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’ « ' ERIC/CEM N .
[ , . e The+Educational Resources,Information Center (ERIC) is a national infor-

. mation_system operatéd by the United States Office of Education. ERIC
’ serves the educational community by disseminating educational research re-
e ’ o R | sults and other, resource mformatlon that can b/u\scd in dcvclopmg more
effective cducatlonal programs.
- . The ERIC Clearinghouse on Educauonal Management; one of ﬂghtccn su\ch
units in the system, was established at the University of Oregon in 1966. \The
Clearinghouse and its seventeen companion units process research rcport,s and .
\ : ’ " -journal articles for announcement in ERIC's index and abstract bulletins.
. . . Research feports arc’ announced in Research in Education (RIE), available
- . v in manylibraries and by subscription for'$21 a year from the UnitedStates =~
v, ’ . . Government Printing Office, Washington, D.C. 20402. Most of the documents .
' o " listed'in RIE can be purchased through the ERIC Document-Reproduction - )
A ~ Service, operated by Leasco Information Products, Inc. _
o Joumal articles are announced in Current Andex to Journals in Education. - '
. . . . CIJE is also available in many libraries afid can be ordered for $39 a year
S . ) . ' . from CCM lnformatlon Corporation, 866 Third Avenue, Room 1126, New .
\ . o Coe York, New York 10022. Annual and semiannual cumulatlons ¢an be ordered . -
’ separately. s
oo Bcsndg:s,proccssing documents and journal articles, the Clearinghouse has’ ) , ;
. oL ¢t - another major function—information analysis and synthesis. The Clearing- A e
' house prepares bibliographies, literature reviews, state-of-the- knowlcdgﬂpapcrs. T !
i . . and other interpretive research studies on topics in its area. ) . e e e

: o | " UCEA o o

/ ' ' *The ‘mission®of the University Council for Educatiopal Administration i is
- . o to improve the preparation of administrative personnel in education. Its
. ' ; , ) membership consists of major universities in the United States and Canada.
UCEA'’s central staff works with and through scholars in member universities,
/ . to.create new standards and practices in admmlstrator prcpar.mon and to
disseminate the results to interested institutions. .
UCEA's interest in the professional preparation of cducatlonal administra-
r . ‘ - “tors includes both continuing education and residegit, preservice’ programs C:
J : Interinstitutional cooperation anG communicatiori are “basic tools used in
i dcvclog_l)-ncnt activities; both admrmstrators and profcssors participate m
4o _ e projects, ~ N .
/e T g ; . The Council’s efforts currcntly are divided into six arcas: dcvelopmg and -
: ’ i .. _ " testing stratcglcs for improving administrative and lcadcrshrp practices in
i, - school systems; cncouraging an cffective flow of lcaders into preparagory pro-
/ . o gramsand posts\of educational administration; advancmg research and its -
w« L dissemination; provrdmg information and idcas helpful to thase in universitics
responsible for dcsngnmg preparatory programs;: integrating and rmprovmg
« - preparatory -programs in specific arcas of administration; and developing and
evaluating the. Monroc City URBSIM simulation and support materials.
\ SN
Q R - i k . v '\\ . 2
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Foreword =

L ) B . - b S
: ' . St ’ - i Ter ’
. . s . . . - - . - .
L] T . . . . T . ” . . -

KR A . During the last decade, programs to prepare educatonaliadminis-
y trators have undergone considerable change. Growmg specialization
v in the field ‘of educational administration resulting from ‘new
' . . knowledge production (for“example, operations research) is one
rcason for the program change. Another is the continuing seafch
~ for more effective patterns. of field experience, instructional t-
method, dnd content in preparatory programs. R
. L Because of the varied changcs achieved inn preparation in different
N . universities, those interested in desngmng or updating programs T
today are faced w1th a grcatcr number of options than was the
. : " " case ten years ago. A majorpurposc of this monograph scries is to
_ ' shied light on the various options now available to those interested . ,
. ' . a in administratbr .preparation. A second purpose is. to advance ¢ *
- L . ' . general understandmg of developments in prcparatlon during the . '
R past decade: The scries is dlrcctcd to professors, students, and : . c. <
- " administrators interésted in acquiring 'nformatlon on vatious as- N -
- pects of preparatlon : ‘ '

o“* . - ] . ) L]
;

vii o S
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T .r‘.'*__-ww¢»~,~.q_-‘,~_.‘\-.--,«...___ . ,_‘, T

- reports that in recent yc1rs remarkable progress has been made'in _

2

viii
B . ' -~
Each anthor in the series has been asked to define the parameters
of his bllb_]cc[ rcvnc and analyze recent pcruncnl literature and
rcsmrch, describe promising new practic¢s’ emerging in ‘actual
training programs across the country, and I(lcnufy l\n()wlcd;,c gaps
and project” future deyelopments. The papers in the’ series were

planned and- developed cooperatively by the ERIC Clearinghouse

on Educational Management and: the Uchrmy Council for LEdu--
‘cational Administration. The. editors of the serics hope that the
" monog: '1phs will prove yaluabie to those interested in understanding

,and -assessing recent .and projcclcd dcvclopmcnls in preparation.
In this monogr'lph, the second in the, series] Richard Wynn

dcscr.bc_s the-varicty of new and innovative instrirctional methods .

and materials being used to prepare educational administrators. He

the dovclopmcnt of qu’onvcnuoml mslructlon';l techniques, in:
chuding laboralox:y training, case mclhod simulation, games, and
independent stu

Dr. Wynn is’a profcssor of cduc_}'mon ‘and chdirman of the
Department of- Educauonal Administration at the University of
Pittsburgh, a post he has held since 1967. Dr. Wynn posgesses an

-

“extéhsive and diversified b'\ckground in cducallon, hav g served

as a classroom teacher, sthool supcrmlcndcnt board of education
member, researcher, and profcssor. He received his bacficlor’s degree:
in 1939 from Bucknell University, his master’s ‘gree in 1946
from Bucknell University, and his doctor’s degreg in-1952 from
Teachcts College, Columbia University. )
The author of numerous”publications, Dr. Wy n has written
extensively about such subjects as educational technology, htiman
rclations, organization, and staffing. Anfong his recent worksare the
seventh” edition of American Edutaiion, coauthored: with Chris

DeYoung, and a monograph, Instructional Technology and the

School Administrator, coauthored with others and published 'by the

AmcrIC'm Association of School Administrators.
o
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2 ‘ . ._g“\‘ . v . ' .‘_.r - _f ' ' . *
' _ .~ Whercinthe cducauonal cntcrprlsc might oric cxpcct to discover S _ :
the most effective instructional methods and materials in use? Rea- i -
: son might dictate that professors of cducatlonal administration, by ' o,
- . ‘. “the very fact of their particular spccmh/auon, should be masters of /
' * pedagogy and curriculum development..-However, the 1960 year- - . o
7 : ! book of the American Association of School Administftors —~ . . ,
! (AASA) mcnswcly criticizéd the .instructional mcthod and content o
of courses in school administration: . T
The mediocrity of programs of prcparation comes from the sterility of
methods reported, Instruction is classroom bound; administration is
. talked about rather than observed, felt, and in these and; other ways
actually experienced. Where the student should be * ‘scared” by expo- .
‘g ~ sure to the facts of administrative life, he is instead bored by thc tame | T o
) fare of second-hand success stories. Where the student should’ be fat.- g ’ . .

. ‘ . tened by a rich diet of multidisciplinary fare, he is starved by the lean S . R
2 - ) ol offerings of provincial chow. (1960, pp. 83-84) : '

. ‘Oplv Tour years later an AASA survey of prcpa.ration programs:

' ; | . 1 - S

ERIC - . | g
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for administrntor-s indicated the changes that were taking place: '
. \o )

‘The use of simulated situations, game theory, cases, theory dtﬁclophfent
and problem-oriented seminars, in addition to or without the usual : - .
textbook- lccturc-dnscussn(m technique.,is mentioned in a majonty‘,cli\thc B /J \ -
questionnaires (from 212 of 289 institutions offering graduate work |

for superintendents of schools) even though .no specific question was . ) ‘
directed. toward these approaches to learning. How prevalent they areis . | o i
unknown, but, they certainly form a part of the frontier i in thc tcachmg_ ) : A7

of school administration. (1964, PP. 44-‘45) : - !

The, one thing that the surveyed profcssor\s insisted on”re- *. o [ k
) portmg to AASA was that they are using a”variety of ncw teach- -
. B , ing mateglals and techniques. A substantial amount of snmllarly
pcrsuasnve evidence discloses that remarkable progress” has ‘been
)t .. made since 1960 in the. development ol- ifistructional methods -

. ‘ , ~ and materials for programs in educatlonal admlmstratlon ‘ o r '

-

L ” . ' . ! M ) - . . B
- SCOPE AND PURPOSE - - o S .

‘This monograph deals with the deveélopment of some of the .
 more noteworthy unconventional methods and materials of in- = -
. ' " struction being used in the preparation of school administrators, =~ - .
- ~ Other monographs in this series deal with’ the use of computer- -
., ~ -assisted instruction, field experlences, “and inservicé training for _ .
.school administrators; therefore, these mcthods are not mrluded : °
_in this discussion,” - - N
Another limitation of this monograpn ' deserves mention. The
development of instructional methods and materiils contributes -
. -not only to the preparation of schqol administrators but also to . o s
. ‘ . research, theory development, scholarly thought in administration, - '
‘ and various managerial aspects of preparation programs, such as the
selection of students and the assessment of their performance.
This discussion is limited largely to consideration: of instructionat _
- contributions to administrator preparation, although brief attention : e
is given to several of these other matters, partlcularly in chapter 4. L . T
It is hoped this monograph will call attention to some of the
. ' N “more noteworthy unorthodox instructional methods and materials
- for preparing school administratots. The dissemiration of [ promising
‘instructional practices may be quickened by-the identification of _
. persons, organizations, and institutions associated wnth some of the ,
. : prototypic developments Although the literature on this topic was ‘- .

/ . : . _
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' o . «Introduction 3

- " scarched dnd alt member institqtions of thc'Univc_rsi_ty Council f(_)'r
' Educitional Administration wére inVited to contribute materials,
space limitations and "the fugitive Eatu;c of much of the descrip-
- {ive material preclude all prototypes being included here.. -
. . : ot Chapter 2 provides a historical perspective on the topic and.
X ~explores the ritionalg that supports the accelerating development
o of innovative instructional methods and materials. Chapter 3 de-
" scribes new instructional methods and materials under the headings
laboratory training, case mcthod, simulation, gamcs, and indepen-
et study. Chapter 4 deils with some current problems and issues
refa-ing to instructional methods ‘and-materials and forecasts fu-

- | lite tronds: A bibliography calls atteritipn to literature related to
: : the topic. . : : '

’

v PR , o DEFINITION OF TERMS |

. The nomenclature of unconventisnal insgructional methods in
. A ' ' _management training is disorganized and imprecise. The -term case
; ' " method is onc exception, since it carries a rather well-understood

. connotation of both material and method. However, the sophis- -

- . \ tcation of the method, is,-as with most instruction, a functiop of

the instructor and learner rather than the matgrial.:

‘Beyond th.i"s term, the nomenclature becomes rather murky. For b

- L - ‘cxamplc, in astrict sense the term simulation specifics a process by
' . which instrictipnal material or a learning activity is-created. As
_ -." such, the term tells' us nothing of the instructional method em-,
. o ployedin the use of the material. The terms films; games, “cassettes,’

: . - * videotapes, and resource banks also specify only the media and tell
‘ us nothing of the method, content, or objectives of instruction.

" The term human relations laéoratory, is unique in that it suggests

. content, but the term laboratory is so vague T this usage that it.
- covers a wideydricty of methods; that is, the faboratory method

may be used ta generate learning in any content -area: Again, role

playing specilics an activity that may be used for learning, bu' tells

S us nothing about instructional method or materials. N
- These matters are treated ‘here as reminders of the communica-

. . tion problems that exist in dealing with instructional methods and /
materias. They also suggest the impossibility of.establishing orderly * ¢

and exclusive categories in the discussiohﬁthatféllows.. o

[

-
¢
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In spllc of these dllfu.ulllcs, it is necessary'to provide some dch- ) . .
nition of the nﬂ:lhods ol instruction dlqcusscd here. ' = -~
. v . 4 .

~ ° N

LABOR:\’IORY le\lNlNG

Lahmral()ry training is u)mmonly addressed 1o the task of in-
fluencing behayior iy social system or subsystem and, in that con-
text, is spokch%ﬂ’variously as “human relations training,” “lcader-
? “Tgroups,” “‘sensitivity training,” and *‘encounter’ 4 .
groups.” Laboratory training vanges from simple “quickiv” exer- - , “
cises of a Few minutes™ duration to intensive training ‘seminars /

" lasting scveral weeks or longer. Thus, thé tevm luboratory training

embraces a wide varicty: of instructional stratagems that almost ;
defy precise defivition. MeclIntyre dcfines the hboratory approach /

learnergds placed in a situation usually havj ng some of the elemcnts
sxmulatlon, in which the learner’s behavzor in deahn

by lhc group”(1967 P 14)

5
. . . v

SlMULATION - i S

‘The term simulation defmcs a proccss by which rt,alny-onc
materials are generated, rather. than a discrete instrdctional mg
or medium: Thus, the dlstmcuons bCl\/NCCl’l snm{nlatmn and pther
classcs of-instructional materials, such /as case SllldlCS, or-between

are not precise. In common parlance,: Simdlation i is used with refer-
ence to a multitude of learning actlvmcﬁmd mstrucuonal mélhodq
In scope it may include the reprcscntatlon of a slmplc incident or
excrcise, or the creation of a complcx system; The system may be’
a social system, such as a school dlslnct a man- -machinc system, -
such ‘as a pilot and his alrcrafl or/a pure compter simul: tionin- % C
élvmg behavior. As used| for in- -
slrucuonal purposes in educational administration, simulation is . .
commonly of the social systcm/{ypc but ranges | from simple inci- .

dents to complex systems. -
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A o : . Many dcﬁnmons of snmulauon have been advanced. For the - . _
' " purposes of this monograph I'prefer this definition by Sackman: s

.Slmulatlon is the dlffcrcntml representation of objects and eventsinany = | ~ ¢
. : " .. . * ' portionofareferent System and its environment by actual and analogous "~ » .
. L o, - counterparts as they dre’ opcnauonallv defined and exercised inan expéri- - . : .
SO * mental test setting. (1967, p. 305) '

[ . .

"t L. i ‘ ; ,CASE?\‘IETHOD . o . ’ / i ~ . .

A+ .« . Broadly speaking, a casc may be defined simply as a narrative

' o , *‘description (of a rcal event, written or d$‘$tvcd on sound film,

R -~ videotape, or audictape, and varying in glh The case usually .
oo "i» . containsaproblem, sct in sufficient background to permit adequate '
L undcrstandlng of the variables . lmplnglng ‘on the resolution. The ;

' ' prob]cm may range. {r from a snmplc issuc to a complcx topic placed. o
IR " . . inabroad context of time and milieu. The case descnpuon may or : \ S
l e -may"not include’ the decision actually taken with reject to the A "~

ot . realproblém. ' ' : A v

e Y . Parucularly in cducauonal administration, but not alwayssoin . - - -
‘ '] publ?{ admlmstratmn, the case sludy is_nonfiction, with only T,

. , names and identifiable hrtifacts changed to protect the anonymity

PR . { of. thc real circumstance. Allhough simulations may be built on

! real situations, the: snmulauoh,,parrauvc is usually more fictional- . o

" ized and more dldact|c~than the nonfictional narrative of the case o
dc;;cnptlon., _ N ' . L T e
. , PRI . . N . :

Y . L /

GAMES : Lo : S, . . o

. . . . LI -

» ; - b Aga;ne is'an instfuctional system or procedure in which learriers - .

' o participate, cither as idividuals or as teams, in a simulation of ‘
. o - reality. The participants’ role playing produces data that are orga-
o' - ) § nized and fed back to the competitors to form a basis for scoglng
‘ ' - -~ performance and identilying winners and losc\rs of the game. Thus,
o " games include (1) simulation of reality, (2) rol¢ playing of assigned

“tasks, and*(3) scoring of pcrformancc Without the scoring and the -
' compctition implicit in .the sconng, games would be indistinguish-
, ' g able from a case study or an in-basket type of simulation. (An in-
g basket is a collccuon of unflnlshcd tasks such as those commonly

o - found in an “in’ baskcl on one sdcsk‘) :
« . .
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""The game commonly includes background material, : problén'l-
or array of problems, and a set of criteria that define thc quality
of the solutlons from the perspective of the role the individual
playtr or-team assumes. The criteria order the data, which are fed
back in a manner that ylclds scores and permits the determination
.of- the winner and loser. : .

Zimes may be differentiated’as smglc-round or multiple-round.
In single-round games, the play ends when decisions are reached on
a.single problem or set of problems. Multiple- -round games require
the players to respond to more than one round bf problems, with
the options for subsequent decisions constramed or opcncd l.y thc
consequences of the previous-decision. -

Games may also be classified as genoral or functlonal General
games deal'with-broad" oblems of planning, organizing, coordinat- »
ing, or’ communicatigg ih which the relationships among the
varlablcs are not predisely clear. Functional games deal with much
ems, and the relationships among the variables .
are clcarly specified. The game may include as many or as {ew

; 'varlablcs as are'essential to thc decmon at hand .-

-
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INDEPENDENT STUDY

Independent study is study undertakenunder the student’sdirec
tion either with or: without an adviser’s assistance in planning,
guidance, and evaluation. The media of independent study are
_legion: books, periodicals, surveys, films, videotapes, a'udlotapes,
. case studics, observation, term .papers, dissertations, research proj-

~ ccts; and many others. Indcpcndcnt study may be programmed or
unprogrammed,. incidental or systematic, supplementary or’ seli-
sufficient, for credif or not for credit, self-initiated or faculty
initiated. Independent study is'so common and so well understood
that f'urthcri'dcscrlptlon of the concept is unnecessary

-~
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MATERIALS OF lNSTRUCTlON

~ Most of the materials.of instruction may be used in con_|unctlon
withany instructianal mode. The- trcatment of materials of instruc-
tion is therefore incidental to the ‘discussion of the instructional

me.thod |
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Bcgmnmg iri’ the late 1915?and cdntinuing through the .1950s
and  1960s, scveral org&mnza Qs playcd lmpogfﬂpt roles in the
devclopmcnt of innovative instryctional methods and . materials
for preparing cducational adminidtrators. The explor:ﬁpry and
developmental work of these organizations, togcther with a variety
of other forces for change, contributed to the remarkable progress
made i in recent’ years S AN

/

EARLY INITIATIVE OF NCPEA

The Natiohal'Confc'rcncc of Professors of Educational».ﬁdnﬁnis-

“tration (NCPEA) was the first national body to 'draw sustained
attention to preparation programs in educational administration,
" Most of its early pronouncements dealt with platitudes rather than
conceptual systems and with general substance rather than with
method. Nevertheless, the report of NCPEA’s chcond annual work
) ¢ S .
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‘. " conference in 1948 did stress the importance of improving “the : .
techniques of |nstruct|0n" and the need for a “wide varicty of  ~ -\
teaching methods,’ includlng group mstmctlonal techniques, inde- T
RSP pcndcnt study, and Tield experience. Its list of suggested instruc- - T '
i e tional matcnals—“plcturcs, old documcnts, film strips, and cthicr ) '
[ - visual aids”—sounds rather qu'unt : .
’ * . Through the 1950s,'NCPEA gencfal | sessions and intérest groups - T
frcqucmly dcalt with preparation programs, but attention appeared L ,
to (Rus primarily on the substance and the administration ofjthe = . - N
\programs; little cmphasns was given to instructional methods and . g
. materials exccpt for sustained attention to internships.
In 1953 an NCPEA Committce on Instructional Practices re-
_ _ported thal “most of those attending the mectings of this .
' STt . [intcrest] . group were not familiar with the design and philosophy
) o i —) of the case method as uscd most cxtensively by, Harvard Univer-
sity, The interest shown in this technique prompted a discussion _ o
which lasted over three days and for which questions were asked '
_at almost. every mecting” (Childress 1953, p. 2). "
- A chapter on “Learning Administrative Bchavior” in a 1957 - : :
.o NCPEA publication (Campbell and Gregg 1957) spokc of the nccd/ . = ‘
' for greater, attention to the development of skills in human rcla-" o ’ ,
tions and group processes. This thapter also. cited perhaps the |° '
first prototypes of laboratory training.in human rclatlons‘ for : .
school administrators on several campuses. '.\ .

.
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. ~° IMPETUS OF CPEA . '
IR .In 1955 the Southern States Cooperative Program in Educatidnal
.~ Administration (CPEA) surveyed instructional practices in prepa-
ration programs for school administrators and noted some use of ..
ro]c playing, case studies, workshops, and audiovisual. alds, along ' _ L .
with more conventional instructional methods. Howcvcr, frcqucncy S : .
of use was not reported. -
-, . The Cooperative Program in Educatlonal Admlnlstratlon in the .

1950s stimulated improvement of preparation programs for school, " S .

administrators, but again cffort appcared to be diredted primarily : A
i toward. dcvclopmcnt of substance, with relatively little attention . - /

given to method of instructien. Attention to field: experiences,. E o .
‘ partlcularly the |ntcmsh|p, was a notable CXCCptlon‘ . y
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- ' . History and Rationale 9 : - ..
S " RAPID DEVELOPMENTAL WORK OF THE 1960s

\ With the exception of the case method, humin relations training,
. - . o and ficld experiences, concerted ‘use of new instructional methods
D : o and materials developed after 1960. As noted in the introduction, .
L I the 1960 AASA ycarbook complained of the sterility of instruc- L
IR . .. tional method in preparation programs and concluded that depart- ' '
o ' . i mentsof cducational administration generally had not made use of. SN
\ S ', 777 .~ role playing, ficld study, simulation, or any of a variety ‘of other _ - oo
' po ) instructional techniques. A few ycars later, AASA (1963) desigried
T . a model preparation program for ‘school administrators that in-
v = : ~ cluded use of case study and simulations. -

.
. ’ ' Al

, L N
v P USE'OF'SIMULATIONS BY UNIVERSITIES

. By the carly 1960s a subslantlal\movcmcnl from ‘sterile” to X -
reality-centered methods of instruction was clcarly'undcr_ wgy.
Wynn - (1964) reported that by 1964 at least sixty-five'universities .
were using simulated materials in cither preseryfce™w ‘inscrv\icc . : o .
... programs. Wide applfcauon of other types of rMncnlcd in- o :
struction quickly-followed.. The general theme for the 1964 NCPEA '
N T - R "conference’ was “The Instruction of Tomorrow’s Educational
. ; " Administrators,” with most. of. the program devoted to instruc- U
L i tional methods and materials, partlcularly the case method, games,”
human rclatlons laboratory exercises, simulation, field experiences,
‘surveys, and obscrvation (Thomas 1964). T e
, - Culbertson and his associates (1969) pomted out that prcPara- Co _ :
tion programs for school ‘administrators fn the 1960s were char- " . : o o
.acterized by dcvclopmcnlal work focusing more on simulation than . - - .
o . on case materials, laboratory training, programmed. instruction, ’
—_— : - or sensitivity training. They noted that the mosl\tommonly used T -
' type of simulation was based on the written, in-basket technique, '

supplcmcntcd by multimedia bac?rouno information, filmed : v S
. < _ .problcm stimuli, and lapcd interr. Coerr e

1 . .. " q{tic‘mh.' )

REASONS l-OR CHANGL L , . . BN

- . N B 0

‘There are several nolcworlhy reasons for lhls growing interest -
in less conventional and more reality-oriented mclhods of school - : ¢
o T} ddmlmslrator training. .

ERIC o dminist 16, ,
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. _ . Sterility of tradz'timmvlv\instruction. The discomfort of the E’)ro- _ ]
: - fession ‘with the sterility of “classroom-bound” instruction, as ex- -
s ~.pressed in publications .of AASA. and NCPEA, has already been.

Lo noted. This factor was reinforced by a UCEA study that sought to ’ ) -
T -~ identify the main trends and critical nceds of doctoral programs -
_ . -+ for preparing ‘school supcrmtcndcnts (Culbcrtson and Farquhar
. ‘ . 1971) The study reportcd@at the characteristics of mcthddology v
in preparatory programs most highly valued by both professors and.
practicing school administrators ar¢’ the varicty of approachcs em-
~ ployed, the extent to whlch student participation is encouraged,
and the degree of reality orlcntatlon Programs rated high on these
 variables were more- positively perceived than ‘other programs.
_ . The rcPort al¥o noted that many professors and administrators .
Coo o rqcctcd heavy reliance on the traditional lecture-and-textbook ap-
' . . proach to teaching. Overrcliance on lectures was identified asa . -
common weakness of a number of programs Concomitantly, the .
desirability of increased use of seminars, small-group discussion, - .
o rcality-oriented approaches (such as case analysis and’simulation), +
' -*. and other strategics* to sumulatc mcrcascd student mvolvcmcntf : _
was noted. : S e
- Impact of other ficlds. Instructional innovation in other flclds :
_“of administrator preparation also: had an impatct on programs in -,
. " educational admmlstrau@ Entcrprlses of th¢ Cooperative Program
‘ in Educational Administration brought together professors of edu- -
. cational administration and' pro{cssors of business administration .
.+ and public administration,”thereby quickening an exchange of . !
" insights into. instructional méthods and materials. (Preparation .. . .
programs in Business administration had uscd case studies’ and S : .
management games much t‘arhcr than programs in cducatlonal e S
administration.)" et : o
: Frederiksen’ s in-basket simulation mcthods desl ned for business : SRR .
| - managers, served as a bridge between busTncss and’ cdugatlonal ad- ° - o
ministration (1957). Frederiksen also sparkcd initiative 'with the De- . ' v
velopment of Criteria of Success project, which produced ‘thc first -~ ) o e
sophlsucated simulation in school administration.. Although fewof - ' '
the project’s instructional materials were transferable from one ™ =~ - oo
e 'lield of administration toanother, the methods of instructionwere,- .~ . . :
b ' Managéinent science emphaszs Mcanwhile, “businéss schools” ‘ ‘
- were becoming “schocls of management” on the theory that man- - . ’ >
Lot .+ ‘agement .science is gencralizable to virtually any organizational. '
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cnvirbnmcnl,broﬁtmaking or otherwise, Managemerit schoojls/ were . -
preparing to train managers for both public and private enterprises,
and were becoming Icss&mtcrcstcd in theory and knowledge and -

more interésted in the-development of attitudes and skills of man-
agement (System Development Corporation 1970).
Proponents of this view held that mahagc‘mcnt skill is in the

_application of knowlcdgc rathef, than in the knowledge itself. Pre-.

dictably, this ch:*ngc in cmphasls was accompanied by i mcrcasmg
use of methods of instriction designed to strengthen management
skills in mathematical modeling, lincar programming, and dccmon-
making through. the use “of management,’ games,, role playing,
T-groups, case study, and other rcahty-orlcntcd types of-i instruction.

" Reality orientation. The need to relate instruction more directly -

:to the reality of administratiort was becor[gng increasingly evident.
‘Simon’s picturesque description of classical content in admlmstra-
tion as “homely proverbs, myths, slogans, porpwus mamtlcs, in
terms not unlike those used by Ubangi medicin¢ men to dlscuss

", disease” was as applicable to school adminisiration as’it was to

“other fields of management. Simon insisted that the cantent of

litcrature and instruction in administration—not school administra-
~tion particularly, but" administration in general—suffered from..

superficiality, ovchImpllflcatlon, and lack of realism. In launching
this attack, Simon gave expression to the widespread disenchant-
_ment of many academicians and practitioners with the substantial
“gulf between prescribed principles.and effective practice.

~ During the last two decades, reality.orientation has been a com-
~mon clement in thost instructional innovations in educational ad-

mlnlslrauop Early’ interest focused on taking the classroom into "

veality through internships and other types of guided field cxpcrl-
“ences. Although' this interest has continued, many recent innova-
tions have been dc51gncd to bring reality into the classroom. Both
emphases are nceded.. Both seck to reduce the' gap. between theory
and practice by placmg “them in juxtaposition in-the preparation

!
f
.

program. The student admiltistrator no longer need walt for on-thesr~__

job experience to apply theory to practice,

Rcahty~or1cntcd instructional method usually stimulates affec-
tive, development as well as-cognitive development in a manner
beyond. the capability of the usual lecture or, reading. The funda-

. mental lmportancc of- lhe administrator’s values, tastes, emotions,
anxicties, and .satlsfacllons in his administrative behavior becomes

. )
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cvident. Instructional methéds that force him ‘to par{.icipatc ac-
tively “in reality- -otiented situations compel him to face th¢ conse-
quences  of his behavior both mtcllcctually and cmotlonally
Professors of educational administration share a growing'recogni-
tion that the dcvclopmcnt of. 50c|ally effcctlvc school administra-
tors cannot be left to chance.

In an era of geeat social and emotional unrest in the cducat\lonal

scenc, the social and emotional dimensions of the school admmls-.'
‘trator’s behavior become more important. The militancy of stu-

dents and teachers and the-unrest of minority groups have férced
on'the school admlmstrator fateful dilemmas that can be separated

.ncither from their social and. emotional context non/from the

administrator’s social and;emotional constitution. *
Several cducatlonal historians have noted that the emphases m

_programs of- school administrator preparatlon have been clearly re-

lated to the dommant values, of the tlmcs If there is a dominant

value for today s pedagogues, it is the word relevant. In a social .
‘miliecu that is bccomm‘g predominantly existentialist, it is hardly

surprising that stidénts of all ages are dcmandmg with inereasing
fervor that we ‘ftell it like it is.” The aim of existentialist educa-
tion, as O'Neill (1964) points out, is not simply to help the indi-

vidual cope ‘with his cxnstcncc but also to help him c*cpers('ncc his

existence by confronting hlm with a sense of, defined purposc. For

the: existentialist, the proper outcome of cducation is a certain-

attitude toward life, and the educated: man is characterized not

only by what he knows, but even more by what he is capable of -

knowing and experiencing, ‘ i

The requirement that thc student admmlstrator expcncncc the

ealities of school admlmstratlon characterizes the uncorventional

nstructional methods in modern preparauon programs for, school -

administrators. . .
UCEA and federal funds. Ip spltc of thcsc soclal forccs, the

movement toward- reality-oriented instructional methods in educa-

tional administration would have been sorcly handicapped with-

" out the snmultancous emergence of two fortunate events: the

~

*For an excellent devclopmcnt of this reasoning, schack Culbcrtson and
others. Preparmg Educational Leaders for the Seventies, (Columbus. Ohio:
Umvcrsnty Council for Educational Admlnlstratlon._1969). Chaptcrs 6-9.

19
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creation in 1955'0[ the~University Council ‘for Educational Ad-
ministration, which accepted responsibility for the development of

.

_ instructional materialsand the enrichment of instructional method;
~andthe avall'\blhty of fcdcral funds for the support of this dcvclop
.mental work. : .

The Development of Criteria of Success pro_|cct which produccd

~ the first. simulated school system (described in chapter 3), was
-undertaken by UCEA with fcderal financial support. This combina-

tion of UCEA. enterprise and U.S. Office ‘of Educatiort kunds-sus-*
tained the development of second: ‘and third-generation- simulated
schodl systems and ,the Articulated Media Project. The latter ’
project placed major cmphasns on the role of concepts as gmdcs to
design of instructiondl methods and matcrials, -«
In-subsequent undertakings (also dcscribed in chapter 3), UCEA .

has emerged as a-prolific producer of new’ mstrucuonal materials
adapted to. well-rationalized instructional purposes. ,Thc importance

- of UCEAin the improvement of both mstructlonal methods and

instructional materials in cducauonal administration‘can hardly be \

-
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i . Attentionnow'turns to descriptions of predominant types of un- : R
N Sl orthodox instructional -methods and matcrialsaind to discussion of
o “their application. In most instances, generalized statements arc i
", made concerning the advantages and, disadvantages commonly™ 0\
associated with each m'cﬂ%&d, ' . o

.~ The reader is reminded that no claim is made regarding cxhaus. .
tive covérage of all prototypes of unorthodox, instructional meth- .~ -+ * o ¢
++ ods in’the field. My intention has been ‘to considér the more . _
' widely used instructional methods and some of the more creatively o ' : )
designed models in the hope that these descriptions, limited as _ -
they are in scope, will help the reader perceive the general devel: : .

Ly : opment of these unconventional methods.

LABORATORY TRAINING
- . .

Ny ' ) Laborét‘ory. training may’be directed toward the improvement
. toT .+ of conceptual, human relations, or technical skills. In the ficld of

vy

-
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' ' : educational administration, "most labgratory training has been in
. . the arca of human relations.  » =
) ' Laboratory - trammg in human relations had its origins as far : -
N L Lo back as 1914 in Moreno’s work with psychodrama and encounter. -
: o " Moreno cxplains thal “encounter® is the nearest translation to thc o I
A C ' ' German word Begegnung. which . & '
LT S o "conveys that two or more persons megt not only to face one an-
o ¢, © . * other, but to live and cxpencncc one anothcr-—as ‘actors, each in his own
PR R . right. It is not only an ‘emotional rapport, like the professional meeting
: o - \ -+ of a physician or therapist and patient, or an intcllcctual rapport, like to- T
| o - . . 'tcachcr and student, or a scientific rapport, like's a participant observer &
. o with his. subject. .1t is a meeting on_the most intensive level 6f com- :
: munication. . . .Itisan intuitive reversal of roles, a realization of self
’ . through the othcr it isidentity, the rare, unforgottcn experience.of tqtal
o . reciprocity. THe encounter is extemporaneous, unstructured, unplanned;.
unrehearsed—it occurson the spur of the moment. . . . Itis the conyer- ‘. T
gence of ‘emotional, sbcial and cosmic factors thCh otcur in -all : ) . ' .
‘ i . age groups. (1969, pp.'7-16) e : . ; . e e
E _ Moreno spoke of encounter in much the same manner as ltﬂs\ '
" spoken of today. He saw Begegnung as'the confrontation of per--
: sons who tay to sce lifethrough the perceptions of others and
o : - who 'try to relate in the fullest possible sense with those others
' i~ Like, most forms of human relations training, psychodramal. uses
Co both verbal and nonvcrbal commumcatlon to: cxplorc mterpel'sonal
SR relations. ' IR
|  Many of the plonccrs in human relations trammg wcre studcnts
: " or observers of Moreno. The list includes Lewin, Llppltt and
o , 7 o Bradford, three of the original founders of the National Training
el o " Laboratories (NTL). At the.outset; human relations training was
. perceived as the trammg of leaders to mect the necds of modern
G orgamzatnons and cmployed the traditional acadcmlc modes of
! ' lectures, seminars, and discussions. ' - -
o In 1946 Lewin started the fist T-group,«ah unstructuréd training
group that became the basic form for sensitivity training in the NTL
during the late 1940s and 1950s. The T-group represented a new
approach to training, by which an unstructured group studied its- _
own dynamics of interactian. Participants were removed from,". . ‘ L4
their evcryday responsibilities and immersed in the live:in labora- ‘
| tory activitics for two or three weeks of-intensive interaction.
- The .work of the NTL . constituted the -major effort toward ST
i ’ sensitivity. training during this era. It brought together hundredsof e

v
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. - corporation cﬁcuuvcs, counselors, psychotherapists, collcgc stu-
dhﬂs public administrators (including many school admmlslr.uors)
collcgc profcssors, other cducators, and even conf,lrmcd drug ad-

a dicts and crlmmals Human relations- labonalory training sprcad

to such various scmngs as industrics, universitics, -school systems,

and churches. - 2 :
As Benne (1964) pomts out,a slgmﬁcml shift in empliasis took
placc in the NTL by the midfifties. Broadly speaking, the original

social | psychologlcal emphasis was replaced by a clinical psychologi- .

cal ofientation; the milicu.of study: became the -interpersonal *
cpisodes betweeri the trainer and the individuals in the. group,
rather than between the trainer and the orgam?'moml and com-

munity structures represented carlier. The latfer focus was usually

preferred by business firms (commonly more interested in pro-
ductive organization than in personal development) and typically
followed' traditional 'human relations laboratory lrammg models.

The focus on personal development cnjoyed more currency among’

“"counsclors, psychotherapists, and educators. The: mtcrpcrsonal pat-
tern, with its emphasis on pcrsonal growth, has given rise to scores
of sensitivity trammg‘groups, cncountcr groups, and human growth
groups, whlch in-turn have given impetus-to. the “human potcnual
movement,” as it is commonly known. LA .

For the conceptual underpinnings-of this. movcmcnl onc may
sclect almost any theoretical basis that he' prcfcrs as Robcrs (1967)
points out. Lewinian and client-centered theories have been most
. prominent, but Gestalt therapy and various theories of psycho-
analysxs are also widely uscd as well as Rogers’ own concept of

“student-centered tcachmg :

e

-+ "The recent interest in scnsmvuy training has produced large ..

numbers of group leaders, ranging in qualifications from hlghly

. skilled group psychothcraplsts to- thoroughly untrained and in-
competcnt individuals,. some of them pure. charlalans It lb not
surprlsmg that public and professional reaction to sensitivity train-
ing varies from those. who find it extraordinarily helpful to lhosc
who regard it as fruitless or, worse yet, dangerous.

In the ficld of educational administration, examples of varigus. |

types oflaboratory training in human relations as well.as: scnsmvuy
_ training and encounter groups illustrate common'\ assumpuons
underlying laboratory trammg S e

.
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!V oot N o . . %Jv_“ ' . b " S ) .
. o “ . -'.: : G(.nérally speaking, thcsc assumpllons mclude tho follong : g ’ o
B R .tencts of human learning: .7 WL - ' P o .
T s . ® Free expression, of pcrsonal fcqlmgs is essentia] to affective dcvclop <t '/ ¢ N
_ ) L T ¢ _ ment - o o, Lo : ' g
. T \0 Expression of feelings will be frccr m small relatively unstmcturcd ' / : i T
R N . - and chcnt-ccntcrcd group. zrcuvny vl o J
S . e Immediate feedback of the consequences,of one’s bchavnor is essen- . ‘ o
¢ - a ’
. ., S + tial to self-understanding and the improvement of'onc s mtcrpcrsonal Sy
. _ . _ relations. . . N ‘
) S ® Active 'particip:ition in"the learning ﬁrogcss qqickc’nsibne's’ learning. R g
T T | ® Learning activities that are related to.the learner’s real-life respon-  ° ‘ . o
) i A - sibilities are more effective. = . ’ . ’ , .
. : - @ Affective development is more meaningful and i:vffccti've'whcn the . " .
7o learning tasks are designed o elicit emotional and social responses, o .
- Most Iaboratory tédining. programs are characterued by certain. - oo L '
. s “common methodological characteristics: - " .
¥, . o ® The groups tend to be small. - . _ : E —_—
' "4 . . ] Thcogroups are relanvcly unstmcturcd,,choosmg their own goals and ‘ ST <o T
. SN : - tasks. : Fe - N S ' A '
L M ® The groups tend to bc lcarncr—ccntcrcd the lcadcr s responsnblhty
» . . ;:{'.' o is usually confined to facilitating the group's objectlvcs. managing . . >
L ey fecdback, aiding communication, and pcrhaps introducing some cog- - ' )
s , nitive input, g ¢ ¢
" '{ . Intcnsc focus is on group process and the dynamncs of interpersonal
.o interaction; . . N
. i ' .
E The cxpcncnce itself is the - csscntml niessage of the laboratory. :
13
3 Rogcrscalls attentlon to the" sequcncc of behavior that is com- _ o
. . S _mon .in many mtensxvc human relauom training and cncounter N ) c o
¢ “groups: . . - . Lo _ . ) e
& .
. e 1. milling around ' L &
g f! S resistance to personal cxprcssnon or cxploration * _ .
" : L 3. dcscnpuoncof past feclings - . R ' e
f ". , 4. cxpression of negative feclings . -° , : . .
. ) [ 5. cxpression and exploration of personally mcanmgful matcnhl L " s -
g 6. cxpression of immediate interpersonal feelings in"the group )
4 7. development of a healing capacity in the group B . %y ,
o : . 8. self-acceptance and the béginning of change , .
N . b 9. cfacking of facades . ' . . " ' '
. g . 10. receiving of feedbagk by mdmduals ' 2 o |12 .
. ) , 11. confrontatlon . . '
. 12. hcllpmg relationships outside thc group sessions . S .
. 13. basic encounter . . - N A . ' . 2
3 . . Cegel . . . -
» 14. expression of positive feelings and closeness . ' AN -
(. 15. behavior changes in the group (1967) . o . T DT
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v & The administrator has been likened to thc symphany conductor and

HUMA] ITIES SEMINAR "

During the summer of 1970 at Syracusc Umvcr5|ty, Hcrrmg and et
Raridles conducted a humanitics seminar to explore the foll&wmg ’
" quéestions: Will cducators given a concentrated cxposure of “crea- ’ :
ity experience” in the hifmanities (1) express themsclves - e
ifferently than they did before the expcrlcncc"' (2) display more '
diversity and |magmat|on"’ (3) evidence greater ‘imagination and °
creativity in the organization, structurc and content of written - | - .
materials? (4) chf‘ge their values pertaining to the arts? and (5) = s
change their opinions about values and morality? In' short, the -
seminar was designed to “generate some kind of social and emo- * s
'tional chmate which would free people to be. both authentlc and .

- * .

creative.’ . - o

. The semm'\yr was based on the follg'wing ratio’nale,'explicated by o
Farquhar R : L N L S >
Suo;,‘essful organizational lcadcrshlp is a creative act m that the admin- s o
** istrator must take a myriad ‘of intricately interrelated variables and from
them fashion'some kind &f meaningful patiern, structure, form, or se- "’
quence. He must understahd how one element in his creation dcnves L
. inevitably from anothcr and irrevocably detcrmmes a third. He must be . .
aware of natural sequences, he must foresee conscquenccs. and he must_ T . -
recognize- critical points. He must know where the lmposmon of his ) { X :
will may have an effect and where the result of a sequence is predeter- A . S
mined. All these capabilitics, thc argument goes, characterize the suc- o
. cessful artist as well as the successful administrator. o .
. such tcrms as “harmony,” “dnscord " “clash " “complemcnt. .
“and “incongruity” can be apphcd as readily to administration as to '
music, painting, or literature, ° ' S

the drama director; analogies drawn from the other arts may be equally ) .

appropriate. In a word, the administrator must be an artist: He must : - ' *

. possess creative skills akin to those of the producer of art, and he miust .

possess analytical skills akin to those of thc mtcrprctcr oE art. 41970 ’ .

' pp. 14-15) ’, : .. -

In sum, it was thought that an opportunity. to develop creative B
skills should contribute to admlmstratlvcgﬁ"ccuveness, the seminar

~ dctivities were based on this assumptlon.

The activities of -the two-week semmar mcluded getting ac-
qualnted bralnstormmg a problem identificd by the group; vnsmng o
museums; seeing the movies “Gettmg?lralght ” “Woodsteck,” and ‘
“Patton”’; experiencing the evolution and present state of Indian » SRR

o , ) V9
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" music; participating in a “‘trust exercise”; dlscussmg the ph|los0phl-
cal connotations of .acting and dramatics wnth an expert-on the

subject; seeing perforniances of “The'Boys in the Band” and “The

Me¢: Nobody- Knows”’; dlscusslng the arts with a poet and song

writer; visiting with Rod McKuen; viewing a demonstratlon of crea- *

t|V|ty by an art teacher; watching an exhibition of karate; discus-
- sing the meaning of creativity and the characteristics of a creative
society; sharing feelings and perceptions of each other; discussing
the relationship between folk music and the blues; and'verbally

, evaluating all the experiences.

Several instruments were used to gather data from the’ partici-

' pants before the'experience and agaln at the end. The evaluation

of the experience yielded tentative affirmative answers to all five
questions posed earlier. It also revealed an enhanced quality of
interpersonal relationships among thc group.

. HUMAN RELATIONS TRAINING’ LABORATORY FOR CHANGE AGENTS

The Unlverslty of Temhessee has developed a new program for
school administrators designed to prepare them to function as
-change agents in the schools of southerh Appalachia. The program

employsavariety of instructional methods, mcludlng a human'rela- °

tions laboratory (sensitivity tra|n|ng) field experiences, such as in-,
ternships ‘in the students’ home districts; simulated problems,
humanities seminar; a behavioral science seminar; seminars in
change agency, decision-making, and group processes; and course..
work, . _ .

This description is limited to the human relations laboratory
component of the program, under the direction of Trusty.

Two weeks of intensive ‘'work are devoted to the laboratory

.phase of the program, which is dirécted by trainers from the NTL.
The rationale of the program rests on the premises that those who
will function as change agents must be car;able of changing them-
selves, must understand the nature of change, must acquire some
insight as to how they changed, and must be able to acquire
skills in factlltatlng change among the peoplcgthey work with as’
administrators, It is assumed that human relations tralnlng pro-
vides a major vehlcle for assisting each prospective administrator
to understand hlmself better and.to deepen his understandlng of

]
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his relations with others. It is also assumed that the work of the
administrator is most effeciive when it concerns itself with the
process by which work gets done. The emphasis of the University
of Tennessce’s human relations training component is placegd on
personal growth, improving effectiveness in interpersonal relafons,
and developing communications skills in an organizational setting.

Although several instruments have been used in attempts to
assess the impact of the various program components, the major
evidence in support of the human relations training component
derives from the students’ ranking -of this experience as “most
valuable.” The faculty concludes that as a result of this experience
the participants are increasingly willing to look at themselves ob-
jectively, to accept their strengths and weaknesses, to share with
théir calleagues, to explore change and innovation with less rig-
ldlty, and to develop a personal authenticity and commllmcnt to
improving educational opportunities. !

SKILLFUL PERSONAL ENCOUNTER

Under the leadership of Croft, the Ontaric Institute for Studies
in Education has developed two courses using the laboratory ex-

perience for development in human relations. One course is desig-, -

-nated as “Skillful Personal Encounter.” In an unpublished_paper,
Croft describes the essentlal ingredicnts of skillful personal
encounter:

o Itrequires a firm and lasting commitment to and interest in others and
is most strongly, but subtly, identified by the cmphasns on *‘not letting
go,” that is,-the determination to sustain one’s interest m the pcrsonal
experience without ceasing to care about it. -

‘o't requires paying attentior to depth of experience, that is, working
through all the human and interpersonal dynamics that are perceived
and felt in a given situation. :

¢ It is more a choice on the part of the participant than a dcsngn of the
situation or cxperience.

- o It is addressed to the pcrsonal impact or dynamic impact of the
situation, "that is, what the experience is doing to the individuals
rather than what it is doing for them.

¢ It is more dependent on subjective impressions of the moment than
on)accuracy and validity of inipressions, (paraphrased from pp. 1:16)

The rationale for the skillful personal encounter is based on
these assumptlons

«a
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. . ) o It is the responsibility of the student to seck and explore himself in !
' ' his interpersomal work. ’

e It is the résponsibility of the student to experience and discover the
. s ' impacts he makes on others. , .
. ‘ o ® People in schools are primarily growth facilitators engaged in pro-
. . . ducing significant change in others (learning). :

® Persdnal skills and resources and meaningful, personal integration of
learnings canbe acquired only through personal choice; that is, the . ,
willingness o pa.rticipétc fully in significant personal encounter. _—
_ ‘ SR ’M.caningful integration of related literature can best occur when the . .
literature content helps to explain some phenomenal reality for the ’
person in the encounter. . ) e !
® Every aspect of the course, including the evaluation scheme, is speci-
fically planned to create a climate conducive to skillful personal en- *
. - counter. (paraphrased from.pp. 17-18)

. - Croit’s sccond cowse, “Interpersonal Relations in School Sys.
' : : tems,” as the title implies, deals with the personal relations of
people in schools. Task groups cornposed of fiveypersons work o
: through a kit (Human Development- Institute .1968) designed to
: give them an clementary foundation in knowledge of interper-
g sonal relations. The: tasks in the cousse are inductively designed :
o from the nceds expressed by the group. The instructor introduces, !
; when appropriate, a number of “structured interventions,” which
o . provide guidelines for experimentation with interaction to facili-
5 tate learning about human behavior, and particularly a_nggt one’s
Own response to a given situation. These interventions range from
authority-prone directions given by ap expert psychodramatist to
role-playing or simple pencil-and-paper activities to illustrate or de- . _
rive the interpersonal dynamics occurring in the class. . ' -
Croft reports that the coristant interplay between practical prob-
lems and personal encounter proves' most rewarding. “New idegs, - .
thoughts, and intensely personal relationships emerge at an ene)- : ) -
- getic rate. A natural link between ficld problem and laboratory :
trial is created, and distinctions between theory and.practice
pale 'into insignificance when they are placed beside a basic
tenet of skillful personal encounter™ (p. 29).
. H

' LABORATORY IN MAXIMIZING INDIVIDUAL AND ~ » .
ORGANIZATIONAL EFFECTIVENESS ,. . -
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Washingten State University reports on a five-phase program in TN
: . s . s e e . o . AT
human relations training, aimed at maximjzing both individual and. L :
o 98 °. S
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&ganizational effectiveness. It is designed to apply existing know-
ledge about learning and organizational improvement to the prob- .
lems of school organization and the staff development and training
function. . N - . .
Phase 1 of this program introduces and reinforces a relativel;f.‘
. _ small number of important concepts chosen because of their rela-
L. . ' txonshxp to orgamzatxonal needs. Participants are made aware of: .

o alternatives available to them in their approach to leadership
e their own prcdommant style of leadership and its impact on others
e other possibly ‘more cffcctnve leadership styles to serve as desirable :
models
. . o specific skills that contribute to more effective leadership
~ ® opportunities to practice these skills  /
e opportunities tp establish more effective working rclanonshlps

In phase 2, the participants are organized into teams to examine
such factors as leadership, communication, mterpersonal relations,
and decision-making and are given an opportunity to' apply, the
congepts learned in phase 1 to immediate organizational problems.

. The objectives of phase 2 ‘are to develop effective team efforts; to . ' i
" examine, improve, and clarify objectives; and to identify problems
of coordination and cooperation Wjth other functions and at other
S levels within the organization.
‘ - Phase 3 gives attelition to problems of coordination, coopera- -
tion, support, communications, and misperception that are identi- *
fied as existing within the organization. The objectives of this phase
. T : are to improve communications in order to gain and maintain coor- -
- bt dination of effort and to revise instructional objectives.
In phase 4,-individuals are given an opportunity to apply thexr |
‘understanding and skills to. schoolwide problems where broad
" questions of orgamzatxonal 1mprovement and change can be ana-
lyzed and where recommendations for change can pe made. The
_ specific objectives of this phase are to rethink and improve on
v ‘ every aspect of the educational process, to anticipite and plan for’ ¢
.change, and to develop coordinate systems relevant to organiza- : ' N
" tional goals. < . -
Phase 5 provides the impetus for an integrated application of - :
the developments in the first four phases. Goal setting and mea-
surement are emphasized in that these constitute important aspects
of individual, group, and organizational life. This emphasis pro-
vides feedback to make the system a self-correcting one. Possible

-
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f . . _ . changes that might be covered in phase 5 include modifications in. ’
organizational structure, changes in functions of certain organiza-
tional units, more comprehénsive ,planning of objectives, more ' SN

._rapid assimilation of innovations in teaching, and review.of person-
nel policies and practices.
)

‘ L ' !
] .
\ . . -
OTHER LABORATORY DESIGNS ™ )
Kenneth McIntyre at the Utiversity of Texas has pioneered in .
. e the development of a variety, of laboratory exercises designed to re-

veal certain phenomena in human behavior or unforeseen com-
- plexities in seemingly simple tasks. These exercises are single-
: . * ‘purpose tasks that can be completed in relatively short periods of :
. time. For example, in one exercise half the participants are asked . . ’
to waive a school regulation for the son of a distinguished local
judge, while the other half are confronted with. thé same request o
for the son df a day laborer. The results of the two groups of B :
responses are compared: | '
In another instance, part|c1pants are placed in teams of two or :
more, and each team is given' a deck of .cards containing-three sets - . Y
of scores for a group of pupils. The participants are asked to group
the pupils into three homogeneous groups for instructional pur- .
poses.and then to find the spread for each of the groups on any of
- the other scores. The usual reaction is one of surpnse when the -
' pamcnpants learn how ineffective one basis for grouping is in re- -
' ducing the variability in each section on the other measures (Bes- : . B
Ve R sent 1967, pp. 14-26). ' '
, 0 The National Academy for School Executives (NASE) -has made I . :
wide use of laboratory exercises, deslgned by its staff and consul- '
_ . tants, in the scores of seminars sponsored by the academy-across
| .. - the country. Most of these labotatory exercises have been construc- . : e
S o ted to develop conceptual and technical skills rather than human ° :
v relations skills, which are the more.common content of laboratory :
- exercises in educational administration. Although intended for use '
x : . in inservice seminars for administrators, the materials are also use-
A AT . ful in preservice preparation programs, and some of them have been "
\\ _ - so used. At the time of this writing, NASE has designed and used
\ ‘ laboratory exercnses addressed to the followmg tasks: = - °

§30“ o
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e design and selection of instruments for evaluation of teachers
o development of strategi¢s for winning a bond issue
o planning of strategies for coping with a'simulated teacher strike
e design of a deceftralization plan for a large urban district
e refinement of skills related to public speaking in the mass media
° dcvclopmcnt of skills in the use of the Delphi technique to prepare T
long-range forecasts and action plans based on the forecasts -
e analysis of the technique of educational auditing
- @ establishment of systems of accountability :
e forecasts of the role of the principal and critgria by which his work
should be evaluated k} B
» implementation of planning-programming-budgeling systcms '
‘e development of the technology for establishing and momtormg per

formance objectives for a school staff T
e analysis of prototypes of differentiated staffmg and design of one'’s .
own model . :

~To illustrate the type of labpratory exercises dcvclopcd by
NASE, the last item listed above, “dealing with diffcrentiated 'staff-

* ing, is described in detail. Entitled “Innovations in School Staffing

- and’ Organizational Patterns,” the lab materials include a descrip-
tion of the simulated tasks assigned to the participant:

l,'analyzc in detail a prototype differentiated staffing plan curfently in - - .
existence and déscribed in detail in the laboratory materials .
2. preparcareport for the board on the strengths and weaknesses of the
plan :
3. deyelop lmplcmcntauon stratcglcs for adopting a dlffcrcntlatcd
" staffing plan in the local schoo!l district
4. present the plan to the seminar
The purposes of the exercises are fourfold:
, . ¢ : " '
. ‘L. to sharpen skills in the analysis of innovative staffing patterns

. 2. to develop a systematic procedure for making such an analysis .
3. to develop an awareness of factors that must be considered in the » "
- _implementation of the differentiated staffing plan .
4. to-acquaint the participant wnth _possible stratcgncs for coping with’

these factors _ E : .
Each’ partlclpant is given a set of instructions to guide his team’ s ’
work. The tcam pgpares an implementation strategy for a dif-
~ ferentiated staffing pfn Jesngned for the “Hometown School Dis-
trict.” Background matenal on the district is given. The instructionss
suggest that the report include tHe following considerations:

) pnonty ranking_of activities related to. lmplcmcn\auon of the plan _ o .t
L budget priorities o . .

. .
Lo & ’ : . R
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e building program -
3 e inservice activities . "
Ty @ public relations program -

“® assignment and . reassignment of present staff—administrative and
instructional

® recruitment, selectiony and acquisitiori of new staff nicmbcfs
® cvaluation procedures
.. ‘ The teams of participants then role play lhc presentation of their
" report before the remainder of the seminar group, who pla)t the
. ( : ‘role of the “Hometown Board of Education.”
. » The extensive use of laboratory exercjses in NASE seminars is
' consonant with the academy’s commitment to develop practical
skill in dealing with contemporary administrative tasks. These exer- ° .
cises represent functional rather than gencral laboratory training, ‘

- -since they deal with specific and quite limited administrative
W e problems.

gy e e
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, o : CASE METHOD

The case method: of mstrucuon has a long history of use in
schools of medicine, liw, and business administration, and in most
of the clinigally oriented proféssions Case study in medicine and
the clinical disciplines usually is used in analysis of individual case
. . R SR histories for diagnosis and treatment. [n legal trammg, cases are
‘ : used to analyze the principles of law,in question and to illuminate '
their application to litigation. The use of case studies in business
.and public administration is more analogous to their use in school. ) )
admlnlstratlon, since the content of these cases usually deals with -
group behavior in complex organizations.
The.cabe method in medicine is almost as old as the study of
medicine [itself. The case method in law is almost a century old.
3 The beginning of case-sgudy in business administration occurred in
. the Harvard School of Business immediately after World War 1.
The use of cases in training school admlmstrators is a more recent
_ N developient, stimulated nearly two decadgs 3 ago by the first three
% ' g substantial compilations of cases in educational administration
. (Sargent and Belisle 1955; Griffiths 1956; and Culbertson, Jacob-
i son, and Reller 1960) Since then, many other collections of cases -
. A : have become available in the field of educational administration.
o . 3 i UCEA s annual Catalog, Materials for Preparing. Supermtendents . \
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Principals, and Other Educational Leaders, lists sixty-six annota-
tions of case studies, including four filmed case studies and two
tape-recorded cases, which cover a wide range of administrative
dilemmas and are available through UCEA. Two additional UCEA
publications are also germane to the development and use of case
studies: Immegart, Guides for the Preparation of Instructional Case
Materials in Educational Administration; and Horvat, Bridges, and -
Sroufe, Case Studies-in Educational -Administration: An Informa-
tion Storage and Retrieval System.

The case was defined earlier as simply a narrative description of
an event. The event usually contains a problem and is narrated in
sufficient context to reveal the forces, circumstances, and dilemmas .
inherent in the problem. The case may stop at the point of.decision, -
with the solution and its consequences unrevealed, or it may include
a description of the decision taken and perhaps the aftermath. of
the decision. This distinction has important consequences with re-
spect to the instructional use of the case. When the decision is not
revealed, the learner'is faced with the tasks of identifying possible
decisions, forecasting the consequences of the alternatives, and se-
lecting the preferred .one. When the decision is rcvealed the’
learner’s task becomes that,of evaluating this decision.

The medium of the case study may be a written narrative or a
dramatization,on film, videotape, or audiotape. The narrative may
vary®in length from a few pages to a book. One popularlzed case
study of school administration, Hulburd s This Happened in Pasa-
dena (1951), was almost a national best seller. The crucial charac-
teristic of the case is the power of the narrative or dramatization to
capture the learner’s interest and emotion sq that-he is motivated
to invest thought and energy in seriously contemplanng the de-

.nouement. The intensity of the student’s interest in the case is a

function of the poignancy of the problem, the skill of the writer
or film [froducer and the pedagogical skill of the instructor.

Seveéral advantages are. commonly attrlbuted to the case method
of instruction: - '
e placing the learner in the scat of thc dccnslon-makcr and thcrcby
fOrcm(thlm into an active learning role
- o permitting the student to pCI’CCIVC the complexity of the variables
" and the breadth of the context in which action must be taken
' e quickening the student’s affective as well as his cognitive response to
problems, particularly if role play is combined with the task '

- Q0
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® cxercising the student’s power of critical thinking in relation to
reality-oriented circumstances .

o helping to bridge the gap between theory and practice

e providing practice in forecasting the consequences of decisions

As in all reality:oriented instruction, much depends on the wri-
ter’s selection of the event and the context in which it is presented, .
his interpretation of the context to the reader, and his concentual
ablllty to provide structure to the narrative.

The filmed case study has both advantages and disadvantages
over the written case description, though all the choices stated
above still apply to some degree. The filmed case has the advantage
of communicating the event with less mtervenuon by the author.
Although the problem of fidelity remams in"any medium, the
picture and sound track are capable of preséntmg the physical set-
ting, the nuances of expression and gesture, and other aspects of
the circumstance in more detail than the written description. The
problem of selecting data is simply transferred from the case writer
to the director and photographer. On the other hand, the film
may impose more severe time and place parameters than the
written case. It is also possible for the viewer of the film to assume
a more passive role in the study of the case than can be assumed by

“the reader of the written narrative, who is engaged miore actively
in the interpretation of the written word.-

The case may be structured or unstructured. Some structure and
intervention in the discussion by the instructor are usually neces-
sary ‘if organized theory is to be applicd to the case and its out-

" comes. The discussion also helps to refine the perception of rele-
vant data, the analysis and interpretation of the data, the search for
possible solutions, the determination -of values or criteria to be
applied in the selection of the solution, and the establishment of
hypotheses for predicting the consequences of the decision. ,

.Programmed cases are beginning to appear, particularly in the
field of business administration Tor example, Hodgson and Bill
(1970) have written a programmed case that permits the reader to
return. to the writer his preference of the given multiple-choice
responses to several problems inherent in the case. The reader- then
receives a computer’ printout ‘of the author’s commentaries on -
every posmble combination of responses that the r?der may have
chosen. -
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The writing of tases from multiple perspectives introduces a
dimension in casc study that can be quite instructive in studying
the phenomenon of varying perceptions of the samie reality by
different persons. ““A Coin Has Two Sides” (Culbertson, Jacobson,
and Reller 1960) is an illustration of a written case of this nature.
“Unwanted Child” and “The Accused” from" the Monroe City
Urban Simulation (URBSIM) materials arc examples of filmed
cases: portrayed from multiple ‘perspectives. For example, in the
latter the lens of the camera becomes, in sequence, the eye of a
teacher, a fellow teacher, a social worker, and a teachers union rep-
rcsenthtivi—all cxpcricncing different perceptions of the same
events. )

The line between the case study and the critical incident or
anecdote-is sometimes hard to draw. The major distinctions would
appear to be the length of the narrative in the case study and the
. avallabll‘ty of additional information in the critical mcndent upon
inquiry by the learnd.

Similarly, it is at times difficult to distinguish between the case
study and the simulated exercise. How much fiction must be intro-
duced to transform the case into a simulation of reality rather than
jreality itself? The “scenario incidents” developed by Alexander and
his associates (1967) at the City Univcrsily of New York for the
training of school adniinistrators are a case in point. For their sub-
stance, these writers chose a number of rclateghincidents that had
actually occurred in an urban school system. These incidents, sc-
lected for their decision-making and problem-solving characteristics,
dealt with school-community interaction.

The objectives of the instruction were to train the participants
" to use a more flexible apy:oach to problem-solving, to usc more
efficient methods of searchxng,tor and manipulating in formation
in diagnosing problem ‘situations, to scek information actively -
“rather than wait passively for its provision, and to help the learner
develop a deeper awareness of his own style of response and his
ability to-evaluate the consequences of different response styles.
Actual school-community interaction problems werc identified by
_principals of the school system. A simulated input corresponding
to an actual incident was written sinto the scenario. These were )
“called “critical events.” In addmon other inputs, called ‘‘ongoing
events, in the form of memos, phone calls, directives, and reports

[RIC  § 7. - 39- 5
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characteristic of the stimuli that normally confront the principal,
were written into- the scenario {o provide additional background

- dataand sequential variables. These data introduced a dimension of

time and sequence and permitted the telescoping of action ner-
mally occupying.days or weeks into the frame of forty-five minutes,
the time normally allowed for response to each exercise.

As this brief description suggests, these instructional materials
contain some characteristics of case study, critical incidents, and
simulation, since some fictiohalization of the incidents was intro-
duced. N

As is true in all dcvelopmcnt of lnstrucuonal materials and
- methods, the task of preparation isin itself an educative experlcnce
Many--training institutions involve studcnts in the preparation of
caSe studies cither as class projects or as doctoral dissertations.

AY

- This. stratagem not" only. cnriches the store of cases but also

plov1des the opportunity for the studcnt case writers to learn in
the process of writing.

Cases dealing with educational admlnlstratlon are now rather
abundant. CompllaUOns of cases are available .in hardback and
paperback and’ individiial cases are also available from various
organizations, principally UCEA.*

I will consider only a.few uhusual types of cases here. Gold-
hammer and associates at the University of Oregon have written a
‘case study and a sequel that together illustrate the usc of the
historical perspective in case writing. Because of the long span of
time covered, this approach is unusual. The first case, The ]ackson

County Story (Goldhammer and Farner 1Q64), covered i in rich de-

tail and broad context the conflict surrounding a ‘metropolitan
school district during the period following World War II until 1962,
Its sequel, fackson County Revisited (Goldhammer and Pellegrin
1968), continues the narrative from 1964 through 1967.

« Special Education Placement and the-Law, written'by Burrello,
‘DeYoung, and Moss at the Univessity of Michigan and produced
by UCEA, is a noteworthy example of a filmed case (kinescope).

_, *See UCEA's annual catalog, Materials for Prepanng Supenntendents.
Principals, and Other Educatwnal Leaders, for a list of cases available through
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This case was desngned for the instruction of prmcnpals, directors
of student personnel services, special education administrators, and
superintendents at both the preservice and inservice levels. The
film consists of a dramatization of an administrative hearing before
a hearing officer appointed by the school board and the school
board’s legal counsel. The conflict revolves around complaints of
parents of black and Mexican-American children about placement
of their children in classes for the educable mentally retarded.
The objectives of the case are to:

e inform administrators in educational programs about the legal argu-

"ments used in currently filed court briefs, particularly in relation to

the nature.of educational testing and measurement of the learning

- ability of students, the role of parents in the placement "occss of

their children in special education, the extent of criteria used to de-

tcrmmc the placement of children, and the level of special cducanon
programming

L4

e illustrate the rationales used by various experts in-school psychology
and special education for the placement of children in special classes

- @ illustrate the impetus of legal action for educational change

e provide a vehicle for the discussion of alternatives to the current
identification and referral problems in special education

o place these issues in the context of civil rights, discrimination against

p A g ga
minorities, and the ‘“equal protection” clause of the Fourteenth
Amendment : ’

The scenatio presents background material as follows: a presen- .

tation of sections of the state school code germane to the issue; a
brief description of the community, a statement of the district’s
policies with respect to the placement ofsstudents in speciil educa-

_ tion classes, a review of current case law germane to the issues, and

a discussion of the educational ramifications of policies and prac-
tices relating to the placement and instruction of *students in

special education classes as opposed to accommodation of them i in_

regular classropm instruction." ..

The primary issues of the case include allegations that the tests
used to identify the students are culturally biased, that the criteria
used to identify the children are uncoristitutionally narraw, that
parents should be included in decision-making, and that the special
education classes are not alleviating the children’s problems A
written supplement to the kinescope contains an instructor’s man-
ual and a. summary of case law pertment to the issues.

o o

e
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SlMULATlON ' T

A}

Slmulauon has betn uscd for instructional purposes in d wide
variety of occupatlons over a long period of time, dating back at-
least as far as the carliest use of @Far games. For many years mili: -

-tary academies and war colleges have used simulated strategic and
tactical exercises for training purposes. Modern space training
“programs have also made extensive use of simulation.

Business and industrial apphcatlons “of simulation are wide-
spread, numbering as many as 135 simulation games used in man-
agement training for business and industry. The American Manage-

-ment Association’s Decision Simulation, one of the more ambitious

.

prototypes, replicates-an entire business. Greenlaw, Herron, and
Rawson (1962) have reported the usc of simulation in business and
industrial education, .- ‘

The use of simulation in the ‘social sciences has been discussed
by Guetzkow and others (1962). Simulation has been applied to
the study of government, international relations, law, social work,
. and many’ other ‘social science-based professions. Literature on

these applications is extensnve a representative sample appears in -
-the bibliography.

Fattu, Elam, and assocnates ( 1965) have analyzed existing simu-

" lation models from other enterprises in an endeavor to apply them

to education. Twelker (1970) has compiled a very useful synthesns
of literature and a blbhography on simulation. ’

“Several authors (Rogers and Kysilka 1970, Boocock and Schild
1968, and Wynn-1964) have written of the advantages and disad-
.vantages inherent in the use of simulated'materials for mstructlonal
purposes. The advantages cari be summanzed as follom.

o The cvident face validity of the snmulanon stlmulatcs high interest
and motivation in learning.’
o Learnersare forcedto solve problems rather than snmpl contcmplatc
them, as is often the case in other instructional methodf.. )
-® Complex problems and circumstances are made mofe manageable,
concrete, and relevant to the reality of school.admigfstration.
® The record of respondents’ performances permits the accumulation
of normative-data and allows clinical examination and comparison of
*‘on-the-job”’ behavior in identical situations.
- @ Experimental bchavnor, which may be very hazardous in the real
job, can be encouragd in the low-risk climate of the simulation exer-
* cise; mistakes- that might be dlsastrous on thc job are, not 0 in the
simulated environment.

T ae
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‘e ' ‘s Affective, cognitive, and psychomotor learning can be devcloped toa
: . degree not common with more conventional instructional methods. . ’
- o Time can be cither comprcsscd or ¢xpanded. — . .

‘s The *“‘responsive environment” that characterizes complcx simulation
models requires the learner to accept rcsponsnbrhty for his decisions
and the constraints that they place on subsequent decisions’in a
‘manner uncommon.in many other mstrnc;fonal methods. ' : . ‘

o Simulation permits a dcg'rcc of mtrospccnon not common in many .
other instructional methods. , .

The dlsadvantages of srmulatron can be summarizcd as follows: . -~

* e Costs of productlon are high; costs of operation may also bglpgh if
", the instruction is computer-assisted. e
: ¢ Materials are subject to rapid obsolescence. ' -
- - @ Some simulated materials lack gurdclmes for development and use,
\ . oM "o Use of simulated maten’;\ls sométimes’ imposes less flexible time, - N
ML r place, and space.requirements than other methods of instruction.
o ¢ The scope and fidelity of the simu]ation may introduce some dis-
tortion of reality. .

‘ : In addition to these dlsadvantages, the dlsadvantages inherent in . .
£ . “ . other reahty-orlented instructional . methods (dlscusscd Iatcr) also _ ) FRR
. - , apply in most instances to snmulatlon. : ; '

- -

o o’ PO v -

T o | JEFFERSON TOWNSHIP SCHOOL DISTRICT SIMULATION . A -

Lo The use of simulation in the training of school admrmslralors
) . : was greatly facilitated ‘in 1959 by the availability of a simulated 2 .
< : : school system. This simulation, “The Jefferson Townshlp School )
! ‘ R District,” was generated by an ambitious research project, the De-
vclopment of Criteria of Success project, reported by Hemphill, . L
- Griffiths, and Frederiksen (1962). Although the simulation was '
designed and used,at the outset to develop ‘deeper understanding . ?
' of the behavior of elementary school pringjpals, many professors ' T
recognized the possibilities of adapting the materials for. instruc- .
_tional .use. By the summer of 1959 three institutions had put the ‘
-materials to instructional,use and reported therr expericnce (Cul-
bertson and’ Coffield 1960). _
Within a few years, literally hundreds of school administrators™"
had agonized over the dilemmas that confronted “Marian Smith,"”
" the 'mythical embattled principal of the Whitman schobl-a role
that was assumed by numerous partrcnpants of~ workshops and
_ Classes in which the Jefferson Township materials were used. The

(32
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“simulation included not only rich background material relative to I o
- the Jefferson Township School District,. presented in the form. of R o o
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written case material, films, and tapes, bul alsp threc in-baskets
containing a wide varicty of problems lyplcal of those confronting

. elementary school principals. Thoinas (1964) described these simu-

lated materials in detail-and demonstrated their use at a meeting of

the National Confcrencc of Profcssors of Educational Administra- *

‘tion in 1963

MADlSON SCHOOL DlSTRlCT SlMULATlON

Although the Jefferson Township matcrials were widely used,
it was quitc evident by the mid-1960s that the original materials
were becoming obsolcte and were not as compatible for instruc-
tional purposes as they

veloped expressly for instructional usea more up-to-date simulation

“of the same suburban school district, rcnamed the “Madlson School
- System.” '

The Madison simulation mcludcs written and filmed background

material dealing with the school systém and community, in addi-
tion to specialized background matcrial and in-basket problcms
for an clementary principal, secondary schiool principal, assistaht
superintendent for instructional services, assistant supcrintendent
for business managemenl supermtcndenl administrator of voca-
tional education, and administrator of special education. Instruc-
tors’ guides arc available for each of these roles.

Supplementary materials. include a game theory rauonalc for
constructing feedback to in-basket items, a computer- -assisted in-
struction feedback procedure for an administrative in-basket prob-

"lem, and a packet of resource materials, including transparencies

designed to provide ‘conceptual models from/March and Simon,

- Black and Moulton,*Miles, Gouldner, Gctzcls and others that can
‘be related to the work

of the simulated roles. A more elabo-
imulated materials and their use is con-’
, Materials for Preparing Superintend-
ents, Principals, and ‘Oiher Educational Leaders, and in the
Instructor’s Guide supplicd with the materials.

The Madison simulation has been widely used in preparation
programs for school administrators and in inservice workshops for
practlcmg admlmstrators : S

rate descnptlon of the

1

‘ ight have been had they been designed .
specifically for that purpose. Consequently, in 1967 UCEA dec-

-
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MONROE CITY URBAN SIMULATION

Prompted by the compelling nature of problems on the ‘urban,
scene, in 1970-71 UCEA developed the Monroe City Urban Simu-
lation project (URBSIM), simulation of an urban school district.

. ~ The working papers for this cnteronsc enumérated a number of
- . issues that were to be included in URBSIM. These included, but
} ‘ : . were not restricted to: black studies in the curriculum, conflict.
: ~ between and among militant groups, planning and placement of .
_ _ school facilitics, personnel sclection and placement, school ‘system ' . (
. . rcsponsnvcncss to minority group déemands, de facto and de jure seg- -
" regation, decentralization, financingof needed changes, student un-
rest, community conflict and political decision-making, busing, and
curriculum changc Although it was recognized that these problems
were not unique to urban school systems, it was noted that they
< —_ T were frequently more-intense and pervasive in the urban setting.
' The URBSIM materials include three categories of content:-de- | N ‘
scriptive, interpretive, and conceptual. The descriptive content con- ' Y
sists of objective matérial derived from observation of the district :
and its artifacts and from interviews with persons acquainted with -
the system. The :{‘cscnptwe matcrial provides insight into the tity— _ . .
its economy, demography, and society; the school system—its stu- o
dent "bodies, staff, curricula, and organization; and the problems '
facing its admimstrators—race,,cumculum change, and finance.

'! ,  The interpretive and conceptual contents were prodfhy per- -
o ~ sons external to the school system. The conceptual dontent was
: 5 derived from generalizable concepts that were related directly to,
the interpretive content. Independent of the descriptive and inter- .
pretive contents, the conceptual content is designed to provide in- /
) structors and students with a conccptual framework necessary to : /
_understand the variables that exist in URBSIM. : '

1

i

|

|

i URBSIM provides both background.material and problems that

; require participands to make decisions in the context of the district
4 as a whole, as well'as on the building level. This material is com- o
A municated through the ‘use of films, kinescopes, tapes, handbooks, N
i‘
;

e
4

¢ background booklets, data banks, written case vignettes, structured ' -

/ role plays, filmed and written full- length cases, in-basket tasks, and

g x 4 ‘ other media. The simulated tasks are designated for the roles of‘
S elementary principal, junior- hlgh prmcnpal senior hlgh principal,

\ and superintendent.

»
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A

An exhaustive description of this simulation is beyond the scope

~..;20f this treatment (see UCEA Newsletter 12, 1971, pp- 3- -6). I will

confine tny discussion to highlighting some of the unique charac-

. teristics of URBSIM. *

URBSIM is by far the most ambmous snmulatlon of reality-
oriented materials in the field of education. Its development, has
been achieved through the close. cooperation of a large,number of

scholars of educational administration afid related disciplines from N

universities and other agencies across the country URBSIM focuses
on a number of critical tasks not commonly foind in conventional

_ simulations, such as educational planning problems. As noted
-~ earlier, the simulation is addressed to. compelling problems on the
urban educational scene, notably issues of education and race,"

which aré not currently well developed in the literature or in

educational thought. ' h
URBSIM sceks to build into*its materials conceptual content

relevant to the issues, rather than to leave the introduction of

theory to chance.* The URBSIM materials make greater use of

multimedia communication than did previous simulated materials
in the field of educational admlmstratlon ‘The use of sequential

- problems is designed to introducé study of problems over a longer

span’ of tlme, with the cumulative impact of previous decisions
bearing on‘the learner’s actions. Deliberate effort is made to gener-
ate feedback on the quality of the materials, on the impact of the

“ materials on defined aspects of administralive behavior and the

learning. of that ‘behavior, on. unique -uses of the materials, and on
ways of evaluating the materials.. *

+ Anpther noteworthy characteristic of URBSIM is its flexibility
of use. Selected components of the material may be extracted for

. ] o S [ Ao

*Some instructors, Kenneth.Blanchard (University of Massachusetts),
John Croft (Ontario Institute for Studies in Educition), and John Kohl
(Pennsylvania State University), have found the film series of the ‘Burcau of
National Affairs, (5615 Fishers Lane, Rockville, Maryland 20852) quite

- usefuliin introducing appropriate conccptual frameworks into the Madison

and Monroe simulations. The films in these series portray conccpts developcd

by Hcrtzbcrg, Lippitt, Batten, Likert, Gellerman, Argyris, McClclland and
* McGregor. : .

oo
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spccific instructional purposcs, such as teaching educational plan-
ning or improving skill in responding to student unrest. Materials

 may be selected to illuminate administrative behavior with respect

to a partlcular role, such as the principalship or supcrmtcndcncy

Onc interesting consequence of the simulation hasbeen the devel-
opraent of other simulated materials that are synchronized with the
Monroe City'model but are focused onh additional spccnalmcd tasks.
The basic: model has served to provide the milieu in which other
writers could base, their simulations without creating a whole new
st of background materials. It permits them to link up with well-
cstablished, reality-oriented instructional materials to accomplish

instructional objectives not served*by the original material. Thus,

the Monroe City simulation has become the foundation for a more
programmatic development of - simulated instructional materfals.

A prototypc simulation to be centered-in the “Monroc City”
school system is being developed by Brubacher and Shibles (Univer-

sity of Conncctlcut) and Gaynor (Boston University). It will con-

sist of a major event built around a *macro” problem area—for
example, the failure of a major school bond issue. The “macro”’

- problem will be made.up of a number of issues, such as schogl i inte-

gration, interagency relations, curriculam and instruction, and
general school fmancc The simulation will be designed to provndc
learning opportunmcs related to strategic planning in which inter-
rclated sets of problcms are involved. The proposal includes plans

3 . -

for. devcloping and using theoretical frameworks and concepts in -

instructional situations..
McCloskey (Washmgton State Umversnty) McLoone (Umversnty

“of Maryland), and Burlmgamc (University of New Mcxnco) have |
.been cngaged in an cffort to simulate educational planning prob
- lems. bascd on the URBSIM background materials. This simulation

will requlrc "an orientation different from existing simulations,

~which deal largely with contemporary roles and currcntly vmblc

problems.

Although it is impossible within the space of this document to
review all the simulations available in educational administration

OTHER SlMULAT!ONS

and related ficlds, several do merit brief description.

N

v
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A simulation developed by Bolton (University of Washington) is™
: intended (o increase-skill in various phases of the teacher selection
« i process. The materials, available through UCEA, are designed for
R usc in courses and workshops dealing with -decision- making .
"~ generally or with personnel selection more specifically. e
This simulation includes a description of a hypothetical school
situation (usiig slides; tape. recordings, and a programmed text),
.aset of fictitious applicants (described by means of written docu-
_ mentsand television films of interviews), and responsc devices that
. require decisions and allow-analyses and feedback to be made.
‘ ' The materials are designed within a decision- makmg framework
so they can be used for studying and teaching the decision-making
3 process. For example,- all decisions require a consideration of a
L . Co T hypothetical situition ‘and a choice among alternatives -(the fic-
: \ titious applicants). The choice is made on the basis of predicting

the consequences of the varidus alternatives (by estimating how a
" person will be evaluated at the'end of the first year of teaching) and
 then assigning a value to the consequences predicted (the explicit
© criteria for,scicct“ion). The combination of the probable occurrence
_ of an event and the value of the. event provides a utility measure . -
P for an alternative, which in turn determines how the choice will - -
be made (that is, the rank-ordering of the applicants).
N i - Because the materials are designed in this decision-making frame-
' b work, it is posslblc to compare the cxpl|c1t criteria established by
' a person with the criteria implied by his choices. In addmon cach .
\ - phase of the process can be examined and dlscussed in rclat,lon to
- £ . 7 other decisions and the decision process.
- Several simulations have been designed to train spccxa' cducatlon : /
. ! adinistrators. The Special Education Administration Task Simu-
- - . lation (SEATS) game, developed by Sagc (Syracuse University
. ' ©° 1969), helps students-increase their skill in dealing with typicd :
. problems confronting spcc1al cducation: administrators. Adminis- _ ' -
.k trators of specxal education in state dcpartments of edtication are -~ ' '
- _ trained using the State Educatlon'Agcncy Simulation' Exercises
So ; - (SEASE) created by Sage and Sontag (1970). Stevens and associ-
e : . ates (University of Pittsburgh 1970) offer a'simulator to train
N g persons for leadership positions in public institutions for the men-
- . b . tally retarded. Stevens and his associates have also prepared back-
- y ground ‘materials and in-basket problemsin specnal education that
are used in conjunction with the “Monroc City” simtlation. "
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At the time of thls wrltlng, the Center for the Advanccd Sludy
oy’ of ‘Educational Administration (CASEA) at the Unlvcrsny of Ore-
"gon is developing two sets of simulated materials relevant to o
educational administration.. One- set, “Ernstspiel,” deals with ' '
. communications as the basis for task group development and pre-
sents. sclected problems of communication in a simulated environ-
ment The othér set, Multi:Unit Staff" Tralmng (MUST), focuses
on a special case of differentiated staffing in,the multi-unit school.
. It is designed to help school persennel move eff|c1ently and eft
fectlvely into a multi-unit pattern of organization. . N
Other snmulatlons include the Shady Acres Elementary Prmcz-
palship (Mclntyre, University- of Texas 1967), which consists of -
.a- single in-basket with a minimum of background information.
The  completion of the in-basket work requires approximatcly two : .
g hours. The Midville High School Principalship (Laughlin, Ohio Statc‘ " : : e
University) consists of background slides with taped commentary T
and a twelve-item in-basket. These materials are well suited for a
. brief workshop or single class, since the entire §|mulat|on exercise,
, including discussion, can be compressed into two to three hours.
The Communzty College Presidency (Johnson, Umvcrsnty of Cali- : _
~fornia’at Los Angeles) simulates the work of a community- college s -
presndent This simulation is unique in that the background ma- '
terials may be provided to the student and deal with a mythlcal
| community college or may be actual data gathcred through onsite . . .
© 1 7 visits to a selected community college. . :
0. . . Additional simulation materials are being developed under the

spTCEE/ f UCEA. These include the simulation of!:

; . e interorganizational problems bcthcn school dlstncts and other
' _agencies A
D - @ policy issues confronting school board mcmbcrs S . . '
02 school of the future : T
. ® systems problems (education and race) , ) -

- e specialized organizational funetions (planning)
e retrieval and organization of pertinent concepts, research findings, ' i

factual information, and theory for use with URBSIM

»
P .

N GAMES o _ I!.;":---- o x

- The use of games for instructional purposes dates back at least _ )
as far as -the'Jriegspiel of Prussian military training. Althoiigh
‘general management games have been used in the training of
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business administrators for decades, their use in the preparation of
school administrators is.a fairly recent development. Model build-
ing for business management games is aided by the availability of
-well- de'veloped operations.research and economics models that can

be simufated in thc/games Such models do not yet exist in school

L}

. administration. .

) Competmon is a crucial elemcnt of games. The player’s
performance. is preciscly measured and compared either with an
established norm or with the performance of other players in the
same game. The value of competition in motivation of learning is
so well- recognized that it needs no.elaboration herc. However,
there is reason ta. question whether the desire to win' may often
preempt the desirc to learn and may thereby result:in some goal
displacement. Also, the desire to win may motivate the player to

second-guess the author of the game, rather than ‘to behave
' authentlcally : "

-

The scoring. of most games is absolute and therefore requires ac-

ceptance of thé values assigned to the various options for each pos-

sible decision. In the real world of school administration, such
absolute value judgments are uncommon. Mdreover, in a game
the only décisidns available to the player are those that the designer
anticipated and built into the scoring mechanism. Thus, in some in-
stances creatlve decisions' may be) preempted by the design ofthe
game %ld the scoring model - ‘

" Games seem to be most successful when the consequences of

" manipulating the variables are predictable. Indeed, this must be

the case if the refereeis to have control over the scoring in a fashion
that permits determination of winners and losers. Like other forms
of simulation, games raise familiar questions concerning authen-
ticity .of the design model, fidelity of the variables arid their rela-
tionships, validity of values, premises determining victory, and
reliability of the’ scoring. Losers have been known to rationalize
poor. performance by invoking these considerations. Gaming also
requires considerable time and flexible physical arrangements.

~On the other hand, it seems clear that games do force players
to account for their performance, to examine the values by which

thejr perférmance ‘is judged, to live’ with the consequences of -

their decisions, to behave under extreme pressure, and to feel
! ‘the emotions that accompany these circumstances. The relevance
"of all these consequences to school admlmstratlon is_self-evident.

-
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PROFESSIONAL NEGOTIATIONS IN EDUCATION ’
e T .

o ‘ ) “Profcssnonal Ncgotlatlons in Educatlon” is one of thc4most
widely used games in- training educational administrators. Dcvcl
oped b\'I tvat (1968) under the ausplces of UCEA thc game is /

v dcsngncd 16 .
_ ° ° nllustratc the crmcally important facts in_a ncgouanons situation
< e provndc insight into the particular area pf executive behavior 3b-
2 " stracted in the game - oA '
, _ ¢ focus attention on cstablrshmg pohcncs or ‘;stratcgnes and on long—
~ ' . range planning e
: e provide an opportunity for gammg facility in the use of decision-
| . making tools _ :
y _ The game packct includes lhc follo_wing ilcm's: L
, 2T e a1 opinion questionnaire to measure- the parucnpant s “‘degree of
oo identification” with management or labor ideology
L ¢ background materials relating to. the snmulatcd school [district in
which the fiegotiation takes place ‘
‘ e a sét of issues to be negotiated, spccnfymg the official posmon of the
Pa - board and the. téachcrs organization on each issue (The game is
i available in threeforms—short, intermediate, and long—for use in
Q- A instructional formats of varying lengths. Thé three forms vary prmcn-.
G **  pally in the number of i issues presented for negotiation. )
¥ ‘e guidelines for negotiators, a summary of the board’s and tcachcrs--
! _ ~ organization’s positions on each issue (each presented confiden.
‘ tially to the respective bargammg tcam), and a definition of good-
i fanh bargaining .
‘g e instructions for conducting the gaming session ’ ' K
S E o forms designed to provide systematic feedback on*;hc ncgohanons
f for scoring the teams’ performances . “ s
<~ &_:.»‘ ean mstructorsmanual R .
{ - The issues to be ncgotlatcd in the mtcrmcdlatc lcngth kamc
. & oo mcludc ' i
:‘ S L r(.cognmon of the teachers orgamzanon wnh majority mcmbcr— 2
200 : ship ds the exclusive bargammg representative for all classroom . f°
g; teachers - . i
R 5 2. checkoff system for payment of mcmbcrs ducs to the tcachcrs
:'ézo organization ' : -
i 3. across-the-board annual pay increase for all teachers R ' 3
* 4. payment of full cost of hospntal and medical insurance by the
_ "~ district. :
o 5. duty-free lunch pcnod for all tcachcrs , . . -
- ) ;4."'? . . . .
EMC L j . 7
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. 6. preparation periods (five’ per week for secondary tedchers and @
: T two per weck for clementary teachers)
7. maximum class size of thirty in clcmcntary schools and twenty: -
‘. . eight in secondary schools . . . -
8. extra compensation,for extra duties ' '
, . 9. change from the tranmng—mcrcmcntal salary schedule to a standard
. : ‘ : ratio schedule
' 10. all transfers for-tenured teachiers on a voluntary basis
" 11. sabbatical leaves with 75 pcrccnt of rcgular pay for all teachers . : -
: _with seven or more ‘years of service in the district '
< . . . . ".'/ -

-/ Participants are formcd into small tcams of varlab]e size to rep-
resent the board and the teachers ofganization. Opposing tcams -
‘aré paired to form bargaining groups. One player may be assigned -
i to:fill the role of supcmntendent who may then ‘be briefed to
function in any one of various roles: mcdlator, “friend of the
court,” fagt-finder, and so forth. Any number of bargaining groups
. ) ' .. can be formed ‘to. accommodate.all the participants. Persons with -
no experience in board membership will profit by playing the role
.of board negotiators. Similarly, persons without tedching experi-
cence can play the role of negotiators for the teachers organization.

Experience with the game reveals that nearly all the phenomena “{
b commonly associated with actual collective bargaining are mani-
. ok fested in the game play. These include caucuéing, trade-offs, use of .
' ' threats and rewards, and occasional impasses. All the emotions
associated with rcal-life bargaining may- find expression.

The game is scored through the use of three mechanisms: .

TR ARl T
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o The “going rate” formula yields a score for each bargaining group on.
thc basis_ of ‘the variation’ of the final settlement from national
“norms"” on the same issues. A high *going rate” scttlement could be
interpreted as poor performance by the board team and good:per-
formance by the teacher team. )
o The “dollar cost” formula yields a score for each barganmng group
in terms of the total cost of the final aggccmcnt A high “dollar
cost” settlement could be interpreted as poor performance by the
board and good pcrformancc by the teachers. However, since some
of the demands require little or no expenditure of funds, this sconng
mechanism is acknowledged to be limited in its utility.

® The “degree of safisfaction” score is derived from data fed back by
each of the participants on a questionnaire that elicits their feelings S

with respect to such considerations as (1) satisfaction with the nego-

" tiations processes, (2) satisfaction with the realism of the simulation,

P R _ b
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(3) satisfaction with the substantive outcomes of the negotiations,
(4) degree of residual disagreement, and (5) total satisfaction score
yielded by the sum of the other. four.

" Because of the availability of three scoring mechanisms and.the_
acknowledged inadequacy of eachas a completely-valid and reliable
scoring mechanism, there may be no absolute determination of
winners and losers. Moreover, it is quite possible for a team that.
has won a high “going rate’” score to experience nevertheless a low
sense of satisfaction with the batgaining. The multiple scoring
mechanisms do tend to prompt more consideration and debate

_about the value premises that can be made in evaluatmg bargaining
performances. : :
The instructor’s: manual provnded with' the game offers instruc- -
tion for the apphcatnon of Bales’ (1950) interaction anialysis model
to analysis of the negmlatlon dialogue. It reveals the relationship
between the pattern of discussion and the style of bargamlng
and, on a more genesal basis, the relatlonshlp between commumca-
tion and confhct rcductlon.

BANG A BARGAINING AND NEGOTIATION GAME

Lohman and Stow (Umversnty of Michigan 1971) have de-
veloped a bargaining game that differs from Horvat’ s game in
several fundamental ways? ¥ '

“

o It provndcs a multilateral rather than bilateral format for negotiation
by including not only teacher and board teams but also studcnt
government. ind minority group teams.

o It deals with two issues (racial balance and trackmg systcm) of gcn-
cral cducatlonal policy rather than with many issues of personnel
poncy : ) - .

o It provides for two negotiation cycles of three rounds cach, wnh role
play of group mcctmgs between the rounds.

o The play-is more controlled than that of the Horvat game because
of more rigid rules of p‘lay, definition of roles, control of time and .
scoring, and more spccnfic mstructlon in bargammg techniques.

One full day is required to play. the game. Twelve participants
are required—three for each of four bargaining teams. Background.
information on the school system and the community is presented. -
‘The two issues arld the positions of each of the four mterested
constituencies are clearly stated.
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The game is scored “qualitatively in terms of satisfaction with .
agreements reached, negotiation performance and how closely final
agreements approxir‘%te' original dispositions’’ (Lohman and Stow

1971, pr 4).

_ PRINCIPALSHIP GAMES"

- tmon against the performance of other teams.

Two leadership games have been designed in the context of the
Madison simulation.* These include the Elementary Pr|nc|palsh|p
Games by Ohm and Wiggins (University of Oklahoma) and [ the
Secondary Principalship Games by Ohm (Umversny of Oklahoma).
The rationale -for the games is explalned in the accompanying
instructor’s manuals. The games require.the learners to respond to
conflict situations. Guidelines are presented for providing feed-

‘back and for evaluating the student responses, which can be scored

on the basis of the.following criteriai (1) content analyﬁs of infor-
mation moves, (2) number of studénts (;hoosmg each information
cydle, (3) ranges and numBers of times information ‘is sought, (4)
decision choices made, and (5) types of boundary determining
solutions offered by students. These games exemplify individual .
competition against normative standards rather than team compe-

o

’

SCHOOL POLITICS GAME

Under the auspices of Academic Games Associateé, Becker has
designed a school politics game that is still in the field-testing stage
at the time of this writing. The game is constructed primarily to

. test the relevance of political science concepts tdb school adminis-

’ catwnal Leaders

tration. A" minimum of eight or ten players is requlred but as
many as t~enty can be accommodated. The game requires approxi-
mately three hours for the play and subsequent discussion. The
player: function as individuals, though ad hoc coalitions may be

forme:d to advance certain interests: The players assume the roles of

school board ‘members, superintendent, president of the teachers

t

" #All Madison-related materials are described- more fully in UCEA’s annual
catalog—Materials for Prepanng Superintendents, Principals, and Other Edu-




Aruitoxt provided by Eic:

. $chool building, obtaining a salary raisc for téachers, instituting a-

44,

associ'uiop PTA president, and leaders of various community -

~organizatibns, many of which hold conflicting expectations of the

local school administration. - - .
The pldy centérs around conlro'llint, the issues that comé before,
the board for official action and influencing the actions of .the
bpard and supcrmtcndcnt This lnflucncc is accompllshcd lhrough
the expenditure of “resourcé units,” which are allocated to the
participants and subsequently” utpcnded or bartered for favog
from olhcr\flaycrs. The issues’ inglude such matters as passing a
bond issue, achicving racial balance in the schools, locatinga n

.

‘program of sex education in the schools, and reclecting or re-
_placing incumbgent board members and supcrintendents.

Each player\is’ glvcn his own score sheet, which reveals the
points he stands\to gain or lose according to the action taken on
each issue. The values vary both with respect to the issues and to
- the “individual pla§§rs. The scoring yields a. single absolute score |
for each player, and,winners are. clearly determined. The.rulés of
the game are fairly ¢ 'nphcatcd to simulate the complexities and
confllctlng préssures that characterize the work of schoel boards,

supcrlnlcndcnts and community groups interested in edycational .
~issues. The game stimulates intense competition and’ dram tizes

the realities typlcal of school admlnlslratlon

‘STUDENT-MADE GAMES

" Andesreports that cach student i in educational administration at
the Umversny of West Vlrgmla is required to develop~two simula-
tion gamesas a course requirement. This practice is noteworthy be-
cause of, the learning that accompanics game construction. Tfle
designing of games requires understanding of the conceptual system .
on which the game is structured, sclection of the variables to be
introduced and their interrclationships, and anticipation of alterna-
five solutions and the valuds to be assigned to .them. Thus, design-
lng of a-game may be more instructive than playing it.

. INDEPENDENT STUDY

Indcpcndcnt study is as old as léarning ltself It constitutes. an
important component of all preparation programs for school ad-
ministrators. The most. netable. advantagés of independent study

N
R} a
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“arc economy of resolrces and adaptébilit%'hc nceds and con-
venience of the learner. The. disadvantages dezive largely from the

learner’s limitations in 1dcnt|fymg his nceds, Iocatmg appropriate

* - self-instructional materials, and mtcrprctmg meaning in the absence
* of instructors and other students. Indcpendent study is so6 common

and so well understood th}t no cxtended discussion will be under-
taken beyond bricf dcscrlptlons of a few fairly unorthodox
applications.

NATIONAL PROGRAM FOR EDUCATIONAL LEADERSHIP
The Natlonal Program for. Educauonal Leadcrshlp (NPEL)

. built” almost entirely on unprogrammcd mdcpcndcnt ‘study. Still
~~in the developmental stage and unreported in the literature at the

time of this wrmng, thc_program has headquartcrs. at' Ohio State
Umverslty and thé current coordinator is Ray Nystrand.

Interviews and a battery of tests are used to help students lden-'

tify their learning needs in relation. to their careér goals. With the
counsel of the program coordinator, partlcrpants seleét indepen-
dent study tasks most appropriate for their neéds and carcer goals.

"To date, these activitics have included such diverse enterprises as’

reading, participation in the NTL program at Bethel, confercnces

-with scholars of various.specializations in cdklcatlon and rclated

fields, participation with professors in field. studics, attendance at
Amencan Management Assocratron conferences, and'vnsnts to var:

“ious educational agencics. -
Each participant keeps a record of every. activity, mcludmg a

description, reason for selection, and evaluation of worth. The
participants attend weckly seminars that stimulate reflection on
activities and provide sharing of experiences with other partici-
pants. Group projects are also developed during the seminars
Heavy emphasis is placed on self-assessment and capitalization on
the talents of participants through peer instruction. No courses or
specific readings are required.

Evaluation of the learning experiences is quahtauvc and in-
trospective. Participants are asked whether they feel comfortable
with -the knowledge gained or fecel ready, with the knowledge
accumulated, to assumc responsibility for the chosen career
objective.. :

52 5
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-operationalizing of learning behaviors could be worked.”
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lNDlVlDUALIZED LEARNING SYSTEM FOR ADMINISTRATORS

New ‘York - University has developed an Individualized Learning
System for Administrators (ILSA) Briefly, this program is an open
learning system in which various elements are rationalized through

an integration of field theory and.systems theory The experimental

program is designed “to see if certain concepts of individualization
of learning activities and of student initiative in theplanning dnd

Participation in the program is voluntary for both faCulty and
full- time students, either of whom may choose between the ILSA
program and the more conventional instructional program. Stu-
dents are encouraged to think carefully about their objectives and
to approach content as a searcher or eprorer with experienced

: guides (faculty) available to them. The main mechanism for achiev-

ing these skills is the student’s individual ‘plan for a year or se-
mester, gr even less, of his study. An orientation program acquaints
him with the resources available in the university and the commun-

ity. Aconccptual-behaworal format is supplied.-for those who want
it. When the.plan is approved by the professor, the student pro-
ceeds to implement it in his own way and time.- R ;

The plan indicates specifically how the student’s work will be
evaluated for marking purposes. The student is free*to attend or
not attend sessions of regular courses. In either case,. course out-
lines‘and - bibliographies are available to him. He' may join with
other students or faculty for- one-time discussions or seminars,

Special learnmg experiences, such as simulations of collective bar-. -

gaining, seminars on research mcthodolog‘y, or sensmwty training,
may be arranged. Field trips to metropolitan schools and agéncies
may be taken. Students frequently accompany faculty mem-
bers ‘to professmnal meetings and join them in field pro_|ects or
research. -

At present, it.is possible for a_student' to *complete approxi-'

mately half of his degree program through ILSA. Couises that are
highly specialized or handled exclusively by one professor have not
been included in the ILSA program. Evaluations of student work
are undertaken by the team of participating: proiessors. It is re-
ported that the students who have participated in the program have

developed a remarkable loyalty to it. A more detailed description
of ILSA.is available in the literature (Rose 1971) )

o
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PROGRAMMED SELF- INSTRUCTIQNAL MATLRIAI S’/&?

- Many programmed sclf instructional matcrlals in c\ducauonal ad-
I'hese include a
programmed textbook, PPBS; Educatign tmd You,Nby McGivney
(Syracusc University); a programmed ugit in school law\ Federal Re-
Iat.onsandEducatzon AProgrammed ext, by McKecg n (Bucknell

cational planning systems developed by the Center for the A
vanced Study of Educational Administration (University of Oregon).

Several UCEA self-instructional resource materials merit ‘men-
tion. A collection of more than two dozen “Best Lectures,” dealing
largely wnth administrative theory, are available on tape. Other
taped series deal ‘with innovations in preparatory programs and
with various aspects of religion and the schools.

- At the timé of this writing, UCEA, in collaboration with the
ERIC Clearinghouse on Educational Manag’emcnt and a npmber of
cooperating uhiversities and other agcncres, is devclopm{
four cassettes dealing with topics of interest to school principals.
These may consist of lecturettes, book reviews, research and de-
velopment projects .not yet in widespread. practice, concept clari-,
fication with implications for practice, new developments in’school
administration; dcscrlpuons of advanced practices in schools, and
issues affecting the leadership of principals.

‘The Ford Executive Leadership Training Program at thc ‘Uni-

vcrslty of Massachusetts has developed a unique ‘“‘resource bank™

to serve the fellows in the program. In brief, the resource b bank is a
ma]or storage and retrleval system for learning experiences (people,

. materials, and acuvmes) that students mdy’ dtaw on. In a single
" convenient location, there is a systemauc cataloging and cross-
~ referencing of all courses, interning opportumtles, books and other
 printed and fllmed “materials, field experiences, and professorlal
and . practitioner resource  personnel available to students in the
. program. It also mcludes the cvaluative comments on these re- .

sources made by persons who have prevrously employed the re-
sources. The, resource bank should substantlally facilitate the

individualization and flexibility being sought in’the Massachusetts

leadership development program. .

twenty-
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This chapter calls attentidn ‘to the major problems related to

the development and use of unorthedox instructional methods.
and anticipates probable future developmeerits.

CURRENT PROBLEMS

.
\

A number of problems are evident concerning the design and
usc of unorthodox instructional methods. Some of them-are 31’
digenous to all instructiona) methods—adequacy of the.conceptual
system on which content is sclected and organized; relevance .of
the content to, the real world; trzi'ﬁsfcfability of the learning tasks; -
* logistical prc.)l\)'l'cmsfbf cost, time, ahd obsolescence; and evaluation
of instruction. ‘These_problems should be as familiar to thc/tcxt~
beok authot, discussion leader, and lecturer as they arc‘t.o/thc case

writer or designer of simulations. /
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Other problems are fairly unique to the unorthodox instruc-
tional methods. Whereas the lecturer may be unconcerned about
feedback, the instructor using the ip-basket technique may be quite
concerned. Whereas the designer of an instructional game must con-
sider' the rationale for scoring performance and determining win-
ners, the lecturer has no such concern. The human rclations
laboratory trainer cannot ignore the personal varnblcs of the

g,roup, as the lecturer usually does.
. ) .

ADEQUACY OF THE CONCEPTUAL'SYSTEM

The conceptual system that guides the design of an instructional
mode is central to all instruction. The conceptual system deter-
mines the purposcs of the instruction, the substance to-be taught,
the organization of- content, the nature of the instructional mat-
erials, the feedback, and the criteria for evaluation of perform-
ance. Put another way, -the undergirding conccplml system

-answers the questions: What is important? What is rcal? What

should be taught? What sheuld be excluded? What questions must’
be asked of the learner? What performance standards are applied?
-. The underdevelopment of theory .and conceptual systems in
educational administration is well recognized. This lack of adequate
thcory has handicapped the development of design models in
school administration. (In business management and public ad-
ministration, on the other hand, the development of-simulation

zmd games is aided by the existence of more sophlsucatcd '

cconomic and political science-based conceptual systems.)

Many of the carly simulations, - case studies, training labora-
tories, and other instructional strategies were dcvc]opcd at
random, with little evident' relationship to instructional pur-

- pos¢ or conccplml syslcn'ls. The UCEA Articulated Media Pro-

ject (AMP) in the 1960s/marked the first systematic cffort to
bise learning on prcdcsngnid concepts and instructional objectives,
“rather than to create matefialssfrom available field situations and
hope that some kind of learning might result. The concepts chosen
by the AMP staff to guide the development of instructional strate-
gies and materials. were drawn frém emerging insights into educa-
tional administration. This departure from past.practice marked
a notable cffort to deal spccnflcally with the theory-

practice jap. :
. ."u‘y"'
.
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AMP also sought to-achieve explicit relationships 2mong con-

cepts, materials, media, and purpose. Reality-oriented instructional -

matcrials and coﬁccpts were incorporated into the same package.
Many, but not all, of the unorthodox instructional methods de-
scribed in chapter 3 are characterized by undergirding theories of
organization, dccnsnon-makmg,plannlng,commumcauon and other
admmlstratlvc functions. '

-

- -

-SCOPE, FIDELITY AND COMPLEXITY. Ol- CONTENT -

Another problanssoclatcd with. unorthodox mstrucuonal me-
thods g¢oncerns the scope, fidelity, and complexity of reality-
oriented content. Although the content may be nonfiction, choices
must be made regarding what can be included in and what must be
omitted from the case study, simulation, role play, or gamé. The

parameters. impased by. time, space, and cost are finite, and selec-

tion is lnescapablc Since no model is complete, what dimensions of

. reality arc dictated by the model? What distortion is imposed by

the perception of the case writer or simulation designer? Is the
game or role play sufficiently authentic to prevent the learner from

* reaching conclusions or developing behavior that may be appropri-
ate for the laboratory but inappropriate for the school?
‘Achieving fidelity with reality constitutes a design problem in

creating analogdus circumstances and variables. The variables that
influence fidelity inay include task variables, such as matrix varia-
tions; situational variables, such as time available for deccision-
making; and personality variables, such as character of opponent
or tcam member. Stnctly rational design models emphasize task
and ‘situational variables,’ in contrast to field theories that may in-

. elude personal as well as task and situational variables. Daniclian
" (1967) reports that the success of simulation rests more on the
fidelity of reproduction of the appropriate values and assumptions
.than on the fldchty of thc whole or parts of the actual ficld

situation. 7

Beck and Monroe (1969) cxplam ‘that the compleyity factor
includes conscqucnces for the Icarner, response choices, social
factors, and constraints of time or length of background materials.
They. point out that the complexity of the learner’s analysis may be
varied by manipulating the consequences of his degisions. The num-
ber of response choices permitied in a game or in programmed

S
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‘instruction, for cxample, depends on the objectives. The encourage-

ment.of divergent- thinking would require several choices among
alt¢rnative responses, while skill dcvelopmcnt would restrict the
number of correct alternative responses. Instructional methods
that require or reward group conscnsus or group understanding—
such as human relations or sensitivity training— complicate the
decision-making. process and the ‘analysis of the consequences of
behavior and require a more fléxible matrix.

-

REPLICABILITY AND TRANSFERABILITY OF LEARNING :

Replicability for other learners is important in any instructional

- mode, such as games, in which companson of performances is

essential, cither for scoring to determine winners or for evaluating
the instructional method.. Replicability is also important in
branched trials in programmcd learning when feedback indicates

‘that the response is inappropriate and that other optlons must be

chosen to illuminate the consequences of previous decisions,

Replicability imposes a tight matrix.

Real concerns may be -raised rcgardmg the transfcrablhty of
learning from any kind of classroom instruction to situations in real
life. Because reality-oriented instructional materials are usually so
specific but also comprchensive, the learner may have difficulty
sorting out all the variables that might dictate different responses
in different circumstahces. Games, for example, may be very cf-
fective in teaching ga esmanship, but the strategies of this games-
manshlp must be very pecific to the parucular gamc if the referee
is to have control over|\feedback and scoring. The manipulation of

- the variable constltutc the “operation of the game and must be

built into it. -

The problcm of transferability of Icarmng is different in sensis,
tivity training, for exa The kind of behavior that may be’
cffective in a laboratory[ with others also intent on finding decper-
understanding of sclf and others may be qu: ‘te ineffective of even
dysfunctional in another group situation in which the’ participants
have much less interest in their interpersonal relations.

i

¢ .
On the other hand, there may b¢ greater transfer from reality- -

oriented instruction to real life than is possible with more abstract
instructiunal methods, since the specificity and realism of the for-
mer become more recognizable in real sntuatlons The student pilot.

f
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» in a_simulated cockpit can rccogm/c the stall characteristic§ of an
| ' . ’ alrplanc more readily from the simulated flight cxpcrlcncc than he
' could from reading about them. _
- Unfortunately, there is vcry little evidence avallablc recgarding . ' )
. ' _ .+ the transferability of training in educational administration instruc-
' ' ‘tional methods to life scttings. Such cvidence as is available is not
" encouraging. Some studies have sought to measure the school -
" administrators™ behavior in the.schools before and after laboratory - ' \
training, as perceived by the teachers in their buildings. The data
> showed no significant changes (McIntyre 1967). However, Miles
(1960) found significant change in the sensitivity and behavioral  ~ : \
skills of principals who had participated in a human relations . . . '
training laboratory, as comparcd W|th a matched control group
who had not had thls experience.

ARTICULATION WITH THE TOTAL PREPARATION PROGRAM

Most unorthodox instructional methodstend fo be fairly spccific‘
with Tespect to instructional purpose and limited to some degree
with respect to scope. At least at this juncture, few il any institu-

; tions find it feasible to build an entirc preparation program for
‘. school administrators on the basis of any single instructional
- ' method. Consequently, the problem of ‘articulating these instruc-
b ‘tional methods with the total’ preparation program . arises. Some ‘
studies have shown that task-centered instruction has its greatest - . ¢
yicld when used with other lnstructlonal methods (Daniclian 1967 | 3 L
* and House 196§). ' - ' , :

“Is the design model for the case study, S|mu|atlon Iaboratory o .
training, or game compatlblc with the model on which the total” - ' ) -
-instructional program is based? If not; how much incompatibility :
is acceptable? Incownpatibility may arise regarding content, pro- ' N .
cess,-or content as opposed to process. A human relations training’ N
laboratory may, for example, reward behavior that is not com-
patible with behavior expected in conventional classroom in-
struction clsewherc in the preparation program. '

, " The problem” of scquence - in. the program also arises. Does
rcality-oriented instruction logically follow, preced¢, or accompany -
. more conventional and more abstract’ instruction? The purposcs '
of the instruction would seem to détermine the afiswer. to this
question, but the format of the total instructional program may -

.. ] Ty Lk 59 to . . , . o ) .
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.

not accommodate a logical sequence. The location of resident
study in the total program. the knowledge level required by the
_student at his point of entry into the particular instructional mode,
the length of time required for the instruction, and other logistical
considerations may impinge.on the articulation problem.

- The accommodaiion of dlffcrcnccs among sfudents poscs ad:
dmonal problems of articulation: For example, is experience in
“the human relations training laboratory required of all students
- or is it elective? If required of all, should jt be of the same scope
and intensity for all? Jf not rcquircd of all, will there be problems
in adapting later instruction'to students who may or may not have
had the particular experience?

LOGIST ICAL PROBLEMS i

Unorthodox mcthods of instruction present some, familiar logis- -

tical problems as well as some that are unique to rc1hty -oriented
methods.

* The dimension of time takes on new significance. Independent
study imposes very fcw time limitations on learner and instructor.
Similarly, the lecturer or dlscussmn lcader can cut the lesson to fit
the time ayailable. However, on occasion, time must be controlled
rigorously in games. And whereas some types of simulation are
adaptable to short units of time, other types of simulation and
laboratory training in human relations scem to require large
‘contiguous blocks of uninterrupted time.

Simulation can provide in a short time experiences that could be
gained only overa much longer period of time in real life. Within
an hour or so, the case study pcrmlts portrayal of events occurring
over a period of several ycars Plannlng exercises and the conse-
quences of the planning that might require years for consummation
in life can be foreshortened to days or:hours in a simulator, par-

ticularly in computer-assisted methods. Simulation thus permits -

practicc in a relatively timeless environment. As in a football

scrimmage, action can be slowed or stopped to pcrmlt the bcgmncr

to keep up with the action.
The costs of ‘unorthodox instruction v1ry with the type. The

costs of the instructional methods can ‘be divided into three cate-,
gories: (1) costs of development of the program and-materials, in-

cludmg flcld testing} (2) costs of mstallauon and opcratlon of the
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program-in the training program environment; and (3) costs of per-
sonnel for effective program management. Individual study tends
to be rclauvcly inexpensive, whereas complex simulations, games,
and somec kinds of laboratory training tend to be rather expensive
in comparison with conventional modes of instruction. All instruc-
tional materials are subject to dcprccmtlon arising from obso-

materials may be subject to more rapid obsolescence.

Obviously costs and benefits must be wcnghcd. in relation to
cach other. A’ simulator might provide experience with benefit
approximately cqual to that of ‘the internship but with much less
expendituré of the student’s time than required by thé¢ intern-

+  _ship. Simulation permits the professor to control the learning
experience and to serve.as a resotirce person without the travel
and time necessary for him to exercise these functions in intern-
ship and other ficld expericnces. Thus, reality in the classroom can
be more casily and ccononucally managed than can the classroom
in reality. This comparlson in no way constitutes a criticism of the

. mtcrnshlp, which has other. obvious advantages over simulation.

. . - Slmulauon can provide experience in a low-cost model of a high-
C -cost’ environment., The social costs, and bcncﬁts arc hard to esti-
"mate. How much is saved, for example, if a student administrator
5 bungles a play in a collective bargammg game or mishandles a stu-

"+ . .. dent confrontation in a simulator andthereby learns to avoid such

mistakes otherwise made on the first job? The relative costs and

benefits must be consndcrcd despite the lmpossd)lhty of precise
measurement. Further discussion of benefits is undertaken latcr.
The availability of instructional staff capablc of using unorthe-

_ Skilled hiiman relations laboratory trainers, for example, are rather
. ' rare and fairly expensive. Professors who lecture brilliantly may not
o "/ besogifted inattempting to supervise snmulauon based instruction.

It is axiomatic that reality-centered instruction, like'any ethod of
instruction, is no better than'the skill of the instructor who uses it.

Fogtball scrimmages have not prevented inept coaches from having
poor scasons. _ d '

EVALUATION

The problcms of cvaluatlng instructional methods are legion and
o<by no means unique to unorthodox instructional methods.
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lescence, but because of their greater speciflicity, reality-oriented-

\ dox instructional methods effectively is another consideration.
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However, many of the instructional methods discussed here prc-
sumne to stimulate both cognitive and affective devclopment,
whereas orthodox instructional methods are usually directed to-
ward cognitive devclopmcnt only; thus, the, cvaluatlon problcm

presents added difficulty.

The massive: criterion problem has handicapped cvaluauon The
inadequacy of theory in educational administration results in quite
lmpcrfcctcntcrla for evaluation. Partly for this reason, much of the
evidence regarding the Benefits acquired from unorthodox instruc-

tional methods is subjective and. random. This evidence has been

accumulated and is summarized below.
Most of this evidence is derived from-the opinions of participants
and instructors who have had experience withunorthodox methods.

Maost participants, both professors and learners, generally report

an exhilaration resulting from their experiences with these meth-
ods of instruction, particularly the reality-oriented - methods.

A UCEA survey of superintendents and professors of educational
administration revealed that a much higher proportion of supcrm-

tendents than of professors placed high value on cases and seminars;

conversely, simulation and other role-playing devices were sup-
portcd more frequently by professors Xn

finding might suggest that, while active student involvement in
classes is viewed as important by those recently enrolled in pre-
paratory programs, this group is less willing than.are professors to
have the central role in instruction transferred from the professor
to the student (assuming that the professor plays a-more central
role in conducting seminars and case analyses than he does in
simulation and role-playing techniques) (Culbertson and Farquhar
1971). . -

Weinberger (1965) who conducted a comprehensive survey of
the uscof simulated materials in the preparation of school adml,ms-
trators, also rcportcd widespread satisfaction with results among

both professors and students. How much of this satisfaction is -
~ cuphoria gencrated by the “Hawthorne cffc«_:t of novel and dra-

matic methods of instruction 4nd how much is attributable to
genuinc and sustained profcssionalgrowth has not been determined.

an by practitioners. lhls_

Few rigorous studies have been made of the benefits of un--

orthodox instructional methods.- As noted earlier, several cfforts,

are under way, particularly by Cross and Hendrix (University of
Minnesota), Immegart (University of Rochcstcr) and Garove and
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‘Handley (Uriversity of Pittsburgh), to measure the impact of simu-

lation on the learnings of participants and particularly the degree

to which these learnings are transferred to on-the-job behavior.
- I will now consider some of the clmms made for various un-

. orthodox instiuctional methods and materials’ in light of “the -
opinions of parucnpanls and instructors who have had cxpcncm,c ‘
with them. : » - ¢

Reality-oriented instructional methods and matcrxals stimuilate
motivation and interest. Reality-oriented instruction activates the
total involvement of the learner, who not only ctudies administra-
tion but experiences it. When competition or ludbdck is intro- .

: duced, the learner’s instincts for achievemeny. are quickened.

‘ , Virtually all the reports from persons who have usdd reality-oriented ' -

' instruction in educational administration confirk ‘this conclusion. ' ’ :
Reality-oriented instruction tends to stimulatemore effective e ) .
development than do conventional methods of instruction. There Lol - '
is no implication that this instruction is incapable of stimulating ' S .
cognitive learning also. More coriventional instructional methods— o

~lecture, discussion, and reading, for example—are designed prlmarlly v

to deepen’ the learner’s knowledge, which of course must receive

: continued attention. However, the administrator is composed of

both mind and heart;he is a creature of not only his knowledge
but also his tastes, feclings, values, and emotions. The real world of
administration is characterized by events and issues ﬁal arc shaped
by the social and emotional responses of both the administrator
- and others engaged in the work of schools. It may be that more
administrators are lost because of what they feel, or fail to feel, = ' .
than because of what they know, or fail to know. In reality-
oricnted instruction, the fears, satisfactions, anxicties, anger, fa- ) _ -
tigue, doubt, and frustration of self and othcrs are usually . ' , Vo
experienced very poignantly..- : '
Reality-centered instruction often permils a dcpth ofmtrospcc-
tion rarely provided otherwise. It holds up the mirror, so to _ .
speak. In simulation one can look at himself more sclf-conscnously, o .
more deliberately, more leisurely, more objccuvcly, and with less
personal threat “or sclfdcccptlon than is possible in an actual
circumstance. Defensiveness and rationalization of behavior are
usually less compelling than in a real-life situation. Students in
reality-centered instruction often report that they can see them-
selves better, can deepen their perception of the effects of their -
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behavior on -others, and can understand and accept themselves

more realistically. Such learning is hclpful not only in relating to
onesell more cffectively, but also in rclatmg in an administrative
capacity with others.

Although the evidence i is still quite fragmcntary, several studlcs'
have suggested that rcahty oriented instruction does yicld some
gain over alternative methods of instruction in the learner’s under-
standing of self (Bolman 1970), attitudes toward his work (Sybouts
1968), and personality and behavior changes (Rogcrs 1967 and

Manh and Mann 1959). »

Reality-oriented instruction permits the learner to profit from

‘mistakes, Just as the student pilot can fly the airplane simulator

into 2 mountain without destroying himself and the plane, so the

* student administrator- can. make® mistakes in simulated behavior

without the disastrous consequences of such mistakes on ‘the job.

Simulated admlmstratlvc behayior permits one to stop the action, .

to see the instant “rcplay," to evaluate. the rcsults, to -start the

© action over again, to receive coaching in alternative responsés, and -

to experiment with these alternative responses in a threat-free
cnvironment so as to gain skill with them. These luxuncs are
scldom possible in real life. ) .

However, certain conditions must exist. for the studcnt to learn

from mlstakcs. There must be feedback and evaluation so that the .

learner’s - behavior can be analyzed with respect to criteria of

“success.”” Alternatives that include successful responses must be
recognizable to the learner. Even then, the problems of transfcmng
the successful behavior to real life may remain.

Fern (1961) studied the impact of simulations on the capacitics
of prospective educational administrators tn perceive problems
and find successful solutions to them. He "demonstrated the
capacity of simulation to improve problem solving skills but con-

- cluded that consndcrablc feedback is essential in the snmulatlon if

v

this gain is to be realized.

Reality- -oriented mstruct:on may permzt the learner to percmve‘
the consequences of his actions more clearly. Some mecthods of
reality-centered instruction, particularly sequential in-baskets and '

- some forms of games, require ;hc learner to respond not only toa

problem but also to the consequénces of his solution to the prob--
‘lem. An .operational game may begin with a case study to which a
solution is required. This is only the beginning, because the
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solution generates consequences that require " further “decisions, -
which have successive consequences, until one either reaches a dead
end or works out a reasonable solution to the problem.

Other instructional methods terminate,after the completion of a
single task or cycle of tasks; for example, the case study asks for a
solution, and that is the end of the experience. In reality, adminis-
trative problems arc much more like programmed games than like

o - - casc studies. When simulations or ganies ar¢ programmed and com-
' puterized, time can be foreshortened and the cycle of decisions
.  -and consequences-can be drastically compressed in time, pcrmlttmg
' IR the learner to cxpcnence in a few hours events that would require . :
months or years in real life., ' Co ‘L
Some unorthodox mcthods of instruction facilitate the direct '
linkage of-theory and practice. The relationship between thcory \\
and practice in the several methods of instruction has been noted
carlier. This ‘linkage is essential not only in the design of the
instructional system and materials but also in the instruction
itself. Reality: centered instruttion permits the learner to proceed
2N inductively from he’ problem to the concepts, theories, research
cvidence, models,” or generalizations that should influence the
solution, ,rather than starting with thc abstractions and leaving
. their application to chance, as i morc common in convcntlonal _ :
‘ instruction. : R fe
Reality-oriented instructional methods that requzre feedback .
permit the collection of normative data on administrative behavior _ B
fromidentical circumstances if the simulation is replicable. Norma- o
tive data can be used for a number of purposes, such as: com- ’ 1
parison of administrative behavior for student selection or evalua- .
tion; clinical examination of variance in behavior for remedial
purposes; study of learning phenomena;, and development of
theories of administrative behavior. The first simulated school sys-
tem was designed by the Devc}lopmcnt of Criteria of Success pro- -
ject. for research purposes and contributed much to the under- .
standing of ddministrative behavior. . - : S .,

If solutions to snmulatcd problcms or games arc programmed, ‘ .

. both the programmier and the learner are forced to analyze the . : ' T
relevant data, the variables, the entire range of alternative decisions,

. ——and-the sequence of decision- -making in a more heuristic way than . _

~ is common in conventional instruction, When the capability of . o

Systems analysis is linked with computer-based gaming, the product

: e
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is the ultimate sophistication of rationality and speed.. This disci-

pline of systematic analysis of decision-making yiclds much higher

levels of conceptualization, theorizi d model building than is’
demanded by more conventional ins®Rtion. This method, then,

is a good way to collect and synthesize information’ systematically.

It yields a manageable way of breaking down a complicated system
into subsystems and often suggestsiorderly ways to pool many skills
or sets of information. It forces the participant to make explicit
certain aspects of his behavior that previously were intuitive.

FUTURE TRENDS

Scveral predictions of future developments in unorthodox in-

structional methods and materials can be made rather confidently

by extrapolating some contemporary trends.

Both the volume and the quality -of instructional materials will
continue to lncr sc. The number of organizations, both profit
and nonprofit, committed to the dcvclopmcnt of lmprovcd reality-
oriented instruftional. materials is growing. The Umvcrslty Council
for Educational Administration, the Center for the Advanced Study
of Educational Administration, and the National Academy for
School Executives are cxamplcs of such organizations. Instructors
and students are recognizing the unique contributions that these
instructional methods can make. As knowledge and experience
with these materials are extended and as understanding of adminis-
trative scicnce is enriched, the quahty of the instructional materials
will continue to improve.

- Many instructional methods w1l1 mcrcasmgly rcqulrc thc active
participation of students in- dramatized roles in reality-oriented
situations. If both cognitive and affective growth are to take place,
the importance of total student lnvolvcmcnt—lntclfcctual_ly, emo-
tionally, and sbcially—in the learning exercise becomes more
cvident. The poignancy of the learning experience appears to bc
strengthened by such student participation.

New audiovisual media will be used with growing cffectiveness
and will permit greater dramatization of reality-oriented instruction.
Onc may expect expanded use of videotapes and microteaching,
both now common in teacher education but as yct underdeveloped
in prcparatlon programs for school administrators. Greater flexi-
bility of use will become posslblc as'the media are better developed. .

.. ) : '—66 o . .‘ ‘.




s Instructional materials will continuc to show a growing sophis-
. tication. For cxample, complex case materials will be developed
b X 4 with multiple roles and multiple components included. Models 4
. o and theory will be applied increasingly to the design, use, and . ,
. evaluation of the instructional methods and materials, thereby
cnnlnl)ulmg not only to the refinement of the materials but .1!5()
to our knowledge of administration SR ‘
o More emphasis will probably b¢ placed on pcrf()rm.mcc objec- ‘ o
) ' : tives, and instructional materials’ will be increasingly- oriented v
i . “ i that direction. Slmlhrly, onc might expect 1,rc.mr emphasis . .
“on administrative processes.
. , It fs possible that more exténsive use will be made of indepen-
. * '+ dent study.in the future. This trend raay be dictated in part by cost S
consldcr'umns and be 'Tacilitated by .tHe audiovisual media’s capa- o
bility of supporting indepeident study better than conventional .
instructional communication. Programmed learning’s cagabnhty of .
accommodatmg individual differences and. the cémputer's capa- o N
[nhty of managing the interface between the student and the . S
instructional materials will combine to increase thc efficacy and \
the efficiency of independent study. ' :
; Finally, it is hkcly that much more cmphasls will be placed on ' '
i, futures orientation in instructional ymethods and maturials. The L
' press in this direction is already cvident, and the technology for. -
— supporting it is developlng rapidly. . o ‘
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