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Tonromrmron

This Guide hus Loon weidvdhen wlih T oos vant the language arts
program it outlincs will lead our siuseonbs to achiove the goals stated

is based on

at
[ 7]

in - the "Statement ol Purpose" on the follawing prge, 1

the asswaptvion that to tezxeh "languaje arts" is to teach the skills of

commmication, to transmit something of our cultural heritage, and,

perhaps most importaintt, to help the indiv 2l avizin personal growih
. e

tnrough e¢xponded intellectual, imaginative, and liaguistic powers.

The Guide also assumes that the skills of communication are all
interrelated and--cxcept for elarity in curriculun guides--siiould not
be separated, That is why, far example, a program of "composing,
winich involves viewing, speaking, listening, acting out, ond writing,

“mpours in the Guide and why it is recommended that in the upper

rades, as has always been the case in the lower, the same teacher

i with a class for both language arts and reading or that, at

rant, language arts and reading teachors have the opportunity to plan
taratier,

It has been said that planning & course in Engliéh chould
2 soul=searching process, driting this Guide has b\p“ Just that., It
has involved dozens of pceople and hundrads cf hours of wori, And yet,
because "the language aris" are 5o broad 2nl bucause no document can

ever describe all of whnat is actually haprening in classrooms, it is

s3till in 2 state of bocoming, We hope that you will use it in that 8
TTIiEhYt and that when the time comes for its roext edition you will 3

give us your sugzastions on how it can be furticer improved,

(1 Rag

cohn P, Button
Dircector of English

ERIC
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STATEMENT O PURI'OSZE #0x THE TANMGU.LGH AZSS CURRICULUM

The Language drtg Carpeiculw: of the Darien
School Systom is designed to help the individual
stuacnt to develop his unigque capaciti-s so that
he will find success and happiness in a rapidly
changing woxrid,

The curriculum secks, first of zll, to trach
the sicills of communication--listening, aspeaking,
reading, and writing--in shor+, to moke the student
Litorate and fluent, and to do so in such 2 woy that
he lcarns to love the English langsuige nnd hnas a
rmaximuz opportunity to develop nis originality,
creativity, and imagination.

The curriculum also seeks to tuach the student
to think clearly, perceptivsly, and critically, and
to duvelop discrininating taste and sound judgment.

Pinally, the curriculun secks to wakz the
student awore voth of the world around him, leading:
iim %o roactv sensitively and sympuathetically to it,
and ol his cultural heritage, emphasizing the deuo-
cratic idcals of persontl freedom and the dignity
ond worth of the individual.

Armed, tharefore, with the siills of communication
the abilivy to think, and 2 maturce get of valucs, th
student will be prepared to react intellisently to :
change and 0 make a constructive contrilbation to society.
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As indieated on the previous npnage, the weiters of this

Guide have been grently influcnced by Jdanes Lioffetb's A STUDENT-
BYTEEED LANGUAGS ARTS CURRICULUM, GHADES K-1%, All tenchers of
language arts should rcnd this book., iHere is 2 brief suwamary of

Moffettts main ideos.

The concept of a student-centercd curriculws is based on a
number of theories:
1) Children can learn more from each other than from o tcacher.,
2) The most effective lenrning zetivitics exploit the experi-
¢enees, perceptions, and intercests of students.
3) The students should be doing most of the work in school.

4) In the language arts classroom, students should spend mosh
of their time using the longuage, not percly learning about
it.

h is not a foreign

5) For native speakers of English, Englis
s such,

language and should not be taught a

H

The student-centered language arts curriculuam fenturcs the

learners! ovn production of langsuage. Through an cmphasis on the
learncrs' active output and recciving of languagze, they learn es-
sentially by doing and by getting feedback on what they have done.
The students' own productions arc the main textbooks in the course.
As students share their writing with each other, cvery vriting
assignment becomes 2 reading assignmen®t. The children arc writing

their owa rcading books.

The heart of the stu ent-centered curriculum is small-group
activity. In groups of bpetween two and six, much pecr intcraction

can take placc; talking and socialization arc cncouraged. The

&
x
s
5
5
By

students teach each other. The teacher!function in the group

Ly




process is "to cxruot: nodels of tolking to~r=ther and helping

cach other that pupils can put into operation in small units”.

"The teachor sclects the trials -- the spenling, reading and
writing assignmonts -- and sets in motllon classroom proccsses
that allow each studeat (1) to act verbally and (2) to receive
cn enlightened reaction to what he has done."

The student-centered currizulum mects individual neevds. It
fosterz independence ond initiative. It tenches children how to
viork togét‘ner, to listen to and to learn from each other., ilost
important, it actively involves students in producing and rceceiving

their language.




THE ROBERTS ENGLISH SELXIES

The main text for the language arts program in Grades 3
through 6 is The Roberts English Series. Except for unusual
circumstances, all teachers of languagé arts in thesc grades will
use¢ the Roberts text. They should, however, use it flexibly: _
providing enrichment material for some students, simplifying and
adap ting for others. At the teacher's discretion material ?other
than syntax) may be omitted. No stigma is attached to not cover-
ing an cntire book. Some comments on the books and suggestions
for using them follow. .

1. Aims of the Series.
To imprcve children's writing by teaching in a thorough and
sequential way the moin features of the writing system -- in
particular the sound and spclling relationship -- and the
nature of syntax

To help children to read more accurately and sensitively by
teaching the skills of closc reading of literature

2. Supplementary Materials. .
The Teacher's Edition of the text: very complete, very help-
ful; the blue pages at the heginning give a good overview
of the Series, . '

The workbook: teachers find that the supplementary excrcises
help many students. ’

The rccords: some schools have them; they are highly recom-
nended, .

3. “Generol. Suggostions

The text makes use of the same modes of presentation unit
after unit. Tessons follow a predictable format. Teachers
are, therefore, encouraged to scck ways to build varicty
into lessons from Roberts. Gimmicks, games, ctc., can spark
students! intercst. Slower students find some of the lit-
erature selections and the directions for some of the exer-
cises difficult. The teacher should be prepared to help.

Each text has ten "Test and Review" sections. These provide
a means of diagnosis for rcteaching.

For "catching up" students new to The Roberts English Series.
the essentials of previous grades at the back of the texts
for Grades 4, 5, and 6 can help. The student whould not be
required to go through this section, but the tcacher can
show him that it's ther. and suggest that he refer to it if
he necds to. The blue yages at the front of the teacher's
edition of the workbook are nlso good for "catching up" and
review,

A. Syntax (Grammar).
5 . Fa . . .. . ;
oince the syntaz strand in Roberts is well-sitructured, with .
~a logical progrension of conecapts and of introducing, roview-
ing, and reinforeing khem, no additionnl organized grammar
Q program is provided In thia (uide.

_Q




In teaching syntax it is important to keep to the scquence
in the text, since it hakes up o carcfulyy worked out system.

It is important to use the grammtical terminology as it is
defined in the text. Any temptation to jump from the text's
familiar tcrminology to old, traditional definitions should
be resisted. -

Outlincs of cach grade's syntax program will be found at the
end of this section of the Guide.

Phonology.
Some teachers find this strand of the Roberts Series very

helpful for tcaching sound-letter corrcspondences. Others
omit it bececause they feel that it conflicts with their spell-
ing and/or phenics programs. The individual teacher should
be guided by what others in his school arc doing.

Literature, .

GCtudents like the literature sclections. It is recomrended
that the teacher read them aloud to the class, or usc the
supplementary rccords. Stories a::l pocms which are split
into several parts in the text should be "put back together"
for the first rcading. ILater they may be studied in the— -
sections as printed. Many of the sclections work werl as
the busis for acting out, speaking, and writing exercises,
The librarian will be able to suggest ways of using and
supplementing , them.

Vocabulary. »

The Series has a strong vocabulary program which is based on
the literature selections. Some of it is challenging. Stu-
dents are encouraged to arrive at word meanings from contexts,
from analogies, and, .beginning in Grade 4, through the use
of dictionaries. Each book contains lesoons on etymology.
Teachers who use them indicate that students enjoy them.

Composition.

The Roberts composition program is weak, especially the topics
for reports in Grades 5 and 6. Thus, thc teacher should rely
on this Guidec for composition and on such other materials as
SRA Writing Laboratorioes ar Meoanar'as Qral and Written Compo--
sition (Maemillan). :

10




THE ROBERTS ENGLISH SERIES

SYNTAX

e sentonee:  two main parts

Subjects
Kinds of structures
Agreement with forms of
verhbs, with forms of
he

Nouns
In subjects
With dcterminers
Common and proper
Singular and plural

Personal pronouns
as subjccts
Agreement with forms of
verbs, with forms of
be

Indefinite pronouns
As subjects :
Agreement with forms of
verbs, with forms of
be

Predicates
Adjectives in

Verbs
Simplc forms
-s forn
Agrcement with subject

The word be
Agrcement with subject

Adieciives: in predicotes




Grade 4

The sentence: +two main parts
Subjects ‘ -
Agreement with forms of
vierbs, with forms of
be

Noun Phrases )
Kinds of structures
functions
As subjects -,
As objects of verbs
As objects of prep-
- ositions
As complements
Singular and plural
Possessive

Nouns
With determincrs
Common and proper
Singular and plural

Personal pronouns
Funetions
As Subjects
As objects
As complements
Agreement with forms of
verbs, with foirms of
. be .
Possessive

Prepositions

Indefinitce pronouns
sagrcement with forms of
verbs, with forms of
Possessive
Predicates :
Kinds of structures

Verbs .
Prcsent and past tensc
Agreement with subject
Adjectives: in predicates
Adverbials of place: in
prcdicates
Adverdbs
Prepositional phrases

Tranaformations: - poseessive




Grade 5

" The sentence: two main parts

Subjects

Noun Phrascs
Kinds of structures
Functions
As subjects
As objects of verbs
As complements
As objects of precp-
ositions

Noung
With determiners

Cormon and proper
Articles

Personal pronouns
Funetions

As subjects and
complenents

As objects of verbs
and prepoaitions

Pogsessive

Reflexive

Indefinite rronouns

Predicates

Verbs
-ing form (thc morpheme
-ing)
Tense: tense morphemes

(present and past)
Have and participles (the
participle morphene)
Principal parts
Modals

The word be
Present, past, and -ing
forms
Modals

Adjectives
YMorphemes of comparison

. Adverbials of place and manner

Adverbs _
Prepositional phrascs

Morphenes

Prepositions

Transformations
Aadjeective
Possessive
Comparison
Negative

s amdh e abean sl e i i e e ‘



Grade 6

The sentence
Structure and functions
Kinds of oo
complex
compound
Relative clause

Word classes

Noun Phrases

Structures

Punctions
As subjects
As objects of verbs

and prepositions

is complements
Compound

Nouns
Kinds of determiners and
articles
Proper _
Kinds of common nouns
Singular and plural
Morphemes

Personal pronouns
Possessive

Relative pronouns
Verb phrases

Structures
Function as gompound

verh phrase in predicate

Tense of verb (or be)
Morphcmes

Expansions
Have + participle
Be + ing

Modals

Adjectives
-er morphone
Compound

Adverbials of place, manner,
time
Adverbs and propositional
phrases
Compound

Prepositions
Conjunctions
Morphemes

Transformations T

Negative

Questions
Yes/no
Where
When .
What or who/whon

Recursive




COMPOSING: Introduction

By ordering language, humans order experience.and symbolize
in an effort to understand their world., Composing involves the
ordering of language through talking, writing, and acting. Pre-
paration for composing includes listening and viewing. The value
in composing is both social and persondl. It helps an individual
to shape his thoughts and to learn to influence others.

Because in life the elements of composing are intertwined,
in any prograom designed to teach composing they should be inter-
related in as natural and stimulating a manner as possible. How-
ever, because all these forms have varied purposes and varied
degrees of complexity, we need to handle each in its own way,
making demands appropriate to its purpose. Probably uone of these
forms of communication will be mastered by the cnd of the clemen-

tary grades, but students will become awarc of the various forms and

out'lets' open to them.

AT

ALl L
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NOTES ON OBJECTIVES

The headings of the lists of objectives on the following pages
("Attituddey" “Understéndings," "Skills," and "Habits") have been

adopted from Lazarus and Knudsen's SELECTED OBJECTIVES FOR THE

ENGLISH LANGUAGE ARTS (sec Acknowledgments, p. iv).

Since children are individuals, objectives which apply to all

children at a given time are not appropriate. The objectives in-

this Guide, therefore, have not been tied to specific grade levels.

It is hoped that this will encourage teachers to individnalize

ingtruction so fthat cach child makes continmons progress.
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LISTENING .AND VIEWING: OBJECTIVES,.GR.ADES K-6
Attitudes

To enjoy listening and viewing

To value listening receptively and viewing critically as
impor#ant ways of learning

To appreciate the ranges of sound of the spoken word and to be

aware of and tolerant of speech patterns different from
one's own

To a%preoiate the kinds of insights conveyed by pictures
TV, movies, works of art)

Understandings

Tv wnderstand that therc are nany kinds of listening and view-

ing -- for pleasure, for relaxation, for learning, for
crilical evaluation

To know why one is listening or viewing and thus to actively
participate

Lv recognize when somconc is speaking clearly and with interesting
intonation

To begin to judge whether o filnm or tclevision program is dramatic
and effectively orgnnized

To be able to follow orzal and written dircctions

To be able to discriminate the different phonemes of our language,
the common syllable forms, and rhyming words

To be able to listen to a

story or short factual passage and rctell
the story

To listen or view diseriminatingly so one con rospond and .gqueskion
intalligently

To listen to and enjoy readings of pnemn and plays

To view pic":nr,-j.'\'l materinla Aand +a e alhla b diamer o0l roporht on
the conkont A

17,
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To
To

To

To
To

To
To

Habits
grow in the ability to follow oral and written directions

grow in the ability to discriminate phonemes, syllables,
and rhyming words

be a respectful listener or viewer, being courteous and
attentive : ‘

concentrate by paying attention and “tuning out distractions

listen or view with a sense of purposec and to draw from
the experience whatever is valuable

grow in one's ability to enjoy visual media and oral literature

mnke frequent use of the library as a source of materials for
ligtiening and viewing




Listening and Viewing, Grades K-3

Pecople listen and view primarily for one of two rcasons--
to get infeormation or to enjoy something. It is sometimes difficult
to draw the line between listening and viewing for plecasure and
for information. 1In cither casc, if one iistens or views attentive-~
ly, he will be learning. Iistening or viewing receptively is of
utmost importance. If one wants to hear what is being said, or
se¢ what is being presented, he will listen and view accuratcly
and evaluate fairly. (Prece choicc and independent study in the
library can result in listening and viewing for pleasurc and for
_information.)

I. Listening and viewing for pleasure,.. Children listen for pleasurc

pany ways: stories told or read to fhcm, records or tapes of
'songs or poems, dramatigations, films, filmstrips, televieion
programs. These activitics usually couie casily becausce children
like to be centertained. However, the good listener and viewer,
even for pleasure, listens and views for o purpose, for cxample,
to be ablc to reply to what is being gaid.or shown nnd to dceide
whether he likes it or not.

IT. Listening and viewing for information. IListening and viewing

for information take con important part of the school day in the
carly years. They are skills that nced to be taught and prne-
ticed. The chief factor is interest and curiosity. It nceds
guidance so a child knows what he is listening for or why he is
viewing something. At first, the teacher should dircct the
child's attention to one thing, gradually building up the

muabzr and complexity as the child succeeds with the previous

19
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tasks,

A child's ability to discriminate between fact and fancy,
truth and rnon-truth, relevancy and irreclevancy, and just what
he likes and docs not like arc important ospects of the skills
to be developed in this areca.

A core part of listcning is a child's nced to hear a
variety of sounds. & thorough phonics program which icaches
digecrimination of the sounds of language and their correspon-
dence %o letters is an esscntial skill for reading and spell-
ing. Children should also gain experience in listening for
word qualities—-for the rhyme and rhythn of phrases and poctic
lines, =2nd for qualities of voice. .is this skill grows, chlldren-
Will begin to read expressively, to listen o natural intonation

of voice and to imitate it in oral reading. The tape recorder

is an aid for helping children listen to themselves and to cach
other. They should be given opportenities in the classroom and

the library to read and talk info the recorder, then replay.

In this way they can rcadily recognizc their weaknesscs.
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activitics for Listeninz, Grades K-3

Show filmstrip with rccord on given day. Show Just filmstrip
on second day. Have children narrate. (The librarian can
do this or assist the teacher.)

a) Tell a story with silly phrases inserted. Children clap
when they hear something which doesnt't belong. Do this with
words which begin with the same sound. b) Give a list of
words that begin alike. Inscrt n word that begins with 2
diffcrent sound. Children clap hands when they hear the word
that begins with ~ different sound.

Use Hay Wingo manual for many active listening gaues involving
physienl activities, such as standing, stooping, clapping, coto.

n) Play a taped story (sce library) and then have the children
do nny of the following: answer comprehension questions,

rill in blanks, illmstrate it, finish it, cte. b) Tape a
serics of sounds, Have children identify sounds., Tisten
ag:in and put into sequence.

Read 2 poem (sec librarian for suggestions) amd then ask
questions about it. Read it ngnin—-leave out last word of
line and have children supply it.

S.R.i. Listening Program, Grades 1-6. The teacher reads
listening selections and students answer comprohension
questions in their books. This tests students! ability to
sift, understand, and retain what they hear.

Have children sit quietly and listen to sounds around them.
Then have these sounds written down and discussed.

Give coral dircctions for an action. One direction first,
then build up to two, three, four actions. Children listen

to the complete sct of directions and then do the scrics of
actions.

Listen to records, like "Petcr and thce Wolf", wheroe the story
is conveyed Ly sound.

Read a story; then play 2 rccord which corrcsponds to the
action of the story and have the children dramatize.

Listening Games - Grade Teachcr Publieation. The book con-
tains active listening games suitable for classroom or smnll
group activity (zrades K-6).

Teacher taps peneil. Children listen and record or tell
nunber of taps.

"Simon Says" or "Do This, Do That" arc cxecellent gones for
teaching following dircctions.

21
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15.

Read 2 story with much repetition. As the children beconw
familiar with the story, they rccitc¢ the repetitious passages.

Ganes for Listcning

Game 1. When rupils are sented, ask then to put their
Fcads down, closc their eyces, and just listen to the sounds
they will hear. Tekc a picce of chalic and draw onc large
cirele on the chalkboard, slowly and dcliberately. Then ask
the children, "What did I draw on the board?" If one or two
children don't guess the right answer, draw another circle.
Keep drawing the sdame form until someonc gucsscs correctly.
Draw triangles, rectangles, sun or rzain. To train pupils

to think beforc they answer, always crphasizce what has been
already drawn and guessed, When the children have learneg
this echnlk-listening geme, give them the chance to draw forns
on the bonrd while others in the room do the guessing.

ane 2. Have the children bring their chairs to some appro-—
priate place where they can form o seui-circle, After the
childrca are scttled, sit in a chalr behind.a screen (a big
shect of corrugatcd cardboard will scrve the purpose) arncd
withh a supply of such simple objcets as a pin, a papcr clip,
rubber tall, pmecil, blown-up paper bag, tin pan, castancts,
rattle, musical triangle, toy dial tclephone, wind-up toy,
pebblc, Tell the childr:ica to close their cyes, (even though
you are using a screcn, the children will respond better with
their eyes closed). Then droap onc of the articles--the pebble,
perhaps,:on the flcor. Ask, "What did you hear?" ignin, you
may have to repeat the performance a few tines before pupils
gucss the right answer, Later, thcy can take turns going
behind the screcen to drop or manipulate an item for the
listencers to guess about.

Ganme 3., Before you ploy this listening-lecoking goiic, it's a
zood idea to read animal stories and poems to the children
(’;ce librarinn). HNext have pupils sit in a semi-circle with
their cyes closed. Chossc a child to go behind the serccn

and initate the sound of ~n animal, The listengérs. nust
identify not only the animnal sound but the child who is doing
the ‘imitating. &is you add more animal sounds, you can fnuvthav
stimulate the children's interest by tape-rccording their
imnitations.,

Gome 4. Spread out pictures of typienl moo animnls behind
The screen. Say to the children, "I'n thirking of an aninal
that kas a very long necak. Who can find the animrlf" Sclect
a child to come behind the sercen and pick out the animdl,
When he shows the picture to the claos, he will be able to
tell from their remction whether or not hie has picked the
right onc., In the next stage of the goue, pupils take tarns
describing aifferent animals ("I'u thinking of a very big
gray sninal with a Jong trunk"), amad guessing continues,

(2 lp/
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Game 5. By using o variation of the preceding gone, you can
teach letter sounds., Spread out letters behind the scrcen,
sound one out, and then choose o child to come behind the
screen and try to pick thc enrroct letter, If he succecds,
have him show the letter to the class and ask them to nang
it and give its sound. This phonctic excreisc cnecourages
proper pronuncintion and oral expressinon,

activities for Viewing, K-=3

1. Pruject a picture for 2 period of time. Shut it off and
have the children rec2ll the dctails,

2. Teocher stonds at back of room at end of day. Children
write about what the tcacher worc that day.

3. Show an action picture. Children tell what may have
happened before and what nay happen after,

4. Show a troy of objects. Take tray away and children
imst recall as nany items as they can,

5. MNix up pictures of a classic story (¢c. g. Little Red
Riding Hood) and have children rcarrange them in order.
Do this later with an unfanmiliar story.

6., Show picture of somcthing silly, left out, or out of
order. Children must recognize error,

T. Hake a mistake in your written dircetions and sce if the
children discover it.

8. Change sonmcthing in the room and sce if anyonc notices,

9. Praject objects on overhead (tack, paper clip, cte, )
and sce if the children can rccognise the shapes.

10, Give children 2 puzzle of U, S.. Pull down a nap. Have
children put puzzle together by comparing shapes on nap
nd puzzle,
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Listening and Viewing, Grodes 4-6

In the intermediate grades, listening and viewing skills
which have been first learned in earlicr grades whould be
strengthened and made morc habitual. A

Listening and viewing for pleasure or for information should
involve critical thinking. .s students mature, they develop the
ability to listen and viéw more critically. This ability is
based on ¢xperience, 2 widce background of information, and ability
to evaluate and orgnnize ideas. 4 unit on advertising propaganda
con be used effectively to teach critical thinking., (FNote the
resource naterial included with the activitics at the end of this

cochion, )

T. Listening and viewing for pleasurc. Children in the
internediate gradcs ghould be exposed to a varicty of
media through whick skills taugixt in the primary grades
can be expnanded. The school library is the natural scurcc

of such nedia (books, records, tapes, filustrips).

Morcover, specific periods of time should continue to

be set aside for the enjoyment of literature, music, art,
drono, and films,

TT.Ligtering and viewing for information. Becouse of his
constant cxposure to the flood of intormnbkion now avail-
able, cach individual must learn to develop hig powen

to listen and view discriminatingly. In order to foster
this form of listening and viewing, the tencher should

always preparc the children for whnt they are about to

sce and hear in a given lishening or viewing situation.
They should be asled to lesgate specific information,

Discussion should he '110 jmedinte followap.
Ay

R R R R




activities for Listenins and Viewing, Gr~dics 4-6

1. %"Unexpected" Happening
Prepare in advance an event to occur in class , Something
«that will attract attintion but which cl™zs is not expecting.
Tmmndiately afterwards have class menbers report, on paper,
exactly what each saw. Then compare notes and discuss dis-
crepancies. :

2. Use linear drawings for overhend projaeciurals. What do you
gce? Give a linited time for view., IList what is thore and
orzanize and relate.

5. Howmany differcnt ideas can studcnts et by glancing over
the front page of = ncwspaver for one or two nminutes? it ond

of time, fold papers and list orally or in writing number

¢l ideas obtained.

4. Use 2 group of mixed and varicd objects 4o be placed on over-
head projector. From silhouetfes, identify ns many objects
as possible. Consider cvidence of shape and sige.

5. Use of colored slides: To seleet nnd organize cetail, develop
discrimination,

6. Surprisc package. Shake, listen. Does what is in the
packnge stick, slide easily, cte? List qQualitics. What is
it? Make judgments.

7. The Echo Gane
4. Start a discussion on subject of special intercst to FrooAp
(e. 7. hobbies, dating, news cvents, pets,outinge, sports,
popular activity of noment)

s

B. Once in progress, interrupt and announce the following rules:

1) Prom this point, before anyone speaks, he must first
repcat what the previous speaker has said.

2) What he repeats nust satisfy the previous speaker.

0. Resume discussion.

D. .iftcrwards, discuss briefly how the @choing rules affoct-
ed individuals. (We tend to be poor listeners cften bho-
cause we arc too busy thinking about what we want to say
next and do nct listen to what others arc acturlly saying.

8. Variations on Eeno Gone C
so During show-and-tell sessions, tell what preceding chil?
has said before giving own talk.
B. In rcading aloud, reader sumpmavisces what preceding reader
has read.

9. Pishbowl dctivities
A, Inner and outer circle
B. " Inner group discusses topic and outer roup obuscrves how
discussion is going,
8. Observersg divide into sub-groups, watceh for who takes

2O
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11.

12,

14,

15.
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initiative, who talks to whom, whose ideas are rnost
influential, who scens to have hidden notives for s
or acting as he docs.,

D. Obscrvers report. Immer and Outcr discuss observations,
Reversc groups.

Listen tn n musical phrase and repeat it,

Use o tape with pictures or slides one tine. Following day
show pictures without tape. Have students recall what has
been heard on previous day for each picture.

Poetry apprecintion. Read and recite 2nd interpret dranatic-
ally . Listen for enjoyment. Listen for intecrpretation,

(The librarian can do this ar assist the teacher by suggsesting
appropriate poeus.

I Was There

4, Divide class into threc groups.

B. Each pupil heads paper with sentence "I was thero",

C. Read excerpt rich in scurces of sensory iuages (¢. 2. "The
Legend of Sleepy Hollow")

D. #is excerpt is read, pupils in group 1 list what they "scc,
group 2 what they "hear", group 3 what they "taste" and
"snell'", _

Z. Extract as complete o list as possible from the combined
efforts of the group as they report orally, supplementing
items from own list that have becn overlooked, or rceread
for further concentrated listening.

Guess whnt?

Dcscpibe 2 place, a person, or an object studied in social
studies or literature. ILet others guess what is being de-
scribed,

Test of Listening Ability
The teacher reads every instruction once only, pausing briefly
for students to follow it.
Write "yes" no motter what letter your name begins with.
Of the words "school" and "box", write thc shorter word.
Virite "no" even if you think cows are larger than dogs.
Write the nuubers 2,7,9,8,5 and circle the largest.
If you circled 7, make a square; if not, 1ake a cross.
If birds fly, complete this sentence incorrectly:
Hens lay .
If 3 x 2 = 8, make a circle, if not make tws dots.
Give the wrong answer to this question; "ire you in the
United States?"
If Washington was not the first President of thc United
States, write the shorter of the words "red" and "grecn'";
if he was, sign your nane.
If your dress or trousers are bluc, don't draw a face on
your paper. If they are blue, draw nothing.

<5
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16. Have chiléren try to put together = list of skills fc
being o good listener. Perhaps they cnn come up with some-
thing sinilar to this:

. Be physically alert,

. Be mentally alert.

. Maintain an open nmental attitude.

. Do not be distracted by the speaker,

. Liten with your nind, not your cmotions.

. Raise questions to yoursclr about what the speaxcr snys.

Sy N+

RESOURCE M.TERIAL FOR ADVEZRTISING PROP.AGLNDL

In order to guide children to discrininate cvaluation cf
advertising and propaganda, an awarencss of the characteristic
nethods employed to cway thinking must be introduced and explained,
These methods arc:

Glittering Generalitics -~ Exprcssions thot appenl vaguely to such
virtues 2s love, *cnevoglty, brotherhood, freedon, honor, or
loyalty., . speaker ties thesc up with his couse, and on uniblnb-
ing listcner accepts the "virtues" without examining the rightness
of thz couse.,

Brndwagon Thinking -- "Evorybody*s doing it nnd therefore so should
you," It is o dcvice to make you follow the erowd -—without
thinking.

wlomong -~ Issucs are generalized with some catchy expression
that pleases the enr and hides the facts. "Our bread tnstoes

better," Better than what? Don't swallew slogansg do your own
thinking,

The Pull of the Crowd -- & sort of mass hypnosis occurs and fcel-
ing overconcs connion sense. This can happen at athletic ganes,
nass demenstrations, religious revivals, Mounting emotionnl
tensions create a climate where normanl thought processcs are su-
pressed, and one goes unthinkingly along with the crowd.

Cardstacking -~ Choosing the facts thot support your position ~nd
lgnoring those that contradict it. '

appeal to Authority -- ".& vegetarian dict is better than a meat
diet. Bernard Shaw was a vevctnrlan." Sonctimes used to cover
weak evidence.,

Zransfer -- We scek to sceure good or bad responses through
association with somcone well known as a synhol. "Jack will make
- a good class pr@niﬂent; his futher is president of the Chomienl
Company and Jack want Lo the World's Faiv,"
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TALKING UP: OBJECTIVES, GR.DES K-6

To
To

To
To

To

To

To

To

To

To

To

attitudes
enjoy specaking

believe that cveryone's speaking can be inmproved and te learn
to respect the rights of others to spcak

appreciate articulate speaking and work toward this end

respect one's audicnce, trying to interest or entertain,
instruct or persuadc :

rcgard specking with others as o neons of developing greater
understanding, whether of a problen or of sumeonc else's
feelings

enjoy nime and improvisation as a way or "trying on" roles
end identifying with a character

Understoandings

understand that speaking is enjoyable and provides a means of
cormrmunication

understand that speaking can be improved and to observe
courteous gpeanking hatits

develop the yaderstanding that articulate speech is a desired
goal

understand that the chief charactecristics of effective specch
begin with thought, are socinal and purposeful, and reguire
an appropricte attitude toward one's listencrs

understand that role playing is a way of fceling the emotions
of 2 character
Skills

develop a pleasant, flexible, and clear voice and to carry
on intelligent and courteous discussions and conversaticns

be able to rcad orally with intelligent interpretation and
expression

develop the ability to ask pertinent questions as well as to
answer then

be able to explain clearly and utiliszc such socinl skills as.
introducing peoplc to each other, telephoning, and giving
simple dircctions

w8




To

To
To
To

To

To

develop the ability to participate ciustructively in dis-
cussion, acting as the leader, the swmmarizer, the originator
the skeptic; as opposed to the monopolizer, the critic, the
digressor

gain experience in nmaking up and telling stories to the grou.
and in improvising dramatically

Habits
speak clearly -- to enunciate and speak up
read orally with good expression and fluency
take an active, cooperative part in discussions
grow in the ability to lead and to take part in a discussion

develop in the ability to originate, tell stories, and to in-
provise dramatically

grow in the social skills used in daily living




Children come to scl:al with lansuzise prtterns largely fornmel
and with a great love of chatter. Ornl activities are so centr:nl
in the early grades that every teacher concerns herscelf with then
in some way, Therc is no neecd for a detailed program in this aren.
Includcd here nrc sone notes and guidelinces so thet the individuni
teacher can judge the balance of 2ctivitics in her classroon. Thea
sbjectives for the clementary grodes suggest tie ultinmate goals.
The classroon should be a place where children are free to talk,
play, dscuss -- do, do, do -- rather than sit in silence while

the teacher expounds.

I. PFrce Talk., Childrcn should have the oppcrtunity to chat with

others, mutter while working, and come up to tell the teacher

sonethings, Young childrcen chatter as an ¢xtension of thelir

]

-d.
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,:&

work and play, and it is a nistake o curtail this chn

(

when they enter the classroon. Instead, it should gradunlly
boe channcled and disciplined so that others can wori, to0.

II. Purposeful Talk. By school age, childrcen are ready te practicce

using talk for spceeific purposes. There are o variety or wayr
of fostering group tallk in the early years. The clogs iy
be divided into snall groups for the purposc of 1) realing
together in pairs or smnll groups, 2) doing 2 work nssignaent,

3) talking about a book, 4) sharing osriginal sbories for idens

or proofreading, 5) develuping sciehce cxperinents, 6) dis-
cussing social studies projeets, 7) constructing art projecte,
8) planning and acting out dramatizations, 4 flexible room

Q arranzenent, such 2s putting desks together in a group of
30
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. : : . E - . k e N I NN A,
or usings the tables so common in kindergarsen and ficot or27s.

can contribute tc the development of group toli,

Asking auestions. This activity is of two kindst quowillis

within a small group to clarify or »odircect o discoviiiay vl

B s |

aslking questions of a teacher, ~nothcer peorson, -r onstihor
student wrno has just given out information but wis unclenr

on scue point,  Children need to learn when to ask questiniis
and how to nck effective cnes, The teacher can provide:
practice in natural ways, for oxample following show—and-tcol

with quostions to the speakerv.

Giving dircctions. This still c¢an be Jdewveloped in gmall group

Offerinz an ospinich..In the prinary gradcs, i

work., It 2lso necds to be Jdeveloped ag =1 end in ifterlf -
dircetions on how to szet 45 a placc, or Jdircetions abouiv iow
to nceomplish something, as in buildixng 2 structure or pinying
nogan, Direction-glving can be rmnde ints a gnmze, such an

B8imon Says",

Discussion, In purposesful talls and in the zore specific ingd

brief and subjective, Children con begin to bacxk up thoiw
opini-ns with reasons, such as when they are reacting to »

boslk or filn, and to recognizc thnv opinions will ditffe:

’d
L]

They can begin to respeet the opinions of uthers.

conplex activity of discussion, it is necessary that child-
ren practice and practice. I is important that orsanized
small group worls begin at this aze level., The fallowing

quotation fron Jomes Moffett should clarify this point of

view;

Although class-wide talk is often helpful or ncceusarr.
it cennot teach discussion; it can only benefit from |

discussicns having been learned some other wzy. So far |

S v
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Aruitoxt provided by Eic:

a2s I can t2ll, the only way is pupil-to-puril talk in
sunll grougs of no wore than six., Tae sheer size of
'class discussion! precludes o high enough degrce of
attention, participation, -nd interacticn ——csscntinl
qualities of discussion, fThe tencher hos to tall oo
nuch to naintain continuity, an? invariably dses ia

=iz
1

too wuch., He rescris to pronpting by questions, an
cxcept for occasionnl solus by o loquacisus few the
chiildren playy the very restricted rolc of answering
thece questions, as vaoeal cxehangze, suchh 2 process is
scverely limited., The heart of ilscussing is expatintion,
picking up ideas and develsping then; corroborating,
qunlirying, and challengingg building -n and varying cnch

)

Sy S

2thorts sentences, stateucnts ond images.  Questioming

is n very iwportont part, but wnly 2 part, and should
ariss osut of exchanges among siunlonts themselves, s> thal
thicy learn tv pose as well as to anawor qiestions,  For
hie part, the teacher should be relicved from the oxhanst—
ing, seri-hystorienl business «f wveccing, " (paze 49)

JIT. Exfended sharinz, The following arc opportunitices for the

child +o mon:lame —— and to develep the eovurage, srganication,

snd s2nse of aulienee that such sals perfarmances reguire,

shew _and Tell,  Tanchers vary this type of activity in
Ry ways. Vuntever the varintion, the experience or
bringing in nn :bjcet and cxpatinting about it is voluable
in developing body control, «bility 1o wlabornte on a topic
e kmows, ond o sense of audionce, Thisigy grow into

Just "Tell Time",By the middle of fivst grode ninny childeen
cutgrow the need for lhiving on sbject as 2 supportive

measure,

2]

Story Telling, This may take the for of 2 childls re-

-

telling a fumilinre story, swmarizins what he has heard or
read, Srouaking np an originnl story, Suech telling is an

axenllent pralimincs ey Coy Aervedapinge ideas far asfine ot




C. Recidinz and rondi

ding group, btut it can

sther expericnces: helping a teacher
the ¢lnss, reading o poen, reading an
athers, reading into o tape recorder,

in lower grades. Some time moy be pr

the reciting of pootry an

or chornl re

-~y

1 story to
origin=l story o
veading to cnlldren

2fitably spont wn

ing.




Tnlking iJp, Gradcs 4-95

In the uppcr clementrry grades much of the oral communication
will Te carricd on in the various suvject a2reans. There will be,
howsver, some dircet teaching of specking skills 2nd developrent
2f understandings which should be applicaple to 2ll of the subje

aras,  rollowing are some suggested activitics, more complex

exhonsiong of sctivities begun in earlicr sradas.,

T. Purpossctul talk

.

2. fGFiving and_followins complex dircctisns. Puzsles enn be

purchased or constructed which challen.;e onc'!s ability
direct ansther porson., The "Fractures-T Puzzle!
(obtainable frow "idvanced Seninars", 1725 Boverly Rlvd.,
Loe lngeles, Califormia)consists £ a "D pade of five
plastic piccus of Aifferent colors. The objeet is for
one student with o completed " before him to direct
& seeond student in putting together the five pleces
seotiered absubk in front of him. The two students arc
eparated by a simple partition, so they cannot sce each
other, and rust rely only on talking. Other tasks in
dircction~giving ~an be of 2 ronl problen or projoct.
One student can be asked to instruct otbhers in how to

set up an experiment, nnke some object, or get tu 2

partieninr placa, In all such tasks, the class shonld
eongider how £0 sroomize direclioms crtoctively nnd usc
preaias voestlaey For dieeclion, Aisbomes, and nensues, |

cte.
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TT. Discussion.

Scribe. Vhen small groups working tcgether on a

project or debate need to report back to the whole
class, one nember will take the responsibility of

reporting.

Opinion. During writing workshops rcmch of the writing

will be shared with others in a small group. The
writer will read his product and others will be ex-
pected to serve as coﬁstructive critics, praising
wnat is noteworthy, offecring suggestions, or asking
questions about vague parts. Students will need help
in beconing good critics. The teacher should monitor

group sessions to help critics become nore effective.

in a variety of situations at this level. Much of the dis-

cussion will be student-dirccted, dbut occasionally it will

be structured and monitored by th: teacher.

A.

Unstructured discussion. Students will often work

together to plan projects and talk over ideas. By
this age, they should be able to work jointly and to
lecarn from each other. In language arts, they will
continue small-group sharing of papers as part of the
writing workshop. They might also begin to work on
such tasks as understanding an unfamiliar poem or pre-
paring a group dramatic reading.

Structured discussion. 4 structurcd discussion is a

formal discussion of a question by a group and a

leader following specific rules.

395

Small sroup discussions will continue to function
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1. Ulass discussions may be useful at ceriain times, but

sn2ll group discussions arc preferable because they
are informal and zive everyone 2 chance to participate.

2. Sm2ll zroup discussion tocchnigues can be learned and

can become effective if certain rules are obscrve:!
The leader must 1) direct strategy, 2) keep the gJroup
relevant, 3) sce that the swmmary is achieved. Suonll

group discussions coull follow this procedure:

a. Undergtand, Bveryene thinks about the meaning of

the question bofor: tiic sroup tries to answer it.

b. Contribute. Everyon: tries to answer the question,

¢. Ligcten. Everyonc trics to wnderstand what is said
sc that he can rospond.

d. Be releveant. Everyone kecps to the point.

e. Sun un..Everyonc tries to state the main poi=ut of
tli: daiscussion.

Bxtended sharing. By now students should bs accustomed to

performing before a zroup., All students should be Ziven
the opportunity to spcak befors a varieiy of nudionces:

announc: nents to other classes, speaking at assemblic

n

reporting to another group on some topic, reading aloud

to or working with younger children. To hold class intercest
the teachcer should delegate only a2 few individuals at a

time to take on a speaking projcct.

A, Monologuingz., This can be carricd on throush having a

student 1)read original cempositions to the group, 2)
take over for the teacher in reading to the class, 3)

talk about 2 book by sharing parts of it with others,

36




4) cxplain something one hws mad2 or growm, 5) tell

orizinal stories, 6) tecll 2bout something which
moves or works in a fumiy or interesting nanner, 7)
¢xplnin something that ncans a2 lot to him and tell
why.

Reporting. Students at this grade level arc now ready
to give longer -¢ports of many types. They can begin
to use prompting notes occasionally, learning te write
notes that are brief and legible., Students should
bagin to act as critical listeners by taking the re-
sponsibility --instead of leaving it to the teacher--
of evaluating cach other's talks.,

Interviewing., Through the process of interviewing,

childron learn accurate reporting ond many other skills.
Subjects for interviecws: 1) inaginary historical
charactars, 2) a group of witnesses to an historical
cvent, 3) characters fron literaturc, 4) class members,
5) adults,

Tapcs. Students should have many opportunities to
practice speaking or reading with a tape recorder.

This is a fine way to practice for giving a talk.

It could be done during a workshop timc in place of
writing for that day. Children leafn a great deal
about how they sound —-and how they can improve—-
simply by listrning tc¢ their own voices.

Choral readingz. Throungh choral reading a child learns

to appreciate the sound of l1anzuage and can develogp

certain desirable elenents of personnlity. The timid

0
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child is given the opportunity to lose hinasclf in the
group and cxperience a feeling of enjoyment in par-
ticipation, Thc asgressive child learns to act with-
in the group and thus to cooperate. Choral readings
may bc tape recorded so that the children can learn
to avoid sing-song. By having some students acting
out thc¢ words as the group reeites them, dramatics

can be conmbi: 2d with choral reading.

Tolkinz Up detivities. Grades 4-6

Voentminry booster

On board o overhead projecctor list a number of words, per-
haps 20, that arc appropriate for the class but also chal-
lenging %o students. Divide students into two or more teaus.
They take turns using each word orally in 2 sentonce, re-
celving onc point for each correct sentencc. Tean with moat
points wins.

WVhat are you reading?
Students try to "whet the appetite" of class for books by
telling a brief interesting episode from a book they are

reading, (The librarian can denonstrate how to Sive such
a talk,)

A

A round table discussion is ancther way to sharc books.

Dramatic improvisation of books, stories, myths, historical
events, individual expericnces in society (peorsonal ex-
pericnces).

Role Playing -- "You ..re There"

Panel discussicns and formal debutles (sce p. 35)

Prepared speeches

2) Introductions

b) Campaign spceches

c) Demonstration ("how to") speeches

Storics

a) Hunorous anccdotes
b) Horror tales

¢) Adventure storics

Question-Answer Gane
a) Students ask each other questions
b) Studen®s rmsh answer with complete sentences

38
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10.

1.

Radio-TV Script

Encourage students to writec radio scripts and to producc then
on the tape recorder. The approach could be docunentary and
pernit interdisciplinary work. advanced pupils will especially
enjoy carrying out this activity on their own., The activity
could bc expanded into 2 "live TV" production.

Spontancous Talks

Moke list of 6 or 10 topics chosen by class con board., ILet
students talk on thenm after four or five minutes of prepar-
ation.

Students write storics, then go to a lower grade to dramatize
their own storics.

Mua of pmppete to dranatiee o story, poen,ovent, exporiencoe,

£
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DEBATING

1. The subject of the debate is called the PROPOSITION. It is
stated briefly, clearly, and affir‘matively. For cxanmple,

Resolved: Students should be allowed to buy candy and soda

in the school lunch roo:ms.

2. There are two teams in a debate. The AFFIRMATIVE team support.
the proposition., The NEGATIVE tan: attacks it. A tean
usually has two nenbers.

3. The speeches in a classic debate follow 2 definite order:

Pirst affirmative constructive
FPirst negative constructive
Second affirmative constructive
Second negative constructive
FPirst negative rebuttal

First affirmative rebuttal
Sccond negative rebuttal
Second affirmative rebuttal

M-I AN

In the constructive speeches, coch team presents its arguments

for its side of the proposition. In the rebuttal spceches,
each side attacks the other side's srguments and defends its
own. This order may be modified. Tor exanple, the rebuttal
specches may be reduced to two.

4, The debatc. has a chairman, who introduces the topic and the
uembers of the two teams to the audience. There may also be
o timckeeper to insure that the speakers do not speak too long.

5.. A debate normally has judges, who determine which side winé_
the dcebate. 4 special group of students might be appointed,
oi* the members of the class who are not debating might serve.
In any case, the judges dccide the winner on the basis of .
which sidc debated best, not on the basis of the side of the

proposition they happen to agrce with.
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ACTING OUT: OBJECTIVES, GRADES K-6

To

To

To

To

To

To

To

To

To
To

3

i
Attitudes
enjoy acting out ideas, incidents, fcelings, and situations
drawn from personal experiences, onc's fantasies, or fron
literaturc :

appreciate that dramatizing can be done without elaboratie
sets and a formal audience

value dramatizing as a way of trying out unfamiliar situations
and roles

gain greater insight into the mecaning of the material used in
a dranatic expericnce

Understandings

understand that through acting one can gain personal satis-
faction

understand that dramatizing can be achieved through sinple
settings

understand that through acting onc may derive a dcéeper
neaning of material one has read.

regard speaking in a dramatic situation as a natural outgrowth
of understanding a person (living, literary, historical)

Skills
be able to use one's body and voice effectively in dramati-
zation
gain experience in portraying o variety of characters and
emotions and to be able to use movement to express ideas and
feelings
gain experience working to preparc dramatic presentations

begin to dcvelop original seripts and thon to interpret them

11




g}

2o
To
To

grow in the ability to appreciate written materials nure

Habits

Zully tthrouish dromaticinterpretation

szce the dramatic potential in real-life situations or in
works of literature

grow in the

srow in the
srow in the

ability

ability
abhility

to participate in dramatizations

to undevstand character through acting
to develop an original dramatization




acting Out, K-3%

acting out cones naturclly to children, ‘Fron their early
vyears they indulje in dramatic play. Hany 2 su2ll child has
acquired an imaginary conpanion or played at being a cowboy,
fireman, or engineer. acting out at the prinary level includes
the sinmple verbal and non-verbal activitiés started in kinder-
snrten, where a child uses 2 toy or simple prop, as well as the
nore conplex plays developed frow stories or as original works
at the end of thesc years,

acting out hae many purposes, It enables @ child to grow
in understanding himself and his e¢unotions, in his use of lan-
gurse and specel, in his appreciation and understanding of lit-

erature, in his inagination and expression, in his awarencss of

the enjoyment zained throuzh neting., It gzives him security and
polse for other talis activities,

I RNon-verbal cxpression, Non-verbal acting is 2 pantomine-

2

type netivity. 4 child aects out 2 role or part by movenment
and expression without words. It nay be done in Lindcrgarten
or first israde with or without 2 prop. This type of An
activity limbers up a child, It helps hin develop body
movenent and prepares him far ths talk stase. It moves

from stcp one, the enaectment of an netivity, to step two,

the enactuent of an aectivity plus 2 mood., The first requires
body movenment; the second, foceial and body unovencent,

A

A, SBinmplec activities. This involves such activities as

pretending to throw a ball or pulling a wazon. 4 prop
nay be unsed: the child zrasps a flag or puts on 2 paper

hat 2and aurches to imngsinary nusic,

3




B, More comnlix activities, This inecludes the en~ctnient of

2 mood plus an activity, such as an old wan clinbing
stairs or o nother being cross with 2 naughty child.

C. Charades. This is 2 guessing gae. One child or a
snall group pantonitres an ac.tivity, such as 2 nurscry
rhynic or 2 person making o snowann, and the rest of the
cluss juesses what they cre doing.

D. Dance-drama. This i§ body nction to fit the meond A€ rmusi.

II, Verbal expression. In verbal expression a child acts ous

o role using words., It starts with sinple role playing

.l progresses to the developnent of a play, either created

Lroa a knsvm story or as an original story.

N

ae Role nlaying,

1, Sol> mime (monolosuing). a4 child acts out a si.cn

activity often using a prop, c¢. 3. talking on a
telephone, 2nswering the door, talking to o doll.

2. Role¢ playing with a partner dcnonstrates the intor-

action betwecen two children, such as two little
sirls playing housc --- cne is the mother, onc the
child -- or tcacher-pupil play.

3., PRole playing in larcer groups shows the relation-

ship of one player to another. E.» . @ group of ¢i:

or eight children playingz train; the train may be
constructed with chairs or blocks; various characters
are sclected, such as conductor, engineer, passengocos,

ncwspaper nan, and their parts arc enacted.

14
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Cr2ative Dromatics, The childrs.n suuzest o story to he

read cilther by the tewcher or student. after the reading

the children fiscuss how it nay be developad into a play,
Charncters ~re chosen and plans nde for simple props and
the set., Children nmake up thelir own speaking parts and

act out their interprefations fron their knowlodge and re-—

gl ol khe shtovy,
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Lctivitices for Aectinsg out, Grades K-3

1, 3Shadow Play

Behind a screcen —- just show hends (or other part of body such

as feet) washing hands, knitting, wnscrewing jar lid, paintin .

harmering nails, etc. Children guess what the action is.

2. Charadecs

n) Think of something yeu'd like to do., dAct it out. The
others zuess, How do they know?
act out a scene such as at o train station, One child is
ticket master, others buy tickets, buy and read papers,
get drinks from a drinking fountain, carry heavy suitcases,
etc,

Similar sceni:s could be set for the lunch room, the school

bus, or the playground,
c) All walk clockwise in a circle -- and pretend to walk on

different things:

l, concrete 4, mud
2. beach sand 5. grass
3, stones in a creck 6, ice

%3¢ Creative Interpretation.

a) Exercises to do alone: mnake believe you arc an elephant,
2 high stepping horsc in a circus, a bunny hopping about,
a duck waddling on the water's edge, or that you are a
weeping willow tree that grows on a bank by the water and
there is a slight breeze, or a tin soldier that was just
wound up, or a limp rag doll such as Raggedy Andy,

4, Pnle Playing

Children learn to dramatize best when they begin with one or

two actions or fenlings., Let from four tna six chil Tren perform

46




at onc tine,

2)
L

b)

e)

after o honey-hunting hear story, pretend to be a bear
hunting honey., Mzkc approprinte remarks,

After Pooh Bearts visit to Rabbit!s house, act out the
pushing and pulling scene when Pooh cts stuck.

You arce = child who sces o beautiful butterfly on the

way honie; talk and act as you would if you werce the child.
You have Jsrown-up coupany ot your house, It is yeur bod..
times your mother tells you to 30 to bed. You want to
stay up., Talk and act as you'd like to; then nect as you
probably will act.

You arc 2 cuutious rabbit; you never take any chances,
You nect a turtle for the first time. Two children act

out what happens and is said.

Dranmatize a stuory

— A

“ )
Q

b)

Read "Jack and the Becnstalic" or play o record of the

p)

story. ©Show

r

» filn strip., (Sce the librarian for audio-
visual materials,) Then discuss the thene, the setting,
the characters. Set the stoge by placing furniture or
objects at hand, Choosc the characters, Discuss what
they say, how they'd act. sAct out the story-play.

Fablcs nay alss be dramatized. Roberts 5 contains

"The Tortoisc and the Hare" Dpe 27
"The Boy That Cricd Wolf" pe 33
"The Vind and thc Sun" p. 39
"The Best Trcasurce" p. 45

The librarian will be able to sugzest other stories which

noy be dranatized.

4’7
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acting Cut, Grades 4-06

Verbal and non-verbal exprission nnd the use of the body
for portraying actions and denoting feelinzs are o prrt of "act-
ing out",

1. Non-verbal cxpression. Pantonime or "Body English', without

words or props, makes use of the boldy to cénvey thought.

a. Simple activities, such ns having students take turns
acting out cating a banonn, hanzing clothes, washing
dishes, setting a table, ctc., arc good introductions to
pantonine,

‘Bs Morce eonplox activities involve mood and action ——- a tirel

5

nother finishing sweeping and sitting down to rest, ¢
angry nan chasing a dos from his lown, o tinid child entow—
ing a cold swinning pool,

C. Charadeés. L guessing game involving pantomining words,

titles, slogans, originnl susgestions frou students,

FaED

D, Dance-dramz. Interpretive dance. This is o process of

pantonining actions to fit the mood of nmusic.

E. Shadow play. Action from behind a translucent sheet in

front of a strong source of light. Shadow play can make
usce of the whole body or isclated parts to éreate action
or a charneter: washing honds, combing hair, hammering
ntils, sewing on a button,

II. Verbal expression. Verbal ocxprecsiion makes use of words, As

well as the body, and blends them into a total action.
A. Rolc’playing may be loné- individually , in pairs, or 'in

snolkl - groups with érchoparticipant dceiding upin his actlo
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and dialogue based on the situation he faccs.

1.

hV)
.

In solo mime (monolosuing) each pupil is asked to

act out (with action and words) a giwven situation,
such as: imagine barging into a teachers! meeting
when you thought no one would be in +the room; imagire
arriving at school and finding out you have two dii-
ferent shoes on your fect; imagine standin;;.in a
super narket with a dozén broken ecgzzs at your feet,

Role playing with a part er shows the relationship

of one's novements to those of his pariner—--as in
sawing down a tree; pushing a child on a swing, one
in front, one behind; a tugto-war; a pitcher throwing
a vall to the catcher or to the batter.

Role playing in larger sroups (8 or fewer) demon:.’

strates the relationship of one playcr to Qthers--a
group moves a large obstacle, such as a tree or lo:,
blocking a bridge before 2 group of tiuwvelers can
proceed; a spy is discovered in an encny canp, whad
results?; a slave travels via the underground railway
to the north, aided by a variety of people; a family”
puts down a new carpot (identitry timiture, size and
shape of room, location of dosr; roll up old rug ;ynd

lay new rug. )

B, Creative dramatics provides the opportunity for children

to develop ingenuity, resonvcefulness, and creative think-

H

ing, and %o expresis Lhemselves with spomtaneitly and

originality.
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Selcctions from children's. literature (sec library collce-

tion), subjcct areas, or original writing can be dramatiszcd
The first step is to choose the nmoterial (the librarian
can help), analyze it, settle on the characters and the
number of scenes, The play begins with pupils'haking up
the action and the dialogue as they go along., Only a smnli
part of the play is created at a2 time. Through practicc,
woluation, and discussion, the students create the play.
Activities for dleting Out: Grades 4-6
tavy of the activities suggested for the primavy meades will aled
be appropriate, or can be adapted, for the intamindinte grades
1. Pantomine
A, Individual pantounine:
1. Pantomime the walking of
2) an old nman

b) an Indian stalking a deer

¢c) yourself on the way home from school with a good
report card, with a bad cone

d) @ mother coning home with big bazs of groceries
2, Facial expressions: catihg

n) o peanut butter sandwich with no j=lly

b) a dripping ice cream cono

¢) & plate of spaghesti

Emotional responses:

-~
.

a) Simple characharizsatima of
1) a fussy person

2) a proud person

3) a frightened povoon




4) an angry person
5) a happy person
b) Situations requiring a change in feeling:

1) You are hiking through the woods on a beautiful
doy. Suddenly you enter a clearing and noticc
a huge bear ncar a trec.,

2) You are = burglar stcaling across an unfamiliar
derk room. You step on a squeaky board, then
burip into a chair, Suddenly the lights flash on
and you arc discovered,

B, Group pantomime
1, Methods

a) Plan the action around an interesting situntion
with a logical and clear-cut conglusion,

b) Use stroRsly-contrasted characters,

¢) Be sure that the stage picture is always balanced.

@) Be sure that the group pantominmes are individual
interpretations within the growp, not mercly imi.
tations.

2. Suggested activities -

a) A circus with all the different acts

b) Setting up a camp in the woods, cach child doing
different chore

c) A bank hold-up with differ,nt eharacters: marde,
tellers, spectators, police

d) An elevator caught helween two floors

TT. Dramatization

A, Tronsition to dialogue

1. MNethods

a) 'Have students supply thdr own dialogue, after
they have become faniliar with the characters
and action in a verse which they have pantomined.

b) Use short dramatic material for scveral sessions
before .. ttenmpting longer stories,
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c) Bz sure that the children wnderstand the characters
to be portrayed before storting dramatic activity.

d) Place students in roles which contrast with their
own personalities.

2. Suggested activities

a) «dd dialogue to some of the situations listed
under group pantomine or devise similar ones.

b) Use ballads which lend thenselves to action and

dinlogue, such as "Get Up and Bar the Door", Rohin
Hood ballads,

¢) Lrametize folk tales and stories, after o =ludy ol
characters and action, (e, g. "Cinderellal, '
"Rumpelstiltskin, "DPanl Rmyan®, "Aladdin®, YALL
Baba and the Forly Yhieves",

Dramatizing lopger stories

1.

Mcthods

a) Students should be thoroughly familiar with
material and should have studied the work as
literature before attempting dramatic production.,

b) Boch student should understand the character he
is to play,

Sugsested activities

a) Dramatization of short stories, such as "The
Sorcerer's Apprentice" (Sce Roberts 5: p. 63), "The
Fircbird", or any available story which readily
lends itself to dramatization.

b) Dramotization of scencs from a novel or biography
such as Tom Sawyer, Homer Price. Treasure Island.

Formal Plays

After doing pantomimes and improvisations, students
will enjoy and profit from performing a play for an
audience. The play may be produced from a prepared
script (see PLAYS nagazine, Fifty Plays for Junior

actors, Special Plays for Special Days, One Hundred

Plays for Children), or gtudends may dramatize a sty

they have read or an historical event or write an
original play. In any case, the simplest plan for
producing the play would be:

. .te




1., Choosc or writec the script.

2, Hold tryouts and assign parts,.

3. WValk through the scenes with dinlogue.

4, Mcmorize the parts and action,
5. liake use of props, scencry, costumes and make-up.

6., Tresent the production for an smudience,




51

WRITTNG: OBJECTIVES, GRADES K-6

Py

To

To
Tn

T

To

To

To

To

. - PO . - -

sAttitudes
enjoy writing imaginatively
accepl the fact that writing requires discipline and control

strive for orderliness and carcful phrasing because of a
wish for clarity and style

be willing to try new ideas and experiment with new forns
2Njoy sharinz some of one's writinzy with others

neeept the fact that, in informing and discussing, one nust

seak informntion and understand the subject before preparing
to write

Understandings

gain some insight into the creative process——that ideas energe
fron ayy number of sources but that renderiny the idcas re-
quires work os well as inspiration

grodually understand one's strengths and limitations, accept-
ing the fact that one's skill in writing will inprove throuzh
discipline and hard work

undarstond that effective writing requires note taking, out-
lining, rccording, and proofreading

understond that creativity may be stimulated through the use
of new forms and ideas

realize that one can learn from carefully reading works by
other students and by adult writers

recognize that in informing or discussing, one will need to be
clear about one's main idea or point and will then expcct to
illustratc or elaborate in an orderly fashion

Skills

practice observing with each of the senses and then recording
these observations

think-up, talk-~out, and to write down

be able to recognize and use various types of writing: .
exposition, narrative, description, letters, notes, outlincs

davelop precision in written language; to make choices among
words and word groups, to differentiate shades of learning;
to be able to use a distionary or thesaurus effectively

¢ . . o L e
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To

To
To

gain experience in devecloping charactorizations and plots

Jnow and apply the accepted mechanics of the various written
forms and to be able to proofread effectively one's ovm
material

be abie to write original poctry -

neceoma familiar with the form used in dramatic selections
Habits

be obaerrvant and to record oncts observations

strive 1o grow in one's ability to articulate ideas in written
words

strive to arow in the ability to use accepted wmeehanics of
veiting and proofreading

grow to accept helpful evitiecisn cheerfully

ujoy sharving onetl's work with others




53

Writine, K-3

In ¥indergarten, wreiting is whay the tencher puts dovm as
the child tmlks, It may be o list, 2 label, a title for a story,
a sentence about o childt's drawin:g, or ar cxpericnce story dic-
tited to the tewecher by o child or the class as o whole, These
typzs of weiting activities eontinue ints the carly part of first
¢ RTINS

Tudependeant weiting nay be encouraged at this early steze,
howzver, thronsh the "seribbhle" techniqus, which involves a childts
nsing seribLle marks to represont words., as the child learns the
gomd=lether celationchips, he nioay insert a beginning or ending
letter into 2 word, 4is his skill in the enesding process in-

cronses, he cnn learn to write whole words, It is important ~%

fLhis shese that weiting be fun and hinve some purposce and that

re ehlld Lo oneoaroged to write anylhing he wants in his ovm
voeabulary witiout o9 much attention given to the aechanics of
(v} '

welting or corecet spelline,  The purnose is to sed him to wed te,

wirite, weite smd ks express hinnolt

ng freoely on poper as he can

2r1ly.

Independant ewriting ot first grode level will depend to somne

wxtont oon the bLesimming fachniaues used to teach reading, If o

[

steong enphesis 1s placed on the enesding process, an well as

the decodins, and if dietation practice is used carly, the child
will becom: independent sooner, Bul, regardless of the boginnting
teehnique, mmach enconrcgensnt and tine should b sat nside for
writing, Children should be tansht to reread their work and nake
corrcetions.  The ability to be o welf—nritic cnn be roinfoveed

Q  thoiough group sharving of papere and Ehemgh conforvonens with the

ERIC

| gl O




ERIC

Aruitoxt provided by Eic:

D4

tencher,

By scecond grode the child will be urged to becone incrcas-
in;ly independent. Remiaders about f£omma and nicchanies wil' be
given at the boeginning of each lesson and the child will he cx-
peeted o becone nwre proficient in spelling and the ability o
hoele his owln accuricy.

M™ird ~rade skills in writing will be built on those acqul
in second grade. By tlils grade an understanding of Lhe bosie
sivills in the meehnnies nnd spelling should be pretty well estai--
Lisind. The ability to organize writin: and to develop 2 sl.plc
poioenph boesins at this level, i introductiom to ontlining
through use »f teacher-prepared forms starts here, too, ane tic
Ciest stops in notenaking arce introduced (sce pages &9 anl 935,

L

o. L1dren e not expeeted ta do outlining thenscelves but sic, oy

BTN

¢ recognise the form and to be able to follew vne doveloped by

" tenchicr,  Tirst steps in nstemaking nay ba donz throush weitb-
I of (&

iy dovm thi things o be romembered wien viewing o £ilm o il

svipe Continued teacher conferencas and the group shaving of

napers build the hanits of sclf-eviticism nnd corrcction,

o]
-

Practical VWriting, K3

fractical writing is what is written d.wn to explain
an expericnecc, to tell about a film or 2 happending in
school, to write an invitation or a nate to say thonk you
or to ask permission, or just o list of things to remember.

It is utilitarian and factunl rother than imasinative.

4. Correspondence. Letter writing will begin in first grads.
The need to write to sy thonk you, to invite someone to

a special event, tn choor np o giek Friond will eventa

S
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to give practice in this siill.

N A T A TR

create the oépor%unity
Firgt letters will include the salutation, body, closing,
and signature. As the writing ability grows, this sheuld
be expanded to include the complete form for letters., By
the end of third grade, the child should have the skill
of letter writing pretty well eztablished (sece pages 63

and 64).

Report Viriting., In writing reports, a child should have

an immediate purpose. Thought can be stimulated through
questions and discussion., Pictures or lists of vocabulawvy
words needed can also stimulate ideas. The librarian ca
he of great assistance in the teaching of report-writing
ekills,

Keport writing will come logzically in social studies
and science, where a child writes up what he has leayned
It will start in kindergarten and first grade through the
teacher's acting as scribe., The children will talk and
the teacher will write dovin. 7The sccond ralf of first

grazde will find some children able o do simple reporting

independently. By second grade it will be largely inde-

pendent, and by third not only should the child!s inde- |
pendence be total, but his ability to organize and ctimu-
late his ovm ideas ghould he greatly inereased. Continued
group sharing and teachervconferences will improve the
child's awareness of the mechanics and oragnization of

his worls,

Signs and Ligts. Under signs and lists are included

1) labeling objects, collsntions, book displays, cxnibits,

)
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2) capiions on pictures or posters or bulletin beards;
3) lists of birds or flovers szen in the spring, of
supplies necded for a project, and of words nzeded for
spelling or writing a particular assignment (such as
chbreviations of the names of the states). At kinder-
garten level, practical writing is of this itype. Thue
tencher labels objects in the room, bulletin display:,
locations in the room, interesting objects, ote, Fronm
thig some childvon develon sicght vocabnilary and bhe hahit
of vwianting to make signs for ithings of interest,

D, dewspapers. In kindergarten, this may be class news told

by the children and writiten down by the teacher ané dis-

pLiyed either on the chalkboari or stery paper for the

clags to see and read. Early first grade will follow

this pattern, but as soon as a child can sncede adequate~
1y he may write hisaw barsonal news, It should inciude
the telling of the name of the day and the date, o
thing about the weather, and even something about whati

the cuild has just done or is about to do or an iten innd
i class news, This may be a once or twice—-a-weclk neg.-
tivity and may be tied up at times clonely with Show

and Tell, Some of this typs of personal news may contin-iw
into second and third grades, but gencrally at these levels

»

sy - RO P Ly . e 2 AP B ~ ey -
. Jnevs urlting seongict o nore-of reoerisof eventsasich-os

- field trips, sports contests, plans for trips, pavtieg,
and nspecial cevents., The best of these can boe usern as

contributions to the all-school papear, If a clacs
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newspaper is issucd at the primary level, it would

consist of writings Ly class membhers reporting school

or class events, items about class members, a list of
original poetry, riddles, sclections from an imaginative
writing project, or hook repbrts. Producing 2 newspaper
should involve the children as much as possible and should

not become a teacher-made project.

psharing Reading. Boole "reporting" in the carly part of

the primary years will be mostly oral. It may be the
retelling of a story, the showing of pictures of a [avorite
section of a book, or a statement about how a hook was
liked or disliked and why. It may be an illuatration by

a child or an illustration plus the title. At the time a
child becomes an independent writer, he may be expectéd

to write independently about a book, This may take the
traditionzl form, or it may be accomplished through varicus
other ways. (A list of suggestions for sharing books with
othiers may be found on pages 86 and 87. If a child is.
always required to write a report, his intcrest and en-
thusiasm for reading may bc dulled.

dschanies, Proofreading, and Evaluation. A chart for

gencral guidance in both mechanics and proofreading will
be found on page 61, DBecide the notes on mechanics men-
tioncd in the preceding scetions, it is suggested that a
teeeher use dictation for practice in this avea. Dictaliva

may be started at first grade through use of gimple sen—

tences or short storina nnd is a ahkep heyond the dictation
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used to teach the encoding process. Such practice should

b~ a frequent exercisec during the primary years.
llechanics should be stregscd before a child starts

to write, btut not to the point where his thought process

=
[0)]

hindered by it. Proofreading should follow writing.

It may be done independently, or through group sharing

or taacher conferences. The tcacher should correct parevs
as often as possible through a conference, where a child
maire s Lis own corrections uhder the teacher's guidance,
beeause time is limited, this is not always possihlae, so
corrachions hy khe feacher shoild be limited to those
items that she is stressing at the moment or expects an
individnal chi-ld to be abie to perform correctly accord-
ing to his own rate of progress. Lots of red marks on tne
paper are discouraging to a student. On the cther hand,
no red garks may indicate to the child that the teacher
hasn't bothercd to read his work., It is suggested that
in evaluating papers in the early grades, a note, such 3
"Fine work", "Pretty good", "You can do bhetlter!", etc.,

iz better than a letter grade,

Peraonal VWriting, X-3

Perconal writing is imaginative writing. HResponding
imaginatively to one's world is vital aspect of a
person's development. What may be wrillen down dividern
into two main eatagoriea- poveaptions of outr-r things
Liloe .‘-}igl'l'l;:} and sounds and poeracpbionn of drnmes things

like thonghts and feelinga,

el
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In early years, children should be given frequent
opportunities for this type of writing. They should be
encouraged to try to make up storizs or vhatever they
wish, The form their idcas take doesn't mattcr; as long
as the children feel they have said as much as they want
to and like how they have said it.

The role of the teacher--the librarian will help
here, too--is to give time, cncouragement and inspiration
rbhrongh maeh oral reading of literaturce and through the
use of pictures, film strips, or movies to arousc thoughts
and ideas.  Abundant time, preceding the writing; devoted
to cral cxpression is of utmost importance in stimulatioz
and helping students fo organize their thoughts. The
time spent talking is s valuable, and probably more so,
than the time spent writing. So talk, talk, talk; then
write, write, write!

A, Picturc Storics. In kindergarten and carly first

grade, storiecs may be developed through pictures
drawn ty the children~--first one large picture and
tuen picturas in sequence, The teacher may act as
seribe and write dovm 2 title, a caption, a sentencce,
cr a little story dictated by the cbild,

B, BSeritble Writing, In kindergarten and carly first

grade, o child makes up a story or remcmbers an
ineident, then "records" it by left-to-right scribble
to reprasent words. He should then be encouraged to
read the story aloud in o small group, in a teacher

conference, or to the whole class,

€2




Independent Writing, As socn as the child becomes

proficient in the encoding process, he will begin
independent writing. The orgenization for this has

been outlined in the introduction. A _Good block of

time two or three times a week should be allowed for

independent writing., It should include imaginative

stories, diaries or journals, and poetry.

Evaluation. In personal writing, less stress should
be put on mechanics and spclling than on practicnl
writing, The idea is to get the child to write down
what he sees and feels as freely and naturally as
possiblé. However, proofreading and group sharing

of papers should be encouraged. Corrections should

be done by +ti.: child during a teacher confereace. i«
teacher migi.s compile a list of the words the childr .
frequently misspell (anonymouély s0 no child is em-
barr-osed) and use it as part of her aspelling lesoorn.

seldom should a child be required to_copy his worlss,

if, however--particularly at the end of the primary

years—-his efforts are of sufficient worth to he chiz i

beyond the class, copying for neatnecs and acenrasy

may cccasionally Le requested.
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tieadines for Fapors, Gooadus 1-%

Grade 1 . Grades 2 and 3

Tirst and last name Subject
Date First and last name
Date

- -

(.

\
- - - . - P ) o
Date i ame ... ... Date. .
LB ‘ |
]
: | |
© o por wirlting original stories in first or second grade, story
pancr with a space at top for illustrations is desirable (avail-
“iie from the Cascade Paper Company).

Preoireading Guide, Grades 1-3

Dii I put ny nans and ae i the risht place?

Docs ry writing mole ar: on?
vrite cemniot: sentences?
o (9 i D

I
i1 I begin wy ¢ Eenees with capitols?
I

use capit.tn in wmy title?

-
E-e
o7
t=

A

use the risht sound-letter patterns for correct spmlling?

o
.
t
f]
-

use the corrcet punchtusiion marKa?
7id I use ry beost hondwr' tinzg?

Dic I indent for a purnsw:’?

be .o ny paragraph kecp to the topic?

&4
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Latter Vriting, Grades 1-3

Im*titeprs of Invitation

1. Tell what is going to happen,
2, Tell when it will happen.,
5. Tell where it will happen.

Ao 32y something that will let the person know you wani him to
come,

Thank-you Letters

L. Virite soon after the event or the gift.
2. 3ny thank you.

3. @211 how or what you liked about the gitt, tvip, pavty, or
vaatever.,

Le "ors of News
1. Write a news letter . a Friend or relative,
. Tell something you t - Uzen doing.,

3. Tell about a snecial cveut.

A. Tcli about sc.:thing you are going Lo do soon,

€5




6%
Letter Porns, Grades 1-3%
Grades 1 and 2 Grade 3
- '“M5§*2;"1971"'7 e e
! :

; . Darien, Conn,
; , June 6, 1971
; Dear Dan, f

; Plecase come, . o - Dear Jin,

H — b
i o eemman L e - - - ]

e s e m e e e mee nenme i e s et n o s o e e m—— b 08T

, 7 Your friend, : . 77 Your friend,
’ Tim ; Bob
Envelope
s Name o
 Street S

' Tovn, State Zip Code

Mr,
l Street ?
; City, State Zip Code

Even though Roberts does not require the completé form for
o friendly lctter, in Darien it is expected that a child will
rave adequate practice in writing letters of invitation, of
thonks, and of news so as to obtain a saticfactory level ol
éfofioiency by the end of third grade, *

Charts showing examples of form can be kept ready to hang

up vhen children write letters, The correct form should become

habitual,




secchanics of Lonenwage for Grades 1-3%

Yey: I - introduced; T - taught; R - reviewcd, )

Proper namcs
Pcople, pets, etc,
Schools
Days of the weck
Months of the year
Holidays
Street, towm, state, countrics

Mitles of respect: Mr,, Mrs., iiss

First word of a sentence

Title of a story, lesson titles, notices, ctec.,
First word of each line of a pocm (usually)
reeting of o letlter

Closing of a letter

fmetuation

Leriod = recognition and use in writlben exprosnion
nd of aoantencs
Abbreviations (day, month)
5 Initials
Af'tcer numbers in a list
e, Mre,

Juestion Mark

Eceognition in reaading

Cevma - recognition in reading
1

Borezen ity and state
Geedting of a letter
Closing of a letter
T & series

<>

~strophe
Tontractions

wocessives
tootntion Marks

“zcognition in reading

Use in written cexpression
Jxolanntion Mark
Ancornition in veading
Use din weliben cxpressioln

ERIC | &7
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Coptimlization —— Recognition and use of capitals in
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Writing, Grades 4-5

I. Practical Writing. Practical writing is utilitarian. It is

factual rather than imaginative, and it may follow a speciiic
form. Students in the intermcdiate grades should be able to
taize a topic about which they already have information and
organize their ideas into coherent paragraphs, They will wriic
up 21l ¥kinds of ideas and projects; work with longer, more com--
plex materials; take notes on class ideas and ideas from hooks;
use outlines when the subject warrants; and bcgin‘ to write
reportsamnd discussions well over a page in length, They will
study selected pieces of non-fiction, observing how other -
vwriters "sound" and how they crganize their discussions and
varagraphs, In 2ll practical writing, studcnis will go through
several steps: collecting information, organizing informatiomn,
writing, revising, and in some cases presenting the material
in a2 polished form,

A progran in practical writing should include: 1) a rangc
of expository types, such as cxplaining, describing, defining,

discussing, and comparing; 2) specific instruction and practic:

/

in the naturc and typcs of topic sentences and in such methods
of paragraph development as enumcration, illustration, and
comparison,

It is recormended that a ziven writing lesson focus on
one specific point which is exélained clearly and in some
depth, Within this one point the teacher should usc a varie't;y
cf illustrative materials and offer a choice of topics for

writing, Students schould be permitted to work at theilr own

€8




pace. The teacher should circulate, providing help and

additional information for individuzals who need it and gis-

cussing ideas with small groups. ZFach writing lesson should

provide opportunities for the review of mechanical skills

and proofreading techniques.

A, Correspondence. Students now should have mastery of the

form of the personal letter. The class might also like
to share examples of perscnal letters they have received,
Just to draw attention to the qualities of 2 good letter.
The form of the business lctter should be introduced in
the fourth grade (see page 86), and the difference be-
tween business and personal lettcers should be explained.
Throughout the intermediate grades students should be
given opportunities for writing all typcs of letters.

B.. Report writing, By fourth grade, students will perhaps

be ready tec Write more about one topic than can be hand-

led in a Paragraph or two. At this point it is appro-

priate tu teach the students how to collect, organize,
and writz up more extensive information. The following
is just a brief description of the steps that might be
appropriate throughout the middle grades. The librarian
can reinforce the teacher's work at each stap.

1., DNotemaking. Notemaling is the process of gathering
information which is necessary in writing a report,
Students should be taught to make their notes on
index cards, one %topic per card, and to record notes .

in list form or in abbLrevinhed paragrephs.

€9
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Taking nectes fron books without plagiarizing is a
difficult skill that children should learn. (The
librarian will be glad to teach a lcsson on plagiarisn,
can also be of great help in *caching nottmaking.)

They skould be taught to paraphrase the material and to
credit their sources of information. Along with this,
children could draw from first-hand or rcmemberced exper-
iences from films, texts, and discussionsf For a firss
regort, students might work in small groups, each aroup
having a topiec, with ecach individual being responsible
fer writing down noies on one aspect of the topie. (Sce

note-taking, page 86.)

Outlininz., In introducing outlining, & simple two-

point outline, listing the main topics nnd any sup-—-

- porting facts, could be used, To illusirate this

technique, the teacher worice, with groups orally and
develops cach point slowly and in sequence. The nen-
bters of small groups could make notes on a given tepie
and evolve a group outline from their notes. As
students' proficiency increcases in this area, individuol
outlines and reports should be assigned. (See Outlinir-,
page 85.)

Writing uo. The organization of this ste ep w1ll dcpend

on the topic and the class. Sﬁall groups could work
togcther, from notes and outline, to talk out and dic-
tate a }eport to their srribes. Or, cach individual
in 2 group could writs his part of the report in out-
line form. Whatever th> procedure, thesc reports
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will be read to the groups, reviscd, and recopied, if tiie
teacher desires, They could be presented to members of other
snell groups, to a parent group, or to other classes.

Practical writing outside the language arts cipssroom,

Below are listed some types of practical writing that

will be done outside the language arts c. ssroom. (There:

should be much cooperation and some joint planning between

the language arts teacher and the teachers who handle these
types of writing.)

a) Science experiments and reports., Scientific writing

is of a pnrticular type, usually donc in the imperscnal
third persgson, with specific kinds of vocabulary and
organization. These techniques will necd to be taught
to students. In some cases, the kinds of organiza’io:n
and vivid vocabulary stressed in language arts nay be
helpful in producing lively scientific writing. Some

of this writing may be taught as an extension of the o -
serving and the recording of sensory perceptions taught
in the language arts program.-

b) Discussion quirstions for social studies. Research

papers axnd other types of repq;ts arc frequently assig- .
ed at this grade level, An assignment for a social
studies paper could easily become the subject of scvera.
lessons in the language arts classrcom and the libroxy,
-=guiding students in locating information, recording
and organizing informetion, and drawing up the final

form in which the information is to be presonted.’

w1
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Ncwspaper storizs. It is suggested that upper grade

children read and becone fariliar with formats of
newspapcrs and with some types of ncwspaper writing

It would be natural for the class to try writing news

£

articles, In writing a good news story stress should
be placed upon develeping 2 good lead sentonce in which
the information (who, wherc, what, when, why, and how)
is presented clcarly 2nd concisely., The body of the
sbory shouid give the remnining information in order
of descanding importance, Vriting headlines for news
slhories can also becomc u challengiagx nasigmment for
the children at this lcvel, Feature story writing and
composing ads can also be explorcd. A student news-
paper night evolve from thesc activitices, with as much
ol JEhe molesup and writing hondled by the students as
possible,

ndepondent writing, Ag stndents gnin experience and

independenes in writing up their ideas, more organization

e

1

s expected,

« Summaries. In learning to summarize, students must
recall the steps of the plot of a pocm or story,
crganizz them, md distinguish signifiecant events
from details, With practice, they should be able to
‘write summaries in one loginai, well-worded paragraph.

Tellinz "how to". In this type of writing students

try to explain how to make or do comething, how to
get somewhere, or how some small group goes about

doing something

(34

Tha paragraph will e emmersalivo-

V2 .
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arranged cnronolcorically or logicnlly. ZEmphasis

should be placed oa the value of a Topic sentence,
& pra-plamned organization, and tiie use of precise

connectives,

)

2. driting yp an issuc., Explaining ~n idea or argu-

ing an issue is more absiract thoan the tasks abov

[p]

when an issue arises ——a problem in the classroon,
o disagreement over the cutcome of a story, or a
doeision in history--individuals or small groups
misht feel strongly cnough to want to put their
argunents down on papcr, These papers could be
compared and discussion could ensue about which
papcrs arec the most convim ing and way.

charing reading, Written formal book reports on indi-

vidually donc reading are discouraged. Being required

D

to write about a book can discourasge children from

o

reading for pleasure, Instead, informal talk, debates,
il ustrations, and skits about books arc¢ encouraged
beeause they introduce books to others. A book may
ve shafed through a picture, a book jacket, a diorama,
or a bricf statement, including title, author, and
reaction, on a 3x5 czard., These cards may be put on
file in the library for other éhildren to refer to.
(See other gsuggzestions on pages 84 and 85.)

Mechanical skills thirouzh dictation. Theyse of dic-—

tation and transeription is a way of tecaching, rein-

forcing, and giving practice in all sorts of mechanics—
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"hearing® sentences, ‘pnctuating, capisalizing, and

spelling.,

1, Taking dictvation from the teacher,

The goal is for the student to lcarn to attend to his
ovn silent composing voice, He zmmust listen to =i uoid
A, L RDTLOIET L Sl o ban Vi i
ig difficult for a2 child to learn 2ll at once. He
baeorns avare of 1t gradunlly from having to pay at-
tention to another's veicce in order to transcribe it,
Alea, dndving dichabion gives practice in spelling

b Fhe game tine the studoent twies to punetuate by
Jistaning to vocal cues., To teach transcription is
not to mark up o paper for mistakes in spelling and
neeh vics, for this gives' the pupils the idea that
transcriptive errors rank higher than content and
composition, and pupils are afraid to try harder words
ratiier fhan have red mariks on the papsr. However,

the teacher should note froguent errors in mechanics

and spelling and incorporate them into later lessons,

N

- Buctuating wnpunctuated toxts.
The pupils can practice puuclunting dittoed copiles

.of an unpunctuated text as the teacher rends it aloud.

Allow children to compare troanscriptions and decide

wiicre the punetuntion should go, justitying their

responses, Lot chitdren read picces of their own

writiyzg aloud as the clags puncinates dillosd copies,

5. Principle of punctuating by voicu.

Except for questions and exelamaticns, a drop of

the intonation contour cnlls for a puncluation marvk,
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®

Wnatever the cnild chooses To put in, he is svquent=
ing the £low of spcech., A <rop in the intonation
contour 1s not always casily discernable, so the
tcacher should allew leeway for the children'!s in-
terpretations., Anything that nakes sense is zccépt-

able,

Taking dictation from classmates.

This occurs when o pupil acts as 2 secretary to

the whole class or in various discussion grotps,

It is 2 purposeful cxcrcisc in that ideas arc being
recorded for futurc use,

Tokinz dictzation from yvounser children,

Exzchanze halves of a first grade with an upper g_rade
so that children can be paired off. The older child-
ren tronsceribe storics or whatever else the smaller
chaildren wish, There are advantages for all. The
dictators get ~ chance to sce what their oral speech
looks like on paper., They read it, learn spellings,
and have the satisfaction of keeping the paper to
show others. The attention and help of older
children as well as the desire to emulate them are
powerful learning forces. The older children

sharpen their trenscription skills and enjoy helping
and being looked up to.

Dizalogue recording,

The teacher may introduce this skill by writing down
conversation of the children as they cnter some morn-
ing or by taping and then replaying., Then she will

7S




asrx them to record live conversation at home, catching

as much of it as they can and filling in the blanks
later, This leads into the teaching of the typo-
graphical devices for leepinzg speakers straight, such
as quotation marks, paragraphing, and colons after
speakers! names, The teacher may also ditto 5r pro-
ject a transcribed converzation and let the class read
iv so that they will become familiar with every device
——paragraphing, parentheses, quotation marks, and
dashes for interruption-—which is used to help make
writing a more accurate represenitation of speech,
Besides furthering their transcriptive ability, the
recording of coverheard conversation will prepare then
for writing stories and plays and for reading the

dialogue of fiction and dranma.

Proofreading. A necesssry part of the teaching of

writing is the inclusion of a guide for pupils to use

in checking their owvn work. Such a guide could contain

the following questions whick the student must answer for

himself:

1.
2.

Did I say what I mean?

Is my paper interesting?

Have I used the best words?

Do I have an interesting title?

Have I followed the mechanics of writing—-
intented my paragraphs, spelled the words correctly

(checking in the dictionary when necessary), used




capital letters where reguired, used correct punctua-

tion, written ny paper in well-spaced, legible hand-

writing?

6. Have I reread and made corrections where needed?

7. Am I satisfied that what I have writien and how I

nhave written it is the best I can do?

G, Directions for students., Form of written work for

Grades 4-6,

l. Write your name, class, and the duc date of the

assignment in the upper right cormer of the top
[

margin,

N
.

Put a suitable title on the top line,

Wl

. Leave a mergin of about one inch on the left and
one-half inch on the right,

Personal Writing, CGrades 4-6.

Persconal writing is done for the pleasure of the
individual--to explore a problem, to react to an ex-
perience, to capture a feeling—-sometimes with an intent
to share and sometimes only for private satisfactior
Personal writing takes many forms--stories, prose descrip-
tions, poems, or diaries. It helps to sharpen the child's
experiences and self-understanding by allowing him to voice
those concerns closest to him. It provides the most sig-
nificant of all experiences with written language. Be-
cause of the private nature of personal writing, it cannot
be assigned or required in the same way that practical

writing can, nor should it be evaluated and graded in a
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cuantitative way., The ideas cxpressed by the child in

personal writing are of primary inportance. However, it

is hoped that errors in mechanics will be corrected, through

the process of proofreading, by tiie student or the group, dr,

if necessary, by the student-teacher conference.
The following are guidelines for conduciiy personal
writing in a classroom situation:

l. The ~lassroom will have a workshop atmosphere, with
students reasonably frec to talk, move about, read,
daydream, and write, posgibly working with friends. The
teacher will be free to move about ithe room to observe
and help individual stludenis,

2. The writing time will often he preceded by talk, a group
experiance, or the sharing of some literature or sonc
expericnce in observing illustrative materials., The
length and form of the written product will be flexible.
Cn soume days an individual may be unable to wrivse and
these uninspired moments will be respected. (In turn,
he must raspect the right of others to concentrate
on their writing.)

3. As students mature, they will be encouraged to experi-
ment with different subjects and forms, using models
from literature—-—a wide varicty obtainable in the
library-- or from the writing of other students.

te In addition +6 learning to write, students can learn
to function as poscitive and sympathetic critics when

sharing Lheir paperva with obhewvs]  With experionce’ and
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guicance they can grow in their understanding of
what is an effective picec of viriting and in the
ability to make helpful suggestions to each other.

5. Stundards of correctness will be sccondary in per-~
soral writing. The criterion that - baper should
be neat enough to be read and understood by others
is enough for a2 first copy. Revision will be en-~
courazed, but fully corrected final copies will be
requestved only when there is a purpose for them,
Sone vwriting may even be discarded.

(.. TRananse recent res~avch boints up that students
are intimidated by "zarked up" papers, the most
positive form of evaluation should be comments
that will heip the student perfect his writing
sty12, form, and mechanics., Folders will be kept
25 1 way for both student and teacher to see the
runge and progress of an individual's writing, and
these ghould serve as the basis for evaluating the
student's written worl,

A, Viriting Stories

l. Structure of =2 story. The simrlest story tells

about a single event., It ig based upon a personal
experience or upon a ficticious event and has three
parts: a beginning, whigh includes characters, time
and place; an exciting prt, wheve somathing happen s
and an ending, whore thn shory ds brought to a

satisfactory econclnsion,
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Selectinge an evons, that

1) help the story move along; 2) show the character:

-

interest tc the story

o]

f the people involved; 3)
through suspense or huncr.
Di_alogue. Dramatic moments in «tories come alive

. In writing dialegus, studentcs
si.onld learn to use a new paragraph for each sp-nker

and to put quotaviocm marks around the spoken words.,

‘)

ne Roberts English Series, Book 4, contains a brierd

d)

ection on quotation markse (see "/he Travels of a Fox*
I% will be neeessary fo supplement this section by
giving practice in punctuating and paragraphing
dizlozue (see page 72 and 73). To encourage accurate
dialogue, the teacher mculd provide opportunities

for students to listen fo and transcribe conversatiens

at lLoma, to tape earh oilier and chserve how their

-

<{

cices sound, to taps youns children and adults as a
way of observing how their speech dirfers. Small
Zroups mey want to worl together, listening on the
playzround or in ile cafeteria, taking notes, writing
up dislognue, and slaring with the rest orf the class,
Hechanieal aceuracy shiould be stressed in a few of
Tiz ezpanded and polished transeripiions.

Writing a book. Fifth and sixth gradevry enjoy wolb-
ing and illnshiroking bools invalzing all the steps
atove, to be read Ly first or second sraders. An

exrallouh sounren Soe Z0caa gy welbine ooy ol ol
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piece of fiction is Carrie Ztegall's 'The Adventures

of Erovm Sugar, published by the Hational Council of

Teachers of English,

5. lUse of literature. Growing out of the literature in

The Roberts Enslish Series reading hooks, and books

read independently, the class can attempt to write
stories of similar types. Before writing, discuss the
plot, the mood, and how the writer makes the story
funnhy, exciting, or mystcrious,

. WYriting diaries and journals. A diary is a kind of writer's

notebook. The writing in it tends to be personal and frec-
flowing, Otudents should keep diaries for short periods ol
tine, a wed or two, Daily -entries should be dated, but tac

entries need not be a strict record of events. The first

n

five to t=n minmutes of eaecl: language arts period could be
devoted to recording in the diaries information from the
previous day, reminderg, thoughts, or ideas for stories. -
journal econtiing. written obsarvations which are much less
personzl than those in a diary. A ship's log, a record of
a trip, a2 daily record of happenings are the types of
information entered in a journal. Journals could be kept
for scicnce observations or written in conjunction with
social studies unitc (e, g. a day in the life of a colonial

family, a day at the Olympic Games).

C. \Vriting poetry. Writing poetry should be a creative ex-
perience for the children, It should develop an apprecia-

tion for this form of writing. To write original poens

cne yust hear poetry of 2ll kinds, and this “he Roberts

ERIC
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Frglich Series provides, though a number of -thre.se posms
are comples and wi'll provaviy not initiate student poens,
To supplement Roterts the teacher should read poetry to
the class often and have the students begin to look at
simple stanza forms and try vriting original poems, any
books of poetry are available in the library, The libra-
rizn can play an active role in introducing poetry: find-
ing poems, reading to children, playing records,

1, ' Introduction. Poeiry writing could begin with the

waiku, After rcading some hailtus and writing a few
on the board, the teacher might have students think
of something avout which they feel strongly, take an
idea from the class and develop it on the beard, then
let the students try writing their owa haikus. Some
pupils may illustrate thcir poems, while the teacher
helps othefs get started, Pupils could also help
cach other, Read and display the best. Haikus could
@ followed by tankas and cinqguains., (Sce notes on
page 90 and 91.)

2. Stimulating imagination, Ixperiences in imagination

and emotion are necessary for students in order to
write poetry. The teacher must guide students to
differenti?te between purely .physical and imaginative
observations. E. g. "As a physical sight, a tree is
brown or white, rough or smooth ﬁarked, green or

silver gray, leafed. Imaginatively it may claw at
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the sky, trap the clouds or stars, or sweep ‘le sky

Clei-ln" . l

3. The gnave of poems.  Scie poets arrange their words

in different ways to catch the cye, create an overall
impression (a picture) and to make the reader read

the poem as the poet wants it read. Example:

A Christmas Tree

Stax
If you are
A love compassionate
Yo will walk with us this year
Vo face a glacial distance, who are here
Huddled
At your feet,

Viilliam Becrford

4. Poctry in the Roberts Enxlish Series. (see alzo pages

134-136)

a) In Books 4-6 a number of deseriptive poems that
might initiate original poetry: "Noise", and
"White Butierflies", Book 4; "First Sight" and
"Eldorado, Book 5; "The Runaway" and "Silver",
Book 6.

b) songs. Musical poems arc "Cascy Jones", Book 4;
"Titwillow", Bool 5; and "Song of the Brown Sea
Rat", Book 6. Tenchers might ditto the words of
‘cll-knovn tuncs, to he recad and studied as poetry.
Records of these songs could be played it available,

As o culminating activity, students might cnjoy

y Curriculum for English--Poctry for the. Elemeniary Grades.
University of Nebraska Press, bLincoli, :

£3
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writing some songs or ballads of their own.

c) Nonsense po=ms, The Roberts books contr.ifn some

delightful nonsensc pocms: "Thce Doze", Book 43
"The Whi te Rabbit's Verse", Book 5; "Jabberwocky",
Book 6. These could be supplemented by others

by Lewis Carroll, A. A, Hilne, and Edward Lear.
Original poems could bhe patterncd after any of
these examples,

D, Sensory Expcrience, Every cxperience ~ffects thae child
through hiz senses and is rocordsd somewhere in his
menory, hut he often shuts dh se senses off when it comes
to writing., 5o a large part of teaching is aimed at
really like in a fresh, clos: observation or whatever
he iz examining, This is diffienlt beeauss the world of

his sxporience presents him with sueh an abundance of

2

sennurtions aind he cannot be conscious of 21l of them.

His mind generalizes and groups many sensations under one
word., Ve must make him really see what he is to write
about —-- the bublles bursting in the froih as the sea
comzs in, the gradual decpening of‘yellow and green shades
in the Motley patches of low gross. Teaching careful
observation is the important beg zinning step in all writing.
John Trezanor in "Orel and Viritten Composition" as well

as damcs doffet (pp. 1R%Z=210) huve many exeollont sug-

getting kim Yo open them up, %o discover what things are 1
gestions,
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driting Activitics, Crades 4-5

Practical ¥riting

Announcements and Dircctions

1. Fill in asimplc forms, such as an announcemcnt of a
3 I‘ 3 ’ - 3 3 s "
particnlar cvent, including starting time, date, and place.

2. SNlrite synouncements for assembly brogroms, cluns, and
specinl aectivitics,

5. Develop = cooperative list of rulcs for classroom conduct,
lurich procedurcs, or fire drills.

+o  Bxplain the rules of a ganec orally; then write them in the
form of simple, step-by-ctep direct.oons.

be  Tell about a hobby by writing directions for doings or
maling something or telling how sonething worlee,

. Develop 2 new game and writc up the object and rules,

7. Viritc out the dircctions for carrying out a scicnce
experinment,

1. Label pictures and objects to relate written symbols with
their mennings.

2. Virite captions and titlcy for biciurcs,

3. dake cnnrts to illustrate +the different moeanings of
homonyms (e. g. chute, shoot; tacks, tax; core, corps)

A Vrite & deseription based on only one of the five senses:
the colors of a meal, the sounds of the street, the smell
of 2 store, the feel of velvet,

. As onc student pantomimes an action, the recst orf the class
desceribos it in writing,

. Describve o places a room, a vacation spot, the principnlts
office,

7. Describe an inwevoating paraon (fictional, historicnl,
contenmporary), Or describe o mamber of the clnesy  the
rest of the class guesses who iao boeing deameihod

‘Le

8. Vrite a story about "ihe Kool Totorge Llahle Chnenchap
I Have Byver Met", '

85




wummary and Faraphrose

1, Jiritc a summary of the nain idea of a story, poem, or
ncegpaper article,

2. Paraphrase famous proverbs.

3. The teacher reads a short, well-written paragraph,
and then the class writes down the ideas in their ovm
words. Compare their versions witihh the original for
accuracy.

Par-raphs

1, Write n paragraph telling "why": "Wy I Like Swauner",
Wihy Ird Like to Visit France", '

2. Urite a paragraph supporting something von balicve in:
The lunehl period should be lengthencd.
The school dny should b shortened,
the age for ovtaining a drviver's licenze sheuld be
raised,

3. Vrite w paragr-ph comparing two things:
Boys! hobbics and girls! hobbies
cwimnidng in salt water and swimming in fresh water
Vernont in the winter and Vermont in the swrmicer
The oity vs. the country as a place to live
Basaball vs. basketball as a spectator sport

4e Project o poragraph on the overhend., After the
children study it briefly, turn it off and gictate
the paragraph,

5. Ditto 2 paragraph in which many overworied words arc
underlined, The children rewrite the paragraph sub-
stituting interesting words for the underlined ones.

6. Give the children 2 paragraph containing errors in
capitalization, sp~lling, and punctuation, The child-
ren alke the necessazry covrections,

Letters
l. Vrite letters to parents, inviting them to attend
PTA meeting, open housc, or other school function;
also to sieck classnmates, room rothers, speakers,

2, Through Pen P23 clubs, exchange letters with children
from other parts of tiic country or world,
3. Virite tc a favoritc author or .ovie or television star.

4. ‘lrite to a congressman or scnator about some current
issuc. '

5. ‘rite to chambers of com.crce, state departments, or
industrial concerns asking for information.

&6
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Form of o Business Letter
Letter

: T © 21 Fox Lanc T T
f ' Darien, Connccticut 06820
: July 20, 1971 , |
{ Mr., David Osgood f
i World Toy Company ,
. 110 Vest 14th Strect ;
! Cleveland, Chuio l

!

f .

| Dear Mr, 0Oszood: 3

i
i
:
i
Yours truly, <
N SR ST
Donna J. Campbell ;
!

Envelooe

[ PR . - N

Donna J, Compbell
21 Fox Inne
Dmrien, Connecticut 06820

dMr., David Osgood !
World Toy Compuany !
110 viest l4th Street -
Clevceland, Ohio 44102
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A

outlining

In sequence outlin: the steps involved in performing
some t wske 2 reeipe feor cooklng, dircetions for
doing something.

Outlinc a story as a zuide to dramcotizing it

@

Swnrarize a unit in social studics by outlining the
parts of the unit,

Halke an outline to compare and contrast life in coloni-
al days with lifc in wmodern times, or lifc in the
United States with lifc in another country.

Devclop a cooperative outline with class to pln a
fizld trip.

Write main headings of 2 story outline on the bonard,
Ak the ehildren to supply the supporting detnils.

Sollect old magazines for children to oxamine for
pleivres and artieles, After cutéing out and mouwnting
The motierdnl, the nhw]dvon classify CuTWlO”uC, and
file tho items under appropvinte LL“J1T;u for future
refersnce,

Duplicute a short newspaper or magnsine article ——
perhaps found in the libra wry —= and have students
outline it,

Rules for Cutlining

1.

2.

3.
4.

Idens have a definite order in an ocutline,

Outlines often show the relative 1wportancc of these
idcas,

The language of the outline should be sinple and clear,

Usc as few words au poussible for each topic to mnke
your meaning clear and to show the orcanication of
ideces,

Plaece the title (and the purposc) above the outline,
It should not be nunbored or lLLtchd as part of the
outline,

Usc Romiin numcrals for the main bopics, Subtopics

should be given eapital loetlters, then Avabic numerals

€8
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o _ hE o,
tiicenl small lowssers

Lats ry, Thoer LrahIa nunerals Ly oparontlhescs,

in parciasrneses.

7. Indent subtopics so that 1l letters or numbers of
the same kind will cowe dircetly under one another in

a vertical line.

8. There must always be more than one subtopic under

any topic,

9. For zach number or letter in 2n outline, there must

be a topic,

10. Hach subtopic must be closely
beneath which it is placed.

related to the main topic

1l. Begin each topic with a capital lettcr.

summary -- Tn %ecaching children to summarize a paraguraph,

the following might be

helpful:

ey The first scentence of the summavy gives
the subject of the paragraph.

topic of the paragraph.

¢) Sentences after the

b) Each sentence of the summary gives onc main
)

first should be placed

in the order in which main tepics occur in

the selection read.

dzkinz Notes on Oral Leetures

1.
24
3.

€.

7,

Use a loose~leaf no*ecbook for your
Take notes on onc side of the page
Be alert,

ilake your notecs clear and complecte,

Write legibly and lecave blanks.

notaes,

only.

Do not doodle,

Develop abbreviations., Use a symbol to mark ideas the

teacher cmphasizes.,

" Review your notes after the class.

Malcing Notes on Written Material

1.

2
(£ ]

Ol

Before beginning to make notes, vead fhe enlive soleclion,

Make notes on only those points that you nced for your

purpose, one note to a 3 x 5 eavd.

Use only pointa yon thinle are the

£9

most iaporbant,




a7

4, linke notes in your own ords. Be sure that your notes don't
change the meaning given by the author in the book,

3
L]

Do not write a note that you do not understand.

Personal Vriting

Diarics and Journals

1. Keep 2 class log to reccord the progress of work on a
projuct,

2. Take nminutes of class, school, club meetings; record
group activities.

3. Pretend you are an axplorer and write - diary cntry abeid
your most execiting adventure.

4. EKEeep a diary account of life during pioneer, coleninl,
or ltamon times, such 2s the diary of:

A young i1 who was a rider for thc Dony express

A girl who was traveling in a covered wagon a
hundred ycars ago

A boy whe went to Californ;: during the Gold Rush

A girl or boy who lived in Boston at the time of
the Boston Tea Party

A girl or boy who was nt the first Thanksgiving

. Each day have the class write o paragraph about the
most interesting or cxeiting thing thnt happened that
day. At the end of the weck colleet the stories and
mimeogreapl: them in the form of a newsletter or news
sheet,

Storics

1. ¥Write stories about ME: "My iost Exciting Adventure",
"y Greatest Fear", "y First Airplane Ride", etec.

2. Makc up a new advernture for a favoritc story character
or invent a new characicr and writc about his adventure.

i 3. Vrite tall tales; wuse gross exaggeration or implausibloe
events,

4. lrite about a "Day of Discovery", such as "Thc Day I
Discovered that Schiool VWas Interesting.

5. Vrite stories about imaginary situations: "If I wer
oShipwrccked on an Island", or "If I Were Very Small and
Had Wings".

6. Use personification in writing about animals and inani-
nate objects: "I Am a Pink Shirt", "If Someone Strilkes

A Me" (the story of a natch), "%he Talking Toad"; a dellar
o Yill, = piiece of d riftwood, z. pusty pdlock.

20
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Make up legends to explain phenomena of nature (thunder,
hail, lizhitning).

Write myths: ™Vhy the Rabbit Twitches His Nose", "y
the Grasshcpper Hops",

Compose riddles: "Who An I?", "What Am 1?7V, ctc.

lO..Cartocn a sequence of story cvents, using characters

It

12,
13,

1.

15,

16,

17.

Dramntize surprise endings

B -~»'p1nté;

a book., Use rfive to ton pictures. Put the convere-

saflon in "balloons" cr write s narrative to go with it.

¢ a degert is suddenly floodeld
ainy a street becemes a canal for a day; the Sahara

Desert is covered with snow; you are an adult for a day.
Present® an wnfinished story to the class to i'inish.

Virite 2 group of words, 3hruu05, or pictures to stimulasze
ideus for story erilnﬁ, aving children incorporate

into their stories.

aaelhl week chocse a t’uughf-prowokin opnninﬂ sentence
as, "Suddenly an eeric shadow appeared in my path,"
7LUN a weck for writing, and then have these shared wiul
(,l:'_luu.

Sentences

.nﬂn upon a time there was a littls ell who lived in
the woods near my house,

On Morday, I went to the circus with my uncle.

Inot waek my cousing from California came for a visit
Un my bvirthday the mailman brought 2 big box.

”hnrc was a giant living in the castle on the hill,
Yegtarday a utran"o—Wouklng pacxawv was tossed from
a car ontc our lawn

fiy pet skunk Gardenin went to a lady's party to

whiich she hadnt't been invited,

Caplain Helson pieclred up the babttired rifle and ex-

2uined it closely.

The old lady was o stronge sight,
There I stcod in the middle of all those people.
One pight I had a strange dream,

Story Endings
I told you it was a joke

Next time I'1ll mind ny Ddd.

It wasn't such a bad id.o after all,
iloving to a new tovm turned out to be fun.
Boy, was that exciting!

Rl

. *tﬁng, N3 ehnrachorgsen csoparate pleees
PEr. -miuc; them in boxes and let th. children pick
ocne plGCC of paper fron each. Then incorporate ithesec into
“r’cinal stories,



sometviumaes it's better to stay right at home.

And e stayed that way thie rest of his life.

Viould you believe that this could really happen?

He waa contented at last.

Comchew 1t dida't matter that he had nmissed the
party when he saw his father coming home.

ile wasn't too small =2fter all.

Semae guys have all the luck,

Then I woke up.

13, Rtory Settings

A loecked cellar

A rowboat in the middle of the ocean
A lLospital

A Xitehen

An athletic field
A lighthouse

in old fort

an old empty houss
An abandoned mine
A winding cavern
A rushing river

Foetry
Lo Complebe yniinislhad poems, given one or %two lines.

2.

3.
4.

Do

b4

Write limericks and nousense rhymes; write riddles in
verse,

Compuse verse for greeting cards for differsnt occasiucns.,
Make an illustrated scrapbook of original poctry.

Rewrite a folk tale or story in the form of 2 poem,

Virite o skating prem to the -music of "The Skaters'Walta",
fake up an inscet's song using its sounds and rhythms,
Write a poem describing the sounds of Fhe city.

. . . 4
Lretond you are a particenlar znimal., Yiell your slbory
in verge,

2rabend you have just seen o prrbicular important
his%orierasl event, Commnnt in voetry.

Write o tallad abouh yowrself :ws a hero.

Virite a poem about a picture or 2 film.

Chicos: a color, Iist all the things the color makes
you think of, OGriznize Shese things inko a free—veroo
poen,
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14, Base a poen on just sounds or suells or touches,

15, Write a pocm zbout sonething you own or about an object
in the classroom,

a window,

16, VUrite a poem about what you see thrcugh

~

17, Virite 2 poem about a boolr you have read,

18. Write 2 pocm about the most beautiful (or ugliest) thing
you have ever seen,

19, Vrite a poem about an uwnusual axpericnce or about an event
in the news.

20, Virite a poem about something thot hos otrong rhythm, such
as a warching band, 2 nerry-go-round, a ticking cloclk,

daika,.. Panka, and Cinquain

These forms with their fixed syllable patterns and sharp
lwages are fun for children to work with, writing these
Littlas poems ean also teach children much about bthe writing
of poetry in general., All threce form: can be preseunted in-
ductively. Give several exanmples of cach and let the children
discover the pattern for themsclves,

The haiku has three lines, with five, seven, and five
syllables and talling "where", "whoat", and "when" respectively.

On a gnarled limb
& crew ahove is coawing,

Auturn stillncss now.

Tho tanka is like the haiku with two extra lines, The
syllable pattern is five, seven, five, scven, seven, Again,
rhyme wnd meter are nhot used.,

Fz.11 has come, thought I,

In flome and brassy colors
brushcd agninst the sky;

On Dicblot's stately slopes

Veils of mist are floating white.

The einquain has five lines with the ol lowing syllable
pathterms two, four, six, eight, two. Or it can be ovgimined
a5 follows:

1ot line - one viord, the title

’nd line - two words, drneribing

rd line - three words, deseribing an action

4th line - four words, «xpransing a fealing

5th line — one word, = syrnonym tor Lhe Litle

3




Jinter,
So ecold; dreary

Ig 1ife in this season.

91

The trees echo the howling winds,

20 bare.

Sloop,

Swift, lovely,

We shout with cxeitement:
"Intrepid,"

After mastering these forms, children can progress to
poeng with rhyme and meter, such as limericks and ballads.

Miscellancous

1.

Brainstorming:
nade?

Colors:

How do certain colovrs make yon fenl? Do

Write about this little box on the table.
WVhat was it meant to hold?
Could it be a magic hox?

Wheve was 1t

Soni

colors make you feel Lebler than obhevs?

Music:
record say to you?

Natupe:
Vacationgs:

Wonder: VWhat do you wonder aboui?

Titless

First Prize for Laziness
The Dear That Couldn't Slcep
hutobiougraphy of a Flea
Vhet T would Like Most to Be
Vhat I Viould Like Most to Do
The Little Man from Mars
Living with the Early Pioncoers
Bzlloun in the Trectop
The Children Bake a Cake

for Mothert's Birthday
The Funniest Thing Hoppened
The Vorld'd Biggest Dog
A Pixie Did Iy Homewori:
Sam Fateh Jumps Over Pik:ls Pealk
Pecos Bill and the Dony
Paul 3unyan Goes to Jupiter
How the Raceoon Got His Black Husk
Wky the Birch Has Vhite Bark
Vhy Thunder Usually Followe
Lohizntrilg -

Why Florida Fxkends inb, Lhee Gl

of NMexico

o4

What did the music you have just heard on the

Vhat do the clouds teday make you think of?

What would be your ideal vacation?

The liicsging Clue
Beginner's Luck

Wl langhed Last?

My Pemily

fhat T A Thanktul For
Gift from Outer Spnce
Satellite Hero

The Trap

Surprise saward

Aan Imporvant Date

A Midnight Viaitor

My Lzxpericnce on Gkin
Viorn-out Shoes

A Wild Ride

A SeavyNight

Vhy the Wind Blowas

A llorse for llenry

The ilmmted House

Ay New Friend

Ny ey Doy

R R R R
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10,

1L,

12.

wl
®

17.
18,

19.
20,

2L,

What would Columbus have soid to Licf Zrickson?

Paraphrasing of some well-lmowvm TV character or story-
chiaracter, e 5. Mr, Welmax Bright of Regulate Fights
Moss  (Maxwell Smart of Control Fizhts Chaos)

Jsing the sconscs
) (lo..e cyes: vwrite what you hcar or feel (touch).
b) Look out windows. ‘ritc whnt you sec.

Rediziorsl Implieations: I Joim does disobey and stoye
out past 8:30 P, i, wht will hoppen?

Voluen: I8 I hed one yonr (one week) to live,

dhiy we should he thoushtful of others,
Wiy stenling in wrong.

ek i, .,
“he south had won the war,
R xp Van Vinkle had slept 200 years,
L bnd three wishes
'I‘,u.,, ruler were a ,ﬂr*lc vand.
Mother were awny 2nd I could do what I wanted,

anivals to people:  "ihat kind of animal does Glen Canp-
bell nake you “hink ofon

Desigr the idenl garbuge dicposo > btowm highway systen,
cte,

‘%umpnr sticler game Credit enrd gamc: Describe the
kind of porson who woulJ want to ovm o gpecial bumper
sticker or credit cord,

Pig's Dinner: deseribs cxotic dinner or dosscrt,

Slanted news story: & Rijocking from tho hijockerts
peint of view,

How would you explain things on Earth fo a sprcennan?

If [ were the sphinx whnt could I %ell bout the Rule
of Ru vies II9

I8 T were Hlie Lorlin \‘Jo.ll; o o
I

ir were the President's deslo.

after vendive Happiness Is o Viem, mﬂmrnt or L Hole Ig

To Dig, write your own "definitlions
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Walter, Nina Willis, Let Them Write Poetry. New York: Helt,
Rinehart and Winston, 1965,

A World of Words. — A Vocabulary and Composition Test-Work-
book. New York: The John C, Winston Company, 1949.
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ANDWRITING —= Introduction
This Guide does not offer a completc handwriting
program, as the commercial materials available have proved

genefally satisfactory. Prcsented here arc 1) objcctives

for a handwriting program, 2) finding: of research on

handwriting, and 3) recommendations for procedures to be

followed in a handwriting program.

Handwriting: Objectives
Attitudes

To cultivate an attitude of satisfaction in making one's
kandwriding legibl.: apd attractive on nll occasions

To take pride in improving onets handwriting; to believe
almost everybody can improve his handwriting through
practice and instruction

Unilerstandings

To understand that the lack of good hamdwriting is a constant
hardship

To underatand that nardwriting roficets the pcrson, that one
Is often judgea by is hondwriting

To recognize that legible handwriting is 2 matter of courtesy
to the reader

Skills
To be able Lo write legibly and with reasonable speed

To ba able to identify the chief charscteristias of legible
vandwriting, including the formation of each letlter,
number, and punctuation mark

To be able to diagnose the trouble spots in one's own hand-
writing .
Habits
To notiee the impression whi.ch other”. handwrl bing makes
To take the time to write lesibly
T¢ proofread one's writing, corrcching illesibilities

To practiece handwriting Juwprvovementn, aspeeinlly one's
"y —_ .
wrroblem™ letters
I oy
as




Research

Férmerly handwriting was taught to produce a stylistically
attractive hand., Today it is taught for legibility and-
efficiency. Research on the merits of manuscript versus cur-
sive writing indicatos that-a)there .is no conclusive evidence
that cursive writing is actually faster; b) manuscript writing
is generally slightly more legible but good writers are good
at both; ¢) young children find manuscript writing casier to
learn effectively; and d) there is no measurable difrerence in
spelling accuracy with one or the other method,

Because manuscript writing is not demonstrably slower,
there is no rationale for shifting to cursive writing except
one of social pressure. As for shifting ffom on? to the other;
researchers disagree as to optimum age, ranging from mid- |
second grade to early fourth grade. They do agree that a child
learns cursive writing eﬁfeati&ely only after he has skill in
manuscript writing. Because of this readiness factor, starting
all children on cursive writing at the same time is probably a
mistake., There is also a strong question as to whether a chi.l
with problems of perception and motor coordination should be

asked to learn cursive writing at all.

Methodology for ILearning Handwriting

1. Research shows copying to be the most efficient method of
learning handwriting. Because efficiency in copying has a
stronger correlation with mental than with chronological
.age, it may he wises® to start children on writing at

different times, determined by some measnre of vaadiness,

o8




2. A few ill-formed letters (a, r, e, %,) have been shown to
account for about 50% of all illegibility. Researchers
recommend direct, repeated teaching of letter formation in
problem areas.

Recommendations

1. All grades in a school should use the same handwriting
system so that there will bz continuity and consistency.

?, Teach writing before reading. While teaching the formation
of letters, teach the sound each represents.

3, In teaching manuseript, have students write on unlined paper
and the chalkboard before using lined paper.

1 Students should develop skill in manuscript before going on

bo cursive wiiting., If students have the skill and the

motivation to begin cursive writing, instruction should be
| provided so that they do not acquire bad habits working on
their own,

5. Up until the start of cursive writing, students should
continue to double-space their manuscript. This will make
the transition to cursive writing (double-spaced) easy.

6. After they have learned the basic skills of cursive writing,
many students should be given continued practice in order
to maintain and further deualop thene aleilles An indivia-

ualized approach is mggastbod,
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SPELLING: CObjectives

On the following pages you will not find a fully-develope:l
spelling program. Because Darien elementary schools use
different methods of *eaching beginning reading and h»ecause
a spelling program should not be in conflict with a reading
program, it will prébably be necessary for each school to
develop its own spelling program. Three kinds of aids are
provided here to help the schools develop their own materials:
1) a set of objectives for a spelling program, 2) a review of
research on spelling, and 3) a model spelling program developed

at Ox Ridge School for the third grade.

Attitudes

To value correct spelllng; to degsire to become an efficient
speller; to deplore poor spelling

To believe that almost anyone can learn to spell

To be willing to consult a dictionary when in doubt about a
word

To be willing to proofread one's own writing for spelling
errors

Understandings

To understand that writing containing misspellings looks
illiterate

To understand that comparatively. few words are frequently
misspelled )

Io understand that many words are not spelled the way they
sound or are pronounced

To realize that many spelling errors result from contnsing
homoplones and from confusing words similar in featuves
other than sound

To realize that one remembers difficult spellings laos by role
than by cuals own trickas of asaoniating

100




Skills

To learn the basic principles of phoneme-grapheme correspondenccs

To memorize distinctions among the  .most common homophomes and
among other frequently-confused words

To learn the few spelling rules wath knowing (e. g. ie-ei,
doubling final consonant, dropping silent e before suffix
beginning with a vowel)

To master the spelling of words most frequently used in one's
writing

To develop the skill of creating tricks of association for one's
own "uypnlling demons"

Lo develop the skills of proofreading

Habits

To keep lists of one's own "spelling demons"; to throw away the
lists after triumphing over the "demons"

To check in a dictionary the spellings of all words one is not
absolutely sure of

To develop the "say, write, say, (rewrite)" habit pattern

- To visualize the spelling of words

To use in writing the best word one can think of to express
one's meaning rather than to avoid an appropriate word for
fear of migspelling it. :

To proofread automatically after completing any piece of writing

Research

There has becn voluminous research in the area of spelling,
and while much of it is inconeclusive, even contradictory,
several findings emerge which have strong implications for
teachers of spelling and writers of spelling programs, A sum-
mary of the research (taken from two main sources*) follows.

¥Sherwin, Stephen J,, Four Problems in Teaching English: A
Critique of Resecarch. Scranton, Pennsylvania: ~The Internation-
al Textbook Company, 1969,

Horn, Thomas D., ed., Research on Handwriting and Spelling.

Champaign, Illinois: National Council of Teachers of English,
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~Spelling involves a process different from reading, one
of encoding rather than decoding. This suggests that

the phorics materials being taught in reading do not

have automatic carryover into spelling. Speliihg phonic:
need to ®e taught in such a way that the student is
learning to encode.

More than 80% of the phonemes in English (minimal sig-
nificant sounds) are represented in writing by predictiable
gruphemes (Jetter or lelters used to represent phonecmes).
Thus, the English spelling system is not really as bad

as we 6ften say it is. Instead of discouraging students
by harping on the inconsistencies of the system, we
should concentrate on its regular features. (Note that
many spcelling books often group words with wpredictable

spcllings in with those with predictable spellings and

make no distinction in mores of lecarning.) The predicta
bility of phoneme-grapheme correspondences implies that
the single most efficicnt way to teaoh speliing is to
teach principles of these correspondences, (Most spel-
ling books, including Roberts, do this, though not always
efficiently.) Most irregular spellings have to be
menorized orne by one.

Research studics emphasize the primacy of the spoken
language and the fact that writing anrd spelling are
secondary, The encoding proces: is from talk to writt;n
words, The student should leara how to listen to words,

analyze their phonemic and morphological (roots, affixes,
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inflecticns) structure, encode them in the appropriate

graphcemes, check the results orally, and reyrite if
necessary, Working from writtecn lists is of some value,
egpecially for students whose greatest strength is visual
learning, but for most the oral-aural approach should be
the primary method,

Research indicates that individualized instruction is
better than group instruction. Any spelling progran
should be built around o wide variety of multi-sensory
materials so that chilidren may practice using the learning
techniques most helpful to them as individuals. The
program should include the use of tapes, charts, lists,
workbooks, flashcards, tachistoscopic devices, spelling
labs, and not be based merely on one book which all
children in the class go through together,

Haptical learning, which depends on tactile and motor
learning of words by writing, tracing, and using raised
letters, helps some older children and is probably valu-—
able for all beginning spellers. Researchers emphasizoe
using a variety of sensorimotor fazculties, with dominant
emphasis on oral-aural learning,

Which words should be studinrd? Resenrch says teach words

that a)oceur frequently in writing, b) are spelling prob-

lems, and c¢) are approprinte to the age level and grade
level at which they arc taught, (Speliing books are not
always reliable on point ¢, We need to make our own listi

—-- of words students frequently use and will be needing.)

Btudents should bhe anked ko prackica only Kone words

which they do not kmow,. |
¥ 103
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7. Rules offer limited help in teaching spelling., To be
effective, rulcs must apply to many useful words and
have few exceptions (e. g. ic-ci, y~ie, doubling final
consonants, dropping silent e). Researchers urge the
use of inductive methods for teaching rules., Thus, books
which present the rule as a given and then list examples
of applications of the rﬁle are not asking for efficient
leénning. Research offers some evidence, howeVér, that
children with low I Q's, who do not possess much cognitive
ability to abstract, learn better by rote than by dealing
with rules, even those arrived at inductively.

To summarize, research in spelling suggests that spelling
programs should include a variety of teaching pirocedurcs—-
dictation, oral analysis of* words, some written drills, memori-
zation of irregular words, learning of selceted rules —- and &
quantity of materials geared for:individualized learning. All

this suggests a non-textbook approach.

Ox Ridge School Grade Three Spelling Program

Introduction

Any spelling program, especially in the primary grades,
should never te treated as an isolated subject, but shonld boe
integratcd into the total language program., It must be a
continuing and flexible process, Much of the material will
rcview skills introduced in previous yéars, mastefed by some,
but never by all. These skills are built upon and applied bo

more Complex words as the ahild's vaeabnlary expands and he

RSP TRV PR
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feels the need of more sophisticated words with which to

express himself,

It is important to remenber that what the child feels
he neceds will be learned and retained. Cfherefore, the teacher
should makc every effort to choosc thosc words for weekly
lessons which will help the child express himsclf in other
spbjocl: areas,

The patterns given in this program are to guide the .
teacher so that he has a check list from which to work, This
assures o complete coverage of needed skills, To insist that
they be taught, or presented, in any special order would defeat

the flexibility felt to be essential to this program., There

is, however, a progression of difficulty and use which would
cnable the teacher to follow the order given if she so desired,
aund if it ...t the needs of her group..

The patterns presented here should not be"taught" as |
rules to be memorized. Using the inductive approach, these
patterns should be presented in such a mamner thot the children
will themselves discover the relationships. They should be
presented again from time to time as review lessons ih order
to reinforece learning.

It is suggested that words be added to each lesson from
the lists of math, science, and .s'ocial studies words as they
are pertinent to classroom activities. The more'custom tailor-
¢d" the program, the more successful it. will be, This indicates
grouping within the classroom according to achievement and

speed of acquisition of skills. However, rescarch has showr.
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that for maximun teaching efficicney, there should be no more

than three groups within a class,

Program Esscentiols, The alphabet should be mastered as soon ac
possible. The child must recognize esch separate letter to
learn the common letter sounds by nane,

How to study is as important as what to study. Good study
" habits imst be learned:

i+ Hear the word.

2. Sce it,

3. Say it,

4, VWirite it.

5. Check it to he sure it is corrcct,

The more senses are brought into play during study, the more
conplete and J.a.f;'hing' the learning will be,

Pretesting is importent, No child should be forced to,
or indeed allowed to, waste time on words he already knows.
Pretest, study those words nisspelled, then test agnin., Use
those words again and again., Dictation is extremely valuable,
It can take the form of sentence, paragraph, or short story
dictation,

Show pupil progress. Everyone likes and necds to lmow
that he is accomplishing something, Be sure to plan some
r2thod showing each child his own progress and growth., This
could be done by recording in a notebook, by a personal chart,
or by a simple graph kept in a spelling folder. Be careful to
avoid any publie display of the record of a child who is working

below class level,

Suggested Word Patterns to Develop The following list of

word patterns and skills should be read throngh froquently and
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used as needed in the classroom,

a pattern, or more than one pattern, as is applicable tn the

classroom situation.

A lesson may include part of

>

l. TLong vowel sounds.

A ® i [0 u
apron Pete ride hole June
agent complete bike w??te tu?e

, \‘. o 3 R

(ai) (ea) (igh) (0a) (ew)
paint meat might coat blew
train treat tight flnat thgew

s { g ] ~

(ay) (ie) (1) (ow) (ue)
hay believe I'm blow truc
play grinsve I'll window glue

l i i 4
(i) (ee) (ie) (oe)
sleigh feet fries -goes
wei§ht bleed dries toes

v i &

(ey) (y) (¥)
they pretty sky

sunny . fly

2¢  Thovl 79we-1l sounds

] g i 0 u
brag neg% ring hot shut
flag then think bottle butter

}

(ea)

bread

thfead

(ai) ;

said

(ay)

says

3. Words with oo,

Short sound Long sound
foot cook moon too
hood wood ‘roof cool
book stood boot smouoth

4o Consonant Adipgreaghn (hwo 1elkorg make one sonnd),

¢ch th ng wh sh :
child think bring wht:re wish ;

Q reach worth song when sharp
‘ J.
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(k sound)
Christmas

(sh sound)
machine

6

5.

mark
term

worl
woun

10.
a

1.

counds of s,

c
place
ice
once

Sonmnds of I,

k
kill
weel:

vounds of e,

soft ¢
prince
execeph
race
twice

Sounds of g,

general
range
village
huge

c
clock
corn

serve sir form
dirt worry curl
Or cusn have an ear. gonund,
word worth work
worry worshiip worthy

Words that say ou,

ou
ground
pound
around

108

S
skin
store
said

ck
trick
baclk

hard c
music
cost
clcoud
cabin

hard g
great
gravity
goes
drug

hurt
firm

farther
turn

harbor
neighbor

ow
Ilower
town
frown
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12, Ph has the sound of f.
photo phone (gh also says f).
phonics phrase laugh
13. Words ending in le and el,
eagle angel
shingle tunnel
title travel
marble camel
14. Confusing ei and ic words.
cight chief
reindeer field
their untie
deceive piece
receive soldier
15. Words which change spellings in the past tense.
drink see write
drank saw wrote
drunk seen written
16. Endings.
ing ed 5 es
walking walked walks reaches
asking asked asks pitches
d says ed 1
ice |
placed
1 says ed
burnt
lent

17. Drop silent e before adding ing.

move =~ moving
close - closing
leave - leaving

18. Er and est endings.

light -~ lighter -~ lightest
high = higher= ~ highest

19, When the letter before ¥y is a consonant, change y to i
and add es, when forming -s forms of “arbs and noun
plurals.

1C9

RPN




20,

2l.
20
through

22,

24,

25,

26,

107
study - studies
fly - flies
city - cities
cry - cries

Double final consonant before adding ing, ed, er.

hop pin stop

hopping pinning stopping

hopped pinned stopped

hopper pinner stopper

The si¥ sounds of ough,

ot [ 8 aw ou

rough cough though ought bough
enough  trough dough brought plough
tough fought

Homonyms,

threw - through

eight - ate

here - hear

for - four

Antonyms.

hot - cold

wet - dry

tall - short

dark - light

Contractions.

that is - that!s
could not - couldn't
I will - I'11
will not - won'!t
have not - haven't

Dividing words into syllables.

"2 3 &

al/so mul/ti/ply com/bin/a/tion
ri/ver con/ti/nent par/en/the/ses
chick/en e/qua/tor ther/mo/met/er

Compound words.

anything
something
outside
grandfather

~NS )
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27. Q is always followed by u and has the kw sound.

gueen
quick

28, Tion and sion patterns say shun,

tion sion
addition expression
vacation division

29, Hi.lent letters.,

b - L & h gh
comb talk gnaw hour night
bomb © walk sign honest might
limdb calf reign ghost sigh
dumb would foreign herbdb high

30, Pussessives,

(1.) 's if noun does not end in s.
boy!s
teacher's
mother's

(2.) s' if noun ends in s,
books?
degs!

(3.) No apostrophe for a personal pronoun.
its '
theirs
his
yours

31, Capitals.

names of days of the week Friday
proper names Miss Jones
names of the monthsg April
important words in book titles Men of Iron

32, Alphahetizing and dictionary work,

Alphabetize through at least the first three letters of
words. Once this concept is wnderstood, the children
can carry on indefinitely. Although this skill is listed
last, it should be presented early and frequently!

REMEMBER TO REINFORCE LEARNING BY INCLUDING SOME REVIEW
WORDS IN EACH LESSON

131
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Sample Lesson. = Suggested activitics for the week,

l. Review of long vowel sounds,

2 9 &
late globe* mesn
skate hope heat
space¥* bold clean
fade cold spherc¥*

2., Additional words not related to vowel sounds,
but pertinent to daily work,

earth* set® Darien
world* nunbers* Ox Ridge
hemisphere¥* rows¥

*

Words taken from special lists, math, social studies,
or science.

tlonday -— Pretest _
The teacher should dictate the words, using sentences,

while the child writes just a list of the words.

Lxample: late — We will not arrive late for school., - late

Each child should correct his own pretest., The teacher,

using the overhgaad projector or chalk board, says each word,
writes it as she says it again (writing each unit of sound as
she says it.) If the child has made an error, he should ciwcle
it, writing it correctly next to the original word. It is
helpful to have the child say the word as he writes it correctly.
The teacher should group the words as they fit pattecrns, withoat
bringing this to the attention of the class, Vhen all correc-—
tion has taken place, if no one has remarked about a pattern,

the teacher will then ask why thQ class thinks she grouped those

particular words together. With very little guidance from the

teacher, the class will soon arrive at the desired generaliza-

- tions and a discussion follows, Students should then copy into

their notebooks the words they must study for the week.

132
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fuesday -- Dictation,

The teacher might dictate sentences using some of the
words, They should be repeated scveral times (at least early
in the year) and broken into phrases after having been read
through once, In dict-tion, the children should be aware from
the beginning that handwriting, capitals, and periods are just
as important as the spelling words. Correct the dictation with
the children immediately, using the overhead projector or the
chalk board. ILet each child circle his errors and correct them.
For additional reinforcement, he should then write corrcctly the
sentences in which he had errors and turn the paper in so that
the teacher may review his progress,

Wednesday -- Ditto Sheet

A ditto sheet of some kind, perhaps completion sentences
Or a Crossword puzzle can be given, A reminder to be studying
words missed on Monday would be helpful. The children may work
together as they finish the written work,

Thursday  -- Short paragraph dictation.

Before dictating, review what a paragraph is, indentation,

capitalization, and periods,

Example: We live in Darien. Our school is called Ox Ridge.
We learn about our world, We hope to keep our earth clean

for all men.

Again, corrcct this dictation together, following Tuesday!'s
pattern,
Friday -~ I"inal test,

Dictate words in sentences as the first day. Children
write words in list form. Have papers passed in for teacher
correction and scoring, (Tmmediate, if possible.) Then the

113
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child puts final test records in his book next to his pretcst
list,

Follow up by using words in other content areas. Have the
children write stories about topics whére they will need these

viords, If the words are wcll chosen, there will be nothing

. 4
[N LLI !

ifiéinil in thego folleow=<p exercises.,

Viays_to_vary the program and make it interesting.

1. Bulletin Board incentives:

a. Tree —=- hang apples with name of student, and add a star
on the apple for each ® hundreld" paper.

b. Roll of Honor —- Bulletin board display of pertfect papers.

¢. Climb the Ladder -- Each "hundred" paper is a rung up the
the ladder. Each child has a name card shaped like
a foot, He moves his card up as he has a perfect
paper,

2. Teacher written letters with planncd error to be proofread
and corrcctsd by -ths stulsnat, .

3. Virite a story or paragraph using as many of spelling words as
possible,

4, Co:pile lists of opposite words.
5. Contest to find the most words with more than one meaning.
5. Timed contest of scrambled words. (Writing must be legible.)

7. TFlash card abbreviations, Number papers, show cither side,

abbreviations or full word, Child writes on his paper and
corrects his own.

8. Spelling Baseball -- Two teams, fairly well matched, have
bases, each correct spelling moves everyone onc base. Threc
outs, or misspellings, and the other team is up. Have child
write the word on the board, '

9. Charts -- Large enough to be clearly scen, posted on wall
displaying current difficult words, or words important to
related studies.

10, Teacher-prepared paragraph with words all connected. Children
' draw lines between the words to make sense out of the para-
graph.,
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Pishing ~- tlord definitions are vwritten on cards and put in
a gcldfish bowl. Student fishes a card out and then must
write the word correctly on the board. This can be a team
game. As word is spelled correctly the "fish" is hung on the
team's line, If "fish" is not spelled correctly, it is
thrown back to be drawn later.

12, Childr n who are having an especially difficult time and need
a lower-paced program, may enjoy a special spelling box or
envelope, After a pretest of needed words, those missed can
be wrilkten on small rectangles of colored construction paper.
They can then be used as flash cards —— children working to-
gether, As a child proves to the teacher, by writing the
word, that he has mastered it, he can paste it in a spccial
notebook or on a chart. Be especially sure that words chose:
for %-he slower child are meaningful to him,

13, There are many variations of spelling bees or relay races.
They are fun, and the children enjoy them. They are truly
worth while only when the words are written, not merely
spoken.

14.. Insurance Claim -- Teacher prepares a suitcase full of items.
' Pretend the suitcase is lost, The children must list the
items for insurance purposes. As the teacher holds up ' each
item, the children list it. Each item should be numbered
for ease >f correcting papers. As a writing activity, have
pge children write a descriptive paragraph on one of the
items,

15, Pocket words —— Prepare a chart with 26 pockets, one for
each letter of the alphabet. Place words in chart according
to first letter. Students may take words out, use them, and
put them back, "This may hold all words studied during the
year, or may be used for an individual child putting in worde
with which e is having difficulty. (This has great pos-
sibilities for use in practice of alphabetizing.

Word Lists

The following lists have been prepared to assist the
teacher in choosing words to be inecluded in weekly lessons. No
class could be expected to learn them all. Some are very dif-
ficult words, useful only to the more advanced students, Others
are seemingly too simple for many children, but their mastery
is vital to all, There will be repetition from list to list as
words are needed in different content areas. The basic list is
alphabetized. The others, for facility of use, are in probable
order of need. .




ache
across
azain
all »ight
already
always
arong
answer
arctic
becausc
heginning
believe
break
tuilt
business
busy
can't
ceiling
choose
clothes
cclor
coning
could
country
dear

globe
carth
world
sphere
space
hemisplhiere
continent
occm
island
river

United States

spices
trade
car’o
explorer
discover
sajl
vogage
equator
rays

One Hundred Third Gradz Demons

develop
d¢octor
does
don't

‘early

enough
February
forehead
forty
friend
guess
half
having
hear
heard
here
hour
instead
knew
know
loose
lose
making
nany
meant

minute
much
none
cften
once
piece
quiet
quite
raise
read
ready
said
says
Aczems
shoes
since
some
straight
sugar
sure
tear
their
there
though
through

Social Studies Vocabulary
(In probable order of use)

south
climate
temperature
Greenland
Lapland
Europe
raindeer
Alaska
Antarctic Circle
sahara
desert
drifts
dunes
nomads
camel
burnocose
caravan
oasis
fmit
sandgiorrn
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bazaars
Amazon
region
hammock
tent
Arad
irrigate
Koran
Kalahari
Bushmen
dugout
cacao beans
cocoa
machete

South America

blowgun
stream
pepper pot
downs{rram

" hunting

tired
today
together
tonight
too
trouble
truly
Tuesday
two
until
used
usually
very
wear
Wednesday
week
where
whether
which
whole
wonen
won' %
would
writer
written
wrote

sardening
traveling
trading
afraid
products
thatched
Congo River
Africa
tribe
Arabian
Austral.ia
Gobi
Mongols
yurts
Tropic of Canaer

Tropic of Capricorn

Egypt

Hile River
tributary
ferviile
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altitude
Andes
llamas
village
vegetables
fishing
alpacas
terrace
poncho
corral
copper
ore
fiesta
rmoun hiins

lowlands trail Japan
harcfoot seals Japanese
banana blubber Pacific Ocean
fishnets blizzard earthquakes
initiation shelter volcano
palm ecache valley
cnianls harpoon . festival
chicf missionary shrine
Arctic Circle Indians Tokyo
Canada . Switzerland kimono
Eskimos population shipyards
frozen natural silkworns
winter resources pearls
caribhou transportation Buddhist
communication

Mathcmatics Voecabulary

numerals pennies pairs
set grouping Abacus
subset dime addition
numbers nickel subtraction
empty quarter angle
equals half-dollar area
fewer hundred circle
greator thousands curve
aquivalent  addend parallel
cardinal comparing radius
nunbers equation rectangle
digits opposites square
expanded remaining triangle
counting sum yard
ordinal minus points
nunbers difference inches
objects patterns factors
Scicence Vocabulary
Animal Life amphibians
animals reptiles
living birds
non-~living mammols
spidcrs adapt
insects cnvironment
fish interdependent
invertcbrates
vertebLrates Plant Life
survive

1277

products
fraction
regions
measure
finite
infinite
multiples
primec numbers
volume
geometry
graph

symme trical

parallclogram

sphere
cylinder
cube
lattice
remainders

plants
arid rcegions
tropical
temperate
arctic
reproduce
soil
moisture
warmth
air
erosinn
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Science Vocabvlary continued --

Atmosphere

atmospnere
earth
gases
wind

space
evaporate
condense

Earth
space
rotates
axis
wight
revolvesn
atmospheve
core
eguator
moon
earth
land
water
air
erosion
decay
rocks
igneonsn

about
able
above
absent
add
t.cross
afraid
after
again
ago
air
alone
along

sedimentary
metamorphic
gravity

Simple Machines

wheels
levers
axles
wedges
pulleys
ramps
SCrews

Weather
temperature
air presoave
clouds
moisture
cumulus
cirrus
gtratus
ninmbus
condensation
precipitation
frost

' Stars

rounded

constellations

astronony

telescope

planetariunm

galaxy

Basic Word List

also ate
always aunt
an away
aninal back
another bad
ant bake
ancwer balloon
any bank
are bark
arm barn
around basket
a5 hat
aslk bath.

Sun

star

heat

light
slanting rays
direct rays
shadows
energy

Moon
astronaut
satellite
craters
eclipse

Light

sun

electricity

fire

energy

reflrcted

transparent L
translucent ‘
opague

bay

bear
beautifnl
becanme
heecause
become
been

bee
before
hegan
beginning
behind
being
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Basic Viord Ligst

helieve
belong
beside
best
better
bird
birthday
blew
blow
bive
board
boat
born
both
bou:zht
box
brave
bread
bridge
bright
bring
Lroke
brother
brought
build
L. . er
buy

by
cage
cake
call
came
canmp
candy
cannot
can't
cap
card
care
caraful
carsless
carry
ca i
cach
catch
caught
c.nt
chair
change
charge
cherry

asontinued --

cnild
children
chimney
chin
Christmas
circus
city
class
clecan
climb
clock
close
n1.othes
coat
cold
color
cook
corn
could
country
county
cow
cream
cry

cup

cut
dark
dear
dinner
dirt
dish
docs
doing
door
done
dovwn
drank
dress
drink
dry
duck
cach
car
earn
eight
elephant
end
even

‘ever

every
eye
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fnce - orest
fail 2round
fairy . JgErow
fall .guess
fanily T hedr
far T .. Zhand
farm ) hard
fast .o hmad
fat . hear
father - heard
fear i help
feed _ high
-feet ,.nit
fence .. Jiood
few "+ . hope
field " . hot
fight hiouse
find Tondred
fine hunt
finish hurry
fire hurt
first ice
figh - I111
five I'm
flag Indian
flew its
floor it!s
flower . Itve
follow jet
food Joke
foot jump
for sust
found keep
fonr kill
forget Kind
Friday kiss
friend kitchen
front knew
full knock
fur land
£ mny lake
funmiest large
gane last
zarden late:
germ lauzh
glad Lavwn
goes lay
gore learn
grandfather leave
grondmother left
grass leg

-
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Basic Word list convinued =

lesson
1et
letter
lift
light
line
list
listen
1it
long
1lost
loud
love
low
luck
mad
made:
cail
make
mean
meat
merry
met
might
mine
Vias
money
movil
more
morning
most
TFouth
move
Mr,
lrs.
much
mast
nap
near
need
nest
never
newN
next
nice
night
nine
noise
r.ose
nothing
number

numeral
o'clock
off
often
oh
once
only
open
or
outside
o
owl
pack
page
pain .
pair
paper
part
parties
pass
pay
peach
pen
pencil
pennies
people
pick
picnic
picture
pie
piece
pin
pink
place
plant
plays
blease
pole
pond
pbony
poor
price
prigze
broud
pill
pumpkin
puppy
push
queer
quickly
quiet

rcbbit
race
rain
rake
reading
ready
really
remember
right
ring
river
road
robe
rock
rode
round
rug
safely
same
sand
sang
says
school
seat
secand
seen
send
sent
set
seven
shall
share
should
shout
show
sick
side
sign
six
sixth
sixty
skip
sky
sleep
slowly
small
snake
SYLIOW
soap
someone

some thing

some times
son
song
soon
sorry
sound
south
space
spell
splash
spoon
spring
stand
star
start
station
stay
steps
stick
stil.
stood
stop
stoxe
stories
storm
storoy
story
stove
straight
strangea
strest
string
stroung
studies
summer
supper
sure
surely
surprise
swiftly
swim
table
tail
taking
talking
tank
tape
tea
teacher
teeth
telephone
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Bagic Word List continued --

ten took . Voice why

test tooth ™ viagon window

‘than ‘town wait winter

thank train wake wish

their trick walk won't

then this wanted wood -

these - try warm word

thing turn viash would

think tying watch write

third uncle viater written

‘those under viay yard

thought until wear year

through ' upon weelk: yesterday

throw use wet yet

tied using what yours

Tivved vest where Zero N

oy the vine which Z00

too. visit while
|
|
1
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LITERATURE

Introduction

Though it comes last in the Guide and though it contains rela-

vively few suggested activities, this section is among the most im-

porf.ant. For it is through literature that the language arts curri-
cuilum probably makes its greatest impact on the affective side of
sbtudents, on their feelings and imaginations, A teacher can make
no greater contribution Ho a child's fu:iure than by helping him to
learn to love to read. This, then, is the goal of the literature
program: to increase students! pleasure in and appreciation of
good books.

The language arts curriculum as a whole is insepapably Tinked e
the reading progruam, and the link is especially strong between liter-
ature and reading. This Guide, however, makes no attempt to present
the Darien reading program, which is designed in the primary grades
to teach the decoding process and in later years to develop students!
speed and comprehension. The reading program is basically' skills-
oriented and the litcrature program basically appreciation—oriented.
Thus, the two are different but nevertheless interdependent., Re-
search shows that when teachers give greater attention to literature
they improve children's reading skills as well, Moffett (op. cit.)
supports the idea of teaching reading skills through literature (and
through other subject areas, too}, It is for these reasons that
this Guide recommends that the same i:eagher'have a given class for
both reading and the language arts. |

The langw.ge arts teacher should make literature a daily part

of her program, Through such terhunigues as resling alond, drama-

S L s 3T T
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tizing, and playing rccordings the teacher can make the literature
"lesson" a part of the day children eagerly anticipate, Here, as
in all other parts of the language arts curriculum, the librarian
is the teacher's strongest ally., The teacher knows the students.

The librarian knows good books, As a team they can bring students

and good hoolks togcther,

LITERATURE: Objectives
Attitudes
Tu enjoy rending and being read to
To believe that everyone'!s reading can be improved
To regard reading as an important source of information
To enjoy reading and listening to poetry
To appreciate non-fiction as well as fiction

To begin to be aware of written drama and the responsibility of
the reader to make it come alive

Io value books, own some, and care for all books intelligently
To enjoy using the school and town libraries

To begin to be selective in reading

To respect the fact that writers! and readers! opinions will differ
To appreciate the importance of reading in order to become better
informed .

Understandings

To realize that much information is gained through reading

To understand that much pleasure can be gained throngh rending and
listening to poetry o

To understand that drama has many of the purposes of other litera-
ture tut that its structure depends on its being seen and heaxrd

To understand the value of books and the responsibility of caring :
for them X

Cipeins
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recognize the importance of malzing usc of the town and school
libraries for obtaining information and for enjoyment

be aware of the fact that there is a wide range of excellence
in reading materials and that our intellectual and aesthetic
tastes are shaped in a large mcasure by what we read

understand the writer's -urpose and to judge the value of the
book and the opinions of the author in this light

understand that through reading onc can become better informed

Skills
comprehend equnlly well when rcading or being read to
hecone computent in oral. nnd zilent rending

develop the skills of concentration and perception in lislening
to materials read aloud

gain in the ability to acquire information from reading and
to recognize main ideas, supporting details, and sequence of
events and ta be able to make reasonnble inferencces

be able to enjoy reading pomtry expressively, prhasing not just
by line, but by units of meaning

be able to distinguish between fiction and ncn~fiction

gain in the ability to rcad drama aloud with expression and to
interpret the experiences and crotions of the characters

recognize the importance of proper hondling of books

develop the skills necessary for using the school and towa
libraries efficiently

gain competence in learning to select reading materials

lecarn to rcspect an authort's point of view even though it may
differ from your own

be able to read widely to acquire the background necessary for
a2 well informed person

124
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To grow in the =bility to concentrate and understand the material
read aloud

To be able to acquire information and pleasure from reading

To increass one's ability to read poetry for enjoyment and ‘- under-
standing

To grow in the habit of interpreting drama

To develop the habit of respecting and caring for books

To make good use of availatle libraries

To select the proper reading materials for specific purposes
To respect the opinions of others

To do sufficient reading to be well informed

O ‘ 25
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Literaturs, K-3

Literature plays a central role in the primary zrades.
Comprehension zained through literature is a major part of learn—-
ing. This is true particularly in kindergarten and first grade.
Literature is a source of ldexs for children to talk about, wriuc
about, and act out. (See activities in Speaking, Writing, and
ficling Oub sections. )
1+ ZAeacher reading zloud -- Befora a ehild learns to read, he
Aceds to come in contact with the best in literaturs by being
read to., This listening to good litﬂraturareXpnan his imagina—
tion, opens him up to the whole world of books, and gives him
gmryose for being able to rewd himself., The teacher and the
Librarim should rond large quantities of stories and poems ot

this tims in « child's schooling, and 2 good portion of time

r

b

should conbtinue Lo b2 set aside for reading aloud throughout the

primery years.  The adults! reading sives the child a model %o
emulate., If shows what good oral reading is like —- how it
reereates the storyteller's voice or the voice of the characters,
how i% brings out mood, feeling, and meaning, and how it follows

Auictuation cluen,  The teacher may =2lso do some oral reading

)

From the books ehildren read in groups, This helps to change

b

the pace of rending in the emrly years, when it may be slow for
zowe children, and again acte as an inspiraticn %o the youngstenrs
to develop bebfer phrasing and rxuression on their own. This
oral reading cr rzading aloud with tie group is of most impor-
tance for poetry. It gives the child an example of how to gain

e@Xpression and carry over line endings for meaning and aids in

126
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the pronunciaticn of unimewn or siraacs words,

-

:I. Independent readinz —— As soon s

P

child recches a stage in
the decoding process where ne can read independently, time should
be set aside for him to choose and read library books. The
teracher circulates, helping with selection, ciesking level of
difficulty, and conferring for the purpose of stimulating dis-
cussions about the books. Children will generally report on tneir
reading orslly ko the teacher at conferences or at times to the
class as a whola, Ways of chéclking will depend on the wishes of
the teaerlicr, (Sze the list of ways to share books found on pag:
137 .) Individual reading racords of bools completed should be

Iiept for cach child either by the teacher or by the ¢hild himselfr.

t71,Children reading aloud -- Besides the teacher's reading

aloud, child;an need to read aloud. OUral reading by the child
not only enables the teacher to know Le can say words correctly,
but it enables the child to hear the voice of the writer, to feel
the mood of the passage. It helps him to acquire good phrasing
and expression and hence greater comprehension of the material,
Silent reading should precede oral reading as much as possible,
When a child reads aloud to a group of his classmates, it should
be made an entertainer-aundience situation where the reader is
making an effort to be the story teller and the clildven are

listening to hear what the book says,

g+ Choral reading -- Sometimes reading aloud in unison is good
ie

practice and particularly if the teacheb_joins in. This helps

the children to visualize the relationship betwean the printed

oy
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Aruitoxt provided by Eic:

puzge and the spoken word and to improve phrasing and expression

and the ability to use punctuation marks for meaniag, It

carries ths less zble ones along

n an inconspicuous manncr and

helps to add to thcir confidencs and znjoyment.

V., The tape recorder -- The use of the tape recorder for oral

pructice is 2 most worthwhile activity., It arouses interest and
enthwsiaum, Lelps the child to ~vercone the self-consciousness
of Learine 1is own voiez, helpc him to improve in his ability to
ralax and enjoy his rending and to gain in the skills required

for goud vral reading,

JT
Vea

Sleet=the-Author Program —- In teaching literature a Mect-th:-

Author Program helps add to th» zppreciation and understanding or

a bock, In From Thoughts %o Words by Harlene Glaus, ideas for

devaloping such a progrzm will b: round, Since many authors live
in this area, it is offen possible to get them to come te talk

L]

to a class,
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LITERATURE IN THE ROBERTS EIGLISH S

Grade 1

Nursery Rhymes

reter, Pever, Duwnpkin Bater
Baa, Baa, Black Sheep

lHey! Diddle, Diddle

Jack be limble

Higgledy, Piggledy, My Black Hen
Three NMen in a Tub

Hickory, Diclcory, Dock

Po lMarret, To iLarket

I lfad a Little Ponx

One kisty Moisty Morning
Sing a Song of Sixpence
Three Blind lMice

Little Bo-Teep

Poonms

Lie Pabbits

ains, Al7cl, — Ualter de la liare
Jdrs. Peck—pigmon - Eleanor Farj-n

A

A Kite

The Cupbozrd - Valter de 1la Mare

i“Le Goblin - Rose Fyleman

Sizop Windows

Gocd Norning - Muricl Sipe

Five Little JSauirrels

Ny Valentine - lary Cathering Farsons

e
I

R

The House¢ of the iouse - Iucy Sprasue Mitchell

Rain

Where Go ti.z Roats - Kobert Louis 3tevenson

Spuce Rocket — Eminice Wells Cnarlson
Star Wish

Tne Star

The Birtiday ©hild

Weather Throush the Year

Politeness

Uvon the Eezel. - Olo Orlcans

Ch, the Brave 014 Luke of York
Little Charlie Chipmunk

Jte the Jumping Jaywalker - PL.yllis NeGinley

Clouds

The Day Before April - Mary Caroiyn Davies

Bong Bong - Hazelle N, Berkness

179
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Grade 2

Poers

Pet Show - Arthur Guiterman

Bed in Summer - fobert Louis Stevenson

Trees - Sara Coleridge

Chums - Arthur Guiterman

Grasshopper Green - Anonymous

Tain Sizes - John Ciardi

Kite Days -Mark Sawyer

I Saw a Ship - Gabriel Setoun

The Silent Snake - Author Unknown

Holding Hands - Lois M. Link

First Snow - Marie Louisc Allen

February Twilight - Sara Teasdals

Mice - Rose Fyleman

Jack Frost - Author Unknown

The Shoe-laker - Author Unknown

Skyscrapers - Rachel Field

A Boy's Song - James Hogg

The Four Winds - Author Unknowm

Bread and Cherries - Walter de la Mare

Three Ships - Translated by Florence Christine Svenson from =
Swedish folk song

The Huntsmen - Walter de la Mare

Tegetables - Rachel Field

The Little Elf - John Kendrick Bangs

What is Pink - Christina G, Rossetti

The Pasturc - Robert Frost

A Sign of Spring -- Aben Rexford

The Wires Are So Still and High - Annette VWynne

Some One - Walter de la Mare

Little Talk - Aileen Fisher

The iiwing - Robert Louis Stevenson

A Dragon Fly - Eleanor Farjeon

The River is 2 Piece of Sky - John Ciardi

By The Sea - Marchette Chute

Chanticleer - John Farrar

Do You Know - Ethel M. Vegert

139




Grade 3

Descriptive poens

p.

1

2373
241
265

lock City

“he Broolk'!s Song

he Oaterpillar
Tho Vioudpecker

‘e Secrot

Fumorous pcems

D,

Rallads
P

stories

Pe

Joenny White & Johuny

bBlack
A Hoem
Bonts Sail on tl

A Poen

Child
fnowledge
The Sundpiper

Contuamplation

132

Parles

[+
e HRiver

> I'd Love to be a Fuairy's ...

130

69

113
203

27

T™wWos
Ornithology

The Owl and the
Pussycat

The Shepherdé Boy o
The Vlolf

The Cat & the DTarxrc?®

The Lad Vho YWent
to the Horth Wir:d

The Yeortoise & the
the llare

-

The Boy That Criecd
tolf

The Wind & the Sun

The Rest Treasurc
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Literature, Grades 4-6
In the intermediate grades literature continues to be an
important part of the language arts curriculum. In these gradoes,

when in wany children the excitement of the initial steps in
reading deciines, the teacher should make a special effort to
help students find enjoyment in reading. Since children respond
to literature through speaking, writing, and acting out, the
teachar should consult thoese scctions of this Cuide for ideas

Ior classroom activities.

I. Teacher reading aloud —- The teacher should continue the

practire, begun in the primary grades, of reading aloud to

the class. The librarian can @ssist in this ' by rcading to
students in the library or by suggesting appropriate 'read

aloud" books for the teacher to use. The purposcs of rcad-
ing aloud may be to provide a2 good model of oral reading,

to present unfamiliar words in the text, and, above all,

to provide group enjoyment.

IT, Children reading aloud =- Children should be given the oppor-

tunity to read orally to their peers and to younger children.
They can take turns reading stories and poems in the small-
group situaticn or to the entire class, Thr material rcad
should bs interesting and unfamiliar to the group, so that

A true entertainer-audience relationghip is established and
maintained., The reader should have read his material
silently first; and, perhaps, rehcarsed it orally., If a
child is uncomfortable reading aloud, the teacher should

diagnose his trouble and provide time for individual coa¢h-

ing.

132
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ITI. Individual reading -—- MNow that virtually all the children
have developed the basic skills of reading, they should t:

reading and enjoying many books on their own. The teacher,

with the help of the librarian, should constantly encourage

individual reading and do everything possible to help the
children enjoy their reading. ZIvery language arts classroom
should have a display of books, book jackets, posters about
books, lists of good books. (Parents often appreciate
having copies of such lists, too,) Children should be given
many opporiuzities to share books with each other. (See
ideas on pages 137 and 138,) Children should have the free-
@om to choose their own books., ILists should be open-ended
snd flexible, with few dividers as to level and category

If a child chouses a book unsuitable for him, the teacher

or librarian can advise him to clicose another,

1V, The types of literature -~ In the intermediate grades,
students should begin to distinguish the various types of
literature and to recognize and understand the aspects and
components of cach., Thesc concepts, most of which should not

be taught directly, can be presented throush many types of
children's books, (Sea "Materials" below. )

A

LES Fiction

d. Characterization. The student learns %o R
wderstund werds denling with diff -ront eharacter
traits

identify various character traits through analysis of
characters and th:ir behavior

understand reasons for changes in behavior
look for similarities and differences in characters

2., Plot., The suudent learns to
identify the conflict in the story
understand that the plot includes events and dialogue

o 123
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recognize how the story unfclds through a sequence cof
events '

recognize the climax of the story

recognize who is telling the story

cons 1dnr alternative solutions

W

. Theme. The student learns to
become aware that some storics teach a lesson and sone
. give Insignt inte life
sunport his impression of the theme by citing details

of action, description, dialogue, characters,
setting

relate thc theme to his own experiences

A. Sobbing and Mood., The student learns to
racugnize setting and mood through title, descr iptive
words, dlc,}ocrup chﬁtdc,berlzatlon, illustrations
recognize the :Ln’cer-rclatlonohlp of setting nnd mcod

aaticipate actions that may result from aettlnw and
mood

Puetry (See also pages 89-91.)
Io Ruytim., The student learns

that maony poams, but not all, have regular patterns or
rhythm

2. Ruyme, The student learns
that many poems, but not all, contain rhyme
that the rhyme usually follows a definite pattern

5. Sluepe. The student learns

tuit a poem looks diffcerent from prose on a page :

tha f" some poems have regular shapes and some irregulav
shapes

that some poems are shaped to fit their subjects

4. Imzgery. The student learns
to recognize simile, metaphor, personification,
alLUerqnon, and ononatapoeia
that poets use these figures to help readers partici-

pate in poems and to make puems pleasing, beautiful
and memorable

Drzma (Sec also pages 45-50.) The student learns
1. that drama shares many of the components of fictlion:
plot, characterization, setting, etc.

2. that dialogue is all-important in drama

3. that stage directions are an impovbant part of a
dramatiec script
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4, that there are various forms of drama (radio plays,
stage plays, 1V plays, etc.) and that each has its
advantages and linitations

5. that usually plays are not written to be read but
to be seen and heard

D, Non-fiction, The student learns
1, that non-fiction is factual rather than imaginative

I 2, that non-fiction is written to inform, to instruct, o
to persuade

3. that there are various kinds of non-fiction: personal

wacounts, articles, biographies, histories, truc
animal storics, etc,

4, that much of this material can be found in magazines

and newspapers or in boolts such as those used in
science or social studies

5. that a piecc of non-fiction usually follows a d(’f‘lnlt\,,
pattern of organization

It must be emphasized again that few of these concepts
should be taught directly, The emphasis of the elementary
school literature program should be on enjoyment of reading. |

Through discussion, however, students can be made aware of |

the characteristics of the types of literature.

V., Materials —-- Basal recaders, or any books containing
abridged selections based on controlled vocabulary ligts
are not recommended to be used in the literature program,
Such materials may be retained for use in teaching reading
skills; on the other hand, literature books (books that
stir the imaginations and emotions of children) can
probably be used more effectively for that purpose. (See
James Moffett, op. cit.)

A, Tia first source of literature books (and of records,

bapes, and film skrips velated to 1itmemilnve) is
the school library,

172
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B, THE ROBERDTS ENGLISH SERIES contains excellent literature
selections, especially poetry. (See pages 134-136)

C. Available. in Dagerback are.many . titles which the class
or small groups within the' ¢lass can read and enjoy.

D. Some publishers (e. g. Scholastic, Macmillan) have sets
of books, hardcover and paperbuck for individualized
reading, Many litcrature mtholog1eo (as opposed to
basal rceaders) are available.

E. The librarian can help the teacher use reference books on
children's literature such as

Best Books for Children (Bowker Co.)

Books for Elementary School Libraries (H. W,
Wilson Cu,)

Children's Catalog (H. W. Wilson Co.)
‘ Horn Book |

School TLibrary Jairrnal
Bulletin of Center for Children's Books

F. Elementary English, published monthly bJ the National
Council of Teachers of English, has a regular seclhion
on "Books for Children,"

136
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LITERATURE IN THE ROBERTS ENGLISH SERIES
Grade 4
Descriptive poemé Humorous. poéms
p. 1 Stoppirg by Woods on B. 38 Lho Thbip ~nd Chair
a Snowy Evening - ' :
' 100 The Story of Johnny
10 Noise Head=in~the~Air
17 The Wind 144 The Doze
22 White Butterflies 174 The Frog
33 The Sea Shell

52 A Poen

215 W Is for Witch

222 The Ad-dressing of Cats

95 <he 01d Stone House 247 The Plaint of the Camel

123 My Heart!s in the
fli.ghlands 259 Rebecca
155 The Celf Path Stories

275 The Pigtail p. 185 The Travels of a TFox

289 Daffodils
Myths & IFables

Rnllads p. 65 The Story of Daphne
: - 84 The Grasshopper and the
i ;
b. 129 fasey Jones Ant

10




Gnade 5

i

Degeriptive poems

Do

1

95
106

107

115

155
174
262

First Sight

Buffalo Dusk &
Indian Children

Country Trucks
What Do Ve Plant?
The Kitten at Play
B!'s the Bus

Fuanny the Way Differnt
Cars Start

I Tike to See It ILap
the Miles

oea Fever
To a Black Greyhound

Spring

Pooms with historical settings

13 Eldorado

34 Poem aboul Pocahontas

161

The Glove and the Lions

197 Lochinvar

243 Abou Ben Adhen

. 279

The Naughty Boy

Songs
p. 21 Pop Goes the Weasel
101 Titwillow
185 A Red, Red Rose
291 The Shepherd to his Tove

Humorous poens

p. 53 The Monkeys & the
Crocodile

140 Father William
190 The White Rabbit's Verses

249 A Legend of Loke
Okefinokee

273 The Dog
284 Jonathan Bing Does
Arithmetic
Stories
p. 63 The Sorcercr's Apprentice

125 The NMock Turtle'!s
Schooling

213 The Booner Firemen's
Fast Sooner Hound
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D

Do

61

107
213
151

31
T

89

152

279’

50

Ve pLllas
The Runaway
Silver
Ozymandias
Winter
Lyounesse

In Just Spring

Loems with hishorical settings

Columbus

Snd in the Desert of an
Hour Glass

Wilbur Wright & Orville
Viright

Ridge-~road Wives &
Proirie VWives

The Destruction of
Sennacharib

Concord Hymn

Humorovus poems

Iimericks

117 Jabbherwocky

147 The Harbor of Fowey

177 Problem Ciil4

26% Adventures of isabel

songs

p. 165 Auld Lang Syne

192

Song of the Brown Sca Rat

Prose sclections

p. 9

40
68

96

124
155
184
205
242
270

The Conquest of the North
Pole

The Vikings Find Americ2

The Beginning of Life on
the Earth

Daedalus & Icarus

Barking Up the %rong Tree
Days at Harrow

Lincoln's Second Inanmu-al
The Trojan Horse

Odysseus & Polyphemus

A Fatal Journey




Ideas
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for Sharing Books

1.

6o

Te
8.

9.

10.
11,

12.
13,

14,

15.

16.

17.

18,
19.

20,
21,

Make an original book jacket. Include a brief sketch of
the author and a brief review of the book.

Choose another title for the book. Tell why you think this
is a good title.

Write the interesting events of the story in order.
Write a different ending to the book or story.
Write a character sketch of one of the characters.
Write a brief biography of the author.

Virite a letter to the author about his book.

Virite a letter to a friend to recommend & -book.

Tell about the funniest, most exciting, or saddest pavt of
the book.

Write a poem about the book.

Virite three special words to describe the book. Tell why
you chose these words.

Write some riddles about the book.

Make a crossword puzzlc using interesting or unusual words
from the book.

Make an acrostic using an unusual word or the title of the
book.

Make a poster to adverlise a book and write a book blurb
to accompany it. ‘

Tell about the character you liked best, and tell why you
liked him,

Illustrate the most intervsling scene, (This conld be donc
on an overhead transparency.) Write a brief explanation.

If the book was not appealing, %tell why,

Prepare a pantomime about the story.. Arrange to present it
to the class.

Muke a map or a pictorial time line for a historieal buolk,

Make a thumbnnil sketch of +tlie book,

140 |
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22, Write and draw a rebus for the story.
23. Make a pie plate movie,

24, Plan to tell a story to a rusical accompaniment, (This
could be taped.)

25. Use puppets to retell a story.
26, Tape and"broadcast" a book review to the class,
27, Plan and make a "movie" of %he book.
22, Make a poster to advertise the book,
29, Make s nomic strip about an incident in the book.
30, Make & diorsma about the book,
31, Make a mobile,
57. Dress a character in the story.
The librarian will assist in any of these activities and
can suggest ofhers as well, Students! written comments on

beoks can be kept on file in the library for other students to

read or included in a library newslebther,




INDEX

A
Acimowledgments iii-iv
Acting out
‘activities 42-43,
47-50
program 39-43,
. 45-50
objectives 37-38
Advevkising propaganda 22
Annovneements, directions
and (writing) 82
Asking questions 26
B
Bibliography for ftoaching
of writing 93
Books, ideas for ;
charing 137-138
c
Cap.talization 64
Characherization 130
Charades 40, 42, 45
Choral reading 124, 32
“inquain, writing 90-91
Composing (introduetion) 9
Correspondence 54,66
Creative interpretalion 42
D
Dance drama 40
Devating 35

142

D (continued)

Definitions and
descriptlona- (writing)

Dialogue recording
Diaries and journals

Dictation, mechanical
skills through

Dictation

Directicys, A
giving and following

Diccussion 26, 217,
class, small group
structured
unstructured

Drama

Dramatics, creative

Drumatization

Dramatizing a story

E

Evaluation in personal
writing

Evuluation, proofreading
and mechanics

B

Piction,
objectives of reading

Form of writien worl

H

Haikm, wriling

30, 31

131-152
41, 46

43
43, 48

60

57

130
T4

.90-91
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H (contimied)

Handwriting
methodolog 95-96
objectives 94
recommendations 96
research 95
Headings for papers 61
L
Indapendent Viriting 60, 69
Interviewing 32
Imagery 131
Introduction i
d
Jonrnals, weiting 18, 87
]
Letter forms 63
Letter writing 62-63,
66
Listening and viewing
activities 12, 15, 20-22
program 1917, 16=.2
objectives 11-12
Listening garmes 16-17
Literature
activities 12%-125
program 123%-128,
‘ ' 129-138
objectives 120-122
Literature in the RolLerts
English Series i26-128
124-17%6
Literature, types of 179
Literature
fiction 130
non=firtion 132

poetry (see puelry)

Mechanics of language 64

proofreading and

evaluation 57

Mechanical skills through

dictation 70
Meet-the-author program 125
Mono loguing 51, 46
llood, sctting and 131
N
Newspapers | 56
Newspaper stories, writing 69
Honsense poems 81
¥on-fiction . 132
Non-vecrbal expression 39, 45
Notemaking : 66
Hotes 18, 36, 44, 85, 86
2
Objectives, notes on 10
Opinion, offering an 26, 30
Outlining 67, 85-86
E
Pantomime 47, 48
Papers, headings for 61
Paragraphs 83
Fuouclogy (in Rodevhs Fneliah

Series) 4
Dinburq'ﬁhories . 50




? (continued)

Piays 45-50
Plot 130
Poeus
nonsense 81
the shape of 19

Poetry (writing) 78, 89, 90-91
in Roberts English Series
80, 174-136, 126-123
haika, tanka and

cinquain 23-91
Propaganda (advertiasing) 22
Proofreading 57, 13
Punctuation 64,71
Purpose, statement of ii
Q
Questiong, asking 26
R

Rending aloud 28, 1-3-124, 129
Reading, choral 124
Reading, independent 124, 130

Reading, sharing 57, 137, 138

Recording, tape 32, 125
Report writing | 55, 66
Roporting 32
Rhyt..- 131
Role jplaying 40, 42, 43, 46
Roberts Englich Darian 3=l

syntax in 5-8

literature in 426-128,

134-134

5
Science experiments énd

reports _ 68
Scribble writing 59
Scribe 24
Sénsory experience - 8l
Setting and mood 131
Shadow play 42, 45
Shape (of poems) 151

Sharing reading 27-28, 31,

137-138, 57, 70

Show and tell 27
Signs and lists 55
Social studies, discussion
questions fou 68
Solo mime 47
Spelling
objectives 97-98
program (grade 3) 101-118
research 93~101
word lists 112-118
Stories .
writing 87
picture 59
Story dramatization 45, 48
Story telling 27

Student-centared currienlum .- 1-=2

Summaries, writing 60, 83

Synkax (in Robe-vha Fnelieh
series) 50

I

Talk, free 25

144




142
T (continued)
Talk, purposeful
Talking up
activities
objectives
program
Tanka, writing
fape recording
" Tapes

Telline how to

Theme

¥

Tearbal exprassion

25, 26

25-28, 33-34
2324

25-28, 29-34
90-97,

125

32

69

131

40, 45

Viewing, listening snd

activities
objectives
program

1%, 17,20-220
11-12
1L3-17, 19-22

W
Vriting
sebivisioes

arnouncenents and

dirdctions TS
hook, a 17
books for ideas 92
dialogue 17
diaries and journals 78,87
objectives 51-~52
perscnal 58-60, 74-973
poetry 78-8C, 89, 91
practizal 54, 65-T74
outside the language
classroom 68=69
program 53~64, 65-93
stories 76, 87
Viriting up 67
Writing up an issue 70
Viritten work, form of T4




