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INTRODUCTION

This 1{s the second of two formal evaluation reports greparéd by the
Educational Development Center at the University of Pennsylvania for the

Alternative Schools Project. The first of these reports, entitled the

‘Interim Evaluation Report, was submitted in April, 1972, to serve two
péimarr functions: to present preliminary data relating to several selﬁfted
objectives of thé Project and to delineate and describe several of the more
salient process characteristics of the Prﬁject as they had'developed over time.
The primary purpose of this report; however, is to présent the data pertaining
to the selected Project objectives as stated in the Addendum to the Formal
Project Proposal of August 2, 1971,

Because this report will attempt to assess the success of the Project

in attaining its objecti#és, the thrust will be largely summative in nature.

That is, the evaluators will be looking at the past year as a fait accompli ' o

and will be concerned not so much with program modification as with final
judgments‘on the success of the first year'!s operation of the Project.

This report will present data pertaining to 13 different objectives
grouped as follows: 8 student objectives; L teacher objectives; and |
cbmmﬁnity objective. Since the student objectives will be presented first, a
description of‘the data collection procedure as it relates to these objectives
is Spp}opriaté at this pofnt.

With the exception of Objective 1, concerning the development of cog-
nitive skills, ail of the student objectives were assessed through a compre-
hensive, pérallel interview procedure in each school. For these interviews,

the evaluators selected a random, stratified sample, constituted of twenty

percent of the students at each school, The sampies were stratified by race,
and also by a handicapped/noit-handicapped classification as cefined by the

sending school.

'3
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-The total student sample consists of 54 students, across both schoolss

31 from the Eést Unit, and 23 from the West Unit. The Interim Evaluation

Report indicated that all students in the sample were assigned to mutually

exclusive groups corresponding to school .unit, race, and whether or not they

were handicapped. This report will forego most of these categorizations be-

cause the Interim Report indicated virtually no significant differences

among the various sub-groups. This report will consider the sample frOQ,eacH
. school as autonomous groups and will measure differences only between the East
Uﬁit and the West Unit, as they were reflected in each of the three cycles of
fnterviews. (
The first cycle of student interviéws occurred dur{ng October and
Hovember, 1971, the second in January, 1972, and the third in May, 1972.
Daté from each cycle were first categori%ed by frequency according to the
East and West Unit classifications. Ffollowing this, pgrdentages and overall
modél ;esponses were studied to ascertain what differences, if any, inspection
.revealed'bctween the two schools. Finally, the data were analyzed, using a
Chi square test, to &etermine if there weré significant statistical differ-
ences between the schools. '
| The remainder of this report will consist of 4 ma jor sections, Section I
will present data and conclusions pertaining to the 8 student objectives.
Sec?ion II'will present data on the 4 teacher'objectives; Section III, on the
1 community objective and Section IV on the attitudes toward school of the
alternative school students and a comparison group. |
In most instances data relating to the program objective will be presented

-as follows:

l. The objective will be stated.

2. The data collection and analysis procedures i
will be deccribed, and, firaliy, ' g

3. The data will be presented and corclusions
drawn, . 4q

, .:L_____;_:______________:¥:----llIilIllll.lIIllllllllll-lll-l.llllll




' PART I

STUDENT 0BJECTIVES

*

OBJECTIVE 1. "“ALL STUDENTS WILL ACHIEVE AT OR BEYOND THE- SCORES ON THE
STANDARDIZED TESTS USED TO MEASURE BASIC COMPETENCIES IN
THE AREAS OF VERBAL USAGE AND COMPREHENSION AND MATHEMATICS '
AS A COMPARABLE GROUP IN THE SENDING SCHOOLS,' -

In order to assess this objective, standardized tests were administered
during April in 1972, . ' | 5.

Two subtests, Reading and Mathematics were selected from the high school
battery of the Stanford Achievement Test, Form W, as being appropriate forfthé
testing session, The Reading subtest has 65 multiple-choice questions and {s
given in one 40 minute session. The manual provides the following description
of the subtest!s content: '"The Read{ng Tést gonsists of paragraphs of increas-

ing length from a half dozen lines to paragraphs of nearly forty linss. Mul-

tiple-choice questions are then used to measure the comprehension of the

paragraph, The questions arc designed to test the ability to comprehand what
is explicit in the material, to judge what is implied, and to draw inferences
with reference to other situations."

The measurement of mathematics skills used in thié evaluation was obtained
from the administration of the Mathematics subtest of the Stanford, Part A of
‘this two-part subtest contains 40 items "emphasizing elementary algebra and
geometry as normally taught in grades 9 and 10." The 34 items in Part B cover

"more advanced instruction in third and fourth year mathematics ..., emphasize

ing advanced algebra, trigonometry, and certain of the newer mathematics con-
cepts,"
Before the actual results are reported, a summary of the methods of

scoring the high-school battery of the Stanford will be given. Each Booklet

can be scoercd in several ways., The raw score reported is simply the number of

correct responses for a given pupil, No correction for gucssing is employed,
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. . Since these raw scores have little meaning in and of themselves, a series of

derived scores are provideds The percentile rank of each raw score is re-

ported as well as stanine and corresponding standard score. The stanine is

a normally distributed score with a mean of 5 and a standard deviation of 2.

They range from 1 to 9 with 5 '"always representing the average performance
. for studen'ts'. in the specific norm group, e.g. college p}'éparafory-ninth grade,"
The standard score on the Stanford is also based upon the normal distrib::tion
with a' mean of 50 and a standard deviat"l;o.n of 10, Therefore for the total
hi.gh-school standardization group, a standard score of 50 has a percentile
rank of 50% and.correspond.s to a stanine of 5, A standard score of 60 haska

percentile rank of 84% and a stanine of 8, and so on. Full conversion tables,

for each grade, are available in the Stanford manual.

Reading o )
Table 1 shows the number of pupils tested at each gr‘ade level as well as

the mean and standard deviation of the resulting raw scores,

Tabie 1

Summary Data for Reading--Alternative Schools

Mean Standard
Grade - N Raw Score Deviation
10 89 38.3 12.0
11 100 43,6 12.7
12 47 48,1 11.6 %, 4

The percentile ranks of these three means, based szon total group norms are

.56%, 62%, and 64% respectively. (The reader should be aware that these percen=

tile ranks are based upon individual score norms. 1If the Stanford had provided
norms for school averages, the nercentile ranks of these averages wouid be

higher.)
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' ’ Table 2 shows the average standard score (SS), with percentile ranks (PR)
and stanines (§) for all pupils tested,
Table 2
! S Standard Scores, Percentile Ranks, . . ;-

and Stanines for East and West Units

Hesf ' - East
N S PR s N SS PR s,
Grade L
10 36 50 50 5 53 55 b 6
11 42 58 74 6 58 57 70 6
12 25 62 72 6 22 60 66 6 '

/

As can be seen from Table 2, there was some between-units variability.
For grade 10 the difference in standard scores would indiFate an average raw
score di fference of approximately 7 points. That is, the average student at
East obtained correct answers to approximately 7 more items than the average
West stu&ent. in Qrades 11 and 12, the average séores were slightly higher
in the West unit. While tests of hypotheses employing either errors of

estimate or errors of measurement could be calculated, any overall difference

between the units would have little practical significance.

'Hafhematics

Table 3 shows those mathematics data comparable to those in Table 1.

Table 3

Summary Data for Mathematics, Part A,~-Alternative Schools

Mean Standafd

Grade N Raw Score Deviation |
10 87 2.7 8.1 ‘
i 9 29.1 7.8 '
iz hg 30.4 7.8 .-'_ tey

ALg“d_4__;______;:_____;:n-----;---lIllllllHIIﬂlllllllllﬂ-lﬂlll-;ll.l
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.']' ' Table &4 g
Total Math Scores--Aiicrnative Schools
* Mean Standard
' Grade N Raw Score Deviation
10 87 31.4 . ~ .
1t . 99 39.6 13.8
12 ) 43.9 1h,5

—y

The percentile ranks of these mean scores are acro.s"s grades in Part A:
66%, 74%, B4%, and for the total mathematics score, 60%, 74%, and 27%. (The

comments concerning percentile norms for average scores also apply to .the

Mathematics data. In addition, the Stanford manual does not provide norms for
Mathematics, Part B separately.)
The table below shows the average standard score (SS) on Part A, for each

‘unit, along with the percentile rank (PR) and stanine (S) of each.

Table 5

Mathematics Scores, Part A, East anc‘i‘VWcst Units

East West

s s $s.m s
Grade
0 - 5% % 6 = 2 s s
1 59 6 I R
12 58 68 6 6y 84 7
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t ° For the total Mathematics Subtest (Part B is not scored separately), the
corresponding table {s given Eelow. :
' Table 6 ‘

" Total Mathematics Scores for East and West Units

East . . West
$s PR S $S PR S
5 PR S $S PR 3 . .
Grade
10 53 60 6 - b9 Ly 5 .
1 57 68 6 e 77 7 '
12 57 64 6 , 65 86 7 ,

For East and West combined, the chart showing average scores, PR, and

¢

stanines follows:

fast and West .
Part A Total

Grade 55 PR 5 | s om s
10 sh 66 6 | 53 60 6
" 59 7% 6 | s9 w6
12 & 8 7 |6 w7

Since thé ob jective st.:ates that ''students will do as well as ,,. a comparable
group in the sending schools," the same subtests wers administered to a group of
students from the sending high schools. The vcontrol group was comprised of 30
students frém the cooperating high schools who volunteered for the Alternative

Scheals Project, but were not selected in the tottery. The control group did

not incluce students from Philadelpnia. Therefore, in comparing the scorcs of
students in the control group with those of. students from the Alternative Schoois,

ali Phiiadelphia students were deieted and the mean adjusted.

.
o e 3 '
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The tables which follow present’ a comparison, by grades, of scores from
the Alternative School students and scores from students in the control group,
For all tables, the following abbreviations are used; Mean RS (mean raw score);
Mean SS (mean standard score); PR (percentile rank); S (stanine score),

Table 7 °

- Comparison of Alternative School and Control Group Students
in Grade Ten for Part A of the Stanford Mathematics Subtest

Control Alternative Scheols
N= 10 N =75
Mean RS 31.3 : . | 25,7
Mean S$ 61.0 55.7 '
PR | 88 , | | 72
s | 7 . - 6
3

Table 8

Comparison of Alternative Schoo! and Control Grodp Students
in Grade Ten for the Combined Subtests in Mathematics

Controi Alternative Schoois
CWETO - N =75
Hean RS | 41,8 | 32.8
Mean S§§ - 63,0 - 52.7
PR 92.0 - 59
s - B | 6
Table 9

Comparison of Alternative School and Control Group Students
'in Grade Eleven for Part A of the Stanford Mathematics Subtest

Control Alternative Schools
N = ‘9 N = 88

Mean RS 32.2 - 29.6

Mean S§S . 62.0 © hC.3

PR gy 78 »

$ 7 , 7
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. s . R Table ‘0
Comparison of Alternative School and Control Group Students
in Grade Eleven for the fombined Subtests in Mathematics
N =19 N =88

Mean RS 49.2 ' © b5 y
Mean SS - 64,0 - 589
PR - 88 o 74

. - v
S 7 6

.Since only one student from the twel fth grade volunteered to act as part of
the control group, any comparison between the Alternative Schools and the send-
ing.high schools at the twelfth grade level would be méaningless. |

Discussion: The above tables indicate that in the area of mathematics, the
students ‘ft.‘om the Alternative Schools dfd not perform as,well, on the average, as

"did students in the control group on either. the first subtest or on the combined
scores for the two subtests. The differences are most pronounced in the tenth
grade, with a mean raw score discrepancy of 5,6.points. In eleventh grade the
discrepancy is much less pronounced, with.a difference of 2.6 points between

the raw score means on Part A, For the Total Masthematics Scores, the correspond-
iﬁg »difFerences are 14,0 points and 8,7 points reépectively.

A t-test u‘sing standard error of measurement of the difference in means in
standard score units was made to determine whether or not the differences be-

tween the Control and Alternative School students were significant at the .05

level,
For Grade 10, Part A, mathematics, the t value of 8,1 was' significant and
favored the Control group. The difference in Grade 11 Part A was also signif-

icant and favored the Control group (t =3.4),

For Grgdes 10 and 11 the cifferences on the total mathematics scores

favored the Control group with t values of .10.2 and 6.7 respectively,

11




Any attempt on the part of the evaluators to present a reason for the aobvious
differences in mean scores is largely speculative, However, the data suggest two
plausible hypotheses.A It may be that the quality of. the students 1in the Alterna~
! “tive School as measured by traditional 'objective’ and standardized criteria, is
not the same as that of students in the sending schools. ' In light of the fact
tl.\at the control group wés comprised of similar students; that is, students who
volunteered but were not selected, this hypothesis seems largely umtenahle.

Another hypothesis relates to discrepancies between teachers at the

Alternative School and those at the sending schools, It is entirely feasible
that the matherr}atics teachers at the Alternative School ''teach toward" or strive
for different ends in their teachin/g than do the 'mathematics teachers at the
traditional high schools, 1f these standardized tests embody certain precepts
comfnonly reflected in traditional high schools', and if the mathematics classes
at the Alternative Schools adhere to a different set of precepts, a set not
necessarily reflected in the standardized tests, then the differences between
groups may be largely attributable to such value differences,

- The data comparing the two groups in terms of reading scores are presented

on the following tables,

Table 11

Comparison of Control Group and Alternative Schoo! Students
for S tanford Reading Subtest--Grade Ten

Control ' | - Alternative Schools 1
N =79 | N = 76
" Mean RS Lo.8 ' 39.3
Mean SS 57,4 o 53.8
PR o 80 67

S . 7 ' 6
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: . a Table 12

- Comparison of Control Group and Alternative School Students
' for Stanford Reading Subtest--Grade Eleven

| C_Egé_r_?_zl; Alterna;i:eggchools
Mean S - - b7.1 L N
_ Mean $S | D597 | 57.8
PR - R 77 | | o B
S 7 - 6

As was the case for the twelfth grade in the mathematics subtests, no.
meaningful comparisons are possible/ between the control group and the Alter-
native School due to the fact that only one twelfth grade student volunteered
to act as a merber of the control group.

: )
The t-values in reading favored the control group in both Grades 10 and

11 at the .05 level (Grade 10--t = 3.4, Grade 11--t = 2.4),
Conclusion: The objective was not met for mathematics or reading.

All data for Objectives 2-7 were collected by the resident evaluators using
parallel interview questions. The data were then analyzed by the EDC staff.
The sample sizes for the January interviews were 31 in East, 23 in West; the

'sémple sizes for the May-June interviews were 31 in East, 22 in West.




«OBJECTIVE 2. "STUDENTS WILL EXERCISE INITIATIVE IN DETERMINING THEIR OWN
LEARNING ACTIVITIES WITHIN THE BROAD CURRICULAR FRAMEWORK OF
THE SCHOOL, TO THE EXTENT THAT AT LEAST 50 PERCENT OF THE
STUDENTS WILL HAVE SATISFACTORILY COMPLETED AT LEAST ONE OF
THE FOLLOWING ACTIVITIES BY JUNE OF 1972: PERFORMED A FIELD
STUDY; DEFINED A SIGNIFICANT SCHOOL OR COMMUNITY PROBLEM AND
DEVELOPED A STRATEGY FOR ITS SOLUTION; INITIATED OR PAR-
TICIPATED IN MEETINGS, THE PURPOSE OF WHICH BEING TO SEEK A
SOLUTION TO A.PROBLEM ARISING FROM THE LEARNING PHILOSOPHY -
OF THE SCHOOL; OR COMPLETED AN INDEPENDENT PROJECT IN THE
ARTS OR AN ACADEMIC FIELD. AN INDEPENDENT PROJECT WILL BE
ONE IN WHICH THE STUDENT HAS IDENTIFIED THE TOPIC TO BE

STUDIED OR THE PROBLEM TO BE SOLVED AND HAS I DENTIFIED THE
PROCEDURES TO BE UNDERTAKEN.' s v

Table 13

Number of Students Reporting
Self-Initiated Learning
Januarj 1972

Response East " Mest

No 18 5 )
Yes--class req.a 3 : 15
Yes--self choice® 11 9

a. More than one response permitted

Table 14

Number of Students Reporting
‘Self-Initiated Learning

May 1972
Response Easf West
No 15 .3
Yes 17 19

Discussion: Talbes 13 and il indicate that be tween January and May more

s,tudenfs participated in self-initiated learning activities, At East, 53% of

the students were involved in such activities in May compared to 42% in Janvary;

at West, 867 were so favaived in May comsared with "‘6o in January,

14

«12-

iy
3
0
b

o,

[ ST U PSSP TE ST

PR O KU
FREREC RPN




-13-
An examination of end-of-the-year student records at East indicated that
- 85% had compiled some type of independent study project., Also observations
" of staff at Fast and West indicate that several students at both schools had y

undertaken a high level of responsibility in managing on their own such
important -school functions as running the town meeting, operating the heating
system, decorating the building, publishing student newspapers, organizing

travel experiences, and orienting new students. s v

~ Conclusions aﬁd Recommendations: Although this objgcii've was met and
although there is clear evidence that many of the students funct ioned very-‘
independently, some teachers expressed dissatisfaction that many students still
seemed too depen&ent on the teacher for learning. This is in accord with the
observation that much of'the independent learning cited by students in the sur-
vey at East 'had no direct connection with the classroom éxperience. It is
" therefore recommended that the staffs at both schools continue to explore ways

-of helping the students assume even more responsibility for the learning that

in the past has been seen as the teacher's responsibility.

SO 5l e T

T e




. OBJECTIVE 3. "STUDENTS WILL DEMONSTRATE A SIGNIFICANT POSITIVE CHANGE IN
' ATTITUDE TOWARD:

A. THEIR EXPERIENCES 'OVER TIME IN THE ALTERNATIVE SCHOOL AND,

. _ . B, THEIR EXPERIENCES IN THE ALTERNATIVE SCHOOL AS COMPARED
’ WITH THEIR PREVIOUS SCHOOL EAPERIENCE TO THE EXTENT THAT
75 PERCENT OF THE STUDENTS WILL PREFER THE ENVIRONMENT OF .
THE ALTERNATIVE SCHOOL AS THE MORE DESIRABLE PLACE FOR: .
THEM TO LEARN," '

Table 15
. R v

. Attitude Toward School

Septembher 1971-~January 1972
Response East West ‘
Positive Lo% L%
Mixed 50% 51%
Negative 9% 0%

~ Baseline--0October 1971--Positive 97% 75%°

The Chi Square value was not significant in any of the East-West
comparisons,
Table 16

Attitude Toward School
May~«~June 1972

~ Response East . West

Pos 1 tive 48% A 662

Mi‘xed ' 45% 28% V
Negat ive 6% 1 N '

" . The Chi Square value was not significant at the .05 level between East
and West. ' :

Discussion: The very high positive attivudes in COctobar could have been

expected given the 'voluntary nature of student sclection and the fact that 74%

16
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'of East students a;'nd 543, of West students entered the .school to escape from
their previous school,l Givéﬁ this 'initial "halo effect'" it is not reasonable
to expeé:t the high positive level to be sustained, The rather sharp decline in
January in positive attitude was predictable and does not .necessarily indicate
that students felt negative about the school, but rather that the initial’
‘euphoria o.f the Fall was being replaced by more realist{c. attitudes, Between
Jénuary and May, positive attitude increased, '
. s

In the May-June interviews, the students were asked if they ever co'n-
sidered returning to their sending schools., Eighty-five pércent said they had
'never considered leaving the Alternative School. _Ninety percent of the student
body indicated an intent to feturn in the Fall.

Part IV of this.report presents comparative data on the attitudes toward
school of the Alternative School students and a Control group. Although a
strict reading of Object'iv'e 3 would preclude their inclus),ion, these data will

be summarized here because they are judged.to be of interest.

Attitude towards teachers: Alternative schools students were
: more posi tive,

Student decision making: Alternative students indicated a much
higher involvement,

"Social concerns: Alternative students perceived themselves as
more involved than did contro! students.

Course evaluation: Alternative students were more positive about
their courses,

Affective concerns: Alternative students expressed better feelings
' about school.

Student relations: Alternative students perceived less friction and
more amiability,

Learning: Alternative students were more positive about their learn-
' ing experiences,

Equality of Opportunity: MNo difference.

Sce Interim Evaluation Report, p. 12, April 1972.

o7
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Evaluative Items: The Alternative students expressed a more positive
: - overall attitude toward school,

i

These data are so consistent that one has little doubt that the Alternative
~ School elicits strong positive responses from this group Sf students with re-
spect to‘8 of 9 salient dimensions oflschool climate, c .

Tablés'ls and 16, in addition to indicating an incrfease in positive.attitude,
also show that '"mixed" attitudes declined at both schools,

Although the direction of attitude change toward the Alternat?ve»Séhool is
positive and increasing over time in magn%tude, there are many students with
"mixed" attitudes and a small number with negative attitudes. One possible
source of these 'mixed! attitudes may be found in the students' responses during
the May-June interviews when asked {5 cite éspects of the home school they felt .
were superior to the Alternative Schoél (see also the comments quoted later in
this section relating to students' perceived strengths aﬁd weaknesses of the
" schools),

Other than thé "no respOnSe" category, 11 students at East and 9 at West,
the responses most frequently made to this comparison were rigor of the course
(8 at East, 5 West); school organization (7 East, 1 West); and clear expecta--
tions about rules (11 East, 3 West). None of these differences between East
and West was statistically significant at the .05 level. Other than rigor of
the cﬁu}ses, the number of student responseévfrom West are lower than those

from East which may reflect a more satisfactory organizational climate there

as perceived by the students interviewed.

Conclqgion: Based on the increase in positive aﬁtitude toward school . i
between January and June (although no test of significance was made) and the
fact that 85% of the students interviewed at the eng of the year stafed that
they had never considered returning to their sending schocls, w2 conclude that

Objective 3 has been met although deficiencies in the e@aluatiqn d2sign make
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* this judgment less clear than we would like.

" Recommendations: It is evident that many'students generally feel positive
~ about their Alternative School experience.: It would be important, however, for
the evaluators with the Project Director and the staff to develop instruments

and processes which would enable them to gather periodicdlly reliable data from
students and parenté about areas of dissatisfaction so that such data could be '

used to focus staff energies on priority problems, ’ v

OB JECTIVE L. "AT LEAST 50% OF THE STUDENTS WILL PARTICIPATE IN THE FORMULATION

' AND EXECUTION OF MSCHANISMS SUCH AS COMMITTEES AND TOWN MEETINGS
DESIGHED TO MAKE DECISIOHS IN THE AREAS 'OF SCHOOL GOVERNANCE, AL-
LOCATION OF FINAICIAL RESOURCES, AND GEMERAL SCHOOL POLICY. BE-
CAUSE IT SEEMS CLEAR THAT THE FORM OF GOVERNMENT ESTABLISHED AT
BOTH SCHOOLS NOMINALLY INCLUDES LITERALLY ALL STUDENTS, IT IS
AGRZED THAT THIS OBJECTIVE SHOULD BE INTERPRETED TO MEAN 'ACTIVE
PARTICIPATION.' THEREFORE THE OBJECTIVE IS TO HAVE AT LEAST 50%
OF THE STUDENTS IDENTIFIED AS FUNCTIONING IN ONE OF TWO ROLES:
LEADERSHIP ROLE (INITIATES PROPOSALS FOR TCWN MEETIHGS OR TASK
FORCE MEETING, PLAYS A MAJOR PART IN IMPLEMENTING DECISICONS,

. MODERATES 0R ORGANIZES TASK FORCES OR TOWN MEETINGS); THE GOOD
TROOPER ROLE (SHOWS CONTINUOUS PARTICIPATION IN GOVERNMENTAL OR
DECISION-MAKING BODIES, ASSISTS IN MAKING AND IMPLEMENTING TASK
FORCE PROFOSALS AND TCWM MZETING DECISIONS--BUT DOES NOT USUALLY
ASSUME A LEADERSHIP ROLE), :

Table 17

Student Perception of Involvement
in Decision Making
January 1972

Response East West
Leadership Role 0% 17% '
Good Trooper 22% 30%
Nominal Partic. 54y L3 g
Non-Partic. | 52% 8% f%

The Chi Square value between East and ‘st was not significant at the .05
level, '

19
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Table 18

Student Perception of Involvement
in Decision Making
May-June 1972

Response East | West : .
leadership Role 6% e
Go:od Trboper 32% 41%
Nominal Partic. 38% 50% ’ ’
Non-Partic. 433 13%

None of the comparisons between East and West was significant at the .05
level on the Chi Square test.

/

-Discussion: Thé increase at East in the leadership and good trooper roles
from O and 22% to 38% between January and June is an encouraging trend, In
November 1971 the per'cent':age of participation was 24% (Séé Interim Report,

. 19). |

Paréicipation at West involved more students and held relatively constant
from Noverﬁber 1971 to June 1972 in the 43% to 45% range.

Non-participation, on the other hand, almost doubled at East and in'creased

-slight 1y at West. Without more in-depth data little can be said about the sig~
nificance of the simultaneous increase in both participation and non-participation
between Januéry and June at East. It would be helpful in future planning to know,
for éxa;nple, if these two s'ub-groups are similar with respect to such variables
as academic achievement or personal-social values, or if they are different with
respect to these or other variables., They ar§ responding to ‘'something"--what

Ciscite |

| It w;.':uld bé helpful if some. of the attitudes toward governance discussed

in the Interim Report; e.g., students parceived town meetings ws being ineffective,

felt that they had great potential influence at the schoé}s, cciuld be compared

with attitudes existing in May-June, but no data were collected relative to these

dimensions, ) ?0
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The tendency- noted in the Interim Report of many students to '"delegate"

to faculty decision-making power, or to respon_d to governance processes only
when a crisis arose, we find disturbing for two reasons. First, the democratic
governance process envisioned for both schools is in itself intrinsically educa=
tive; second, the parallels in "real lif.e" between adult apathy and excessive
dele'gatvior.\ of power in local, state, and federal govern'mént affairs, or respond-
ing to social issues only when one is politically threatened, and "those’reported

for many of the students, are painfully obvious, 0One place to begin to break

out of the circle of apathy is in school,

Conclusion: Ob jective 4 was mot met,

Recommendations: The schools should continue to work toward the goal of
.increasing the level of studer}t involvement in dectj'sion-ma!;ing and governance,
since activ'e participation is not only GIdUC?tiVC but should be one of the
central goals of schools'i‘n a democracy. It is recomm'end‘ed that the staff,
along with students and pérehts, continue to examine the extent to which the
preseht structures for governance do in fact facilitate such active participa-
tion.

"OBJECTIVE 5. "AT LEAST 50% OF THE STUDENTS WILL D'EMONSTRI\TE A HIGHER RATE OF
INVOLVEMENT WITH SOCIAL PROSLEMS AS DEFINED BY THE STUDENTS,
THROUGH EITHER ACADEMIC OR FIELDWORK ACTIVITIES, THAN THEY DID
DURING THE PREVIOUS YEAR,'
Table 19

Percentage of Students Reportmg Community Invo'lvement

January May- June
Response East West East Wast
Yes 674 - 56 58% 50% .
o 5% b3 W 5o

The Chi Square value was not significant at the .05 level.'

Al




Discussion: The percentage of students involved in social problems is
given in Table 19. These per‘centages reﬂéct the school's cffort, through
scheduling of courses such as pollut%on, po;/erty, and women's rights, and
by making time available during Intensive Learning Weeks, to encourage

social inyolvement. There can be no doubt of the school's effort to meet

~this objective.

To evaluate the objective it is necessary to know the rate of, involvement

during the 1970.71 school year and the data available at this writing are

‘amb iguous--an oversight of the evaluators and not of the school. An October stu-

dent interview summary indicates that two-thirds of the students were involved

in social problems and that approximately one-third of this group was continuing
work begun the previous year. Without knowing the percentage of previous in-
volvement in each hm‘t to subtract from the percentages given in Table 19, it
is impossible accura‘tely' to assess the objective. ’

A survey of 64 students at West by the program auditor reported 81%

involvement which-was substantiated by specific dates, places, and duties.,

Conclusion: Because of deficiencies in the evaluation procedures, this

objective cannot be assessed,
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% OBJECTIVE 6. VAT LEAST 50% OF THE STUDENTS WILL DEMONSTRATE, FROM SEPTEMBER
. TO JUNE, A MORE POSITIVE SELF-IMAGE, AS DETERMINED BY THE IN-
STRUMENTS USED TO ASSESS THIS DIMENSION.™
) Table 29
i
Self-Image as Assessed on Four Dimensions :
January 1972 , .
. 2
Dimension ' East West X
Learning ' ' 15,56 2 .05 v
Positive 90% h7% : favoring East
Neg. 9% 13%
No Res. 0% 39% .
Self-Discip. & 18,02 £_.05 -
Motivation ‘ : favoring East
Positive 7% 2%
Neg. 12% 21% ‘,
No Res. 9% 56% A
Interpersonal Rel, Not Significant
Positive - h3% 21%
Negative 32% 13%
No Res, - 25% 66% ,,
‘Other | : Not Signi ficant
Positive 0% 219
No Res. 100 69% . )
:
b
4
>
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' ' Table 21

Self-Image as 'Assesscd on Eight Dimensions
May-June 1972

East West

Dimensions % oct.’ June % Oct, June
Learner . . (27) 29% !’ (42) | L5y
‘Ra.cial - ’ : 0 | 0
Interpersonal (39) 19% ©(b2) s 3%,
Individulity  (67) 6% (33) 27%
Self-discipline  (26) 29% (25) 0
Contentment ‘ (42) 58% (50) 314 7
Independence | ,ueg 13%
Other | 0 ‘ 134
No Response _ 9% . 0

®From p. 24 Interim Report

None of the Chi Square comparisons were significant at the .05 level,

Dis~c'ussion: All of the responses above reflect a positive self image on
the d'imensions‘ assessed, A few negative responses were reported: East, ! on
" image of the self as a learner; West, 3 on self as a learner, | racial, and
I on ,sehlf-discipHne. |
The four Himensions of self-image in Table 20 were derived by content
anal ys.is in response to three questions asked by the interviewers which asked
the student to state how he felt school had been going.in the last month, how
" he felt about what he had been doing in school lately, and if éhe student's
attitude 'about school had changed since the beginning of the year,

The May-June question was.more open-ended which asked the student to state

how he felt about himself as a person this year in comparison with last yzar.
Because the January questions werc more restrictive in that they focussed

on school and'two of the three questions. iimited reactions to the past month,

little emphasis will be given to these data. The 'May-June data are more

e
S
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appropriate to consider because they represént _Feelings at the end of the year
and because the wording of the question focusses more on the self and invites
the .inclusion .of both the Alternative school ex.perience and experience in
schools previously attended, The fact also that the conte.n.t analysis of the
May-June data resulted in five dimensions which are similar to those derived
in October 1971 makes possible beginning- and end-of-the-year comparisons on

se'l f-image which is called for by the wording of the objective.

1. Since seif-concept is a composite of beliefs, attivudes, and

values toward one's self in relation to the environment, it should not be

forgotten that the environment. of the home and community is also exercising
/
an influence here. One can expect a great deal from the school in this area

being aware, at the scme time, that the school is not the total environment

3

of the student.

It would be interesting in this respect to collect self-image

data relative to the community and fami’ly environments to determine possible

relationships or influences on the school self—itﬁage dimension,

2. Motivation is an important-aspect of self-image and one notes its

absence from the dimensions assessed, Direct questions or observational '

data might be used to assess this dimension.

3. Since there is some evidence that inner-city students placed in

integrated schools develop a lower self~-image, the possible influence of

this phenomenon in the data reported here should be noted. Evidence also

suggests '"mixing' students across social class lines may adversely influence

‘the self-concept of the student from the lower social ciass,

Self-image data for the black students might well be studied

25 -




separately and, given certain conditions, compafed with self-image data

collected this year at the West Philadelphia Community Free School.

Sample Student Comments at West and East
Quoted from Every Third Student in the Sample (West)

West

1. 1 feel I get along better with everyone and everything. Never l}ked

schools-loved vacations, but this year I don't care, a v

2, I'm the only Black student in my classes, I feel out of {t, Sometimes
they cut down Blacks in classes, Racial slurs from kids on Spain trip.
I'm more open this year, I rarely talked last year in school, but here

/

I do all the time--outside classes,
3. If I had something to say there (old school) I wouldn't be listened to--

here I would. I had a feeling of smallness there. Here I feel more an indi-

viduaf. 1 am a ltoner, though. I've always only had a few friends.,

4, 1I've learned more this year--people-wise, besides English and social
studies. Have more friends here, too. I think I've opened up a lot to people.

Kids pull you in here,

5. 1 feel more involved-<more important in deéision-making--Fred's proposal,
etc.
I'm more self-motivated. Last year I was fazy; got all C's, This school

forced me to-do independent work--molded me into a student, Here I get what I

like.

6. Last year I wasn't sure of myself. But now I really feel secure, make

decisionss I know if I don't d¢ scmething I'm cutting my own throat.

7. Work I turn over icn't as much a3z at + I don't know what the

Q reasons are--whether it's me or the teachers aren't expecting as much. But I do

. oy
<6
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feel I've accepted a challenge. It's my responsibility to do the work and I'm
fairly satisfied the way I've met it.
I feel more like I count ... It's ego building to succeed! And they let

- you succeed here,

East

1. 1 am now more aware of my weaknesses; teachers here made you face
. X v
yourself,

2, It (the school) has given me a chance to grow up, to learn what I want,

to find out who I am.

/

3. 1 feel more free, more independent, able to choose for myself,

k. People treat me like a person, not a number,

4

5. School makes me more aware of others; I no longer think just of

6. . I am not the same person: (I am) more open and independent, but 1

am not sure if the school caused the changes or just permitted them to happen,

" 7. 1 might have learned more at =e=co- -, but it wouldn’t have been worth

‘ite Here I have become a person.

Conclusion: In quantitative terms, the objeftive was achieved at East for
two dimensions: individuality and contentﬁent; it was not met at west.

In qualftative terms, one cannot read the typical-student'comments and not
sense the very positive impact of the schoo! on the student's sense of self.

That elusive but very real forc¢e, school climate, is doing its work.

" Recommendations: The goal of enhanced self-image is a critical goal, since

there is much evidence linking self-esteem to achicvement, And while there is

L w
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some evidence that the Alternative Schools did enhance the self-esteem of

most of its stydents, the question i; so complex that the following studies
should be instituted:

1. More precise base-line data should be secured in September so as to
make compa?isons in June more meaningful, and an attempt §hogld be made to

achieve greatér consistency in collecting and analyzing data.

2. There should be some attempt made té study the di fferential imﬁ%ct'
of the school on self-image. There is some evidence in other studies end in
this evaluation, for example, that innef-city disadvantaged students placeJ
fﬂ an essentially suburban milieu shpw a decline in self-image. And one
would suspect that the self-image of a high achieving student would be
diminishéd in a school environment which de-emphasizes competition and
minimizes such extrinsic rewards as class rank and honor societies,

0B JECTIVE 7. '"BY THE END OF THE SCHOOL YEAR, 50% OF THE STUDENTS WILL HAVE . | “;

SPENT AT LEAST 10 HOURS OF CLASSROOM TIME FUNCTIONING IN THE
ROLE OF TEACHER,"

Seventy percent of East's students spent 0 to 5 hours in the teacher!s
role; at West, 52% spent this amount of time. Nine students spent 10 hours

or more in a teaching role at East compared with 5 students at West.

Conclusion: This objective was not met.

Recommendations: ‘There is much evidence from othef studies that when

students teach students, boéh gain from the experience. This suggests that
thg staffs at both schools should try to improve the amount of such teaching
next'year by e£ploring such approaches as these:

l. Each teacher should identify fo? é;ch of his sections

-one or more students who are intecrested in tutoring.

<8
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2. The teaching staff should organize a student tutoring

program in the basic skills areas,

" 3. Students should be able to.earn academic credit, if
they desire it, for completing a given number of

hours of instructional service.

. b, -A concerted effort should be made to increése the
number of student-taught courses, Staff members
should make themselves available to students who
wish to teach courses but feel the need for some o %

/

adult support and direction, ) 3

5. The staff should explore the use of student-teacher

teams, a practice which might give more exﬁlicit

sanction to the student as teacher, ' .

G SRR A LS

‘.
Lo
ol

29




OBJECTIVE 8. ALL STUDENTS WILL, AT LEAST ONCE EVERY EIGHT WEEKS,
PARTICIPATE IN VERBAL AND WRITTEN EVALUATION OF THE
SCHOOL'S PROGRAM, TEACHERS AND ADMINISTRATORS.

This objective was assessed as it was for the Interim Evaluation Report,

through the perceptions of the two resident evaluators, The close involve-
.ment of these two evaluators with the daily, ongoing proéess of the two
schools obviates the need for more complex data-gathering procedures to

. e v
assess this objective,

The Interim Evaluation Report concluded that®though frequent evaluation

of the program, teachers and administrators takes place, the evaluation is of

a verbal, face-fo-facc nature and rafeiy, if ever, written. The evaluators
feel that the problems of coliecting writtgn data are so great that it is
unrealistic to attempt a written evaluation of .all students once every
eight weeks." o )

. The evaluators believe that the situation regarding this objective has

not changed since the writing of the Interim Evaluation Report. Students

still engége in almost daily evaluation of teachers, administrators and the
generél school program. They do so in Town Meetings, in classes and in
frequent informal dialogues with the faculty and Project Director both at
faculty meetings and entirely_;pontaneously. |

Written evaluations,.however, have occurred only twice during the '

year; once in the Fall and once in the Spring. The evaluators still maintain

that to increase the incidence of formal, written evaluations by the students

would be unproductive,

L L el

Conclusion: ‘The objective calls for 'verbal and written evaluation." There-

fore, the objective is not being met at either school. The evaluators feel

that the objective as currently stated is an unrealistic one, and suggest

o
4
s
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that it be rewritten for the coming yecar to stipulate either verbal or

written .evaluations,
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Recommendations: It was evident at both schools that there was some

., misunderstanding concerning the extent to which negative student evalua~-
tions could be used to effect a teacher's dismissal. It is therefore
recommended that a task force of students, staff, and parents develop ’ ‘
explicit guidelines concerning this question.
. , )
. §
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Additional Interview Data
. Because Qpace and time limitations make it impossible to present all of
. the data analyzed, data from the May-June 1972 interviews.will be briefly sum-
marized to alert the reader that data not reported earlier in this section exists.
. V. Students at East reported higher involvement in.degision making in the

Fall; at West, the involvement held relatively constant throughout the year.

2. The large majority of students at both schools reported agademic

: v
counselling to be satisfactory or excellent (6 at West); college coﬁnselling
had most of the responses in the '"no response' category presumably because. most
of ghe students were not at the stage where they were actively seeking pl;ce-
ment; most of the students reported personal counselling to be either satisfac-
tory or excellent (14 at West).

| 3. There were a number of critici;ms of the counselling groups at both

units most of which revolved around organizational prqbleﬁs--no goals, too
much t;lking, no attempt at §roup work, not relevant, etc. At West, the 12
student comments reveal a unique personal response with very little overlap
among them. Fourteen students at East madé no response, the largest single
response category,

4, Students at West were asked to cite three major problem areas of the

school. The responses are not easily patterned and have been grouped under

seven headings for ease in reading. £nough responses will be presented to re-

veal the texture of all responses under each heading.

West

Curriculum

More individualized programs

Rigor of courses (more)

Need 2 physical education program
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West--Curriculum continued

" More and different English courses
More commercial courses
Better curriculum development within each department

No music

Communication

Communication poof; no way to check rumors
More school-community interaction
Suburban-Philadelphia kids should get to know each other more

Better conmunication with part-time teachers. and parents | i

Goals ' ' : - o
Need to define school's purpose relative to varying student needs ;
Clearer guidelines for kids and school without 1imiting potential

of the'school (about 5 comments expressing this general idea)

Administration-«Process

Make course requirements %Xnown earlier : - B

Something wrong with schedule--prevents too many kids from getting

deeply involved (2 comments)

Next year we need 2 hell of a 1ot more organization and discipline

New kids--some are coming just to "party!"
J party

Relate counselling groups to the school's objectives--when they have ’%

been decided

New director should be closer to the students

Teaching
‘More evaiuation of teachers (2 comments)
Some pner classes

Fart-time staff a mess--needs improving 23
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Discipline
" Kids don't feel responsible for one another (2 comments)
Lots of stealing-~people ;:oming into school
Studentslcut classes at will
Some kids need more teacher control
Philadelphia kids messing school up

Too many disputes in decision-making . :

P ] E

Bui lding 3
{ ' .. . -

Getting a building for next year o
More concern for care of the byilding ,

}

Don't like the building . : : o

. . 1

Need a '"quiet room' to meet in

East . 0

Student evaluation of positive and negative aspécts of Alternative East.

Questionnaire administered on May 24, 1972. N equals 120,

Positive Aspects

l. Atmosphere--95 respanses--the adjectives most frequently used by the

,
i
i
oy
A
i
e
i
¥
i

students to describe the atmosphere of the school were '"free," "relaxed,"

'experimental," and "friendly."

2. Freedom to choose types of learninag experiences and type of evaluation

desired--46 responses--students felt that this freedom extended to the total

school community, including the teachers.

3. Student-teacher relationships=--47 responses--the students felt that the

sciiool had facilitated the creation of a new type of student-teacher relation-

ship, such that the two groups really axpressed care for each other as human

beings.

)
13
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L, School has.expanded learning opportunities to include mere than traditional

classroom activities--26 responses~--students felt that the classroom was no

longér posited as the sole legitimate location in which learning could go on.
Among the most frequent examples of non-classroom learning were the trips to

" $pain and Canada and various field trips connected with certain classes.

§. Lack of pressure--18 responses--the students responding to this dimension
. - A ' .

indicated that the relative absence of academic pressure was a posit‘i've aspect.,

-

6. Llarge variety and diversity of course offerings--16 responses--students

appréciated the oppdrtunity to select from a wide variety of courses and
further liked being able to satisfy such things as English and History re-
quirements in a number of different ways,

7. Increased communication between people--16 responses--primarily, the

students cited a deeper and more meaningful relationship with their peers which

they believe was facilitated by the school,

8. Opportunity providedto get individual attention when needed--12 responses--
students felt that the general atmosphere and small size, plus the dimension

of faculty-student trust made it easy to get individualized attention,

9. Opportunity for independent studv--23 responses--students cited the oppor-

tunity to structure their own learning vhen desired,

10, Small size gf school and small number 'g_f:'_peoole per class--15 responses--

students felt that the small size made learning easier,

11« School teaches 2 greater sense 9_f_ responsibility--10 responses-«students

felt that they had bacome more responsible for their own learm’né.

12, Schocl has increased students! motivation--10 responses,

13, School has provided a better learning environment--10 responses,

o Awh_——_




J4. School has enabled students to function _1_r1 the role of decision makerse-«

18 responses--students cited their total involvement in the daily operations

, 0f the school,

.15. The methods teachers use in the classrooms are better than in schools pre- .

viously attended--7 responses--students cited the teachers! use of discussion

techniques and non-structured classes, _ :

L v . 1
16. School is a good preparation for college--3 respnnses--students thought

that the freedom which they were given would stand them in good stead during

college.

/

17. The school provides excellent exposure to political problems~-3 responses.

18, The classrooms are good--2 responses

Negative Aspects

1. Lack'_g_f stress in academic areas-~20 responses--students criticized the

school for its failure to stress tacademic" learning, citing the absence of

required written work and difficult intellectual exercise,

2, Math program is generally weak--19 responses--criticisms of the math pro-
. ‘gram varied; some students openly criticized the teaching, others felt that a ;
more traditional math class should be offered for students wishing to avail :

.themselves of it and still others felt that the teachers in this area had not

been responsive to their needs,

RACOASREY

3. Lack of general oroanization--19 responses--students were very general in

s
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R
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their criticism here, some cited poor record keeping, and others a lack of

explicit administrative structure.

Lk, No definition of decision-meking structure==16 responses-~students were

36

unclear on how decisions are made and who makes them.
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5. School is much too dirty--16 responses~-some students felt that a crew of
" professional maintenance men should be hired,
6. Poor communications within school--13 responses;-studénts felt that meet-
ings, especially, were not sufficiently publicized. .

7. Need for more structure in classes-«l1 responses,

A . R .
8. Need more discipline~-9 responses--students felt that teachers should demand

more of the students, to the point of imposing disciplinary sanctions.

9. Teachers should put more pressure on students to work--12 responses,

d .

10. Need for better counselling--8 responses--students cited the need for better

counselling in the areas of vocational guidance and college selection.

.o

11, Insufficient teaching-learning materials--9 responses-~student complaints in

this area included the need for more textbooks and extended to needed modifica-

tions in the physical plant such as bigger classrooms.

12. Need for better relationshios with the surrounding community--9 Eesponses;-

students felt that the rapport engendered this year between the school and the

community was inadequate.

13.  Insufficient transcortation--7 responses.

14, School gives inadequate college preparation--7 responses,

15, Teacher expectancies gf.students are too low~~-7 responsesr=-students felt

- that Since the teachers demanded so little of the students that_the latter's

expectancies were low,

16. Improve basic skill areas, especially science and math--9 responses.

37

17. Visitors present a problem.-6 responses-~there. are 'too many visitors

sl
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18,

*

20.

21,

22,
23.
24,

25,

26,

27,

28,

29,

Too much stealing--6 responses,

19. There is not enough cooperation among the total community to achieve common

goalse=7 responses,

No response to the question--5 students,

Not enough attention given to those with special educational problemse-

P v
5 responses, '

No strong leadership--5 responses. . “

/

Student apathy--~7 responses.

Better organization of lunch facilities--b responses.

More things to do d(:rling non-classrocm time--4 responses, Students were

. concerned that the school did not provide enough activities for them

during the time that they were not in class,

Staff apathy--l responses.

Students are sufficiently willing o accent responsibility.-5 responses--

students felt that the community took undue advantage of the freedoms

offered to them,

Teachers don't place enough emphasis on teaching--3 responses.

Classes are too traditional, teachers haven't developed innovative

approaches-«3 responses,

”y
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PART 11
TEACHER OBJECTIVES
Introduction ,
As the evaluators indicated in the Interim Evaluation Report, the .

. assessment of Teacher Obje'ctives posed a problem at both schoo'ls during th'e
past year., This prdblem pertained to the development and implementation of
classroom observation instruments to be employed systematically du:ing t?\e |
course of the year, .

: The "use of such measurement techniques was not feasible this year bgca.use
of a reluctance on the part of the staffs at both schools to permit "i.ntru-
sions" into their classrooms at a time when the school was 'still in its forma-
tive stages. .

Because the evaluators were unable to make periodic g'!assroom visits to
observe teacher behavior, it is impossible to document this area. The
evaluators believe; however, that this problem has been rectified for the com-
ing year.

Most of the data concerning the classroom performance of teachers for

the past year stem from the two rounds of staff interviews conducted by the
resident evaluators in the Fall and the Spring. In these int‘erviews teachers
;le.re asked to assess their own classroom performance in terms stipulated by
t.he objectives, While this was not the most desirable form of information-
g.athering technique in.this area,' the evaluétors believe that it was entirely

suitable for the first year of the schools' operations..

A secondary source of data pertaining to teacher performance is the
evaluation performed by the students at each school during the Spri:"og.
Al though the.form of this evaluation differed at each of the two schools,
makiﬁg comparabilixty of results very difficult, it is obvious that the

students have acute perceptions of their teachers along a number of dimensions.

. ° ' 39 . . . o =




The student evaluations of teachers were intended primarily as a method of
"providing the teachers with uniform feedback on their behavior., For this
reason, students responded to dimensions which they, in conjunction with

the teachers, considered important. Therefore, the results of fhese evalua-
. tions do not bear directly upon the objectives as stated in the Formal Pro-
posal. A summary of the student evaluations will be included in a later

section of this report. .

ASSESSMENT OF TEACHER 0B JECTIVES
OBJECTIVE 1. BY JUNE, 1972, ALL TEACHERS WILL HAVE A MORE POSITIVE ATTITUDE
TOWARD TEACHING IN THE ALTERNATIVE SCHOOL THAN IN OTHER SCHOOLS
IN WHICH THEY HAVE TAUGHT.
Thid objective was measured via the use of the two staff interviews which
have been previously discusseds A1l of the full-time faculty members at each
. school were interviewed twice during the course of the year.

The Interim Evaluation Revort included results from the first round of

staff inferviews. On the basis of those interviews it concluded that, at
the time the r'eport was written, the objective was being met at cach of the
two units,

During the second round of staff interviews the faculty was aéain
queried about -their attitudes toward teaching in the Alternative Schools, as
compared to teaching in other schools with which they had had experience, At
the West Unit, 7 of the 9 full-time staff members had previous teaching exper-

jence against which they could compare teaching at the Alternative School; at

the East Unit, 10 of the 12 full-time staff members had previous teaching
_experience,

Qhen asked during an interview situation to state whether they preférred
teachi.ng in the Alternative Schob! to other schools in which they had t_aught,

21l of the 7 staff members at the West Uni.t who had had prior teaching exper-

ience replicd that .they decidedly prefer teaching.in the Alternative School, a0
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Clearly, this objective is heing met at the West Unit, The following

statements are a representative sampling of teachers' comments pertaining to

the interview question about preferring the Alternative School to other places

in which.they had taught, and are noteworthy in their uniform affirmation of

" the West Unit as a superior place in which to teach,

"I'd be 9%s0on a 10 point scale! I stand committed to
staying with the project. Compared to former teaching

" situations, this is heaven on earth. I have autonomy,
trust and good relations all around."

“Incomparable: My concept of science education has
always bcen this and I couldn't do it until now ...
I am able to be totally cfeative, ,."

‘T really love it. This is my idea of what teaching
is. This is the first time I've been treated like |
have dignity." ‘ i

The feelings of the two first-year teachers are reflected in the statement

made by one of them in response to the same interview question.

"] am very positive and there hasn't really been any
change in my attitude during the year. 1 feel like
I have had much more than one year's worth of exper- i
ience this year-«1 feel seasoned, This is teaching
as I imagined it ought to be." '

At the East Unit the pattern of teachers' responses was similar, though

not congruent to those at the West Unit. Of the 10 full-time staff members

who had previous teaching exnerience, 9 of the teachers strongly oreferred

" teaching at the Alternative School to others _]_rl which they had taught, A

single staff member chose to leave the -Alternative School, but did not

_return to his previoys school,

The objective stipulates that "all teachers! shall prefer teaching in

the Alternative Schcol. Due to the departure of the full-time Facuity membder
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at the East Unit, this objective was not met. The evaluators believe, however,

thét given the uniformly positive vein of the responses from the other 9
teachers, plus strongly positive responses from the 2 staff members who had
‘no previous teaching experience, the failure of the East Unit to meet this‘
objective rests more on narrow, technical grounds rather than on substantive
grounds. |

In addition to being asked whether or not the); preferred teaching in the
Alternative School to others in which they had taught, teachers were also asked
to indicate any change in attitude regarding the Alterpative Schools which they
may have undergone during the course of the year. The following chart summarizes

the types of attitude changes which occurred,

Table |

Changes in Teachers' Attitudes Towards Schoois

East Hest

Highly positive attitudes about teaching

throughout the year . 6 3
Increa'singly positive attitudes during the _

year though most 1y positive from the beginning ° b 2
Mostly positive attitudes all year with random

periods of ups and downs 0 1
Mostly positive attitudes during beginning of

year, mixed to negative during middle of year,

mixed to positive at end of year 0 1
Mixed-negative at beginning of the year and

increased positive attitude by the end of
~ the year, thougsh not highly positive -0 . 1
Positive in the beginning of the year, _

mixed-negative at end of the year ' 2 o

Discussion: The above chart corroborates the data presented previously in

relation to the qucstion about preferring teaching in the Alternative School to
. 42 CoE
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. other teaching situations. Almost all of the teachers had positive attitudes
~about teacﬁing in the schools from the beginning of their experience, and
maintained these attitudes throughout the year. Even those who were not highly

positive in the beginning of the year tended to be more strongly positive about

their teaching experience by the end of the year., O0f those teachers who in-
‘dicated a strengthening in positive attitudes about the schoo! the following
- statements are representative,
" ... my faith that others are concerned with other
options like mutual trust, respect, and a desire to

be free of conventional shackles ... has been re- .
stored," ’

"I am seeing teaching more’and more in terms of
providing resources and experiences ..."

"I have discovered some new ways of motivating students

and have been successful with some classroom techniques

I had never before used."

Conclusion

The two schools have been very successful in cresting and maintain-
ing highly positive teacher attitudes towards their teaching throughout ‘the
course of the year. The objective has been met at the West Unit, and while
it has not been successfully met at the East Unit, this failure is not sig-
nificant, stemﬁing, as it does, from the dissatisfaction of only one staff
member . |
OBJECTIVE 2. ALL TEACHERS WILL USE MORE VARTED MATERIALS AND TEACHING |

METHODS THAN INTERACTION ANALYSIS STUDIES REPORT IS TRUE ,ﬁ
OF TEACHERS IN TRADITIONAL SCHOOLS. .

 Data’ pertaining to this objective were collected through the staff inter-
views becsuse, as previously stated, it was not pcssible to use normative- '

referenced instruments to assess this objective. Since no objective measures
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ofy classroom performance are availéble at the present time,no conclusions as
to the success or failure of either of the units in meeting this objective
will be drawn, The interviews did provide some data describing the teachers'
perceptions of their classroom performance in terms of using varied materials
and ;nethods. These data are pr;esented in the two tables which follow, and
indicate not only the employment of a wide variety of methods and materials
but .also illustrate discrepancies in the frequency with which they’ are dsed.
The data are limited by other evidence on research on te_achi.ng which indicates

that most teachers have to be taught to analyze objectively the teaching act.

Table 2

Frequency of Using Various Teaching Mfa.terials

Basic
Never Rarely Sometimes - Regularly Medium
| (1-10%) | (10-25%) . (25-40%)
- - E W | E W E N E W E ¥
" 1. Textbooks ' 3 3 11 2 0 2 2 3 4
2. Paperback books - - . '
(on special topics) 2 0 0 2 1T 4 3 2 1T 4
3. Xeroxed material
"~ (magazine articles, .
pages of books, etc.) 2 0 1 0 2 2 5 6 2 1
L, Teacher developed :
material 0 0 2 0 0 4 7 4 2 1
5. Films | 5 1 ™ 13 1o 0 0
6. Records or tape g
recordings 5 2 2 3 3 0 1 &4 1 0
7. Audio-visual aids
(overhead projector) 4 3 1 [ L o | 1 o o0
8. Laboratory equipment 7 6 2 1 1 1 1 o | o 1
9. Studenf‘developed -
materials 5 1 14 L 4 1 o0 o 1
I.O. Cther (musical _
instruments) - 10 9 0 o0 1 0 ‘0 0 0 0
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Discussion
The table illustrates that textbooks and Xeroxed materials seemed to
be the most standard materials used in teaching at both schools. At the West

.Schoop paperback books on special topics are also used with high frequency,

while at the East Unit their use, though frequent, is not as prevalent. Both

" schools al's.o. use materials' developed by individual teachers on a regular b.ésis,
though use of' studer.xt developed materials is slightly more pronouncied at'thg
West U;xit than at the East Unit., Neither films nor other audio-visual aids
are used regularly at either unit though the former are slightly more prev-
alent at the West Unit and the latter at the East Unit. The use of recor.'ds'

or tape recordings is also about the same between the two units, both of

which use them on a basis that varies from "Sometimes'' to '"Regularly,"

Conclusion ve

Although the Teacher 0bjective states that "All ;eachers will use
more. and varied materials than is true of teachers in' traditional schools' no
comparison to the variety of materials actually used in a traditional class-
room can be made. It is evident, however, that a wide array of materials is
being used at each unit with at least one or more teachers using all types of
materials either "Regulariy" or as a "Basic Medium,'

In addition to being asked about their use of various teaching materials,
the full-t'ime staff at each school was asked to indicate how often they used a
variety of teaching methods in their classes. The following table presents

that datao




Table 3

Frequency of Usage of Teaching Methods

1.

2.

3.
b,

5.

7.
- 8.,
9.
10.
11,
12,

13,
h,

'5.

'6°

Teacher. led
discussion

Teacher lecture

Minielecture and
discussion

Small group
discussions

Small group
projects

Reading in class
Writing in class
Role playing
éames

Debat;
Dramatizations
Tutoring

Field experiences

Student in role
of teacher

Teacher
demonstration

Independent
research

Never
E W
1 0
3 1
2 1
0 1
2 2
& 1
L 3
3 5
3 6
7 5
6 &
0 O
1 1
0 |
3 b
2 0

Rarely
(1-10%)
E W
0 o0
3 6
2 0
1 2
3 2
1 s
4 3
0o 5
L 2
2 3
2 3
1 o
L 2
2 0
3 2
1 2

Sometimes

(10-25%)
E W
L o
L 2
L 5
5 5§
3 2
3 1
2 2
1 2
0 2
! 0
2 1
3 3
3 2
5 5
3 1
6 1

Regularly
(25-40%
E W
L 2
2 0
s [
1" 2
2 1
1 3
1 1
0o 2
2 |
2 1
1 1
2 0
5 5
2 2
2 3
0o 2
1 3

Basic
Technique
E W
3 7
1 0
1 1
2 0
0o o
2 1
2 0
0o 2
0 1
0o O
0 1
2 1
| 2
2 0
1 0

a6




Discussion

The table reveals thét the two techniques most frequently used by
the ieachers in their classes (those used regularly or as a basic technique)
"are Teacher Ledlbiscussion and Tutoring, These techniques'are used at least
Regularly by a méjority of both staffs, At the West Unit tHe staff also makes
at feast réghlar use of Independent Research, which is eﬁ#!oyed with lesser
frequenc} at the East Unit. Techniques used second most often are Mini-
lecture and Discugsion, Student in the Role of Teacher, and Small G:oup 6is-
cussiop, Techniques rarely if ever used by both staffs include Teacher
Lectgrc, though it i§ used somewhat more at the East Unit than the West Uni;;
Read{ng in Class), which is slightly more prominent at the East Unit; Educa-
tional Games; Debating; Dramatizations and Teacher Demonstrations. Finally,
there appeaE to be a number of teaching methods whiéh differ markedly in the
amount they are used By various members of the full-time gfaff in their
classesy These include: Small Group Projects; Writing'in Class, Role Playing,
and Field Experiencés.

With the exception of IndependentfRescarch, vwhich is used more fre-
quently at the West Unit than at the East Unit, th data indicate no glaring
differences in frequency of various teaching methods between the two schools,

The chart also reveals that the "affective techniques" such as Role
Playing, Games and Dramatizations, are used very infrequently at each school.
This'may indicate that néither staff feels the need to employ such techniques.
Méét probably, however, it gndicates that these techniqdes are not a part of
_the repertoire of teaching behaviors available to the two staffs,

Cf the 16 possible teaching methods mentioned, 9 techniques are used
as a Basic Technique by one or more teachers at the West Unit and 10 are used
as 2 Basic fgchnique sy at lesst one teacher at the East Unit, This suggests

that a fairiy wide variety of teaching methods are used in each school. and

o~




" that the usage of different techniques varies widely among the teachers,
Conclusion:

Due to the absence of objective records of teacher behaviors and
" normative data against which these behaviors could be compared, it is not
possible at this time to determine whether the objective ’is being met at
" either school, The data ao indicate a variety of teaching techniques being
utilized as well as differences in frequencies in the use of these, techs
niques by the teachers. The evaluation to be undertaken next year will
address itself to the question 'What is the quality and appropriateness off
these techniques?" For the present, however, the evaluators are satisfied
that the teachef‘s are consciously attempting to increase the number of class-
room techniques which they employ, )

As a final check on the variety of meéhods and materials used in

their classes, teachers were asked to compare the variety of methods and
materials which they used during the past year with the variety employed

during previous years. The following table presents this.data.

Table 4

Method Comparison with Previous Teaching

Less Same More
Ew | Ew | EW
Variety of teaching methods
used this year compared to .
previous years : 1 0 3 0 6 7
Variety of teaching materials
used this year compared to : _
previous years 1 1 5 1 L 5

Discussion

The table jllustrates that all of the experienced teachers at the West
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" Unit report using a greater variety §f methods than they had during the previous
- year; at the East Unit, two thirds of the teachers report using a greater vériety
of methods while at the Alternative School. Furthermore, a large majority of
the West Unit staff report a concomitant d{ncrease in the variéty of teaching
4materials.used, while slightly less than half of the experienced teachers at
‘the East U.n'it report a simi lar increase,

These data indicate that, in general, more of the staff at the West

. P

Unit report increasing the variety of their teaching methods and materia'ls,l
yet the two tables immediately preceding this one indicated no substantialy
differences in number of methods and materials used, nor in the frequencies
with which they were employed at either of the two schools, though the
variance among the individual teachers was. great, Given these facts, it is
possible that the staff at the East Unit had a greater repértoire of methods
~and materials prior to this year that they had developed :d'uring other teach-
ing experiences. If this be the case, they would not report employing a

| ‘greater variety of methods and materials in the classroom to the extent that

their counterparts at the West Units do,

Lonclusion
The data in this table substantiate the fact that teachers at the
Alternative Schoo_! are in general taking ad\)antage of an opportunity to
broaden their array of teaching techniques and materials, The quality and
effectiveness of both materials and methods will be investigated during the
second year evaluation.
OBJECTIVE 3. ALL TEACHERS WILL PARTICIPATE IN THE FORMULATION AND EXECUTION
"OF MECHANISMS SUCH AS CGMMITTEES AND TCWHN MEETINGS DESIGHED TO
MAKE DECISIONS IN THE AREAS OF SCHOOL GOV ERNANCE, CURRICULUM,
ALLOCATIONS OF FINANCIAL RESOURCES AND GEMNERAL SCHOOL PCLICY,

This objective was assessed by using the obsérvations of the resident

evaluator in each unit, Since each of these evaluators is so thoroughly

49
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involved in all of the daily operations of the school, each has had ample
opportunity to observe both the incidence and quality of the involvement
of the staff in decision making.

Discussion

The Interim Evaluation Report stated that '"the evidence of staff par-
'tfcipation' at all levels of the.operations of the two schools is +.. obvious ...
(and) ... is visible to the most casual observer. Staff members meet at least .
once a week to make decisions on all facets of the schools! operatfons."'
| Though certain members of the staff can, and in _fact' do, wield more

W

influence than other staff members, the basic fact of total faculty involvement

in the decision-making process remains unchanged at cach school, with virtually

all staff members at both schools deeply enmeshed with the process so that,
in the words of the resident evaluator at the West Um’t, " ,.e by the end of
the year staf'f meetings have emerged as the 'single most important locus of
decision making,"

Since the first round of staff interviews, it has bccome evident to
the two resident evaluators that, despite participation in decision making by
all staff membérs, in practice, about half the staff is more informed about
and involved in general decision making and the administration of the schools.
Therefore, while there is no formal, rigid hiérarchical structure at either
school among the staff.members, it has become evident that certain teachers

both formulate and impiement most of the decisions, although it is equally

true that all of the staff members generally discuss and come to consensus

about a decision before it is implemented,

At the West Unit, this pattern of differential involvement and in-
fluence has created some resentmept on the part of a few faculty members who
do not wish to dsvoté much time to administration, feeling that .their ma jor
rcsponsiti]i.ty is to teach, While they wish to be informed of decisions and

to have minimal involvement in the decision-making process, they feel that it
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'is unreasonable to have to do as much administration as was necessary during
the past year,
. Apparently, both staffs felt the process of involving every staff
member in every decision to be somewhat umwieldy., In an effort to streamline
the daily decision-making procedures for the next year, each staff has se-
lected a coordinating teacher who will serve as head of each unit. This teacher
wi'll_coordinate t.He various decision-making processes occurring wi’t;hin e'ach,.

school, and will be -given the authority to make certain day-to~day decisions,

The evaluators believe that the presence of differential decision-
making influence was inevitable; especially in schools which encouraged théir
students and teachers to "do your own thing," Clearly, protracted involvement (
in the lengthy and often difficult procedure undergirding the decision-making: -
process is not appealing to all teachers, It .has become e,vident during' the
past year that, for the most part, the teachers who are less in.volved wi th
the ‘decision-making process ar.e willing to trust their more involved col- ' .

leagues to make responsible decisions,

Conclusion: The evidence of all staff being at least somewhat involved
in the decision-making process at both schools is very strong. It is obvious

that the objective is being met at each school. 1t is equally obvious that dif-

‘ferential states of involvement with decision making do exist which culminate
in certain staff members having more influence than others. This tendency

scems to be inevitable, and does not seem dysfunctional to either the quality

of decision making, nor has it adversely affected inter-staff relationships.
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0BJECTIVE 4. AT LEAST ONCE EVERY EIGHT WEEKS ALL TEACHERS WILL PARTICIPATE
- IN VERBAL AND WRITTEN EVALUATION OF THE ADMINISTRATIVE LEADER=~
- SHIP OF THE SCHOOL.

As was the case with the objective discussed above, this objective was

&

assessed through the observations of the two resident evaluators, Because

both resident evaluators strongly believed that nothing had altered sig-

nificantly since the time the Interim Evaluation Report was writtep, nel;gher

felt it necessary to include a question pertaining to the objective in the
second round of staff interviews,
Discussior:

The Interim Evaluation Report states that the staff in each school

had such easy accessibility to the Project Director that verbal feedback be~
tween the staff and the Director was a recurring phenomen_qn occurring with
_almost daily frequency., Such an atmosphere, the evaluators believed, pre-
cluded the necessity for any formal written evaluation by the staff of the
administrative lecadership of the school.

Nothing has occurred, since April, to alter the evaluators' per-
ceptions in regard to this objective., The staff at cach of the two uniis

has frequent and prolonged contact with the Project leadership, both on an

individual basis and as a group, and neither staff is at all reticent in
terms of informing the Director of their feelings pertaining to his per-
formance. In fact, during the course of the year, the evaluation team has
noted an innumerable number of occasions on which the Project Director has
actively encouraged such feedback. A .

Thé decision-making process at both schools is such that cach staff

has had the opportunity to participate in the formulation of virtually every

major decision affecting its particuler unit, Consequently, the Project
Director, while he may argue cogentiy for the acceptance of his own point of

view, makes remarkably few unilateral decisions, Thus, the bilateral nautre
' -«
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* of the decision-making process of the Altarnative Schools Project greatly

facilitates frequent staff-Director feedback. |

Conclusion

The objective is explicit in calling for 'verbal and written

evaluation of the administrative leadership.' While the staff at each unit

'engages in almost daily oral evaluation, the very frequency of the latter

obviates any neced for written evaluation. Thercfore, the objective has not

been'met at either unit. The evaluators would suggest that for the next year

of the Project this objective be rewritten to stipulate either written or
verbal feedback from the staff to the Project Director. They would also urge
that the objectiﬂ'e be expanded to include feedback from the Project D%rector
to the staff, something which is equally important ..and which occurs fre-

quently at ecach unit.

ADDITIONAL DATA ON TEACHERS
In this section, data which do not relate djrect‘ly to the teacher objeca
tives will be presented, Collection of such data were not.called for in the

evaluation design as set forth in the Addendum to Formal Proposal. Rather,

the resident evaluators perceived the need for the collection of additional
data and acted upon their perceptions.

Each of the two units, while comparable in many respects, is an autonomous
enti'ty, and hence‘may be characterized by phenomena peculiar to itself. Part
of the jobﬂof the resident evaluators is to define and respond to the needs of
their particular unit. Often these needs are not identical, and even when
they seem to be very similar, the kinds of data requisite to an examination
of the needs may differ between the schools. 1In this section, therefore, it

‘will not al'Ways be possible to compare the two schools because the types of

data collected are often very dissimilar in that the data were collected to

meet very specific needs for each unit.
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Student Evaluation of Teachers
At each unit, students and teachers recognized the need for some type

of student evaluation of the staff. At the.East Unit, all students were asked,
during a pre-registration for next year's courses, to complete two instruments
' pertéining to such an evaluation: one instrument assessed the teachers' non-
~classroom .behavior along thirteen dimensions, as well as his behavior as a
c?unselor along four dimensions. The other instrument assessed the teachers!
in-class performance. At the West Unit, students also completed tio ingtruhents,
though each was markedly different from those completed at the Easf Unit, One
of the instruments asked students to assess the quality of all of the courses
which they had taken'accord{ng to eleven separate dimensions., The other in-
strument asked students to briefly fate the individual teachers, largely in
terms of the students' perceptions of whether or not they Believed the teachers
should be retained for the coming yecar. At each Unit, the’ instruments were
largely developed by the students themselves, and therefo;e the dimensions
which the students. considered the most salient were included,

At the East Unit, the results of these instruments were analyzed by two
members of the evaluagion team and, with the concurrence of the faculty, were
then made public to the school at large. One staff member, who questioned the
legitimacy of the instruments,'asked that his evaluations nof be made. public.
At the West Unit, students analyzed the data in conjunction with the resident
evaluator. Results from these instruments were no£ made public, Rather,
eagh tecacher was presented with only his own evaluation. Therefore, these
data will not be included in'this.report as they are not in the possession of
‘the evaluation team, The evaluators respect the desire of the West Unit's

-staff for confidentiality, and feel any éttempt to have iﬁcluded the data

contrary to their wishes would not have been aporopriate,
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Student Evaluation of East Unit Staff Non-Classroom Dimensions

The instrument used by the students to evaluate the non-classroom per-
* formance of the teachers at the East Unit consisted of a 17 question, forced

choice questionnaire. 0On all questions students were to rate the teachers

‘using a scale which rangéd froma low of | to a high of 5; The first 13
questions were answered by.all of the students as they pertained to the per-
formance of every teacher as a member of the school community, The last Q'F
questions pertained to a teacher's performance as a codqselqr, and were com-
plefed only by students who had been a ﬁember of a specific teacher's counsel-

ling group. Table 5 summarizes the results of this questionnaire,

4




Table 5

Studénts‘ Ratings of Teachers! Non-Classroom Behavior

1
2.

3.

L,

5,

6.
IR

12,

13,

2,

3.

Teacher displays commitment to school,

Teacher acts in responsible way,

Teacher fulfills commitments and
keeps promises,

Teacher is willing to talk to me,
Teécﬁer values me as a person.
Teacher respects my opinion
Teacher plays an active part in ’

decision making,

Teacher encourages me to be active
in decision making,

Teacher displays concern for me,
Teacher is tolerant of diversity.,
Teacher can accept criticism

Teacher provides leadership in

effecting change.

Teacher works to fzcilitate smooth
functioning of the school.

Rating of Performance as founsellor

Teacher provides effective academic
counselling, :

Teacher provides effective personal
counseling,

Teacher meets regularly with task
group,

Teacher keeps accurate student
files. . :

Staff

L
4.3

3.9
4.0

3.8
3.6

3.6

'3,2

3.4
3.5

: 305

3.6

3.8

3.5

3.5

2.7

4.1

Range
3.2 to 4,6
302 to 4.7

" 2.9 to L4.7
2.8 to 4.6

2.7 to ho3
2.7't0 4.3

:2.# to 4,2

2.2 tQ'uo3
2.5 t; k.o
2.4 to 4.0

2.4 to 3.9

. 2.9 to h-h

300 to h-?

2.5 to 4.9
2.8 to 5.0
1.0 to “.5

2:6 to ﬁ.8

No, of Staff

above Mean

5
5

_—
10
8
1o

o6




Discussion

These data indicate that the students are in general positive about
the non-classroom behavior of the full~time staff., In all but one case, that
of meetiqg regularly with counselling groups, the mean for the entire staff
is above 3 and in 4 cases it is L or above, The range for each dimension is
usually aBgﬁt 1.4, though in the case of meeting regularly with the counsei-
ling group it is substantially higher at.3.5. The range in each dimension
: . s
indicates, as may be expected, that some teachers are perceived as more ;fr
fective in each dimension than others. It is further interesting to note .

the acute discrimination with which most students completed this question-

naire, That is, students did not terd to rate specific teachers "high' or

"ow" iﬂ all categories, In each case, all teachers were rated much higher
in sbme categories than they were in othérs. No staff member, therefore,
tended to raise the mean in all categories and, conversely; no single staff
member tended to lower the mean in all categories.

| ‘In 11 of the 17 categories, the majority of the staff was above the
mean. This indicates that, within these cafegories, a few'staff members were
perceived by the students as performing less than adequately, Again, however,
thé identity of these staff members differed from éategory to category, so
that it is not valid to supposé that, in general, certain staff members were
rated consiStentIy lower across all categories than other staff members.
Furthermore, the fairly high range for each category indicates that student
perceptions of individual teacheré were discrepant. Su;h differential rat-
.»ingé suggest that certain teachers were more "successful' with certain
. students than were other teachers, This is to be expected in any given

.

school."
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Conclusion: Students at the East Unit view the non-classroom performance

of their teachers in a highly positiQe light for the most part. The major

staff weakness indicated by the data is in the area of meeting regularly with

counselling groups. It seems clear that about 50 percent of the staff did not
meet with -their groups on'a regular basis,

'Student Evaluation of Teachers at East Unit on Classroom Dimensions

K v :
Students were asked to rate all teachers, including the Project Director,

on their classroom performance, along 15 different dimensions, using a scale
ranging from 0 to 4,

Unlike the scale used in the previous questionnaire, the
numbers used in this scale are non-judgmental, fherefore, 0 does not necessarily
connote a high rating in all categories nor does 4 indicate necessarily a high
rating. Rather, the numbers themselves corresbond to categories as follows:

0 means not at all; 1| means sometimes; 2 means about halé’the time; 3 means

most of the time; and & means all the time.

The following table shows the mean rating for all exeept one of the full-

time staff in each category, by students who have studied with the teacher for
three or more cycles,
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TABLE 6

STUDENT EVALUATION OF TEACHERS AT EAST

' s . * O
mensions Teachers' Ratings %)
r
) 1 2 3 4 s 6 7 8 9 10 11 12 13 14
attended the class. 3.9 3.6 3.5 | 2.8 4.0 3.4 3.3 3.5 3.4 3.4 3.9 _w.m.w 2.31 3.5
on a regular basis. 3.9 3.7 3.2 | 3.1} 3.0 3.7 | 3.7 3.7} 3.8 |3.7 3. :3.8 |-2.6 3.7 *
bism and suggestions and was sensitive to my needs, | 3.7 | 3.1 3.0 | 2.8 4.0 3.2 (2.0 3.2 | 3.5}3.3 3.4 Mu‘w. 2.9 m.wu
aa.n.c.li.!\il'lallw'!.l’ —- o B pen—
Faching to meet my needs. 2.7 | 2.8 4.0 | 2.1 4.0 3.9 2.4 3.2 | 3.4 |3, 3.4 12,8 2.4 1 2.8
-] — —
earn in the way best suited to me. 3.113.5 4.0 | 2.5] 3.7 3.2 2.4 3.4} 3.6 |3.4 3.3.]3.2 2.6 | 3.0
haterial in an interesting manner. 3.113.3 4.0 | 1.8} 4.0 2.912.0 3.0 | 3.5]3.2 3.4 | 3.5 2.3 | 3.6
Fo pursue the subject outside of class, 3.1]3.2 3.2 Nb.m 3.7 3.0 | 2.1 3.0 2.5 3.0 3.0 3.2 2,3 | 3.2
fo be an independent learner. 2.8 13.0 4.0 | 2.6 | 4.0 2.7 2.3 3.0 | 2.5 3.1 2.4 2.5 3.1 | 2.7
ice on the subject matter. 2.0 |3.7 3.0 2.6 12.7 3.1 |2.8 3.1 2.9 [3.2 3.0 13.6 2.3 3.6
:ssignments. 3.2 |1.8 2.5 2.8]3.3 2.3 12.6 1.7 | 2.3 2.2 2.5 |2.0 1.8 | 2.8
do the assignments. 2.6 | 2.6 2.0 2.0 | 3.7 2.2 | 2.6 2.4 2.9 |2.2 2,0 |3.1 2.0 2.5
n work, 2.7 | 1.7 2,0 | 1.5]1.0 1.9 |3.0 0.6 | 2.1 |1.2 1.5 |1.6 1.9 | 2.1
ﬁSm or quizzes. 1.5 | 1.4 0.5 0.9 0.3 0.7 |12.0 .1 1.0 |0.5 0.0 [2.6 0.4 0.5
th adequate feedback on my progress. 2.8 | 3.7 3.2 | 1.9]2.0 2.6 2.0 3.4 | 2.0 2.1 1.4 3.0 1.9 | 2.4
give evidence of learning. 2.8 ]2.5 2,5)| 1.7]2.0 2.5 |2.6 3.0 | 2.4 |2.4 1.6 |3:1 1.8 N.w
. *Each teacher's number
: - OB
>~
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Discussion
1t is almost impossible to make any substantive judgments regarding
+ these data, for their meaning depends upon those aspects of classroom pérfor-

mance con;idcred important by each individual teacher. For example, teacher 3
received a mean of only 0.5 in the category ''teacher gave examinations or
quizzes." Obviously, the teacher himself knows how often he gave examinations,
aéd one can infer that perhaps he doesn't consider them to be very ,imporjant,
1t is difficult to infer in some of these categories whether the students'
judgments of teachers are essentially pésitive or negative because the mean
ratings represent an attempt to describe the teachers' classroom performance.

The perceptions of the students can, however, be utilized to make
descriptive statements about the classroom behavior of the.teachers at the
East Unit:v On the basis of these perceptions the follpﬁing descriptive

.statements seem warranted;

‘the extent that they modified teaching behaviors in an

 pleted..

Both students and teachers attended class on a regular

basis.

With few exceptions the students saw the teachers as

being sensitive to the nceds of individual students, to

attempt to reach the students,

Teachers were generally successful in motivating the
students to pursue subjects outside of the classroom;
some teachers wcre more successful in this regard than

others,

Most of the teachers did use homework assignments on a

reqgular basis and required that the assignments be com=-

.
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5. Most of the staff did not require rﬁuch written work
o'n the part of the students. This would seem in-
consistent with the statement made above regarding
homework assignments. Probably it reflects a ten-
dency on the part of the staff to assign readings

as homework assignments, and not written worke.

6. None of the staff regularly used examinations or
quizzes, yet a large majority provided what the
students deemcd adequate feedback on progress

-within the classrobm. Since neither written work

/

nor examinations were utilized with much frequency,
' one may infer that the feedback was largely based

upon the verbal performance of the students. ’

'

7. Most of the t'eacl.hers required students to give
evidence of their learning. Again, since neither
examinations nor written work'\;\:ére exteﬁsively
utilized, it is probable that students were required

to present oral evidence,

Conclusion
The evaluators believe that the willingness of the teachers to under-

go such extensive student evaluation and to have such results made public is

comnendable., It indicates, on the part of the East Unit staff, :awillingness
openly to share teaching problems and a concomitant 1loss of the'self-con-
sciousness in relation to classroom beh'avior which often characterizes teachers
in most schools.

Nex't year's evaluation should srovide opportunity to corroborate many

of the students! perceptions, and should beagin to suppliy data rdlating to the

&2
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quality of the teaching behaviors.
Staff Perceptions of Positive and Negative Aspects of the Schools

As a part of the second round of staff interviews, cach staff member was
asked to list the most positive and negative aspects of the school as he per-

1ceived them.

In relation to the Inte?im Evaluation Report, most of the posi}ive .
dimensions mentioned by the staff members at each unit recurred during the
second round of staff interviews. In particular, the following aspects were
stressed by a majority of each staff: |

Flexibility of the schoo!l in regard to personal needs

Sense of individual initiative and responsibility strengthened
Fulfilling relationships with both stddents and o?her staff
Feelings of competence and success as a teacher were strengthened,

Ability to make and/or participate in every level of decision-
making in the school. :

The dimensions cjted above are to be expected, given.the positive feelings
that most teachers have about teaching in the Alternative Schools Project. Data
pertaining to these feelings have been previousiy presented and discussed.

In terms of their percept%ons of the negétive aspecks of the schools, the
fw; staffs offer markedly different perceptions. For the staff at the West Unit,
the following negative aspects of the schoo! were meationed: |

Overextension of effort--fatigue

Feeling of iso!atioﬁ from certain staff members
Conflicting role demands of teacher, counseller and
administrator ... teaching priorities sometimes suffer
.as a result of time-consuming administrative tasks.
Fee]ings of existing inequalities among staff members

.It is impcrtdnt to note that, although at least three staff members mantioned

each of the negative sspects listed above, none, except the first item, character-

ize the feelings of the majority of the staff, Also important is the fact that 65;3
R G S—
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| certain negative aspects mentioned in the Interim Report such as ''don't know
colleagues personally' and "frustrat{on of non-decision-making,' have either
, ceased to be concerns or have been superseded by other aspects considered more k;
! important., |
At thé East Unit, the staff noted the following major weaknesses of the
;schoolg | |
) Inefficiehcy.of daily operations
P
Failure of staff to function well 7
Failure to develop trusting relationships
Counselling groups have been a failure ’
Too much.emphasis on credit. )

Failure to be innovative and-creative
A lack of meaningful learning within the school
Failure of intensive learning weeks .

With the exception of the second statement, these feelings were not cited

by a majority of the staff, and were in fact mentioned by only three or four

people. It is evident in comparing the negative aspects mentioned by the staff

at the West Unit to those cited by staff members at the East Unit, that the latter
are decidedly more critical of themselves. .Menbers of the West Unit's staff

| . tended to criticize certain institutional aspects of their role such as fatigue

or rdlg-confiict ﬁituatiéns. Staff members at the East Unit seemed, in some
instances, to concentrate on the failure of staff members in attaining certain

ideals, such as being truly innovative and creative, to function well, or to

develop trusting relationships,

-1t must be remembered that in the case of both units, tﬁe ma jority of the
staff could not agree upon the negative features of the Project, Any attempt
to read partiéular significance in discrepancies between the two schools is

probably spurious, since the staff members themselves, at éach unit, could

o not agree,

RIC - 61
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Part 111

COMMUNITY OB JECTIVE: BY JUNE, 1972, AT LEAST SEVENTY-FIVE PERCENT OF THE
. PARENTS WILL EXPRESS A POSITIVE ATTITUDE TOWARD THE
SCHOOL., AT LEAST SIXTY PERCENT OF THE PEOPLE LOCATED
IN THE SURROUNDING COMMUNITY, BUT NOT DIRECTLY IN-
" VOLVED WITH THE SCHOOL, WILL INDICATE A POSITIVE
ATTITUDE TOWARD THE SCHOOL.

Only that part 'o'F the objective dealing with pargr;tal attitudes toward
the Alternative Schools Project was assessed during the past year, “ The ¥
evaluators were unable to clarify the meaning of the term, "sdrrounding com=-
mur.n‘ty." and lacking a definition could not begin to assess that aspect of t;me
objeétiVe. ,

Parental attitudes were assessed through the use of a telephone interview,
conducte'd during May, 1972, with a random sample of parents from cach school.
At the West Unit, the sample size was twenty-five, which répresented about
twenty-two percent of the parents with children in the 'sct;ool. At the East
Unit the sample was composed of thirty-nine parents, representing about twenty-
three percent of thé parents at that schooi'.- No effort was made to stratify
the sample for .race, grade or sex. All parents were asked the following three
questions; |

- 1., YHow do you feel about your child's expericnce in the
Alternative School? Comment on both academic and personal
. growth,'
2, '"What are the tﬁree major weaknesses of the school?"
3. '"™What are the three major strengths of the school?"

Responses to the first question provide sufficicni data to determine whether

the schools met the first part of the objective, The following charts illustrate

parental responses to the first interview question.
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Table 1

Parental Attitudes Toward Academic Growth

éasica;lly positive . 18% \ 52%

Mixed positive and : .

‘negative : 39% 1174

Baéically- negative | 25% . . 8%

No basis for judgment 18% 16% ’ ”
Table 2

/

Parental Attitude Toward Personal Growth

Positive attitude 64% | 767
. Mixed positive and | :
. negative attitude . 18% ) 8%
Negative attitude 8% | 0%
'No basis for judgment. 10% 16%

Discussion
The tables reveal some interesting differences in attitude between
parents of students at the West Unit and those‘ of students in the fast Unit,
In the case of both Academic and Personal growth the parents from the West Unit

are distinctly more positive ‘than their counterparts at the East Unit. The

discrepancy is particularly large in attitudes regarding academic growth, with
a substantial majority of the parents of the West Unit expressing positive

attitudes about such growth and a small minority of the East parents resgond-

ing in similar fashion. It is highly likely that the discrepancy in parental




attitudes here mirrors the discrepancy in student attitudes between the two

.schools concerning teachers and courses, which has been previously cited.

Conclusion
For the objective to be met, 75 percent of the parents would have had

to express-positive attitudes in both the area of academic gi'owth and the area

of personal growth, Therefore, the objective was met at neither of the units.,

The West Unit, however, came much closer to achieving success in meetingrthe
objective than did the East Unit. In fact, the difference between West Unit's
failure to meet the objective and success amounted to only 6 parental responses,

That is, 6 additional affirmative responses would have satisfied the criterion

level of 75 percent stipulated in the objective,

Additional Data on Parental Attitudes

As was indicated, parents were also asked during the;;nterview to list the
major strengths and weaknesses of the two units as they perceived them. The
responses from the parents of the East Unit, in regard to the major weaknesses
of the school are especially revealing, in that they provide a rationale for
the generally mixed to negative attitudes regarding academic growth.

At the East Unit, 26 percent of those parents interviewed cited a lack of
effective communication with parents as a major weakness of the school. Several

speci fically mentioned @ lack of information in regard to their sons! or daugh-

ters! academic progresse Only 8 percent of the parents interviewed at the West

Unit voiced a complaint pertaining to communication problems, Ffurthermore, 23
. percent of the parents interviewed at the East Unit felt that the school did not
make sufficient academic demands upon the students, while no parents from the

West Unit cited this as a weakness. 1In addition, 15 percent of the parents at

the East Unit criticized the school for not placing enough stress on academic

subject's. Hone of the parents from the West Unit cited this as a weakness
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characterizing their school, Fifteen percent of the parents from the East Unit
criticized the school for lack of structure and.organization while none of the
parents from the West Unit cited this as a weak point of the school, Finally,

‘12 percent of the parents from the East Unit cited inadeqdacies in the basic

skill arecas, as did 12 percent of the parents at the West Uﬁit.

Other criticisms offered by' the parents of students'i'n the East Unit
included feelings that the mathematics program was inadequate, that the English.
program was inadeqﬁate, and that some of the teachers were immature". : Th;se last
few cr'\‘ticisms, however, vere voiced by 'only 9 percent of the parents.

At the West Unit, criticisms of the school ' tended to be diffuse, and wc;re
cite& by only 2 or 3 parents, One e:sceptior; to this tendency was a criticism
cited by 7 parents, or 2l percént, that students were being given too much
freedom and not enough responsibility, The other cr"iticisms, cited by at least
3 parents, are as foH.owsi ineffective intensive learning ‘weeks; student in-
volvement in decision making which takes avay valuable class time; inadequate
courses in mathemat_ics and science; inadequate counselling; a grading system
which is too subjective; poor records in relation to attendance; lack of
inv°1vémeﬁt of the Director in the total school process.

The areas of the schools! stre'ngths cited by the parents are also interest-
ing in that they are widely discrepant between the two schools, At the East Unit,
5] percent of the parents cited student involvement in decision making as a

: streﬁgth of the school, only 12 percent of the parents from the West Unit cited
tfn‘s as a strength, The belief that the school makes the students happy, and
the ‘area of student-teacher relationships, were cited by 18 percent of the

parents at the East Unit, while none of the parents 2t the West Unit cited the

issue of student happiness. As at the East Unit, however, 18 percent of the

parents at the Wast Unit cited the area of student-teacher retationships.,

At the Vest Unit, 2L percent of the parents highli‘ghted the wide range of .
subjects. offered to students; 21 percent the quality of the staff, the improve- ‘
. 68 |
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ment in studenfs' self-concept and the open structure of the school, while none
of these areas were mentioned by parents of Students'at the East Unit,

" The remainder of the strengths cited by parents at each school were men-
“tioned only by 3 or L parents. They are as follows: West Unit--quality of
teaching;_small class size; sense of community; individualized learning responsi-
bilities; student-student relationships; student responsibility is encouraged;
f{exihle schcduling;'and courses.in English and Social Studies. East Unjt.-
the school provides'a place for non-conformist; to be productive; the Project
Director; the humane atmosphere; the school makes it eas{er to deal with the
child at home; the spirit of innovation,

Although they do have criticisés, parents of the West Unit seem more
satisfied with the general academic afmosbhere of their school than do the .

parents at the East Unit. As has been previously stated, the same discrepancy

in attitude has been expressed by the students from each of the two schools.,
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Part 1V

‘STUDENT ATTITUDES TOWARD THE ALTERNAUVE SCHOOL'
_To determ'ine the attitudes of M't'ernative School_ students toward several
, areas of the:Project, an attitude questionnaire was administered to the inter-
view sample in both units in May, 1972, An identical questionnaire was also
administered to a control group comprised of students who.had acted as part of
the control group for the .Stanford Achievement Tests. |
The questionnaire consisted of two parts: Part 1was a set of 35 dgscri;.»-‘
tive statements to which the students were asked to respond whether éach Was
"like ‘my school,! "gomewhat like my school," or “unlike my school.," The list
included both positive and negative statements to offset problems of respon'se
set, Part 2 consisted of 4 evaluative statements, also worded positively and
negatively. Students were asked whether they agree;i, ‘disagreed, or were unsure
about. their feelings with regard to each item, Al responses which were favor-
able to the school, regardless of the positive or negative wording of the state-
ments, ;fere assigned a scc;re .of 3; responses least favorable to the school were .
assigned a score of I; and responses such as "unéertain' ar '"somewhat like my
schootl,! were assigned a score of 2. | |
The 39 items were clustered into 9 subscales each of which refers to a
particular content area or aspect of the school, 'I"he 9 areas are: teachers’;
student decision making; social concerns; course evaluations; general affect
or morale; ;tudent relations; learning; equality of opportunity; and the evalua=-
tive section as previoqély discussed.
The scores for each of the 3'groups of students were tested for significance
in c;ach of the 9 subscales, using analysis of variance. The table below presents
- the results of the analysis of variance for each subscale across all 3 groups,
“The tot'al‘n'umber of students in each group is as follows: East Unit--30 students;

West Unit--21 students; Control Grouo--18 students, The number enclosed within

parentheses inmediately under the mean represents the standard deviation for

subscale for each group. _ '?Q




2.

3.

4,

l.

Table 1

Average Scores per Student per Item and Standard Deviations of

Item Scores plus F Ratios tor Analysis o. Variance

+

Scale

Teachers

Studeht decision making

Social concern

Course evaluations
Affective concerns
Student relations

Learning

Equality of opportunity .

Evaluative items

East West Control F ratio¥
2.53 2.82 1.86 1, 765%
(.121) (.035) (.099) : .
2.36 2.70 1.79 14,815
(.24L4) (.253) (.330)

2.45 2.6l 1.94 8,70+
(.156) (.253) (.330)

2.21 2,60 1.85 1,775
(.233) (.098) (.200) '
2.22 2.39 1.67 17.69%%
(.10k) 1.152) (.120)

2.0k 2.32 1.65 8,99t
(.176) (.282) (.118)

2.25 2.16 72 8,734
(,137) (.150) (.137)

2,01 1.97 1.68 2.03
(.152) (.278) (.360)

2,65 2.73 1,71 29,514
(.086) (.222) (.238)

*Significant .at the .05 level.

" Discussion

The table indicates significant differences in 8 of the 9 subscales.
It does not present a clear indication of which groups differed from the others,

In other words, it doesnot show the direction of the significant di fferences.

*The critical F ratio in this case was 3,14 so any F ratio above this number is significant
at at-least the ,05 level.

It is efficacious at this point to discuss cach of the subscales separately,

indicating where the differences between the groups lay,
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Subscale 2--Student Decision Making

<68«

Sﬁbscale l-Attitudes Toward Teachers

" In this subscale, consisting of 5 items, students were asked to respond to
such statements as: "There are many students in this school who teachers don't
think can learn very much," and '""Most teachers here ére genuinely concerned
about students' feelings.".

The analysis of variance revealed that the students.at the West Unit have
significantly more positive attitudes about their teacher§ than studentssat the
East Unit; that students in each of the two Units have more positive attitudes
about their teachers than do students in the control! group. While it is tempt-
ing to speculate upon the recasons underlying the significant difference between

p

the East and West Units on this subscale, any attémpt to do so would be highly

misleading as the evaluators have no data relating to such a difference,

~e

14

This subscale consisted of 3 items such as the following: "Students

hesitate to speak out when they think something is wrong in this school,! and

"Students in this school have a large say when decisions are made about the way
the school is run," ‘

The analysis of variance revealed that while there are no significant dif-
férences here between the East and West Units, both units differ significantly
from the control group, That is, students at the Alternative Schools Project
indicate a much higher involvement in decisicn making ét their schoo! than do

comparable students from the.sending schools. Given the great emphasis placed

. upon student involvement in the decision-making process at the Alternative Schools

Project, the difference between the students at the Alternative School and those

in the -control group is .to be expected.

Subscale 3--Social Concerns

_This two-item subscale consisted of statements like the following: "Around

T2




this school, there are many students who are inferested in the problems of
socjety and a;e trying to help solve them."

. As was the case above, the énalysis of variance revealed no differences
between the two Alternative School units, but revealed a significant difference
between the students of the Alternative Schools and studénts‘from the sending
schools, The Alternative.School students saw their peers and themselves {n-
vélved to a greater extent in social problems than did students in the egntrol
group. Since the Alternative Schools encourage their students to beéome in-
volved with fieldwork activities directly related to social problems, the fact

that such a difference exists is not surprising.

/

Subscale 4-~Course Evaluation

'Th%s three-item subscale called for students to ev;lu;te the quality of
the courses which they had taken in their school, Students responded to the
following types of statements: 'Class discussions in this school are often
éxciting with a lot of active student participatjon,ﬁ and "In most courses in
fhis school, you really get a lot accomplished,"

As was the case with Subscale 1, the analysis of variance revealed that
students in the Vest Unit are significantly more positive about their courses
than are students at the East Unit; that studénts in both units are significantly
moée positive than students in the control group. .Tﬁe difference between thé
East and West Units is consistent wjth the difference illustrated in Subscale 1,
which demonstrated that students ét the West Unit are more positive about their
teachers than are students af the East Unit. Again, as was the case with Sub-

scale 1, the evaluators have no data which would explain the differences be-

tween the East and West Units on this subscale. The differences between the

Alternative Schoo! students and those in the control group may stem from the

close rapport between teachers and students at the Alternative School. It may

also indicate that teachers in the two Alternative Schecol Units have been suc-




cessful in implementing new teaching strategies, and, as previous data have

indicated, in using teaching behaviors appropriate to the needs of their stu-

] dents. ' . A

Subécale 5--Affective Concerns
This subscale consisted of 6 items such as "This schoof is so dull that
many students loaf around or get into trouble because they are bored," and
L 4

"There is considerable dissatisfaction with what's happening in this school."

The analysis of variance revealed no significant difference between the

-

East and West Units on this subscale, but did find a significant difference
betwéen the students at each of the Alternative School Units and students at
the contro! group. This would indicate that, in general, students at the
Alteknative'SChools Project are more content with tBe overall school gestalt
than ‘are students in £he'c6ntrol group. Thé Alternative $éhools, then, have
been successful in inculcating within iheir students a.sense of commitment

to the schools whieh supersedes the level of commitment of the students in the

control group.

Subscale 6--Student Relations
This three-item subscale asked students to respond to statements like "At
this school kids from various social and racial backgrounds seem to respect each

other and get along pretty well,! and "Most students in this school try to be

friendly and are willing to help each other,

Analysis of variance revealed no significant differences between the East

and West Units on this subscale., It did, however, indicate that both the East
~and West Units are sign{ficantly different from the students in the control group.
* This would appear to 'mean Fhat.students in the Alternative Schools perceive less 53
frict{on.and more amiapility ameng students than do the students in the control "

group. This finding is consistent with the greater commitment expressed by the

. 7&1 ‘ €
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~get something out of it,'" or 'Certain students in this. school have more influence

1.

*students in the Alternative Schools, as mentioned above., The difference between
the Alternative School students and the students in the control group is prob-

ably also attributable to the discrepant emphases on competition between the

- Alternative Schools and the parent high schools. Since competition is clearly

de-emphasized in the Alternative Schools, students need not perceive each other

- as threatening,

Subscale 7--Learning , ' ' . - v

This subscale consist‘ed of 7 items such as "Students in this school are
usually encouraged to make up their own minds about a problem, rather thantold
what to think about it," and "In this school most kids are interested.in learn-
ing for its own sake rather than in"getting grades or credits,.,"

While the East and West Units were found to differ significantly from the
control group, analysis of variance revealed no significant differences between
the units. Therefore, students in the Alternative School's tend, in general, to
‘be more positive about their learning experiences.thén do students in the control
group. Students from the Alternative School feél not only that their learning is
of a higher quality, but that learning exists for its own sake, and not for the
awarding of credits and grades, The latter is 'consistént with the general lack

of a competitive atmosphere in the Alternative Schools as described earlier,

Subscale 8--Equality of Opportunity
This subscale consisted of 3 items, Students were asked to respond to

statements like "'Students at this school all basically have the same chance to

than others."

The analysis of variance reveals no significant differcnces among any of
the 3 Qroups, although the table illustrates that the means among the groups

differ slightly. The lack of significant differences indicates that students
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from all three groups perceive a general equality of educational opportunity

"within their _schools. However, since students from the Alternative School

-

» differed from students in the control group on Subscale 2, student involvement
in decision making, it may be that the Alternmative Schoo! students meant some-

thing different in their responses to this subscale than did the students from

the control group., It is'plausible that in terms of equality of opportunity,
ti;e Alternative School students meant to indicate that everyone inthe sghool
has an equal opportunity to influence school policy and various decisions.
While students in the control group may‘ have meant that, in general, students
are equally lacking in influence. If this be the case, which is highly ;pécﬁla-
tive, then Alternative School students may have intended their answers to be
positive in nature, while students from the control group, given the fact that
they had heretofore responded negatively to the statementfs"on studer.lt influence,

.may have been responding in a negative vein, '

Subscale 9--Evaluative Items

This last subscale consisted of & items and asked st;Jdents to evaluate their
overall feelings toward their school. The itmes within the subscale are as fol-
Tows: "If I could I would choose to go to a different school than the one I now
att.end"; "In general I am pleased with the wa).( séhool has been going for me this
yea.r"; " am p;'etty dissatisfied with what I've learned in school this year';
and “In gencral I am much more satisfied with schoo! this year than [ was last
y.ear." . . . 1

The analysis of variancé revealed no significant aifferences between the
East and West Units, but did reveal a significant differe_nce between the two

Alternative School Units and the control group. This would indicate that the

students in the Alternative Schools are in general more satisfied with the

schools and themselves in relation to the schools ‘than are the students in the

control group,




. * "Drawing Conclusions from these Data

The data gleaned from the attitude questionnaires seem, in all but one case
wher.ein no significant differences were found, to favor the Alternative Schools.
While this may in fact be the case, the evaluators urge the reader to be extremely
cautious in interpreting these results. |

The questionnaire is comprised of statements which embody the values in-

herent in the Alternative Schools Projéct. It may be that these values are not:

always congruent with those intrinsic to the sending high schools.; If t?\is be
fhg case, students from the Alternative Schools would tend to respond more
posi.tively to items in the questionnaire than would the students in the sending
schools. For e>'<ample, the value of ,involving students within the decision-
making process is not only strongly emphasized at the Alternative Schools, but
is ekplicibt'ly affirmed in the objectives for the sc'hool. The total institution
‘is, therefore, committed'tvo serving this ide.al. It is not‘:'at all clear that the
sending high schools espouse ‘the same \;deal in regard to student involvement in
decision making. What is true about this differential emphasis may be true in

other areas as well, Therefore, it may be that this questionnaire illustrates

a difference in institutional values between the Alternative Schools Pro ject
and the sending schools, but does not reveal in any absolute sense substantive
differences in educational quality between the two sets of institutions. _ 7 |
The control group used for comparative purposes in this survey consisted 1
of s'tudents from the senaing schools who voluntecered for the Alternative Schooals
P'roject, but who were not ée]ected in the lottery, It is reasonable to assume :
that these students are among the more di’ssatisfied students in each of the send- ’

ing schools, The results from the control group, therefore, should not be in-

terpreted as being reoresentative of all students in the sending high schools,

N but only of perceptions of ‘students who may represent a dissatisfied clement

within these Schools.
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PART V
Ma jor Conclusions and Recommendations

The thrust of the data, although not consistent in all respects, supports

- the follov;ing major conclusions:

‘1. The Alternative Schools enjoyed a very successful first year--a- complex
educational plan was developed, implemented, modified, and problems tentatively

-

defined for resolution in the future,

2, Few schools in the United States have cooperated so fully in permitting
a comprehensive, outside "look" at their work, This lack of institutional com-
placency is itself exemplary and transcends any simple tally of objectives met

.

or not met,

¢

3. The impact of the school on such subtle educational outcomes as
attitudes and values toward the self and toward learning has been positive and
of great magnitude, When contrasted with the indifference of most standard

schools toward affective outcomes, this achievement is all the more commendable,

L, Although parental perceptions of strengths and weaknesses varied be-
tween the two units, the number of parents holding a clearly negative view of

the school's work was cmall,

5. Teachers' attitudes were very positive; they felt that they had more
autonomy, a better personal-social climate in which to teach, and a greater
sense of competency, Teacher attitudes were generally positive at the beginning

of the year and maintained this high positive level throughout the year,




6. Teacher methods (discussion, tutoring, field work, independent study,

little lecturing) and instructional materials (teacher developed materials,

selected paperbacks, and Xeroxed copies of special material) indicate a clear

concern for students, an effort to individualize instruction, and a large

‘capacity for work--and are of no little moment in eliciting the positive student

reactions recorded throughout this report.
The methods and materials employed here contrast sharply with thoge

employed in standard scho&ls. '

7. In the two academic areas tested, the control! group was favored in
mathematics and reading. Other areas of achievement might well be measured in
the future erhpIOying tests which reflect the instructional objectives of the

teachaers thus. giving more content validity to the tests used.

-r
1

8. Student perceptions of the teachers at fast revealed a clear pro-
fessional image--responsible, concerned with students, onen, and wiltling to
modi fy teaching behaviors to the needs of students, (Only data from East

were made public.)

9. There are inci;ﬁient problems, too. The problems might be stated
t'his way:
m How.can the school establish the requisite intellectual
rigor and proper structure for students to learn in those situa-

tions wvhere these elements are appropriate?

(2) How best can the delicate balance between individual
‘and.group‘ freedom and individual and group responsibility be
establishcd? How can the quality of student participation in

decision-making be improved?




(3) How can these solutions be reached within a humanistic

educational phi losophy?

' oOther problems, although less clear than those cited above, relate to improv-
ing systématically the quality of the teaching, improving the organizational
struc.:tures' which are essential .to achieve the school's objectives, and, possibly,
enrichment of the curriculum in some of the areas cited by students such as
music, commercial sub jects, and physical education, o

Although the school's openness is one of 1its unlique qualities, there is
always the danger in any social experiment that the experimenters will slov;ly

close themselves to criticism and to the experience of others, I can'think of
/

no better antidote than student and staff discussion of the criticism of pro-
gressive schools that John Dewey made in his classic book Experience and

Education. In the final analysis, few men are as reactionary as the'dogmatic

progressive,
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