1on of contentives nsed. Partly this is because A ,;{f-\

the functors .are quite llmlted in number -- F1nocch1aro (1964, p 27) counts 154, sl

It stands to reason ot

W o

‘that the New Canad1an learn1ng Engllsh as’ a second language will have to

. {
. . b o

whereas the number of content1ves 1é\many t1mes larger

fluent in terms of the 11m1ted def1n1tlon) as vocabulary expands the number ;

N o

‘ .
To have more verbal labels,.however, does fot e : /
‘ .

Of content1ves 1ncreases;

-

ensure an ingheased ab111ty to manlpulate thEm, use them n sentences phrases, L

¢ F ’ |
\

. Therefore it seems most appropr1ate Lo ;/. g

to use the' word 11st for the purposes wh1ch have been outl1ned T e

L o )

Furthermore, the content1ves 1ncguded in the first 500. words were

' v W

|
Jbasic enough to be used w1th New Canad1ans havtng llml,ed exposure to Engl1sh, . ; ,

thus extending the usablllty oi(\the E.C.T. ‘ oo : I

! . -
-y , .

N . J o . ! . : / : . ;,"_ : ;@

. - o o
4 - Hockett (1958, p. 264) prefers functors and contentives to\functlon o o A i
- words and context words, since both categories, include forms. that are* R R
~not words, e.g., <—1ng> (functor)

He lists four types of functors

1. subst1tutes, . _examples (’<all> <1t> <the> :

:2‘\\markers' B examples: <and>, <in>’ o

“3. “nflectional a affixes; examples: <-s> plural <hed>Apast tense ; {- ;
Tt 4. derivatiodal affixes; - examples: - <sy> e.g., milky; N

- L-néss> e.g., happiness. -

"*

. ‘_.0 .

e
-~
e
[y




- 12 -

There»can be two criticisms aninst using‘the.Lorge-Thorndike

11st as‘a b851S for a- d1scuSS1on on language s its basis is the pr1nted

Y
3

‘word- and not ch11dren s speech; the count was taken ?/ years ago, and as

such is not representatlve of today's usage

.

The flrst obJectlon can be overruled’by saying that printedﬁﬁ-

~ " .
> >

material ma§~not be far removed from stanhdard usage, and certainly“not to

. P N . , . " . . 1 . . .
such an extent as to be.non—representatlve’of speech. Three reasons can
e L) ’ A

be advanced on'the'second'count' (a) . the ilrst 500 words 01 any glven‘
t1me would llkely 1nclude nll the functors; (b) there would.probably be
a large enough number of words in thelllgt that\h:firepresentative of the
»current usage; (¢c) time is morevlikely to increas |

4

. ﬂontentlves, e.g. , "atom1c" than: functors

He usage of gertain

o

Vo Uélng the flrst 500 words is also JuStlled as New Canadlans'

1deatlonal fluency, or read1ng and wrltlng’ablllty, was not be1ng tested

L)
. ’
"-a Outcomes
: Sutcomes

_An early dec1S1on was made.- not to use standardlzed read;ng tests

[
L.

'In addltlon a *picture’ vocabulary test was selected as a component of the )

test battery It appeared that -any, materlal needed to assess Engllah
\" - M

language skflls mlght éest be bullt Although such 1nstrument would provide'

v “w v

) only coarse scales‘they would shift the focus‘from classroom performance to

) language performance Rapldlz)aé’attempt was . made to deflne operatlonally

somefof the component Engllsh language sklllszand construct 1tems that would -
! .\ . e
requ%re~these skills' for a correct answer. The followlng chapter detalls

the steps in constructing these sub-tests;o




CHAPTER IIF -— DEVELOPMENT OF THE ENGLISH COMPETEHCE TEST
(-‘. B e L ‘ -t , : . . . i N

v
»

" This chapter uses the label which bw -now had. stuck’aﬁuq term
to desvr1oe tho test materlal (1ndeed even the answer sheet was Tahelled

' \\\, _ "Engllsh Competence") . The fact that thls lzbel can now be clea ly seenti S e, e

_ as 1nappropr1ate hopefully wlll not turn the reader away from 3 consideration-
-4 - - . . .
\._ of the details xegardlnp content <elcctlon and lten devclepment. - TS
. ) )

\\ Formdt of t\ Test . B - i -

H . . : ’ . e . -t .
’ ;- N .. e ) 1s e . : / - b C
e . Lhe test 6qn51sted,oi gix parts, divisible intc ‘two Hbrpad éategories:
auditory, and paper and pencll o T N s
* i Con & :

-~ Parts I to III tested aspects of aud1tory pcrceptlom' and were ;1«“ ‘

pre-recoxded on tape The directions to the ;@hdents, the practlct examples,
\ .

- and the test 1tems-themselves were also taped in Englloh Iar vs IV to VI

tested vocabulary dspects of language and were, in prlhted form All»nnswersi. S

N . " . /\,‘ .
s, B

u Jere recorded on a separate.DlglteP answer sheet. Students also had a pract1ce R

sheet to use w1th the 1nstructlons for each part of” the test

. , i B,
N ~ o
o The total running t1me ol the taped materlals, 1nclud1ng d1rectlons R A |
and test 1tem /*was 36 m1nute Thentlme limits oa the remalnlng parts
’ . .' " -~
were 5, 3, and 4 m1nutes re pectlvely, excluslve of tlme for d1rectlon§ i\
4 ) . - . o

B . ) . . .
\ ) . ‘ . P . . . ) ¢ C e
“ . . . E

. " Parts I and II L L " SRR
4 BN - . o . VR o - ¢ i . .
/ ' ' . . ) )'., - : ’, = . . o M' ,

O The purpose of Parts I and II was to test two basic elements of ‘ : ]

language - sound d1scr1m1natldé and sound ecognltlon* Given two (or more) e

'§»‘ IR PR

. ' \ T
’*1§peech sounds or sequences’ of sound, a competent speaker is able to- 1dent1£y AP B
e e ’ . . . R Lo
\ ’ . ' .
whether the two sounds are thef;ame or dlfferent Thls 1s d1scr1m1natlon ’ E

~>

Sound reco \itlon refers to therzs;llty of a spedker to 1dent1fy a speekh

. et e T

PN sound or sequence of. sounds,,us~ y:4 an'éx1st1ng referrent whlch wlll probably R
. S T
. 5‘ : .. . L. ,.' -0 ) : .
h ] . . o . Lo, T ,é S
, S o : et ~ Te e e e T e
. o . o . ) - ., . o o . ” KE g
. . ‘ .
: P 17 ! - RN "a' ’
. ® ., : ¥ Cee - - .
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S

.

Y
[y

.

lncluae 1nfo"matlon about both sound 1nd me:nrnp Boo;u e different Sounds

Y ,\, -

< :
. and. coMbantlons of sounds are SlgnlflCdnt in different’ langudgca, recog11tlon

- v
L

and dleorlnlnqtlon‘oi the sound° in Eng11sh avé an 1mportanu-usoect‘or

- . ] N ‘ 2 ~
English c@ppetence. Probably in prabtical terms there ic 1 Lttlc 1]ffPanC
L ] , . R \ . . ™ - a g »
in dlfflculty between recognition and d1,cr1m1nntlon
. - - &, PR -
) [ s . T 3 . ‘, . » a,- "
" Part I con31sted of.A5 mlnlmal pairs. A mlnlmal pair is two words
.o 2 . R . : Y 4

thqtvsound 111ke except for oxe phonemlc dliference, e-g;,‘XQ\t b1t> The

?

v, ' .

. twq;stlmulus words were a1d wlth mn 1ntcrv11 OL'ﬂDDrOle”bel* ohe sécond

~

. 4 . N a

between them. All items vere presentedhﬁy-the same voicen(female,adﬁlt).
) . . M ¢ . ": o .
The subject wus given 4 seconds to decide whether the two woyds were the same
. . . . . . ..‘ ' ! * . .

.

N 13
- . . .
or different, .and to mark his answer ty darken Lng 5 (for snme) or'D (for -

Al " ]
o . . b L

different) against,the‘item\on‘the,Answer sSheet,

»
LR

PPN
' o
\ -

'E&ample°1 -~ coat . coat” "s0 ol
Examfble 2‘-- bag .oa,ck - sl Dfl

P&lt,II also 1ncluded 4) 1t~ms and tested gound recornltlon.' The

K . l .

onice (adultffemale) flrst presented one word ' Then,-approx1mately‘2 seconds
. ! ‘0 LA
later, two more words wore presented by the same v01ce, one of wh1ch is the

‘ .

same as t;ﬂ?first word uttered : The vquect was to yndlcate, by darkenlng

| A or B on the ﬂdswer bheo 1g‘Inst the partlcular 1tem, whlch of the latter

-~ b

' .
two woxds lﬁithe sdme as, the flPBtJ. o - )y

0
\.. . o

The same voice used in Part I presented‘?il‘45 items.-
Example 1 -- poor . powers*® . "poor. )_ Al Bl
Example 2 -- tick- o . .tick.. Dick:' AN B

: u N S
' . ,'\° »‘ - /

© . .
: .

As a response technique, Lado (1961, p. 54) favours "\ .marking the

choices that are the same rather than those that are different begause

it approaches slightly -closer the operatlon of . language: ‘The ligtener .
1dent1f1es what a th1ng is first, _and then is dble/to tell what it is:not."

L ‘ -

.
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e

B

. Basis of Ttem Selection for Parts I and II PR

fvowels served as the bas1s for the test 1tems

.‘:?

e
3

~ . Gleason's 11st (1961, p. 50)

Envlish;consonants

)

/

[ o i
and nine

Mlnimaﬁx

'-“I'—M

o ?

VIT - Vowels

.

v

. 4 ‘ ¢

pa1rs viere then~50ught baoed on .the fOllOUan criteria

’ 7..contrast in initial and finql sounds ',:

2_1. front/back dimenSJong

AN, b - ¢

s

S .
1. «¢01ced/vo“celess contrast

/o/: [e/

Kl

examnle

-
_I / . -

v

" s example (a) pintbin ,

i o g e (b) lapelab .
’ ' . 'ﬁn '«,‘ s « v . 4 . )
. contrast in points of articulation, °~ [ ~ - ‘'
8 . - .
. o o, - 7, :
in~nasaly consonants (only N
XU . ) . -

ékamplef; sz: /m/ B - :._

N

.
<
-
« .
. .
»

example /1/ /u/ (ﬁ f‘ | .o ‘ ﬁ';;i .
o . . ".' '.o

o 6 See Apoendmx 1 for the list - ‘ ) ' L e o Iy

7 Consonants ‘are measurable or describable on three s¥iteria: voiced/voiceless,;
Ty - ; pointof tongue. contact, and degree of .cbnstriction (i,e. whether lung air .. |
oY ' . _is completely checked and then released - b/ /v/ ete. ,'— or is partially, 4

. PORRGETE
TR N 8

v Dconstricted -/£//s/ ete.).

A1l .nasal.consonants are voiced and produced . S

K point of articulation

with total constriction, so that the only contrast is w1th reference to

4

bl .

A\

the ™.

_ “Three variable? in the positions of the{;ocal organs are part1cular1y

2 significant in the phonetic description -of glish vowels. ‘The most

. 1mpbrtant is the position of the highest part-of the tongue. This varies ‘
e Ttn two - dimensions It may be r atively high mid, or low. It may also R

1rela'tively front, ‘central, o bavk., Note the difference in meanitig
between central (intermediate -between front and back) and m1d (1ntermed1ate .

/,

between high and low).

These two variables provide symmetrical charting

of the. English vowel phonemes

.
' L}
.

) "CENTRAL.
HIGK |

MID
LOW

FRONT
i
e!

&

&
.. ee
a

BACK

u

0"
2 e

)

X

. : . .
The third variable which is of importance ‘in English vowe\.l.s] is the réund-

-

in ‘of the lips.

In‘/u/ there is always wmoderate rounding.

-is usually: somewhat less, ‘but alweys ‘enough to be noticea

Bk,

In /o/ there ..

In />/ the -

- rounding is still weaker.

‘In some pronunciations it may.be .so slight as -

' - to be hardly noticeable, or even lecking. The front and central vowels

o are never rounded." * (Gleasdn, 1961, pp. 35-36) “#Not used in test materials
.- 'as~nat1ve speakers maintained that it does not Gceur -in Canadian English.-

- - . . »\w.
. : Y : . . e W . o
. . . R . . v oy
. -,;’. e A R e CheE
1 T A R LT
.
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e
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X 3
4’.
Jb
N
o
~
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-,
-
S
kA
*
.
[N
A
. .
i
" \
z;!
L
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¥
T
. I -
g 5
3
2 .
< -

“ERIC

;R

. I3 Iy . . .; et + ~ N -
L ¢ v 3 " E . .
- . . ! . > . N I
. , " . e N ‘ M . ) «
‘ . N . , . o 2 “ . ( . ) .‘. Y
. . | ) L ‘
>\ > ' P .'f‘ ' “'
. W e “ * * . R ’ i ' v
' -" Y E - 16 - ' . )
B ‘I:I ' 4‘"‘ ’ - . .i . ¢ -
. - , , [ . \ N - - “lil .
_ NI . ' . ) S
2 ' ' . 2. thh/low dlmen ion: S S
4..\'-_ . ' . . . ) . . ! N ) P
i ' " - cmvnple / 1/ je/ N : . ) I
- .7 . b ® . . . AR
T S S 1Y initial, medial ond fianl . o T
v SOt - cxample (4) it:eat . AR
: ) . . (b) bvat:but -. ¢ - e e T
fa a ,'/ . N ' ' R B ) o, . L -.°. o
' oL T S (c) wayiwe " =~ S ) .
v . . ‘,‘ L . . \ ‘ . .. ‘ > ,. - . . . . - e
1ength L o - '
> % T : . s 7 e . .
. ) . rnple (a)' th beat C P . N, e
. ( Lo - ' )
P . (’b) coats: cauvht AL >
t o . . :
\ SR M 5¢ uuc.lel (glldea)/nuclelg.,
By L s ‘\ e e:-:ample bite: bout “ .
| . . . e IS o : ;
i % ‘ . Coeh) puc’:le_}/single vowel‘
v [ A : : . .
- AR exam'ple but:bout Ca e . K
. ’ ) ’ § = . - " cL
- '\° ) 5 IIT £ Qther. Contrasts: I‘herev aJ;e other 515n1f1cant contrasts o !
‘ o S which wbuld. not be: covered by the above. v s
" i PR “ - An’ attempt. was ‘made. to 1nc%8dé theSe, too, - “
q;:.» .oy U+ ., albeit not comprehenswe’l')r UL . .
- T M &t * [Y " ' P
[ . ‘. ‘
R . N exaxﬁple.- (a) lamp ' ramp l‘ e .
) an .. ":_ . 7 - (b‘) art heaﬁt T . N ¢ o
N, . P » . . . “ . . e
| . 1"_ o - C _ \\ 1 '.» th‘lg_g: fhl&é '_' R ’
. . , B - . ..; o . g . .o
. ¢ LT T . . veal: wheél . . Cy
: . . R L7 S N
- W .o !
"9 Vor:l ¥+ semizvowel = nuclei. See-Gleas'on 1961 (pp.. 31, 35) for & 11..,b
) . . ) " o

C: astei' (e g., str- as in "street") should also hawe been 1nc1uded
. the list, ‘but have not been. Thls is a shortcomipg~ '

s .

wample from Perren (1967, p 2/,»){

. . A

o) ‘ .
These examples came from the autho:"s personal experlence in teachmg ’ 0

11 Engllsh as a second language. v o

[ . e . T
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' : Once‘ meaningful13 minimal pairs were found to satisfy the above - . o ,

‘ - ’ . . » . "'
condi’t/ions“’, three pairs of words ‘were made for each .pair. Two padirs

consisted cf one member of the minimil ‘pair. repeated, and the third was
P the minimal pair 1tself Example. ‘pin : pin ST b
) T L o . : ~ - bin : bin ' . S o e’

coo . . ' * _pin : bin ~ ;
- . ST . . . T LA ’

* The order was arbitrary:. Again, qu1te arbitrarlly, the two members of | i ) R e

the m1n1mal pair were almo..t alwa_;" written in the follo wlng order g . _ S ~

-

voiceless :¢ voiced, e.g., /¢ : b/ : ‘ ' e

L : .o . ' o / front,: back, e'.'g.‘, /m": n/ ;:/i: u/ ‘ |
' | - ‘short V : long V‘ .8, /i!: i/ . T O > ‘( e
™ . ‘ Generally, minimal pa1rs for the conSonants were nlaced first in the list, " o .

to be followed by those for vowels , Other elements tested were placed as _ N
- . B . . ERL i ) ‘ ‘ . . \ |
. {- T they were created. PO o ; L. VAR ' " : !

- o © " The next step was to elimi_‘ate those pa1rs which 1ncluded one T
R : t -~ . - T
‘ . member used on more than one occasion. For example <b1t> was contrasted R )
:. ' . .' . ‘, ] ': ‘- . . \ .. ,. v;
Y o J " with <bet> and with <bat> again. Thus, there would have been twd mim.mal -
A e o : ve o » o 4 R ;-.
.« . - ‘pairs which J,ncluded <bitd. R Co. :{"’ ., T . ~
o a . -~ " , . v C . AN
N L - ThJ.s process of ellmination left 94 pairs out of an earlier 102. R
L sz The first 90 pairs were: then.renumbered us mg a, table of random numbers / : :
. & . o . ‘®
This randomiZation ~helped to overcome any Jbias that might ,n}'lave occurred CoL

\ S -

(XN

4. ‘ by plac:.ng the pairs .for the censonants first, followed’ by those for the

o l"’" . . \44 ) : . L. L - '
; - vowels e ' ‘

4 \..v . *

Shw - o The first %5 of these pairs constituted Part i of the test and

-

’ ) . -
-

B | . o ? : . s . i .$ :
" the next l.}, Part II. B AR . o S B

N . . LN . ., . T

- 'l‘-’
l

13 "Meaningful" here means "thdse that are. a-cceptable as English word(s)

However, in the final test. there were two exceptions. bon, con. \ .
i . t 4 f . .
) ) i - 11. One pair (thaw : though) had two. differences. voiceless Voiced and
~ERIC" - o 0’ d (vowel sound as. in <caught> for want Sf a' better pair




s

13

. . A further step in Pant I was to replace a .word’occu:'ring in an. '

earlier pair, wi-th a word haviag the most nnmber of parallel features,

but still.testing the same element. ~ For exemple <vole> occurred with <foal>

m).n palr number 30 _— Pa1r number Z.-’ was <vole e vole> testinc' the v/ Sound ~-

Thus, <vole> was repla ed by <vote> and pair number 45 became <vote/vote>

ThlS st_ep__was taken to avold any lear'ung effect . o‘.

1
The f;grmat of 'Part II (examgle: ‘ cab - c,ab/cap did not allow ©

pairs o“ slmilar ‘words Hence y the list nhad 'to lindergo t‘ne i‘oilowiné
mod1£1cations beiore the iinal list was arfived at: )
¢ o ’ 4
-'1(a) Wherever-a pair of similar words occurred, the
- phoneme tested in that item was determined by
reference\o the minimal.pair in which thé word
originally occurred, and the simllar pa1r then -
- replaced by the minimal pair. .
.o "/ ’ '
(b) As was done- in Part I, if. any of ‘the members of uhe
minimal pair had been used earl1dr; -t¥e word(s)
S " o v was/were replaced by a pair testingx the same element.

One example of this process (1(8) ana- (v) ) was . 1tem number_ 46 which originally

‘was lab/lab - 'I‘his e replaced by the minimal pair Lap/labr. Since this .”.

o
m.inimel peir occurred in’ Part I 1t was repleced by cep/cab Sometimee .

P

this process resulted in retaining only the phoneme to be tested. Item

number 89 thigh/ hy ways mod1f1ed until it becane th‘stle/thJ. 111. Th1s,

1ncidentally, was the only example of usmg more than one word a8 a, member

°

of a minimal pair ‘

2;_ Once all the min:Lmal pairs were: thus rev1sed
- and replaced, one member of the pair was
randomly chosen as the first stimu]*.‘us.

Discussmn of Parts I and I _ o .
The ba51s\ for establlshlng test items for P,art 1 and Part II can be
c;{uestioned. The reason for de11bera°te'Ly sel ectin« the test tems flrst and then

-




-~

. <. randomizin.g and inéludin‘g contraSts that were not in the original list wad - RN

to ensure that at 1east some 51g1uf1cant contrasts llke 1 : r (lest :«rest)’

(Perron, 1967) ;& (bade : bathe) (Ladoy, 1961, Py 5?) Rere. mcluded- L ‘ ;. : _/“.
L ’ \.nuch contrasts, though they pose no ,/problerns to the native speaker, gwe~ : . “. . | 2
o~ ) ’ much d1£‘f1culty to a second 1anguage 1earner, the~d11‘f1cu1t Gepedd}ng on - . s
/the sound system of his lan?uage < IR - . \.

L4

AT Parts 1 and II had 45 items each as opnosed to less than- half

o

T - th'at number in ea ch of the other pnrts, because n'ecessarv pllot tes\tlng

'and item analysre had not yet been done A seéond reason, the more 1mportant'

° ‘ £ .
one’ theoret1cally, came from the nature of the study popula Llon, wh1ch was s

composed of at 1east 30 ethnic groups. . While a particular sound contrast

m1ght prove d1ff1cu1t to one eth'uc group, another group m1ght f1nd a dlfferent -
contrast to be more problematlc A large 11§‘t is more 11ke1y to 1nc1ude .more
’

s . . ) - ! o~

representatlve -problems than a _short one. St e -
' Lo ! . . T T . : . S . e
- Technigque - = . / ) Ct o L S

' - hd

'Lado (1961 pp. ?3 54.) 1n hls book "Language Test1ng"‘ says the
e ;
Y _follow1ng of the techn1que/ used above: , - S . . P .
- - o "This is an' excellent technique for class- - L .
o % ... . s . _roomtesting. For formal tests, it suffer’” - : . . .~ - -
Lo poc a * from | ‘the problem of all _two-choice tests: o :
oV SRR the effect of wild guessmg 'is quite heavy... : , _ L
" o4 as. for validity, it is more ‘valid' than even o ) <o N
L ’ S extended observation of students in their . . - | SRR
everyday use of the foreign language. ..'I.‘n SR -
the ordinary use of the language it is = : : o e
d.ifficult to know if the student has per—
S \ . ceived the sound contrast, guessed at t}_}e
‘ .- meaning, or understood from the. context
“rather than through the words containing’ the
‘ o : dlfficult sounds: In this technigue, on the
- o ‘ . other hand, we are able to control thg non- , L
' language factors and the language factors . _ : )
that are prfl.marfl.hr pronunclation WM : : : i

| (Lado, 1961,pp. 53 54-) R . - A

e

e e

A

..

15 If ‘we were testing ‘the igtegrated skill rather than the elemen*ts of v "

1anguage separately, thi of cou.rse, would'not be“an ob1egt10n. , _ ;; '

-




o -. | . . d . ) ) o .
Ty - 20 - \\ ) : . A . ) ] v
. ' b ’ * [ \ . .
: . [ : : . .4
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L . . PartII Vs e
: . . | o - | .\\‘ . . '
‘ Part III was. comprls-ed of 21. 1tems deslgned to test another as pect o ;
l of aud;tory d1s crlml'natlon - 1ntonat10n \ In-Engl~1sh the same str1ng of
words can be said. J.nh different: wa;s to meah d1fferent things. The Durpose

-

here was to see whether the subJects could \ilscrlmlnate these d1fierences A

on hear1ng a given. utterance. '

The mater1a1 was pre..ented on tape The subject first heard an
- utterance (pr1mary st1mulus) After a\vew seconds, he heard two more utterances '
(secondary stlmulus), wh1ch gave two poss1b1e 1nterpretat10ns of what he f1rst '

] s - /} .
heard He was to 1nd!1cate the- correct ch01ce by darkenlng A or- B, example N '

I want to.go home’. A, U Home is where I .B.0 It's I who want to ‘go
- ‘\Q : : want to go. = - home, not him.‘ N
. - = ) ] . . ) . le . .4. . . . ' ;
Format ~ - . ) ‘ ' ' : 0

: o ot

1 . ) “
In addltlon to hear1ng the two cholces, th’e sub,]ect also.saw ‘them - ot
\ M .
.0 paper. Thls was ,to ensure that the subJects were not be1ng tested “on the ‘ T~

Te— ‘

- N\ - ' .
‘ Z s -se ondary st1mu1us rather than on the prlmary stimulus. The p01nt of th1s was .o
J ' .

Co e to Qtermlné whether the subject could hear the pr:.mary stimulus correctly
| Thus, 1t was® deemed necessary to g1ve as many cues as posslble to the sub,]ect

, to! m1n1mlze his’ dlfflculty in under.,tandl the cho:.ces (Prov1d1nn' the K : .

. alternat‘\?.ves in a students'/mother tongue was not practtlcal nor .was 1t known
‘ _'V‘ . | how wel\I the conr:epts could be translated ) :/ . o \, T ., \
. o \\The dec1S1on to let the ch01ces be both heard and read was pr1mar11y ". - v
e ' | | determlned by the - ana1y91s of results of pllot runs wlth grade ,f{ve students . ‘
| ':i' - Chon.ces were presented to subJects in three different ways. One group -y : \
' only heard‘them, anothar only read them, and a th1rd group; both read and § o
‘ . heard themk A comparison of means showed a mild (/not ?}batlstj.cally Slgnlflcant) o

difference among the three traatménts in’ favour of "read and hear," when the o M

e .
: K . .
. W : . .
. b . . , o, . . w . . i . . Gg
L } ) . . o .o . .
SRR . . . R c N - . .

. . : -
LN - o . - R

. . . . : . : v
ic o . : . . . . . . . . . . B . .- - i ERAN
B . | P Y 'Y ., - . . .. . L . . Vo N - . L | - -
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o

overall groups, made up of‘ both nat1ve and New Canadjan etudents were cons dered.
2AEAL i :

However, there was no dlfference when only the native Canad}insx were compared } -

.The'dlflferences were attr1buted.to the. New Canadians. - ‘

At the theoretical level, »Perren (1967., p' 24,) feels that a .s_ubje'ct
is ".. .1is,tening with .a purpose..." when he ". .’._s‘ees' the‘ choicell_of‘ _res}?onse’ .
1.'.before or simultaneousl'-& [h-:eaang the statenient._" A_usubel £1964, p," 23)
agr‘ees 'that‘"Simu'ltaneous reading ,s_uppOrt: can -If‘tu‘nish the.necess:arv oues
for meaning...." .. i S | k : .

e . ’ I

Admittedly, seeing the choice at"the same time as. it is neard puts )

the. good reader at an advantage, ‘both over wthe poor reader and the non-reader

However, 1t is 11kely that even a poor-r?a-der cgn pick up certa1n cues, T
especmlly Lf he is also hearz.ng ‘the words Such a person may get J.nformatlon |
from e1ther or both hear1ng and see1ng Th1s muld p_ut only the non-reader
at a great d1sadvan'tag£e NAY »Las assumed that the study populatlon would‘ have

- a large percer[tage of re/ad‘\ers, ‘both good and bad, as ;pposed to non-readers

The only other practlcal ,way to ensure maximum cue1ng was b’y

. Nl ‘
' repeatlng the ch01ces ---:Lt was observed du.rlng the pllot runs w1th th1s treatment

——

I

that .the sub,]ects wefe very restive and bored since -there was too. much 1dle
e : '

t1me 5 partlcularly when both the prlma'ry stlmulus and. the secondary stlmulus

-
.

' were repeated A repetltlon of only the latter w01\11d have led ﬁo cognJ,tlve

d1ssonance, 81nce by the t1me the sulzject?lnlshed hear1ng the cholces the .

L INRY

asecond time, the prlmary stlmulus would no longer be ,"r1ng1ng in the1r ears."‘-‘]6

Fur thermore, repet1tion would have 1ncreased the artlflclallty of the llngulstlc'. TR

’

i~
w7 ; B . . .
" S v - , , . S

s1tuatlon e . " . ‘ _ . | 1) AR

. N
e . .

oy
s
W

16 ‘S‘ee'Hutchi‘nson\ in Valdman (1966,~p. 225) for a discussion.

NS




f“ tests, soec1f1cally the 1act that the subJect should be able to score )Op
fl.',‘ § by guess—work alone. . Lo IR RN
.Voice roo S

in -

[T‘f) » 'UnIIKe parts I and II, thl. part of the RISt‘was recorded

dlfferent v01ces, to get the effect of Standard Varletv. L o
o R . "Standard Varlety means. any v"rlety T
A S  spoken bty educated speakers of" that /} . .
- a Y . language from any of the regions where-. ~ . .. .~
-1t is spokew nat1ve1y " : Lo o
- ':1‘;‘* , “ - . (Lado, 1901, p. 47) e T ’

A'Torqnto.student‘is bound- to hear a var1ety'of>Engllsh spoken by his teachers .

'“and peers;_vTo-approximate the Standard»Variety,‘fivevvoices fromfdifferent

A

? e parts of Canada, one adult female and four adult males, were used

€

to_ﬁeCOrd

-the prlmary stlmulus.

-

'Voices‘were randomly assigned*to each test item.

The secondary stlmulus (the'two ch01ces'ior each 1tem), howefer;~

jwas consistently‘presented in the'same;adult male voice.‘

Ba 1s oﬁ Item Selectlon

Gleason (1961, Chapter 4), Hockett (1948 Chaoter 4% and Long r L

A ]

(1961 Chaoter O) served as the-basis'for'the items in'Part III.

1._ .

The

1n1t1al 11st cons1sted of 33 1tems, n1ne_of-wh1ch were deleted from the

frnal 11st as belnp non-d1scr1m1natorf

;he ba51s of pllot runs. These

were primarllx 1tems,wy1ch 50% or more of ‘the hlgh scorlng students got €
wronb or 1tems on wh1ch the low scorlng students d1d as well as. the

; high scorlng;students.,,- v ;,' } ’ ":n

A FullToxt Provided by ERIC

’ . . [

" - * S \.. . . . v i
- hetd . 4 ‘.k - . N ..:._” . . . ; / ‘ ] R .
' . i Y . '. _ .:
-— [ 4 - . . . o l
. v - ‘ e
'\_‘ S ) ‘ / ) . ) - 5
N A o ;
» 'Z' 22 - 3 R )
¢ ® » L N - ‘.
Two-Ch01ce vs Multiple Choice o . . {, « .
}' o The onl¥»Jjustification for having'a tWOAchoice rather than a -: : [\. :
6§Iiwvle ‘hoiceNtest was the diyf’ZultJ of gettln" more than one good Ty 5
' l : A l-\. .A‘ . .
d1str1ctor. Thus, Part III-suffers from the oroblems of all two ch01é , . ,,f\;
. b ‘ . .




......

3 had two mean1ngs each and the other two had only one mean1ng each.

-f

', The,1tems flnally $e1ected were placed in order of dlrflculty,

»

in an attempt:to lessen anxiety that“nght be assoc1ated w1th-th;san6vel

.,
test, orocedure :

v

R , -~ : '\7
o | // " Pgrt Iv.

- Both Payte IV and \U tested vocabulary. dere again. the words were

llmlted to the first “OO words of the Lorge-Thorndlke count Part lV“ya/

Aa test on content1ves and 1ncluded six words each of which have more than

[y

&

qne mean;nO. “The testees were. g1ven twelve 1tems whlcn gave meanlngs of the »

six words. R o A : _ .J‘é'
Example -= 1. part.of a play | A. head - . ,
2. a bill presented - B. act .
. in’Parliament ‘
3..a'part of the body. c
above the neck . J e
4. to do something N
Format ' (l T S o , ‘: ) ‘

Thls part was a paper and pencll test and took the form of two-

llsts, A and B. L1st B gave the test words, and list A the mean1ngs Thls

reversed order was determ1ned by the requlrements of the optlcal scannlng

’ machine nsed to score the answer sheets. A change in the order would have

resulted 1n the answer sheet haV1ng twelve ch01ces The subJect thus ggrst

; 7»read the mean1ng, and then found the word that fits the mean1ng

Out of the six test 1tems, two had three mean1ngs each two others _"'

\

s

4 -
-« -

Basis’ fo Selectlon . , o o Y

, Slnce the 1nterest was 1n words whlch had mpltlple meanlngs (and

(3

T there were not too many 1n the llst of 500 words) 1nitlallv only seven 1tems -

zwere p;cked, The Conc1se Oxford chtlonary provided a llst of 21 meanlngs

e . . e .’

4




)

"

-~ that could be,expressed using the basic 500-words.

. (08, P

L4

A\

- » - ) . : !
. . : N . »
L) - X . . ) .
. '(' L - . o
. . e .
. . ~—l

o ' . :
_ . - VA -, 2L T~ .
“ L . . . . - : .
’ . . .
.

-2 - . .

Ttems iA both & and -

s .

‘B_which;‘on the baeis of pilot runs were'either.too.eaéylor;top difficult;

were drooped.

The.final test therefore, had'six test items and twelve'bhgices

- for meaning.

T N © Part v~ _ - ‘ .

- The difference‘between*Part'V and Part IV -was that although both .

‘test vocabdlary,dPart V_teSted'functoré. Functors are not only one of the

ba51c features of 7rammatlcal olcnalllng in modern English, but pose

partlcularly difficult pxobleme for both the learner of’ "lelgb as a second
)

language and‘the ¢hild from a low socio-economic level.. Scbutz ?nd ‘Keisler

. r t e
213) report that their results ".

e
'1nvest1gators that lower class cb1ldren are most def1c1ent w1th functors"

(as compared with nouns aqd verbs)

..support the findings of cther

The subJects were glven four fun“tors and twelve ch01ces, each

of which was a complete sentence when the blank . was ‘filled in with a functor

& .o /
' Example -- It's tlne bedﬁk A. for ’
L. . B. after
. ' C. out
) R o N D.‘valong

" Format
- . . \

fﬁe-format was similar to Part IV. One functér was 'the correct

“answer four timés;_ two: functors wekre the correct choice three times; and,

'the other two-were used twice. ‘ . ,

.

Ba51s ofeItem Selection
. Y
were, againg,

¥

Ki

l“

The cr1ter1a determ1n1ng the seleciloa of 1tems in thla section

T

(a)»test-words were“to be.from the Lorge-Thorndlke llst- .

(b) sentences in whlch the words - occurred were also to be .

1. .

1

made up. of words from the’llst

FE

.
. .
P A

L 4




+

in attempt (based on common knowledge) was also made to ens: .thet the q‘ S

concepts in the choice items were'as'"common" as possible.
. . * . ) - N . N .
¥ These criteria initially provided'a listjof sig-teet items and

5 . . -~

. S . . ~ - :
22 choices, which was reduced to four test 1tem= and’ tqelve choices, after ' E

elimination of the easiest and the most'difficult ones on the busis of- ” o
. . ' :  ' : \ "
pilot runs. \ .

'

= - L. ™, ‘
. . .
[

. . Part VI con51sfed of ten items des ,ned?to test 1diomat1v ugage.

Idiom° are different from VoLJ‘dl ¥ items-in that the comoination of a

.

particular sequence of words.carries a meaning different from the meafnintr

.
» . ®

of the individual words that mike up the igiom. Engli h“emolovSethis o ' lb

[y

.technque of idiomatic usaée heavily,’ “and therefore a grasp of this element

1 to P B

.

1

“is an important skill. = - ' N

a In-this section, which was also paper and peancil, pos sible meanings
L : i

! . !
' ., "1‘.‘ . ot

of each idiom were provided. The'rigorous reqﬁirement of limiting the :

vocabulary in the choices to the Lorve-Thorndike list. had to be given.up here

4 .
.

for stylistic as well as other reasons. It was simply not possible to make up

. .

K - four choices for ten items within, the range of ‘OO words. However, an attempt

-

‘ ‘ . . . . ‘ W .. (A T .
was made to.keep "outside" words at a minimum. Again, the choicé was-indicated‘ A
. . . . L - Y

lby darkening A, B' C or D. - ’ .

Example - Nhat is the meaning of ... o - , e
. ! . i .'v> . / ¢

1ﬁ’ I haven't seen him for ages. A.. L'haven't seen-him

v _ : , . . for some time, ‘

S T B ’ .. B. I haven't seen hin - .
T C . PR : o . oo ,Since he was four._ A

‘ _ v . I o C.JjI haven't 'seen him - f'5~
e Y i o AR . ... for aifew hours.. - R

. T S _ o S N haven't seen him RSP
A oL R N PR © ' since the meeting - | -
i S R S S S, at which he spoke B
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Basis for Item Selection . )
- Test items were ihvented as. ideas occurred since a good list of Lo .
idioms could not be located. ‘hatever the biases in this process, in the .
. ! [ . : . - P C :
v | . PR »
pilot runs, ten of the twelve items originally selected were found to be.
disgoriminatory, and were retained in the test. Again, the items were placed .
‘l ¥ . 13 ) » . ) ’ . o )
: in order of difficulty. The four answer:choices for each item were randomly
t : . . . o
. [} . . .
.. ordered. . . g
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to develop these strateglee;

di}ections were given‘ If the purpose is to test the. student's knowledge of

ld1rectlons. A chlld whose Engllsh competence is poor would be unable to understand

CHAPTER IV - A PRELIMINARY EVALUATION

»
™ . . B

A : . . = . . : ' :
.« _ . Within six months of beglnnlnc to look for a way of assescing.
. * \ rs 1]
a person's use of Engllsh, the materials, in their ‘bresent form, wore “repared

.

’for adm1n1strat10n to an- expected student populatlon of 6 OOO The shortqbe
:of t1me is not an excuse, but it 11m1ted the amount of llterature that coula, x&

, be revLewed in advance and the amount of mateflal that oould be dcveloped

“e

Pilot work with materlal. was minimal and Ltcm anuly°c°9w1ll wait untll it 1s

. determlned whether there is any cont1nu1n5 need for the test materlals.

L

..

O e Shortcomings : o Ce

.oy v . . ’ ) :
1 P o , < .
Where's English;Structure?”' . T . T e T

hrammatlcal structure const1tutes an essent1al sub—svstem of language.

Y AY

Any language test which does ot -have a section réqulrlng this knowledge‘

133

'.should be considered thoroughl} unsatisfactory. On these grounds alone the

materlals must be deemed 1ncomplete, for they do not have 1tems on structure..

Strategles for such a sectlon had been outllned however, there was not time

s . . ,n

"I don't understand vour'directions." o ‘ . o ' .

_One'area requiring.furtler research deals with. the language 1n whlch

8

kY

Engllsh, 1t must be done w1th carefully selected test 1tems and not with

' standard dlrectlons. Otherwlse, 1t becomes an e\erc1se in understandlng

instructlons in Engllsh A solutlon is to glve 1nstructlons in h1° mother tongue.

P ". f e




In the present . study with over 5, OOOIStudents~whose'first
languages represented eighteen or mere linguistic groups, such a

- proceuu_c “was ulmle out of tno Lues tLOL Cap tle tc t has tape LC&JIdFd

oY A

instructions there is a pOSoiblllty in the future of prepariag separate

_ tapes with the instructlons in olfferent languages. Tnls area (glulng,
directions ina language other than the language of the test) hns not,
to the best of this writer s knowledge, drawn the attention of researchers

- The_effects_of giving dlrections in the subJect's mouher‘tongue requires
research Certainly anuAtest.translationsfought to be sta“dardized. The = :
“onus of translatlon should not be on the 1ndiviuual school that administers A
the test. It must come in the package |

I. formal feedback from the schools indicated that the taped

instructlons were difficult., As a result of pilot work, tne‘taped instruc— - v
tiono were completelx revised twice. The major difficulty is.not yet
known. howeven the medium 1tself is suspect‘ Taped tests are so novel o _ 2" .
- that it is quite conceivable that ‘they interfere with the mental set for “

‘test taking which,Vorth American students have developed.' Actually, the
mAJOr complaint was that the taped material took far longer to give than

‘the’ actual playing time of’ the tapes would’ suggest Prellmlnary examination _

of a handful of answer sheets suggested that once the students were worklng
< ' w1th the test mater1al from the tape. they had relatlvely feuw problems

The Tlme-clock is North Amerlcan!

“}¢§F- f:‘ - North Amerlcan culture is a strongly t1me-or1ented one. The v .f
»..- . \\' - B

oL ' Canadian—born chlld who has been v'elred in such a culture flnds no problem

S 1 . =-or at least no surprlse -- in f c1ng a test wh1ch has a t1me lunlt :

However, the New Canadlan subjects of our study may not have been -

;necessarllv t1me—or1ented, partlcularly if tne"wcame from a non—1ndustrial




LT

“in which sub;ects are givea as much t1me as they want to snswer.
°. . ¢ : v N . . ) '

* . $hould be stipulated.

M .. - . . . . ' N
. R . . . -
ﬁ’ L . . " . v.' - P
- R . . . ! °

. buckground. Under such clrcumstances a speed test may have evcxed J“Alﬂty ’

in the subject which could serlously_lmpede.hls test performance. (Studenf"

fror‘cer+°in Canadian'sub-cultures are.also peralized-hy tests that insict

<

ot speed ) ) [- S . . . >

Ihus, it is’ suggested that the E.C.T. be made a "power-test "

,

f course,

L

nothing in.the content need be changed for this-purpose,ionly no time

This could be done if the test werevadministered’:

[=3

on an 1qd1vidual basls o -

T‘e ef’ect of timing on performunce also requ1res study The »  °
ouestlon is partlcularly relevant to the recorded part of the test what-

ever the cultural background 1t may be best to respond wh11e the stimulas

p
1s st111 rluslns in the ear.’

How Valld is the Word L1st°

S #

Tn° ertlre E.C.T., WLth the exceptlon of & few 1tems, WaS

i

based on the Lorge-Tnorndlke list of the flrst 500 words (see pp. i1 .- 12 ).

A better list of words would be one based on a representative sample of

r ----- - Y \ 4 .
nat1ve Canadian Ilfth-graders, drawn from varied ethnic and socid- cultural

groups Flfth-graders are suggested because Grade 5 was the lowest grade f

1evel in the study To make the E.C.T. applicable to lower grades that

partIcular age group should be sampled to ensure that the words used are

LK

within the students' grasp.

€

Another advantage in work1ng from a new word 11st would be that th1s

would permlt the use -of the flrst thousand words, w1thout serlously under-‘

mlnlng understandlng W1th the Lorge-Thorndike L1st, 1t was with. 1ess

.

certaﬂnty that additional words could be chosen from the second 500 wqrds,_

s1nce uhejlist 1s outdated The use of 1 000 words would be a valuable

'ladvantage that would enable the secondary stimulus (particularly in Parts III

f and VT) to be worded less awkwardly.; ;‘nffif:”i‘;IL].f","ff ' g{4;3a7:1'ffu'bf

-t

e




; . E . s . ' . . " ¢ .= 30'-‘- - -“ o

‘; o Words lot in First. 500 of List. Lhe original'intention‘of

’

restrlctin& every word in the_ naterlals to the first ﬂOO wozds CJJld not
e .

L be 1mp1emented completely because of problems 1n wordlnp Thus, 1n quts TII |

l'and VI, the =econdary st1mqus was not always restr1cted to the llut, 1lthou~h-

~ . -

an attempt was made to ensure thatgsuch was the case in Parts IV and V.

. It.must be reported that a few tlmesﬂuords f?om the 11st‘of i
: o 501 - 1000 words were used'and even a feWJother_uords, Some of.these;words
’ f} .o are‘given helou' . - | , :
® ' v : doubt, hen, chipmunk, cat, cupboard, spent ”Communlst

o]
Y

Yl e : = “ -
SN . . un-, -iAg, -ed-were some other’ un1ts that were used With words

_ V\Trom‘the'list. The words outside the list weré considered to be familiar
{ - Y N » . ;
“enough in the day-to-day life of the native Canadian subject.

Your Bias is Showing! = =

e

e . . -

R o f‘.inal ‘shorteoming was that test items were deliberately and .37

50801f10u11y chosen and thus may be b1ased 1n some way Although the

instruments' va11d1ty can be questloned on these grounds, such select1v1ty

‘ . was necessary. ngtS do not ex1st from whlch the material for the'particular
', . comnonent parts could be randomly drawn " Such a random selection wouid.not

_ensure ‘the 1nclu51on of all 1mnortant llngulstlc problems. The selection

. ] .
Coml L : -
f .

st111 does not adequately recognlze the v1ew»that certa1n 11ngu1st1c sounds

N,

and combinations ‘carry more meanlng and functlonal load .than others
3 P Y

g ok S 'h; One particular problem of” item selection in’ language tests vas -

p01nted out by'Lado (1950, p. 79) ' ” I o

o~ ._f “Trying tests on native" speakers of a langu-
: - age will,show some of the things ‘that shauld

AR . , ' “be left ‘out, of the tests, but it does not

CE K ) ' tell us. wh we_shouldfput.into them."




1 Text Provided by ERIC

. . . . . : ‘ -31 F‘ ' ) . ' | i} N '

- ) le‘flculties in t e selectlon of ph onemlc contrazts mre }a R
by Perren. (1957, p. 23); .
SRR ."...data is available in thé relative frequency of - ’

' " occurrence of pheonemics in particular varieties of
‘tnglish, but these provide no certain- indication.. .
. of the relative functional load which they carry '
[ . ' . ...selection of significant contrasts become part- ot
) : icularly difficult when ‘test...has to be designed .. . '
for application to students w:.t.h varying mother
ton*ues." .

c . : F;‘uture)Usej ] ,
- ‘ « .

~ .

~ Twronto has an e)-.te'x...:we p*'or T 'foz- Ne\_.z Cannad i’m‘ netruetion

- - -
W N '

‘in Bnglish as a second lnnguage. To tlﬁe be"t of' this wm.tor's "nunled 2e,%
- . . » .

. L
“

hovever, there is no (standard or non-standard) test used 'to determine the!

students' ‘level of competence in/English. Probably none suits ‘the schools

t . v,

réjuirements sin_c'é most language tests are designed*for students who nlready

have a fairly high level of English c_omp,etence.

"Cne value of the EC"IL liec in its_potentia‘l use with.studer&s
N . . " o -
who arrive with a little knowledge of English. Since half of the Test wes

K3 i S ) * V : ’ s " - s 's s . » .F‘ . N
auditory, ®ven those students w‘ith no wrlta.-nf-*,or readlng ability in English

could be tested: Further, the Test was co*l truﬂted on a sliding scalé of
- : — 3 ) ]

dif‘ficp_lty. The New: Canadmn who 1is able to answer onuy z’lt..: Izmq fI N
. (phdhemic-co'ntrast‘s) possesses less REI‘IIS”llSh cox;npetence than one who‘kca&h _
anéwer Pért-iII (‘intonatioh) . A..'s‘tudent who cor;ectlv ans,we,rs P.urt VI | .

o -
- (1d10ms) is certamly more - advanced than the gne who stbps “at Parts IV a’rid& v

(vocabulary). Ij:. should be reiterated ‘here that 1£‘ <'ucH u.,e of‘ the instr'u:rieﬁt

)
were to be. m‘ade, the dlrectlons hould be given irm the naﬁ 'languarre of.
¢ ) B ‘ . )
the- student. . o L . T
. N : ‘ : N \. . )
- ,’. . - L . : 3 .

17 Data are avallable on the functlonal load of the commonest words.
(oee, for examnle, Lorge s (1949) semantlc cou.nt )
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{AFullToxt Provided by ERIC

o Department on spec:Lal request

4

- - ° " .
[ y
. .
. ‘ I . " a .! . .
s - 70 - -
. i - Lo
\\ . - ~ - - . .- N
4 \ N ’ .. .
. LY . . - . .
. The test may eventually be useful for several purposes, includijng

programme placement, diagnosis and even possibly as a measure of achievez
v . - . . . . . o "

. . . \ . .
‘ment. These possible applications would require wormative data and slso

- modifications and extension of the materials. _
. P f . . 5 . .

\ - ol

. ’ ) . . .
Closing Exercises , ‘ : o
. . ¥ - . ™ ,
« The E.c.?. is far from perfec*ion. It was an attempt to solve
~ . + ' . N ) A [ . )

some-of the problems of testing English as a2 second langunge.  The major
‘ . R ) ) ) K L . .

contribution, it isfelt, was the break from th’e-{raditiond'l patterns used

K]

+in "current 1an’931a.0e tests. The vocabulary was limit’éd to the most f‘requently

‘used 'words. The testm" s’ltuatlon could be managed by a student with a

Ly

Iimited number of Engllsh words at h1s command. *It is hoped that these tests _

: of language w111 be unf'orrel'xted mthﬂntelllrence. . v ST

w . . A second cont, buttlon mav be the shlft of emph te.te 'tin'

- . i

lmgua e Skllla without reference to the classroom. ..-\n.,wers about the value.

of’ the test and further relevent data \u.rll follow. f‘m ana13s1s of the res u1 ts

'of the E'C T as adm1n1stered to the more than 5 000 students as oart of the -

f
‘ “Iew Canadlan Study is planned as a separate- reportm - /

L K M : o o Cl
. .« o . T S N

’ e -

18 \The materlals used in the E C. T. wlll be made avallable bv the Research

PN
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,4-3 ] [y . , ., . > S

] o
A ' List of En gllsh Consonant Phonemes as. leen by Gleason (1961, D. 90) T o
N SN I (See Footnote &) . ‘ I R T

R - o/
_ | N,
/e

/a/

/5/
/t/

. L . . — 3 [ .
v, eI .- L
L ) . \
i .. o

4

few exceptlons .

/x/
/el
/C/ /""

o Co e

Ish

/h/_ -

38

*

<\

the. underlined goﬁnd in ’

9 ,

. b

"<Qin}_ﬁ .
<bin>:'
<tin}
<d1n>

) <kin> <cat>
. <gone>
<c_heok> -

<jeep>
<fin>
<yictory> -,
<thin>

_ <this>

@)

<zone>.
<shun>

Lvision>

<mar>
<man>
<sipg> °

<Live>

<ring> |
<win>

 <young>
<tat> |

. ‘l

| Although most of the examples above have been in- 1n1t1al
p051t10n, phonemes occur in ;Lnitial medial and f1nal p051t10ns, with a

For example, /17/ doesn't occur 1nit1ally
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*APPENDIX 11

- Recommended References

The follow1ng three books on Lingulstlcs have been

wr1tten for the laJman.. These books nresent the materlal in

-a non-technlcal and attractﬁve manner: . B '

"_ Hall, R. A., Jr. Llnggistlcs and xour language.

-

(Revised edition of Leave your language alone.)
- New York: Anchor- Books, Doubleday & Co., 1960.

.

Saolr, ‘Edward. - Language. New Ybrk‘ Harcourt Brace'f

& World, 1921.

Scarglll M. H, & Penner, P} G (Editors)' Looklng
at langgage. Toronto° W. Ji Gage, Ltd s 1966

©- 3
!

. R . o :
Periodicald and Journals S . - PARY

o

Englmsh - A New Language Commonwealth Office of

~a£ﬁucatlon,v8ydney, N.5. W.y Australla

W

o .
Engl;sh Eagggage Teachlng. The British Council,
65 Dav:s Street, London, England.

English Teachlng_Absfracts. The British Counc1l,
©o 65 Dav1s Street, London, England.

”Engllsh Teachlng News "The Br1t1sp Counc1l,
65 Davis. Street, London, England. ' o

_aLanguage Learning: A Journal of Applied Llnsulstios~

1522 Rackham Bulldlng, Ann Arbor, Michigan.:

Linguistic Reporter. Center for Applied Llngulstlcs,
. 1755 Massachusetts Avenue, Washlngton, D. C .

M. L Abstracts. - Fullerton, Caiifornla.

The- Mgdern Language Journal.‘ Curtis’ Reed PlaZa,
' Menasha, W1scons1n o ’

N. A F.S.A. Newsletter. National Association of .
Foreign Students Advisers, 500 R1vers1de Drive,
New York: 22, New York.

3.

bR 23

-List from Finocchlaro, 1964, pp. 140- 141

Not 1n F1nocch:aro s llst.
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