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PHILOSOPHY:

ability,"

The attainment of this philosophy centers
around these goals;

To

To
To
To

To
To

To
To

To
To
To
To

To
To

stimulate a desire to learn

help the child master the basic skills of
learning _

develop the ability to work and play with
others.

promote emotional stability and strengthen
wholesome moral and spiritual behavior
learn his capabilities and limitations
develop and strengthen his ability to meet
and solve problems of life

contribute something worthwhile to society
develop habits conducive to heal thful and
happy living

develop worthy use of leisure time
develop a sympathetic understanding and

an awareness of the problems of the
communi ty, the nation, and the world
develcp a civic responsibility and be an
active member of society

develop an appreciation for the wise use
and conservation of resources

develop self-discipline

develop a consciousness of personal grace
and charm

Statement of philosophy
and goals accepted by
the Summen Workshop
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"It is the philosophy of
the Rochester Public Schools
to set up learning experiences
and situations that will enable
the student to develop his whole
being to the maximum of his




MESSAGE TO TEACHERS

This English course of study was written by a dedicated staff who felt that our
total English program should have a new look.

The new 1look provided is the result of four years' effort of our English teach-
ers, during which time they examined all materials available, experimented with
new programs, and sought the advice of experts in the field.

The result has been this course of study which should be your guide to planning
your instruction. In each instance you are given many options for teaching the
concepts herein. Within those options you are free to plarn your methodology.

In the next few years, experiments in organization for English instruction will
be held in various schools. Before such experiments are begun, agreement must
be reached among the members so affected by change. The trend is toward short-
er courses in English with more flexibility for student choice., This trend
should be reflected in your plans for experimentation. Performance objectives
should be stated in your planning where you feel such an approach will be profit-
able to you and your students. In all cases evaluation criteria should be built
into reorganization of your curriculum. The limits of content in such changes
will be this course of study, unless such permission be granted by joint agree-
ment between the department and administration.

I wish to thank persoiially our co-chairmen, Ted Kueker and Bob Robinson, and
those who worked with them as listed below. Continuing efforts will be made
to keep this guide up to date.

Paul Beito, Central Junior High School
Dorothy Dalsgaard, John Marshall High School
Erna Evans, Central Junior High School
Eileen Habstritt, Mayo High School
Hazel Hagberg, Central Junior High School
Charles Harkins, John Marshall High School
Paul Johnson, Central Junior High School
Jim Lantow, Mayo High School
Bob Lee, Kellogg Junior High School
Ed Rust, John Adams Junior High School
Sylvia Silliman, John Adams Junior High School
Arden Sollien, John Marshall High School
Maurine Struthers, John Marshall High School
Sylvia Swede, John Adams Junior High School
Marilyn Theisman, Mayo High School
Ted Kueker, John Marshall High School, Co-chairman
Bob Robinson, Mayo High School, Co-chairman
Consultants:
Dr. Clarence Hach, Evanston, Illinois
Dr. Gerald Kincaid, Minnesota State Department of Education
Dr. Leslie Whipp, University of Nebraska

fred M. King
Director of Instruction




The English Course of Study cover, prepared by John Marshall
High School art teacher David Grimsrud, illustrates the four
concepts which are the basis for studying literature in the
Rochester high schools:.

1. Man in relation to himself

2. Man in relation to his fellow man

3. Man in relation to nature and his environment

4, Méa in relation to a supreme being

The first concept is illustrated by "The Cry," by Edvard Muncﬁ;
the second by "Family," by Henry Moore; the third by "Blast II,"

by Adolph Gottlieb. The creator of "Celtic Cross,'" which illus-
trates the fourth concept, is unknown.
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PHILOSOPHY FOR THE COMPOSITION CURRICULUM

It is the basic assumption of this committee that growth in language skills is
cumulative in nature. This growth results from sequential and purposeful writ-
ing and speaking by the student and direct teaching and evaluation by the
teacher, The high correlation between innate intelligence and ability to write
indicates that not every student will become a highly skillful writer. However,
through writing the student learns the skills of acute observation and careful
thinking and can become a fairly competent writer of exposition if not of im~-
aginative prose.

Although each of the concepts and types of composition presented in this course
of study must be taught and reinforced, flexibility is afforded by a variety of
available materials and teacher imagination. Teachers must realize that a pro-
gression in the quality of work done is more important than the quantity of
work done,

Junior High:

The student of average or above average intelligence is expected to develop

the ability to organize precise sentences, to group sequential ideas for oral
and written compositions, and to write single paragraphs of narration, descrip-
tion, and exposition.

Senior High:

Every student should be able tn write a well-constructed paragraph. - The stu-
dent of average or above average intelligence is expected to develop the ability
to write multi-paragraph themes of narration, description, and exposition. In
addition, he should acquire a knowledge of stylistic devices.

This course in oral and written composition is designed for all students except
those provided for by the slow learner curriculum. Assignments given to devel-
op ability in each area of composition must be appropriate to the ability level
of the student who is expected to fulfill the requirement, All assignments
should be challenging, yet they should assure the student of some degree of
success,

THE COMPOSITION PROGRAM IN LITERATURE

Composition should be taught as part of an integrated program, not as an iso-
lated activity. Reading, writing, speaking, listening, and appreciating lit-
erature should reinforce each other in a spiral logical natural manner.

Literature can help the student over the barrier of having nothing to say. To
have something to say, the student must think. To think, he must be stimulated.
The teacher, by asking well-chosen questions related to the literature, can aid
in application of the thought process through which the student., once stimulat-
ed, goes on to organize and present his ideas in a logical, coherent manner.

Composition ability is aided by close reading. If the student is required to

N
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take a close look at the literature, he has to analyze and evaluate it in ways
that reading alone cannot accomplish. Such an experience in composition sharp-
ens perception and understanding and requires the student to organize and state
his thoughts and feelings about what he reads.

Also, by using short selections for analysis, the teacher can help the student
develop an understanding for the rhetorical devices authors use to make their
communication as effective as possible.

RELATIONSHIP OF GRAMMAR, USAGE, AND MECHANICS TO COMPOSITION

The evidence of research clearly indicates that . . . there is no
necessary correlation between understanding of grammatical science
and effectiveness of expression and correctness of usage. The evi-
dence is clear in the second place that the teaching of systematic
grammar is not a satisfactory substitute for the teaching of English
usage or of effective expression. The goal is the formation of
habit. The effective use of English is, in general, best taught by
vontinuous practice in the use of language ir meaningful situations.
"Teaching Languages as Communication"
by Dora V. Smith, English Journal,
March 1960

The study of gprammar is an entity, justifiable as an academic study in itself.
It can, moreover, help the student develop an appreciation of the possibili-
ties for expansion and manipulation of our language patterns. Through experi-
mentation in expanding sentences, the student will develop an awareness of the
beauty of sentence structure in works of well-known authors and will see the
possibilities for variety in his own writing.

The student should be aware of the relationship of standard usage and good
mechanics to good writing. For example, since punctuation is an important aid
in translating thought to written expression, it is best taught as an integral

part of written communication. Practical application is more meaningful than
rule learning.

VOCABULARY GROWTH

Continual work with diction by reading, by using the thesaurus and the diction-
ary, by practicing new words in speech, and by writing will make word choice a
natural and familiar part of the thinking process. A good vocabulary does not

mean using big words exclusively, but does mean using words most appropriate
to the situation.

AN AUDIENCE FOR ORAL AND WRITTEN COMPOSITION

One characteristic of good writing and speaking is its appropriateness to the
eaidience for whom it is intended., Just as a speaker always directs his words
.0 an audience, the write- ¢ wunicates his thought to someone. Although the

8
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"he is writing to be read and that he has a receptive reader who is genuinely

. practice in thinking and organizing ideas quickly, in meeting everyday situa- g

student may sometimes write for his own satisfaction, he should be aware that
concerned with what he has to say.
The student should be given many opportunities to write and speak for audiences

other than the teacher. He should be encouraged to write for publication and
contests, and to send the letters he writes.

SHORT VERSUS LONG COMPOSITION

Compositions of one to five paragraphs, written at frequent intervals, are more
effective than longer compositions. Studies reveal that the assignment of
short compositions results in better handling of subject matter, fewer mistakes
in grammar, more legible writing, neater papers, and willingness by the stu-
dent to comply with the assignment. The following reinforce this premise:

1. The student can be given more frequent writing assignments.
2. The student is far more responsible to the assignment that stresses quality
for quantity.
. The student will be less likely to repeat errors in a short theme.
. The student will be more likely to meet with success in writing short compo-
sitions.
5. The student will be able to revise short papers more easily.
6. The student will learn to be concise and to choose topics which are very
" specific.
7. The student will have themes evaluated more frequently.
8. By writing the basic five-paragraph theme, the student will gain adequate
experience with the basics of form, unity, continuity, sentence structure,
diction, and tone to enable him to write more complex papers.

f W)

IMAGINATIVE OR CREATIVE COMPOSITION

Imaginative composition or creative writing is important. This type of writing
should be done as much as possible, but never :n the junior high school at the
expense of personal writing nor in the high school at the expense of exposition.
A teacher should make every effort to free creative talent, but he should never
penalize a student who lacks ability to write imaginatively.

Although a high school student needs the discipline of exposition, he should
be encouraged to write creatively. Because creative writing is unique, sub-
jective, and often very personal, it is not only difficult to teach but almost
impossible to judge. Therefore, this type of writing should be evaluated
rather than graded. :

IMPROMPTU AND EXTEMPORANEOUS COMPOS ITION
Impromptu and extemporaneous composition at all grade levels gives the student
tions, in writing themes similar to those required on job and college applica-

tions, and in writing themes under circumstances similar to those of a college 3
English placement examination.

~,’
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IN-CLASS WRITING

With in-class writing, all the basic planning and composing is done in the
classroom under the teacher's supervision. After the class has been given an
overview of the assignment and detailed instructions on each step of the com-
posing process, each student has the time and place for the sustained effort
required in preparing a composition. In addition, the teacher has time to as-
sist each student by guiding him, through inductive questions, to solve his own
composition problems. The teacher-student relationship is enhanced as a student
responds to the personal interest the teacher shows in his work. When the teach-
er observes a common difficulty, he has the opportunity to help the entire class.
With the assignment made clear and adjusted to the student's ability and with
time for diligent work, the student should produce a better composition.

EVALUATION

A completed assignment should be followed by prompt evaluation. Comments should
be adjusted to the assignment and to the individual student, inducing him to
recognize his strengths and to correct his weaknesses. A paper should be eval-
uated on the basis of what the student has been taught about writing, not just
on the basis of mechanical proficiency. The most effective way to evaluate is
the student-teacher conference.

REVISION

Revision should be a learning experience. Revision of the rough draft should
precede the submission of any formal composition. As a general rule, revision
following evaluation should be completed before a subsequent composition assign-
ment is given. Total rewriting may not be necessary.

Each student must be taught the techniques of profitable revision. He must
also be taught that revision should be done objectively, as an integral and :
creative part of the total writing process, and should be done before a com- |
position is edited and proofread. The composition and revision should be filed
in the composition folder.

WRITING FOLDERS

A writing folder should be provided for each student and kept in the English !
classroom. Representative composition assignments should be filed in cumulative

order and should be easily accessible to the student, providing him with the op- !
portunity to avoid previous weaknesses and to build on strengths. The folder i
should also be available for student-teacher conferences, parent conferences,
and the department chairman. Contents of the folder shall be returned to the
student at the end of the school year.

40
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PHILOSOPHY FOR THE LANGUAGE CURRICULUM

The limits of man's language are the limits of his world. Language is a human
invention through which man reveals his behavior. Because the language is the
unifying ingredient in the English curriculum, each student should acquire a
perspective of and an appreciation for language.

Language is a medium through which inductive learning takes place. A student
learns and retains information and rules best when there is an element of self-
discovery and self-generation in the thought process.

GOALS OF LANGUAGE STUDY

The student should gain a basic understanding of the concepts in the curriculum:
Language is symbolic.
Language is 2 system.
Language is speech.
Language has a traceable history and is constantly changing.
Language operates on various levels.

Language concepts are acquired gradually and must be reviewed and reinforced.
Language instruction should be functional and applicable to the needs of the
student, with emphasis on oral participation for the less able student,

LISTENING AND SPEAKING

The student at the junior and senior high school needs practice in oral compo-
sition. Because modern methods of communication rely heavily on the spoken
word, it is imperative that each student learns to listen to the language and
to speak the language well,

Listening techniques must be taught. Each student should be involved in situ-
ations which motivate him to listen purposefully.

USAGE

The student should be aware of the levels of usage and use them appropriately.
Because standard English has economic and social advantages the student should
become familiar with and have a use of the dialect which has the widespread
approval of people in positions of influence and leadership. He should also
know that as the expectations of society change, so will usage. .

14
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GRAMMAR

The student should be familiar with the phonclogy, syntax, and semantics of our
language. The study of grammar should make the student aware of the choices
open to him in developing sentence variety, conciseness, and effectiveness of
expression.

VOCABULARY AND SPELLING

The student should learn how words undergo changes in meaning and should rec-
ognize the power of words and use them forcefully. For vocabulary growth and
spelling the student should study the ways by which English words are made.
He should learn spelling through morphology and phonology.

MECHANICS
Conventions of mechanics should be taught in relationship to composition.

Emphasis should be on the clarification that mechanics gives to sentence mean-
ing rather than on mere rule learning.

N,
xiv 13
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PHILOSOPHY FOR THE LITERATURE CURRICULUM

Growth in literary skills is sequential and cumulative. Understanding of sub-~
ject matter precedes sensitivity to form and style; analytical skill aids in
developing discrimination in taste. Every expanding skill rests on a firm basis
of comprehension and application of previous learning.

e

A well-planned program of literature consists of a judicious balance between
writings of universally acknowledged merit and contemporary writings of literary
merit (including student work) that offer insights into current problems and
vital issues.

Literature helps an individual to mature by involving him in vicarious experi-
ences of life. It brings out personal potentialities and leads him toward his
full status as a human being.

The study of literature encompasses the humanistic dimension, genre, and mul-
tiple levels of meaning. The humanistic dimension deals with ideas that have
engrossed men over the centuries: the relationship of man to himself, of man
to his fellow man, of man to nature and environment, and of man to a supreme
being. Genre contributes meaning to the work or controls the meaning of the
work in special ways, so that the consideration of form in general and of
forms in particular becomes a necessary part of the curriculum in literature.
Meaning exists in a literary work on multiple levels, but no omne meaning can
be totally isolated from the other levels within a work.

GOALS

Every student should understand and appreciate literature for its humanistic
values. He should develop, inductively, an awareness of his relationship to
the spectrum of human experience, be familiar with the various genre, and rec-
ognize various levels of meaning. )

ASPECTS OF LITERATURE

I. The Humanistic Dimension of Literature

The serious writer is concerned with the relationship of man to himself, :
to his fellow man, to nature and his environment, and to a supreme being. b
Each of these areas contributes to and interacts with the others to in- E
fluence the character, desires, and aspirations of man. Separation of
the areas simplifies analysis, promotes understanding, and facilitates
teaching. It is essential to realize the inseparability of the four
aspects of man'3s environment.

ORI
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A. Man's relationship to himself 4

. %

One of the most important relationships developed by the author involves 4

man's awareness of himself - his strengths and his weaknesses, his  §

lv triumphs and his failures, his actions and his inactions. How does §§
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man react psychologically to intense isolation or extreme torture? How
is he affected by environmental changes such as the movement from the
country to the city? These are the kinds of questions the reader must
attempt to answer within the limits of his personality and background.

B. Man's relationship to his fellow man

The conflict existing between individuals or between the individual and
society is a dominant theme. If a reader brings some knowledge of the
dynamics of social structure to his reading, he will better infer the
comcepts which are basic to a writer's thesis. A knowledge of culture
as a determining factor which influences behavior and thought supplies
a background which enables a reader to be sympathetic to values dif-
ferent from his own.

C. Man's relationship to nature and his environment.

Concepts centering on man and his relationship to the physical world
are developed by examining problems such as: What physical abilities
enable man to adapt to conditions imposed by location? How does expos~-
ure to various physical conditions influence the growth of character
and personality? Why do the effects of similar experiences vary from
one individual to another? How has man through the ages viewed nature?
More complex problems arise when the focus changes to that part of the
physical world which is man's own creation. This part of the physical
environment is frequently the subject of protest literature.

D. Man's relationship to a supreme being

For thousands of years man has sought answers to such questions as:
How was the world created? Why are we here? Who am I? Man attempts
to answer these questions by creating myths and by exploring his re-
lationship to a supreme being through other literary types.

II. Genre

III.

Genre distinctions are useful but rather arbitrary ways to classify lit-
erary works. The development of new forms together with important shifts
in the bases of critical theory has altered the concept of genre. Genre
is a category of artistic composition characterized by a particular style,
form, or content,

Levels of Meaning

Meaning exists on primary and secondary levels in a literary selection.
On the primary level, the reader is involved with understanding events,
relationships among characters, and relationships between the character
and his environment. On the secondary level, the reader must be aware of
figurative language, tone, and theme.

xviii
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ORAL READING

Oral reading by the teacher and the student is essential for promoting appreci-
ation of literature and sensitivity to language. Though a student learns to
read literature silently and though this is economical interms of class time,
oral reading can be a valuable experience which cannot be supplied by either
the phonograph or the tape recorder.

LITERARY TERMS

The teacher at each grade level has a responsibility for making a student aware
of literary devices where they zre readily observable and significant to a work.
What is important is the effeciiveness of the technique on the total impact of
the selection, not the term itself. Reinforcement in future selections will
enable a student to see structural and stylistic elements as avenues to under-
standing and deepecr appreciation of literature.

JUNIOR HIGH SCHOOL LITERATURE PREFACE

Although there should be consistency in the forms of literature to be covered,
it is a basic assumption of the curriculum committee that there need not be con-
sistency in the manner in which they are covered. The techniques to be used de-
pend upon what is being taught. The competent teacher is expected to gain and
maintain student interest by varying his procedures. Although literary genre is
used as the basis for organization, a genre approach to literature does not ex-
clude a thematic approach.

Literature selections listed meet general objectives and are not intended to
confine the teacher by rigid requirements. It is assumed that the teacher will
develop specific objectives for each selection. The intent of this curriculum
is to stimulate the creativity of the individual teacher. Literature selections
may differ from those indicated in the guide provided (1) that the selection is
appropriate for that grade level, (2) that the selection is not reserved for an-
other grade level, and (3) that the general objectives are met..

The treatment given literature throughout junior high school should emphasize
enjoyment and understanding. For deeper appreciation, techniques and style
should be presented as the need arises. :




COMPOSITION

GRADE NINE
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ORAL AND WRITTEN COMPOSITION: POINT OF VIEW
NARRATIVE
SKILLS: Using point of view

AIMS:

EMPHASIS:

INSTRUCTIONAL
MATERIALS:

SUGGESTIONS:

l. First person

a. Main character

b. Minor character or bystander
2. Third person

To review paragraph elements relating to narrative writing

To realize that first person point of view is expanded to include

the minor character or bystander

The teacher should reinforce the skills of narrative writing
emphasized in the seventh gradc.

Composition: Models and Exercises 9, Lesson 14 (pp. 93-97)

The first and third person elements of point of view have been
covered in the seventh grade. As a review practice, the stu-
dents could write two paragraphs about the same incident. One
could be developed in first person and the other developed in
third person.

The expansion in the ninth grade is to have the first person
act as a minor character or bystander. A third paragraph could
be written from the bystander's viewpoint. It is possible that
some students could write a better paragraph if they selected
an incident in which they were not directly involved.

20




ORAL AND WRITTEN COMFOSITLON: DEVELOPING CONFLICT
NARRATIVE

SKILLS: Developing conflict
L. Man versus man
2. Man versus himself
3. Man versus nature (abstract force)
4, Man versus society (his environment)

AIMS: To rccognize that conflict also includes man versus society
: (his environment)

EMPHAS IS : The teacher should reinforce the skills of narrative writing
emphasized in the seventh grade.

INSTRUCTIONAL
MATERTALS: Composition: Models and Exercises 9, Lesson 11 (pp. 72-79)
SUGGESTIONS : The student could write a paragraph in which one type of con-

flict 1s depicted.  The opening sentence should establish the
situation., For example: John had been frightened many times
in his young life, but this was different.

The paragraph could be developed by listing or including the
events which contribute to the story.

There are scveral criteria for selecting the events to include

in the narrative, Choose events that (1) help to move the

action forward, (2) reveal the character of the people involved,
and (3) add interest to the story, perhaps by making it exciting,
suspenseful, or humorous.




ORAL AND WRITTEN COMPOSITION:
NARRATIVE

SETTING

SKILL: RecogniZLng scttings - incluces time and place

AIMS: To write longer narrative compositio s
To write creatively and imaginatively

To encourage students to draw upon perscial experiences and
associations for composition ideas

EMPHASIS : The teacher should reinforce the skills of narrative writing
cmphasized in the seventh grade.

INSTRUCTTONAL
MATERIALS Composition: Models and Exercises 9, Lesson 12 (pp. 80-85)

SUGGESTLONS : In a narrative, the writer wants his reader to appreciate the
full ¢ffect of the events he decides to include. e, therefore,
presents details that make the events colorful and interesting
for the reader. He tries to use details that will bring to life
the characters, the actions, and the setting of the story.

Using the narrative found on page 80 of Composition: Models
and Exercises 9, have the students sclect details of setting
which have helped increase reader interest., After this dis-
cussion, the student should use pages 84 and 85 and develope
scetting details for the situations which are explained on these
pages.
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ORAL AND WRITTEN COMPOSITION: WRITING DIALOGUE
NARRATIVE
SKILLS: Writing dialogue

1. Natural and lively
2. No more than two or three characters
3. Informational

AIMS: To write longer narrative compositions
To write creatively and imaginatively
To encourage students to draw upon personal experiences and

associations for composition ideas

EMPHAS1IS: The teacher should reinforce the skills of narrative writing
emphasized in the seventh grade.

INSTRUCTIONAL
MATERIALS: Composition: Models and Exercises 9, Lesson 13 (pp. 86-92)

English 9, Chapter 1 (pp. 2-10)

SUGGESTIONS : The teacher should have students review elements of dialogue
which were stressed in grade seven and reinforced in grade eight.
One major point which could become a part of the review is il-
lustrated by English 9, pages 2-10. Anyone who speaks has dif-
ferent levels of speaking. A review of this idea in relation
to the character and situation involved in a story will be bene-

I ficial to the student.

If further practice is needed in this area, the student should
use the exercises in Composition 9, pages 91-92.




ORAL AND WRITTEN COMPOSITION:

NARRATIVE

SKILLS:

AIMS:

EMPHASIS:

INSTRUCTIONAL
MATERTALS:

SUGGESTIONS :

11

DEVELOPING THE CHARACTER SKETCH

Developing the character sketch:
1. Physical

2, Personality

3. Thoughts and feelings

To write longer narrative compositions

"To write creatively and imaginatively

To encourage students to drzw upon personal experiences and
associations for composition ideas

The teacher should reinforce the skills of narrative writing
emphasized in the seventh grade.

Composition: Models and Excrcises 9, Lesson 25 (pp. 178-183)

The writer wants to bring to life the character(s) in a story.
Without this, he has a series of flat statements lacking the
color and interest to attract the reader. Care must be taken
to maintain the proper balance with character developuent,
plot or conflict, and the setting of a story.

The writer cannot develop characters unless he "knows" them,
The following exercise may be beneficial before the student
attempts to develop chatacters within a story. The student
should give all necessary information about the character, such
as name, age, occupation, height, and weight. Then the student
selects two or three traits that he thinks are most outstanding
and develops specific incidents about these. If these two
areas are developed carefully, a reader should also "know" the
characters.

<4
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ORAL AND WRITTEN COMPOSITION: SPECIFIC DETAILS
DESCRIPTIVE
SKILLS: Selecting details and making them specific

AIMS:

EMPHASIS:

INSTRUCTIONAL
MATERIALS:

SUGGESTIONS:

To review paragraph clements relating to descriptive writing
To write creatively and imaginatively
To write longer descriptive compositions

To encourage students to draw upon personal experiences and
associations for composition ideas

The teacher should reinforce the skills of descriptive writing
emphasized in the eighth grade. After the student has shown pro-
ficiency in writing a one-paragraph description, the skills for
writing the longer descriptive theme should be taught.

Composition: Models and Exercises 9, Lesson 6 (pp. 4-44, 45-49)
Macmillan English Series 9 (pp. 140-147, 157)
English 9 (pp. 253-256, 314-319)

Since the goal of descriptive writing is to create a clear pic-
ture or ‘impression, the student must depend upon his ability to
observe and then to convey his observations in writing. There-
fore the student has to decide which details of observation to
include and which to leave out. After the details have been
selected, the writer tries to make them as specific and vivid
as he possible can. The teacher may have the students write a
description of a scene in which a vehicle (a train, a plane, or
a sailboat) is the central object. Another possible assignment
could involve a composition describing a person who has made a
strong impression on the writer. These short assignments could
be used primarily for reviewing this skill of descriptive writ-
ing, or they could be combined with some of the other skills
which follow,

25
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ORAL AND WRITTEN COMPOSITION: SENSORY DETAILS
DESCRIPTLIVE
SKILL: Using sensory details: sound, saell, touch, taste, and sight

AIMS:

EMPHAS 1S :

INSTRUCTIONAL
MATERIALS :

SUGGESTIONS :

To review paragraph elements relating to descriptive writing
To write creatively and imaginatively
To write longer descriptive compositions

To encourage students to draw upon personal experiences and
associations for composition ideas

The ceacher should reinforce the skills of descriptive writing
cuphasized in the cighth grade. After the student has shown
prolicicncy in writing a one-paragraph description, the skills
for writing the longer descriptive theme should be taught.

Composition: Models and Exercises 9, Lesson 8 (pp. 50-54)
Macmillan English Series 9 (pp. 152-154, 157)
English 9 (pp. 285-294)

Sensory details are those which appeal to the reader's senses

of sight, sound, smell, taste, and touch. In trying to create
vivid sensory impressions, the student must be especially care-
ful about his choice of words. He must attempt to use words
which will bring about a sensory response from the reader. The
teacher must remind the student that in all areas of composition
it is important to write with a specific audience in mind. Sev-
eral suggestions for paragraph assignments in this area of
descriptive writing are given in Composition 9, page 54.
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ORAL AND WRITTEN COMPOSITION: ARRANGING DETAILS
DESCRIPTIVE
SKILLS: Arranging details

AIMS:

EMPHASIS:

INSTRUCTIONAL
MATERIALS :

SUGGESTIONS:

1. Setting
Appearance
Activity

w N

To review paragraph elements relating to descriptive writing
To write creatively and imaginatively

To write longer descriptive compositions

To encourage studénts to draw upon personal cxperiences and

associations for composition ideas

The teacher should reinforce the skills of descriptive writing
emphasized in the eighth grade. After the student has shown
proficiency in writing a one-paragraph description, the skills
for writing the longer descriptive theme should be taught.

Composition: Models and Exercises 9, Lesson 6 (pp. 43-44)

The Macmillan English Series 9, Chapter 7 (pp. 148-149, 157)

An important skill of descriptive writing is the arranging of
selected details in an orderly way. 1n addition, the reader
must be aware of what that order is. It is possible that the
student could arrange the details by setting, by appearance,

or by activity, or h¢ could use combinations of these. For
example, a student wants to describe the YMCA building in Roch-
ester. e may include in his paragraph just the details which
describe the setting of the building. Or he may choose the
details which conceutrate on the appearance of the building it-
self. A third choice the student writer has is to describe the
activity that he sees around or throughout the building. In one
paragraph the student could combine all three areas, or he could
expand his composition by devoting an entire paragraph to each

area.
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ORAL AND WRITTEN COMPGSIT1ON: LOCATING DETAILS
DESCRIPTIVE .
SKILLS: Locating details

AIMS:

EMPHASIS:

INSTRUCTIONAL
MATERIALS:

SUGGESTIONS:

1. Stationary point of view

2, Moving point of view

To review paragraph elements relating to descriptive writing
To write creatively and imaginatively

To write longer descriptive compositions

To encourage students to draw upon personal experiences and

associations for composition ideas

The teacher should reinforce the skills of descriptive writing
emphasized in the eighth grade. After the student has shown
proficiency in writing a onc-paragraph description, the skills
for vriting the longer descriptive theme should be taught.

Composition: Models and Exercises 9, Lesson 9 (pp. 55-59)
English 9 (pp. 307-314)

Closely related to the skill of arranging details is the area

of locating details. In other words, the writer must establish
the point of view from which the details are described. One
view is stationary or fixed and the other is moving. For ex-
ample, the student may describe a view from a window, from the
top of a hill, or from the top of a tall building. This, then,
would be the stationary point of view. With the moving point

of view, the student could actually indicate that he is describ-
ing something from a moving automobile (or other means of trans-
portation), or he could describe a scene as he would come upon
it in walking down a street or through a forest. It is import-
and that the student tries to create a clear picture of the
scene in his reader's imagination.
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ORAL AND WRITTEN COMPOSITION: PICKING A TOPIC
EXPOSITORY
SKILLS: Picking a topic

AIMS:

EMPHAS1S:

INSTRUCTIONAL
MATERIALS:

SUGGESTIONS:

To realize the need for factual composition
To formuiate objectives for a specific assignment

To locate appropriate material for achicving the objectives

Expository composition is stressed in the ninth grade. Major
concentration is on the one-paragraph composition with some
exposure to the longer work,

The Macmiilan English Series 9, Chapter 53 (pp. 104-105, 110-111,
185-186)

SRA Lesson 1

"The Five Steps in Writing a Composition," filmstrip

from Techniques of Paragraph Writing series

Writers should use topics that are familiar to them, appropriete
te the audience, and limited in scope. To some, this is done
with little cffort, while others must work to develop this

ta lk‘nt 3

One practice is to take topics like the following and narrow
them so that they can be developed in single paragraphs:
Brave Deeds

People [ Admire
A Good (or Bad) lelevision Commercial
Highway Traffic
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ORAL AND WRITTEN COMPOSITION: CONTROLLING THE IDEA

EXPOS ITORY

SKILL; Controlling the idea

AIMS: To develop a usable order for the material
To establish the main ideas of the composition
To write the ideas clearly and effectively, applying the mechan-
ics of svntax and usage
To keep constantly in mind the controlling idea of the compo-
sition

EMPHAS IS - Expository composition is stressed in the ninth grade. Major
concentration is on the one-paragraph composition with some
vXxposure to the longer work.

INSTRUCTIONAL

MATERIALS: Composition: Models and Exercises 9, lesson 15 (pp. 107-112)
The Macmillan English Sceries 9, Chapter 5 (p. 105)
SRA, Lesson 2
"The Five 5teps in Writing a Composition,"” filmstrip
from Techniques of Paragraph Writing series

SUGGESTIONS : The student could choose one of the topics from the previous

section or one of his own. He should list several ideas which
pertain to this topic. Then he should study the list and delete
any idea that is not directly related to the developing of the
topic.

I[f some students need additional practice in this area, other
assignments can be made,
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ORAL AND WRITTEN COMMUNICATION: TOPIC SEMTENCE
EXPOSITORY
SKILL: Devising a topic sentence

AIMS:

EMPHASIS:

INSTRUCTIONAL
MATERIALS:

SUGGESTIONS:

To estatlish the main ideas of the composition

To state the controlling idea in the form of a topic sentence

Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
exposure to the longer work.

Composition: Models and Exercises 9, Lesson 2 (pp. 8-13)
The Macmillan English Series 9, Chapter 5 (pp. 102-104)
SRA Lesson 3

"The Patterns of Paragraphs," filmstrip from Techniques of
Paragraph Writing series

From the list of ideas set down under 'Controlling the Idea,"
the student should develop a topic sentence which is limited
enough to express the main thought of the complete paragraph.
Since most writzis tend to place the topic sentence at the
beginning =i the paragraph, most of the class work should con-
centrate on this, Some works should have the topic sentence
at the end of the paragraph.

Most of the instructional materials have similar exercises
which can serve for additional work.
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ORAL AND WRITTEN COMPOSITION: SUFPORTING MAIN IDEAS WITH FACTS
EXPOS ITORY

SKILL: Supporting main ideas

AIMS: To support the main ideas through the use of facts, reasons,

incidents, or examples

EMPHASIS: Expositorv composition is stressed in the ninth grade. Major
‘ concentration is on the oue paragraph composition with some
] exposure to the longer work.

INSTRUCTI10ONAL
‘ MATERIALS: Composition: Models and Excreises 9, Lesson 3 (pp. 15-17)
The Macmillan English Series 9, Chapter 5 (pp. 112-113)

SRA Lesson 4

' "Patterns of Paragraphs," fiilmstrip from Techniques of Paragraph
' Writing serivs

SUGGESTIONS:  The student should work out "The Writer's Craft," pages lé and
17, Compositrion 9,

He should choose a new topic which lends itselfi to being devel-
oped using facts and state several of those facts in complete
sentences. He must concentrate on being specific,

The student should create a serivs of topre sentences which
can be developed using facts:
Our country is rich in a varicvty of climates.
We take tor pranted todav many vonvenicnces which were
unkuowa fiity vears .o,
The American public is Jdoepl. interested in sports events,

Q | 32
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ORAL AND WRITTEN COMPOSITION: SUPPORTING MAIN IDEAS WITH EXAMPLES
EXPOSITORY
SKILLS: Supporting main ideas

AIMS:

EMPHASIS:

INSTRUCTIONAL

MATERIALS:

SUGGESTIONS :

To support the main ideas through the use of facts, reasons,
incidents, or examples

Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
exposure to the longer work,

Composition: Models and Exercises 9, Lesson 3 (pages 17-19)
The Macmillan English Series 9, Chapter 5 (pp. 114-115)

SRA Lesson 4

"“Patterns of Paragraphs,
graph Writing scries

" filmstrip from lTechnigues in Para-

The student sbould work out "The Writer's Craft," pages 17-19,
Composition ©,

He could choose a new topic which can be developed by examples
and state several of those examples in complete sentences., He
should continue to concentrate on the specific.

He could create a series of topic scntences which can be de-
veloped using examples:
Many of our words are derived from the language of the Amer-
ican Indian. ' :
Space flight is no longer a wild dream.
You can expect the worst from a summer thundorstorm.
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ORAL AND WRITTEN COMPOSITION: SUPPORTING MAIN IDEAS WITH REASONS
EXPOSITORY
SKILLS: Supporting main ideas

AIMS:

EMPHASIS:

INSTRUCTIONAL
MATERIALS:

SUGGESTIONS:

To support the main ideas through the use of facts, reasons, in-
cidents, or examples

Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
exposure to the longer work,

Composition: Models and Exercises 9, Lesson 3 (pp. 21-23)

The Macmillan English Seties 9, Chapter 5 (pp. 113-114, 121-122)
SRA Lesson 4 ‘

"Patterns of Faragraphs," filmstrip from Techniques of Para-
graph Writing scries

The student should work out "The Writer's Craft," pages 21-23,
Composition 9,

He should choose¢ a new topic which can be developed with reasons
and specifically state each reason in a complete sentence,

He could create a series of topic sentences which can be devel-
oped using reasons:
Citizens should “(or should not) own and possess hand guns.
English should (or should not) be a required course in
high school,
It is very important that a person learns good manners.
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ORAL AND WRITTEM COMPOSITION: COHERENCE
EXPOSITORY TIME ORDER
SKILLS: Developing coherence through time order

AIMS:

EMPHAS LS. Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
exposure to the longer work.

INSTRUCTIONAL

MATERIALS: Composition: Models and Exercises 9, Lesson 4 (pp. 29-31)
Macmillan English Series 9, Chapter 5 (p. 106)

"The Maiu Parts of a Written Composition," filmstrip from Tech-
niques of Paragraph Writing series

"The Body of a Written Composition," filmstrip from Techniques
of Paragraph Writing series

SUGGESTIONS : Arranging details in time order or chronological order is a

skill introduced and emphasized in the seventh grade with nar-
rative writing, It is further developed on the eighth grade
level in the arca of descriptive writing. It therefore is no:
ncecessary to spend much time reviewing this. If the teacher
feels that some review is vital, he could use "The Writer's
Craft," Composition 9, page 29. An excellent paragraph model
regarding time order is found on pages 28-29 of the same ref-
ervnce, Macmillan 9, page 106, could also be used for this
review.
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ORAL AND WRITTEN COMPOSITION: COHERENCE
EXPOSITORY ORDER OF IMPORTANCE
SKILL: Developing coherence through order of importance

AIMS:

EMPHAS1S: Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
exposure to the longer work,

INSTRUCTIONAL

MATERIALS: Composition: Models and Exercises 9, Lesson 4 (page 30)

SUGGESTIONS: Students in grades seven and eight haie already been introduced

to this skill and have received much practice in the utilization
of it. Again, if the teacher feels there is a need for reviewing
this area, he could use the model and "The Writer's Craft" from
page 30 of Composition 9.
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ORAL AND WRTTTEN COMPOSITION: - COHERENRCE

EXPOSITORY

SKiLL:

ALMS:

EMPHASIS:

INSTRUCTIONAL
MATERIALS:

SUGGESTIONS -

SPATIAL ORDER

Developing coherence through spatial order

Expositorv composition is stressed in the ninth grade, Major
concentration is on the one paragraph composition wvith some
exposure to the longer work.

Composition:; Models and Exerciscs 9, Lesson 4 (pages 24-26)

Macmillan Enplish Serivs 9, Chapter 5 (page 106)

"The Main Parts of a Written Composition,” filmstrip from Tech-
niques of Paragraph Writing sceries

"The Body of o Written Compasition 1ilasirip from Techniques of
Paravraph Writing series

[f additional review in this skill is necuessary, the teacher
could us¢ Macmillan 9, page 106, or Composition Y, pages 24-26,
The latter reference gives models to guide students,
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ORAL AND WRITTEN COMPOSITION: COHERENCE

EXPOSITORY
SKILLS:
AIMS:

' ENPHAS LS :

INSTRUCTIONAL
MATERIALS :

SUGGESTIONS :

ERIC]
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COMPARISON

Developing coherence through comparison

Expository composition is stressed in the ninth grade, Major
concentration is on the one paragraph composition with some
cxposure to the longer work.,

Composition: Models and Exercises 9, Lesson 4 (pp. 31-32)
Lesson 17 (pp. 118-120)

English 9 (pp. 257-258)

The Macmillan English Series 9 (pp. 117-119)

SRA Lesson 7

"Patterns of Paragraplis,'
graph Writing scries

' filmstrip from Techniques of Para-

Students on the ninth grade level should have several oppor-
tunities to write compositions involving comparison. Para-
graphs of comparison whichinvolve the likenesses of things will
receive primary stress at this level, but the paragraph of con-
trast or differences should be studied also.

The teacher could present a list of paired items. Students
could develop point-by-point a list of comparisons (likenesses) .
Then they could write a paragraph which contains the comparisons
written in sentences.  Topics such as the following could be
used:

A Russian cosmonaut and an American astronaut

Men drivers and women drivers

Radio commercials and television commercials

Another area which can be troublesome to some writers concerns
the details themselves.  Are they of approximately the same val-
we?  Are they inserted into the paragraph in the proper order?
The student could read various paragraphs to sece that one side
of a comparison is not emphasized more than the other. Also a
review of the other areas of cohercence will remind the writer of
the need to arrange the details in their proper order.

English 9 has some interesting work involving similes which are
povtic forms of comparisons. Many prose sentences can tollow
this construction which can add varicty to the comparison para-
graph. The method presented on page 258 provides an idea which
is easy to follow and deveiops comparisons uickly. After a
writer learns to create comparisons easily and effectively, he
will be able to write paragraphs presenting comparisons in a
variety of sentences,
39
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ORAL AND WRITTEN COMPOSITION: COHERENCE

EXPOSITORY CONTRAST
SKILL: Developing coherence through contrast

AIMS:

EMFHAS1S :

INSTRUCTIONAL
MATERIALS :

SUGGESTIONS :

ERIC

Aruitoxt provided by Eic:

Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
exposure to the longer work.

Composition: Models and Exercises 9, Lesson 4 (pp. 31-32)
Lesson 17 (pp. 118-120)

SRA Lesson 7

Macmillan English Series 9, Chapter 5 (pp. 117-119)

"Patterns of Paragraphs," filwmstrip from Techniques of Paragraph

Writing series

Students on the ninth grade level should have several opportun-
ities to write compositions involving contrast. Although
teachers will stress the importance of showing how things are
similar (comparison), they should also emphasizc how objects or
people are different. 1Iuitially, students should be given prac-
tice in writing paragraphs of contrast separately from those of
comparison. Since most of the writing at cthis level is one
paragraph in length, students will be unable to utilize cffec-
tively both the skills of comparison and contrast in one assiun-
ment .

Later when their compositions are expanded to three and five
paragraphs, students will find it feasible to combine the skills
into one longer composition. From the point of organization, two
patterns could be observed by the student in writing his compo-
sition of contrast. In one pattern the writer discusses separ-
ately each subject to be contrasted. The other possible pattern
is a point-by-point contrasting, showing how the two subjects are
different on the same point.

In Lesson 17, Composition 9, page 120, the teacher will find some
examples of pairs of items which can be contrasted. Some of the
ideas and suggestions made in "The Writer's Craft" apply direct-
ly to using contrast.

The Macmillan 9, page 119, has an exe2llent list of subjects to
be contrasted, plus numerous possible assignments for separate
compositions of contrast and combined compositions of comparison
and contrast. The teacher may want to remind students that this
type of writing will be used quite often in answering essav-type
questions.
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ORAL AND WRITTEN COMPOSITION: USING TRANSITIONAL WORDS
EXPOSITORY

SKILLS: Using transitional words and phrases

AIMS: To use transitional words or phrases in moving smoothly from
one sentence to another or from one paragraph to another

EMPHASIS : Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
exposure to the longer work.

INSTRUCTIONAL

MATERIALS: Composition: Models and Exercises 9, Lesson 5 (pp. 34-36)
The Macmillan English Series 9, Chapter 5 (pp. 107-108)
"Making Transitions in a Written Composition," filmstrip from
Techniques in Paragraph Writing series
"Patterns of Paragraphs," filmstrip from Techniques of Paragraph
Writing series ’

SUGGESTIONS : In order to be effective, compositions must be coherent. Sen-

tences must be carefully linked so the ideas or thoughts can
move smoothly from one sentence to another. Coherence can be
achieved in two ways: one, by writing the ideas in a logical
order, and two, by using words and phrases to tie the sentences
together. Such words or phrases are transitional. Excellent
lists of these are found in Composition 9, page 36, and Mac-
millan 9, page 107. A key point to remember regarding transi-
tional words or expressions is that they should be used only
when it is uecessary to make clear a specific relationship be-
tween ideas. Two excellent models dealing with this skill
arca are found on pages 34 and 35 in Composition 9.
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ORAL AND WRITTEN COMPOSITION: CLINCHER S ENTENCE
EXPOSTITORY
SKILL: Utilizing a clincher sentence

AIMS:

EMPHASIS:

INSTRUCTIONAL
MATERIALS:

SUGGESTTIONS :

To tie the composition ideas together through the use of a
clincher sentence or a summary sentence

Expository composition is stressed in the ninth grade. Major
concentracion is on the one paragraph composition with some
exposure to the longer work.

Composition: Models and Excrcises 9 (pp. 13-14)
The Macmillan English Series 9 (pp. 108, 110-112, L15-124)

"The Conclusion of a Written Composition," and "Pottrerns in
Paragraphs,'" filmstrips from Techniques of Paragraph Writing
series

One of the most effective wavs to end a one paragraph compo-
sition is to use a clincher sentence, a concluding sentence de-
signed to summarize or clinch the main idea of the paragraph.
On pages 13 and 14 of Composition 9 the teacher will find two
models involving the use of the clincher sentence. Use of

"The Writer's Craft" and "Now You Try It" is optional; however
they do provide worthwhile opportunities for practice in this
skill arca. Additional examples and exercises for the clincher
sentence are found in Macmillan 9, pages 110-112, When the
teacher moves some or all of his students from the one para-
graph to the three or five paragraph composition, the clincher
sentence becomes a paragraph in itself. The teacher must con-

vey to his students the importance of this skill in expository
writing.
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ORAL AND WRITTEN COMPOSITION: WRITING EFFECTIVE TITLES

EXPOSITORY

SKILLS: Writing effective titles

AIMS:

EMPHASIS: Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
exposure to the longer work.,

INSTRUCT IONAL

MATERIALS: SRA (pp. 17, 19)

SUGGESTIONS: Most composition assignments will require a title which will
give the reader an idea of what the exposition is about and
which will stir his interest. When these titles can be de-
vised or what kinds of titles can be written will be deter-
mined by the student, depending upon his inventiveness or
imaginativeness and the nature of the assignment. The import-
ance of writing titles is emphasized in almost all sources of
information on exposition.
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ORAL AND WRITTEN COMPOSITION: PROCESS PARAGRAPH
EXPOSTTORY

SKILLS: Writing the process paragraph

ALMS: To write compositions cexplaining a process

EMPHAS IS : Expository composttion ts stressed in the ninch grade. Major

concentration is on the one paragraph composition with some
exposure to the longer work,

INSTRUCTIONAL
MATERIALS: Composition: Models and Exerciscs 9, Lesson 16 (pp. 113-117)
The Macmiilan Fnglish Series 9 (pp. 125-133)

SUGGEST1ONS : The process of cuchanging cxplanacions is continuous. Without
this sharing, progress would be slow., If a writer learns how
to write good, clear explanations, he will learn how to read
and toll explanations more effectively and intelligently.

Page 130, Macm llan 9. will provide guides for explaining how

ta do something.,  Combining a discussion of these with the doing
of excrcise € on page 131 will establish a method which is work-
able.

Another excrcise could invelve the writer providing the topic

and developing the steps of explanation. This should be a topic
with which the writer has a Liigh degree of familiarity., It would
then be possaible for the teacher to assign topics with which the
writer is untami hiar.  This would require research before the
writer could develop the steps of explanation, This will be nec-
vssary when ciplaining how something works. To tell all steps
accuratcly and completely, the writer will need to do research.

An oral excrcise which could be developed at this time would be
the demonstratien speech. The guides for developing the written
paper sill scrve as guides for the speech to insure complete
coverage of the topre.  The best speeches will be those whose
subject is simple and somewhat familiar to the speaker. Some
hazards do ¢xist and the students need to be reminded of these.
The student should always practice the speech using the actual
materials as plamed for the class presentation. If his speech
involves other people, he should practice with them. He should
watch the scope and development of his topic. It should not be
too great nor should it be teo difficult to understand.

14




EXPOSITORY

SKILLS:

AIMS:

EMPHASIS:

INSTRUCTIONAL
MATERIALS:

SUGGESTIONS:

53

ORAL AND WRITTEN COMPOSITION: WRITING ABOUT LITERATURE

Writing about literature - fiction

Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
exposure to the longer work.

Composition: Models and Exercises 9, Lesson 28 (pp. 205-218)

Throughout a school year, students are frequently asked to
write compositions based upon literary selections they have
read. In these compositions students must apply the skills
they have studied and used in earlier lessons on expository
writing. The teacher may want to expose all students to the
model story in Composition 9, pages 206-216, and use the ma-
terials under "Writing About 'Masculine Protest'' and '"Now

You Try It." If the model is not satisfactory, any suitable
short fiction selection could be used, At this point, the
teacher might ask the students to write a composition about a
story they have read recently. 1In addition, the teacher might
combine an oral presentation of this assignment with the actual
writing of the composition. If this is done, students should be
reminded of the fundamentals of speaking which might need re-
viewing at this time.

Writing about fiction certainly includes writing book reports.
This will be discussed under that heading later in this guide.
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ORAL AND WRITTEN COMPOSITLON: DIRECTIONS PARAGRAPH
EXPOSITORY
SKILLS: Writing the directions paragraph

ALS

EMPHASIS:

INSTRUCTIONAL
MATERIALS:

SUGGESTTIONS :

To write paragraphs giving directions

Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
exposure to the longer work.

The Macmillan English Series 9 (pp. 126-127)

Often an individual asks or is asked for directions on how to
go from one place to another. The frustrations which sometimes
develop because of poor directions can be eliminated with practice.

The student should become familiar with the statements on page
126 in Macmilian 9. These offer suggestions which apply both
to the stranger who is lost and to the local personage who is
temporarily mixed up. These statements will suggest exercises

that can be worked on besides those listed below.

Statement F on page 127 in Macmillan 9 is a good group exercise.
For a short time students in pairs could follow the idea of
asking directions about places within the community.

Parts C and D on page 127 in Macmillan 9 will be good practice
to test the attention given to neighborhood landmarks. The

lesson could be expanded to include the labeling of landmarks
on mags.

An oral exercise could be the culminatior of this study. The
tcacher could place the names of several locations in tecwn and
use these for spcech topics. As a student is called, he selects
a location and tells the class how to get there from school.
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ORAL AND WRITTEN COMPOSITION: NEWS PAPER PARAGRAPH
EXPOSITORY
SKILIS: Writing the newspaper paragraph
AIMS: To write newspaper paragraphs utilizing the five W's of newswriting
EMPHASIS: Expository composition is stressed in the ninth grade. Major

INSTRUCTIONAL
MATERIALS:

SUGGESTIONS:

concentration is on the one paragraph composition with some
exposure to the longer work.

Composition: Models and Exercises 9, Lessons 21 and 22
Englishi 9, Chapters 3 and 10 (pages 182-186)
The Macmillan English Serics 9, Chapter 3 (pp. 79-91)

Filmstrips: News britii scrices

One source of literature available in almost every student's
home is the newspaper. Although the tcacher may not want to
engage his students in an extensive study of the newspaper, he
will find it beneficial to have students do some newswriting.

The skills of writing news stories have been introduced in eighth
grade as a different form of narrative writing. A review of the
five W's of the news paragraph and an actual assignment of writ-
ing a news paragraph and an actual assignment of writing a news
story may bhe nccessary before going to newswriting which involves
exposition, Review materials are found in Chapter 3 of English 9.
In addition, the four filmstrips of the News Writing series may
be used to supplement those review materials or displace them.

Many arcas of expositive writing can become sources for the
editorials of a newspaper. For example, if a student writes a
composition explaining the process of the political system in
America, he could use all or part of it as an editorial. All
skills of exposition must be utilized in writing editorials.
Perhaps Lessons 21 and 22, Composition 9, would be helpful in
this area, even though therc is no specific reference in either
one to newspaper editorials.

a8
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ORAL AND WRITTEN COMPOSITION: WRITING LETTERS
EXPOSITORY
SKILLS: Writing letters

l. Condnlence

2. Congratulation

3. Get well

4, Formal acceptance or regret

AIMS: To compose letters of condolence, congratulation, get well, and
acceptance or regret

EMPHASIS: Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
exposure to the longer work.

INSTRUCTIONAL
MATERIALS: The Macmillan English Series 9 (pp. 160-165)
Letters for All Occasions (pp. 63-110)
' Shefter's Guide to Better Compositions (pp. 231-252)

SUGGESTIONS : The four letters emphasized in ninth grade are condolence, con-
I gratulation, get well, and formal acceptance or regret. Ob-
viously, with training comes perfection. The student must write
these in a variety of situations to become knowledgeable in
i therr use.

Condolence - The tone should be friendly, with dignity. The let-
‘ ter should be sincere and brief. No one can explain specifically

how to write this letter. 1f the writer applies sincere thought ,
tact, and understanding, he will express his thoughts satisfact-
orily.

Congratutation - Such letters must be genuine and sincere. The
writer should counsider the occasion and the feelings the other

person has at this time. To be cffective, this letter must be

written promptly.

Get well - The get well note is more effective than the card
because it shows that the writer cares cnough to give the mes-
sage the personal touch. The writer should tell the receiver
that he is missed but should uwot dwell on his illness.

Formal acceptance or regret - The term "formal" indicates ex-
actly the form and tone this letter must take. The acceptance
or regret must be typed and only the most formal language is to
be used. The writer should make sure that the vital information
is repeated. The teacher should secure an example to present to
the class.

Q 415)
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ORAL AND WRITTEN COMFOSITION: WRITING THE LIBRARY PAPER
EXPOSITORY
SKILLS: Writing the library paper

AIMS:

EMPHAS IS :

INSTRUCTIONAL
MATERTALS :

SUGGESTIONS :

l. Reviewing the library, emphasizing reference materials

2. Reviewing elements of the expositive paragraph, such as
picking and narrowing the topic

. Taking notes

+ Organizing materials

. Writing the report

W W

To learn t> write a library paper

Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
cxposure to the longer work.

Macmillan 9, Chapter 10 (pp. 184-204)

Writing the Research and Term Paper

Shefter's Guide to Better Compositions (pp. 253-284)

English 9 (pp. 155-167)

"Outlining a Written Composition," filmstrip from Techniques of
Paragraph Writing scries

[

Most junior high students are frequently asked by teachers in
both academic and non-academic areas to write reports. Too often
the assignment is made without giving consideration to the proper
method of accomplishing the task. On the seventh and eighth
grade levels, emphasis in this area has been primarily on the
report using cne or two sources for the information. In ninth
gradc, the emphasis is expanded to include a bibliography of
several sources. In addition, students must be encouraged to

use different types of reference materials as sources.

Before the students begin working on the library paper, it is
imperative that the teacher review the library with emphasis
being placed on reference materials. The teacher may want to
have the students in the library during this time of reviewing;
however, it is nct necessary. Special consideration should be
given to The Reader's Guide to Periodical Literature, a refer-
ence tool seldom used correctly by students.

It is important that students are given specific instructions

in the skills needed for writing papers. First of all, students
should become familiar with note-taking. Note cards should be
used; however, because thc emphasis is on a short library paper,
perhaps students could take notes on regular sized notebook paper.
They will find some information on this skill area in Macmillan 9
Chapter 10, pages 193-195, Additional information can be found

o0
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in Writing the Research and Term Paper, pages 25-29, and in

Shefter's Guide to Better Compositions, pages 263-265.

After the sources have been read and appropriate notes taken,
the student must organize his material. An outline should be
made after the student has carefully looked over his notes and
has grasped the main points of his paper. Information on out-
lining is found in Macmillan 9, Chapter 10, pages 197-199; in
Writing the Research and Term Paper, pages 29-33; and Better
Compositions, pages 265-272. It is recommended that in junior
high the topic outline be emphasized. (It is important to point
out to students that it is not always necessary to compile an
outline before writing.)

After the student has examined a subject, collected the essential
material, and made an outline, he ready to write the report. The
outline serves as a guide. During the interim period between the
assigning of a paper and the writing of it, the teacher should
revicew as thoroughly as necessary the elements of expositive
writing. Information on the rough draft, revision, final copy,
and bibliography can be found in the reference books mentioned
earlier in this section.

51
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ORAL AND WRITTEN COMPOSITION: ESSAY~-TYPE ANSWERS
EXPOSITORY
SKILLS: Writing essay-~type answers

AIMS:

EMPHASIS:

INSTRUCTIONAL

MATERIALS:

SUGGESTIONS:

To learn the concepts and skills involved in ansvering essay-
type questions

Expository composition is stressed in the ninth grade, Major
concentration is on the one paragraph composition with some
exposure to the longer work,

Shefter's Guide to Better Compositions (pp. 198-230)

The teacher should give as many essay tests as possible, This

is especially imperative in connection with the literature.

The questions devised should provide students with opportunities
to express their own opinions or views. However, this freedom
should not be allowed to the point of encouraging irrelevant or
speculative answers. 'Creative" writing should not be encouraged
in an essay test.

Students should be carefully instructed in the concepts and
skills involved in answering essay test questions.

l. Meet the requirements of the question. Address yourself
to the problem presented, Don't simply retell the story.

2. Show familiarity with the piece of literature under dis-
cussion,

3. Demonstrate the power to judge and to generalize with clear-
ness and forcefulness of expression.

4. Use specific references in support of statements made.

5. Shew adequate technique of composition.
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ORAL AND WRITTEN COMPOSITION: BOOK REPORTS
EXPOS ITORY
SKILLS: Writing book reports

AIMS:

EMPHAS 1S :

INSTRUCTIONAL
MATERIALS:

SUGGESTIONS:

To write effectively reports based on books from the. student's
independent reading list,

Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
exposure to the longer work.

English 9 (pp. 429-432) :
Shefter's Guide to_Better Compositions (pp. 222-227)

Book reports are of value to the writer of the report. They
help to fix his ideas about the hook and to prepare him for
more challenging reading.

If possible, reports could be correlated with the literature
or writing being studied, Impromptu writing from the stud at's
reading list is recommended rather than assigned book reports.

This is another '"made to order" occasion for an oral exercise.
The same inventiveness and originality that is applied to the
writing should be applied to the oral work.

Book reports can be based on topics such as the following:

1. Contrast the major character as he is at the beginning and
at the end. 1Is the change believable?

2. Contrast two major characters.

3. Discuss the plot of the story or novel as fresh, commonplace,
or stercotyped.

4. Discuss the contribution the subject of a biography has made
to his world.
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ORAL AND WRITTEN COMPOSITION: ORAL TPRESENTAT IONS

AIMS:

EMPHAS IS :

INSTRUCTIONAL
MATERIALS:

SUGGEST IONS :

EXPOSITORY
~ SKILLS: Making oral presentations

to organize and make oral presentations

Expository composition is stressed in the ninth grade. Major
concentration is on the one paragraph composition with some
exposure to the longer work, :

English 9 (pp. 4-14)

Macmillan 9 (pp. 206-214)

The person vho can speak well in a group commands a great amount
of respeet, I he has good ideas and presents them clearly and
interestinaly, others will begin to allow this person to assume
many ol the duties of leadership.

Even though people begin talling before writing, it is difficult
to become a good speaker. The preparation must be done before
the speech is given, and a speaker cannot make changes and re-
visions as he is talking. Also to be impressive, the speaker
must use a vocabulary and language which is mature and compli-
cated. The rule stated on page 207 in Macmillan 9 should be
the guide for all speakers: "Prepare carefully what you have
to say, and think bcefore you speak."

There have been references placed in this guide in other sections
which are oral e¢xercises. Thesc should not be the only work in
the speech arva. Some time needs to be devoted to studying
speech technique or delivery and to preparing and giving formal
speceches. Tt is best to be as inventive as possible when assign-
ing topics. Speeches such as the presenting of a new word or a
new invention will receive better attention from the class.

This would be a good place to use the demonstration speech.

Macmillan 9 presents good rules for delivery. These are short
and to the point. Some teachers may want to elaborate upon
some of these and will need additional information. Rather than
list a specific source, the teacher could refer to any of the
supplementary texts used in speech.

o1
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LANGUAGE

CONCEPT:

AIMS:

EMPHAS IS

INSTRUCTIONAL
MATERTALS

SUGGESTIONS :

73

S YMBOLISM

Language is symbolic.

To illustrate the understanding of symbols by creating a list
of commonly used ones

To illustrate the understanding of symbols by designing some

which represent concepts in other academic arcas

The teacher should review and reinforce material taught in the
seventh and eighth grades.

"lutroduction to the Study of Language," Minnesota Project
English Unit #7001 (pp. 9-10)

It might be worthwhile for the teacher te find out how clearly
students understand the concept of the symbol. To do this, he
might ask them to explain what each of the following stands for:
l. a flag 3. a dove &

2. a plus sign (+) 4, a green traific light

In the past the use of symbols was mainly reserved for definite
needs such as the barber shop and the church., Today, however,

not only arc concrete things popularized by symbols, but also
the abstract.

A good exercise to help students understand this would be to
have them create symbols for academic areas. These could be
symbols which represent the entire scope of an area or could be
limited to a single concept within that area. For example, an
arca of scicnce could be represented by crossed test tubes, a
lighted Bunsen burner, or a space vehicle,

ob
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LANGUAGLE :  GRAMMAR PHONOLOGY
CONCEPT : language is a svstoem.

AIMS:

EMPHAS IS :

INSTRUCT LONAL
MATERTALS:

SUGGEST1ONS:

To appiy the rules of phonology as nceded

The teacher should reinforce the elements of phonology which
have been presented on all previous grade levels.

The Roberts English Series: Complete Course (pp. 50-51, 72-76,
79-82, 83-86., 104, 107-108, 116, 190-194, 271-274)

English 9 (pp. 97-100, 405-408) Addison Weslev

The Macmillan English Series 9 (pp. 211-214)

The phonological components of the grammar involves the rules
needed to develop the sounds of the language. Some examples of
those rules aré consonant sounds, noun plurals, be + tense, and
vowel sounds. Information about and adequate practice in the
arcas of phonologyv can be found in the materials listed. It
should be clear, however, that phonology is not to be taught as
a unit, but rather in connection with other aspects of the
grammar.
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LANGUAGE: GRAMMAR SYILUAN

CONCEPT:

AIMS:
SMPHAS IS :
INSTRUCTIONAL

MATER1ALS :

SUGGESTIONS :

KERNEL SENTENCE PATTERNS

Language is a svstem.

To identify and construct the acceptable sentence patterns
which appear in written and spoken English

The teacher should review and reinforce arcas of the syntax in-
troduced and taught in the seventh and cighth grades. Some
arcas of the syntactic component must be introduced and taught
on the ninth grade level.

Complete Coursce (pp. 45-46, 52)

English 9 (p. 418)
Macmillan 9 (pp. 235-238)

It is important for tcachers to relate to students that sentences,
whether spoken or written, are developed within certain rigid
patterns. Some of these patterns (V-be, V , and V) have

been introduced and stressed on the scven[h and c1ght§ grade
levels, Two new patterns are introduced in ninth grade; one is
the verb of the become class (V. ) and the other is the verb
(V-mid) midway between verb transitive (V..) and verb-intransitive
(V.). Although the division of patterns used here is from the
Complete Course by Roberts, such patterns or modifications of
patterns exist in both English 9 and Macmillan 9. For example,
Roberts uses the V-mid pattern which is the V-have pattern in
English 9 and which is scemingly ignored by Macmillan 9. An-
other example is the V. pattern developed by Roberts. This is
absorbed by the 11nk1ng verb (V ) category in both English 9

and Macmillan 9. Teachers and sLudents ought to handle these
differences without any difficulty,.
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LANGUAGE:  GRAMMAR SYNTAX

CONCEPT :

ARMS:

EMPHAS1S.

INSIRUCTIONAL

MATERTALS -

SUGGESTIONS :

79

NOUN PHRASES

Language is a svstem.

1o identify and construct the phrase and clause elements in
sentences

The teacher should review and reinforce areas of the svntax in-
traoduced and taught in the seventh and eighth grades. Some
arcas of the syntactic component must be introduced and taught
n the ninth grade level,

Lnglish 9 (pp. 212-213, 414-417)

ﬂﬂgﬂlllﬂﬂ 9 (pr. 240-243, 249-257, 280, 353-354, 358-364, 370-
373, 450-452. 4067-470)

Complete Course (pp. 22-23, 37-40, 42-45, 72-76, 127-132, 560-561)

One of the twdy divisions of the kernel sentence is the noun
Fhrasc. This is concentrated work in grades seven and eight.
Therefore, most of the work can be done with short, refresher
units of cxamples.,

The determiner plus a noun is an area of cuphasis in the ninth

grade. Since this becomes complicated, the teacher should have

the students do work which presents this arca differently, For

example, work should include previously constructed noun phrascs |
and the students should create some of their own. Some refer- |
e¢nces to the determiner plus a noun are English 9, pages 414-

417; Macmillan 9, pages 240-242; and Complete Course, pages 37-40,

All teachers should develop some review excrcises related to
vach aspect of the noun phrase. Individual problcms will become
cvident in the usce of noun phrases. Students needing additional
practicce can use thesc for remedial work.

59




Q

ERIC

Aruitoxt provided by Eic:

81

LANGUAGE: GRAMMAR SYNTAX
VERB PHRASES

CONCEPT: Language is a svstem,

AIMS. To identify and construct the phrase and clause clementls in

sentences

EMFHASIS: The teacher should review and reinforce areas of the syntax
introduced and taught in the scventh and eighth grades. Some
arcas of the syntactic component must be introduced and taught
on the winth grade tevel.,

LNSTRUCT LONAL

MATERIALS : Complete_Course (pp. 20-21. 45-56, 66-70, 76-77, 81-87, 111-112.
134- 144, 158-171, 182-187. 462-464. 530-543)
English_ 9 (pp. 95-97, 192:206, 224. 263-205. 419)
Macmillan_ 9 (pp 257-269. 272-274. 305-308. 380 38L. 390-403)

SLEGGEST LONS: The development of the variaus verb phrases is related to the
development of the kernel sentence and noun phrase. While re-
tated to the othor two arcas, it is more involved and should
probably he stadired apart from rather than in concjunction with
the other teo areas.  Some of these verb phrases have been pre-
sentod an grades seven and eight (Vpe, Vp, and Vg). but, with
the addreion »f the various adverbials, it is necessary for the
students Loy be able to use cach verb phrase correctly. This
could roquire more time than is usually devoted to a reviecw area.

jecausc of s involvement with all verb phrases, the auxiliary
ts an tmportant atem and the understanding of it very necessarvy.
There are four parts to the auxiliary. One of them, the tense,
must be present in all verb phrascs. Concentrated study may be
necessary with this part since students tend to eonfuse tense
with time.  The other three, the modal, have plus the participle,
and be¢ plus -ing, are optional in verb phrascs and appear only
if a person uses them, Because this area has so many possiblc
combinations. the study time involved may be greater than with
the other arcas. After becoming famliar with the auxiliary,
the students should include its ideas when discussing other verb
phrascs. Complications could devetop if this is not done. As
the students create additional verb phrases. it would make more
sens¢ for them to include neun phrases so as (o have complete
sentences.,

During the study of the verb phrases, the teacher should have
presented Lhe adverps and adverbials, These will be better
understood if given as another step 1n development rather than
studving them apart f{rom verb phrascs Since these are optionat
additions to verb phrases. the students shhuld have ample work
with all forms of adverbs and not just with the single word,
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The charts on page 144 in the Complete Course show the uses of

the various adverbs. One exercise could be to develop sensible
constructions which jllustrate these charts., Another exercise
would be to have the students create formulas for sentences
such as NP + Present + BE + Run + ing + ADV-M. By exchanging
papers, the students can do a short exercise that has tested
them not only for understanding the forms but also for sensible
creations,

Since these areas are involved in most of the work that comes
during the rest of the year, students need to maintain skills
in working with verb phrases and adverbials., All teachers
should have some remedial work planned for each area to help
those students requiring it.

T e
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TRANSFORMATTONS ‘

Language 15 a svstem.

Toroapply the transTvrrmational rules to kernel sentences

The teacher should roview and reinforce arcas of the svntax in-
troduced and taught in the seventh and vighth grades Some
arcas of the svntactic component must be intradaced and taught
~un o the ninth grade level,

Complete Coarse (pp. 155164, 182-190 196-199, 211-217, 262-204

288-292  342-351. 368373, 396-398, 479.486. 339-541)
Englash 9 (pp. 25-206. 95-97 . las-147, 196-197, 202-205, 216.

223.234, 201-268. 272-283. 320 420)

All sintences that are not kernel sentences are transiorms.
These rosult from applving rules to the basic grammatical struc-
ture of sentonces These transformational rulos monst account
Por all additions to sentences, all doletions from sontences
and all repesitiming of words or phrases within sentences.
Transformations can be subdivided into tvo types:  single base
and doublc-base.  The single-base transformat 1an oporates within
the grammatical string of the single kernel sentence: the dyuble-
basc transthrmatton utitlizes the elements underlving two or more
kernel sontences

Frior to minth grade, students should have been given instruc-
tion and practice tn most of the single-base transfarmations
These nclude the ves-no question, the wh- question, the nega
tive. the passive, and the do transfarmations. The teacher
might find 1t beneficial to give a diagnostic test or reviow
worksheet ty determine the neceds of students in the above arcas
and then proceed to new single-base transformarions. Reviow in-
formation and practice in the four arcas previously mont oned
can be found tn both the Complere Gourse and Fnglish 9. The
termnology 1t both texts is the same.

Teachers will antroduce on this level two single-base transforma-
tions:  there and indireet object, Most students will frequent iy
speak and write sentences which begin with "there'; therefore
this will be familiar territory to them, 1t is important that
teachers instruct students on the limtations of this transforma-
tional rule, namely that all kernel sentences cannot become
"there" sentences. Teachers might find it easicr to have students
discover these limitations for themselves, It is not necessary to
place t2o much emphasis on formulas once basic concepts have been
represented; this is true in all areas of the syntax., Ample in-
formation and excrcises in this single-base transformatien are
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found on pages 196-199 and 211-212 of the Complete Course. The
indirect object transformation involves prepositional phrases
formed with "to" or "for" arnd repositioned between the transi-
tive verb and the NP object. At this point, the preposition is
simply deleted with the indirect object resulting, The trans-
formation is limited to a small group of tramsitive verbs such
as mail, sell, buy, and write. The indirect object is always
rigidly fixed in a position before the noun phrase functioning
as the direct object. Information on and practice in this

transformation can be found on pages 539-541 of the Complete
Course.

Most double-base transformations are reviewed in the ninth
grade; the exceptions are the noun clause and the possessive
transformations which are introduced at this level. Students
should be able to work with the review areas of comparison, de-
letion, relative clause, and conjunction transformations., A
diagnostic test or a worksheet would reveal how much review is
necessaryv. Also, such exercises help students to recall the
basic elements of these transforms. Regarding the noun clause
transformation, the Complete Course gives instruction and exer-
cises which should be used.to introduce this area. Very simply,
teachers could ask students to give their own definitions of a
noun clause. Eventually, there should be agreement on what a
noun clause is and that it functions in NP positions in the main
sentence (matrix). Teachers will find pages 342-351 in the ‘
Complete Course helpful in introducing the noun clause. |

One of the eight inflectional morphemes is the "possessive" which
is conventionally written "-'s", This important area of the syn-
tax is derived through the process of a double-base transforma-
tion. Students have worked with possessives for many years, but
probably have not looked at how the possessives are derived.

The teacher could use the exercises on pages 368-371 in the
Complete Course to help students form and write possessives cor-
rectly. It might be advisable, at this time, for the teacher to
have students look at the semantics of the possessive (pages
371-373 in the Complete Course).

6.
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LANGUAGE:  GRAMMAR SYNTAX
MORPHOLOGY

CONCEPT . Language 15 a svsloem,

AIMS Foddentriy cihrrve kinds of norphalegy

To adenvity atfixes
To state the meanings of the alfises

Toapply the rales of morphology

EMFHAS 1S - The teachor shouid review and reinfoarc- arcas of the svntax
i tatraduced and taaght 1 the seventh and crghth grades.  Soame
' arcas ol the svantactie component must be introduced and taught
Srothe ninth erade leovel,

INSTRUCTIONAL

MATERTALS : The Roberts English Serives:  Complete Cours. (pp. 15, 5
70-72.076-78, 106-107. 121-126, 221229, 249-251, 274-2
303, 328331, 350-351. 355-357. 371-373, 381-384% 396 10
1L 432-435. 436-439, 464-467, 491-49:4. 508. 517-521. 34

SUGGESTTONS ¢ Movphol ey 1 the stady of morphemes. words . aud their forms.
This~ "+ the basic untt of the svntactic component af prammar,
- There are throe kinds of morphemes basc¢ wirds, inficctional

atlisea, and dertvational affises.

[he study o base werds or root words is 4 continuous pracess
Students need to realize that all words have origins that arc
sitmple and then are developed into complex constructions. It
is tmporsstble. however, to present a list such as "The One

Hundred Mest Popular Base Words.” Rather. students will ne=d

t have the abulity to recognize whether or not a given word is
a basc vord. Most of the woark with base words will be done in
conjunctisn with the inflectional and derivational morphomes,

The crght mmflectironal affises have been studied in grades seven ‘
and vight. They shonld be reviewed in grade nine to assure that

students can work with them casily, It ts imperative that the

students recognize that these affixes are involved with certain

constructions that are basitc in use. Feachers should develop

some revivw esercises so that students necding additional prac-

' tice can use these for remedial work,
Many of the derivatiaonal affixes are introduced and taught in

grades seven and cight, Some of these should be reviewed since
their use 1s basic, such as the adverb- forming affixes. There
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are several derivational affixes which are introduced in the
ninth grade. The folloving is a list of them:

-man -ling -ant (ent) -ery (ary)
-ward (wards) -somc -otte -hood

-¢ss -ee ~ie¢ -y

-enne -en -iet -ancy (ency)
-ix -kin -ory -an

-ship

In addition, ninth grade students should he exposed to (either
in review or for the first time) alfixes and rools which are
taken from Latin. Here are some Latin aftfives:

ex - in- ob-
S- SUper- con-
dis- inter- re-

Following is a list of some common Latin verbs whose roots are
used in Inglish:

-cide ~cludve -cur
-fide ~mi.t -pold
-port -seribe -tuend
~cuvde (ceed) -fer -mand
T -ply -scend
-tain

Use the exercise, page 493 in Complete Course, to give students
practice with Latin affixes and roots.

Some of the time devoted to studying derivational affixes should
be for understanding ftow to create words., For example, the
change from a noun to an adjective is valuable and is used reg-
ulariy., lHowvver, part of the time needs to be devoted to the
understanding of meanings. Students should be aware not only

of what they are doing but also why they are using certain forms.
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LANGUAGE:  GRAMMAR SEMANTICS

Language is a svstem,

To list words which have several different meanings

To demonstrate that rhe meaning of a word is derived through
context

To explain behaviors which result from contextual meaning

The teacher should reinforce the principles of semantics which
involve meanings and the resultant behaviors.

Complere Course (pp. 21-22, 24-27, 40-45, 47-49, 82-83, 87,
100-102. 105-106, 108-109, 169-171, 293-296, 371-373, 376-378.
509-510

English 9 (pp. 84-89, 209-210)

Macmillan 9 (pp. 6-10, 23.25)

What Evervone Should Know About Semantics

It is quite possible for the teacher to bring in materials on
scmantics under the coucept that language is symbolic or that
languagce operates on various levels. Much of the study of
semantics in the ninth grade will be the study of how context
determines meaning.  Students should have the awareness that

the meaning of a word can be established by various methods

such as: 1) looking at the words which surround a word ,

2) relying on past experiences with the word, and 3) recognizing
the actual situation in which the word is used.

Throughout the Complete Course ample information about and
cxércises in semantics are provided. Some excellent visual in-
formation is given in the booklet What Evervone Should Know
About Semantics, which is a scriptographic unit of knowledge.
The contextual meanings of words should be the constant concern
of students during all composition and literature assignments,
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LANGUAGE MECHANICS
CONCEPT : Language is a svstem.
AILMS: T> demonstrate a therough understanding of the rules of cap-

italization. punctuation, and spelling

To applv the rules regarding the dash, italics, parentheses,
brackets, ellipses. and quotation within a quoatatian

EMPIIAS 1S : The teacher shhuld revicew and reinforce the rules of mechanics
taught on previous grade levels. lie should introduce the rules
relating to the dash, italics, parentheses, brackets. cllipses,
and quotation within a quotation,

INSTRUCT [ONAL
MATERTALS : Complete Course (pp. la8-155, 175-181. 553-565)
English 9 (pp. 366-401)
Macmillan 9 (pp. 418-466. 472-480)
Dolch List (available from department chairman)
Punctuation Fainters (pp. 11-12, 37-38, 53=54, 67-69, 91-92)

SUGGESTTONS : By the time a student reaches the ninth grade, he should have
received complete tnstruction in the rules of capitalization,
1f he hasn't. a review of this area of mechanics should be given.
Most of the rules of puncruation, too, should have been tanhi ox-
tensively before the ninth grade., Because of intensive work in
composition, students will be provided with many opportunitics
for the practical application of the rules for punctuation as
wvell as those {»2r capitalization, It might be necessary to re-
view punctuation rules carly in the year, especially if the
student's compositions indicate the nced. The reviewing could
be handled either as the necd arises or as a complete unit.,

There are several areas of punctuation introduced in ninth
grade: dash, italics,. parentheses, brackets, c¢llipses. and
quotations within a quotation,

Macmillan 9 gives threc uses of the dash: 1) to show break in
thought, 2) te sct off a long explanatory statement that inter-
rupts the thought. and 3) to indicate a summarizing statement
placed after a series, An example of the latter is, "Noise,
dirt. high taxes - these were what caused him to leave the city
for the suburbs."

i The word "italics" is a term used by printers., 1L refers to a

'. particular kind of type. When a writer wants to indicate :hat
a word or phrasc should appear in italics, he underlines it in
his manuscript. Therefore, the same principle applics to the

[ use of italicized words or phrases in composition, Generally
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students should underline words or phrases which belong to one

of the following categeries:

l. Titles of complete books and plavs, of newspapers, magazines,
works of art, and long musical compositions

. Names of ships, trains, and airplanes

Foreign words which have not become naturalized, such as

bon vivant, cum laude

Words or phrases for special cmphasis

w o
.

I~

There are fow opportunities in junior high writing for the stu-

cdent to use parentheses,  However, he should know that paren-

theses arc used to set off material which is loosely related to
the main thought of a sentence. Perhaps it might be better for
the student to use commas to set off parenthetical phrascs or
rewrite the material as a separate sentence.

Brackets indicate that the material within the guotation was in-
suvrted by the writer. 1o addition, brackets are used to enclose
corrections added by the writer to the portion quoted.

An ellipsis (. . .) indicates that some words have been omitted
from the original, This type of punctuation is used quite often
in advertising and by columnists. Also, it is used in writing

research papers. Authors have used it in literacure for effect.

Sometimes the student has an occasion to write a quotation with-
in another quotation. He should, therefore, know that single
quotation warks (' ') are used in this situation.

Ninth grade students should be expected to spell correctly all
words which are a part of their regular vocabulary. 1In addition
they should be able to spell, define, and use correctly all
words from the Dolch List. The study of morphologyv reinforces
spelling,

A two-part arcicle on the defense of spelling is found in the
Complete Coursc. The author points out that, though English

spelling is quite a burden for those who use English, it is more
syvstematic than many people realize. This article can be effec-
tively taught in isolation. The follow-up work under "Interpre-
tation' and "Study and Composition" is quite valuable.
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SPEECH
Language is speceh,

I> review the fundamen-als of pubnlic speaking which i1nclude
preparatt n and delivery

To appiv these fundamentals in a variety of speech situatioans

The teachor should review the fundamentals :f public speaking
taught on previous grade levels and continae providing students
with a varreiy of speaking activities,

English 9 «(pp. 10-14)
Macmillan 9. Chapters 11 and 12

Speaking can be gencrally divided 1nto three categories. casual
conversatians, informational exchanges between pecople, and pre-
parcd sp-cches for an audience. The use of these categories de-
pends not only on the people involved, but also the ropics
talked about., To have succes:zful oral communication. each
speaker mast convev his ideas clearly and effectively; cach
listener nmrist react to these ideas with interest and insight,

Lf somcething goes wrong with anv part of this pracess. commung-
cation is unsuccessful, 1t is apparent. thercefore, that the re-
spansibilitics in communication are shared by both speaker and

l1stener,

Stadents shonld have experivnce in the following kinds »f specch
activitices

1. Drana

2. Foetry reading
3, Repores

. Discussions
. Prepared specches

'
4
-
p)

The areas of drama  poctrv. and reports should be correlated

with the literature units studied during the vear, The drama
unitt provides the student with an opportunity to participate in

a play utitizing the techniques involved in dramatization. Be-
causc poctry should be heard as well as read, cach student should
have an oppoartunity te read aloud a selection of his choice. The
emp lovment Af choral reading would provide an interesting vari -
ati1on, When such activitics are planned. students must employ
skills related o the reading of poctry. All areas of literature
of fer possaibilitics for a variety of oral reports. The reporting
can b made cither from notes or from a finished written compo-
sition,

Group discussian is an 1mportant part of the speaking activitics
that students esxperience. [t mav be quite informal or ir may be
a highly structured discussion involving parliamentary prscedure,
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Whatever form the discussion takes, it always requires clear,
courteous talking by all participants and careful listening
both by participants and audience. When the teacher plans to
have his students involved in a more formal discussion, he
should review a few simple rules which will help make the dis-
cussion meaningful: 1) stick to the point; 2) don't argue
about facts; 3) let everyone present his facts and his views on
the subject; 4) listen carefully; 5) present own views and facts
clearly (Macmillan 9, page 216). The teacher will find useful
information and exercises in Chaoter 12 of Macmillan 9. The
literature selections or units provide ample opportunities
throughout the vear for students to participate in formal or
informal discussions,

A unit involving prepared speeches could be offered during the
vear. This will allow time to study the techniques of oral
delivery, to learn how to prepare speeches, and to seek perfec-
tion in front of an audience. Except for the method of present-
ation, the prepared speech is different from the other two forms
of spcaking. Many students are shocked to find that, although
they have been talking for eleven or twelve years, they exper-
ience difficulties with this speech situation. Time needs to

be provided to help them overcome this problem.
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DICTIONARY

Language has a traceable history and is constantlv changing,

To demonstrate the skill of locating words in a dictionary

To wdentifyv the tvpes of information about a word grven 1n a
dictionarv

I trace the development of a word through its history (¢tvmelo-

av)

the teacher should review the skills necessary for using the
dretionary and stress the ctvmology of words.

Macmilan 9 (pp. 20-28)

Teachers agree rhat the most mmportant reforence book is the
dictionarv. Most students are capable of looking up words in
a dictionary; however, some have difficulty and will 1ndividu-
allv need to veview this skill area. Furthermore, students
often have a limited cencept of the kinds of information found
in a dictionary. An attempt should be made to eliminatc any
such deficrencies.  This can be partially accomplished by us-
1ng a scetton n Macmillan 9 entitled "How to Use the Diction-
arv.)' pages 20-28.

An excellent wav a student can add to his vocabulary is 1o be-
come interested 1n the histories of woards, including source and
changes 1n meaning and ferm. This 1s called its vtvmology .
Macmillan 9. pages 26-28, gives a fine exercise 1n tracing word
historices.

SN}
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GROWTH AND DEVELOPMENT

Language has & tracvable history and is constantly changing,

T> tracc the historv of the English languag:
Tr» cite the intlucnces causing change in the English language

lo demonstrate the changes within the English language

The teacher should review marerial on this aspect of language
which was intraduced in the eighth gradec.

Complete Course (pp. 1-5, 60-64, 205-211, 229-23%, 247-249,

255-26l)

In the eighth-grade Roberts,. a chapter is devoted to the study
of the Inde-European family of languages. If students have not
had this exposure, charts or transparencies can be used to show
the languages which comprise the Indc-European familv. These
visual aids can also be used as a review before students are
asked tn read about the spread of Indo-European languages in the
Complete Course, pages 255-259, It is important that follow-up

work be assigned, The "Interpretation” and "Scudvy and Compo-
sition" soctions, pages 259-261, provide adequate material for
such assignments,

There is cvidence that some language. are related., For example,
Engtish and Russian are related, and Arabic and Hebrew are re-
lated. To show seme rclationships among the children of the
Indo-Eur>pean language family, a two-part article by Margaret
Schilau-h, printed in the Complete Course, pages 205-209 and
229-235, gives information in this area of language studyv. Be-
sides having students read the article, tcachers should assign
the follow-up work given under the heading "Interpretatcion"

and "Study and Composition," pages 209-211 and 234-235, These
arcas of the two chapters in vhe Complete Course can be raught
scparately from the other material in the chapters.

Another arca of the history of the English language which should
be mentioned at this grade level involves borrowings which have
beun made from lLatin. The article in the Complete Course, rages
247-249, gives some general information on the subject. However,
the influence of latin on English words is stressed in the study
of morphology.

"American Placce-Names," an article by H. L, Mencken in the Com-
plet¢ Course, pages 1-5, is valuable commentary on the origins
of names of places throughout the United States. This article
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can be used at anyv time during the study of the historv of lan-
guage. It could follow a studv of Indo-European family of lan-
guages or be taught scparately, Students could be cncouraged
to describe the pattern of place names in their part of the
country or state. Other ideas can be found in the "Studv and
Composition' scction of the chapter.

One of the important aspects of the concept that language con-
stantly changes is the discovery of how words get their mean-
ings and how they change these meanings. an article in the
Complete Course entitled "Language is Poetry," pages 60-64,
points out that the ordinary processes by which words change
their meanings are essentiallyv the same as the devices of poetry.
"Language is fossil poetry which is constantly being worked over
for the uses of speech. Our commonest words are worn-out meta-
phors." Students should be made aware that old words are dis-
carded and now words are adopted as they are needed. As a pos-
sible assignment, students could be asked to make lists of
old-fashioned words. Pictures of what the words at one time
represented could be brought to class. 1In some cases. it might
be possible for students to bring to class the actual items
represented by the words. This assignment would be quite ef-
fective when given in connection with a selection of literature
such as Jesse Stuart's "The Thread That Runs So True."
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DIALECTS

Lang.age 1» made up of social. professi»nal. and regional dia-
lects which operate on variaus levels,

Iy adenortv the dralects uscd by various groups of people

T distingatsh boetween the lovels of English usage

This concept »f language 15 diveloped in depth 1n the ninth
grad: ., )

Complete Course (pp. 281-288. 309-3ls.
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English 9 «pp. 1-10. 15 -34)
Macmif.an 9 (pp. 30 39 409-417)

Bafore a student teaves junior high sch>>!, he should have a
sound basis 1o dralectal concepts. According to the linguists,
the word "draicct" 1s used to mean the varietv >f spoken lan-
guage which 1s peculiar to a period in historv. a region, a
community  a sxcral group, ar an occupational group. Lt 1s
qQuite important. thereiore, that students liave the awvareness
that "dialcct" dees not suggest condescension. disapproval, or
tititeracy,

The article entitied "Standard and Non-Standard English" in the
Compivte Course, pages 281-286, should be used to point out to
students the different forms which Fnglish takes. For follow-up
in this arca ~f dialect. use the "Study and Composition' scction
of the chapter. pages 287-288. Additional i1nformatian en stand-
ard and non-standard Fnglish can be found in Macmillan 9. pages
36-39 and 409 -410. and English 9. Chapter 2, Anather article

in the Compiete Course, "Purity by Prescription." pages 362-365,
might be assigned next to read. leowever, this article could be
equally ¢ifccrive atter students have read two other selections,
one inv-lving the langrage of Mark Twain's Huck Finn, the other
tllustrating the substandard British English of Sam Weller in
Dickens® Pickwick Papers. Both scluctions are found in the Com-
plete Course. pages 309-312 and 335-340,

Another aspect of language that mast students are conscious of

ts slang. I, L. Mencken in "The Nature of Slang" in the Complete
Course, pages 599-504. writes about what slang i1s. Since Mencken

wrote the article several vears age. many of the slang words are
not usvd today. Students could be asked to make a list of words
in the article that scem old-fashioned te them.  Then thev could
make annther list of slang terms they use or that they hear from
thetr peers, Additioral Lnformq;tnn and activities are given in
Inglish 9, pages 19-2%, (
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SHORT STORY

The short story is read for enjoyment and information.

The short story is designed to be read at one sitting.

The short story has a definite structure,

The short storv reveals man's relationship to himself, his fellow
man, nature and environment, and/or a supreme being.

To develop an interest in reading short stories for personal
pleasure
To review the elements of the short story

To recognize the increased development of point of view in the
short storv

To develop an understanding that man is in conflict with himself,
his fellow man, nature, and society

To learn to appreciate the qualities which make characters live
in fiction

To comprehend tha author's purpose

To lecarn to discriminate between truth and fiction

To recognize the use of dialect and symbolism

The time spent on this area should be from two to three weeks,

depending upon the amount of composition and language correlated
with the literature.

Literaryv
Adventures in Reading (Olympic)

"Pride of Seven," Krepps
"The Necklace," de Maupassant
"The Silver Mine," Lagerlof
"Shago." Pooler

Adventures in Reading (Laureate)

"Pride of Seven," Krepps

"The Necklace," de Maupassant

"The Silver Mine," Lagerlof

"The Tell-Tale Heart," Poe

"The Adventures of the Dying Detective," Doyle
"The Dog of Pompeii," Untermeyer

"A Man Who Had No Eyes," Kantor
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"The Catbird 3-at," Inarber
"The Fatiier " Bjosrnson
"Charivs. " Tacksn
"The Cask -f Amconti:lade," Foo
Insights __Themos 1n_Literature
"The Te.l-Tate Hzart," Pow
"Dark Ineyv Wure and Grlden-Eved." Bradbury
"Black Fits -f i-ma." Heinlein
Adventurys _1n_Reading (Clas-ic) )
"The Inter:opers.” Sakt (lt 1s suggested thar this storv be
r<ad ai-.d ta the students.)
Moments of Decisy:n Schoiasric Literature Unit Anthology
Ten Top 3tries. Schn.

Audi ~Visaal
Reucoords
"Tetislaie Heart and Annabe! Lee and Silence"
"Understanding and Apprecirati: ~f the Short Story”
Filmstrriys
" F.’( "
"The W orks ~f Pore: Telil-Tale Heart"
"The Firoand the Fendei "
Fiims
leililar: Heart (renval)
Iransparenci:-s '
Elements -f Fiction - 20 transparencies

There are man. arproaches to the study of the shart story, Which-
cver appr oach 1s dsed, teachers should constantly stress reading
for enpovment and appieciation, One might begin with the read-
ing atoad o1 a shre exciting story., Following this, it is sug-
gested that tcachers review the olements of the shorr srory:

Ly serting. 2) characters, 3) pist. 4) conflict. 5) action.

0) climax. ) dralvct. 8) dial guw. 9) flashback, 10) foreshadow-
ing. l1) sarprise ending, 12) theme, 13) svmbolism, 14) point of
view,

Frior to this grade level, students have been given instructions
1o twn prints o f view  first and third persons, On the ninch
grade levir rhe farst person point of view is expanded to in-
clude the aitk:r as the maj.r character and the author as a by-
stander or min>y character, With conflict, 1t is imperative that
teachers roview three types of conflict: man versus man, man ver-
5Us nature, wal Versids s iClely,

Every «ff 2t should be made to provide a variety of short stories
wiich wiil appral to students with different interests. In addi-
tion. a palance shouid be maintained between the "classic" and
the modern short story such as sctence fiction,

There are numer:s writing asstgnments that can be correlated with
this literature unit. One arva of emphasis 1s narrative writing.
Discussions and explosratiens into the parts of narrative writing

i
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can lead to a specific assignment such as character study and/or
dialogue developments. Some students may even want to rewrite
or add to endings of various short stories. Many will be moti-
vated enough to write their own short stories.
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NOVEL

The novel has a more complex structure than the short Story.
The novel should be read for enjoyment and information.

The novel is a work of narrative prose fiction that is usually
too long to be read at one sitting.

To develop an interest in reading for pleasure
To become acquainted with more complex plot structure
To appreciate the impertance of major and minor characters

To recogniz: the development of the personalities within those
characters

To understand the author's purpose for using dialect anrd svmbol-
ism :

The time devoted to this area should be approximately three to
four weeks. depending upon the¢ amount of composition and lan-
guage correlated with the literature.

Literary

Great Expectations, Dickens (Adventures in Reading, Olympic and
Laureate)

Kidnapped. Stevenson (Four Novels of Adventure and Insights:
Themes in Literature)

Winter Thunder, Sandoz (Insights)

The Qutsiders. Hinton (paperback)

Les Miserables, Hugo (Four Novels of Adventure)

Friday the Rabbi Slept Late, Kimelman (paperback)

Across Five Aprils, Hunt (paperback)

When the Legends Die, Borland (paperback)

Mutinv on the Bounty, Nordhoff and Hall (permabound)

Audio-Visual
Records
""Great Expectations"
"Mutiny on rthe Bounty"
Filmstrips
"Around lLondon with Dickens"
Films
Early Victorian England and Charles Dickens (AV office)
Great Expectations I and I1 (AV office)
Numerous possibilities for renting films based on novels

A0\
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SUGGESTIONS :

Before the novel is intreduced, it is essential that the elements
of the short story be reviewed: 1) setting, 2) characters,

3) plot, 4) conflict, 5) action, 6) climax, 7) dialect, 8) dia-
logue, 9) flashback, 10) foreshadowing, 11) surprise ending,

12) theme, 13) svmbolism, 14) point of view.

The novel the tcacher selects for in-depth study should meet
the following standards: 1) qualities of enduring porpularity,
2) universality of themes, 3) relevance for students, 4) vocab-
ulary appropriate for this grade level, 5) challenging plot
structure, 6) intricate development of major and minor charac-
ters.

Although the mechanical aspects of the novel are important,
the teaching of them should not be so intensive as to obstruct
the pleasure of readiug. Because of the amount of time needed
to study the novel, a variety of teaching techniques should be
used,  The teacher may refer to the manual which accompanies
Adventures in Reading for helpful suggestions.

In addition te the novel used for concentrated studv, the teacher
may assign novels for individual or group rcading and discussion.

There are numerous writing assignments that can be correlated
with this literature unit. One area of emphasis in composition
is narrative writing. Discussions and explorations into the
parts of narrative writing can lead to a specific assignment
such as a character study and/or dialogue development. Another
type of composition is expository writing. Written reports and
essav tests are types of expository writing which relate to the
study of the novel,
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POETRY

Pretryv 1s 2ne wav man expresses his emotions.

Foetrv takes many different forms.,

Foetry contains a vartety of figurative language and svmbolism.
The concrseness of poetry is part of its beautv.

Fretry reveals man's relationship to himself, his fellow man,
narure and enviromment . and/or a supreme being.

Pactry should be read for e¢njoyment.

Pretrv 1s written to be read aloud.

The time deveted vy this area should be approximately two weeks

Literary
Adventares 1n_Reading (Olvmpic and Laureate)
"The Fool s Praver," Sill
“"The Twenty Third Psalm," Bible
"A Farmer Remembers Lincoln,'" Bvnner
"Four Little Foaes," Sarett
"A Dutch Picture." Longfellow
"Invictus.' Henley
"Silver," de la Mare
Adventures 1n Reading (Laurecatce)
"Washingron Monument by Night," Sandburg
Currents i1n_Foutry
"There Will Come Soft Rains." Teasdale
"Fifreen,” Stafford
"Four Littie Foxes.," Sarett
"Silver " de la Mare
Insighrs: Themes in Literaturec
"The Cremation of Sam McGee," Service
"1 Kipling
"The Twentv-third Psalm,” Bible
Fundamentals _of Poctry
This Is Fretrv, Wi liams
How Does A Foem Mcan? Ciardi
Sing:ng World, Untermeyer

Audio-Visual

Records
"Great aAmertcan Foetry"
"american Storv Poems!
"Pleasure Dome” (an Anthology of Modern Poetry)
"Povt s Gold"
"Carl Sandburg Reads Poems of Carl Sandburg"
"Edgar Altan Foce"
"Robert Frost Reads.the Poems of Robert Frost'
"The Hernic Side ~ Poems of Patriotism"
"Anthology of Negro Poets"
"Anthology of Negro Poets in the U,S.A."
"Miracles - FPaems Written by Children
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Records
"Great Poems of the English Language" Volumes I, 11, III
"Many Voices - Adventures in Reading"

Filmstrips
"Understanding Poctrye Serics
"Edgar Allan Pa"

"Henry Wadsworth longteliow"

Posters and picturcs
American Literature - Famous Authors
Poctry posters
Pictures of poets

SUGGESTIONS : Pocetry is one of the forms of literature which many ninth grade
students dislike or are indiffcrent to. Therefore, it would
seem necessary to attempt first to eliminate their prejudices.
The teacher could have them try to define poerry, being as con-
cise o in their defimtions as possible., A list of difinitions
whireh are repeated several times is duplicated and part of a
class pariod 15 spent looking at the list, Can onc arrive at a
general definition of poetry from the list of students® S -
tions?

Next. it mght be advisable to plav a song by Simon and Garfunkel
giving the students a copy of the lvrics. Is this poctry? (Look
at the broad definmition.) If 1t is. what makes poetry? Some
typical responses of students would be that it has rhyithm (a beat),
that it has a rhyme, that it looks like a poem, or that it sound-
like a poem,  The teacher should explore the students' responses.

Spvcific pums could be used to review figurative language and
to re-examine the various forms of poctry., For example, students
look at the poem "Four Little Foxes" by Sarett. Before the poem
is rvad aloud, the teacher asks the students to suggest reasons
why this sclection is a poem. Formal definitions of stanza.
verse, and ¢ rhyme might be in order now, After the poem is
read aloud, .. students arc asked to react to the language of
the poem,  (later, if the the tcacher wishes, he can have them
comment on the context.) Teachers should be aware of the follow-
ing poctic terms which were taught previousty and should be re-
inforced on thhs ltevel:

alliteration rhythn symbolisn
met aphor rhvac imagery
simile personfient i '

It is recommended that the teachoer use several pooems to accomplish
this review. However, it is imperative that hoe does not spond
voo much time in this area of poetry but that he stresses  the
¢njoyment and appreciation of peetry. 1t is also recomnended
that the teacher choose representative poetry from many Hiterary
periods which illustrate the concepts and objectives of poetry
taught on this level.
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DRAMA

Drama 15 > be read ifur enjoyment,

Drama is -n¢ of the ecarliest forms of literature.

Drama all>ws us to interpret the lives and times of mankind.
Drama reveals man’s relarionship to himself, his fellow man,
nattire and cnvironment, and/>r a supreme being.

In plavs the storv is told entirely through the conversation
and acti.ns »f the characters.

Reading drama requires very special skills,

T» gain an apprectation of drama
I'» beexme acquatnted with the role of drama in the history of man

T devel.p skill in reading and interpreting drama

I sce the nmfolding of ideas and characters through dialogue
and actr:n f a plav

I» becom aware of dramatic form and dramatists' techniques
Tr recognize that drama may be a source of insight into personal

and scital probtens

The time spent sn shorter drama should be approximately one week.
Teaching -1 the Shakespearcan drama will take three to four
weeks,  Borh tvpes may be correlated with language and composition.

Literarv e
Ibe Valiant Hall and Middlemass(Adventures in Reading - Olvmpic
and Laurcat+) y VA

Alrip to Ceardis., Hart (ngmgii)
Linder’s Keepers. Kelley (Drama 1) 7
Ihe Devi! and Danicl Webstorf Benot (Lusights and Drama 1)
Out_~f Controi  Brickner (Vanguard)

The Mirgcle Werker. Gibson (lnsights)’

The Merchant of Venice, Shdkvip(a}u (paperback)

A Midsummer Night's Dream, Shakespeare (paperback) A
Ihe Life of Shakespeare, Halliday (paperback) A reference book
for teachers ’

English 9. Addison-Westey. Chapter 21, "Elizabethan Grammar"

"‘ .

Awdiro Visual
Records
"How 1. Read and Understand Drama"
"War ~f the Worlds." Wells
"Understanding and Appreciation of Shakespeare"
"The Mcrchant of Venice"

83
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Filmstrips
"Producing a Play" (seven strips)
"The Merchant of Venice"

Filmstrip - record
"The Elizabethan Age'" (LP/2 strips)
""Shakespeare's London' (LP/strip)
"Shakespeare s Stage" (LP/strip)
"Shakespeare's Theatre" (LP/strip)

Film
William Shakespeare (AV office)

Pasters and pictures
English Literature (from the beginning to 1666)
The Globe Flavhouse
Fasturs depicting dress of Shakespeare's time
Model of Globe Theater
London (from the beginning to lo66)

Tapes
The Merchant of Venice - 5 tapes (AV office)

Teachers should realize that drama might be a difficult area (o
tcach because playvs are written to be scen and heard. Also
tcachers must learn to weork with drama in all areas: theater,
radio. television, and movies,

One way a teacher might begin the study of drama is to present
for discussion guestions such as: What is drama? How does it
differ from ~cher forms of titerature? 1Is there a need for
drama? 1f responses to these guestions are inadequate, the
teacher sheald be preparcd to furnish background material.

At this H>want 1t might be advisable to enter into a discussion
on the vartous tvpes of drama. llow does the television play
differ from the stage play or movie? The teacher can divide
the class into three groups. hypothetically assigning a certain
type of play te be written by each group. Each group is asked
what special considerations it would have to keep in mind for
completing such an assignment. Through this means. students
should tearn the major differences be.ween the various types of
drama.

Every student should be given an opportunity to participate in
at least one oral presentation of a complete short drama. Em-
phasis should be placed on the dramatist's technique inciuding
stage setting and character directions, Students should review
the stage terms which are applicable to a particular type of
drama.

Shakespearcan Drama

Sufficient background material should be presented on the life
and times of Shakespeare, the development of the Shakespearean
theater, and the design of the Shakespearcan stage. Part of

84
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this can be accomplished through the use of audio-visual materials.

Since this is the student’s introduction to a Shakespearcan drama,
one of the difficulties he will encounter immediately is the lan-
guage of Shakespeare's day. A careful study of Chapter 21, "Eliz-
abcvthan Grammar." English 9, will familiarize students with that
language.

Whichever Shakespearean play the tcacher selects, he should em-
phasizv the following: 1) the universality of human character-
1sti1cs, thoughts, and ideas of not only Shakespeare's times, but
also our »wnj 2) the artistic development and interpretation of
the characters; 3) the effect the design of the stage had on the
wav Shakespear: constructed his plays; 4) the utilization ef the
asitde and the pun; 5) the general absence of stage directions
and costume descriptions.

Oral composition may be used instead of written composition., A
student may present a report on some aspect of the unit or a
sprech which relates to some idea in the Shakespearean drama.

ERIC
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BIOGRAPHY (AUTOBIOGRAPHY)

Biography gives insights into personal experiences.,

Brography satisfies curiosity about manking.

Biography records individual achievements and contributions to
socicty,

Biography aids in the discovery of character elements which
contribute to success and satisfaction in life.

Brography helps one gain knowledge about the personal lives of
great figurcs in history and literature.

Bivgraphy helps one to understand people of times and backgrounds

different from his own.

Brography c¢nables one to discover kevs to success in some parti-

cular fircld of interese.
Biography reveals man's relationship to himself, to his fellow
man  to nature and environment . and/or to a supreme being,

To realize that bingraphy can be enjovable

To recogmize the effect that historical cvents have on people's
Fives

Tor brcome aware of an individual's achicvements and contribu-
tions to saciety

To discover the civments of character in people from all walks
of life

Te warn ansights into the more personal expertences of an indi-
vidual than one finds in reference books

The time devoted to this arca should be approximately two to
three weeks, depending upon the amount of composition and lan-
guage correlated with the literature.

Litcrary
Adventures in Reading (Olvmpic)
"The Thread That Runs So True," Stuart
"Lindbcrgh," Hagedorn
"Abe Lincoln Grows Up," Sandburg
Adventures in Reading (laureatc)
"ihe Thread That Runs So Truae," Stuart
"Lindborgh," lagedorn
"Abe Lincoln Grows Up." Sandburg
"Charles Dickens: The Bov of the london Streets," Holland
"The World at My Fingertips." Ohnstad
"Giri With A Dream." quroll
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SUGGESTIONS .

Introduction te Nonfiction

Black Boy (excerpt), Wright

Diarvy of a Young Girl (excerpt). Frank

Death Be Not Froud (escerpt), Gunther

"My Welt-Balanced Life on a Wooden Leg." Capp
Insights: ‘Tthemes in Literature

"A Byy Wha Was Traded for a Horse." Childers
"Lou Gehrig « An American Hero," Gallico

"Historian of the Wilderness - Francis Farkman,"

Herman

Black Boy. Wright (paperback)

Lost Boundarics, White (paperback)

Death Be Not_Proud. Gunther (paperback)

Audiro--Visual
Records
"Anne Frank: Drary of a Young Girl"
"Many Voicus:  Adventures in Reading"
Filmstrips
"Around Lhndon with Dickens

Biography might be considered the bridge between fact and fic-
tion. Often it 1s difficult to distinguish between these two
divisions of literature, 1t is imperative that students be
given an opportunity to read exciting sclections about real
people and to gain insights into the personal experiences of
those peaple. Because the emphasis in the literature program
on this level continues to be enjovment, sclections should be
ciosen with that n mind, To develop the student's intcerest
tamedratels o the teacher-might begin by reading aloud a brief
but exciting sclection about a person, preferably voung, who had
to face obstacles.  After the reading, svudents should exchange
jdeas coentering around such questions as:  What makes this se-
feetion biosraphv?  Is there any evidence of fictioninit? If
su, what was the author's purpose in using it?  that obstacles
did the subject of the biography face, and did ite overcom: .11
or some of thom?  What incidents and people influenced Hin the
most?  What has thoe student himself gained from reading this
particular sclection?

[t is reccommended that the teacher carcfully choose both bio-
graphical and autobiocgraphical sclections., It is important

that the tcachor help the student distinguish between the two.
In addition, the teacher should be careful nhot to choose only
sclections about or by famous people. George Bernard Shew said:

There s no such thing as a urcat B or a4 oareat

woman. Pcople betieve in them, just as thev used
to believe in unicorns and dragons. the greatest
man or woman its 99 percent just like vourself,

Tt is suggested that the selection "Charles Dickens: The Boy
of the London Streets" by llolland be used as an introduction

87
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to the novel Great Expectations by Charles Dickens. Teachers
who do not teach this novel could use the selecrion during the
biography unit.

Writing assignments that are narrative, descriptive, and/or
expository will develop through the study of the many aspects
of biographical information,




MATERIALS Litoerary
Adventuros an Reading (Olvapic)
"Kitty Hawk,", Sirippen
"Wings lor You,"” Earhart
"Your Trip Into Space," Poole
Adventures in Reading (Laureate)
Hawaii (excerpt), Michener
The Piano That _Wouldn't Die (excerpt), Cavanaugh
Insivhts: Themes in Literature
"1he Big Dav," Pierce and Schuon
"the Hunting Camp," Parkman. Jr.
Int roduction to Non-fiction
"The Battlc of the Ants,' Thorecau

I "Remarks on Church and State,'" Kennedy

"The Elements," de Saint Exupery
Kou-Tiki, lleverdahl (permabound)
Famous American Specches, Benoedict
Edge of Awarencss, Hoopes (editor;

Audin-Visual
Reécords
"Many Voices: Adventures in Reading'
"Heritage U.S.A. - Documents and Speeches"
Filmstrips
Films
Kilauca - HawapranVolcano (AV office)
Orcgon Trail ( 2 recls AV office)

LRIC - 589
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LITERATURE NON-FICTION
CONCEPTS:: Fact can be¢ just as interesting as fiction.
Non-fiction is information.
Non-fiction demands reading with perception,
Non-fiction reveals man's relationship to himself, to his fellow
man, to nature and environment, and/or Lo a supreme being,
AlIMS: To receognize that reading non-fiction can be pleasurable
To le¢arn Lo read with increasing discernment
t
To detect the mood and purpose of the author
' To appreciate the flexibility in subject matter of non-[fiction
1o increase awarceness of precise word choice
‘ EMPHASIS: The time devoted to this arca should be one or two weeks, de-
pending upon the amount of composition and language correlated
l with the literature.
INSTRUCTIONAL
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Teachers should concern themselves wich the distinguishing
marks of non-fiction:

l. Non-ficrion is concerned with fact,

2. Non-fiction often involves information or comment.

3. Non-fiction is a portrayal of rcal persons who should be
referred to as persons, not characters.,

4. Non-fiction contains the elements of the "story" but

teachers tend to confuse students by referring to articles
or ¢ssavs as "stories,"

Making such distinctions between non-fiction and fiction can be
accomplished through the reading of a selection such as "the
Piano That Wouldn't Die," by Cavanaugh. Because this reads
a short story, the selection helps to develop an interest in
non-fictien and offers an opportunity to point out the differ-
ences between fact and fiction,

like

Teachers should also point out that there are several tvpes of
non-fiction: biography, essays. and articles. Students should
be awvare of sources of lirerature in their homes such as news-
papers and magazines.

In all arcas of non-fiction it is important that. teachers point
out the necessity for reading with discermaent.  Good examples

for such reading are the articles on the editorial page of anv

newspaper or magazine.

The non-fiction study suggests many good topics for expository
writing. An c¢xcellent idea would be to develop a short unit on
the newspaper and correlate the writing with this study,
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| LITERATURE MYTHOLOGY

l CONCEP1S Myths were an attempt by preliterate man to explain the phenomena
of naturc, to satisfy his nced for a supreme being, and to sat-
isfv his need for a literature.

All nattons have had their mvehs,
Mvths are an important liepk with the past,
Mythology has had a deep influence on litcrature.,

AlMS To realize the influence of myths on literature and the arts

To stimulate intcerest in the uses of mythology in trade names
and scivntific terms of mythological origin

To vnjoy the reading eof myvths for their entertainment value and
as an important link with the past

T2 understand the use of myths by carly cultures

To interpret human-divine relationships

EMFHAS IS : The time devoted to this area should be approximately two wecks,
depending upon the amount of composition and language correlated
with the literature,

INSTRUCT IONAL
MATERIALS Literary
Myvths and ‘iheir Meanings
"Gods of Nature," pp. 99-110
"Stories of the Gods of Nature," pp. 111-128
"In the Underworld," pp. 129-141
"The Trojan War," pp. 187-204
"Gods of the Northland," pp. 259-274
"Heroes of the North," pp. 287-311
"The Celtic Fairviand," pp. 287-311
"Som¢ Aspects of Mvthology," pp. 312-323
The Siege and Fall of Troy, Graves (paperback)
Mythologv. Timeless Tales of Gods and Heroes, Hamilton (Used
as a ruference for teachers)

Audin-Visual
Records
"The 1liad and the Odvssey”
"Norse Folk and Fairy Tales"
"Mythology of Groeece and Rome" 4 albums
Filmstrips
"The Trojan Horse"
Posters and picturces
Picrures of mythological gods and goddesses
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SUGGESTIONS :

Some questions that students might ask about mvthology are:
why did man invent myths. what do mvths have to do with the
study of hiterature, and wvhat do mvths have to da with the
twentieth contury,

Although much of mythology ias read for enjovment . teachers
should be able to point out to the students the rcelevancy of
such materials.  Perhaps this has already been done on the
scventh grade level, but a reinforcement ol this area is im-
portant.

Teachers will fand the concluding chapter of Mvths and Their

Meanings, "Some Aspects of Mythology," a significant help in

showing the contemporary use of myths and mythological terms in
the arcas of literature, science, advertising, and the fine arts.
In additron, tcachers mav ask students to bring to class examples
from magazines or newspapers which illustrate the inf lucnce of
mvthology in the arcas mentioned.

Teachers must teach the Trejan War as background for the study
of The Odysacy in the tenth grade.  Before such a study is made,
teachers should review the names and realms of the Greek and

Roman pods and goddesses.  There is an excellent chart on
Pages 239 and 240 of Myths_and fheir Meanings. [t is recom-

mended that teachers go into a more detailed study of the gods
of nature and the god of the underwortd,

During the study of the Trejan War, teachers should emphasize
the following points: 1) the mythological cause of the war,
2) the actual cause of the war, 3) the alliance involving the
princes of Greece, 4) the involvement in the war of the gods
and geddesses. 5) the majer heroes of the Grecks and Trojans,
6) the universal human characteristics of the gods, goddusses,
and heroes, 7) an avarencss of the relationships between supur-
natural and bhuman beings., It is suggested that teachers have
students read accounts of the Greeks returning home.  This
should not include the wanderings of Odvsscus.

Mvthology offers many writing possibilities that arce narrvative,
descriptive, or expository.  Students mav write character des-
criptions »r analyscs., Rceports developing comparisons or simi-
laritivs such as people, reasons for wars, results, and/or
cvents could be assigned.  Students mav enjoy working with un-
usual possibilitivs such as being a war correspondent and sending
back reports on the war. These could be presented on sound tape
or video tape.




