DOCUMENT RESUME

R _ananms

B s L s P

|
3
f
4
T
3
b
Q
I

ED 067 607 CG 007 602
AUTHOR Peck, Robert F.
TITLE Coping Styles and Achievement: A Cross-National Study

of School Cchildren. Volume III of VII Volumes.
Parental Views of Themselves and Their Children in

Eight Countries.

INSTITUTION Texas Univ., Austin.

PUB DATE Aug 72

NOTE 522p.

EDRS PRICE MF-$0.65 HC-$19.74 !
DESCRIPTORS Achievement; *Adjustment (to Environment) ; Beliefs;

*Cross Cultural studies; Cultural Differences:
Evaluation Methods; Foreign Culture; Interviews:
Parental Background; *Parent Attitudes; Parent Cchild
Relationship; *Parent Reaction; *Values

ABSTRACT

Interviews were conducted with all of the mothers and
about half of the fathers of a stratified sample of school children
whose achievement, motivation, occupational interests and coping
styles had been assessed. The parents of 80 children in each of eight
countries participated: Brazil, Mexico, England, West Germany, Italy,
Yugoslavia, Japan, and the United States..The systematically
structured interview focused on the coping styles of the parents;
their perception of the child's attitudes, achievement and coping
styles; and the parents! occupational lives. Their beliefs about the
role and value of education were also explored. The parents?
responses were coded into content-categories for each question in the
interview. The frequency of each kind of response was used to
describe the characteristics of parents and children within each
country. The responses of matched mothers and fathers were also
compared and described, to determine the amount and kind of
consistent agreement in their values, their self-descriptions and
their perceptions of their child.  (Author) .
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FOREWORD

The very large, complex testing program required for the study,
involving several thousand children in each country, could not have
been carried out with the accuracy and completeness which were so
vitally necessary, without the extremely hard, thoughtful, dedicated
effort of the research staff in each of the participating centers.
Thereafter, the development of truly uniform scoring systems for the
many instruments and the actual scoring of thousands of protocols
were also the product of these researchers, led by the principal
investigators. It scarcely does justice to their conscientious,
deeply insightful work merely to list their names. But that, at
least, must be done, as a very small token of the gratitude each one

of them so richly deserves. Station by station, here are the people
who carried out the work of the study.

Sao Paulo, Brazil

Prof. Arrigo L. Angelini, Principal Investigator
Mrs. Hebe R. C. Angelini, Research Assistant
Mrs. Geraldina P. Witter, Research Assistant
Mr. Fernando B. Lomonaco, Research Assistant
Miss Maria Helena S. Patto, Research Assistant
Mr. Antonio P. Agatti, Research Assistant

Mrs. Carmen S. Andalo, Research Assistant

Mr. Romeu M. Almeida, Research Assistant

Miss Quelita R. Correa, Secretary

Mr. Luiz T. Aragao, Data Clerk

Mrs. Wilma A. Gebara, Data Clerk

Mexico City, Mexico

Dr. Rogelio Diaz-Guerrero, Principal Investigator
L. Lara Tapia, Sub-Director of Research

Ma. Luisa Morales, Senior Research Assistant
Alicia M. Velazquez, Junior Research Assistant
Rene Ahumada, Junior Research Assistant

Isa Ahumada, Junior Research Assistant

Ma. de la Luz Fernandez, Junior Research Assistant

Londen, England

Dr. Kenneth M. Miller, Principal Investigator
Mrs. Margaret Miller, Senior Investigator

M. Nicol, Research Associate

S. Spensley, Research Assistant

E. Leffman, Secretary

M. Plendenleith, Data Clerk/Secretary
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Milano, Italy

Dr. M. Cesa-Bianchi, Principal Investigator
Dr. P. Calegari, Research Assistant
Dr. Laura Scalera, Research Assistant

Dr. G. Brasco, Research Assistant

Dr. D. Gallotti, Research Assistant
Dr. M. Polizzi, Research Assistant

Mr. R. Noe, Part-time Collaborator

Mr. L. Pliteri, Part-time Collaborator

Miss V. Savoia, Part-time Collaborator
Mr. M. Libutti, Part-time Collaborator
Mr. W. Di Chio, Secretary

Mr. L, Penck, Secretary

Mr. M. Zamberletti, Secretary

=

Mrs. F. Cavalli, Secretary
Mrs. G. Lupatin, Secretary
Mrs. M. Zamberletti, Data Clerk
Miss M, Zamberletti, Data Clerk
Miss L. Schilton, Data Clerk
Mrs. R, Sinisi, Data Clerk
Miss S. Ricci, Data Clerk
Mrs. Pandiani, Data Clerk

Ljubl jana, Yugoslavia

Dr. Leon Zorman, Principal T-vestigator
Dr. Ivan Tolicic, Principal fnvestigator

Chicago, Illinois, U.S.A.

Dr. Robert Havighurst, Principal Investigator
Dr. Guy Manaster, Research Associate III
Rena Appel, Secretary

Joyce Bolinger, Research Assistant
Sandra Drake, Research Assistant

Lynda Hoffman, Research Assistant

June Isaacson, Research Assistant
Hellgard Rauh, Research Assistant

Joel Rich, Research Assistant

Beba Varadachar, Research Assistant
Jacqueline Wallen, Research Assistant
Peggy Frazier, Secretary

Edythe Havighurst, Secretary
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Dr. Robert F. Peck, Principal Investigator

Dr. Carl Finley Hereford, Associate Director, 1965-1967
Dr. Walter F. Stenning, Research Scientist

Dr. Owen R. Pratz, Social Science Research Associate V
Luiz F. Natalicio, Social Science Research Associate IV
Elaine Abbott Michelis, Social Science Research Associate IV
Joel R. Levy, Social Science Research Associate III

Thomas K. Saville, Social Science Research Associate III
Robert L. Shaw, Social Science Research Associate III .
Wilford A. Lawrence, Social Science Research Associate II
Liliana Baltra, Social Science Research Associate II

Susan J. Deline, Social Science Research Assistant II
William E. Lakins, Social Science Research Associate II
Marilyn Doris Strauss, Social Science Research Associate II
Lawrence W, Wilkinson, Social Science Research Associate II
Una Jacqueline Winfrey Calkins, Social Science Research Associate Il
John Edward Schultz, Social Science Research Assistant II
Ralph W. Nemir, Social Science Research Assistant II

.Elds Alicia Alva, Social Science Research Associate I

John Avant, Social Science Research Associate 1

Dick Sullivan Calkins, Social Science Research Associate 1
Stuart Frager, Social Science Research Associate I

Camille Thom Lynch, Social Science Research Associate I
Eleanor Anne Newton, Social Science Research Associate 1
Janis Ann Ratzlow, Social Science Research Associate I
Anne Raynes, Social Science Research Associate I

Clydette D, Sitton, Social Science Research Associate I
Diana Crow Stenning, Social Science Research Associate 1
John Sheffield, Social Scienc~ Research Associate IV

Jim Sherrill, Computer Programmer I

James Buchanan, Computer Programmer I

Dale Varnum Clark, Computer Programmer I

Margery L. Barton, Keypunch Operator II

Alice Marie Isbell, Keypunch Operator I

Martha J. Knight, Keypunch Operator I

David Shaut, Editor _

Natalie Elizabeth Leyendecker, Administrative Secretary
Margaret Valeintine Wheeler, Administrative Secretary

Kay Audrey Lambert Bunce, Senior Secretary

Violeta Juana Chiok, Senior Secretary

Frances Jean Gibson Turner, Senior Secretary

Elma F. Frieling, Administrative Secretary

Martha Ann Caylor, Senior Clerk-Typist

Martha June Skinner, Senior Clerk-Typist

Susan Clements, Senior Clerk-Typist

Joan Foss, Senior Clerk-Typist

Kathryn L. Baker, Senior Clerk-Typist

Marsha Claire Ashely, Clerk-Typist
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Susan Lenz, Clerk-Typist : .
Sandi Kaye Leyendecker, Clerk-Typist

* Cheryl Raindl Maxwell, Clerk-Typist

Linda Sue Yarbrough, Clerk-Typist

Macyl A, Burke, Jr., Statistical Clerk I
Mary Scott Champ, Statistical Clerk I
Eva E. Littrell, Statistical Clerk
Bonnie Huey-Chen Chiang, Clerk

Clara Crow, Clerk

Joyce E. Gander, Clerk

Maria Madalena Monteiro, Clerk

Thomas F. Rider, Clerical Assistant

Tokyo, Japan
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Dr. Masunori Hiratsuka, Director, National Institute for
Educational Research

Prof. Michio Nishibori, Administrative Director

Prof. Shunichi Kubo, Principal Investigator

Dr. Eiichi Kajita, Principal Investigator

Kanichi Takagi, Prof. of Psychology, Aoyama Gakuin University,

Tokyo
Masatoshi Seya, Assistant Prof. of Educational Psychology, Aoyama

Gakuin University, Tokyo
Ryoichiro Kosen, Assistant Prof. of Educational Psychology, Aoyama

Gakuin University, Tokyo
Masaaki Yoshida, Assistant Prof. of Educational Psychology, Japan
Womens University, Tokyo

Yasua Aoyagi, Researcher - Kazuko Kunieda, Secretary
Michiko Kubo, Secretary - Yoshiko Yamazaki, Translator
Junko Honma, Data Clerk - Sachiko Toki, Data Clerk

West Germany

Dr. Walther Jaide, Principal Investigator, Hannover, West Germany
Dr. Franz Weinert, Principal Investigator, Heidelberg, West Germany
-Dr. Rolf Piquardt, Principal Investigator, Koblenz, West Germany
Dr. Barbara Hille, Hannover, West Germany

Mr. Lothar Quack, Heidelberg, West Germany

The basic computer programs for all of these analyses were
originally designed by Dr. Donald Veldman of The University of Texas
at Austin, who gave invaluable advice at many stages throughout the
study. The analyses for this volume were programmed and carried out

by John .Sheffield and James Buchanan.

A large share of gratitude is due to Mrs. Mary Purcell, Mrs, Hazel
Witzke, and Miss Linda Flowers, for their expert help in the prepa-
ration of the final manuscripts for these reports.
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Although they are named in the list of staff members in the Austin
station, special recognition must be given to Elaine Michelis and
Elma Frieling. Mrs. Michelis worked on the study from its beginning
in 1965 until its completion in 1972. She edited much of the final
manuscript for this volume. Mrs. Frieling has served as executive '
secretary to the project for its final two years, meticulously
organizing the literally thousands of details which had to be brought
together and kept together in order to bring the project to a success-
ful completion.

To Dr. Oliver Bown, my partner of many years and co-director with
me of the Research and Development Center for Teacher Education, I owe
a great debt of gratitude for the many months, over these seven years,
when he has single-handedly managed the R & D Center at those times
when I had to be abroad, working with my colleagues in this inter-
national study.

All of us feel a deep gratitude to Dr. Alice Scates of the U.S,
Office of Education for her original encouragement and the continuing,
wise guidance she has given us over the years. Similarly, we are
intensely grateful for the unflaggingly patient, understanding help ;
given by Dr. Clay Brittain, Dr. Judith Weinstein, Dr. Susan Klein and |
Dr. Laurence Goebel, the officers in charge of the project for the U.S.
Office of Education. Dr. John R. Guemple and Dr. Oscar Millican of the
Texas Education Agency gave indispensable support in the final phase
of the project. Without their help, these volumes of reports could not
have been produced. The most literal debts of all are owed to the
Congress of the United States, to the Research Division of the Voca-
tional Education Branch of the U.S. Office of Education, and to the
Texas Education Agency, for providing the financial support without
which this basic study could not have been carried out.

Robert Peck
Austin, Texas
August, 1972
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COPING STYLES AND ACHIEVEMENT:
A CROSS-NATIONAL STUDY OF SCHOOL CHILDREN

ABSTRACT

Parental Views of Themselves and Their Children in Eight Countries

Interviews were conducted with all of the mothers and about half of

the fathers of a stratified sample of school children whose achievement,

motivation, occupational interests and coping styles had been assessed.
The parents of eighty children participated in each of eight countries:
Brazil, Mexico, England, West Germany, Italy, Yugoslavia, Japan and the
United States (metropolitan Chicago and Austin, Texas). The parents
were equally divided by their child's age (ten or fourteen), sex, and
socioeconomic status (upper-middle or upper-working level). The
systematically structured interview focused on the coping styles of

the parents; their perception of their child's attitudes, achievement
and coping style; and the parents' occupational lives: their interests,
their work histories, their attitudes and actions on the job, and their

occupational value preferences. Their beliefs about the role and value
of education were also explored.

The parents' responses were coded into content-categories for each
question in the interview. The frequency of each kind of response was
used to describe the characteristics of parents and children within
each country. A Chi-Square analysis also was performed, to permit com-
parisons across the eight countries. The responses of matched mothers
and fathers were also compared and described, to determine the amount

and kind of consistent agreement in their values, their self-descrip-
tions and their perceptions of their child,

These data provide a cross-national comparison of acult yalues,
coping styles, and child-rearing practices.
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SECTION 1

OVERVIEW

COPING. STYLES AND ACHIEVEMENT:
A CROSS-NATIONAL STUDY OF SCHOOL CHILDREN

The University of Texas at Austin

1972




' Specific Questions

SECTION 1

OVERVIEW
INTRODUCT ION

While Stage I of the project had been concerned with testing ten-
and fourteen-year-old children, Stage III was concerned with inter-
viewing a selected sample of the parents of the children tested.

The interview was planned with more than one purpose in mind, 1In
the first place, it was hoped that it would provide validating infor-
mation for some of the Stage I data collected from the children,
particularly on the projective instrumeuts -- the Story Completion,
the Sentence Completion, and the Social Attitudes Inventory. There
were also some questions that related to the information given by the
child on the Demographic Questionnaire and the Occupational Interest
Inventory. These specific comparisons of Stage I and Stage II data
will be dealt with in Volume IV.

The interview was also designed to serve a broader purpose of
collecting information regarding parents' own attitudes and values
and parent/child interaction as seen from the parents' point of view,

In this way the Stage II results could be related to the Stage 1
results in an explanatory fashion. These results also could permit a
cross-cultural study of parents, alone.

The interview, then, was primarily concerned with coping behavior
and the factors that influence it, Thus, most of the questions arose
from a conceptual system developed during Stage I of the study, the
work of a number of previous investigators was drawn on. The studies
of Dave and Wolf on home environment were considered, with particular
regard to Academic Task Achievement. The work of Maccoby and Levin and
the Berkeley growth studies were also considered. With regard to
format and question construction, .the source most heavily used for .
initial ideas was the work of Sellitz, Jahoda, Deutsch and Cook. In
addition, earlier studies by Hereford, Havighurst, and Peck were drawn
upon.

Because of their validational nature, a number of questions were
phrased in a manner very similar to that used in the children's instru- .
ments. To take the projective instruments first, twelve of the Sen- !
tence Completion stems were paired with questions in the interview. !
The relationship with the Story Completion instrument was not So ex-
tensive but there were certain questions that could be related to
certain stories. '
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The first fourteen questions in the interview related to demographic
information and covered the same areas as the child's demographic
questionnaire, The occupational interest questions included not only
the parents' reports of the child's aspirations and expectations but
also the parents' aspirations and expectations for the child.

These validating questions did not follow each other in strict
sequence, Rather the interview was planned so that questions relating
to specific areas would be dealt with together, making it easier for
both parent and interviewer, Thus, the interview was divided into two
main parts. Questions 1 - 88 dealt with information related either to
the child or to parent/child interaction; questions 89-110 dealt with
parent relevant information, '

The child-centered questions were structured in the following way:

Question Type of Information
1-22 Demographic
23 - 38 School oriented questions i.nclud:‘:"

ing Academic Task Achievement as
well as Parent's Attitude to

School

39 - 44 Child Activities including Parent/
Child Interaction

45 - 55 Nonacademic Task Achievement .

56 - 62 | Child's reaction to Authority

63 - 68 : Nonacademic Task Achievement out-
side home

69 - 72 Occupational Interests

73 - 76 | : Interpersonal Relations

77 - 81 and 88 Anxiety

82 '~ 87 Aggression

In the parent centered section of the interview the questions were ::
arranged as follows:

90 -~ 94 : Further Education

95 - 103 Occupational Information

T A
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104 - 107 Reaction to Criticism
108 - 109 Aggression

Apart from validating aspects, it was hoped that three main types
of information would t2 obtained., The first was coping style infor-
mation, which was cc ~vred from several points of view. One was con-
cerned with the child's actual coping style as seen by the parents,
in the areas already being investigated, i.e., Task Achievement,
Anxiety, Aggression, Authority, and Interpersonal Relations. Infor-
mation was also obtained from the parents about their own coping
styles in a variety of situations under the same area headings.

The second kind was occupational information. This was informa-
tion relevant not only to occupational interests but also to occupa-
tional values. In the latter case the parents were asked to rank the
fifteen occupational values to permit a direct statistical comparison
with the children's data. In addition, for working parents, informa-
tion was obtained about their own occupational history, attitudes and
values toward their jobs and their coping behavior while working.

Third was achievement information. Questions involving Task Achieve-
ment by the child were divided into the two major areas of Academic and
Nonacademic Achievement. Nonacademic Achievement related to jobs or
chores in the home and for fourteen-year-old children to paid jobs out-
side the home. Questions concerning Academic Achievement centered
primarily around homework, as this was the area of education with which
parents were most familiar. Questions in these areas included not
only the child's performance in the homework area but the parent's
participation and support both for homework and generalized educational

endeavors,. In addition, the parents were asked for their evaluation
of the child's performance in school.

Construction of the Interview

At the London Conference in 1966 the major responsibility for the
development of the Parent Interview was assigned to Austin and London
and the bulk of the construction and pilot testing took place at these
two stations. The initial form of the instrument caused concern in a
number of stations because of its length. It was thought that the
parents would find it too tedious and that rapport would be lost. Re-
visions of this form were therefore carried out by both stations and
agreement reached on a second version. This version was sent to all
stations for translation and pilot testing. On the basis of results
from all stations a shortened form of the interview was constructed and
once more distributed to all stations for translation and pilot test-
ing. This form went through two additional revisions in Austin and
London before the final form was agreed on at a meeting in New York in
January, '1967. This final form was sent to all countries for trans-

lation and the translated version returned to Austin and London and
back,translating and checking.
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The final interview form consisted of one hundred nine questions .
plus the ranking of the fifteen occupational values. Each value was
printed on a separate card and the parents placed these in order of

preference.

For the most part, the parents' responses to the questions were
recorded verbatim by the interviewer. A few of the questions, such
as age, for example, were pre-coded and a few of the responses were
recorded along & dimension such as degree of satisfaction or impor-
tance, for example, responses to the question "How important do

you think school is?" were coded as -- Most Important
Very Important
Important
Unimportant
Worthless

In these instances of coded questions, however, there was almost
always a following probe so that a verbal response from the parents
was also available. 1In the case of the example above, the probe was

"Wh)’? 1"

In addition to the actual questions there was a section that dealt
with what were termed post-interview ratings. These dealt with
dimensions of behavior that it was thought were embodied. in coping
style. As these dimensions were not finalized until after the inter-
view questions were constructed there was some doubt as to whether
sufficient information on the dimensions would be obtained from the
actual questions. The interviewers were, therefore, asked to complete
a five-point rating form for each of the dimensions in the behavior
areas of Task Achievement (Academic and Nonacademic), Anxiety, and

Parent/Child Interaction.

The purpose of these ratings was primarily to encourage the
interviewer to get as muchi information as possible. If the inter-
viewer knew that he had to make these ratings it was thought that he
would be more thorough in collecting the information during the inter-

view,

In addition to the interview form itself, a lengthy manual of
instructions to interviewers was constructed. In addition to general
instructions this document contained a question-by-question explana-
tion of the purpose and intent of each question and its relationship
to the coping dimensions. A copy of this manual was given to every

interviewer.

When the original interview form came to be translated it was
agreed that the layout could be changed to suit the needs of individ-
ual stations, though sufficient space for full recording had to be
maintained. However tle numbering and sequence of sections remained

unchanged .
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Selection of Parents

It was agreed at the London Conference to interview eighty mothers
(ten per cell) and at least forty fathers (five per cell). 1In terms of
priority, the mothers came first, To select the sample, the subjects
in each cell were divided at the median of the average of the achieve-
ment scores. The sample was then randomly selected, half from either
side of the median. Any refusals necessitated random replacement from
the appropriate half cell. In actual fact, the number of refusals
varied across stations. In London, for example, only two mothers had
to be replaced, while Mexico City had 11.25% refusals and the per-
centage in Chicago was even higher.

Training of Interviewers

This varied from country to country, but as much time as possible
was devoted to this procedure. Wherever possible, observations of
practice interviews by the entire interviewing team in one-way observa-
tion rooms was carried out. Group review of practice interviews was
another method used, while every interviewer carried out at least two
practice interviews that were gone over with him in detail before
actual interviewing of the sample commenced.

The interviewers were either project staff members or interviewers

hired specifically for this purpose and given a period of training and
practice with this particular interview.

The interview usually lasted from one to two hours and usually took
place in the parents’ home, However in some stations, Milan for
example, the interview took place in the University department.
Mothers and fathers were interviewed separately.

Method of Coding

The verbatim responses to the questions were coded using a system
of content categories., These coding categories were developed from a
sample of at least twenty-four interviews from each station. The
translated responses from each station for each question were typed on
small cards that were placed in empirical content categories by inde-
pendent judges. The consensus of these judgments formed the content
coding categories for each question, At this point a deliberate
attempt was made to use as many and as fine categories as possible in
order to preserve the richness of verbal response. It was felt that
categories could be eliminated or collapsed later whereas it would be
impossible to discriminate new categories at a later date.
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Not all the coding categories were, however, empirically derived at
this stage. Some of the categories from the Demographic Questionnaire
were used intact and some modificitions of the Sentence Completion
coding categories were used to give direct comparability with the
children's data.

A preliminary coding manual was developed by the Austin and London
stations and sent to all stations, who then sent back their suggestions
and modifications. The initial manual was revised in the light of
these criticisms and the final manual was then translated by each
station.

A complex system of coder training and calibration was devised to
ensure comparable coding across all stations. The first step was to
achieve comparability between Austin and London.on a group of twelve
interviews from each station. These twenty-four interviews were coded
independently by at least two coders in each station, who then reached
agreement within stations. The consensus results were then compared
and differences discussed by letter and by telephone. When Austin and
London were calibrated, i.e., interpreting the manual in exactly the
same way, each of the other stations was asked to code twelve of their
own interviews, using two or more coders, who then reached consensus
and sent the results to Austin and London. These interviews were inde-
pendently coded in both Austin and London and the results conpared with
the original station's coding. Differences were discussed and agree-
ment reached. In addition there were some face-to-face meetings among
subgroups of stations to discuss and improve coder reliability,

When the period of calibration was finished the production coding
of the entire sample of interviews was undertaken in each station. 1In
the production coding, each interview in each station was coded by at
least two independent coders and the final code given was the consen-
sus of these two individuals. The coders in each station were the
same individuals who had gone through the calibration process with the
Aust in and London stations.

This elaborate and time-consuming process was designed to provide
the maximum comparability and reliability of interview data from all
stations, Although laborious, the use of independent coders and the
calibration of these coders across stations proved successful. This
method had the additional advantage of greatly reducing the possibili-
ty of clerical errors. '

Analysis

.Analysis of the data was of two types: 1. Descriptive analysis of
the categorical data, using chi-square.for (a) Mother "data~‘-aﬁ’f(§)‘5ﬁ;
Mother/Father comparisons. 2. Analysis using the scaled data of the
interview. ' -
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For each station, three chi-square analyses were run on the Mother
data, one for Age, one for Socioeconomic Status, and one for Sex.
Because the coding manual had originally aimed at fine discriminations
between codes it was found, in a large number of cases, that cell
frequencies were too small to fulfill the requirements of a chi-square
analysis. For this reason a number of codes had to be collapsed and a
complete collapsed-codes manual produced so that analyses would be
possible. This process occasionally produced combinations that were
not as meaningful as the separate code-categories. However, on the
whole, the codes that were combined did produce meaningful new codes.

Although all stations endeavored to obtain eighty mother inter-
views this was not possible in some cases. However the numbers were
close to this figure. It was decided that the discussion of results
should be in percentage terms rather than frequencies. The outline of
the chi-square mother report covered four main areas.

1. Description of the Sample
2. Child Relevant Items

3. Parent/Child Relevant Items
4, Parent Relevant Items

The writing followed a set format, with first an overall description
of the frequencies regardless of Age, Socioeconomic Status, or Sex;
second a discussion of the significant differences by (a) Age, .(b)
Socioeconomic Status,(3) Sex; and finally, a summary and inter pretation
section, This format was followed for each of the Age, Sex, and Status
sections.

Chi-square analysis was also carried out on the Mother/Father data.
Only forty fathers had been interviewed in each station so the mother
sample in this analysis was exactly twice the size of the father sample.
This examination of frequencies could be misleading unless this fact
was kept in mind during interpretation. Only significant differences
between mother and father data were discussed, the discussion following

the main headings that had been used for the description of the mother
data,

A correlational analysis was then carried out on the mother data
using scale scores. The basic types of scales imposed on the data
were (a) Coping Effectiveness ratings, (b) scaling of the various Cop-
ing Style dimensions used in scoring the children's projective data,
and (c) new dimensions, created especially for the purpose of scaling
given items whose content codes were not readily amenable to scaling
on already existing dimensions. Some items were scaled more than
once, primarily those items and their codes which were essentially
identical to certain Sentence Completion stems, e.g., Stance and Coping

.Effectiveness could both be scaled on one item.
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For the purpose of this analysis the interview questions were
divided into four areas -- (a) Child Behavior, (b) Parent Behavior,
(c) Parent/Child Behavior, and (d) Parent Attitude. Intercorrela-
tions of scale scores for all questions were carried out within and
across these areas but only significant correlations were discussed
in the write-up.

Conclusion

In general, the interview appears to have been successful within
the usual limitations of self-report measurement. The method was
feasible in that all stations were able to complete their interviews
within the prescriptions of the sample, the content «<f the interview
material was related to the data collected from children in Stage I,
and the coding was of sufficiently high comparability across stations
to permit meaningful comparisons.

On the uegative side, the process was so time consuming that the
sample of parents was necessarily limited. This, in turn, limited the
fineness of analysis by research design variables as the cell fre-
quencies became too small when the sample was broken down by many
dimensions. In view of the paucity of these kinds of data in cross-
cultural studies,however,the results appeared to-be worth the effort.
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PIGURE 1 ;
5 INTERCORRELATIONS OF SCALE SCONES GROUPED BY HYPOTHESES - STAGE II

1 :
TABLE 1, Child Behavior Task Achiavament (Acsdemic) Hypotheses 1-36
’ v *Task Achiavamant (Nonscademic)

Italy
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Chicago
Austin
Japan
Brazil
Mexico
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Germany
Italy
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Chicago
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Japan
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TABLE 2. Child Behavior Task khievement (Academic) Hypotheses 37-66
*Authority
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Child Behavior

Task Achievement (Acedemic)
*Interpersonal Relations

Hypotheses 67~81

and 118-120
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TABLE 6.

Chiid Behavior

Task Aclifevement (Nonecademic)

*Austhority

Hypotheses 121-150

Brazil

‘Mexico

England
Germany

Italy

Yugoslav
Chicago

England
Germany
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Yugoslav

Austin

Japan
Brazil
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Brazil
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TABLE 7.

Child Behavior

Task Achievemsnt (Nonacademic)

* Interpereonal Relatione

Hypotheses 151168
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TABLE 8,

Child Behavior

Task Achiavemsnt (Nonacedemic)

FAnxiegy

Hypothesas 169-180

Var

41

Coping

E £fectiveness

Var. 42, Empleme:.tation

Var, 16
Activity L.

Var. 17
Activity L.

.2}

Var. 41
Initfation

Var, 22
Ioplesenta.

- 26

.23

Var, 23

N of-2

Coglg’ Eff.
ar,

Inftiation

.26

. 25

ERIC

<1i-

L i e
e g e e i

TSI

i
A
't
2
5




R n aanas

L.
)

e 3oL

g ¥t o e e e e e e

oot

e,

3

T

igA Enduait e

TABLE 9.

Child Behavior

Task Achlevement (Nonacademic)

*Aggression

Hypotheses 181-204

Brazil
Mexico
England

Germany
Italy

Yugoslav|

Chicago

Austin

Japan

Brazil
Mexico
England

Germany
Italy
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Chicago

Austin

Japan

Brazil
Mexico
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Germany
Italy
Yugoslay.
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TABLE 10

Child Behav

for

Authority

*Interpersonal Relations

Hypotheses 205-219

Brazil
England

Mexico

Germany
Italy

Yugoslav

Chicago

Austin

Japan
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England
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TABLE 11

Child Behavior

Authority
*Anxiety

Hypotheses 220-229
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Var. 42. Implementation
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TABLE 12

Child Behavior

Authority
*Aggreasion

Kypotheses 230-249

Brazil

Mexico

England

Germany

Italy

Yugoslav
Chicago

Austin

Japan

Germany
Icaly
Yugoslav

England

Brazil
Mexico

Chicago

Austin

Japan

Brazil

Mexico
England

Germany

Italy

Yugoslav
Chicago

Austin
Japan

Var.

Var, 19
Cop.Eff. (M)
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Ver. 48. Cpping Effect
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Var

S1. Coping Effectiveness (F)
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TABLE 13

Child Behavior

Interperaonal Relationa

Hypotheses 250-255
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TABLE 14

Chtld Behavior

Interperaonal Relations
*Aggreasaion

Hypotheses 256-267
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Child Behavior

Anxiety

* Aggression

Hypotheses 268-275
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TABLE 19 Child'a Behavior * Task Achievemsnt (Nona:sdamic)* Hypotheses 324-341
: Parent Attitude Task Achievemant (Academic)
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: Var, 28 i i
' Cop .Eff. (F) .59 .33 22 +29 .32 :
¢ Var. 30 E
> Cop .Bff . (M) |135 M
¢ Var. 32 s
Cop .B£f . (F) .26 .22 | =22
e15=
3
,\) f C 2 '.7
ERIC 2%
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TABLE 23 Child's Behavior * Authority * Hypotheses 387-396
Parent Attitude Taak Achisvament (Nonacademic)
> > o >.
- Q -g l>:. : & (-} -4 [} g z —.t g [ -4 o g [} : g (-]
-l ] o E ™| w - -l s -l 9 L i > n ] -l [ -l 3] L] a > 3 L] - [
N wd L -4 [} o b [} -t - L] Q u b - 3] -4 -4 -4 o U P ]
A HBEH A HEHE I HAHH IR HEE
al¥|S|8|&|[2]8E]2|A al#|S18|8]S[6]12 8 al#|S5|8|8]2[(5]2]A
Child's Browth Versus Parental Occupational
var. 7Q. Parental Convenience Var. 71. Aspiracion
Var. 19 R \
Cop .Eff. (M) +31 .24
Var. 26 \
| Cop .EE£. (M) .34 .22
Var. 28 \
Cop.E££ . (¥) .27 .33
Var. 30 \
Cop .Eff. (M) 24
Var, 32
Cop .Eff, (F) \ .27 h28 31|  f.24
TABLE 24 Child's Behavior * Authority * Hypotheses 397-411
Parent Attitude School
Parental Conception of L, Parental Actitude Towards Parental Conception of
Var., 63. Major Function of Schgol ar. 64 Ioportance of School Var., 65. Major Function of School |
Var. 19
Cop.Ef£, (M) .27
Var. 26
Cop .Eff. (M) .25 37 N
Var. 28
Cop.Eff . (F +38 +30 226 24 +24
Var. 30 LZA
Cop.E£f. (M) +30 +32 d
Var. 32
| Cop .Eff . (F) | 222 .22 .3 12 2
- 4
TABLE 25  Child's Behavior * Interperacnal Relationsk Hypotheses 412-420
Parent Artlitude Taak Achievement (Academic)
F > >
> L] o > “ [s] o 3 L] [+]
AHHHBEHEHTHHEHBEHEPHHEHBHEEHE
HHEBIHHBEHEIHBEHBEHHEIHHEHEEEEE
SlE{S]8[R|2]S|2|A||al2|S|8|S|=](8 Hn*_{.ugn%uiﬁ
Parental Evaluation of Parental Initistion in Parentsl Academic
Var. 59, _Child's l:a. Task Ach Var. 61. gongugq%g Schoo Var, 66. _ Aspiration
Var, 36
op. Eff. 227 i .24
Var, 58
Cop. Eff. k27 | .39 .61 +26] £65, 224
Var, 34
| Cop. Eff. !+23 .38] .26 -2
TABLE 26 Child's Behavior * Interperaonal Relatior.* Hypotheses 421-426
Parent Attitude Taak Achievezent (Nonacademic) '
Child"s Growth Veraus Parental Occupational
Var. 70, Parental Convenience Var. 71, Aspiracion |
Var. 36. N
Cop. Eff, L‘—’[ \ .23 .31
{Var. 58
Cop. Eff, \
ar.
Cop. Bff., | +24] 225 \
TABLE 27 Child‘'s Behavior * Interperaonal Relacions* Rypotheses 427-435
Parent Atcitude School
Parental Conception of Parental Attitude Towarda Parentsl Conception of
Ver. 63. Major Function of School Var. 66. Importance of School Var. 65. Major Function of School
var. 36 1 —
Cop. BEf, .25} .27 .24 .38
Var, 58
Cop. Eff. =23
Var. 34
Cop. Eff. .35
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§ TABLE 28  Child's Behavior * Anxiety ® Hypotheses 436-441
{ Parent Attitude Task Achievement (Academic)
v
i o | » I > HI 9| il o
-.‘ nssia-.-*:su=3§i»==sizssih::ﬁs=
14 .l s - Ll [*] U - L] el L] - o u - N - - -t [+] U o L
i HHEHHEHEHBEIHAEHHEHHETEHEHEREEE
i :iuun»&in HEI AR AR RAA L ald|afdfalalE| 233 .
¢ .
2 Tarental Evalustion o Parentsl Initlatlon In arenta]l Academlic :
H Var. 59, Child's Aca. Task Ach. Var. 61. Contacting School Var. 66. Aspiration |
H Var . 41 M
‘ Cop. Eff. .25 6] |s24).25 122 |
¢ Var. &2 ‘
/ 1 Implementa. .28 123 176 +29 25 |
TABLE 29 Child's Behavior * Anxiety W Hypotheses 442-445 ‘
Parent Attitude Task Achievement (Nonscademic) :
Child's Growth Versus Parentsl Occupstional
Var. 70. Parental Convenience Var. 71. _Aspirstion .
Var, 41 \
Cop. Eff. .25 25
Var, 42 \ o
Implements. .22 H
TABLE. 30 Child's Behavior * Anxiety * Hypotheses 446-451 '
Parcnt Attitude School i
i
Parental Conception of Parental Attitude Towsrds rarental Conceptlon of
Var. 63. Major Function of School Ver. 64. lmportance of School Var. 65. Major Function of School ‘
var, 4l 4
Cop. Eff. 122 3 ;
Var, 47 $
Implementa. .25 !
i
TABLE 31 Child's Behavior # Aggression * Hypothesea 452-463
Parent Attitude Task Achievement (Academic)
> >
E.3 L] [+ z [+] £ L] [+]
2|3 |3 SHEEHERHHHEHNEHEE AR NP
AHEHEEHHEBIHH I HHBEHEHB S HAE B HEE
HE  HHEHHEH B IHE I O T HHEUHEHE R
Parental Evaluation of Parantal Initiation {n Parentsl Academic
Ver. 59. Child's Aca. Task Ach, Nar. 61, Contacting School Var. 66, Aspirstion
Var, 45 . ;
Cop. Eff. .3 .22 +33 +39] 129 i
Var, 48 {
Cop .Eff. (M) .36 227 .25 i
Var. 51 !
Cop. Eff.(F .39 22 .29 ;
Var., 54(Friends) i
Cop. Eff. .28 : 70 237 i
!
1
TABLE 32 Child's Behavior * gresaion w Hypotheses 464-471 i
Parent Attitude ask Achievament (Nonacademic) }
i
Child's Growth Varsus Parantal Occupational '
' [Var. 70. Parental Convenfence sr. 71.  Aspirvstion ;
5 var. 45 \
- Cop. Eff. .22
3 Var, 48 \
Cop .Eff. (M) =29 |.22 h36
" Var. 51 \
. Cop.Eff. (F) .22
: var. 54 \
% C.E.(Friends)
-17-
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TABLE 33

Child's Behavior *
Parent Attitude

Aggreasion *
School

Hypotheses 472-483

Brazil
Mexfco
England
Germany
Italy
Yugoslav.
Chicago
Austin
Japan

iCermany
Italy
[Yugoslav.
IChicago
Austin

Brazil
Mexfico
England
Germany
Italy
YugoslavT
Chicago
Austin
Japan

Parental Conceptio

n o
3. Major Function of Scho

o
—

d

Brazil

|l'¢x ico
.,lznslnnd
= |Japan

srental Attitude Towar

ar. 64. Importance of School

<

Parental Conception of
Var. 65. Major Function of School

Var. 45
Cop .Eff.

.32

Var, 48
Cop .Eff. (M)

723

.37

Var. 51
Cop .Eff. (F)

136

.23 .33

Var. 54
Cop.Eff.(Fr

ends)

.24

TABLE 34

Child's Behavior *
Parent Treatment of Child

Task Achievement (Academic)*
Task Achievement (Academic)

Hypotheses 484-495

Farental Implementation

Parental Implementaclon
Var. 62. in Homework

Var. 5
Cop. Eff.

Var. 60. in Schoolwork

26 §+27

+27] 36 v29

var, 6
Engagement

+30} 235 v26) 129

ar. 7
Initistion

+541 1261 <39} .49 +38 =31

var. 8§
Engagement

v23

+26{ v33] +33 +28] 137

var. &
Attitude

v31

=26 132

var. 3
Persistence

TABLE 35

Child Behavior *
Parent Treatment of Child

Task Achfevement (Academic)®
Task Achievement (Nonscsdemic)

Hypothesea 496-507

Chicago
Austin
Japan

[Brazil
Mexico

ugoslav

'§ FaY
1|4

Mexico
Italy
Chicago
Austin
Japan

Brazil
Y

Yugoslav

England

Fad
i
8

Brazil
Mexico
Italy
Chicago
Austin
Japan

3 |Germany
Italy
Yugoslav

al Directedness in

Var. 67.Task Ach.{Nonacademic)

Degree of Guidance
aren|

(]
el
e

\/

Var 35
Cop .Eff.

v26

Var. 6
Engagement

Var. 7

{ Initiation

v25

Var. 8

Engagement
Var. &4
Attitude

v24 .2

Var. 9
Persistence

223 .22 1+33

TABLE 36

jChild Behavior *
Parent Treatment of Child

Task Achievement (Academic)®
Interpersonal Relations

Hypotheses 508-537

Actlivity Level
Var, 13, Mother/Child Interaction

Activity Level
Var. 15. Father/Child Interaction

PosltIve Atfect
Vvar. 12, Mother/Child Interaction

Var. 5
Cop .Eff.

.28

.2 .25

o2

Var. 6
Engagement

23625

.25

Var. /
Initiation

.25 .27

Var. 8
Engagement

.32 .38

Var. 4
Att {tude

. 26] .34

Var. 3
Persistence

.26

Poaltive Affect
Var. 14, Father/Child eractio:

Degree of Guidance by
av, 74, arent

Var. 5
Cop.Eff.

.35 .28 .30

.30

Var. 6
Engagement

31

.25

Var. 7
Initiation

Var. 8
Engagement

Var. 4
Attitude

Var. 9
Peraistence

.44 .33

Z\ ViV Vv

129 .23

-18- .
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TABLE 37

Child Behavior *
Parent Treatment of Child

" Task Achiavemsnt (Acsdemic) *
Anxiaty

Hypothases 538-543

Brazil

Mexfco

England
gnl

Austin
Japan

Brasil
Mexico
Ragland
Germany
Italy
Yugoslav
Chicago
Austin
Japan

Brazil
Mexico
England
Germany
Italy
Yugosiav.
Chicago
Austin
Japan

Vara 75

Var, 5
Cop .Eff.

Var. 6

var. 7

Engagement

Initiation

+32

Var. 8

Engagement

Var, 4
| Attitude

.35

Var. 9

Persistence

36

TABLR 38

Child Behavior *
Parent Treatment of Child

Task Achievement (Nonacademic) *
Task Achievement (Academic)

Hypotheses 544-555

“Farental Inplementation
in Schoolwork

Var. 60.

Yarantal Inpleosentation

Var. 62, in Homework

Var, 16

Activity L.

Var. 17

Activity L.

.26

Var. 1

Initiation

22 .32

" Var., 22

Implementation

Var. 23
|_Cop. Eff.

“Var. &

Initiation

TABLE 39

Child Behavior *
Parent Treatment of Child

Task Achisvement (Nmacademic) *
Task Achievemsnt (Wemacademic)

Hypotheses 556-567

England
TIRANY
taly
Yugoslav

Chicago

Augtin

3] Japan

Chicago

Austin
Japan

Brazil
Mexico
England
ras
Itajy
Yugoslav
Chicago
Austin
Japan

(]

Parental Dlractedneaa 1
{Nonacademic)

ance

var. 1o
Activity L

var, 1/
Activiey L

. r26

127

var, 21
Initiation

72 12# .22

var, &2
Implementa

724

.30/

Var, 23
Cop. Eff,

| 57

+31]

FENTR

Var, 24
Initiation

<29

| l

TABLE 40

Child Behavior *
Parent Treatment of Child

Task Achiavament (Nonacademic) *
Intarperaonal Ralationa

Hypothesea 568-597

Var. 13,

Actlivity lLavel

Mother/Child Intaraction

J Activity Leval
Var. 15, Pathar/Child Intaraction

Poalciva Affact
Var. 12. Mother/Child Interaction

Var, To—
Activity L,

34

39

Var. 17

Activity L.

.30

Var, 21
Initiation

3

.26 v23 .28

.33 22 25

var. &
Implementa.

.28}

var. 43
‘ Cop. Eff.

\ +31

w29
.23 \ -t 25 »

ar.
Initiation

Var,

1

Var. 16
Activity L.

. 24

Poaitive Affect

/Child Intex:
.27

5

Degraa of Guidanca by

.23} .3 }

Var. 17
Activity L,

Var, 21
Initiation

735

ot

Var. 22
Implementa.

w29

Var, 23
Cop, Bff.

Var, 24
Initistion

+25 .2

|
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TABLE 41 Child Behavior *

Parent Treatment of Child

Taak Achievement (Nonacademic) *
Anxiety

Hypotheses 598-602

England

Japan

Brazil
Mexico
England
Germany
Italy
Yugoslav
Chicago

Austin
Japan

Brazil
Mexico
England
Germany
Italy
Yugoslav
Chicago
Austin
Japan

Germany
Icaly
E]Yugoslav

o

gree of
Parent

Var. 75.

3|Chicago

ZlAustin

ar. lo
Activity L.

Var. 17
Activity L. .23

Var, 2T
Initiation 26 (.29

Var. 22
Implementa. .25

Var. 23
Cop. Eff. 37

223

Var., 24
Initiation

Child Behavior *
Parent Treatment of Ciild

TABLE 42

Authority *
Iraak Achievement (Academic)

Hypotheses 603-612

Var. 60.

Parental Implementation
in Schoolwork

Parental Implementation

ar. 62. in Homework

ar, 19
Cop.E££. (M)

125

“Var. 26
Cop.Eff. (M)

Var. 28
Cop.Eff. (F)

.27 .23

var, 30
Cop.E££. (M)

+24

ar. 32

Cop.Ef£. (F)

TABLE 43 Child Behavior *

Parent Treatment of Child

Authority *
Task Achievement (Nonacademic)

Hypotheses 613-622

England
Germany
Italy
Yugoslav

Brazil
Mexico

Chicago

Austin

Japan

Brazil
Mexico
England
Germany
Italy
Yugoslav
Austin

Japan

Brazil
Mexico
England
Germany
Italy
Yugoslav
Chicago
Austin
Japan

Var. 19
Cop.Eff.(M)

Parental Directedness
Var. 67. Task Achievement (Nona

in
ca.)

& |Chicago

5
&

gree of Gui
. 69. by Parents

an

»
"

var. 26
Cop .Eff.(M)

Var. 28

Cop Eff.(F) | .22

.25

Var. 30
Cop .Eff. (M)

222

122

Var, 32
Cop.Eff.(F)

+22

.28 .23

.33

TABLE 44 Child Behavior *

Parent Treatment of Child

huthority *
nterpersonal Relations

Hypotheses 623-647

Actlvity Level

Var. 13. Mother/Child Interaction

Activity Level
Par. 15. Father/Child Interaction

Positive Affect
Var. 12. Mother/Child Interaction

LV'nr. 14 2
] Cop.E£E. (M)

.27

Var. 26
Cop.Eff. (M)

.28

ar,

Cop.Eff.(F) | +26

-

.281.27

Var, 30
Cop.EE££. (M)

.33

.29

var. 32
Cop .Eff. (F) 226

.26

.22

Poaftive Affect

Var. 19

act

Degree of Guldance
ar. 74, by Parent

Var. 14. FuTher Child Xﬁ:er

Cop.E£f . (M) .28 .22

Var. 28

.27

Cop.Eff . (F)

V4 VdVd V4V
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TABLE 45

Child Behavior *
Parent Treatment of Child

Authority *

Hypotheaea 648-652

ugoslav

England

>

i »
L)
[

Q

o

o
ol Kol

Chicago

Austin
Japan

Brazil
Mexico

Brazil
Mexico
Eogland
Germany
Italy
Yugoslav
Chicago
Austin
Japan

Brazil
Mexico

Germany
Italy
Yugoslav
Chicago

Edgland

Austin

Japan

Degree of Guidance
Var. 75. by Parent i

Var. 19
Cop .Eff. (M)

=37 .2

Var. 26
Cop.Eff. (M)

Var. 28

Cop.Eff . (F)

TABLE 46

Child Behavior *
Parent Treatment of Child

Interperaonal Relationa *
Taak Achievement (Academic)

Hypotheaes 653-658

Parental Implementation
Var. 60. ,fin Schoolwork

Parental Implementation

Var. 62 in Homework

Var. 36
Cop .Eff,

Var. 58
Cop .Eff.

Var. 34
Cop .Eff.

TABLE 47

Child Behavior *
Parent Treatment of Child

Interpersonal Relatfona *
Taak Achievement (Nonacademic)

Hypotheses 659-664

Parental Directedneaa in
Var, 67. Task Achfevement (Nonaca.
——r——r— na

Degree of Guidance
Var. 69 by Parenta

123

226|225

223

222 -.26

TABLE 48

Child Behavior *
Parent Treatment of Child

Interperaonal Ralationa *
Interperaonal Relationa

Hypotheaea 665-679

Brazil
Mexico
Germany
Italy
Yugoslav
Chicago
Austin
Japan

i

Brazil
Mexico
Italy
Yugoslav
Chicago
Austin
Japan

Yugoslav

Eogland

b3
i
3

Italy
Chicago

Austin

Japan

England
|1

tivity Level

Var. 13. Mother/Child Intaraction

Var, 36
Cop .Eff.

¥

wl &
Activity Level
Var, 15. Father/Child Interaction

Poaitfive Af
. Mother/Ch

fec
d

Var. 58
Cop .Eff.

.33

Var. 3
Cop .Eff.

.25

.25{126

222

Positive Affect
Var. 14, Pather/Child Interaction

Var. 36
Cop .Eff.

.23 . 24

Dagrae of Guidance
Var. 74. y Ppran

AN

Var. 58
Cop .Eff.

=33 . 25| .23

\ 123

Var. 3
Cop Eff.

NE

TABLE 49

Child Behavior *
Parent Treatment of Child

Interperaonal Ralationa *
Anxiety

Hypotheaea 680-682

Var.

Begree of Guidance

Var. 75. by Parent

Var. 36
Cop .Eff.

]

Var. 58
Cop .Eff.

27

Var. 34

Cop .Eff.

-2 1-
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TABLE 50 Child Behavior * Anxfety * Hypotheses 683-686
Parent Treatment of Child Task Achievement (Academic)
] > >
=letzizl. 15 e]s A HHNEIRE alelzlel 2 )ele
-~ O L] [ [ ] -~ -} -l [’ > (] L] -l -] -~ ] L] >l a L] -t -]
AHHHEHBEHHBTHHUHEHEHBEHHHEEHEE
] 3 s 15| Q) |n AR R R o | ]w 'RECRERr:-RERK
a|#|SIE|H|2]|6|2(A a|®|§|E|=S 2|62 |7 alR|G|8|N|2|E5 |25
Parental Implementation Parental Implementation
Var. 60. of Schoolwork Var, 62 of Homework
Var. 41
Cop .Eff.
Var. 42
Implementa. <28
TABLE 51 Child Behavior % Anxiety % Hypotheses 687-690
Parent Trestment of Child Task Achievement (Nonacademic)
Parental Directedness in Degree of Guidance
Var. 67. Task Achievement (Nonaca.] IVar. 69 y Parents
Var. 41 J
Cop .Eff. .29
Var. 42 l
r_&nplementa.
TABLE 52 Child Behavior * Anxfety * Hypotheses 691-700
Parent Treatmunt of Child Interpersonal Relations '
Activity Level Activity Level Positive Affect
Var. 13. Mother/Child Interaction | IVar. 15. Father/Child Interaction Var. 12. Mother/Child Interaction
Var. 41
| Cop .Eff. .30 .27 223 . 32
Var. 42
Implementa. 234} +23 122 =33
Positive Affect Degree of Guidsnce
Var. 14. Father/Child Interaction | lvar. 74 Paren __J
Var. 41 \
Cop .Eff. 2]
Var. 42 \
Implementa. 29 T22
TABLE 53 Child Behavior #* Anxiety % Hypotheses 701-702
Parent Treatment of Child Anxiety
lsl2lel . |3]els «lel2lzl. |3]e]e lelzlzl E]s]e
A B HH A T B HHE B IHE RN I HEE
ng REIERE .':..g, s |lols]lalaf|e]x|w AR ER
s{#|lalg1s8=s|2|8(|al#]|St8[u|2]|613 |8 sl¥|&G1g 812151313
Degree of Guidance
Var. 75, by Parent
Var, 41
| Cop .Eff, .28
Var, 42
Implementa . <3124 <27 +37
TABLE 54 Child Behavioxr * Aggresaion * Hypotheses 703-710
Parent Treatment of Child Task Achievement (Academic)
Parental Implementation Parental Implementation
Var. 60. of Schoolwork Var. 62 of Yomework
Var. 45
Cop .Eff. 231 +31 233
Var. 48
Cop.Eff (M)
Var. 51
'9_02-5"-“’) 22 35
Var. 54
Cop.EEf . (Friends -23 -2
TABLE 55 Child Behavior * Aggression * Hypotheses 711-718
Parent Treatment of Child Taak Achievement (Nonacademic)
Parental Oirectedneaa in Degree of Guidance
Var. 67. Task Achievement (Nonaca.} [Var. 69 y Parents
Var. 45
Cop .Eff. 240
Var. 48
Cop.Eff.(M) 123
Var. 51
| Cop .E£f.(F)).23].29 +25
Var. 54
Cop .Eff.(Friands)
-22-




TABLE 56

Child Behsvior * Aggression *

Parent Treatment of Child

Interpersonsl Relat

ione

Hypotheses 719-738

Brazii
Mexico

Germany
Italy
Yugoslav
Chicago

Austin
Japsn
Brasil
Mexico
Engl.
Gersany
Italy

Chicago

Avatin
Japan

Brazil

Mexico
Germany
Italy
Yugoslav
Chicago

Austin
Japan

Var. 13. Mother/Chil

z England

tivity Le

a2 <
n

1
Interaction Nar. 15, Pather/Child In

var, 45
Cop Eff.

Lera:

ction

sitive Affect

t 3] England

-
[~

72

+24} .23

ther /Child Interaction

Var, 48
Cop Eff. (M)

AXRGETT AT

.3l

var. 51
Cop.Eff.(F)

<2

Var. 54

e ekt

Cop .E£f.(Friends)

.23

Positive Affect Degree of G
Var. 14, Father/Child Interaction bax. 74. by Parents

uida

nce

Var, 45
Cop .Eff,

<23 =26

Vor, 48
Cop.Eff, (M)

Var. 51
Cop .Ef£.(F)

Var. 54

Cop .Ef£ . (Friends)

ydVdVd

TABLE 57

Child Behavior * hggression ¥
Parent Treatment of Child Anx fety

Hypotheses 739742

Var. 75. by Parents

Degree of Guidance

var, 45
-Gop Eff.

var. 48
Cop.Ef£. (M)

var. 51
Cop .Eff. (F)

Var. 54
Cop .Eff . (Pri

HA

=22 32

TABLE 58

Parent Behavior %
Child Behavior Task Achi nt (A

Interpersonal Relat

ifons
A,

*

‘c)

Hypotheses 743-766

Brazil
Mexico

Germany
Italy
Yugoslav
Chicago
England
Germany
Italy

England

Austin
Japan

Brazil
Mexico

Yugoalsv

Chicago

Austin

Japan

Brazil

Mexico
England
Germany
1taly
Yugoslav
Chicago

Austin

Japan

var. 5

Co, Effectiveness Var

[~
=t
=3
o
-
»
I
=]
2

var. Engagement

var. 85
Cop. Eff.

126 |.

Var. 89
Cop. Eff.

SH\mband)

.25

22

222

37

Var, 93
Cop. Eff,
(Friends)

Vel

317,31 ) +23

yavyarda

27

var, 97
Cop. Eff.
(Children)

26

.29

.3

var, 4

Attitude Var, 9. Persistence

var. 85
Cop. Eff.

<
»
"~

Engegement

+

Var. 89
‘ Cop. Eff,

3 (liugband)

23

Var., 93
Cop. Ef{,
(Fr .endsg)

N
+23%. \\
\

122

Vv

Var. 97
Cop, Eff,

g (Children}

.23

T
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Parent Behavior *
Child Behsvior

Interpersonal Relations *
Task Achievement (Nonscsdemic)

Hypotheses 767-790

e

P T o

ke

BRIl A

R o D i

> 2 H
Y w| o ol » wl o ol > o
AR HEHEH BB HHE T HEHHE R EE
N -t - - [+ 17} L N wd L =] ] u -t - N -l - - [ o ~ k]
HFAEHEHEHEHHEHA R HE R HEHEHIHHEHE E
SR S8 218138 a2l #18) 1 EjA1612) 3 al #1851 88218613 R
tivi evel Var. 2l. _1In tion
\ .31 \ .27
A \
\ .31 \Jol
.31 .23 247
Implementation Var. Initiation
\ \ +24 .22
Parent Behavior * Interpersonal Relations * Hypotheses 791-810
Child Behavior Authority
> >
lel2fzl l31ale alsfzlel [3]ele <lelBlz) |318]s
bl 9 - L a - -l -] -l 0 - L L] L] -t e - 17 - £ L3 L] -l c
AHHHEHHHBTEHHBHEHHEHBETHEHEUHEBHBE
HEHE I H B R H P
Coping E Coping Effectiveneas
Var tive Var Father
\ \.23 52
\ \ 21
2
tiveness
Var
<24

76 -




TABLE 61

Parent Behavior *
Child Behavior

Interpersonsi Relationa *
Interperasons]l Relationa

Hypotheases B11-822

England
Germany
Italy
Yugoslav

Brazil
Mexico

Chicago
Austin
Japan
Brazil
Mexico
England
Italy
Yugoslav
Chicago

Austin

Japan

Brazil
Mexico

England
ralny
Italy
Yugoslav
Chicago
Austin
Japan

Ge

Q

Var, 36.

ing Bffec

=3

Var. 85
| Cop. Eff.

ng Effectiveness
lvene!

.30

.26

Var. 89
/ . Cop. Eff.

| (Husband)
‘ Var. 93

Cop. Eff,
_(Priends)

e aVad:

//;E

A vdrd

Var. 97
Cop. Eff.
{Children)

TABLE 62

Parent Behavior *
Child Behavior

Interpersonal Relationa #

ilvpotheaea 823-830

Var. 41. Coping Effectiveness

Var. 85
Cop. Eff,

b2

Var. 89
Cop. Eff.
Husband)

Var. 93
Cop. Eff.
(Friends)

yavdare

225

%26

Var. 97
Cop. Eff.
Children)

TABLE 63

Parent Behavior *
Child Behavior

Interpersonal Relationa *

Hypotheses 831-846

England

Brazil
Mexico

Germany
Italy |
Yugoslav
Chicago
Austin
Japan
Brazil
Italy
Yugoslav
Chicago

Austin

Japan

Brazil

Mexico
England
Germany
Italy
Yugoslav
Chicago
Austin
Japan

Var. 45. Co

-
E)

Var. 85
Cop. Eff.

» |Mexico
=)
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L)
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-
<
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iveness

Coping Ef fec

(Father

(24

1

Var. 89
Cop Eff.

{Husbend)

Var. 93
Cop. Bff.
Friends)

yard’d:

|~ /.iz. Germany

.32

|7k

Var. 97
Cop. Eff.

Children)

.35

.33

Var. 54, (Friends)

Coping Effectiveneas

Var. 85
Cop. Eff.

Var. 89
Cop. Eff.

Var. 93
Cop. Eff.
{Prienda)

22| \

Var. 97
3 Cop. Eff.
g : (Children)
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TABLE 64  Parent Behavior * Aggression * Hypotheses 847-852
Child Behavtor Taak Achlevement (Academic)
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Var, 5. Coping Effectiveness Var. 7. Initiation Var., 8. Engagement |
var. 101 \ l | I ‘L l I l I\i l I I l
Cop. Eff, .25
Attitude Var. 9. Persistenc Var. 6. Engagement
var. 101 I | I \ | I I\I I l l I
Cop. Eff, J _] T TJ l
TABLE 65 Parent Behavior * Aggression * Hypotheses 851-858
Lhild Behavior Task Achievement (Nonacademic)
Var. 16. Activity Level Var. 17. Activity Leve Var. Initiation
e L N T TR R T AR T
Cop. Eff, <35 .37 + .23 . 2))
Var, 22. Implementation Var. 23. Coping Effectiveness Var. Initiation
N T R T T R T
1 Cop. Eff. -23 .30
TABLE 66 Parent Behavior * Aggreasion * Hypotheses 839-863
Child Behavior Authority
Coping Ef fectiveness Coping Effectivenes
Var, 19. Coping Effect {veness Var. 26 Mother) Var. 28 Father
var. 101
cop. E€t. N 2]\ HREEIEREN |
COping Bt ectlvenen Coping Ef fectiveness
var, 30. Var, 32 Father
Var. 101
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TABLE 67  Parent Behavior * Aggreasfon ¥ Hypotheses 864-866
Child Behavior Interpersonal Relations
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var, 36 Coping Effectiveness S8. Coping Ef fectiveness Var, 34. Coping Effect iveness
var. 101
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TABLE 68 Parent Behavior * Aggresajon * Hypotheses 867-868
Child Behavior Anxiety
var, 41. Coping Effectiveness ntltlon
copoeee. | | 1IN Tad | T I J laaf { [ T T ] 11 [ ]
TABLE 69 Parent Behavior Aggression * Hypotheses 869-872
Child Behavior |Aggression
Coping Effectiveness Coping Effectiveness
var. 45, Coping Effectiveness Var. 48. her) Var, 51 Father
Var. 101
omzee. | LI N[ | Todod| | ENEREN NEEEN
Coping Effectiveneas
var, 54. (Priends)
Var. 101
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TABLE 70 Parent Behavior Interperacnal Ralations * Hypotheses 873-876
Aggresaion
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Var. 101, Coping Effectivenes
€
Var. 85 \
Cop. Eff, .28
Var. 89
Cop. Eff, \ i
(Huaband) :
Var. 93 -
Cop. Eff. \ ;
| (Friends) .22 .24 !
Var. 97 :
Cop. EEf. \ :
(Children) k)
TABLE 71 Parent Behsvior * Interperaonal Relations * Hypotheses B877-888
| Parent Attitude Task Achievement (Academic) )
i Parental Evaluation of Parental Initiation in Parental Academic
i Var, 59. Child's Aca. Task Ach. Var. 61 Contacging School Var. 66. Aspiration .
Var. 85
Cop. Eff. \ .29 \ \ .33 34
Var. 89 \
Cop. Eff,
(Husband) 42 \ .281.22 \ .28 35 '
Var. 93 \ \ \ N
Cop, Eff, s
| (Friends) =27 R’y .3 .23
Var. 97 ;
Cop. Eff, N\ ;
Children) =30 -26 .42
TABLE 72 Parent Behavior * Interperaonal Relations * Hypotheoes 889-896
Parent Attitude Taak Achievement (Nonacademic)
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Child‘a Growth Veraua Parental Occupational
. Var. 70. FParental Convenience Var. 1. Aspiration
Var. 85 \ \
Cop. Eff, .25 .32 <24
Var. 89
Cop. Eff. \ \
(Husband) |.31 .23 .23
Var. 93
Cop. Eff, \ \
1 (Friends) .33 .26 .37].27
Var. 97 .
Cop. Eff, \
Children) 723
TABLE 73 Parent Behavior * Interpsraonal Relationa * Hypotheaes 897-908
Parent Attitude School
Parental Conception of Parental Attitude Towarda Parental Conceptlon of )
' — Var. 63. Major Function of School Var. 64. Importance of School Var. 65. Major Function of School :
- Var. 85 \ \ \ i
Cop. Eff. 125 ¢
4 Var. 89 . !
1 Cop. Eff, \ \ \ {
‘ (Huaband) i
: Var, 93
Cop. Eft. \ \ \ ;
¥ | (Friends) 127, 224) .30 i
N Var. 97 K
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: | (Children) +30| .23 126
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TABLE 74

Parent Behavior *
Parent Attftude, |

Aggreaaion *
Task Achievement (Academic)

Hypotheses 909-911

> > >

gl o walo £y al o gl > w|o
HEHEHH A THEHABEHHERIHEE R B HHEHE
N -l - - 4] "3 Ll ] N -l — - Q 173 o N wd - - [+ U P L)
B HHHETHEHE R EHEE R EHEE
n*muﬂ»ud'-a;fwé'uruiﬂ n£NQH>-03'1

Parental Evaluatfon of Parental Initiatfon Parental Academic
Var. 59. Child's Aca, Task Ach. Var. 61. In Contacting School Var. 66. Aspiration l

Var, 101 I
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TABLE 75 Parent Behavior * Aggression * Hypotheses 912-913
Parent Att{tude Task Achievement (Nonacademic)

Child's Growth Versus Parental Occupatfonal

Var. 70, Parental Convenfence Var. 71. Aspiration
Var, 101 ' | ]
o Lad [ INE LT I AN | | L1 |
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TABLE 76 Parent Behavior « Aggresaion * Hypotheses 914-916
Parent Attftude School

Parental Conception of Parental Attitude Towards Parental Conception of

Var. 63. Major Function of School Var. 64. lmportance of School Var. 65. Major Function of School
Var, 101
e, | L LINL L] AN a INE L]
TABLE 77 Parent Behavior « Interpersonal Relatfons « Hypotheses 917-924

Parent Treatment of Chfld Task Achievement (Acsdemic)

Parental Implementation Parental Implementation

Var. 60, of Schoolwork Var. 62, of Homework

Var, 85

Cop, Eff. \ \ 24
Var, 89 \

Cop. Eff,

(Husband) .24 \

Var, 93

Cop. Eff. AN \

{Friends) H

Var. 97

Cop. Eff.

(Childreny |-23 _ 36
TABLE 78 Parent Behavior « Interpersonal Relatfons * Hypotheses 925-932

Parent Treatment of Child Task Achievement (Nonacademic)
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Parental Directednesa in Degree of Guidance
Var. 67 Task Achievement{(Nonaca.) Var. 69. By Parents

Var. 85 \ \

Cop. Bff. , 24 .33] .27

Var. 89

Cop. Eff. \ \

(Husband 37| .24 .25 .24

Var. 93

Cop. Eff. \ \

(Friends .26 . 24

Var, 97

Cop .Eff,

(Children 24

TABLE 79 Parent Behavfor * Interperaonal Relatfona * Hypotheses 933-952
Parent Treatment of Child Interperaonal Relatfons

Activity Llevel Activity Level Pos it ive Affect

Var. 13 Mother/Child Interactfon Var. 15 Father/Child Interaction var. 12 Mother/Child Interaction
Var. 85 -ﬂ\ \ \
Cop .Eff. .25 +2} .23 24
Var. 89
Cop.Eff, \ J
Huaband \ , 72l \
Var. 93
Cop.Eff. \ \ \
Friends 3l | =2
Var. 97
Cop.Eff. B{
Children 2 26
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“ TABLE 79  Perent Behavior * Interpersonsl Relations * Hypotheses §33-952
} (Continued) Perent Traatment of Child Interpsrsonal Relation
§ : :
¥ E-) » ® o ”» ]
: :esigzssgggﬁibgesg
L e % | = A ERE & s %2 ] gi 81 a
ald |8 212181313 o [EIGl8ITSISIE1I31S
F Dagree of Parentsl oaltive Affect
¢ Ver. 74 Cuidsnce Var. 14 Pether/Child Interection
: T
H var. 85
{ Cop. Eff. ,26) \ \ ]
{ var. 89
L Cop. Eff. \ \
! (Husband)
i [var. 93
: Cop. Eff. \ \
H | (Friends) 12
1 Var. 97
Cop. Eff,
(Children .34 .25
TABLE 80 Parent Behavior * Interpersongl Relations * Hypotheses 353-956
Parent Treatment of Child Anxiety
Degree of Parental
Ver. 75 Guidance
Var . 85 \
Cop. Eff,
var. 89
Cop. Eff. \
(Husband)
Var. 93
Cop . Eff, \
(Fr iends) 225
Var. 97 !
Cop. Eff,
{Children)
TABLE 81  Perent Behavior * Aggrassion * Hypotheses 957-958
Perent Treatment of Child Taak Achievement (Acedenic)
™ 5 [-] » ] n : o
:335»:955::3!;;“;;55 :s?iw::’si
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Parentel Inplementetion Parant&l Implementstion
Ver. 60 of Schoolwork var. 62 of Homevork
var. 101
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[ABLE 82 Perent Behavior * Aggression * Hypotheses 959-960
Perent Treatment of Child Task Achievezent (Nonscademic)
Pavrental Directedness in Degrae Of Guidence
Var Achievement (Nopics.) Var. 69 arantsy
Var. 101 2r‘:['m("
Cop. Eff, l \ L \ Tvdl IlllJl Ir
[ABLE 83 | Perent Behavior * Aggression ® Hypotheses 961-965
Perent Treatment of Child Interpersonal Re lations
Activity lavel Activity Level ~Positive Alfect
' Ver. 13 r/Child Intarection Var. 15 Pathexr/Child Interection Var. 12 ther/Child Interaction
Var. 101
Cop. Eff. N\ +28 Tl\l l | | | .2 N\ 22
Poaitive Atfect Degres Of Guidence
Var. 14 Father/Child erectio \'] ) Parants
Var. 101 ‘l T J r
bep: Bet, NEEE EENEER L1 iTf]
[ABLE 84 | Parent Behavior * Aggrension * Hypothesis 966
Perent Treatment of Child Anxisty
Degres of Guidance
v repta
Var. 101 i
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Parent Attitude

Task Akhievement (Academic) *
Task Achievement (Nonacademic)

Hypotheses 967-972
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Child's Growth Versus Parental Occupational
Var. 70 Parental Convenience Nar. 71 As lutggn
Child's Aca. \ N
74 =25 45
Iniciatfon in \
Parental ka \
_Aspiration .571.29].27}.30|.32).65}.22
Parent Attitude Task Achievement (Academic) * Hypotheses 973-981

School

Parental Conception of
Var. 63 Msjor Function of School

Parencal Attitude Towards
ar. 64 Importance of School

Parental Conception of
65 Mafor Function of School

e o

.28 \ 26 48 +36 \ .ZJ
Parental Int \ \ \
In Cont.Schl =29 +35
Aca, Aspir. \ 37 \ .23 \ 25 [«29

Parent Attfitude

Task Achievement (Nonacademic)*
School

Hypotheses 982-987

Brazil
Germany
Icaly
Yugoslav
Chicago
Austin
Japan

Mexico

»
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Brazil
Mexico
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1
P

arental Conception of
var. 63 Major Funct ion of School

Parencal Attltude Toward
Var. 64 Importance of School
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Parental Conception of

&

r. 65 Major function of School

\

\

24

40 .22

22

Parent Treatment
of Child

Task Achlevement (Academic)*
Task Achfevement (Nonacademic)

Hypotheses 988-391

Parental Directedness {n

Var. 67 'l‘#uk #hlevement (NonAca.)

Degree of Guldance
Var. 69 by Parenta

.22

222

=22 +20

F‘An!.! 89 Puen: Treatment

of Child

Task Achiavament (Acsdemic)®
Intarpersonal Relations

Hypotheses 992-1001

Activity Level

Activity Level
Var. 15 Father/Child Interaction

Schoolwork

Var. 13 lb;beﬁ[ﬂuld Interaction

.26 .23

Positive Affect

12 Mother/Child Interaction

.27

.30

e A e e Al = 1 i st A g e e §




comeen < s AT L BB 400 TR AT T AN LS rm o o orefs e e

ARG s

LN 14

i,

¢
Ay

ITABLE 89
(continued)

Task khievement (Akadenic) *
Interperacnal Relations

Parent Treatment
of Child

Hypotheses 992-1001

prazil
Mexico
England
Yugoslav.
Chicago
Austin
Japan
Brazil
Mexico
ermany
Italy
Yugoslav.
Chicago
Austin
Japan

Brazil

Mexico

Germany
Italy
Yugoslav.
Chicago
Austin
Japan

England

o
[
b
»
L]
(]
s
-
-
-

Positive Affect

var. 7 dance Var. 15 Father /Child Interact fon

Var. 60 .
P.Imple.of \ '
Schoolwork .23

Var, 62
P.Imple,of \
Homework

Parent Treatment Task Achievement (Academic) *
of Child Anxiety

TABLE 90

Hypotheses 1002-1003

Degree of Guidance
Var. 75 By Parents

Var. 60
Parental
Dir. in TA

(Nonkca ) .29].22

Var. 62
Degree of
Guidance

[ by Parents

Parent Treatment
of Child

LABLE 91 Task Achievement (Nonacademic) *

Interperaonal Relations

Hypotheses 1004-1013

Activity Level
Var, 13 Mother Child Interaction

Activity level
Var. 15 Father/Child Interaction

Positive Affect

Var. 12 Mother/Child Interaction

Var. 67
Parental

Dir.in TA
(Nonaca.) 12 22

4

Var. 69
Degree of

Gufdance by 2 27

.23

Parents M
Positive Affect

Degree of Guidance
by Parents

var. 14 h;Fer/chud Interaction Var., 74
Var. 67

Parental \
Dir.in TA
Nonacs.) 136

Var. 69
Degree of ’
Guidance by

| Parents .23

Parent Trestment Task Achievement (Nonscademic) *
of Child Anxiety
Var . 75 - Degree of Guidance by Paregt

FABLE 92

Hypotheses 1014-1015

Var, 67
Parental
Dir.fa TA

(Nonaca.)

Var. 69

Degree of

Guidance by|
Parents

TABLE 93 Parent Treatment Interpsraonal Relations *

Hypothasas 1016-1020

of Child Anxiety
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Degree of Guidance
Var. 75 by Parentas
Var. 13
Act . Level
Mother/C
Interact,
Var, 15
Act ,Level
F/C Interaqt. 123
Var, 12
Poal.Aff.
M/C Interagt.
Var., 14
Posi . Aff.
F/C Interact. [.23
Var. %
Degree of \
Parental | 73| .28
Guidance - -
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TABLE 94

Parent Attitude *
Parent Treatment of Child

Task Achievement (Academic) *
Task Achievement (Academic)

Hypotheses 10211026

Brazil
Mexico
Germany
Italy
Yugoslav ]
Chicago
Austin
Japan

Brazil
Mexico
England
Germany

Austin
Japan

Brazil
Mexico
England
Germany
Italy
Yugoslav.
Chicago
Austin
Japan

&| England
"

ental
Var. 60 of S

mp lementat ion
hoolwork

N -

Parenta
Var, 62 ()

a
rn

Var. 59
Parental
Eval. of
Child's A
Task Ach.

122 132 .23 132

Var. 6l
P. Initla.
in Contact
School

Var. 66
P. ka.

Aspira,

TABLE 95

Parent Attitude *
Parent Treatment of Child

Task Achievement (Academic) *
Task Achievement (Nonacademic)

Hypotheses 1027-1032

Parental Directedness in
Var. 67 Task Achievement (Nonaca.)

Var. 59
P.Eval. ofJ

| Task Ach,

Child's Acd.

Degree of Guidance
Var. 69 by Parents

.33 24

.26 | .49 123

Var. 61
P. Initia.
in Contact,
School

Var. 66
P. Aca.

Aspira,

12}

.30

TABLE 9%

Parent Attitude *
Parent Treatment of Child

Task Achievement (Acedemic) *
Interpersonal Relations

Hypotheses 1033-1047

Activicy Level
Var. 13 Mother/Child Interaction

Activity Level
Var. 15 Father/Chtid Interaction

Child's &
Task Ach.

Var. 59
P.Eval, oil

.26 .29

Positive Affect

126].22 49

Var., 12 Mother/Child Intenctlfn

+25 .38 127 |, 39

Var. 61
P. Inttia.
in Contact
School

.24

\

.22

var, 66
Parental

Aca. Aspir

.30

Positive Affect
Var. 14 Father/Child Interaction

Degree of Guidance
Var. 74 by Parents

Var, 59
P.Eval. of
Child's Aca
Task Ach.

.22 .30 .39

\

.35

Var., 61
P. Initla,
in Contact
School

.30

\

.35

Var. 66
Parental

Aca. Aspir

,35].32

TABLE 97

Parent Attitude *
Parent Treatment of Child

Task Achievement (Academic) *
Anxiety

Hypotheses 1048~1050

Degree of Guidance
Var. 75 Parents

Var. 59 J
P. Eval, 0
Child's Acs
Taak Ach.

Var, 61
P. Initia.
in Contact
School

Var. 66

Parental
Aca. Aspir

«32=
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f TABLE 98 Parent Attftude ¥ Tusk Achisvement (Nonacademic) * Hypotheses 1051~1054
]' Parent Treatment of Child Tavk Achievement (Academic) :
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Parental Implementation Parental Implementation B
; Var. 60 of Schoolwork Var. 62 of Homework
3 Var. 70 r
Child's \ \
Growth V5
/ : P.Conv. .28 .36
] Var, 71
P. Occ.
| Aspira. .22 127 .221 +23
TABLE 99 |[Parent Attfitude * Task Achievement (Nonacademic) * Hypotheses 1055~1058 )
Parent Treatment of Child Taak Achievement (Nonacademic)
Parental Directedness in Degree of Guidance ;
Var. 67 Task Ach. (Nonaca.) Var. 69 y Parents
Var. 70
Child's \ \ .
Growth vs H
P. Cony. |28 +25 .23 34 .2¢f N
Var, 71 ;
P, Occn 3
|_Aspira. .23 .24
i
: TABLE 100 [?arent Attitude * Task Achievement (Nonacademic) * Hypotheses 1059-1068 i
3 Parent Treatment of Child Interperaonal Relations §
Activity Level Activity Level Positive Affect 4‘
3 Var. 13 Mother/Child Interaction Var. 15 Father/Child Interactio Var. 12 Mother/Child Interactfon :
] Var. 70 Child 'y /
Growth vs \ \ \ !
P. Conv. )
Var. 71
. P. Occ, .
Aspirs. .3 .31 »25) 127 231
Positive Affect Degree of Guidance
Var. 14 Father/Child Interaction Var. % by Parents
Var. 70
Child's \ \
: Growth vs
4 P. Conv. 122 W3 .33
Var. 71
- P. Occ. \
= | Aspira. .29
TABLE 10! Parent Att{itude * Task Achievemant (Nonacademic) * Hypotheses 1069-1070
. Farent Treatment of Child Anxfety
Degree of Guidance
Var. 75 by Parents
Var. 70
Child's
Growth vs
P. Conv.
Var, 71
P. Occ.
Aspira. 27
3 33
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TABLE 102

|Parent Attitude *
Parent Treatment of Child

School *
Task Achfevement (Academic)

Hypotheses 1071-1076

Brazil
Mexico
England
Tmany
Italy
Yugoslav.
Chicago
Austin
Japan

[
o

Germany
Italy
Yugoslav.

England

Brazil
Mexico

Japan

Brazil
Mexico

England
GCermany
Italy
Yugoslav ]
Chicago
Austin
Japan

arental Implementation
Var. 60 of Schoolwork

Parental Implementation
Var. 62. of Homework

var. 63

P.Concept
of Major
Function
of School

var. 64

P.Att, Tow,
Imp.of Sch| =2 .3

Var. o5

P.Concept
of Major
Functlon
of School

12044

<23

TABLE 103

Elrent Attitude *
arent Treatment of Child

School *
Task Achfevement (Nonacademic)

Hypotheses 1077-1082

Parental Directedness in
Var. 67 Task Achievement {Wonaca.)

Degree of Guidance
Var. 69 by Parents

Var, 63

P, Concep
of Major
Function
of School

\

Var, 64

Var. 65

P.Concept
of Major
Function
of School

P.Att, Tow,
Imp.of Sch.

v 24) v23

. 24

v26

TABLE 104

Parent Attitude *
Parent Treatment

School *
Interpersonal Relatfons

Hypotheses 1083-1097

Activity Level

Var. 63

P.Concept
of Maj.Fu
of School

Activity Level

Var. 1) Mother/Child Interaction
e

nct . 'm

Var,

Positive Affect
12 Mother/Child Interactfon

Var. 15 Father/Child Interaction

Var. 64

Imp, of §

P.Att Towds!,

ch. -2

Var., 65
P.Concept
of Maj.Fu
of School

nct .

.23

24

Posftive Affect
Var. 14 Pather/Child Interactfon

Var. 63

of School

P.Concept.
of Maj.Funct,

Degree of Guidance

var. 74 Parents

Var. 64
Imp.of Sc
Var. 65
P, Concep

of School
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Procedure

FINDINGS: INTRACOUNTRY REPORTS .

BRAZIL
INTRODUCTION '

The data collecting concerning the interviews with parents was
carried out in 1967,

The sample of parents was chosen as follows: 1. Each subject of
the eight groups was classified as an over- or under-achiever, taking
into consideration the group Achievement score mean. 2. In each {
group, five subjects were randomly selected from each of the two 5
Achievement subgroups: the subgroups of the higher and of the lower §
scores. 3. These subjects' parents constituted the parents' sample. {
4, The whole sample of mothers (eighty), but only forty fathers, were i
interviewed. 5. For each group, besides the ten homes selected for |
doing the interviews, some additional ones were selected for eventual }
use to replace the ones previously selected, if necessary. E

In order to contact the parents, the schools provided the subjects'
addresses. The first contact with the parents occurred either by per-
sonal contact, by telephone or by school arrangements of the interview.

The living areas of the families were in accord with their social
class; that is, the upper middle families were living in the most
pleasant and residential areas of the town and the upper-lower in the
industrial and surrounding areas.

It was not possible to interview four percent of the parents first
chosen. These few parents agreed to be interviewed but, as they had
too many social or business appointments, they did not have any time
for the interview. In these cases, after three trials, they were
dropped. from the sample. Other missing subjects (about four percent)
occurred in cases of families moving out of the city or who had adres-

ses unknown at the school.

Generally speaking, it is possible to say that the parents' attitude
toward the interview was good and relaxed, but mothers seemed to be

more cooperative than fathers.

Almost all the studies and research accomplished in Brazil in the
fields of psychology and education are made through standardized tests;
s0 there are only a few using the technique of interviewing. This
happens because Brazilian researchers usually work alone, or with one
or two collaborators. Also, there is no great financial support, in
Brazil, for research in behavioral sciences. Therefore, due to lack
of staff help, collective techniques are easier to use than individual

ones.
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Some few researches using this method (Willems, 1953; Maynard
Araujo, 1955; Castaldi, 1956; Hutchinson, 1957; Gouveia, 1957; Angelini
and Rosen, 1964; Ginsberg, 1964; Aguirre, 1965) do not make explicit

references to any special difficulties when they contacted the parents
in order to interview them.

Therefore, we concluded that if any dif-
ficulty appeared, it was probably not great.

The staff of interviewers was made up of four instructors of psy-
chology and two psychology students (last year).

Four interviewers
were female and two were male. Male interviewers talked with the
fathers and females with the mothers.

Before. starting the work, the staff studied the interview manual,

the items of the interview and performed some interviews for training
(four) with parents not included in the sample.

After each interview
used as training, they discussed the problems that had emerged and

made an evaluation of the interview, in order to improve their perfor-
mance in the interviews with the actual sample.

Methodology

There was no mention in the Brazilian Psychological Reviews of any
studies that have obtained this sort of information by this method.

Some - researches carried out in Brazil which have produced informa-
tion relevant to the questions and findings. associated with the Cross-
National Interview are summarized below according to the topics indi-
cated. '

1,

Studies of child-rearing practices which report on such topics as
child discipline or changes in child-rearing practices, et cetera.

Angelini and Rosen (1964) examined the differences and similarities

among three Brazilian cities -- Sao Paulo, Rio de Janeiro and Americana;
and between two countries, Brazil and the United States, in indepen-
dence training through an interview with the mothers.

In relation to
independence training, five questions from the Winterbottom question-
naire were posed to the mothers:

- To be active and energetic in climbing, .jumping and sports.
To try hard things for himself without asking for help.
To make his own friends among children his own age.

To have interests and hobbies of his own.

To be able to entertain
~ himself, ‘
= To make decision

s like choosing his clothes or deciding how to
spend his money by himself.

The mothers had to indicate the approximate age by which they thought

their children should have learned the behavior described in each ques-
tion.

The results obtained showed that independence training is given

earlier in the United States than in any Brazilian city. As far as
Brazil is concerned, this training is given earlier in 1larger cities

like Sao Paulo and Rio de Janeiro than in smaller towns like Americana.
No significant differences were found related to social class.
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2, Studies of family influence on child behavior with particular
reference to the extended family structure.

A study using McClelland's projective technique (Angelini, 1967)
studied the relation between family structure and achievement motiva-
tion. A comparison between the intensity of children's achievement
motivation and size of their families indicated that the larger the
size of the family, the weaker the achievement motive. Concerning
birth order, the results showed that achievement motivation was higher
for the single cihhild, followed by the first child, the child in the
middle position and, last, the younger child. :

3. Studies of parent-child relationships

a. Pierson (1954) verified that in Brazilian rural communities there
is a parent-child continuous dependence, often until adulthood. Some-
times grown-up children, even after they got married, stayed in their
parents ' home and continued to depend morally and economically on them.
Parents tended to be indulgent toward their children; in some cases

the child received such good treatment that he became dependent to a
high degree upon his parents.

b. According to IBOPE data (apud Pfromm Netto, 1968) , among young
people living in Rio de Janeiro, with ages ranging between fourteen
and twenty-five years old, emancipation occurred around twenty years
old. Nevertheless, for almost half of them, to be emancipated did not
mean living by themselves or earning their own money.

c. A high percentage of young people did not include leaving the
parents' home in their concept of emancipation (Mugiatti, 1966).

4. a, Ginsberg (1947) investigated the factors that influence social
acceptance and re jection among children and adolescents between six
and twenty years of age, attending public schools in Salvador (Bahia
State, Brazil). Generally, subjects mentioned the following reasons
for seating near some classmates at school: friendship and personal
choice, good classroom behavior, good school achievement and, less
frequently, prior relationships among families. As far as skin color
of the student was concerned, a slight tendency was found for the
subjects to choose as friends classmates with their same skin color;
this tendency increased with age.

b. Bicudo (1953-1954) studied 4,520 students from nine to fifieen
years of age in Sao Paulo. They answered a questionnaire about accep-
tance~-re jection between them and their classmates. This research
found a positive correlation between the skin color of the student who
rejected and the skin color of the student rejected, but racial preju-
dice appeared explicitly in only twenty-two percent of justifications
for the rejections. Kindness, good behavior, good school achievement
and friendship were the mctives more frequently mentioned by the

-37-

50




AL

e s SRS O T L

TP

students. There were some differences when they were grouped according
to sex; kindness was more frequently cited by girls, whereas friendship
and good school achievement were more appreciated by boys. Among the
causes for rejection, to be a bad student (including to be talkative,
lazy, or to copy the lessons from their classmates) was the strongest

one, appearing with a higher percentage in the justifications given.by
the boys.

c. In a study carried out by Brandao (1963) as in the ones mentioned
above, among the personality traits which contributed to popularity,
being a good friend was frequently mentioned by children and adoles-
cents. Nevertheless, adolescents attributed more importance to ''good
behavior"' in contrast to '"misbehavior." On the other hand, ''to be a
bully" appeared as justification for rejecting a classmate with a

higher frequency in the child group than in the adolescent group.

5. Studies of parent involvement in the school community.

Parent's opinion.about the teaching of elementary school children
was surveyed by Gouveia (1957) in some towns of Rio de Janeiro State.
The opinions of 214 parents about the more important aims of school
were fairly distributed. The higher percentages were for character
formation (twenty-seven percent) and learning to read, write and count
(twenty-six percent). According to parents' residence (rural or urban)
education level and salary, the expectations in relation to school
varied. To learn to read, to write and training for an occupation
were more important for rural parents. Character formation and citizen
responsibility were more prized by parents living in the city, and of
higher educational and salary level. Almost half of the parents said
that the schools were fair or good, but censured eagerly certain -
aspects such as short hours of school, long vacations, overcharged
curricula, inappropriate buildings and absence of the teachers. Forty
percent considered the school good. The remaining ones were less
pleased; they accused school and teachers of failure, making the
government responsible for the situation.

It was also observed that the higher the educational level of the |
parents, the more severe was their judgment of the school. |

6. Studies of long or short-term parental aims for children.

In the previously cited research, Angelini and Rosen (1964) studied
also parental aims for children. In this research, mother's level of
occupat ional aspiration was rated by the number of occupations chosen
by the mother among eight occupations representing six categories of
social status. Surprising similarities were found between Brazil and
the United States, and among Brazilian cities. Significant differences
were found in relation to social class; mothers from the upper classes

aspired to occupations of higher social prestige for their children
than did lower class mothers.
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MOTHER DESCRIPTIONS - CHI-SQUARE REPORT

Description of the Sample

Considering the item relative to the adults living with the child
sampled, in the same house, the results of the interviews showed a
great difference between the subjects of the two social classes
studied. While in the upper lower class eighty percent of the chil-
dren lived with both their parents only, in the upper middle the same
occurred for thirty-eight percent of the children. More than half
(fifty-three percent) of the children of this class lived with one or
more adults and nonrelatives besides their parents. This fact that at

first sight seems peculiar may be easily explained; in Brazil it is

usual in the upper social classes to have one or more maids living
with the family. Therefore, if it is of interest to verify whose
children live with both their parents, not taking into account the
maids, then a percentage of ninety percent would be obtained for the
upper middle class.

In the whole sample there was found only one case of a child living
with only one of the parents, a fourteen-year-old boy from the upper
lower class.

Only ten children (thirteen percent) from the whole sample lived
with one or more relatives besides the parents--this number was evenly
distributed by social class, age and sex.

Neither the age nor the social class or the sex of the child made
any significant difference as to who took main responsibility for him
--both parents or just the mother. If to the responsibility of both
parents is added the responsibility of the mother only, this represen-.
ted a total of eighty-four percent of the children.

Only thirty-nine percent of the mothers interviewed were born in
Sao Paulo city. The same percentage of mothers were born in a differ-
ent town of the state of Sao Paulo. The number of mothers in both
cases were fairly evenly distributed on all of the three variables,
except for social class, in the case of mothers who were born in Sao
Paulo city. A significantly greater number of upper middle mothers
than upper lower mothers were born in Sao Paulo city. Mothers who
were born in an adjacent state totaled elever percent, not differing
significantly in the three variables. Mothers who were born in a
different state of Brazil plus those born in a different country
totaled eleven percent. Also, these data did not show any significant
differences concerning the three variables studied.

A smaller percentage of fathers (thirty-three percent) than of
mothers (thirty-nine percent) were born in Sao Paulo city.
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As in the case of the mothers, the number was fairly evenly distri-
buted, regarding age and sex, but for social class, significantly more
fathers of the upper middle class (forty-eight percent) than of the
upper lower (eighteen percent) were born in Sao Paulo city. A greater
number of fathers (thirty-eight percent) of the total sample were born
in a different town of the State of Sao Paulo than in the City of Sao
Paulo (thirty-three percent), the number being fairly evenly distribu-
ted in all three variables. Fifteen percent of the fathers were born
in an adjacent state; and fourteen percent were born either in a dif-
ferent state of Brazil or a different country, and no significant dif-
ference occurred in any of the three variables considered.

Concerning the age of the mothers, the results showed that seventy-
three percent are between thirty-five and forty-four years of age.
The numbers were fairly evenly distributed among.the three variables.

As far as age of fathers is concerned, in the range twenty-five to
thirty-nine (with a percentage of twenty percent of the total sample)
the ten-year-old subjects had a significantly greater (thirty-three
percent) number of younger fathers than did the fourteen-year-olds
(eight percent), as might be expected.

The social class also showed a significant difference, with more
fathers in the upper lower class (thirty percent) falling in this age
range.

In the age range of forty to forty-four, with a percentage of
twenty-nine percent of the total sample, the upper middle class showed
significantly more fathers (forty-three percent) than did the upper
lower one (fifteen percent), and no significant differences occurred
regarding age or sex of the children.

About a third (thirty-three percent) of the fathers were in the age
range of forty-five to forty-nine, but no significant differences
occurred regarding the variables. F‘ghty percent of the mothers in
the sample did not have a paid occupation, there being exactly the same
number in the upper lower and upper middle classes. The remaining
twenty percent of the mothers had occupations for which the levels
vary from three to six. So no mothers in the sample had occupations
in level one or two. Neither age nor social class or sex of the chil-
dren showed any significant difference regarding the mothers' occupa-
tions,

The significant results on the question concerning father's occupa-
tion in relation to social class werc exactly what had been expected,
as a careful grading of occupations had been built into the sample
selection.

Neither the age nor the sex of the children showed any significant
difference regarding the father's level of occupation.
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While twenty-nine percent of the fathers of the children sampled
had some or complete university education, all of them from the upper
middle class, the same was true for only three mothers (four percent
of the total sample) of the same social class.

Regarding the educational qualification of the parents, the age
variable and, as might be expected, social class produced some signifi-
cant differences. Significantly more upper middle class mothers
(fifty-five percent) had finished high school, than had upper lowers
(five percent); on the other hand, significantly more upper lower
class mothers (ninety percent of the total sample) than upper middle
(ten percent) had completed just the elementary school or had less
education than that.

As to the father's education, significantly more upper middle fathers
(fifty-eight percent) had finished university or, at least had some
university, than did upper lower fathers, since in this last social
class not one father reached that level of education. On the other
hand, significantly more fathers of the upper lower class (eighty-
three percent) than of the upper middle (three percent) had just com-
pleted elementary school or had less education than that.

Concerning the age of the children, significantly more ten-year-
olds (thirty-eight percent) had parents with a level five education
than did fourteen-year-olds (thirteen percent).

The sample showed similar frequencies in the results concerning the
time of permanence in the present house. In no one period of perma-
nence (divided in periods of two years) appeared a frequency higher
than nineteen porcent. There was no significant difference in relation
to the studied variables, except in relation to age, where there were
significantly more parents of fourteen-year-old children (twenty-three)
living in the same house for fifteen years or more, than for ten-year-
olds (five percent).

Concerning geographical mobility, the data showed that fifty-nine
percent of the sample lived only in one or no other place since the
child sampled had been born. In these results no significant differ-
ences among the variables occurred.

Almost the whole sample of children (ninety-eight percent) had
never been away from the home for six months or more.

Sixty-four percent of the children sampled had never been in a hos-.
pital, and thirty percent had only been there once. Among those who
had never been hospitalized there was a significantly greater number
of girls. Only a few children had been hospitalized for short periods
with a significant predominance of males.
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Significantly more mothers of girls (eighty percent) did not give
information about time of hospitalization.

The majority (eighty-six percent) of pareﬁts interviewed had never
lived regularly out of the home for six months or more.

Child Relevant ltems

I. Academic Task Achievement
a. Description of Frequencies

The parents' responses to these questions in the interview gave a
picture of their children's academic standing and how they perceived
and thought about the children's academic problems.

Thirty-nine percent of the mothers reported that their children had
positive achievement in school. Only thirteen percent reported that
their children had negative achievement in school. Other mothers
(twenty-five percent) considered their children's achievement to be
mixed.

Concerning the children's attitude toward school, thirty-six percent
of the mothers indicated that their children had a strong positive
attitude, forty-eight percent that they had a positive one, and nine
percent that they had an ambivalent one. So the picture was very posi-
tive, as only one percent saw their children responding with a negative
attitude toward school.

In relation to the reasons why their children like or dislike
school, twenty-six percent of the mothers reported intrinsic values
plus academic subjects; eighteen percent reported extracurricular
activities plus school environment; nineteen percent reported social
aspects of school and ten percent interaction with teacher.

In terms of achievement in relation to children's peers, eighteen
percent of the mothers reported this as being excellent; twenty-eight
percent, above average; sixteen percent barely above average; nineteen
percent average. Only eight percent considered that they were below
average and nine percent poor workers at school.

Of the mothers interviewed forty-eight percent reported that they
tried to motivate achievement in their children by attitudinal means,
while thirteen percent did this mainly through assisting or supervising
homework; and five percent provided enrichment in the form of books,

‘materials or visits. Twenty percent of parents did not take any action

to motivate achievement.

Of all the mothers, sixty-six percent made no reference about the
time homework was done by their children; ten percent said that their
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children gave high priority to their homework; and fourteen percent
said that they did it at a regular time. Only eight percent did it
irregularly or did not do it at all.

According to some mothers' reports (thirty-nine percent), their
children did their homework frequently by self-initiation; only eight
percent needed someone to always ask them to do their task; and ten
percent did the task in the manner of self-other initiation.

Only five percent always put off their homework in order to do
other things. The great majority (sixty-eight percent) seldom or
never showed this behavior. If they made a mistake forty-six percent
of the children would start again without emotion; thirteen percent
would start again but would be unhappy in doing so, and five percent
would be angry to have to start again. Only four perrent would not
have redone the work.

b. Significant Differences
1. Age

The fourteen-year-old group differed significantly from the ten-
year-old one with regard to the mothers' opinion concerning the child's
school achievement. About one-half of the mothers of fourteen-year-
olds considered in a positive way their child's school achievement
while only twenty-three percent of the ten-year-olds' mothers had the
same opinion about their children.

With respect to the motives that caused the subjects to like or
dislike school, the differences between age groups were significant,
also. While twenty-eight percent of the ten-year-old mothers mentioned
the extracurricular activities and school environment as rationales
for their children's opinion, in the fourteen-year-old group only

"eight percent of the mothers indicated the same motives. .

More mothers of ten-year-olds (twenty-eight percent) considered
their children's school achievement as barely above average. In the
fourteen-year-old group, only five percent of the mothers scored their

" children's school achievement in that category.

There are more '"don't know," irrelevant responses and absence of
responses in the fourteen-year-old group than in the ten-year-old
group (twenty-eight percent versus eight percent).

2. Socioeconomic Stétus
When asked why their children like (or dislike) school, there ;ere
significant differences in the following responses: values intrinsic

to school work, extracurricular activities and social aspects of school
life. Whereas the upper lower group mentioned intrinsic values more

bl

e e e it e it e e st e < > Sm v e ream a8 e




L amat

!
{
i
i
i
3
i
?
;.

o £ S P AT A U TR a0

frequently than did the upper middle group (forty-three percent and

ten percent, respectively), the upper middle group mentioned more fre-
quently extracurricular activities (thirty percent and five percent)
and social aspects of school (thirty percent and eight percent, respec-
tively).

There were no significant differences in relation to other categor-
ies. So, whereas the upper lower class concentrated on the academic
aspects of school life, the upper middle emphasized their recreative
aspects.

3. Sex

Regarding school achievement the responses given by the mothers did
not differentiate one sex from the other. However, some trends did ’
appear, as can be seen from inspection of the relevant tables. i

c. Summary and Interpretation

The study of the responses of mothers concerning the academic per=-
formance of their children presented differences that can be a result
of the different contacts they have had with their children when vari-
ables like age, social class and sex are considered. The responses
were more favorable to the ten-year-olds, the upper middle and for
girls.

As parents have more frequent contact, and a more affective control
in relation to the ten-year-old children than they do in relation to
the adolescents, their perception of academic task achievement of the
ten-year-olds may be more realistic than what they report about the
fourteen-year-old group. In this last case they presented a more
positive evaluation because adolescents have more freedom than chil-
dren and the parents have fewer contacts with secondary schools than
with elementary schools. The differences of responses between mothers
of upper lower and upper middle classes could be a result of different
points of view of the two groups concerning the school's function and
also be related to a different scale of values of the two classes.

As mothers of the upper lower class gave great importance to the
school's intrinsic values, it is possible that they projected in their
children the same values. This result can also be considered from
other points of view. It is possible that as their home environment 1
is less interesting and as they know that school is necessary to their
individual progress, the upper lower class children actually plaud
more intrinsic value in school than did those from the upper middle
class., 3

The fact that mothers considered girls' performance more satisfac-

tory than that of boys can be a result of a higher identification
between mother and daughter than between mother and son.
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II. Occupational and Educational Aspiration

a. Description of Frequencies :

In the questions presented to mothers in order to obtain their
aspirations and expectations for the children, the general picture was

as follows,

The great majority (fifty-nine percent) of the mothers had as their
aspiration for their children to be university graduates and twenty-one P ;
percent said they wanted their children to finish high school. Con- :
cerning their expectations, the responses showed that thirty-six ’ ]
percent of the mothers interviewed considered that their children in
fact would enter university and twenty percent would finish the high
school. Only six percent had an educational level lower than high
school in mind, but twenty-three percent felt that their children
would not complete high school.

A fair number of the mothers (thirty-eight percent) wanted for their
children the highest occupational level, but it was interesting that ;
fourteen percent would like their children to take up what they wanted :

or would make them happy.

'On the negative side of the occupational area, twenty-one percent : i
of the mothers reported that they did not have any restriction as to
the future occupation of their children: any one would be all right.
Eleven percent made some restrictions on some particular occupations
and twenty-nine percent made restrictions on low status occupations.

When the parents were asked about what type of work they thought ;
their children would like to take up, forty-eight percent reported
some occupation of the highest or near the highest level.

On the other hand, when asked about the occupation the children j
really would have when grown up, in their opinion, forty percent of i
the mothers reported that they did not know and only thirty-one percent 8
mentioned a high status job. !

b. Significant Differences

1. Age

The fourteen-year-old mothers chose for their children the highest
prestige occupations (level one) more frequently than did the mothers
of ten-year-olds (fifty percent and twenty-five percent, respectively).
As far as other levels were concerned, there were no significant age
differences in this behavioral area.
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2. Socioeconomic Status

So far as educational aspirations for their children were concerned
seventy-eight percent of upper middle class mothers and forty percent
of upper lower class mothers would like their children to become
college graduates. The percentages of these groups expecting this
outcome were sixty percent and thirteen percent respectively. On the
other hand, whereas only ten percent of the upper middle social class
mothers wanted their children to study until junior high school,
thirty-three percent of the upper lower class mothers wanted this edu-
cational level for their children. So educational asplratlon was

‘higher among upper middle social class mothers.

There were significant differences in both socioeconomic levels in
relation to the mother's occupational aspiration for their children.
Upper middle class mothers mentioned significantly more often occupa-
tions of college level (fifty percent) than upper lower mothers did

(twenty-five percent). These data were consonant with that mentioned
above, relative to educational expectations.

Significant differences appeared in relation to occupations highest
in the occupational scale. Fifty-eight percent of upper middle mothers
believed their children would like to have jobs pertaining to level
one of occupational scale, whereas only twenty-five percent of upper
lower mothers thought so.

Concerning the work mothers felt the children would probably do
when grown up, upper middle social class mothers mentioned more fre-
quently (thirty-eight percent) than upper lower mothers (thirteen per-
cent) high status occupations. On the other hand, responses indicating ;
that mothers did not have any idea about the vocational future of i
their children were more frequent among upper lower social class
mothers than among upper middle ones (fifty-three percent and twenty-
eight percent). Really, the future is more uncertain to people of
lower socioeconomic status.

3. Sex

Concerning the school expectation for their children, the others
had higher aspirations in relation to the boys than to the girls,
because they significantly more frequently wanted boys (seventy-five
percent) than girls (forty-three percent) to go to the university.
The same pattern continued in relation to high school: thirty-three
percent of mothers would like their girls to finish secondary school
and ten percent of the boys' mothers wanted that.

Concerning their expectations, the mothers appeared to be more
realistic in relation to the educational area, but the same pattern ‘ }
continued; significantly more mothers of boys (fifty-three percent) !
than of girls (twenty percent) said that they thought their child
actually would enter university.
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In the responses to occupational questions there were significantly
more mothers of boys (sixty percent) that said they would like their
children to have a job of level one than mothers of girls (fifteen
percent). A similar result appeared in relation to their child's
aspiration when sixty percent of the mothers of boys thought their
children would like a professional job while only twenty-three percent
of the mothers of girls expressed the same view.

c. Summary and Interpretation

Overall the parents appeared to not be very realistic in their
aspirations but more realistic in relation to their expectations.

Relatively few items presented significant differences when the
variables sex, age and social class were considered. Whether aspira-
tion or expectation was considered in the educational area, the pat-
terns of responses were very similar: they were more favorable to the

fourteen-year-olds, upper middle class and boys than to ten-year-olds,
upper lower class and girls.,

An expectation of college or university as high as shown in the
responses is not very realistic, because entrance at that school level
in Brazil is not easy. This is especially true in the case of the
upper lower class. The parents of the upper middle class seemed to

have a more realistic approach because they have more possibilities to
enter their children in the university.

The fact that the picture we obtained from the data was more favor-
able to boys can be the result of a social premise, i.e., that formal
education is more important for boys than it is for girls. As educa-
tional level is associated with occupational level, it appears to be

more important for boys to stand higher because they should have the
responsibility for the management of the family.

I1I. Nonacademic Activities

a. Description vf Frequencies

" The questions in the interview that asked to obtain a picture of

the child's nonacademic activities presented the following overall
results:

All the mothers were able to list at least one activity in which
their children engaged when they were out of school. The most frequent
response was the listing of five or more activities (twenty-six per-
cent) and in second place was the listing of four activities (twenty-
one percent). Other mothers reported two (sixteen percent) or at
least one activity (thirteen percent) of this kind for their children.
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In the case of more specific questions concerning joint activities
of children and parents, forty-three percent of the mothers reported
constructive .activities; twenty-eight percent, nonverbal activities
with positive affective interaction; ten percent, verbal activities;
and nine percent reported that the only type of interaction they had
was of a neutral nature. Only five percent indicated negative affect
as the main interaction.

Activities with the father were reported by forty percent of the
mothers to be of the nonverbal positive affect type; by twenty-one
percent of the mothers of a kind of negative of lack of interaction
and, by fifteen percent of activities of a constructive nature.

Concerning the question about the child's activities with the whole
family, the most frequent response (forty percent) pertained to various
kinds of outings, followed by indoor activities (eighteen percent).

All mothers were able to list at least one activity that their children
did with all of the family.

A quite large number of children (thirty-nine percent) did not
belong to any club or organized group. Forty-five percent were members
of sport clubs, four percent of organized groups and six percent of
other kinds of groups or clubs.

To the question about the interest of the children in relation to
nonacademic activities, the responses indicated that twenty-six percent
of the children had some activities of a cultural nature, thirteen
percent did something of an academic nature, nine percent had intellec-
tual recreation and eight percent had a sport as recreation. In this
case it occurred that quite a large number of children were not inter-
ested in nonacademic activities of a non-organized nature (thirty-five
percent).

Concerning the question about jobs or chores that the children had
to accomplish in and around the house, the most frequent response was
cleaning house (eighteen percent) followed by dishwashing -(sixteen per-
cent) and washing windows,.:lgundry, shoe cleaning, cooking, caring for
children (eleven percent).

Concerning the reasons that the subjects gave to justify the child's
jobs around the house, the most frequent was the one concerning the
need to help parents (forty-six percent) followed by the fact that the
child wanted to do it (nineteen percent).

The mothers reported also in a great majority of cases that never
(fifty-four percent) or seldom (fourteen percent) did their children

have to be reminded to do their chores and only four percent reported
that they had to remind the children in this situation.
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The majority of mothers (sixty-six percent) reported that the chil-
dren did their chores without asking for assistance from anyone else,
but other mothers said that asking help from siblings (eleven percent)
or from parents (eight percent), were frequent reactions of their
children. Concerning the quality of these jobs, the responses showed
that the subjects considered that they were good (forty percent),
excellent (thirty percent), or satisfactory (nineteen percent). No
response indicated that any of the mothers considered that the children
per formed poorly.

From the mothers' sample, twenty-four percent reported the fact that
their children never did anything around the house without being
requested, but others said that this occurred in variable frequencies,
such as always (twenty-one percent), frequently (fifteen percent),
sometimes (thirteen percent) or seldom (twenty-one percent).

b, Significant Differences

1. Age

egarding activities accomplished when the subjects were not in
school, the mothers of fourteen-year-olds indicated three activities
with a significantly different percentage (thirty-five percent) than
did mothers of ten-year-olds (thirteen percent).

Among activities that subjécts did with father, going out and
going to church showed a frequency significantly higher in the ten-
year-old group (forty percent versus fifteenm percent).

Regarding follow-up to see that the child did what was asked by
the parents, more mothers of fourteen-year-olds (sixty-eight percent)
reported that it was not necessary to see if their children were doing
what was asked, while only forty percent of the mothers of ten-year-
olds reported the same about their children.

2. Socioeconomic Status

As far as socioeconomic level was concerned, twenty-three percent
of the upper lower social class mothers indicated that their children
did only one kind of activity when they were not at school, while only
three percent of the upper middle class mothers reported only one
activity.

There was significant difference in relation to nonverbal activi-
ties and positive affect when mother and child were together. Forty
percent of the upper middle social class mothers indicated this kind
of interaction and only fifteen percent of the upper lower social
class mothers mentioned it.
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Surprisingly, sixty-eight percent of the upper middle class mothers
mentioned that their children were enlisted in sport clubs, whereas
only twenty-three percent of the upper lower social class mothers
reported this. On the other/hand, when one considers responses such
as "doesn't belong to any sport club," frequencies were inverted:
sixty-three percent of the upper lower social class mothers said that
their children did not belong to any club, whereas only fifteen per-
cent of the upper middle class gave this kind of information.

With respect to question 43-1, the upper middle social class
mothers mentioned more frequently that their childrem had cultural
(forty percent) and academic (twenty-eight percent) activities out of
school, whereas only thirteen percent of upper lower social class
mothers reported that their children had cultural activities and three
percent that they had tutorial classes out of school. Therefore,
"none'" category presented different results: sixty-three percent of
the upper-lower mothers' responses were of this kind whereas only
eight percent of the upper middle social class mothers' responses were
80.

Of the chores listed, there was a significant difference only for
dishwashing. Twenty-eight percent of upper lower mothers mentioned
their children doing dishes but only three percent of upper middle

. class mothers did so.

According to the mothers' interviews, the upper lower class children
did homework without supervision more frequently than did the upper
middle social class children (sixty-eight percent versus forty percent).

Upper lower mothers more often reported that their children did not
ask others to do their chores than did upper middle mothers (seventy-
eight percent and fifty-three percent respectively).

3. Sex

In the case of nonacademic activities, significantly more girls'
mothers (fifty-eight percent) reported constructive activities than
did the boys' mothers (twenty-eight percent).

Only thirty percent of the boys' mothers reported that their chil-
dren did some task in order to clean or order the house, but sixty-
three percent of the girls' mothers gave this information concerning
their child.

It was surprising that a significantly greater number of boys'
mothers (twenty-five percent) than of girls' mothers (five percent)
reported that they went together to church on Sundays.

There were no significant differences between boys and girls in
relation to activities pursued in clubs. However, there were
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significantly more girls (fifty-three percent) than boys (twenty-five
percent) who were not members of clubs or other organized groups of
children or adolescents. The same pattern occurred in relation to the
hobbies question: more girls (thirty-three percent) than boys (eight
percent) did not have some hobby. .

The girls' mothers reported that thirty-three percent of the girls
did some constructive activities at home such as cleaning or washing
up by themselves without being asked to. Only ten percent of the boys'
mothers reported the same thing.

c. Summary and Interpretation

The picture presented by the responses about nonacademic activities
showed that there was a lot of participation on the part of the chil-
dren in family activities and there were also interactions with parents
and friends, but there were differences in relation to age, social
class and sex.

Actually, as the children grew up they had more activities outside
and less contact with the parents. However, it appeared that they
progressively were considered more responsible in doing their jobs or
chores in and around the house.

This result was not a disturbing one because in all cultures as the
children's growing occurs, it is assumed that they have to take pro-
gressively more responsibilities and engage in more activities, especi-
ally with peers.

The differences reported in relation to social classes showed that
the upper lower class did more chores such as cleaning or washing and
they had less outside interests or hobbies, and the same was true in
relation to clubs or other recreative groups. This result presented
the upper lower child as a person who had a lot of work but very few
rewards. On the other hand, the upper middle class child, in this
picture, appeared as a person who had less work at home and more
recreative and cultural activities out of school and at home.

In this context, the culturally disadvantaged children must have
more school assistance in order to have more interesting extracurricular
activities at school than do the upper middle class children. However,
actually, Brazilian schools for socially deprived children are not
equipped to do this kind of task very well.

The differences between the children from the two classes resulted
mainly from the differences in economic resources and in the parents'
educat ional level.

rfoncerning out of home activities, the upper lower class children

did less than did the upper middle class in the opinion of their




parents. It is possible to consider a bias in that the result may be
due to the problem of communication between parents and interviewers.

The upper lower class children did more work in the house, helping
parents, because they must do their part in order to permit more
savings at home. Since, at an early age, they began to work and, as
their mothers were very busy and did not have time to watch their work,
they had to be more responsible. Then it is easy to understand why
their mothers reported that they worked well without assistance, help
or even request. As the upper middle class children did not have the
habit of helping their parents at home, when they must do something
they had to have more assistance and did the work less spontaneously
than did the upper lower class children.

The results with respect to sex probably were determined by social
premises. Generally, it is considered that males must assert their
independence more than females. The girls must conform to the female
patterns in the family, that is, they have to spend more time around
the house and help parents spontaneously more frequently than do the
boys. All the female education favors an earlier responsibility level
compared to the males.

IV. Authority
a. Description of Frequencies
One other dimension considered in the interview was Authority.

To the questions concerning this subject, parents had to answer as
to how the children reacted to their authority and what they did when
punished or when criticized by somebody.

Twenty=-four percent of the mothers reported that their children
reacted with negative acceptance of their authority, and twenty-one.
percent that the reaction of their children was of positive acceptance.
Other mothers (sixteen percent) reported only emotional reactioms, On
the other side, only eight percent indicated that their children would
react neutrally, obeying without any manifestat:ion of feelings. No
reaction was reported by nine percent, while for eleven percent . the
response woul:' vary according to the situation.

The mothers indicated various reactions that the children gave to a
disciplinary situation. The same number of mothers reported
"grumbles,' "complains," "pouts," "sulks," withdraw avoidance (twenty
percent) and getting angry (twenty percent); fifteen percent reported
that the children reacted with positive acceptance, while gsixteen per-
cent did not react at all. Only eight percent of the mothers indicated
that they never disciplined or punished their children. But when
criticism of the child by the mother was the focus of the question,
four percent of mothers only reported, "I don't criticize." Twenty-six

-53=




percent of the mothers reported the child's response to her criticism
being of a defensive verbal nature. Other mothers indicated that the
child became hurt or cried (twenty-one percent) and that the reactions
depended on the situation (fourteen percent). Only four percent indi-
cated that they did not criticize.

The children's reaction to the father's punishment was reported by
the mothers as of acceptance or apologizing nature (twenty-four per-
cent); depending on the situation (twenty-three percent); no overt
reaction (sixteen percent) ; crying (sixteen percent); or hostile beha-
vior (fourteen percent).

The mothers reported also that the children presented different
reactions when criticized by the father., They reported that the chil-
dren stayed quiet, in twenty-three percent of the responses, got hurt
or cried (eighteen percent), reacted with defensive vexbal response
(fifteen percent) or laughed at the father or ignored him (eleven per-
cent).

b. Significant Differences
1. Age

Frequency of crying as a reaction to punishment was significantly
different in ten- and fourteen-year-old groups, whether punishment was
applied by father (twenty-eight percent versus five percent) or by
mother (thirty percent versus ten percent).

2. Socioeconomic Status

Concerning the question regarding the way children reacted when
punished by the father, the following was found:

Significant dif ferences were associated with responses such as
""take well," "make amends" and "rational discussion." Together these
responses appeared in thirty-five pexrcent of the mothex's interviews
of upper middle class, whereas in only thirteen percent of the mother's
interviews of the upper lower class.

There were significant differences in hostile verbal reactions;
this kind of response was more frequent in the upper lower class
(thirty-eight percent) than in the upper middle class (eight percent).

As far as the second kind of children's reaction to father's punish-
ment was concerned, the upper lower social class mothers referred more
frequently to verbal hostile reactions (eighty-three percent) than did
mothers of tile upper middle cless (forty-eight percent).

Upper lower mothers referred more frequently to crying and depres-
sive reactions (thirty-three percent) than did upper middle mothers
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(ten percent), when talking about the children's reactions to the
mother's criticism.

3. Sex

There was one significant sex difference in the responses to
Authority questions. When mothers reported how their children reacted
when asked to do something, more mothers of boys (twenty-eight percent)
considered that their children reacted emotionally and with complaints
than did girls' mothers (eight percent).

c. Summary and Interpretation

On the whole, the picture presented by the parents' responses to
the series of questions concerning authority was in accord with the
cultural premises and with what one could expect would occur as the
child grew up. In this line of consideration it was to be expected
that the children usually cried progressively less when punished by
father or mother, and that they had to develop other patterns of beha-
vior more in accord with socially adequate behavior in the situation,

In the upper lower class the results showed more negative and
unsuitable behavior patterns in relation to authority than did the
results for the upper middle class children. There was the possibili-
ty that the parents' responses were more in accord with the social

expectancies and with reality in the case of the upper middle class
mothers.,

If this 1is true, the differences between the two social classes
would be less apparent than the results showed.

In order to explain the differences in social class it was possible
also to say that as the lower class mothers spent more time with their
children in working interaction, they had to discipline their children
more frequently than did the upper middle class mothers; and in this
case they had more experience and examples of the child's reactions
than did the upper middle class mothers. The upper middle class
mothers disciplined their children less, so there were less opportuni-

ties to know how children reacted to authority or if their reaction
was negative or not.

The results showed that there were no differences between boys and
girls when they had to face authority.

V. Jobs Outside the Home

There were no significant results.
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VI. Interpersonal Relations

a. Description of Frequencies

In the behavioral area of Interpersonal Relations, criticism coming
from siblings or friends produced strong reactions in children in the
opinion of forty-nine percent of the mothers, while twenty-six percent
of the mothers reported mild reactions of their children in this kind
of situation. Four percent only reported that the child: reacted by
positive acceptance, and only three percent said that the children
had no reaction when criticized by siblings or. friends. It was inter-
esting to note that thirteen percent of the mothers indicated that
the ir child was not criticized by those persons.

When considering the way their children got along with other chil-
dren, a great many of the mothers (forty-three percent) reported that
the ir children got along in an average way with other children; others
(thirty-six percent) said that their children got on excellently or
very well with others. Ten percent only indicated that their children
got along poorly in this kind of situation.

When asked about their children's behavior in this situation the
more frequent response given by the mothers was that the children had
a temper. Nine percent of the mothers reported that their children
were leaders in their group, but twenty-one percent said that their
children had few friends. Other mothexs (twenty percent) considered
that their children had some very close or long-time friend.

In relation to the friends' influence upon children's behavior,
for ty-eight percent of the mothers indicated that they did not con-
sider that their children's friends had any influence on them. Other
mothers considered them having neutral influence (sixteen percent), or
a specific influence (thirteen percent), a general influence of a bad
nature (eight percent) or even a general influence of a good nature
(eleven percent).

In response to the question "What does the.child usually do when he
gets angry?" the mothers' responses in some cases showed that, in their
opinion, the children showed depressive negative affect (forty-five
percent) and others reported withdrawal (nineteen percent) from the
situation, Fourteen percent of the children expressed their reaction
in a hostile aggressive way, and eight percent indicated that the
children were able to cope with the situation, using a positive atti- )
tude toward friends or siblings.

b. Significant Differences
1. Age

When someone hurt the subject's feelings, the ten-year-old showed i

-56=

69..




b T T TR T Y

(e T T

T e g, oy

more negative depressive affect (fifty-eight percent) than did the
older group (thirty-three percent). This was the only significant
difference.

2. Socioeconomic Status

Fifty percent of the middle class mothers did nothing to help their
children get along with other children, but only fifteen percent of
upper lower social class mothers answered this question this way. On
the other hand, negative approach training was mentioned by thirty
percent of mothers from the upper lower social class and by only three
percent of mothers from the upper middle social class. If these
results are true, they indicate that middle class mothers intervene
less in their children's inter personal relations than upper lower
social class mothers. These teach, in a significant percentage of
cases, their children to avoid situations such as don't fight, don't
boss, don't be a friend of bad boys and girls and so on.

As far as the ways children's friends influence their behavior,
there was a significant difference in one of the categories, that of
specific influences. Whereas twenty-three percent of mothers from the
upper middle social class level made references to specific influences
of their children's friends upon their behavior, only one (three per-
cent) of the upper lower social class mothers interviewed mentioned
this kind of influence. The results concerning the mothers' opinions
about this influence were the following: thirty-three percent of middle
class mothers gave ambivalent, conditional and situational responses,
whereas eight percent of upper lower social class iothers indicated
that they had this reaction.

3. Sex

There was one significant sex difference only.

Significantly more mothers of boys (sixty percent) reported that
their children's friends had no influence on the children's behavior
as compared with thirty-five percent of girls' mothers.

¢. Summary and Interpretation i

As might be expected, as the children grew up, they presented less
negative depressive affect when having trouble with other persons.

The mothers of the upper middle class observed more peer influence
on their children's behavior.

As this social class considered imitative behavior as an undesirable ;
form of behavior, and as they valued more leadership, the mothers of
this class were more upset about the influence of their childreu's
associates on their child's personal behavior.
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As boys have more freedom and are less controlled by parents, they
may actually be more influenced by their peers, thus the result concer- !
ning sex differences could be expected. ‘

Overall, the behavior picture of the subjects in interpersonal ‘
relations showed that they were very sensitive to criticism and esteem {
from their peers. i

VII. Anxiety
a. Description of Frequencies

In the answers to some items of the parents' interview, the beha-
vioral area concerning their children's anxiety was considered. i

When asked about what the children do when they become worried,
forty-one percent of the mothers reported that the children stayed
depressed or presented anxious affect; twenty-one percent considered
that the children presented lack of action or affect; eighteen percent
indicated that the child talked about his worries with someone else;
eight percent reported withdrawal or very specific behavioral respon-
ses; six percent of the subjects reported that the children tried to ‘
remain calm and five percent also said that the children did not worry
in this situation. i

When the mothers considered the causes of anxiety behavior in their
children, they reported the following picture: forty~-£four percent
said the main cause for the children's concern was academic problems;
fifteen percent reported worries of war, death or health problems;
thirteen percent reported worries concerning self-image; ten percent
reported family problems as the cause for children's concern and only
six percent reported as causes for children's worry personal appearance
and peer relationships.

i it Rttt

Concerning to whom children turned when worried, forty-four percent
of mothers reported that the children turned to mothers, another ten
percent reported that the children tuzrned to father ox both parents !
to ask for help. Eight percent only reported that the childrem turned
to siblings or someone outside the family., Thirty-three percent of
the mothers reported that when their children were worried they did
not turn to others for help.

b. Significant Differences

1. Age

Regarding turning to others for help when worried, the responses
showed that the ten-year-old subjects turn to the mothers more fre-
quently (sixty percent) than did the fourteen-year-old subjects i
(twenty-eight percent). i
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2. Socioeconomic Status

Upper middle class mothers referred more frequently than did upper
lower class mothers to the fact that their children usually got worried
in relation to death, war, health and institutions (government, church)
Twenty=~-five percent of the upper middle class mothers pointed out these
kinds of worries, whereas only five percent of upper lower class
mothers did this. There were no other significant differences.

3. Sex
There were no significant sex differences.
c. Summary and Interpretation

The differences that occurred in this behavioral area showed that
the adolescents needed less help than did the children, and that the
upper lower class mothers considered that their children had more

anxiety in relation to social and health problems than did upper middle
class mothers.

The differences in relation to the age variable may be the result
of the adolescents growing up and of their need of independence and
freedom from the parents' control. The social class differences can
be a result of the two classes' styles of 1ife. In the upper lower
class the child has duties in relation to the family at a much earlier
age.

VIII. Aggression
a. Description of Frequencies

A great number of children (forty-six percent) got angry at everyday
annoyances inflicted upon them by others. This kind of response was
followed by the parents' or authorities' control over children's beha-
vior (twenty-eight percent). Only eleven percent mentioned that the
children got angry at major grievances.

The question presented to the mothers concerning what the children
usually did when getting angry showed that twenty-six percent expressed
verbal hostility; twenty percent of the mothers said that the children
presented hostile or aggressive affect; thirteen percent expressed
depressed or anxious affect and the same number of mothers said that
the children used physical aggression when angry. Ten percent of

mothers reported withdrawal by the child. Only six percent reported
no observable action or affect.

When asked about the child being angry with the mother herself,
thirteen percent reported negative or depressed emotional reaction.
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Other mothers (nineteen percent) reported withdrawal of or need of
affection of the child in this situation; fifteen percent reported
verbal aggression and thirteen percent reported a behavioral rebellion.

Mothers reported that the children presented the following behaviors
when getting angry at the father: negative or hostile emotional reac-
tion (ten percent); no action or affect (ten percent); withdrawal
(nine percent); verbal aggression (ten percent); and.control of affect
in eight percent of the cases. The most frequent responses (twenty-
one percent) were individual ones not classifiable in any of the other
categories,

Concerning situations involving angry behavior from children's
friends, many mothers (nineteen percent) reported that the children
presented no reaction; others (sixteen percent) mentioned hostile beha-
vior or action, while eight percent reported that the children reinsta-
ted the friendship or simply accepted the friend's reaction. Some
children denied the situation (fifteen percent); others (eight percent)
presented withdrawal respounses or simply went to substitute friends.

In this context, the picture presented by mothers about their chil-
dren's behavior in situations of coping with aggression did not show
the children to be well adjusted.

b. Significant Differences
1., Age

As far as getting angry with their mothers was concerned, thirty-
three percent of mothers of the fourteen-year-old group reported with-
drawing reactions and need of affection more frequently than did
mothers of ten-year-old children (eight percent). Regarding what
children did when they got angry with a friend, there was a significant
difference relative to responses of no reaction: thirty-three percent
in the fourteen-year-old group as compared to five percent in the ten-
year-old group.

2. Socioeconomic Status

Mothers of upper lower and upper middle social classes differed in
their relation to the two kinds of reactions that they attributed to
their children when they were angry: hostile affect and verbal hostili-

ty.

Whereas thirty percent of the upper lower mothers pointed out hos-
tile affect as the main kind of reaction of their children when they
got angry, only ten percent of upper middle mothers did it. On the
other hand, forty-three percent of mothers of the upper middle social
class pointed out verbal hostility as the usual reactions of their
children when angry, whereas only thirteen percent of the upper lower
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social class mothers referred to this kind of reaction.

When they got angry at their mothers, subjects of both social
classes differed significantly in relation to reactions of verbal
aggression. Twenty-eight percent of mothers of the upper middle class
referred to this kind of reaction compared to only three percent of
the upper lower social class mothers.

3. Sex
There were no significant sex differences.
c. Summary and Interpretation

When getting angry at their mothers, children and adolescents pre-
sented different reactions. The responses of parents of lower and
middle class showed differences in the way their children coped with
aggression,

There were also differences in their reactions to fathers and
mothers.

The age differences could be explained as a function of the fact
that children growing up can learn new ways to cope with aggression
and can get angry with parents more easily.

The class differences can be a result of the methods of child
training used by the two classes considered in this research. It also
could be explained in terms of class differences in valuing the use of
aggressive responses in coping with a situation and in relation to
father's and mothex's authority.

Parent-Child Relevant Items

I. Academic Task Achievement
a. Description of Frequencies

Parents, on the whole (seventy-five percent), did not express an
opinion about their degree of satisfaction or dissatisfaction with the
child's progress. Only five percent expressed dissatisfaction while
twenty percent expressed satisfaction.

A reasonable proportion of parents (thirty-four percent) had never
met their child's teacher. Others met the teacher through school-
initiated contacts (ten percent) as the result of specific invitations
and twenty-eight percent on formal routine occasions. Parent-initiated
contact, either formal or informal, was reported by twenty-eight
percent.
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Most parents (forty-eight percent) reported trying to encourage
their children at school by stressing attitudinal aspects of education.
Ten percent reported taking direct action, either punishment or reward,
while twenty percent reported doing nothing to encourage their chil-

dren.

When asked what they did in order to see that the child got his
homework done the parents in forty-one percent of the cases reported
that they checked or observed the child's homework. On the other hand,
thirty-nine percent indicated that they did not do that because they
considered that their assistance was not necessary and ten percent did
nothing but did not give a reason.

About the school's job or responsibility, the parents' responses
showed that they considered that school must educate the child (forty
percent). Concerning instilling values, teaching discipline or build-
ing character the responses were fifteen percent; teaching school sub-
jects or culture, thirteen percent, and preparing children for life

and job, eleven percent.

A great part of parents indicated that they felt that school was
most (thirty-eight percent) or very (fifty-three percent) important.
In response to why they considered the school so important the most
frequent answer was: 'because the school gives a global preparation
for life" (fifty percent) and in the second place that the school was
important for the personal development of the child (sixteen percent).

b. Significant Differences

1. Age

Concerning mother's satisfaction or dissatisfaction regarding their
children's school achievement, there were significant differences
between age groups. Ninety percent of the ten-year-olds' mothers and
sixty percent of the fourteen-year-olds' mothers showed no direct indi-
cation of satisfaction or lack of satisfaction with their children's
school achievement. There was more indication of satisfaction and
positive affect concerning school achievement by the fourteen-year-
olds' mothers (thirty-three percent) than by the ten-year-olds'
mothers (eight percent).

More fourteen-year-olds' mothers (fifty-five percent) reported

never having met their children's teachers. In the ten-year-old group,
only thirteen percent of the mothers reported the same.

2. Socioeconomic Status

There were no significant differences.
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There were no significant differences.

c. Summary and Interpretation

The fourteen-year-olds' mothers appeared to be more satisfied with
their children's progress at school than were mothers of the ten-year-
olds. On the other hand more mothers of adolescents had never met the
teachers of their children than had the mothers of the tem-year-olds.

An analysis of these data suggests that the fourteen-year-olds'
mothers reported more satisfaction in relation to their children's
progress, perhaps, because they were less informed of their children's

achievement at school than were the mothers of the ten-year-old chil-
dren.

There was little evidence that the adolescents' mothers had a close
relationship with the teacher and the school of their children. So it
is possible that they had a distorted view of their children's achieve-
ment at school. As the mothers of the younger group had a more close

parent-teacher relationship, they may have been more realistic and less
satisfied with their children's school achievement.

II. Authority
a. Description of Frequencies

Considering the item of parents wanting their children to do some-
thing, about half of the parents (fifty-one percent) said that they
made the request in a mild polite way at the beginning; others (twenty-
one percent) made a simple presentation or rational explanation and
twenty-percent had to order or demand in a directive way. They fre-
quently reported also that they did not do anything in order to follow-
up the child in doing a request from them (fifty-eight percent).

Other parents reported that the children always obey (twenty-four per-
cent).

If they found that their children were doing a job incorrectly,
twenty-eight percent of parents said that they would demonstrate or
explain to the child the correct way; eight percent yelled or scolded.
The majority did not find it necessary to do anything.

Deprivation of privileges was the most frequent method of punishment
reported by thirty percent of mothers, while physical punishment was
used by eighteen percent. Mild verbal (thirteen percent) and strong
verbal (fifteen percent) were the next most frequently used methods.

Praise or rational discussion was adopted by fifteen percent of
mothers.
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Fathers used verbal methods most often, mild (eighteen percent) and
strongly (nineteen percent) with physical methods being almost as fre-
quent (fifteen percent). Only eleven percent of mothers reported that
fathers used rational discussion or praise.

b. Significant Differences

1. Age

Concerning the way the mothers discipline or punish their children,
there were significant differences. Twenty-five percent of the ten-
year-olds' mothers reported that they used strong verbal reprehension
and threat, while in the fourteen-year-old group only five percent of
the mothers reported the same.

More fourteen-year-olds' mothers (thirty percent) reported the use
of mild verbal reprehension in order to discipline or punish their
children than did ten-year-olds' mothers (five percent). So far as
fathers were concerned, those of fourteen-year-olds more frequently
used mild verbal methods (fifteen percent) than fathers of ten-year-
olds (three percent); while more fathers of ten-year-olds used physical
‘punishment (eleven percent) than did fathers of fourteen=-year-olds
(four percent).

2. Socioeconomic Status

As far as techniques of controlling the child's behavior are con-
cerned, it was observed that upper middle social class mothers reported
more frequently (twenty-five percent) than did upper lower social
class ones (five percent) rational discussion and positive reinforce-
ment. This kind of data is in consonance with data colleged in several
researches on child-rearing codes of communications between mother-
child in different socioeconomic levels.

Thirty percent of upper lower social class mothers reported that
their husbands did not punish their children; only eight percent of
the upper middle social class gave this kind of information. One could
explain this kind of data remembering that in the'upper lower social

class, the father was absent from home during all the day; generally
they work too hard and far from their homes.

3. Sex
There were no significant sex differences.
c. Summary and Interpretation
There were differences in the way the mothers and fathers disci-

plined children and adolescents and in child-rearing practices in the
two social classes considered in this research. The results are in
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accord with those shown in other research in this field.

III. Interpersonal Relations
a. Description of Frequencies

In this behavioral area some parents (thirty-three percent) reported
that they did not do anything to help their children to get along with
their peers, and others (six percent) informed that they encouraged
social activities of their children with peers. Positive training
only on how to behave is reported by nineteen percent, discouragement
of other behavior by sixteen percent, while twenty percent reported
using both positive and negative training in order to educate the
children for having a guod interpersonal relation with peers.

b. Significant Differences
1. Age

There were no significant age differences.
2. Socioeconomic Status

Fifty percent of the upper middle social class mothers reported
that they did not do anything in order to help their children get
along well with other children; only fifteen percent of the upper lower
social class mothers answered this question so. On the other hand,
"training, negative approach" was reported by thirty percent of the
upper lower social class mothers and only three percent of the upper
middle class mothers.
3. Sex

There were no significant differences.

¢c. Summary and Interpretation

There were no significant age or sex differences, but in relation
to social class, differences were present.

These results seemed to indicate that the upper middle social class
mothers interfered less in their children's social relations; upper
lower class mothers interfered in a more active way and in a signifi-
cant number of cases, they taught their children to avoid bad friends.
IV. Anxiety

a. Description of Frequencies

When children were worried, forty percent of mothers offered
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personal reassurance or advised religious solace or physical activity.
Taking direct action by working out the worry with the other person.
was advised by fifteen percent. The advice given would depend upon
the situation for twenty percent.

b. Significant Differences

There wére no significant age, class or sex differences.
¢c. Summary and Interpretation

The mothers reacted in various ways to their children's anxiety and
the kind of help the childrem could take appeared to be more a problem
of the mother's personality than a function of age or sex of the chil-

dren or even of social class.

Parent Items

I. Academic Task Achievement

More than one-third of the mothers in the sample (thirty-nine per-
cent) took no other courses after leaving school. About twenty-nine
percent of them attended just a domest ic course, while only four
percent were taking or had taken a course in the past four years.

Those who attended a professional, recreational or intellectual
kind of course totaled another thirty percent. Mothers who attended
courses, when asked about the reasons for doing so, answered mainly
that it was for personal satisfaction (twenty-four percent of the whole
sample) or for personal plus social and other reasons (nineteen per-
cent). Only a few mothers answered that they did so for economic
reasons (nine percent) or for self-improvement (six percent).

More than half of the mothers who had attended some course after
leaving school said that it was shortly after school.

Almost half of the mothers who had been enrolled in some course
declared that they did not finish it, but almost &ll of them, with
only two exceptions, said it was profitable to attend the courses.

II. Occupational Aspects

Out of the eighty mothers interviewed, only sixteen or twenty per-
cent had some paid occupation. From these, thirteen percent gave a
descriptive answer when asked '"What is your job 1like?" A1l but one of
these mothers attributed positive affect to their jobs; about a third
of the working mothers said that what they liked in their jobs was to
have pleasant associates. A third said also that what they disliked
in their jobs were the special characteristics of it. One-half of the
mothers who worked declared that they would choose the same kind of
work if they had to start again, and the other half declared that they
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would not. When problems came up at work, a little more than half
said that they tried to solve the problem by themselves.

When it was asked what was the best way to get along with their
fellow workers, almost a third of these mothers declared that it was
to have good social relationships; a fourth, answered in terms of
tolerance and almost another fourth declared that they worked alone.

Regarding the best way to get along with their boss or supervisors,
half of the working mothers admitted that it was by doing the work
well; an eighth answered in terms of respect, and this question was
not applicable for the remaining mothers, probably because they had no
boss or supervisor. It is worthwhile to note that in all these occu- ;
pational aspects regarding mothers who have some paid occupation, |
neither the age nor the social class or sex of the children had any
significant relationship.

III. Personal Characteristics

As to the question "What do you think or do when criticized?"
twenty=-five mothers (or thirty-one percent of the entire sample) said
that they made a rational analysis or talked it over; twenty-three
percent of the mothers just ignored; twenty-five percent disliked or
took poorly, and eleven percent said that they made excuses or got
angry. In this item there was only one significant difference: regar-
ding social class, there were more upper middle subjects (twenty-one

percent) than upper lower (ten percent) who made a rational analysis
or used a rational verbal approach.

When the criticism was made by the husband the figures were twenty-
four percent, six percemt, twenty-one percent and fourteen percent,
respectively for rational analysis and rational verbal, just ignore,
dislike or take poorly, and defensive verbal, and fourteen percent
took it well or laughted it off.

When the criticism was made by frierds, the figures were, in the
same order of categories as described above: twenty-eight percent,
sixteen percent, ten percent, ten percent and eight percent.

In this case, significantly more upper middle mothers (forty per-
cent) than upper lower (sixteen percent) gave the rational analysis
response.

et e e e

To the item concerning criticism coming from the children, twenty-
four percent of the mothers said thzt this does not happen, fifteen
percent took it well, fourteen percent disliked it, eleven percent
used rational analysis, six percent punished the children, six percent :
used defensive verbal behavior, five percent ignored it, and five
percent got angry. The only significant difference occurred in the
category "takes well" where there were twenty-eight percent of the
upper middle mothers and only three percent of the upper lower mothers.
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When it was asked "What kind of things make you angry?" twenty-nine
percent of the mothers said that the source of anger was the child;
twenty-six percent specified petty annoyance; nineteen percent answered
by annoying behavior of others plus spouce and plus work-related prob-
lems. Other cases were given, but in smaller proportions. There was
a significant difference regarding the first category above, in rela-
tion to the social class variable: more upper lower mothers (forty
percent) than upper middle (eighteen percent) declared that what made
them angry was the child.

When asked about their reactions when angry, thirty percent of the i
mothers reported using physical and verbal aggression, fifteen showed :
no reaction, and fifteen percent got very upset. Only eighteen percent |
reported that they controlled their anger or coped positively.
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MOTHER DESCRIPTION - SCALE SCORE INTER-CORRELATIONS

Child Behavior
Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 1

Six out of the thirty-six possible correlations were significant,
all of them positive. Coping Effectiveness in Task Achievement (Aca-
demic) was correlated with Initiation in Task Achievement (Nonacademic)
Engagement and Persistence in the Academic area also were correlated
with this variable and with Coping Effectiveness in the Nonacademic
area. Attitude toward Task Achievement (Academic) was correlated with
Nonacademic Implementation. Neither Initiation nor Engagement, as
measured by the question "When your child has homework, what does he
usually do?" were correlated significantly with any of the Task
Achievement (Nonacademic) dimensions.

—

Task Achievement (Academic) x Authority - Table 2

Three out of the thirty possible correlations were significant, one
negative and two positive. Initiation in the Task Achievement area
was correlated negatively with Coping Effectiveness when asked to do
something by the mother. In other words, the more the child initiated
behavior in a homework situation the less likely he was to do a nonaca-
demic task when asked to by the mother. However, Coping Effectiveness
in the Academic area was correlated with successful coping when the
child was criticized by his father. Engagement in Academic Task
Achievement was correlated with Coping Effectiveness when the child
was disciplined by his mother.

Neither Attitude nor Persistence in the Task Achievement (Academic)
area was correlated with any of the Authority dimensions.

Task Achievement (Academic) x Interpersonal Relations - Table 3

Coping Effectiveness in the Interpersonal Relations area was
agssessed in three ways: Parent's Assessment of how their children got
along with others, how children coped when other children hurt their
feelings and how they coped when criticized by other children. Only
the first of these was correlated with any of the Task Achievement
(Academic) dimensions, negatively with Initiation and positiavely with
Attitude and Persistence, There were no significant correlations for
Engagement or Coping Effectiveness.

Task Achievement (Academic) x Anxiety - Table 4

There were no significant correlations here.
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Task Achievement (Academic) x Aggression - Table 5

There were four measures of Aggression., Coping with Aggression in
general, coping when angry with the mother, angry with the father and
angry with friends. Only one measure was correlated with any of the
Task Achievement dimensions. Initiation was correlated negatively
with Effectiveness in Coping when angry with friends. There were no
other significant correlations.

Task Achievement (Nonacademic) x Authority - Table 6

Three correlations out of a possible thirty were significant,
Activity Level in Task Achievement (Nonacademic), as defined by the
number of organized groups belonged to, was correlated positively with
Coping Effectiveness when criticized by the mother, while Coping
Effectiveness when disciplined by the mother was correlated both with
Coping Effectiveness and Initiation in the Task Achievement (Nonacadem-

ic) area.
Task Achievement (Nonacademic) x Interpersonal Relations - Table 7

There were significant correlations between Initiation and Implemen-
tation in Task Achievement (Nonacademic) and Coping Effectiveness in
Interpersonal Relations, defined as getting along well with other chil-
dren. Activity Level in Task Achievement (Nonacademic), defined as
number of organized groups belonged to, and Implementation in Task
Achievement (Nonacademic) both were correlated with Coping Effective-
ness when criticized by friends.

Task Achievement (Nonacademic) x Anxiety - Table 8

Only one correlation was significant out of a possible twelve.
Implementation in Task Achievement (Nonacademic) was correlated with
Coping Effectiveness in the Anxiety area.

Task Achievement (Nonacademic) x Aggression = Table 9

Only three out of a possible twenty-four correlations were signifi-
cant but they all involved the variable of Coping Effectiveness in
Task Achievement (Nonacademic). This was correlated with Coping
Effectiveness when angry with the mother, with the father and with
friends. :

Authority x Interpersonal Relations - Table 10

Two out of a possible fifteen correlations were significant. The
child's ability to cope effectively when asked to do something by his
mother was correlated with ability to get along with other children.
The child's ability to cope effectively when disciplined by the mother
was correlated with ability to cope with criticism by other children.
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Authority x Anxiety - Table 11

Only one correlation out of a possible ten was significant. Coping
Effectiveness when disciplined by the mother was correlated with
Coping Effectiveness in the Anxiety area.

R ok LIL TP

Authority x Aggression - Table 12

; Five out of a possible twenty correlations were significant, two
’ negative and three positive. Coping Effectively with Aggression in
general was correlated negatively with Coping in the Authority area

; when it was the father who punished or who criticized. On the other
hand, coping effectively when angry with the mother, with the father
and with friends was correlated positively with Coping in the Authority
area when it was the mother who punished the child.

e e

Interpersonal Relations x Anxiety - Table 13
There were no significant correlations,
Interpersonal Relations x Aggression - Table 14 !

Three out of a possible twelve correlations were significant. The
ability of the child to cope when his feelings were hurt by other chil-
dren was correlated with ability to cope with aggression in general
and Coping Effectiveness when angry with the father, while Coping
Effectiveness in Interpersonal Relations, defined as getting along
well with other children, was correlated with Coping Effectiveness
when angry with the father,

Anxiety x Aggression - Table 15
There were no significarit correlations.

Summary

In the area of Child Behavior the maximum number of possible sig- !
nificant correlations was two hundred seventy-five. For Sao Paulo, }
thirty-five were significant, thirty of them positive and five of them i
negative.

- Two variables had seven significant correlations with other varia- ,
bles. Coping Effectiveness in the Authority area when punished by the
mother was correlated positively with Initiation and Coping Effective- 1
ness in Task Achievement (Nonacademic), Coping Effectiveness in the
‘Anxiety area, Coping Effectiveness in Interpersonal Relations, defined
3 as getting along well with other children, and Coping Effectiveness
F when angry with the mother, with the father and with friends. Coping
Effectiveness in Interpersonal Relations, defined as getting along
well with other children, was correlated positively with Persistence
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and Attitude in the Task Achievement (Academic) area and negatively
with Initiation in the same area. It also was.correlated with Initia-
tion and Implementation in the Task Achievement (Nonacademic) area,
with Coping Effectiveness in the Authority area and Coping Effective-
ress when angry with the father. :

Three variables did not correlate significantly with any of the
variables in other areas. These were Engagement in Task Achievement
(Academic), Activity Level in Task Achievement (Nonacademic), defined
as number of hobbies, and Implementation in the Anxiety area.

Child Behavior x Parent Attitude

Task Achievement (Academic) x Task Achievement (Academic) - Table 16

Three correlations out of a possible eighteen were significant, one
negative and two positive. Coping Effectiveness in Task Achievement
(Academic) was correlated with the amount of satisfaction expressed by
parents over the child's Academic Task Achievement, while Parental
Initiation in Contacting School was correlated negatively with Persis-

tence and positively with Engagement in the Task Achievement (Academic)
area.

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 17

Only one correlation out of a possible twelve was significant.
Initiation in Task Achievement (Academic) was correlated negatively
with Parent's Occupational Aspiration for the child.

Task Achievement (Academic) x School - Table 18

Only one correlation out of a possible eighteen was significant.
Persistence in Task Achievement (Academic) was correlated with Parent's
Attitude toward Importance of School.

Task Achievement (Nonacademic) x Task Achievement (Academic) - Table 19

Three correlations were significant, all of them negative. Activity
Level in Task Achievement (Nonacademic), defined as number of organized
groups belonged to, was correlated negatively with amount of satisfac-
tion expressed by parents over child's Academic Task Achievement,
while Implementation in Task Achievement (Nonacademic) was correlated
negatively both with Parental Initiation in Contacting School and
Parental Academic Aspiration.

Task Achievement (Nonacademic)x Task Achievement (Nonacademic)-Table 20
Two correlations were significant out of twelve. Initiation in

doing jobs around the house was correlated with parent's reasons for
the child having these jobs, emphasis on the child's personality
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deve lopment receiving a high schore; while Activity Level, defined as
number of hobbies, was correlated with Parent's Occupational Aspiration
for child.

Task Achievement (Nonacademic) x School - Table 21

Coping Effectiveness in the Task Achievement (Nonacademic) area was
correlated with Parental Attitude toward Importance of School. None
of the other eighteen correlations was significant.

Authority x Task Achievement (Academic) - Table 22

Coping Effectiveness when criticized by the mother was correlated
negat ively with Parent's Satisfaction with child's Academic Task
Achievement, while Coping Effectiveness when criticized by the father
was correlated negatively with Parental Initiation in Contacting
School. None of the other fifteen correlations were significant.

Authority x Task Achievement (Nonacademic) - Table 23

There were no.significant correlations.
Authority x School - Table 24

Two correlatibns out of the fifteen were significant. Parental
Conception of the major function of school was correlated negatively
with Coping Effeetiveness in the Authority area for both mother and
father. Looking-at this in direct relation to the questions in the
interview schedule, the negative correlation indicated that children
whose parents stated that school was important for more than just
academic or socioeconomic reasons reacted more effectively when
criticized by both mother and father.

Interpersonal Relations x Task Achievement (Academic) - Table 25

One out of the nine correlations was significant. The ability to
cope effectively when criticized by other children was correlated nega-
tively with parent's satisfaction with child's Academic Task Achieve-
ment .

Interpersonal Relations x Task Achievement (Nonacademic) - Table 26

The ability to cope effectively when criticized by other children
was correlated negatively with the parent's reason for the child having
chores, while ability to get along well with other children was corre-

lated positively with Parental Occupational Aspiration. None of the
other four correlations was significant,.
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Interpersonal Relations x School - Table 27
There were no significant correlations.
Anxiety x Task Achievement (Academic) - Table 28

One out of the six possible correlations was significant. Coping
Effectiveness in the Anxiety area was correlated negatively with
Parental Initiation in contagting school.

Anxiety x Task Achievement (Nonacademic) - Table 29
There were no significant correlations.
Anxiety x School - Table 30
There were no significant correlations.
Aggression x Task Achievement (Academic) - Table 31

Only one out of a possible twelve correlations was significant. The
ability to cope effectively when angry with the mother was correlated
negatively with Parental Academic Aspiration.

Aggression x Task Achievement (Nonacademic) - Table 32
There were no significant correlations.
Aggression x School - Table 33

Only one correlation was significant out of the twelve possible.
The ability to cope effectively when angry with the father was posi-
tively correlated with Parental Conception of the major function of
school. Those children whose parents saw Task Achievement as the most
important function coped better with aggression.

Summary

The significant relationships between the two areas proved to be
small in number. Out of two hundred eight possible correlations only
twenty=-one were significant, thlrteen of ,them negative and eight of
them positive. Lo

One variable had five and a second four significant correlations
with other variables. Parental Initiation in contacting school was
correlated positively with Engagement in Task Achievement (Academic)
and negatively with Persistence if Task Achievement (Academic); with
Implementation in Task Achievement (Nonacaflemic); with Coping Effec-
tiveness in the Anxiety area and with COpqﬁg Effectiveness when criti-
cized by father. ’
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Degree of Parental Satisfaction with child's Academic Task Achieve-
ment was correlated positively with Coping Effectiveness in Task
Achievement (Academic) and negatively with Activity Level in Task
Achievement (Nonacademic), with Coping Effectiveness when criticized
by the mother and with Coping Effectiveness when criticized by friends.

Ten of the variables did not correlate significantly with any other
variable. All were in the Child Behavior area. They were Attitude and
Engagement in Task Achievement (Academic); Initiation in Task Achieve-
ment (Nonacademic); Coping Effectiveness when disciplined by mother
and by father; Implementation in the Anxiety area and Coping Effective-
ness with Aggression in general and when angry with mother and with
friends.

Child Behavior x Parent Treatment of Child

Task Achievement (Academic) x Task Achievement (Academic) - Table 34

Three correlations out of a possible twelve were significant, all
of tnem negative. Initiation and Attitude toward Task Achievement
(Academic) were correlated negatively with Parental Implementation in
Schoolwork, while Initiation also was correlated negatively with Par-
ental Implementation in Homework.

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 35

Three correlations were significant out of twelve. Degree of
Guidance by Parents in the Task Achievement (Nonacademic) area was
correlated positively with Coping Effectiveness, Initiation and Engage-
ment in the Task Achievement (Academic) area.

Task Achievement (Academic) x Interpersonal Relations - Table 36

Only three out of the thirty correlations were significant. Coping
Effectiveness in the Task Achievement (Academic) area was correlated
with amount of Positive Affect shown in the father-child interaction,
while Engagement in Task Achievement (Academic) was correlated with
Activity Level father-child interaction. Persistence in Task Achieve-
ment (Academic) was correlated negatively with Degree of Guidance given
by parent in an Interpersonal Relations situation.
Task Achievement (Academic) x Anxiety - Table 37

There were no significant correlations.

Task Achievement (Nonacademic) x Task Achievement (Academic) -~ Table 38

There were no significant correlations.
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Task Achievement (Nonacademic)x Task Achievement (Nonacademic)-Table 39
There were no significant correlations.
Task Achievement (Nonacademic) x Interpersonal Relations - Table 40

Eight out of a possible thirty correlations were significant. Six
of them were positive and two of them negative. Initiation in Task
Achievement (Nonacademic) was correlated positively with Activity Level
for both mother-child and father-child interactiomns, with Positive
Affect mother-child interaction and negatively with Degree of Guidance
by parents in an Interpersonal Relations situationm.

Activity Level in Task Achievement (Nonacademic), defined as number
of hobbies, was correlated with Activity Level father-child interaction
while Activity Level in Task Achievement (Nonacademic), defined as
number of organized groups belonged to, was correlated with positive
affect father-child interaction, and degree of parental guidance in
Interpersonal Relationms.

Finally Degree of Guidance by parents in an Interpersonal Relations
situation was correlated negatively with Implementation in Task
Achievement (Nonacademic).

Task Achievement (Nonacademic) x Anxiety - Table 41

There were no significant correlations.
Authority x Task Achievement (Academic) = Table 42

There were no significant correlations.
Authority x Task Achievement (Nonacademic) - Table 43

Coping Effectiveness when disciplined by the father was correlated
positively with Parental Directedness in Task Achievement (Nonacademic)
and Degree of Guidance by Parents in Task Achievement (Nonacademic)
situation. None of the other eight correlations was significant.
Authority x Interpersonal Relations - Table 44

Two correlations out of twenty-five were significant, one negative
and one positive. Coping Effectiveness when the Authority figure was
the mother was correlated with Positive Affect mother-child inter-
action, while Coping Effectiveness when the authority figure was the

father was correlated negatively with Activity Level mother-child
interaction.

Authority x Anxiety =-. Table 45

Coping Effectiveness when the Authority figure was the mother was

-76-

89

UV A S A S NP U U SISO NPV RE P S




J e

ot

correlated negatively with the Degree of Guidance given by parents in
the Anxiety area. None of the other four correlations was significant.

Interperéonal Relations x Task Achievement (Academic) - Table 46
There were no significant correlations.
Interpersonal Relations x Task Achievement (Nonacademic) - Table 47
One out of the six possible correlations was signiticant. Coping
Effectiveness, defined as getting along well with other children, was
correlated negatively with Degree of Guidance given by parents in Task
Achievement (Nornacademic).
Interpersonal Relations x Interpersonal Relations - Table 48
Only twe out of the fifteen correlations were significant. More
might have been expected, particularly between Degree of Guidance given
by parents in Interpersonal Relations and the three assessments of ;
Coping Effectiveness in the Child Behavior area. However, none of !
these three correlations was significant, ;
Coping Effectiveness, defined as getting along well with other
children, was correlated both with Activity Level and Positive Affect
in the father-child interaction area.
Interpersonal Relations x Anxiety - Table 49
There were no significant correlations.
Anxiety x Task Achievement (Academic) - Table 50
There were no significant correlations.
Anxiety x Task Achievement (Nonacademic) - Table 51
There were no significant correlations.
Anxiety x Interpersonal Relations ~ Table 52
There were no significant correlations.
Anxiety x Anxiety - Table 53
Coping Effectiveness in the Anxiety area was correlated with iy

Degree of Guidance given by parents in this area. There was no sig- E
nificant correlation with Implementation, :

-77=

<
o




Aggression x Task Achievement (Academic) - Table 54

Two out of the eight correlations wefe significant. Coping Effec-
tiveness with Aggression in general and when angry with the father
both were correlated negatively with Parental Implementation of School-

work.
Aggression x Task Achievement (Nonacademic) - Table 55

Only one of the eight correlations was significant. Coping Effec-
tiveness when angry with the father was correlated with Parental
Directedness in Task Achievement (Nonacademic).

Aggression x Interpersonal Relations - Table 56
There were no significant correlations.

Aggression x Anxiety - Table 57

One of the four correlations was significant. Coping Effectiveness
when angry with friends was correlated negatively with Degree of
Guidance by Parents in an Anxiety situation.

Summary

Out of two hundred thirty-five correlations only twenty-nine were
significant, nineteen of them positive and ten of them negative.

Three Parent Treatment variables, Activity Level father-child inter-
action, Degree of Guidance in Task Achievement (Nonacademic) and
Degree of Guidance by parents in an Interpersonal Relations situation,
and one Child Behavior variable, Initiation in Task Achievement (Non-
academic), correlated with four other variables.

Nine variables did not correlate with any other variables, All of
these were in the Child Behavior area. They were Engagement in Task
Achievement (Academic), three assessments of Coping Effectiveness in
the Authority area, Coping Effectiveness in the Interpersonal Relatione
area, Implementation in the Anxiety area and Coping Effectiveness when
angry with the mother.

Parent Behavior x Child Behavior

Interpersonal Relations x Task Achievement (Academic) - Table 58
There were no significant correlations.
Interpersonal Relations x Task Achievement (Nonacademic) - Table 59

Three correlations were significant out of twenty-four possible
correlations. All of them were positive. Mother's Coping
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Effectiveness when criticized by her husband was correlated with childs
Activity Level in Task Achievement (Nonacademic), both when defined by
number of organized groups belonged to and by number of hobbies.
Mother's Coping Effectiveness when criticized by her children was cor-
related with Activity Level in Task Achievement (Nonacademic), defined
as number of hobbies.

Interpersonal Relations x Authority - Table 60

One correlation out of twenty was significant. Mother's Coping
Effectiveness in Interpersonal Relations was correlated with child's
Coping Effectiveness when disciplined by the father.
Interpersonal Relations x Interpersonal Relations - Table 61

Two correlations out of twelve were significant, both of them posi-
tive. The mother's Coping Effectiveness with Interpersonal Relations
and Coping Effectiveness when criticized by her friends both were
correlated with child's Coping Effectiveness when his feelings are
hurt by another child.
Interpersonal Relations x Anxiety - Table 62

There was one negative correlation out of the eight possible. The
mother's Coping Effectiveness when criticized by her children was
correlated negatively with child's Implementation in the Anxiety area.
Interpersonal Relations x Aggression -~ Table 63

There were no significant correlations.
Aggression x Task Achievement (Academic) - Table 64

There were no significant correlations.
Aggression x Task Achievement (Nonacademic) - Table 65

There were two significant correlations out of six, one negative

and one positive. Mother's Coping Effectiveness with Aggression was
correlated negatively with Activity Level in the Task Achievement

o bt e e e

(Nonacademic) area and positively with Coping Ef fectiveness in the “

same area.
Aggression x Authority - Table 66
There was one significant correlation out of five. Mother's Coping

Effectiveness with Aggression was correlated negatively with child's
Coping Effectiveness when disciplined by the father.
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Aggression x Interpersonal Relations - Table 67

There were no significant correlations.
Aggression x Anxiety - Table 68

There were no significant correlations.
Aggression x Aggression - Table 69

There were no significant correlations.
Summar

There were very few significant correlations in this area, only ten
out of a possible one hundred thirty. And in fact while eleven of the
variables correlated significantly, twenty of them had no significant

correlations at all with other variables.

Parent Behavior

Interpersonal Relations x Aggression - Table 70

Thexre were no significant correlations between the two types of
parent behavior.

Parent Behavior x Parent Attitude
Interpersonal Relations x Task Achievement (Academic) - Table 71
There were no significant correlations.

Interpersonal Relations x Task Achi.eve'ment (Nonacademic) - Table 72

One correlation was significant out of the eight possible. Mother's

Coping Effectiveness when criticized by husband was correlated posi-
tively with the reason for the child having a job around the house,
child's personality development receiving a high score.
Interpersonal Relations x School - Table 73

There were no significant correlations.
Aggression x Task Achievement (Academic) - Table 74

There were no significant correlations.

Aggression x Task Achievement (Nonacademic) - Table 75

ﬁopi.ng Effectiveness in the Aggression area was correlated with
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reason for the child having a job around the house. The correlation
with Parental Occupational Aspiration was not significant.

‘Aggression x School - Table 76

There were no significant correlations.

Summary

Only two out of the forty possible correlations were significant.
The reason for tne child having a job around the house (child's per-
sonality development receiving a bigh score) was correlated positively
with the mother's Coping Effectiveness when criticized by her husband
and her Coping Effectiveness in the Aggression area.

Parent Behavior x Parent Treatment of Child

Interpersonal Relations x Task Achievement (Academic) - Table 77

Only one correlation out of eight was significant. Mother's Coping
Effectiveness when criticized by her children was correlated positively
with Parental Implementation of Schoolwork.
Interpersonal Relations x Task Achievement (Nonacademic) - Table 78

Two correlations out of a possible eight were significant. Degree
of Guidance by parents in Task Achievement (Nonacademic) was correlated
positively with mother's Coping Effectiveness when criticized by her
husband and by her children.
Interpersonal Relations x Interpersonal Relations - Table 79

Only one correlation out of twenty was significant. Mother's Coping
Effectiveness when criticized by friends was correlated negatively
with Positive Affect mother-child interaction.
Interpersonal Relations x Anxiety - Table 80

There were no significant correlations.
Aggression x Task Achievement (Academic) - Table 81

There -Were no significant correlations.

Aggression x Task Achievement (Nonacademic) - Table 82

- There were no significant correlations.
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Aggression x Interpersonal Relations - Table 83

There was one significant correlation. Coping Effectiveness in the
Aggression area was correlated negatively with Activity Level father-

child interaction.
Aggression x Anxiety - Table 84
Coping Effectiveness in the Aggression area was correlated negative-
ly with Degree of Parental Guidance in the Anxiety area.
Summary

The number of significant correlations in these two areas was low,
only five out of a possible fifty. Of these, three were positive and

two were negative.

Parent Attitude

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 85

One correlation out of the six possible was éignificant. Parental
Academic and Occupational Aspirations were correlated quite highly.

Task Achievement (Academic) x Schoo! - Table 86
One correlatioﬁ was sigﬁificant out of a possible nine. Parent's
satisfaction with child's Academic Task Achievement was correlated

positively with Parent's Conception of the major function of school,
Task Achievement functions receiving a high score.

Task Achievement (Nonacademic) x School - Table 87

There were no significant éorrelations.

Summar

Only two correlations out of a possible twenty-one were significant.

- Parent  Treatment of Child

There were no significant correlations between variables in the
area of Task Achievement (Academic) and Task Achievement (Nonacademic)
(Table 88), Imterpersonal Relations (Table 89) and Anxiety (Table 90).

Task Achievement (Nonacademic) x Interpersonal Relations - Table 91
Two correlations out cf a possible te'ﬁ‘ were significant, one of

them negative and one of them positive. _Parental Directedness in Task
Achievement (Nonacademic) was correlated negatively with Activity Level
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father-child interaction while Degree of Guidance by parents in Task
Achievement (Nonacademic) was correlated pusitively with Degree of
Guidance by Parents in Interpersonal Relations.
Task Achievement (Nonacademic) x Anxiety - Table 92
There were no significant corre lations.
,/ Interpersonal Relations x Anxiety - Table 93
Z There was one significant correlation out of the five possible.
Degree of Parental Guidance in Interpersonal Relations was correlated
with Degree of Guidance by parents in the Anxiety area.
2 Summary , ' ;
i ! Degree of Guidance by parents in Interpersonal Relations correlated
‘ " with degree of guidance in Task Achievement (Nonacademic) and with
degree of guidance in Anxiety.
Parent Attitude x Parent Treatment of Child
Task Achievement (Academic) x Task Achievement (Academic) - Table 94
There was one significant correlation out of the six possible.

Parent's Satisfaction with child's Academic Task Achievement was cor-
related negatively with Parental Implementation of Homework.

3 e e % e

; Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 95

There were no significant correlations.

Task Achievement (Academic) x Interpersonal Relations - Table 96

Two correletions were significant out of a possible fifteen.
Parent's Satisfaction with child's Academic Task Achievement was cor-
related positively with Activity Level mother-child interaction, while
Parental Initiation in contacting school was correlated positively with !
Degree of Guidance by parents in an Interpersonal Relations situation. '

7T e e A g At s e <im n

Task Achievement (Academic) x Anxiety - Table 97

"There were no significant correlations,

b Task Achievement (Nonacademic) x Task Achievement (Academic) - Table 98

Parental Occupational Aspiration -was correlated positively with Par-
ental Implementation of Homework. None of the three other correlations
were significant,
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Task Achievement (Nonacademic)x Task Achievement (Nonacademic)-Table 99

Two correlations out of a possible four were significant, one nega-
tive and one positive. Reason for the child having jobs around the
house was correlated negatively with Parental Directedness in Task
Achievement (Nonzcademic) and positively with Degree of Guidance by
parents in the same area.

Task Achievement (Nonacademic) x laterpersonal Relations - Table 100
Two correlations out of a possible ten were significant. The
reasons for child having jobs around the house was correlated positive-
ly both with Positive Affect father-child interaction and with Degree
of Guidance given by Parents in the Interpersonal Relations area.
Task Achievement (Nonacademic) x Anxiety - Table 101
There were no significant correlations..
School x Task Achievement (Academic) '- Table 102
There were two significant correlations out of a possible six.
Parental Attitude toward the importance of school was correl~ted nega-
tively with Parental Implementation of Schoolwork, while Parental Con-

ception of the major function of school was correlated positively with
Parental Implementation of Homework.

School x Task Achievement (Nonacademic) - Table 103
There were no significant correlations.

School x Interpersonal Relations - Table 104
There were no significant correlations.

School x Anxiety - Table 105

There were no significant correlations.

Summary

Ten out of the eighty correlations were significant, three of them
negative and seven positive. Two Parent Attitude variables and three
Parent Treatment variables had no significant correlations.
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MOTHER/FATHER COMPARISONS - MOTHER/FATHER CHI-SQUARE

Child Relevant Items

I. Academic Task Achievement

When asked to describe the child in terms of his schoolwork, sig-
nificantly more fathers (twenty-five percent) than mothers (eight per-
cent) spoke in terms of neutral or average achievement.

Thirty-nine percent of mothers indicated that their child always
initiated his own homework behavior but only ten percent of fathers
perceived the child as doing this.

Perhaps this discrepancy was due to the father's lack of real know-
ledge. That they were in some doubt as to the child's homework beha-
vior was clear from the question concerning what the child would do if :
he found he had been doing his homework the wrong way. While eighteen ,

percent of mothers said they did not know, double the number of fathers
gave this response.

St e s e S

II. Occupational and Educational Aspiration

While there were no significant differences between mothers and.
fathers on Educational Aspiration for their child, a difference did
occur for Educational Expectation. Twenty-three percent of mothers
expected their child to reach less than high school graduate status
but only five percent of fathers expected this level.

There were no significant differences on ény of the occupational
questions.

III. Nonacademic Activities

A significant difference in reporting occurred on the number of
mother-child activities. Twenty-five percent of mothers indicated
participating in four or more activities with their children. But no
father reporcted that many activities between mother and child.

A similar type of difference occurred on the number of father-child
activities. Twenty-six percent of mothers reported three father-child
activities but only five percent of fathers mentioned this number.

The parents differed again on the question concerning jobs around
the house. Sixteen percent of mothers but forty-eight percent of

fathers reported that the child seldom or never helped with household
chores,
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Of those children who did have jobs around the house sixty-six
percent of mothers but only forty-three percent of fathers indicated
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that they were jobs of a family nature only such as washing the dishes.

When the parents were asked the reason for the child having a job
around the house, forty-six percent of mothers said it was to help the
parents. Only fifteen percent of fathers gave this response.

Asked if the child ever got anyone else to do their jobs for them
sixty-five percent of mothers answered '"mo'" but only forty percent of

fathers gave this response.

Thirty percent of mothers thought the child carried out his tasks
excellently but only eight percent of fathers would agree with this.
However, while only twenty-one percent of mothers reported that the
child seldom helped around the house without being asked fifty-three
percent of fathers reported this situation. "

IV.” Authority

When asked how the child responded when asked to do something
forty-three percent of mothers but seventy-three percent of fathers
indicated that the child did it immediately.

When they corrected a child for not doing a job the right way,
twenty-one percent of mothers but forty-five percent of fathers indi-
cated that the child accepted the correction in a positive manner
while twenty-four percent of mothers but only eight percent of fathers
indicated a negative acceptance such as '"grumbles but does it."

No significant differences between the reports of how the child
reacted to discipline or punishment from either parent occurred.

VI. Interpersonal Relations

When the child's feelings were hurt forty-five percent of mothers
reported that the child reacted with depredsed or anxious affect. Only

twenty-five percent of fathers reported this reaction.
3

VII. Anxiety
Parents were asked if their child fugn_ to others for help when

worried. Thirteen percent of fathers repa ted that the child turned
to the mother only but forty-four percent:of mothers gave this response.

VIII. Aggression

There were no significant differences in this area.
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Parent-Child Relevant Items

I. Academic Task Achievement

Sixty-eight percent of fathers had not met their child's teacher as

While twenty percent of mothers indicated that they did nothing to
encourage the child in his schoolwork forty percent of fathers said
they did nothing. And while forty-eight percent of mothers gave atti-
tudinal support only twenty-eight percent of fathers did this.

Differences also occurred between parental responses on the question
of homework, forty percent of mothers indicating that they did nothing
to help as it was nut necessary. Only eighteen percent of fathers gave
this type of response. On the other hand, thirty-three percent of
fathers said they did nothing because there was some external pressure
on the child which ensured that he did it. In some cases this external

pressure could be the mother. Three percent of mothers gave this
response.

II. Authority

Significantly more fathers (seventy-three percent) indicated that
they used a mild request when they wanted their child to do something
as compared to fifty-~ne percent of mothers.

On the question of discipline by the mother, fifteen percent said
they used strong verbal methods but thirty-three percent of fathers
indicated that mothers used this method. Similarly, thirty percent of
mothers reported that they deprived the child of privileges but only

eight percent of fathers indicated that mothers used this type of dis-
cipline. )

.III. Interpersonal Relations

There were no significant correlations in this area.

IV. Anxiety

There were no significant correlations in this area.

Parent Items
I. Academic Task Achievement

This series of questions dealt with courses or training taken since
leaving school. Thirty-nine percent of mothers and fifty-eight percent
of fathers had not taken any courses since they left school. The large
number of mothers taking courses is explained by the twenty-nine
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percent of the sample who had taken domestic courses. No father had
taken such a course. '

Of those who had taken courses significantly more mothers had taken
them for personal and social reasons and significantly more mothers '
had taken these courses just after leaving school and had not finished
them. Almost every pareunt taking a course felt that they had gained

from it in some way.
II. Occupational Aspects

In Brazil, seventeen of the eighty mothers worked and all forty
fathers worked. When asked how they came to be in the kind of work
they were in, thirty-five percent of mothers and forty-two percent of
fathers said it was because they wanted that kind of work. 1Into the
combined rare response category fell sixty-four percent of mothers'
responses and fifty-seven percent of the fathers' responses.

When asked what their job was like, seventy-six percent of mothers
and fifty-five percent of fathers gave a purely descriptive response.
Evaluative responses were given by eleven percent of mothers and
thirty-seven percent of fathers.

When asked how they felt about their job, eighty-two percent of
mothers and seventy-seven percent of fathers gave positive affective
responses.

When asked what they specificslly liked about the job, the only
category with sufficient frequency of responses was in the combined .
rare response category. In this category fell eighty-two percent of
mothers' responses and seventy-two percent of the fathers' responses.

When asked what they disliked about the job, again the only category
with sufficient frequencies of responses was the combined rare response
category. Falling into this category was eighty-two percent of the
mothers' responses and seventy-two percent of the fathers' responses.

When asked if they would choose the same kind of work if they had
it to do over, forty-seven percent of mothers and fifty-five percent
of fathers said that they would. On the other hand, forty-seven per-
cent of mothers and forty-two percent of fathers said that they would
not choose the same sort of work.

When asked what they did when problems arose on the job, fifty-
three percent of mothers and fifty-seven percent of fathers said they
would solve it by themselves. -No other categories had sufficient fre-
quencies for analysis.

When asked what was the best way to get along with fellow workers,
twenty-nine percent of mothers and fifty-seven percent of fathers
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mentioned good social relationships or being friendly. Into the rare
response category fell forty-seven percent of mothers' responses and
twenty-five percent of the fathers' responses.

When asked what was the best way to get along with the boss or
supervisor, twenty-nine percent of mothers and fifty percent of fathers
said the question was not applicable as they worked alone. Into the
combined rare response category fell sixty-four percent of the mothers'
responses and thirty-five percent of the fathers' responses.

III. Personal Characteristics

When parents were asked how they reacted to criticism there were a
number of significant differences. Twenty-five percent of fathers and
eight percent of mothers indicated they would dislike it or take it
poorly.

When the person criticizing was the husband or wife twenty-one per-
cent of mothers would take it poorly but only five percent of fathers
reported this reaction.

When friends or children criticized them there was no difference in
the reaction of mothers and fathers. Twenty-four percent of mothers
and thirty-five percent of fathers reported that they were never criti-
cized by their own children.

Nineteen percent of mothers and forty-three percent of fathers were
angered by the annoying behavior of others or by work-related problems
while ten percent of mothers and twenty-five percent of fathers were
angered by actions originating in the self.

There were no significant differences in the way mothers and fathers
reacted when angry.
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MEXICO

INTRODUCTION

During the development of the cross-national study, it became appar-
ent to all the participating scientists that we should have access to
parents and teachers as important sources of validation criteria for

: the results obtained in the children. It was decided that a sub-sample
/ { of the parents of the children in the study should prove to be suffi-
; ' cient for the purpose, while not overtaxing the facilities of the
‘ research teams.

The criteria of selection implied a combination of random sampling
and a criterion that would dichotomize the sample of children with
regard to their intelligence as measured by the Raven test. The
specific procedure was as follows: for each one of the eight cells of
the design, the median Raven score was determined. Then, by a random
procedure, five children above the median and five children below the
median were chosen.

o tip e e a e -

It was decided to apply the interview to all the eighty mothers in
the sample but only to forty of the fathers. This was decided upon
the realization that it would be much easier to contact and interview
Mexican mothers than it would be to contact and receive the cooperation
0 of the Mexican fathers. At any rate, in the final analysis there were
: one hundred twenty interviews completed in Mexico. It is important to
‘ indicate, howeve:, that the fathers were not actually divided in the
* same random way as the mothers, since the interview with the fathers
£ was exclusively done in those cases in which it was possible to
¢ receive cooperation from them. In all of the eighty cases the mother
' was questioned in regard to the possibility of interviewing the
: father, and when this was impossible, those male parent interviews
i were dropped. Becattse of this, the father interviews did not complete-
ly follow the dichotomous criterion as did the mother interviews.

. However, it was possible in all eight cells to interview five fathers
f per cell.

that was done was to acquire the information about their addresses and,
whenever possible, their telephone numbers. Next, whenever this was
at all possible, the people were contacted by telephone in order to ( j
obtain an appointment. This procedure was successful in a few cases. !
The success was more common with the upper-middle parents than with
the upper-lower. The more general form of contact was going to the

, home, as :he address was entered in the school records in order to

L contact the mother of the child. Since the parants of the upper-lower
children often lived close to the schools attended by their children,
we would send interviewers into the general area in order to systemati- g
cally knock on the doors of the selected cases. They then would either i
carry on with the interview if the mother was ready, or else establish

v 7
2 In order to contact the parents for the interview, the first thing i
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an appointment for the interview at a later date. There were extreme
cases in which it was necessary to call up to seven times at a given
place before the mother could be reached. In the cases where this
happened, the interviewers would try to obtain information from the
neighbo:s regarding possible times during which they could reach the
mother. This type of approach, however, seldom gave accurate infor-
mation regarding the time at which one could find the mother at home.
These were, however, the exceptional cases. It was frequeni that the
interviews would be carried out on the very first visit. This was
particularly so with the mothers of the upper-lower children, who
appeared always more willing and condescending than the mothers in the
upper-middle class. 1In the cases when it was not possible to obtain
the interview on the first visit, an appointment was made for a second
one. Again, the number of times that this had to be done was signifi-
cantly greater with the upper-middle class than with the upper-lower
class parents. From the very first personal contact with the mother
she was asked about the possibilities of also interviewing her husband.
Such an opportunity turned out frequently to be a difficult one. Often
in the upper-lower class, the fathers could be interviewed only after
working hours, anj they would, at those particular times, be bored and
tired and not very willing to see anybody. Also, in the upper-lower
class, significantly more often than in the upper-middle class, the
father would visit the home only once a week, and in one case only
once per month. This, of course, created difficulty. In some of these
cases, the interview of the father had to be abandoned because of the
actual inability of finding him for the interview. In the upper-middle
class the problem regarding the fathers was the fact that they were
always busy. The mothers would sometimes indicate that it was probably
difficult if not impossible to get the father for an interview. One
of the ways in which these problems were frequently solved was after
the mother had explained very thoroughly the nature of the interview
to the father. The interviewer would finally get an appointment with
the father at his place of work.

The question of where the families lived, and the description of
the areas in which the lived, is not easily answered. Mexico City is
a large mosaic, in which -- although it is true that the people in the
upper-middle and upper economic classes live in residential zones in
which there are muci. more often than not large houses with attractive
architectural features and gardens -- upper-lower and even low-class
housing may be found interspersed, frequently in the same block or
between the blocks of residential houses. However, for our own speci-
fic sample, there is one clear difference. While the upper-middle
parents were widely dispersed in a large number of residential areas
like Pedregal de San Angel, Lomas de Chapultepec, Polanco, Anzures,
Ciudad Satelite, Colonia del Valle, etcetera, the parents in the upper-
lower tended to be clustered fairly closely around the schools attended
by the‘yr children. This of course indicated that the upper-middle
class pareuts were capable of transporting their children fairly far
from ({heir living quarters, while the upper-lower oftentimes were

-
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economically unable to do so, and tended to send their children to the
closest state school available. The range of areas where these schools
for the upper-lower children were located is very great, both topologi-
cally (since they would be found just as often in the north as in the
south or in the west or in the east of the city, as it would be regar-
ding the appearance of the zoae¢) from very worker-1like housing urban
zones, made up of small, one-story houses to areas where there is a
combination of low class and middle class and even upper class housing.

All parents, regardless of sex and sncial class, once they accepted
the interview, showed themselves cooperative and tended to respond
directly and spontaneously to the questions. This was, however, sig~
nificantly more so with the upper-lower group. Generally, too, the
mothers answered more willingly, although more passively, than the
fathers. It may be interesting to add, since this was often commented
by the interviewers, that the mothers in families where the fathers
were not living consistently at their homes tended to insist upon
indicating that their husbands were wonderful men but that their fre-~
quent absences from their homes were due to economic reasons since
their jobs demanded their absences. In a typical Mexican wife's way
of expression, they would indicate how much their husbands had to
sacrifice themselves in order to keep the home on its economic feet.
Actual refusals occurred only twice in the entire sample. In these
cases the refusal was extremely clear and insultingly direct. There
were at the most two other cases where the parents refused the inter-
view. It was probably not more than four or five percent of the
entire population that refused for some reason or another to answer.
However, it was necessary to substitute up to ten percent of the inter-
views originally sampled. The rest of these failures were due to
inability to find the addresses of the parents, or in some cases
families where there was no father. As indicated in previous lines,
the general attitude of the parents with regard to the interview was
one of acceptance, sometimes resigned acceptance, since they had been
reasonably convinced that what we were doing had to do with matters
connected with the education of their children. However, in most
cases, the cooperation was open and decided, and there was much inter-
est shown in the questions that were asked. Sometimes, too, the par-
ents would seek further information about the study and the reason for
the entire project from the interviewers. These questions were usually
answered at the end of the interview. There was greater passivity,
as well as a more spontaneous and trusting reacting from the mothers
in the upper-lower than from the mothers of the upper-middle class.
The latter appeared slightly more inquisitive and even slightly suspi-
cious. However, all mothers ended the interview with a feeling of
trust and friendliness toward the interviewers. The fathers were in
general more active, a little bit more distrustful, and they showed
more restlessness and some amount of nervousness when they were ques-
tioned and often interrupted the interviewers to ask the reasons for a
given question or the reasons for the entire interview and even for
the purposes and reasons of the research. This particular trend was
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certainly more common in the upper-middle class fathers than in the
upper-lover class ones.

If one combines the paucity of research in the behavioral sciences
in Mexico with the even greater paucity of information about what is
being done, it will not sound strange to say that there has been only
one other study in which parents were interviewed with the same amount
of care and with the same degree of success in Mexico. This was done
by almost the same team of researchers as were utilized in the cross-
national. The interviews were connected with the cross-cultural
longitudinal study of cognitive and personality development of school
children that R. Diaz~Guerrero conducted in collaboration with Dr.
Wayne H. Holtzman from the University of Texas. 1In that study, about '
two years prior (1965-1966) to the cross-national interviews, about
two hundred parents were interviewed. The interview was a modification :
from the original interview by Wolf, et. al. In this interview there f
was particular concentration on a number of criteria that might have '
to do with the cognitive, personality and intellectual development of
the children. Furthermore, it included two attitude questionnaires,
in order to inquire into the philosophy of training of the children.
This entire study was completed and the results have been analyzed but
it has not as yet been published. The pattern of difficulties and
percent of cooperation in that study was very similar to the present
one. There was in Mexico, of course, the semi-literary studies of
Oscar Lewis and his five families. There was also one early study,
by one of our students, Josefina Convers Vergara, in which about twen-
ty-five families from the lowest class in Mexico City were interviewed
during the illness of one of their children. In this study the inter-
view was much less sophisticated and there were several other instru-
ments utilized in getting the information. The goal of that particu-
lar study was to see the reaction of the parents during a situation of
stress being produced by the presence of illness in the family. In
this study Convers Vergara got one hundred percent cooperation from
the mothers.

All the interviewers in this cross-national study were members of
the research team from the Centro de Investigaciones en Ciencias del
Comportamiento which grew within the Centro Electronico de Calculo of :
the National University of Mexico and has been under the direction of :
R. Diaz-Guerrero. The first interviewers were those that had previous
training in interviewing from the cross-cultural study mentioned pre- A
viously. The plan for the training of others consisted of giving them
some readings in interviewing first. Secondly, they accompanied the
trained interviewers on three or four occasions, and then they gav.= the !
interviews under the supervision of the trained interviewer for two or
three more times. Finally, they did their own interviewing. All of
the interviewers were advanced undergraduates, graduate students, or
recently graduated professional psychologists from the Colegio de Psi-
cologia of the National University of Mexico. Every completed inter-
view was examined by the interviewer and at least one other interviewer
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and sometimes by Maria Luisa Morales also, in order to check the
answers and ask about some of the ways of answering and the way the
interviewers had recorded the answers, and so forth. The original
interviewers for the IDPEM (the previously cited research) were trained
with observation through one-way screens at the old laboratories of

the Colegio de Psicologia of the National University of Mexico.

MOTHER DESCRIPTIONS - CHI-SQUARE REPORT

Description of the Sample

About sixty-five percent of all the children in the sample 1lived
with both their parents only. However, an additional thirty percent
lived with either both parents or one parent plus either relatives
or non-relatives. This left only three children who lived with one
parent alone in the total sample. Neither sex nor age made a diffev-
ence with regard to these categories but it was found that with
respect to social class, the sub-category of one or two parents plus
relatives was clearly higher in the upper-lower group, with thirty
percent compared with the upper-middle, where there were only eight
percent in this category. This difference corresponds well with what
is known from experience. 1In Mexico there is a class of individual,
usually a relative, who is called '"el arrimado" and lives with the
family. The arrimado is of course apart from the tendency to have a
parent or parents of one of the spouses living with the family. It
was clear from these results that this phenomenon is far more common
for the upper-lower class than for the upper-middle in Mexico City.

With regard to the question "Who is mainly responsible for the
child?" the most important finding is that (depending on the classify-
ing group) whereas from fifty to seventy percent of all children in
the sample the mother is mainly responsible, only in from zero to
eight percent of the sample (as divided by the variables in the analy-
sis) were these children for whom the father was mainly responsible.
However, as a Mexican child advances in age from ten to fourteen, the
main responsibility befalls both parents, since at ten only thirteen
percent of the children were classified in this category while by
fourteen, thirty-eight percent, wholly one-third of the sample, was in
this subcategory. This was the only significant difference in the Chi-
Square analysis. It would be of much interest to postulate the hypo-
thesis that as age increases in Mexico, the main responsibility befalls
both parents following a positively accelerated curve.

Only thirty-eight percent of the mothers were born in Mexico City.
Another eighteen percent were born in an adjacent state and about thirty-
eight percent were born in a different state. Significantly more
upper-lower mothers (twenty-five percent) were born in an adjacent
state than upper-middle mothers (three percent). Unexpectedly, eight
percent of 4ll the mothers were born in a different country, None
were born in the same state, but a different city, because Mexico City
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is the Federal District, and there is no possibility of another city
within the same state.

Again, regarding the birthplace of the father, the only significant
difference was found between the upper-lower and the upper-middle with
regard to birth in an adjacent state, with twenty-three percent of the
upper-lower fathers being born there and only five percent of the upper
middle. About forty-three percent of the fathers were born in Mexico
City, thirty-five percent in the same country but in a distant state,
and fourteen percent in an adjacent state to the Federal District.

Finally, about five percent of the sample of the fathers were born in
a different country.

Question nine referred to the age of the mother. The subcategories
for this question showed a range in the age of the mother from twenty-
five to sixty-five or over. Interestingly, the age of the child does ;
not significantly vary with the age of the mother. Sex does not affect ]
it either but interestingly, social class does. There is a defined §
and significant trend for the whole table to show that the mothers of
upper-lower children are younger than the mothers of upper-middle chil-
dren, across all the subcategories. There were significantly more
forty-five to forty-nine year old mothers for the upper-middle (twenty-
three percent) than for the upper-lower (five percent),

The age of the father was not related to the sex of the children in

our sample. However, it varied very clearly with the age and to some
extent with the social class.

There were significantly more twenty-five to thirty-nine year-old
parents (forty percent) for the ten-year-old than for the fourteen-
year-0ld (eight percent). Over the whole table there was a significant
trend for ten-year-olds to have younger fathers and fourteen-year-olds
to have older fathers, Regarding the social class, there was also a
trend for the upper-middle fathers to be older than the upper-lower;
however, the trend reached significance only for the twenty-five to
thirty-nine year-old fathers with thirty-eight percent of them belong-
ing to the upper-lower class and only four percent in the upper-middle.
It may be of interest to discover if this difference in the age favor- _
ing the parents of the upper-middle children has anything to do with }

the difference in performance between the upper-middle and the upper-
lower.

Fully eighty-three percent of the mothers in the sample did not have

a paid occupation. This high percentage was pretty much the same
across age, sex, and social class.

The results with regard to fathers' occupation simply demonstrate
statistically that the selection for the sample was done as it should
have been. That is to say, there are no differences whatsoever with
regard to the age or the sex of the children, but there are extremely
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large and significant differences for the entire table regarding social
class and for the subcategories that should show this difference.

Regarding mothers' education, although no attempt was made to
select the sample with difference in education or occupation for the
mothers, it was very interesting to see that there were no differences
whatsoever for the age and sex variables, but that again, both for the
entire table and for some subcategories the difference in the mothers'
education, across the social classes was highly significant, indicating
that for all subcategories, the upper-lower had smaller percentages
of high level education and larger[ percentages of low level education.

The significant results for fathers' education again simply demon-
state clearly the accuracy of the sample selection for social classg.
There were absolutely no significant differences with regard to the
fathers' education for the variables of sex and age.

Half of the sample (fifty percent) had lived in their present home
for eleven years or more and thirty-three pe:cent had lived there at
least five years. Our sample appeared to be very stable ecologically
speaking. This finding was particularly significant in view of the
fact that about seventy-three percent of the sample had been living
either in the same place or in the same place plus just one other ever
since the birth of the child in the sample. Furthermore, there was
no difference in this regard between the ten-year-olds and the four-
teen-year-olds.

Sixty~-six percent of the children in the sample had never been in a
hospital. It is interesting to point out that more males (thirty-five
percent) than females (eighteen percent) had been in the hospital
once. However, in most cases, with very rare exceptions, the children
had been in the hospital less than three days.

Finally, regarding absences from home for as long as six months, of
the father or the mother or both, it was found that none of the
mothers had ever been away for six months from the children. On the
other hand, fifteen percent of the fathers had been away this amount
of time. There was only one case in the sample in which both parents
were away for six months.

Child Relevant Items

I. Academic Task Achievement
a. Description of Frequencies
The questions in this section were aimed at obtaining a picture of

the child's academic standing and his mode of tackling academic prob-
lems as perceived by the mother.
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According to the view of the mothers, twenty-two percent of the
children in the sample were doing either excellently or quite well in
school, close to forty percent were doing average work and only four
percent admitted that their children were doing badly. Thirty-four
percent of the mothers in the sample answered irrelevantly to the
matter of achievement, indicating either positive or negative atti-
tudes of the child toward the school or situational problems.

About forty percent of the mothers felt that their children had
from positive to strong positive feelings, seven percent had neutral
feelings and about ten percent had from negative to strongly negative
feelings toward the school. Again, about twenty-three percent of the
mothers responded with something other than a feeling toward the school,
e.g., descriptive statements such as "He or she takes it seriously" or
"He thinks it is a game.'" This, more than descriptive statements as
they were codified, appeared to be attitudes about the schoolwork.

Intrinsic values such as "He likes to learn" and specific subjects
such as Mathematics, Biology, and so forty, were reported to be the
child's feelings toward school in thirty-two percent of the cases.
Personal characteristics such as "He is keen to do well" or "He is
lazy" accounted for twenty-two percent, and statements of the value of
the school for self-improvement for eighteen percent of responses.

According to the mother, twenty percent did excellently, thirty-
four percent above average, thirty percent average and only nine per-
cent below av2rage or poor at school. It certainly appeared as though
Mexican mothers were in general over-protective and their opinions of

their children optimistic.

Forty percent of the children did their homework at a specific
regular time every day, and, according to their mothers, ninety-six
percent of them got it done in one way or another.

Aside from differences connected with age, sex and social class,
fifty-eight percent of the children did their homework wholly on their
own initiative. Another eighteen percent with a little push or help
to shart carry on, and twenty percent gave conditions such as "own

room'" or "radio on."

Frequently or always twenty-five percent of the children put off
their homework to do other things before they got to it, bur fifty-two
percent did this seldom or never and twenty-two percent sometimes.
According to the mother, if the child found when he had finished his
homework that he had done it incorrectly, forty-eight percent would
just start all over again, another twenty-two percent would do like-
wise but show unhappiness or anger, and about twenty-two percent would
redo it for various other reasons. Only ten percent would not do it
at all again.
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b. Significant Differénces
1. Age

: Age affacted strongly a number of the questions regarding academic

. task achievezment. The fourteen-year-olds showed significantly more

positive f{e-lings (fifty percent versus twenty percent) and signifi-

i cantly less negative feelings than the ten-year-old (fifteen percent

versus five percent). .
As to the reasons for the feelings toward school, fourteen-year-olds

significantly more coften based their liking for school on intrinsic

values and specific likings for academic subjects (fifty-three percent)

than did ten-year-olds (ten percent). They also based their feelings

toward school more often on personal characteristics (thirty-three

percent) than did the ten-year-olds (thirteen percent). Again, as to

how the children did at school, a significant difference occurred for

the whole table indicating that the fourteen-year-olds tended to do

excellently and above average, while the ten-year-olds tended to do

more average, below average and poor work. As to the style of doing ,

homework there was a difference in the placing of conditions in order ‘

to do the work. Here the fourteen-year-olds more often placed condi-

: tions on the work (thirty percent) than did the ten-year-olds (ten 1

{ percent)., There were no differences in the degree of self-initiation

‘ or other-initiation between the ten- and the fourteen-year-olds for

Mexico. This might be another way of looking at the slow development ;

of individual initiative. f
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2. Socioeconomic Status

Regarding the reasons for the feelings that the children had about
the school, it was found that while twenty-eight percent of the upper-
4 lower children felt the way they did toward school because of reasons

: connected with the opportunity for self-improvement, only eight percent
of the upper-middle were found in this subcategory., The only other
significant differences regarding social class were found in the
manner of going about doing the homework. Significantly more upper-
lower (seventy percent) than upper-middle (forty-five percent) did
their work on their own initiative, while significantly more upper-
middle mentioned conditions (thirty percent) to do their work than did i
upper-lower children (ten percent). 5

TN A S

3. Sex

i For some reason, the mothers made significantly fewer references to
when the work got done for the girls (forty-three percent) than for
the boys (eighteen percent). Almost significantly so, girls also were
seen a8 not having a regular or specific time for homework; only twenty
eight percent of them did, while fifty percent of boys had a regular
time. These last two findings may be easily explained in the light of
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~ you like to see your child take up when he is grown?'" forty percent

the fact that girls had to do other things at the home which were not
required of the boys and which were connected with meals and other
household chores. Finally, according to the mothers, more girls ‘
(thirty percent) than boys (ten percent) put conditions as to when ‘
they were going to do their homework.

II. Occupational and Educational Aspiration
a. Description of Frequencies

With regard to the question "How far would you like your child to
go in school?" sixty-five percent of the mothers said they would like
their children to obtain a university degree or at least some univer-
sity work. At the opposite extreme, only two percent would like for
their children to complete less than eight grades in school. Nine
percent would like for them to complete the Mexican Preparatory school
and thirteen percent to complete the Mexican Secundaria or junior high
school. Eight percent of them pointed out that they felt that it
depended on either the child's preference or on his capacity as to how
far he should go.

To the question "How far do you think he will really go in school?"
forty-three percent of the mothers still felt that he would get a uni-
versity degree or some university work, fourteen percenc felt that he
would complete the preparatory school, seventeen percent the secundaria
and five percent less than the eighth grade. Still, ten percent of the
mothers insisted upon the fact that it would depend upon their child's
preferences and capacities. '

To the question "What particular type of job or occupation would

wanted to see them become professional people, business managers,
government department heads, et cetera. Eight percent preferred jobs
such as accountant, office manager, medican or insurance sales agent,
twenty-one percent preferred jobs of the level of traveling salesman,
bank clerk, bookkeeper, small business owner, and non cne wanted to see
them as servants, watchmen or street cleaners.

To the question "What kind of occupation would you not like to see
your child take up when he is grown?'" nine percent had no restrictions |
whatsoever as to the kind of job that he would like the child to take ;
up. Expressions like "Never thought about it'" or '"No job that I will ‘
not want him to do" were common. Nineteen percent did object to {
specific professions like architect, priest, lawyer, et cetera. Twenty
percent objected to low status jobs like common laborer, twenty-eight
percent to specific occupations like secretary or midwife, ten percent
to jobs not suited to the temperamental capacities or abilities of the
child, and seven percent to illegal or immor activities or low-class
entertainers.

To the question "What type of work do you feel he would like to do
‘ -99- -
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when he grows up?" twenty-six percent saw them becoming professional
people or high executives, ten percent saw them at the level of office
manager, et cetera, thirty-three percent at the level of bank clerk, .
small business owner, bookkeeper, traveling salesman, and twelve per-
cent saw them at the level of carpenter, mechanic, electrician. And
finally, to the question of what type of work the child probably will
do when grown, again twenty-five percent saw them at the highest cate-
gory of occupation, three percent on the second highest, twenty-three
percent at the middle level occupation, five percent at the level of
the mechanic and carpenter and the largest percent, thirty-six percent,
indicated that they had never thought about it, and actually, had no

preference.

b. Significant Differences
1. Age

Understandably, there were differences by age regarding “"How far do
you think that he really will go in school?" Thus the mothers of the
fourteen-year-old more often (fifty-eight percent) than the mothers of
the ten-year-old (thirty-eight percent) considered that their children
would go as far as becoming university graduates or at least have some
amount of university education. Understandably too, more mothers of
fourteen-year-olds (twenty-three percent) than mothers of ten-year-olds
(five percent) felt that they would complete the Preparatory school.
Contrariwise, twenty-five percent of the mothers of ten-year-olds felt
that their children would only complete the ninth grade as opposed to
eight percent of the mothers of the fourteen-year-olds. As a matter
of fact, the whole table with these percentages showed a highly sig-
nificant difference indicating that, in general, the mothers of the
fourteen-year-olds felt far more often than the mothers of the ten-
year-olds that their children would go farther in their education.

2. Socioeconomic Status

More upper-lower mothers (thirty-five percent) objected to low
status jobs than upper-middle mothers (five percent). More upper-
middle mothers (thirty-eight percent) saw their children having a pro-
fession as the job they would like when grown than did upper-lower
mothers (fifteen percent). Finally again on the type of work that the
child would probably do when grown, realistically more upper-middle
mothers (thirty-five percent) saw them as professionals or engaged in

the highest occupations than did upper-lower mothers (fifteen percent).

3. Sex

Expectedly, it was in regard to the sex breakdown that the largest
number of significant differences with regard to occupational and edu-
cational aspirations were found. With regard to "How far would you
like your child to go in school?" while eighty .percent of the mothers
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wanted their boys to have a university degree, only fifty percent
wanted their daughters to go that far. On "How far do you think he
will actually go?" fifty-eight percent of the mothers of the boys felt
they would obtain a university degree, while only twenty-eight percent
of the mothers of the girls felt so. Actually, the whole table for
this particular question showed a highly significant difference indica-
ting that the higher the educational goal the higher percentage of
mothers who thought their boys would attain it, and the lower the per-
centage of mothers who thought that their girls would attain it, and
just the opposite for the lower educational levels. Thus, with regard
to completing only junior high school, twenty-five percent of the

mothers of girls and three percent of mothers of boys reported this
way.

Fifty-five percent of the mothers would like their sons to have the
highest occupational level when grown, while only twenty-five percent
would like their daughters to do likewise. On the contrary, on occupa-
tions of the third level, schoolteacher, bank clerk, etcetera, more
mothers (thirty-five percent) would like to see their daughters obtain
this level than their sons (eight percent). Perhaps out of sheer
number of possibilities of achieving a profession, more mothers (thirty
three percent) objected to a particular profession for the boys than
for the girls (five percent). The contrary happened, probably for the
same reason, in the middle level status occupation, where the mothers
were more opposed to a specific occupation for the girls (forty-three
percent) than for the boys (thirteen percent).

With regard to the type of job they thought the child would like to
have when grown up, they saw thirty-eight percent of the boys liking
the professional and highest occupations, as compared to fifteen per-
cent of the girls, while on occupations of the third level (nurses,
bank clerks, primary school teachers), clearly female-type activities
in Mexico, they saw fifty-five percent of the girls liking to have
these types of jobs and only ten percent of the boys.

Finally, under the question "What realistically do you feel your
child will do when grown up?'" and probably answering realistically
too, they again saw the boys significantly more in the highest occupa-
tions and the girls significantly more in the middle level occupations.
This is felt to be a valid statement of the level of aspirations of

the mothers for their children, and it likely reflects itself in the
aspirations of the children themselves.

III. Non_academic Activities

a. Description of Frequencies

When outside school, fifty-six percent of children engaged in three
or more different activities. All the others engaged in one or two.
In activities indulged in with the parents, fourteen percent of these
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consisted of conversation, twenty-four percent of them in nonworking,
playful activities, plus merely having fun together and positive
affect, forty-two percent working together, cleaning the house,
washing the dishes, and only four percent in activities that implied
negative affect or absence of interaction such as "don't like each
other," "fight," "ignore each other." To the question "What sorts of
things does he do with his father?" twenty percent of the answers con-
sisted of nonworking, positive affective activities such as going to
the shop, playing ball, enjoying ourselves, having fun, etcetera.
Fourteen percent held conversations together, sixteen percent shared
activities such as work, mowing the lawn, washing the car, building
something, and for thirty-three percent the activity was negative, or
there was lack of interaction, as exemplified by '"We don't get along,"
"do nothing,'" '"are never together."

To the question "What kinds of things does he do with the family?"
the mothers indicated the following distribution: thirteen percent
household activities and doing nothing in particular, twenty-two per-
cent television or listening to music, twenty-eight percent outings
together such as sporting events, movies, museums, eating out and
twenty-two percent absence of interaction, to mention just the higher
percentages. Two percent of the children belonged to organized groups
like scouts, YMCA, twenty-nine percent to sport clubs, and sixty-seven
percent to no groups.

To the question "Does he have any hobbies, lessons or classes?"
thirteen percent took lessons in music or art, fourteen percent in
academic subjects or foreign language study, twenty-four percent sports
and forty percent none. To the question '"What jobs or chores does he
have around the house?'' the mothers indicated that twelve percent help
in bedmaking, one percent in dishwashing, nine in cleaning the house,
sixteen percent in washing windows, laundry, shoe cleaning, caring for
children, seven percent in car washing, gardening, pets, thirty-five
percent in general help, shoping particularly, and that nineteen per-
cent seldom or never he lped. '

To the question "What are the reasons to give the children chores?"
mothers responded in the following fashion: eight percent, to help the
parents, three percent because it had to be done, thirty-two percent
to teach them responsibility, twenty-six so that they will learn
skills, 1.5 percent because "the¢y want to do it,'" and nine percent to
keep the child occupied.

Seventy-five percent of the mothers had to check always that the
child did the chores. The remaining fourth, seldom or never. Fifty-
three percent of the children did not try to get others to do these
chores for them, but twenty-three percent tried to get their younger
siblings to do the chores. In Mexico they never tried to get the
parents to do chores for them, but ahbout ten percent of the time they
tried with a non-relative, often a peer.
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Only three percent of the children did an excellent job of their
chores while thirty-two percent did a good job, forty-two percent a
satisfactory one, and ten percent a poor or very poor job. Finally,
with regard to "How often did they offer their help without being
asked?" thirty-two percent reported that the child always or frequently
did, twenty-four percent sometimes, twenty-seven percent seldom and
eighteen percent never.

b. Significeut Differences
1. Age

In general, fourteen-year-olds had less hobbies, lessons or classes
than ten-year-olds. With regard to recreational hobbies and sports,
while thirty-five percent of the ten-year-olds excercised them, only
thirteen percent of the fourteen-year-olds did. Fifty-eight percent
of the fourteen-year-olds had none, while only twenty-three percent of
the ten-year-olds were in the same category.

As for the reasons for assigning home chores to the children, to
teach them responsibility accounted for forty-five percent in the ten-
year-old sample but only for eighteen percent in the fourteen-year-old
sample. By this time, the parents had already taught responsibility
to their child or they had given up.

2. ‘Soc ioeconomic Status

The things that the child did with the mother varied with the social
class. "Nonworking activity plus positive affect' appeared in thirty-
five percent in the upper-middle class and only in thirteen percent in
the upper-lower class. On the contrary, constructive activity, working
together, etcetera, appeared in fifty-eight percent in the upper-lower
and in only twenty-five percent in the upper-middle class., Also the
things the children do with their father changed with social class.
Go to the shop, play ball, plus positive affect, appeared more often i
in the upper-middle class (thirty percent), than the upper-lower class :
(ten percent). The same difference as with mothers appeared regarding
working together, since in the upper-lower class thirty percent did
this with their fathers, while in the upper-middle only ten percent did
so. There were some differences also in "What things does the child do
with the family?" 1In the upper-middle class, forty-five percent of '«
the children went on outings together with the parents, while only ten
percent of the upper-lower did so. Furthermore, thirty-three percent
of the time there was no interaction for the upper-lower class, while
this happened in only ten percent of cases in the upper-middle.

As might be expected because of the expense involved, while forty-
eight percent of the upper-middle children belonged to sport clubs
only ten percent of the upper-lower did so, and eighty-eight percent
of the upper-lower belonged to no groups or organizations rwhile only
forty-five percent of the upper-middle were in this subcategory. As
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might be expected, while fifty-five percent of the upper-lower children
had no hobbies, lessons or classes, only twenty-five percent of the

upper-middle were in this subcategory. ‘urthermore, while thirty per-
cent of the upper-middle children helped in caring for children, wash-
ing windows, laundry, et cetera, only threce percent of the upper-lower
did so, but these percentages are refersed with regard to general help,
particularly shopping, since here fifty-five percent of the upper-lower
children helped, while fifteen percent of the upper-middle did so.

3. Sex

As expected, many more girls joined their mothers in constructive
activities working together (fifty-five percent), than did boys
(twenty-eight percent). Also, as expected in Mexico, many more boys
joined their fathers in working together (thirty-five percent) than
did girls (five percent). In outings with the family many more girls
( forty percent) participated than did boys (fifteen percent). Seventy-
eight percent of the girls did not belong to any club, organization or
group. This was significantly more than the fifty-five percent for
the boys. In this again the girls belonged in the home and not out-
side. Naturally, thirty-eight percent of the boys participated in
sports, while only one percent of the girls did so. Far more often
the girls were called upon to carry out the chores in the household,
in order to learn skills, than were the boys (forty-five percent for
the girls and only eight percent for the boys). This certainly rein-
forced the division of roles in the Mexican family.

IV. Authority
a. Description of Frequencies

There was a series of questions in the interview in which the par-
ents were asked how they would command their children to do something
for them, and the way the children would react to this command, as
well as how they watched over the child to see what he does. There
was a question also with regard to what they do if they realize that
the child is not doing the things the way they asked him to do. The
question, the answer for which will now be described, is "“How does the
child react to the statement from the mother that he is not doing
things right?" Twenty-three percent of the children reacted with posi-
tive acceptance ("tries to improve"). Nine percent of the children
showed neutral acceptance, ten percent negative acceptance ("grumbles
but he does it") and one percent refused. Twenty-eight percent devel-
oped an emotional reaction, laughed or got upset. Finally, fourteen
reacted according to the mood at the time.

In response to a punishment from the mother, thirty-four percent of
the children showed positive acceptance ("takes it well,' "apologizes"

or '"discusses it rationally'"). Nineteen percent showed no overt
reaction, or remained quiet. - Twelve percent cried and thirty percent
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showed hostile verbal or nonverbal behavior.

To "What does he do after punishment by the father?" it was found
that thirty-two percent took it well, apologized and discussed it
rationally, fourteen percent showed no overt reaction or remained

quiet, twenty percent cried and fifteen percent showed hostile verbal
or nonverbal behavior.

To criticism, twenty-eight percent of the children reacted with
positive acceptance or apologized, four percent remained quiet, fif-
teen percent cried, twenty-two percent got angry, and fifteen percent
laughed it off or ignored it.

When the father was the one that criticized, ten percent showed
positive acceptance or apologized, sixteen percent became quiet, four-
teen percent cried, fifteen percent got angry, nine percent laughted
it off or ignored it, five percent became defensive verbally, sud
twenty-one percent of the fathers did not criticize.

b. Significant Differences

1. Age
More fourteen-year-olds than ten-year-olds were reported as respon-

ding immediately to parental request (sixty percent as compared to
fifty-five percent).

There was a difference in age regarding the reaction to punishment
which showed that while forty-five percent of the fourteen-year-olds

took the punishment well, apologized and discussed it, only eighteen
percent of the ten-year-olds did so.

There was a difference by age which showed that in response to
criticism, twenty-five percent of the ten-year-olds cried while only
five percent of the fourteen-year-olds did so.

2. Socioeconomic Status

There was a difference regarding social class as forty-eight percent
of the upper-middle class children as forty-eight percent of the upper-
middle reacted by taking criticism well, apologizing and discussing it
rationally, while only twenty percent of upper-lower children did so.
There was a trend in the full table for the upper-lower class to show
more sulking, withdrawing, crying, and hostile verbal and nonverbal
behavior as well as more quiet behavior than the upper-middle children.

Thirty-five percent of the fathers in the upper-middle class and

eight percent of fathers in the upper-lower class did not criticize
their child.

3. Sex
There were no significant sex differences.
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V. Jobs Outside the Home

It is actually useless to make any description of the results of
the jobs of the children outside the home, since only three percent of
the ten-year-olds and ten percent of the fourteen-year-olds had a job
outside the home. This fact was in itself interesting. It may be
added that all the jobs were held by boys and that eight percent were
held by upper-lower class children and five percent by the upper-
middle class.

VI. Interpersonal Relations
a. Description of Frequencies

Seventy percent of the children in the sample had strong reactions
when brothers, sisters or other children criticized them. Twenty-
three percent of the children in the sample got along very well or
excellently with other children. Six percent got along averagely well
and fourteen percent not very well.

Friends had no influence upon the behavior of the children according
to the mother in fifty-eight percent of the cases. In twelve percent
of the cases, there was a general influence, and this was good. In
sixteen percent of the cases the influence was neither good nor bad and
in four percent of the cases it was considered to be a bad general
influence.

When someone hurt the ir feelings, fourteen percent of the children
ignored them or withdrew from the situation. Forty-six percent, how-
ever, reacted with negative or depressed affect, twenty-five percent
with hostile affect plus verbal hostility plus sometimes physical -
aggression, and five percent with stoical acceptance or cognitive
coping.

b. Significant Differences
1. Age

That the influence of friends was neither good nor bad was more
common for the ten-year-olds (twenty-eight percent) than for the four-
teen-year-olds (five percent).

There was a large age difference with regard to negative depressed
affect as a reaction when someone hurts the feelings of the children.
The fourteen-year-olds reacted in this manner only thirty-three per-
cent of the time, as compared to fifty-eight percent of the time for
the ten~-year-olds.
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2. Socioeconomic Status

No influence whatsoever by friends was more common in the upper-

middle class (seventy percent) than in the upper-lower class (forty-
three percent).

VII. Anxiety
a. Description of Frequencies

"When the child gets worried, what does he do about it?'" This was
a question for the mothers. Their answers were: twenty-two percent
"talks to someone"; twenty-four percent ''gets depressed,'' ''loses con-
trol," and "hostile affect"; fifteen percent tried to figure out what
happened; eight percent tried to remain calm, prevent display of
feelings; five percent withdrew; fourteen percent didn't do anything,
just sat there or didn't talk.

Problems connected with school worried sixty-four percent of the
children. Only five percent worried about war and death, nineteen
percent worr ied about family problems and four percent were self-con-
cerned; while seven percent worried about youth problems, such as peer
relationships, getting fat, or making the team. When the children had
worries, thirty-two percent of them did not tarn to anyone else
for help, thirty-five percent turned to the mother for help, thirteen
percent turned to the father or both parents for help, and thirteen
percent.turned to peers or siblings.

b. Significant Differences

3. Sex

There was a significant difference as to whom boys and girls turned
when they were worried. Thus, while forty-four percent of the boys
did not turn to anybody for help when they were worried, only eighteen
percent of the girls showed this behavior. The girls went with their
worries to all other people that the boys went also, but in slightly

greater percentages.
VIII. Aggression

a. Description of Frequencies

To the question "What kinds of things make your child angry?" sixty-
four percent were reported as being made angry by common annoyances,
such as "his brother comes in his room," "someone calls him'a bad .

name"; and ten percent by major grievances such as ''people are cruel ™’

to him," "he is taken advantage of," "he is cheated or lied to." Par-
ental authority accounted for only eleven percent of the kinds of
things that made him angry ("has to do the dishes,' "has to practice
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the piano," "can't go to the show"). Finally was his own behavior,
for instance when he did something bad, broke something, got into
trouble, which accounted for only one percent of the cases.

When angry, these children exhibited a large variety of actions.
They withdrew (“goes to his room,'" "leaves the house'") twenty-one per-
cent of the time, nineteen percent of the time they vented their hos-
tility verbally ("curses someone out," '"tells him he is mad," '"talks
back"). Sixteen percent of the time they showed physical aggression
against another person, animal or inanimate objects ("takes it out on
the dog," "kicks the wall," "starts a fight"). Thirteen percent of
the time there was no action or affect of any sort ("doesn't speak,"
"forgets it," "doesn't mind"). Equally often there was open rebel-
lion. Twelve percent of the time there was depressed or anxious affect
("cries," "gets sad," "feels terrible'"). Ten percent of the time he
controlled his anger, coped actively, tried to calm down, counted to
ten, etcetera.

When the anger was directed toward the mother, the behavior was
again extremely variabtl-. 1In this fashion, nineteen percent withdrew,
went away, went to their room, Twenty-five percent, the largest num-
ber, responded with no action or affect, did nothing, just listened,
didn't speak, didn't sulk or pout. Eleven percent was verbal aggres-
sion ("tells her how mad he is," '"tells her off," "talks back,"
curses"). Ten percent tried to control their feelings, to resolve the
misunderstanding, to accept the blame. Eight percent showed behavioral
rebellion, didn't obey, revolted, refused to eat, etcetera. Seven per-
cent showed negative depressive reaction, felt sad, cried.

When the children got angry with the father, the behavior was not

so varied. The largest percentage did nothing, just listened, didn't
speak, didn't sulk or pout (twenty-five percent). The second largest
percentage (twenty-two percent) never or seldom got angry with the
father. Eighteen percent withdrew, went away, left the room, went to
their room. Seven percent accepted blame, '"loves us even more," under-
stood, obeyed anyway, and only one or two percent showed negative emo-
tional reactions, hostile reactions or behavioral rebellion. This was
a beautiful picture of the amount of power that the father has and the
amount of respect and obedience that the Mexican child tended to show.

When a friend was angry at him, the largest percent of the behavior
(thirty percent) involved either leaving the friend's presence or
getting another friemd. Fourteen percent of the mothers confessed
that they didn't know how the child would react, another fourteen per-
cent indicated that the child "ignored him," "did nothing," "doesn't
get mad," "becomes silent." Thirteen percent tried to reinstate the
friendship, tried to get the friend to play, called them out and
invited them over, etcetera. Ten percent reacted with hostility.
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b. Significant Differences

1. Age

The whole table of aggressive behavior breaks down with a signifi-
cant difference in such a way that there tended to be more withdrawal,
hostile or aggressive affect, active control of anger, and verbal
expression of hostility in the f{ourteen-year-old than in the ten-year-
old sample, while there was more depressed or anxious affect and a
desire for physical aggression in the ten-year-old sample. The largest
difference in this kind of behavior was precisely with regard to physi-
cal aggression with twenty-eight percent of the ten-year-olds showing
this behavior and only five percent of the fourteen-year-olds doing so.

2. Socioeconomic Status

There was a social class difference with regard to the reaction
when angry toward the father. While thirty-three percent of the upper-
middle children never or seldom got angry with the father, only ten
percent of the upper-lower showed this type of behavior.

There was a significant difference in which forty percent of the
children of the upper-lower class went away or went home or got another
friend, while only twenty percent of the upper-middle children indulged
in this kind of behavior when a friend was angry with them.

More mothers of upper-lower children did not know what their child's

reaction to an angry friend would be (twenty-three percent compared to
five percent). '

3, Sex

There was also a breakdown in the frequencies for sex, the main dif-
ferences in the behavior by sex appeared in the verbal expression or
hostility with twenty-eight percent of the females doing this compared
with only eight percent of the males and almost exactly the opposite
appeared for physical aggression with twenty-eight percent of the

males showing this kind of behavior compared with only five percent of
the females.

Parent-Child Relevant Items
I. Academic Task Achievement

a. Description of Frequeucies

When the parents were questioned with regard to their degree of sat-
isfaction with the child's progress in school, fifty-five percent indi-
cated satisfaction with positive affect, thirty-eight percent gave no
indication of either satisfaction or dissatisfaction, and seven percent
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indicated dissatisfaction and negative affect.

Eighteen percent did nothing to encourage the child in his school
work, sixteen percent only about his homework, and only ten percent
} : supported. his school interests with books, encyclopedias, et cetera,
twenty percent preferred direct action such as rewards and punishments,
and thirty-five percent, the largest single group, told him to study
so that he will have a better life or used other homilies. Twenty-
eight percent never met their children's teacher. Twenty percent.had
done so on routine formal occasions, forty percent had done it on the
parents' initiative and five percent on initiative from the school.

To "What do you do to get the child to do the homework?" checking
and observing accounted for fifty-five percent of responses. External
pressures, verbal reminding, and nothing, or "not necessary" divided
fairly evenly the rest of the parental action. To the question "What
is the job of the school" fifty-four percent of the mothers answered
plainly that they did not know what was the school's responsibility,
seventeen percent simply said to educate, and fourteen percent indica-
ted that it was to prepare for life and a job. To the question ''How
important is school?" forty-three percent of the mothers indicated
that it was most important, fifty-two percent that it was very impor-

: tant, five percent that it was important, and none considered it unim-
portant or worthless.

To the question "Why is the school important?' the mothers became
far more cogent and sixty-eight percent of them indicated clearly that
it was the best preparation for life, while twenty-two percent indica-
ted that it was most important for personal development.

b, Significant Differences

1. Age

Seventy percent of the parents indicated satisfaction plus positive
affect with the degree of progress in school of their fourteen-year-
olds as compared to only forty percent of the parents of the ten-year-
olds. As to the encouragement of the child to do his homework, there ,
was a difference regarding the subcategory of '"Yes, unspecified" or C
"only on his homework." Here, twenty-five percent of the parents of '
ten-year-olds gave this type of encouragement, while only eight .percent
of the parents of the fourteen-year-olds did so. The number of parents
using homilies to encourage schoolwork increased with the age of the ;
child. These were used on fifty percent of the fourteen-year-olds but 1
for only twenty percent of the ten-year-olds. Far more of the mothers :
of the fourteen-year-olds had met the teacher of their children (forty- !
three percent) than had the mothers of the tem-year-olds (thirteen
percent). j
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2. Socioeconomic Status

There were no significant differences.
3. Sex

There were no significant differencer.
II. Authority
a. Description of Frequencies

When the mother wanted the child to do something, fifty-two percent
gave a rational explanation ("explain it to him," "give him a reason,"
talk it over with him") and forty-six percent simply asked and then
told him directly, if asking was not effective.

Regarding what follow-up was needed in order to see that the child
carried out the task discussed above, sixty-three percent reminded him,
checked to see if it was done, encouraged him to do it, or explained
why he must do it., Another twenty-five percent did nothing, some
because it didn't do any good and some because it was not necessary,
as the child always did it.

If the mother realized that the child was not doing the job the
right way, then forty-five percent gave him instructions, demonstrated,
corrected, explained, told, while forty percent scolded or reprimanded.

Mild verbal reproof was the most frequent form of discipline
(thirty percent), with deprivation of privileges the next most fre-
queant ly (twenty-four percent) and physical punishment employed by
eighteen percent of mothers. Rational discussion of the situation was
used by twenty-one percent.

When the father disciplined the child, thirty percent used mild
verbal reproof, fifteen percent deprived the child of privileges while
eleven percent used physical means. Rational discussion was used by
nineteen percent of fathers.

b. Significant Differences
1. Age

There was an overall difference in the type of punishment given by
the mothers of ten- and fourteen-year-olds. Ten-year-olds were less
frequently given verbal reproof (nine percent versus twenty-one per-
cent) and more frequently deprived of privileges (sixteen versus eight

percent) and subject to physical punishment (eight percent versus
three percent). :
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When the father disciplined the child the same difference was found
for mild verbal reproof as occurred for the mother (nine percent for
ten-year-olds and twenty-one percent for fourteen-year-olds). The
same differences were found for other types of discipline, ten-year-
olds more often being deprived of privilege (ten percent versus five
percent) and physical punishment (ten percent versus one percent).

2. Socioeconomic Status

As to the methods of getting their child to do something there were
differences by social class. While sixty-five percent of the mothers
in the upper-middle sample preferred the rationale approach, only
thirty-eight percent of upper-lower mothers followed it. The direct
strong request was more common for upper-lower mothers than for upper-
middle mothers (sixty percent versus thirty-three percent).

To the question about follow-up to make sure the child did the task,
there was a significant class difference among those mothers who did
nothing, thirteen percent of the upper-lower and thirty-eight percent
of the upper-middle mothers utilizing this behavior.

3. Sex

There were no significant sex differences.
III. Interpersonal Relations
a. Description of Frequencies

To the question "What do you do to help your child get along with
other children?" fifteen percent did nothing in this regard, eighteen
percent encouraged it, served things for his friends, took them on
outings; twenty-two percent trained the child by a positive approach,
encouraged certain personal behaviors ('"tell him to be friendly"),
fifteen percent trained him in a negative way, discouraging certain
behaviors ("don't fight," ''don't be so bossy"), and thirty percent
gave him unspecified positive and negative training or do "whatever
they can."
b. Significant Differences
1. Age

There were no significant age differences.
2. Socioeconomic Status

There were a large number of differences by social class. Many

more upper-middle class mothers did nothing (twenty-five percent com-
pared to five percent); significantly more upper-middle (twenty-eight
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percent) encouraged the social activity as compared to only eight per-
cent in the upper-lower mothers. Significantly more upper-lower
mothers (twenty-five percent) took a negative approach to the training
as compared with five percent of the upper-middle mothers. Many more
upper-lower mothers (forty-five percent), gave unspecified training,
positive or negative, or did whatever they could, as opposed to only
thirteen percent of the upper-middle parents that showed this type of
behavior, ’

IV. Anxiety

a. Description of Frequencies

S e ) S,

Sixty-four percent of the mothers answered within a combined sub-
category where passive approaches such as ''tell him not to worry,"
"tell him we will take care of it," and religious solace was mixed
with responses for active ways of anxiety reduction such as "keep busy"
and "go for a walk." Twenty-six percent advised direct action toward
the source, gave situational or ambivalent responses ('it depends on
the problem," "analyze it"), and six percent did not give any advice.

e L NS SN

Parent Items
I. Academic Task Achievement
a. Description of Frequencies

To the question to the mothers '"Have you taken any courses or
training since you left school?" fifty-nine percent said no. There
was a class difference to this negative response, since seventy-three
percent of the upper-lower said no as compared to forty-five percent
of the upper-middle mothers. Of the percent that had taken courses,
fourteen percent took intellectual short-term courses. Twelve percent
‘took recreational courses such as flower arranging, or some other
hobby, and eleven percent domestic activities such as cooking, sewing, z
and so forth. Only one percent took service courses such as first aid.
When asked why they took the courses, the forty percent that had taken
them were distributed in the following way: fourteen percent for per-
sonal or family usefulness ("to help the family") or social usefulness
("Red Cross or training for teaching"), twenty percent for personal
satisfaction ("something to do to get out of the house," "to meet
people"), and six percent for self-improvement. When asked "When?"
eight percent replied that they had done so shortly after school, ten
percent five to ten years ago, fifteen percent at present or within
the last four years, and seven percent had taken these courses over a

long period of time. }
x

To the question of whether or not they had completed them, nineteen 3
percent said no, six percent said some of them, and fourteen percent A
said yes. Finally, to the question "Do you feel you gained from it?" . %
-113- %

T e s o

e
g o
A

SESRR

&

R il




T ey A% e s ey et

PR R AN P Y e 1y

e IR S e I O

four percent said no and thirty-six percent said yes. More middle
class mothers felt they had gained than upper-lower mothers (forty-
eight percent versus nineteen percent).

IT. Occupational Aspects

To the very first question, it occurred that eighty-three percent
of these mothers were housewives. The remaining seventeen percent
were divided so thinly across the many categories of the questions
about their jobs that there was, we believe, no differential informa-
tion to be gained from these questions.

III. Personal Characteristics

a. Description of Frequencies ]

When the mothers were asked what they think or do when criticized,
it was found that nineteen percent responded by a rational analysis
("it all depends") or by rational verbal interaction ("talk it over").
However, most of them (thirty-six percent) got defensive verbally,
made excuses, criticized back, argued, scolded or else became angry.
The next highest group, however, (thirty-two percent) simply ignored
the criticism.

When criticized by the husband, the behavior of the mothers was
more varied. Twenty-eight percent responded rationally, thirty percent
defensive verbally and becoming angry, ten percent ignored the criti-
cism, nine percent took it well, laughed it off, and other nine percent
disliked it, got depressed, took it poorly. Finally, an additional
ten percent indicated that it did not happen. Again, there was no
difference by social class of the mother regarding this pattern of
behavior. On the other hand, if the mothers were criticized by
friends, twenty-eight percent ignored it, another twenty-eight respon-
ded rationally, twenty-six percent with defensive verbal behavior or
becoming angry, and five percent took it well, laughed it off. There
was again no difference by social class on this kind of behavior.

Finally, when criticized by their own children, again mothers in
Mexico, regardless of social class, responded with the same patterns
of behavior. 1In this case, the percentages were spread out for a
greater variability of behavior. The highest percentage was to engage
in rational behavior (twenty percent), the second was they became
angry nineteen percent of the time, the next was ''this kind of beha-
vior does not happen" (seventeen percent), defensive verbal behavior
ten percent, disliked the behavior nine percent of the time, and
eight percent ignored it.

What kinds of things made Mexican mothers angry? The answer was
very definite: their children (*the kids when they don't mind"),
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This kind of opinion was voiced by sixty-three percent of the mothers,
ten percent by pet annoyances, nine percent by the annoying behavior
of others, the spouse, work, or related problems. Two percent did not’
get angry, and seven percent were angered by strong annoyances (" am
taken advantage of," '"people mistreat me'") or by unjust accusations

("I am accused of doing something I didn't do"). Finally, six percent
by mistreatment from other people, for example, 'someone hurts one of
my family."

There were two clear social class differences regarding the things
that anger a Mexican mother. The cause of anger for eighty-three per-
cent of the upper-lower mothers was their children, while only forty-
three percent of the upper-middle mothers gave this reason. Actually,
very few other things annoyed the upper-lower Mexican mother, while
the upper-middle mothers were spread as to the sources of anger in
many other things. This may indicate a larger differentiation of
interest in the Mexican mothers of the upper-middle class. It was in
accordance with this that with regard to annoying behavior from others,
the spouse, work and related problems, the Mexican upper-middle mothers
got angry more often (fifteen percent) than did the upper-lower mothers
(three percent of the time).

In response to the question "What do you usually do when you are
angry?" forty-three percent of the mothers responded by verbal or
physical aggression ("tell them I am mad," "curse,' 'talk back,"

"gtart a fight," "kick the wall," "throw something"). Twenty-one

percent controlled the anger, coped actively, tried to calm down,
counted to ten, did something about it, et cetera. Fourteen percent
showed no action or affect, did not speak ("I do nothing," "forget it,"
"don't mind"), and ten percent reacted with depressed or anxious
affect, cried, got sad, felt terrible, got angry with themselves.
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MOTHER DESCRIPTION - SCALE SCORE INTER-~CORRELATIONS

Child Behavior

L Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 1

Only two out of a possible thirty-six correlations were significant, :
: one negative and three positive. Coping Effectiveness in Task Achieve-
! ment (Academic) was correlated positively with Implementation in Task
/ Achievement (Nonacademic), while Initiation in Task Achievement (Aca-
' demic) was corvelated negatively with Activity Level in Task Achieve- i,
ment (Nonacademic), defined as the number of organized groups belonged i
to. Both Engagement and Persistence in Task Achievement (Academic) 4
were correlated positively with Initiation in Task Achievement (Nonaca-
demic).

Task Achievement (Academic) x Authority - Table 2

VO e At ey e oL

Five out of a possible thirty correlations were significant, one i
negative and four positive., Initiation in Task Achievement (Academic)
was correlated negatively with Coping Effectiveness when the Authority 1
figure was the mother. When the problem in the Authority area was
coping with the father's discipline effectiveness was correlated with ;
Coping Effectiveness, Attitude and Persistence in the Task Achievement
(Academic) area. When the problem in the Authority area was coping
with the father's criticism, effectiveness was correlated with Coping
Effectiveness only in the Task Achievement (Academic) area.

Task Achievement (Academic) x Interpersonal Relations - Table 3

Only one out of the eighteen possible correlations was significant.

L T O A Y N Ty ey e ey e e

Attitude toward Task Achievement (Academic) was correlated negatively ) :
with Coping Effectiveness in Interpersonal Relations, defined as get-
ting along well with other children. !

BT TR T A T

Task Achievement (Academic) x Anxiety - Table 4

Three out of the twelve possible correlations were significant here.
Attitude, Persistence and Engagement in the Task Achievement (Academic)
area were correlated positively with Coping Effectiveness in the
Anxiety area.

R N N N A

Task Achievement (Academic) x Aggression - Table 5

Seven out of the twenty-four correlations were significant. Coping
Effectiveness in the Task Achievement (Academic) area was correlated
with Coping Effectiveness in the Aggression area when the child was
‘angry with the mother, with the father and with friends. Engagement
in Task Achievement (Academic) was correlated with Coping Effectiveness
in general in the Aggression area and Coping Effectiveness when angry
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with the father. Finally both Attitude and Persistence in Task

Achievement (Academic) were correlated with Coping Effectiveness when
angry with friends.

Task Achievement (Nonacademic) x Authority - Table 6

Eight out of the thirty correlations were significant, two negative
and six positive. Activity Level in the Task Achievement (Nonacademic)

area was correlated with Coping Effectiveness when the Authority fig-
ure was the mother.

Activity Level, defined by number of hobbies, was correlated nega-
tively with Coping Effectiveness when the problem was one of discipline
by the father but positively when the problem was one of criticism by
the father. Initiation in Task Achievement (Nonacademic) was correla-
ted positively with Coping Effectivness when the problem was one of
discipline by the father and Implementation also was correlated with
this variable. Coping Effectiveness in Task Achievement (Nonacademic)
was correlated positively and Initiation in the same area was correla-

ted negatively with Coping Effectiveness when the problem was dealing
with criticism by the father.

Task Achievement (Nonacademic) x Interpersonal Relations - Table 7

Two correlations were significant, one positive and one negative.
Coping Effectiveness in Task Achievement (Nonacademic) was correlated
negatively with Coping Effectiveness in dealing with criticism by
friends, but Initiation in Task Achievement (Nonacademic) was correla-
ted positively with the same variable.

Task Achievement (Nonacademic) x Anxiety - Table 8
There were no significant correlations.

Task Achievement (Nonacademic) x Aggression - Table 9

Six out of the twenty-four correlations were significant, five nega-
tive and one positive. Coping Effectiveness in Task Achievement (Non-
academic) was correlated negatively both with Coping Effectiveness in
dealing with Aggression in general and Coping Effectiveness when angry
with the mother. Activity Level in Task Achievement (Nonacademic),
defined by number of organized groups belonged to, was correlated nega-
tively with Coping Effectiveness when angry with the mother, while
Activity Level, defined by number of hobbies, was correlated negatively
with Coping Effectiveness when angry both with father and with mother.
However, Initiation in Task Achievement (Nonacademic) was correlated
positively with Coping Effectiveness when angry with the mother.
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Authority x Interpersonal Relations - Table 10

Two correlations out of fifteen were significant. Coping Effective-
ness when the Authority figure was the mother was correlated negatively
with Coping Effectiveness in Interpersonal Relations, defined as
getting along well with other children. When the Authority figure was
the father Coping Effectiveness with Authority was correlated positive-
ly with the ability to cope effectively with criticism from other
children. :

Authority x Anxiety - Table 11

Implementation in an Anxiety situation was correlated negatively
with both Coping Effectiveness when the Authority figure was the
mother and Coping Effectiveness when criticized by the father. None
of the other eight correlations were significant. '

Authority by Aggression - Table 12

Six correlations out of the twenty-four were significant, one nega-
tive and five positive. Both Coping Effectiveness when told to do
something by the mother and Coping Effectiveness when disciplined by
the mother were correlated positively with Coping Effectiveness when
angry with friends. Coping Effectiveness when disciplined by the
father was correlated positively with Coping Effectiveness when angry
with the mother. Coping Effectiveness when criticized by the father
was correlated positively both with Coping Effectiveness when angry
with the father and when angry with friends. Coping Effectiveness when
criticized by the mother was correlated negatively with Coping Effec-
tiveness with Aggression in general.

Interpersonal Relations x Anxiety - Table 13

There were no significant correlations.
Interpersonal Relations x Aggression - Table 14

There was one significant correlation out of the twelve possible,
Coping Effectiveness when criticized by friends was correlated posi-

tively with Coping Effectiveness when angry with the mother.

Anxiety x Aggression - Table 15

There was one significant correlation out. of the eight possible.
Implementation in the Anxiety area was correlated negatively with
Coping Effectiveness when angry with the mother.

Summary

In all, there were two hundred seventy-five correlations in this
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area. Of these forty-eight were significant, sixteen of them negative
and thirty-two of them positive,

Two variables had eight significant correlations with the other
variables. Coping Effectiveness when disciplined by the father was
correlated significantly with Coping Effectiveness, Attitude and Per-
sistence in Task Achievement (Academic); with Initiation and Implemen- g
tation in the Task Achievement (Nonacademic) area; with Coping Effec-
tiveness when criticized by other children; with Coping Effectiveness
when angry with the mother and negatively with Activity Level in the
Task Achievement (Nonacademic) area.

Coping Effectiveness when angry with the mother was correlated with
Coping Effectiveness in the Task Achievement (Academic) area; with
Initiation in the Task Achievement (Nonacademic) area; with Coping
Effectiveness when disciplined by the father; with Coping Effectivness
in Interpersonal Relations, defined as getting along well with other
children, and negatively with Activity Level, defined by number of
organized groups belonged to, and also by number of hobbies, with
Copirg Effectiveness in Task Achievement (Nonacademic) and with Imple-
mentation in the Anxiety area.
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Only one variable had no significant correlations with other varia-
bles. This was Coping Effectiveness in the Interpersonal Relations
area when the child's feelings were hurt.

Child Behavior x Parent Attitude
Task Achievement (Academic) x Task Achievement (Academic) - Table 16 1

Five out of the eighteen correlations were significant, one negative
and four positive. Coping Effectiveness in the Task Achievement (Aca-
demic) area was correlated negatively with amount of satisfaction
expressed by parents over child's Academic Task Achievement . However,
Engagement in Task Achievement (Academic), assessed in two separate
questions, was correlated positively with the same variable. Engage-
ment in Task Achievement (Academic) as it related to homework was
correlated with Parental Initiation in Contacting School and with Par-
ental Academic Aspiration.

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 17
There were no significant correlations.

Task Achievement (Academic) x School - Table 18

There were no significant correlations.
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Task Achievement (Nonacademic) x Task Achievement (Academic) ~ Table 19

Three out of the eighteen correlations were significant. Activity
Level in Task Achievement (Nonacademic) was correlated with Parental
Initiation in Contacting School, while. Implementation and Initiation in
Task Achievement (Nonacademic) were correlated with amount of satis-
faction expressed by parent over child's Task Achievement (Academic)
performance.

Task Achievement (Nonacademic)x Task Achievement (Nonacademit)-Table 20

Only one out of the twelve correlations was. significant. Activity
Level in Task Achievement (Nonacademic) was correlated with Parental
Occupational Aspiration.

Task Achievement (Nonacademic) x School - Table 21

Two correlations out of eighteen were significant, one positive and
one negative. Coping Effectiveness in Task Achievement (Nonacademic)
was correlated positively with Parental Attitude Toward Importance of
School and negatively with Parent's Conception of Major Function of
School. That is, those children whose parents indicated that school
was important for more than just Academic or Socioeconomic reasons had
more hobbies.

Authority x Task Achievement (Academic) - Table 22

Three of the eighteen possible correlations were significant, two
negative and one positive, Coping Effectiveness when told to do some-
thing by the mother was correlated positively with amount of satisfac-
tion expressed by parents over child's Academic Task Achievement while
Coping Effectiveness with the problem of being disciplined by the
mother and by the father were correlated negatively with Parental Ini-
tiation in Contacting School.

Authority x Task Achievement (Nonacademic) - Table 23

One out of the twelve correlations was significant. Coping Effec-
tiveness when criticized by the father was correlated positively with
Parental Occupational Aspiration.
Authority x School - Table 24

Two correlations were significant. Coping Effectiveness when dis-
ciplined by the father was correlated negatively with Parental Attitude

Toward Importance of School but Coping Effectiveness when criticized
by the father was correlated positively with the same variable.
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Interpersonal Relations x Task Achievement (Academic) - Table 25

Two out of the nine correlations were significant, one positive and
one negative. Coping Effectiveness when the child's feelings were hurt
was correlated negatively with Parental satisfaction over child's Aca-
demic Task Achievement, while Coping Effectiveness, defined as getting
along well with other children, was correlated positively with Parental
Acadenic Aspiration.

Interpersonal Relations x Task Achievement (Nonacademic) - Table 26

Two out of the six correlations were significant, Coping Effective-
ness, defined as getting along well with other children, was correlated
with Parental Occupational Aspiration and with parent's reasons for
the child having jobs around the house, emphasis on child's personality
development scoring high.
Interpersonal Relations x School - Table 27

One out of the nine correlations was significant. Coping Effective-
ness, defined as gett ing along well with other children, was correla-
ted with Parental Att itude Toward Importance of School.
Anxiety x Task Achievement (Academic) - Table 28

Three out of the six correlations were significant. Satisfaction
with Child's Academic Task Achievement was correlated with both Coping
Effectiveness and Implementation in the Anxiety area, while Coping
Effectiveness only in the Anxiety area was correlated with Parental
Initiation in Contacting School.
Anxiety x Task Achievement (Nonacademic) - Table 29

There were no significant correlations.
Anxiety x School - Table 30

There were no significant correlations.
Aggression x Task Achievement (Academic) - Table 31

Two out of the eight correlations were significant. Both Coping
Effectiveness with Aggression in general and Coping Effectiveness when
angry with the father were correlated with amount of satisfaction with
child's Academic Task Achievement,
Aggtessién x Task Achievement (Nonacademic) - Table 32

There was one significant correlation out of the eight possible.
Coping Effectiveness when angry with the mother was correlated
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negat ively with Parental Occupational Aspiration.

Aggression x School - Table 33

One out of the twelve correlations was significant. Coping Effec-
tiveness when angry with friends was correlated with Parents' Concep-
tion of the Major Function of School.

Summarxy

Twenty-nine correlations were significant out of a possible two hun-
dred eight. Seven of them were negative and twenty-two were positive.

Parental Satisfaction with Child's Academic Task Achievement had by
far the greatest number of correlations with other variables, nine of
them positive and two of them negative. It was correlated negatively
with Coping Ef fectiveness in Task Achievement (Academic) and positively
with two assessments of Engagement in the same.area; with Initiation
and Implementation in Task Achievement (Nonacademic) with Coping Effec-
tiveness when asked to do something by the mother; with both Coping
Effectiveness and Implementation in the Anxiety area; with Coping
Effect iveness with Aggression in general and when angry with the
father and negatively with Coping Effectiveness when criticized by

other children.

Seven variables were not correlated with any other variable. All
of these were in the Child Behavior area. They were Attitude, Initia-
tion and Persistence in Task Achievement (Academic); Activity Level
and Initiation in the Task Achievement (Nonacademic) area; Coping
Effect iveness when criticized by the mother and Coping Effectiveness
when criticized by friends.

Child Behavior x Parent Treatment of Child

Task Achievement (Academic) x Task Achievement (Academic) ~ Table 34

There were three significant correlations out of the twelve possi-
ble, all of them negative. Coping Effectiveness in Task Achievement
(Academic) was correlated negatively with Parental Implementation.in
Schoolwork while both Initiation and Engagement in Task Achievement
(Academic) were correlated negatively with Parental Implementation in

Homework.

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 35

Persistence was correlated negatively with Parental Directedness in
Task Ach evement (Nonacademic) while Attitude Toward Task Achievement
(Academic) was correlated negativelywith Degree of Guidance by parents
in Task Achievement (Nonacademic). None of the other ten correlations

were significant.
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Task Achievement (Academic) x Interpersonal Relations - Table 36

Two correlations out of the thirty were significant. Initiation in
Task Achievement (Academic) was correlated with amount of Positive
Affect mother-child interaction, while Persistence in Task Achievement

(Academic) was correlated with amount of Positive Affect father-child
interaction.

Task Achievement (Academic) x Anxiety - Table 37

There were no significant correlations,

Task Achievement (Nonacademic) x Task Achievement (Academic) - Tsble 38

One out of the twelve correlations was significant. Activity Level

as defined by number of hobbies was correlated with Parental Implemen-
tation in Schoolwork.

e et e A i ey o T

Task Achievement (Nonacademic)x Task Achievement (Nonacademic) -Table 39

Three correlations were significant, all of them negative. Activity
Level, defined as number of hobbies, was correlated negatively with
Parental Implementation in Schoolwork, while Initiation and Coping
Effectiveness in Task Achievement (Nonacademic) was correlated nega-

tively with Degree of Cuidance by Parents in a Task Achievement (Non-
academic) situation.

Task Achievement (Nonacademic) x Interpersonal Relations - Table 40

Four out of the thirty correlations were significant. Implementa-
tion in Task Achievement (Nonacademic) was correlated with Positive
Affect mother-child Interaction, while Activity Leve, both defined by
number of organized groups belonged to and number of hobbies, was
correlated with Degree of Guidance given by parents in an Interpersonal

Relations situation. Initiation in Task Achievement (Nonacademic) was
correlated negatively with Degree of Guidance. , _ |

Task Achievement (Nonacademic) x Anxiety - Table 41

There were no significant correlations.

Authority x Task Achievement (Academic) - Table 42
There wera no significant correlations.

Authority x Task Achievement (Nonacademic) - Table 43

S T s v

There were no significant correlations.
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Authority x Interxrpersonal Relations - Table 44
lThere were two significant correlations out of the twenty-five,
Coping Effectiveness, when criticized by the mother, was correlated
positively with Degree of Guidance given by the parent in an Interper-
sonal Relations situation, while Coping Effectiveness, when criticized
by the father, was corvrelated with Activity Level father-child inter-
action.
Authority x Anxiety - Tab le 45
There were no significant corre lations.
Interpersonal Relations x Task Ach ievement (Academic) - Table 46
There were no significant corre lations.
Interpersonal Relations x Task Ach ievement (Nonacademic) - Table 47
There were no significant correlations,
Interpersonal Relations x Interper sonal Relations - Table 48
One out of the fifteen correlations was significaut. Ccping Effec-
tiveness when criticized by other children, was corre lated negatively
with amount of Positive Affect father-child interaction.
Interpersonal Relations x Anxiety — Table 49
There were no significant corre lations.
Anxiety - Task Achievement (Academic) - Table 50
There were no significant correlations.
Anxiety x Task Achievement (Nonacademic) - Table 51
There were no significant corre lations.
Anxiety x Interpersonal Relations — Table 52
Two of the ten correlat ions were significant., Coping Effec tiveness
in the Anxiety area was correlated positively with Activity Level
mother-child interaction but Implementation in the Anxiety area was
correlated negatively with the same variable.

Anxiety x Anxiety - Table 53

There were no significant correlations.
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Aggression x Task Achievement (Academic) - Table 5

One correlation out of the eight was significant, Coping Effective-
ness when angry with the father was correlated negatively with Parental
Implementation of Homework.

Aggression x Task Achievement (Nonacademic) ~ Table 55

There were two significant correlations out of the eight possible,
one positive and one negative. Coping Effec t iveness when angry with
the father was corrxelated positively with Paxrental Directedness in
Task Achievement (Nonacademic) and negatively with Degree of Guidance
by parents in the same area.

Aggrvessi.on x Interpersonal Relations - Table 56
There were no significant correlations.
Aggression x Anxiety - Table 57

There were no significant correlations.

Summary

Twenty=-three out of a possible two hundred thirty-five correlations
were significant, thirteen negative and ten positive,

Two variables, Parental Guidance in Task Achievement (Nonacademic)
and Degree of Guidance by Parents in Interper sonal Relations were
correlated with four other wvariables. The first variable mentioned
was correlated negatively with Attitude Toward Task Achievement (Aca-
demic); negatively with Initiation and Coping Effectiveness in Task
Achievement (Nonacademic) and negatively with Coping Effectiveness
when angry with the father.

The second variable was correlated with Ac tivity Level, deftned by
number of organized groups belonged to and by number of hobbies, nega-
tively with Initiation in Task Achievement (Nonacademic) and positively
with Coping Effect iveness when critic ized by the mother.

Seven variables had no significant correlations with other variables
Six of these were in the Child Behavior area. They were Engagement in
Task Achievement (Academic), Coping Effectivemess when told to do
something by the mother, Coping Effec tiveness when disciplined by both
father and mother, and Coping Effectiwveness in Interpersonal Relaticns,
both as defined by getting along well with other children and when
criticized by other children.

One variable was in the Parent Treatment area. This was Degree of
Guidance given by parents in the Anxiety area.
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Parent Behavior x Child Behavior

Interpersonal Relations x Task Achievement (Academic) - Table 58

Two correlations out of the twenty-four were significant, both of
them negative. Mother's Coping Effectiveness with criticism in general
was correlated negatively with Child's Coping Effec tiveness in the Task

Achievement (Academic) area. Mother's Coping Effec tiveness when criti-
cized by friends was correlated negatively with Child's Initiation in

Task Achievement (Academic).

Int:erpérsonal Relations x Task Achievement (Nonacademic) - Table 59
One coitelat ion out of the twenty-four was signi.fi.caﬁt:. Mother's

Coping Effectiveness when criticized by friends was correlated nega-

tively with Child's Initiation in Task Achievement (Nonacademic).

Interpersonal Relations x Authority - Table 60

Two correlations out of twenty were significant, both of them nega-
tive. . Mother's Coping Effectiveness when criticized by her friends
and by her children were correlated negatively with Child's Coping
Effect iveness when told to so something by the mother.
Interpersonal Relations x Interpersonal Relations - Table 61

There were no significant correlations.
Interpersonal Relations x Anxiety - Table 62

There were no significant correlations.
Interpersonal Relations x Aggression - Table 63

One correlation out of the sixteen was significant. Mother's Coping
Effectiveness when criticized by friends was correlated positively
with Child's Coping Effectiveness when angry with the father.
Aggression x Task Achievement (Academic) - Table 64

There were no significant correlations.
Aggtess‘i.on x Task Achievement (Nonacademic) - Table 65

One correlation out of the six possible was significant. _Mother's
Coping Effectiveness with Aggression was correlated negatively with

Child's Activity Level in Task Achievement (Nonacademic) as defined by
number of organized groups belonged to.
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Aggression x Authority - Table 66

There was one significant correlation out of the five possible.

Mother's Coping Effectiveness with Aggression was correlated negatively -

with Child's Coping Effectiveness when criticized by father,
Aggression x Interpersonal Relations - Table 67

There were no significant correlations.

Aggression x Anxiety - Table 68

There were no significant correlations.

Aggression x Aggression - Table 69

One out of the four possible correlations was significant. Mother's
Coping Effectiveness with Aggression was correlated positively with
child's Coping Effectiveness when angry with friends.

Summar
i

0f the one hundred thirty correlations only nine were significant
seven of them negative and two of them positive.

Mother 's Coping Effectiveness when criticized by friends was corre-
lated with four other variables. These were Initiation in Task
Achievement (Academic), Initiation in Task Achievement (Nonacedemic),
Coping Ef fectiveness when told to do something by the mother and
Coping Effectiveness when angry with the father.

There were nineteen variables that Had no sifnificant correlations
with other variables. They were 81l in the Child Behavior area.

Parent Behavior

Interpersonal Relations x Aggression - Table 70

There were no significant correlations between the two aspects of
Parent Behavior investigated.

Parent Behavior x Parent Att itude

Interpersonal Relations x Task Achievement (Academic) - Table 71

There was one significant correlation out of the twelve possible.
Mother's Coping Ef fectiveness when criticized by friends was correlated
negatively with Parent's Satisfaction with Child's Academic Task

Achievement.
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|
r Interpersonal Relations x Task Achievement (Nonacademic) - Table 72
There were no significant correlations.

Interpersonal Relations x School - Table 73
There was one significant correlation out of the twelve possible. :
Mother's Coping Effectiveness when criticized by friends was correla- !
ted negatively with Parent's Conception of the Major Function of
/i. School, where emphasis on Task Achievement received a higher score.
! Aggression x Task Achievement (Academic) ~ Table 74

There were no significant correlations. i

Aggression x Task Achievement (Nonacademic) - Table 75

There were no significant corre lations. g

Aggression x School - Table 76

There was one significant correlation out of the three possible. :
Mother's Coping Effectiveness with Aggression was correlated positively ,
with Parent's Conception of the Ma jor Function of School, where Task ;
Achievement received a higher score.
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Summary ;

Only three out of a possible forty correlations were significant. _ ?
Three of the Parent Behavior variables and five of the Parent Attitude
variables had no correlations with other variables, '
Parent Behavior x Parent Treatment of Child
Interpersonal Relations x Task Achievement (Academic) - Table 77

There were no significant corre lations.

Interpersonal Relations x Task Achievement (Nonacademic) - Table 78

Two out of a possible eight correlations were significant, both
positive. Mother's Coping Effectiveness with criticism in general and

when criticized by the husband were correlated with Degree of Guidance
given by parent in the Task Achievement (Nonacademic) area.

R I SN Bl Aot Bl o b Sk B S e e

Interpersonal Relations x Interpersonal Relations - Table 79
Two correlations out of a possible twenty were significant, one

negative, one positive. Mother's Coping Effectiveness with criticism
in general was correlated with Degree of Guidance given by parents in
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Interpersonal Relations, while her Coping Effectiveness when criti-
cized by friends was correlated negatively with Positive Affect
Father-Child Interaction.
Interpersonal Relations x Anxiety - Table 80

There were no significant correlations.
Aggression x Task Achievement (Academic) - Table 81

There were no significant correlations.
Aggression x Task Achievement (Nonacademic) - Table 82

There were no significant correlations.
Aggression x Interpersonal Relations - Table 83

One correlation out of the five possible was significant. Mother's
Coping Effectiveness with Aggression was correlated positively with
Positive Affect Mother-Child Interaction. - )
Aggression x Anxiety - Table 84

There were no significant correlations.,
Summary

Only five out of a possible one hundred fifty correlations were

significant. One of the Parent Behavior variables and six of the
Parent Treatment of Child variables had no significant correlations.

Parent Attitude
Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 85

There was one significant correlation out of the six possible,

Parental Academic Aspiration was correlated positively with Parental
Occupational Aspiration.

Task Achievement (Academic) x School - Table 86

One out of the nine correlations was significant. Parental Academic

Aspiration was correlated positively with Parental Attitude Toward
Importance of School. '

Task Achievement (Nonacademic) x School - Table 87

There was one significant correlation out of a possible six. Par-
ental Occupational Aspiration was correlated positively with Parental
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Attitude Toward Importance of School.

Summary

Three out of the twenty-one possible correlations were significant.
Five of the variables had no correlations with other variables. Two
of these were in the Task Achievement (Academic) area, one in the Task
Achievement (Nonacademic) area and two in the School area.

i
\/\/ Parent Treatment of Child

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 88

2 Rt A b hb et i s frd St

There were no significant correlations.

Task Achievement (Academic) x Interpersonal Relat ions - Table 89
There were no significant correlations.

Task Achievement (Academic) x Anxiety - Table 90
There were no significant correlations.

Task Achievement (Nonacademic) x Interpersonal Relations - Table 91
There were no significant correlations.

Task Achievement (Nonacademic) x Anxiety ~ Table 92

There were no significant correlations.
Interpersonal Relations x Anxiety - Table 93

There were two significant correlations out of a possible five.
Degree of Guidance by Parents in an Anxiety Situation was correlated
positively with Positive Affect Father-Child Interaction and negative-
ly with Degree of Guidance given by Parents in an Interpersonal Rela-
tions Situation.
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Summar

""I\v'o",.correlat:i.ons out of a possible thirty-three were significant,
one negative and one positive.

Parent Attitude x Parent Treatment of Child :,

T 8 A e s

Task Achievement (Academic) x Task Achievement (Academic) - Table 94

One correlation out of a possible six was significant. Parental
Satisfaction with Child's Academic 'J.'a_sk Achievement was correlated
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negatively with Parental Implementation of Homework.

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 95
There were no significant correlations.
Task Achievement (Academic) x Interpersonal Relations - Table 96
Two out of a possible fifteen correlations were significant.
Parent's Satisfaction with Child's Academic Task Achievement was corre-
lated positively with Positive Affect Father-Child Interaction while
Parental Initiation in Contacting School was correlated with Positive
Affect Mother-Child Interaction.
Task Achievement (Academic) x Anxiety - Table 97
There were no significant correlations.
Task Achievement (Nonacademic) x Task Achievement (Academic) - Table 98
There was one significant correlation out of four. Parental Occu-
pational Aspiration was correlated negatively with Parental Implemen-
tation of Homework.
Task Achievement (Nonacademic)x Task Achievement (Nonacademic)-Table 99
There were no significant correlations.
Task Achievement (Nonacademic) x Interpersonal Relations - Table 100
There were no significant correlations.
Task Achievement (Nonacademic) x Anxiety ~ Table 101
There were no significant correlations.
School x Task Achievement (Academic) - Table 102
There were no significant correlations.
School x Task Achievement (Nonacademic) - Table 103
There was one significant correlation out of the six possible.
Parental Conception of the Major Function of School, where Task
Achievement functions received a high score, was correlated positively
with Parental Directedness in Task Achievement (Nonacademic).

School x Interpersonal Relations - Table 104

There were no significant correlations.
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. School x Anxiety - Table 105

There were no significant correlations.
Summar

Five out of a possible eighty correlations were significant, four
of them positive and one of them negative. Nine variables had no sig-
nificant correlations, four of them in the Parent Attitude area and
five in the Parent Treatment of Child area.




MOTHER / FATHER COMPARISONS - MOTHER/FATHER CHI-SQUARE

A
£ S [

Child Relevant Items

R

I. Academic Task Achievement

There were no significant differences between mother and father
frequencies in this area.

II. Occupational and Educational Aspiration

s R P o

There were no significant differences between mother and father
frequencies.
III. Nonacademic Task Achievement

When asked about the child's nonacademic activities, thirty-nine
percent of the fathers were able to name one activity, while only six-
teen percent of the mothers fell in this category.

A significant difference in reporting also occurred as to the type
of activity with the father. Forty-one percent of fathers indicated ;
that they and their child engaged in non-work, non-conversational f
activity or else described their behavior in positive affect terms.

However, only twenty percent of mothers reported that this type of
activity occurred between father and child.

When asked about the child's implementation in doing jobs around
the house, twenty-three percent of mothers and five percent of fathers
reported that they always had to supervise the child. Sixteen percent
of mothers and thirty-seven percent of fathers said they seldom had t

do this. ‘

IV. Authority

When they corrected a child for nob'-.-doing a job the right way, nine
percent of mothers and twenty-nine percent of fathers indicated that
the child simply accepted the correction but twenty-eight percent of
mothers and ten percent of fathers indicated an emot ional reaction
only with no indication of whether the child accepted the parent's

authority or not.

When asked how the child reacted when they criticized him, twenty-
nine percent of fathers said the child reacted positively, apglogized
or discussed it. However, only ten percent of mothers reported that
the child reacted in this way when criticized by the father.

VI. Interpersona 1 Relations

Parents were asked to describe how their child got along with other
children. Whereas twenty-eight percent of mothers indicated that their
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child had very few or no friends, only ten percent of fathers said
this.

VII. Anxiety

Concerning the child's behavior when worried, twenty-three percent
of mothers and forty-nine percent of fathers reported that the child
would talk about the worry to someone. Twenty-four percent of mothers
but only five percent of fathers reported that the child would become
depressed, lose control or express hostile affect.

VIII. Aggression

There were no significant differences in this area.
Parent-Child Relevant Items
I Academié Task Achievement

Sixty-one percent of fathers had not met their child's teacher as
compared to twenty-eight percent of mothers. Sixty-six percent of
mothers had initiated the meeting on a nonformal basis, but only
fifteen percent of fathers had done this.

Differences also occurred when parents were asked why they thought
school was important. Forty-six percent of fathers as compared to
twenty-two percent of mothers stressed personal and social development
while sixty-eight percent of mothers indicated that they saw school as
a preparation for life. Only thirty-seven percent of fathers ment ioned
this as a reason.

II. Authority

There were no signi‘ficant differences.
III. Interpersonal Rélatione

There were no significant differences.

IV. Anxiety

There were no significant differences.

Parent Items

I. Academic Task Achievement

This series of questions dealt with courses or training taken since
leaving school. Approximately sixty percent of mothers and fathers had
not taken any courses. Of those who had taken courses, significantly
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more mothers had not finished them.
II. Occupational Aspe'ct:s

In Mexico only thirteen out of seventy-nine mothers worked as
compared to all forty-one fathers working.

When asked how they came to be in this kind of work, seven percent
of the mothers said they wanted it as compared to thirty-seven. percent
of fathers, a rather large difference. Thirty-eight percent of
mothers gave as their reason family trade or pressure as compared to
thirty-four percent of fathers. Fifty-three percent of the mothers
gave responses which fzll into the combined rare response category as
opposed to twenty-nine percent of fathers.

In response to the question of what their jc¢b was like, ninety-two
percent of mothers gave descriptive responses as compared to eighty
percent of fathers. When asked how they felt about their job, sixty-
nine percent of mothers gave positive affective responses as compared
to sixty-three percent of fathers. Thirty percent of the mothers'
responses fell into the combined rare response category as compared to
twenty-nine percent of fathers. '

When parents were asked what they liked about their job, forty-six
percent of mothers mentioned being with people they liked as compared
to forty-one percent of fathers mentioning this aspect. Forty-six
percent of the mothers' responses fell into the rare response category
as compared to forty-four percent of fathers.

When asked what they disliked about their jobs, forty-six percent
of mothers and forty-one percent of fathers mentioned specific char-
acteristics of the job. Forty-six percent of the mothers' responses
and forty=-four percent of the fathers' responses fell in the combined
rare response category.

When asked if they would choose the same kind of work if they chose
again, thirty percent of mothers and thirty-seven percent of fathers
said that they would not choose that kind of work. Sixty-nine percent
of mothers and sixty-one percent of fathers said they would choose

that kind of work.

When asked what they did when problems arose on the job, forty-six

.percent of mothers and seventy-six percent of fathers said they would

solve the problem by themselves, indicating greater independence on the
part of the fathers.

When asked what was the best way to get along with fellow workers,
twenty-three percent of mothers and thirty-four percent of fathers
said that achieving good social relationships was the preferred method.
Tolerance or trying to understand the others' viewpoint was mentioned
by thirty percent of mothers and forty-four percent of the fathers.
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When asked what was the best way to get along with the boss or
supervisor, fifty-three percent of mothers said that the question was
not applicable as they worked alone, while only twenty-nine percent of
the fathers responded in this manner. Doing one's work well and
properly was mentioned by twenty-three percent of mothers and thirty-
four percent of fathers.

III. Personal Characteristics

When parents were asked how they reacted to criticism, there were a
number of significant differences. Sixty-three percent of fathers but
only nineteen percent of mothers indicated their reaction was one of
rational analysis. Thirty-three percent of mothers and fifteen percent
of fathers would ignore the criticism, while thirty-seven percent of
mothers as compared to ten percent of fathers would get angry.

When the person criticizing was a friend, twenty-eight percent of
mothers and fifty-nine percent of fathers would react rationally,
twenty-eight percent of mothers and twelve percent of fathers would
ignore the criticism and while twenty-seven percent of mothers would
get angry, only five percent of fathers indicated they would do this.

Sixteen percent of mothers and forty-one percent of fathers reported
that they were never criticized by their own children.

Sixty-three percent of mothers were made angry because of the behav-
for of their children, but this angered only fifteen percent of
fathers. However, while thirty-two percent of fathers were made angry
by the annoying behavior of others or work-related problems, only nine
percent of mothers fell in this category.

When they were angry, twenty percent of mothers tried to control

their anger or cope actively. Significantly more fathers (forty-one
percent) reported that they followed this behavior.
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INTRODUCTION

To select the sample of parents to be interviewed the children in
each of the eight sub-groups were divided at the median of the Achieve-
ment scores (Reading and Mathematics). Children where both parents
were not prrsent were eliminated and the sample was then randomly
selected, five from each side of the median. Refusals necessiiated
random replacement from the appropriate half cell, giving a tolal of
eighty mothers.

The head teachers of the schools cconcerned were most cooperative in
giving lists of addresses of the pareuts who had been sampled. Initi-
ally all mothers were contacted by the »~search associate who virited
each address, explained the purpose of the interview and made an
appointment .'»: an interviewer to call. An appointment card was left
with the mother so sbe would have a reminder of when the interviewer
was coming. If the appointment was made more than two week: ahead a
reminder card was sent through the mail a few days before the actual
interview.

At the time of the initial contact the possibility of interviewing
the father also was mentioned to the mother but it was made clear that
.2nh interview would be carried out separately. In between making the
appointment aund the actual interview the mother was asked to approach
her husband. When the interviewer called, he ascertained whether or
not the fati.2r was willing to be interviewe: and if so made a firm
appointueat.

The :rras in which the families were living were generally represen-
tative of the schools in which the testing had been carried out.
There were three main areas--predominantly upper middle class, mixed
mixed lower middle and upper working and working class.

Two mothers refused to be interviewed, both from the upper middle
class grouping, one the mother of a ten~year-old girl, the other of a
fourteen-year=-old girl. Both refused because they could not see that
the study had any direct relevance to their own child and were there-
fore not interested. Forty-eight fathers agreed to be interviewed,
thus leaving thirty-two who were not willing, thirteen from the middle
class and nineteen from the working class groups. The main reason
given was lack of time. Some fathers did indicate that if an insuf-
ficient number of father interviews were obtained they would find the
time to be interviewed. It was not necessary to call on them, however,
as more than forty father interviews were obtained.

Parents who were ’nterviewed gave readily of their time and were
most hospitable on the whole. It was rare for an interviewer to expe-
rience the extremes of being offered a steak for lunch at one intervie.
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MOTHER DESCRIPTIONS - CHI-SQUARE REPORT
Descriptic:. . £ the Sample

Almost three-quarters of the children in the sample (seventy-four
- perce: %) T:iwa’ il Lufn tielr parents. Only two, both fourteen-year-
: old work. ag class chiidren (one boy, one girl) lived with only one !
: parent. Fourteen percent lived with one parent and a relative, while ;
,/ ten percent lived with a parent and a non-relative.

Neithar the age nor the social class of the child made any signifi-
: cant differenc» as to who took the main responsibility for him, both
parents or jusc the mother or the fatner. However, the sex of the
child did make a difference. Responsibility was assumed by both
parents for fifty-five percent of the boys in the sample, but ouniy for
twenty-five percent of the girls. Mothers alone were responsitle for
seventy-five percent of the girls, a significantly higher percentage
than that for the number of mothers mainly responsible for boys =~
(thirty-eight percent).
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Sixty-three percent of the mothers interviewed were born in the
London area, the number being fairly evenly distributed on the three
variables of age, class and sex. No further significant differences
occurred in any other of the birthplace groupings.

A smaller percentage of fathers (fifty percent) were born in London
and, as for the mothers, the numbers were fairly evenly distributed on }
tike three variables. Twenty percent of fathers were born in a differ- 3
ent country but one with a close cultural similarity to England, i
Scotland being a good example. In this category there was a signifi- i
cant socloeconomic status difference, with thirty percent in the work-
ing class and ten percent in the middle class categories.

R e
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Neita:r class nor sex revealed significant differences in the dis-
tributica of ti.» age of mothors, but as might be expected the age of
the child prov - a significant variable. Of the mothers iaterviewed
thirty-eight r.rcent of those with fourteen-year-old chilcien fell in
the age range rorty-five to forty-nine years of age, while signi’ cant-
ly fewer mothers of ten-year-olds (ten percent) were in this category.
Fifty percent of mothers of fourteen-year-olds wc¢:e younger than forty- ,
five, while sixty-five percent of mothers of ten-year-olds were younger. ‘

As far as age of fathers was concerned ten-year-olds had slightly
(but not significantly) younger fathers.

Just under half of the mothers in the sample did not have a paid
occupation. Among those who did work, significantly nore were mothers
of fourteen-year-old than of ten-year-old children an. ~ignificantly
more .were mothers of working class children.
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The significant class results on the question concerning father's
occupation were exactly as had been expected since careful grading of
occupation had been built into the sample selection.

While thirty-eight percent of the fathers of children sampled had
educational qualifications of 'A' level (Matriculation) or above, only
twenty percent of the mothers had studied to this level with signifi-
cantly more upper lower mothers leaving school at age fifteen.

The level of the father's education produced some highly signifi-
cant class differences, forty percent of the upper middle and none of
the upper lower fathers being university graduates, while eighty-three.
percent of the upper lower and thirteen percent of the upper middle
fathers had left school at fifteen.

Almost half of the sample (forty-nine percent) had lived in their
present house for eleven years or more, while a further thirty-three
percent had lived there at least five years. Thus, the sample might
be regarded as a fairly stable one in terms of geographical mobility.
This was especially so in light of the fact that eighty-six percent
had only lived in one or no other place since the child tested had
been born.

Thirty-six percent of the children sampled had never been in a hos-
pital and the remainder had only been in for short periods of time.
So while it had been originally hypothesized that time in a hospital
might have a great effect on the child's development this did not seem
to be so in the case of the sample drawn.

Child Relevant Items

I. Academic Task Achievement

~a. Description of Frequencies

This series of questions in the interview was aimed at 6btaiﬁing a
picture of the child's academic standing and his manner of tackling
academic problems as perceived by the mother.

Fifty-nine percent of mothers reported that their children had a
positive attitude toward school. Only fourteen percent reported that
their ciiildren had negative or strong negative feelings. In terms of
achievement, thirty-three percent saw their child as achieving above
average in relation to his age group, while twenty-eight percent indi-
cated that their child was below average or unsatisfactory. The great-
est number of parents (forty percent) r.ported their child's achieve-
ment as basically average.

Only nineteen percent of the mothers Lnterviewed reported that their
children tried to avoid doing their homework. The remainder did it
either at a regular time or immediately on coming home from school.
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_ Twanty-six percent of the children had to be reminded to do their
homework, but the remainder got down to it without any pushing from
their parents.

Only three percent always put off their homework to do other things.
The great majority seldom or never did this. 1If they made a mistake
in the homework over half the children would start over again, while
twenty-one percent would not.

b. Significant Differences
1. Age

Significantly more mothers of fourieen-year-olds felt that their
child was doing poorly in school (twenty-eight percent) as compared to
eight percent of mothers of ten-yeav-cids.

Although about the same number of ten- and fourteen-year-olds put
off their homework until the last minute or did not do it at all
(eighteen to twenty percent), significantly more ten- than fourteen-
year-olds gave it top priority.

The rew:rse was true when initiative was considered. More fourteen-
year-olds {(sixty-eight percent) began their homework totally on their
own initiative. Forty percent of ten-year-olds followed this pattern.

2, Socioeconomic Status
~ Their were no significant class differences in this area.
3. Sex

"With :zgard to homework, girls seemed more conscientious than boys.
Thirty-five percent of the girls in the sample gave homework a high
priority, doing it immediately upon coming home from school. Only
thirteen percent of the boys followed this pattern. Twenty-five per-
cent of the boys sometimes put off their homework to do other things
but a significantly fewer number of girls (five percent) did this.

c. Summary and Interpretation

The distribution of responses to the question concerning the child's
academic performance would suggest that the parents were giving a
fairly realistic report on their children, with the majority seeing
their child's performance as basically average and fairly equal numbers
giving positive and negative reports. Without this balanced distribu-
tion it would, perhaps, be a little difficult to accept the report on
homework patterns which, on the whole, showed the children in a very
favorable light. The picture was one of over three-quarters of the
children sampled doing their homework at a regular time with little or
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no reminding from their parents. Ten-year-olds needed to be reminded
more than fourteen-year-olds and it seemed that girls were more earnest
than boys about getting it done as soon as possible. Less than twenty
percent even sometimes put off their homework to do other things.

t

II. Occupational and Educational Asptrattén

a. Description of Frequencies

The questions in this area were aimed at obtaining an assessment of
parent's aspirations and expectations for the child.

There was some discrepancy between the parent's educational aspira-
tion for the child and his expectation of the same child's actual per-
formance. Thus while thirty-six percent of mothers would like their
child to continue with college or university education only twenty-four
percent expected that he would do this. And thirty-three percent
expected their child to leave school at fifteen as compared to only
twenty-one percent of parents who would actually like their child to
leave at that age. Just under twenty percent would leave the matter
to the child's preference, letting him do what he preferred to do.

This discrepancy between aspiration and expectation did not occur
to anywhere the same extent in the occupational area. While no
parents either aspired to or expected their children to have jobs in
the two lowest working class categories, sixteen percent aspired to
and thirteen percent expected jobs in the upper middle class categories.

What was interesting about the responses to these two questions was
the high percentage of parents who either replied by answering "Don't
know" or by placing the onus on the child indicating that the occupa-
tion they would like their child to take up was what he wanted or what
would make him happy. Forty-one percent of replies to the aspiration
question came in this area and fifty-eight percent for expectation.

On the negative side the only type of job that parents reported
with a high frequency that they would not like their child to have was
one with a low status (forty-four percent).

When parents were asked what type of work they thought their child
would like to take up, thirty-one percent gave a "Don't know" response.
Thirty-five percent, however, indicated that their child would like a
job in the upper middle class categories.

b. Significant Differences
1. Age

There were no significant age differences on the educational ques-
tions.
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In the occupational azes significantly more parents of ten-year-
olds (seventy percent as compared to forty-five percent) said they did
not know what type of work their child would probably do when he grew

up.

“ignificantly more parents of fourteen-year-olds thought that their
child would like a lower middle class job (twaaty-three percent as
compared to three percent).

—

2. Socioeconomic Status

In the educational area significantly more middle class parents
would like their child to go to university, while significantly more
working class mothers expected their child to leave school at age
fifteen. E

This pattern continued in the occupacional area with significantly
more working class parents (twenty-five perceni) wanting their child
to have a lower middle class occupation as compared to three percent
of the middle class. Significantly more middle class parents thought
that their children would prefer an upper middle class occupation.

3. Sex

There 2re no significant sex differences in the educational area.
In the occupational area significantly more mothers of females would
like their child to have a lower middle class job (twenty-three percent
as compared to five percent).

c. Summary and Interpertation

. Whether it was aspiration or expectation that was being considered
it would seem that a number of parents would be disappointed by the
child's eventual academic attainment. 'An expectation of college or
university education by twenty-four percent compares badly with an
actual admission rate over the whole country of approximately seven
percent., The gap is even greater between an aspiration of college or
university education by thirty-six percent of the mothers interviewed.
Theze were no significant age differences here so the high percentage
canzot be attributed mainly to parents of ten-year-olds who had not
yet fully realized the limits of their child's ability.

At the other end of the scale parents seemed to have a more realis-
tic approach in that, while only twenty-one percent actually wcated
their children to l-ave school at age fifteen, thirty-three percent
expected them to, with significantly more working class mothexs falling
in this category. It would seem that it was the children themselves
rather than the parents who needed encouragement to remain at school
for longer than was required.
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When the figures were broken down by class the trend was the fami-
liar one of more middle class mothers aspiring to a university educa-

tion for their children.

One figure that might cause concern is the percentage of mothers
(twenty percent) who would leave the matter of the level of educational
attainment up to the child. This would suggest, perhaps, a lack of
interest or an amount of permissiveness not necessarily in the child's
best interest. This could be a way of shelving responsibility for
decision. As parental interest has been shown to be one of the main
factors in achievement, such a response would seem to indicate a lack

of interest that could prove a handicap to the child.

This type of response was more common to the occupational questions
and could be a cause for real concern. Over half the responses to the
question concerning the occupation that parents expected their child to
take up fell in the "Don't know" category. Even taking into account
the fact that a significantly greater number of these came from par-
ents of ten-year-olds who might legitimately be expected to be a little
vague about their child's future, the figure was still too large.

If we accept the argument put forward by Daws that "occupational
choice is the outcome of a developmental process that has extended
over many years," it would seem essential for parents to have a posi-
tive approach even at age ten, at least in terms of the ultimate level

if not in terms of a specific job.
III. Nonacademic Activities
a. Description of Frequencies

Eighty percent of the mothers were able to list at least one activi-
ty in which their child engaged and indeed fifty-four percent indicated
that their child had four or more activities in which he was interes-

ted.

When the question was the more specific one of joint activities of
child and parent all mothers were able to give some response, and by
far the highest percentage (forty-six percent) indicated nonverbal,
non-work activity. However, nineteen percent indicated that the only
type of interaction was of a negative nature, for example, they fought

or did not like each other very much.

Activities with the father followed a similar pattern, the highest
percentage (forty-one percent) being again for a nonverbal, non-work
activity. Slightly more children (twenty-four percent) were reported
as having a negative relationship with their fathers than with their

mothers.

When it came to activities with the family, holidays were mentioned
most frequently (thirty-eight percent), followed by outings of various
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types (twenty-eight percent). Only one mother indicated that her
child did nothing with the family. Eight percent indicated that the
family went to church together and only eighteen percent mentioned
that they watched television together.

Quite a large number of children (thirty-eight percent) did not
belong to any clubs or groups. Forty-three percent were members of an
organized group such as the scouts or a church youth group, while six
percent belonged to sports clubs.

However, this did not mean that children were not interested in
nonacademic activities of a non-organized nature. Parents indicated
that twenty-six percent of the children regarded sports as a hobby,
while twenty percent were interested in music or art. However, there
were still twenty-three percent whose parents indicated the child had
no hobby.

A f. 7t of the sample interviewed did not have any set jobs or
chores around the house; as many boys as girls fell in this category.
The most common job mentioned was that of dishwashing (twenty percent),
followed by bedmaking (fourteen percent). More boys than girls washed
the family car (eighteen percent compared to three percent) and,' as
might be expected, more girls (twenty percent) than boys (eight per-
cent) helped clean the house.

As far as reasons for having a job around the house were concerned,
the most common one was that of helping the parents (twenty-nine per-
cent), with the aim of teaching responsibility coming next (fifteen
percent).

Over half of the children never or seldom had to be reminded to do
their chores but thirteen percent always had to be reminded. Most
children did their chores without asking for assistance from anyone
else, though twenty-one percent did sometimes try to get their siblings
to do their jobs for them. Most parents thought these jobs were car-
ried out pretty well. Only nine percent indicated that their child
per formed poorly.

Finally, forty-eight percent of children seldom or never did any-
thing around the house without being asked, more boys than girls
falling in this category.

b. Significant Differences
1. Age

There were no significant age differences in the number or type of
activities the child pursued with either father or mother. It did
prove to be a significant variable in family activities, however, with
more parents of fourteen-year-olds reporting holidiys. as a family
activity, while significantly more parents of ten-year-olds mentioned
family outings.
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While equal numbers of ten- and fourteen-year-olds belonged to clubs
such as scouts or church youth groups, significantly more parents of
ten-year-olds reported that their child belonged to artistic or intel-

lectual type clubs or groups.

Children who did jobs around the house were not significantly dif-
ferent in their distribution by age, though more ten- than fourteen-
year-olds did have jobs but the reasons for them having the jobs did
differ. Significantly more parents of fourteen-year-olds (forty per-
cent) gave as a reason "helping parents" while significantly more
parents of ten-year-olds (twenty-eight percent as against three percent
for fourteen-year-olds) indicated that they gave the child a job in
order to teach him responsibility.

That this aim was not always fulfilled became clear with responses
to the following question where twenty-five percent of parents of ten-
year-old children indicated that they always had to remind the child
to do his chores. No parents of fourteen-year-olds reported having to
do this. As might be expected, a significant difference also occurred
at the other end of the scale, with thirty-three percent of parents of
fourteen-year-olds never having to remind their children as compared
to ten percent of parents of ten-year-olds.

However, when they did perform their tasks both age groups seemed
to carry them out efficiently without asking for assistance from

anyone.
2. Socioeconomic Status

The question concerning activities with the mother produced two sig-
nificant class differences. Significantly more upper class children
(sixty percent compared to thirty-three percent) took part with their
mother in nonverbal, non-work activities such as playing cards, going
to the cinema and so on, while significantly more working class chil-
dren (forty percent compared to thirteen percent) worked with their
mother on some constructive activity such as washing up or cleaning
the house.

Class seemed to play no part in whether the child had a negative
relationship with the mother, there being an almost equal number in
each category. This negative aspect was maintained in the relation-
ship with the father, where more working than middle class mothers
reported it happening, but not to a significant degree.

There was a significant difference between the working and middle
class with respect to the number of children who did work around the
house with their father (twenty-eight percent of the working as com-
pared to five percent of the middle class).
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There were no significant class differences to the questions con-
cerning either activities with the family or membership in clubs or
groups. However, a significantly greater number of working class
children (thirty-five percent) did not have any reported hobby.

Equal numbers in both classes had jobs around the house with sig-
nificantly more middle class children (twenty-three percent) making
their own beds.

When evaluating their performance in this area, significantly more
working class parents were prepared to give a good rating. Signifi-
cantly more middle class parents indicated that performance was only
satisfactory.

Significantly more upper lower children seldom had to be supervised
in their household tasks.

3. Sex

Significantly more mothers of boys (thirty percent) reported a
negative relationship or lack of interaction with their child as com-
pared with eight percent of the mothers of girls.

For those who did interact with their mothers there was, as might
be expected, a significant sex difference in the frequency of construc-
tive activity such as cleaning the house or washing up. Forty percent
of mothers of girls reported this as compared to thirteen percent of
mothers of boys.

The lack of relationship also occurred with the father but in this
case the posititions were reversed, more girls (thirty-three percent)
than boys (fifteen percent) falling in this category.

The sex of the child seemed to make little difference as to the
type of activities pursued with the family or to participation in
clubs or groups. There was, however, a significant difference on the
hobbies question, with more girls (thirty-three percent) than'boys
(elght percent) studying music or art.

Rather surprisingly there were no significant differences on any of
the questions that related to jobs around the house. It seemed that
boys and girls did more or less the same sort of chores and performed
them with equal efficiency, for much the same reasons,

c. Summary and Interpretation

On the whole; the picture presented by the responses to this series
of questions was one of a fairly stable family relationship with chil-
dren participating in family activities and also interacting with both
parents with little or no change in frequency from age ten to age four-
teen. If there is to be a break with family activities it would seem
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that it occurs after this age.

A minority of children did not get along with their parents and it
was interesting to see that the majority of those who did not get
along with their mothers were boys, while the majority of those who
did not get along with their fathers were girls.

A surprisingly low percentage mentioned television viewing as a
family activity. It may be that this particular activity has become
so much a part of the pattern of day to day living that it is no
longer seen as having any significance as a family activity. It has
in fact taken on the same status as that of such an activity as eating
together which is such an integral part of family life that it is not
really perceived as an activity at all.

One disturbing feature was the lack of any outside interest or
hobby by almost a quarter of the sample, with significantly more work-
ing class children falling in this category. If, as has been suggested
by Jensen, the school will have to assume, for culturally disadvantaged
children, more responsibility for child rearing, this would seem to be
one of the areas where a start could be made by providing the child
with an interest and activity outside. of school hours.

One interesting point to come out of the questions concefntng jobs
around the house was the amount of sexual equality. For this sample
at least, more or less equal numbers of boys and girls did the same
jobs around the house with the exceptions of washing the car and house
cleaning where traditional roles appear to have been maintained
although the differences were not statistically significant.

The reason for having jobs seemed to change with age, parents
starting out at ten with the idea of inculcating a seunse of responsi-
bility. At age fourteen this seemed to have been replaced by the aim
of helping parents.

While children carried out their chores with a fair degree of
efficiency it would seem that the idea of helping parents had not been
as thoroughly assimilated as it might have been in that fifty-eight
percent never helped around the house spontaneously, males asserting
their independence rather more than females.

IV. Authority
a. Description of Frequénctes

Twenty-five percent of the mothers found it difficult to give a
firm response about their child's reaction to their authority. They
indicated that it would all depend on the situation, or the mood the

child was in at the time. However, thirty-one percent indicated that
their child would act positively if corrected, and a further nine
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b Si.gnificant Differences

percent that the child would react neutrally in such a situation by
obeying without any indication of either negative or positive feeling.
The percentage of negative reactions was much smaller than the posi-
tive ones (eighteen percent). This included refusal by the child to
do as he was told.

Mothers indicated that there were various reactions by the child in

a disciplinary situation. This was what might be expected. What p
seemed of interest here was the number of mothers who indicated that <
they never disciplined or punished their children (twenty-five percent).
The number of fathers who never disciplined or punished was even

higher (thirty-six percent). Of the children who were disciplined and ;
gave some reaction in this situation, twenty-eight percent reacted ;
positively while nineteen percent either sulked or withdrew to their |
room, when their mother was the authority figure. Fifteen percent ;
cried and ten percent expressed hostility, either of a verbal or a ]
nonverbal nature. f

Almost the same percentage (twenty-five percent) reacted positively
vhen the authority figure was the father, but only eight percent sulked
or withdrew, while nineteen percent cried and five percent were hostile

No mother reported not criticizing her child, but they did 1nd1cate
that eleven percent of the fathers did not critize at all.

The most common response to mother's criticism was for the child. to
argue or talk back (twenty-five percent) but with the father the most
common response was for the child to become hurt and, in some cases, to
cry (twenty-five percent for the combined response). Almost equal per-
centages gave a positive response to criticism (twenty percent for the
mother, nineteen percent for the father). Although it was not the
-most common response to the father's criticism, sixteen percent of the .v
children did argue or talk back, while twenty percent became hurt or ?
cried when criticized by their mother.

1. Age

Significantly more ten- than fourteen-year-olds were reported as
acting positively when corrected by their mothers (forty-three percent
as compared to twenty percent).

As might be expected, significantly more ten- than fourteen-year-
olds reacted to discipline by their mother by crying. Only one four-
teen-year-old was reported as doing this. Age played no significant
part in how children reacted to discipline by their father, and there
were no significant age differences in how children reacted to criti-
cism from either parent.
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2. Sociceconomic Status

There vere no signi £ icant class differences on the authority ques-
tions.

3., Sex

The only significant sex dif ference was for the numbers of children
not disciplined by the father (twenty-three percent of boys and fifty
percent of girls).

¢. Summary and Interpertation

One of the questions which might perhaps have been asked in this
section wvas the reason why either or both parents did not discipline
their child. Thirty-six percent of fathers came in this category.
Twenty were the fathers of girls and nine the fathers of boys (a sig-
nif icant dif ference).

The father 's traditional role has been one of discipline but, in
this sample at least, it seems to be a role that is increasingly being
abandoned. There vas no significant class difference, middle and
working class fathers alike aot utilizing their authority. Perhaps
more disturbing was the fact that a quarter of the mothers interviewed
never disciplined their children either. 1Inevitably this leaves one
vondering {f there are some households where there is no authority

figure at all.

In the case of criticism, however, the figures are much lower. All
mothers criticized theix children at some time, while only eleven per-
cent of fathers did not criticize at all. Perhaps because of the
familiarity of the mother figure the most common reaction to her criti-
cism was for the child to argue or talk back.

With the father, however, children most commonly felt hurt, However,
these were not exclusive responses, Children did argue with their
father or feel hurt wvhen thelr mother criticized them.

V. Inierpersonal Relat ions
a, Description of Frequencies

In the area of Interpersonal Relations, criticism by friends or sib-
lings produced very marked reactions, eighty-one percent of the chil-
dren either arguing, being hurt or (much more frequently) shouting,.-

quarreling or even fighting physically, Only five percent reacted
pos it ively. '

In spite of this type of reaction, only nine percent of parents
indicated that their child got along poorly with other children., Over
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half of the sample thought their children got along very well, or
excellently, with others.

When asked about peer influence foxty-three percent of mothers indi-
cated that they did not think their children's friends influenced them
in any way. Of those who did see an influence, almost equal numbers
(nine percent) saw it as good or bad while thirty-four percent indica-

ted some specific influence, such as '""hair styles," "what they play,"
and so on. :

That these children were sensitive to their friends' actions was
c lear from the responses given in the situation where their feelings
had been hurt. Sixty-nine percent either showed depressive negative
affect or withdrew from the situation. Unlike the criticism situation

only eleven percent of the children expressed their reaction in.a
hostile aggressive way,

Only one mother reported that her child was able to cope with the
situation by reacting in a positive manner toward the other person,

while nine percent reported a stoical attitude on the part of their
child,

b. Significant Differenceé
1. Age |

There were no significant age differences.
2. Socioeconomic Status

There were no significant class differences.
3. Sex

There were no significant sex differences.

c. Summairy and Interpretation

The replies to the questions asked in this section seemed to indi-
cate that aggressive behavior was a4 normal response in interpersonal
re lationships. Over fifty percent of parents thought their children
got along well or even excellently with others but also indicated that

their child reacted aggressively when criticized by his peers.

While it might have been expected that parents of fourteen-year-olds
would have noted more peer influence on their children's behavior there
was, in fact, no significant age difference.
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VI. Anxiety
a. Description of Frequencies

Twenty-six percent of the sample reacted to worry either by with-
drawing to their room or by some other physical or physiological
behavior which did not solve the problem, such as biting their nails.
Twenty-five percent talked their problem over with someone else but a
further nineteen percent became very depressed. Only four percent
tried to cope with the worry by goal-directed thinking.

Nine percent of mothers did not know what their child did when he
was worried and a further five percent indicated that, as far as they
knew, their children did not worry at all.

0f those who did worry, academic problems were the greatest cause
for concern for forty-four percent, their own faults and behavior the
next highest (eighteen percent) with an almost equal number concerned
with adolescent problems such as their appearance (sixteen percent).
Five percent worried about family problems.

When their children were worried, twenty-four percent of parents
reported that they did not turn to others for help. Of those who did,
thirty-six percent turned to both parents or their father alone, while
twenty-eight percent turned to their mother alone, the remainder
turning to siblings or someone outside the family.

b. Significant Differences
1. Age

There were no significant age differences.
2. Socioeconomic Status

The only significant class difference was related to the number of
working class children who turned to their mother only for help when
worried (forty percent as compared with eighteen percent of middle
class children).

3. Sex

With regard to type of worry, significantly more girls (twenty-
eight percent) worried about adolescent problems (five percent of boys),
while significantly more boys worried about their own behavior (twenty-
eight percent as compared to eight percent of girls).

c. Summary and Interpretation

This seems to be an area of particular difficulty for children
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regardless of age, sex or social class. A very small percentage tried
to cope actively with the worry. More turned to other people, inclu-
ding their parents, for help and it seems that this is an area in
which parents could actively help their children by indicating effi-
cient ways of coping with worry. This of course assumes that parents
are already familiar with effective coping techniques, which is not
always the case,

In some cases, in fact, it would seem that parents can help only by
showing ways of dealing with the worry rather than with the problem
that is causing it. For instance, forty-four percent of the children
were worried about academic problems. It might be difficult for par-
ents to tackle the actual subject matter involved but they might be
able to indicate ways in which the child could solve his particular.
difficulty, for instance by reference to books, asking the teacher or
some other means.

VII. Aggression
a. Description of Frequencies

By far the greatest number of children (sixty-one percent) were
made angry by petty everyday annoyances inflicted upon them by others
--someone picking on them, calling them names and so on. The cause
next most frequently mentioned was parents and authority figures in
general (fifteen percent) followed by mistreatment of other people by
someone (thirteen perceant). Only two mothers reported that their chil-
dren never got angry.

Overwhelmingly the response to the situation provoking the anger
was one of hostility. Thirty-eight percent expressed verbal hostility
and a further twenty-four percent were physically aggressive. Only
four percent tried to cope actively with the anger. Ten percent with-
drew and nine percent expressed hostile affect only.

While fourteen percent did not usually get angry with their mother,
thirty percent did not get angry with their father. Behavior also dif-
fered according to which parent the child was angry with. If it was
the mother, hostility was the primary response. Thirty percent were
verbally aggressive, while sixteen percent were openly rebellious,
throwing a temper tantrum and so on, Of the remaining children,
twenty-five percent withdrew from the situation, going to their own
room. Only six percent tried to control their anger or resolve the
misunderstanding.

With the father, however, only nineteen percent were verbally hos-
tile while fourteen percent rebelled. Twenty-six percent of the chil-
dren withdrew from the situation. Only two children tried to cope
with the situation.
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When the situation was reversed and a friend was angry with the
child, many parents admitted that they did not know what their child
did (thirty percent). Of those who did have some knowledge of beha-
vior, twenty-three percent mentioned hostile behavior, either verbal
or physical, while twenty=-one percent indicated withdrawal and/or
finding other friends to play with. Only five percent tried to resolve
the difficulty by finding out why their friend was angry. Nine percent
simply became depressed and nine percent did nothing.

b. Significant Differences

1. Age

.Only one significant age difference occurred in this area.
fourteen- than. ten-year-olds withdrew to their room when angry with

their mother (thirty-five compared to e ight perceant).

More

2, Socioeconomic Status

When angry with their mother, significantly more working class
children (twenty-three percent) than middle class children (five per-

cent) withdrew their affection.

Significantly more working class children were never angry with
their father (forty-five percent comparad to thirteen percent for
middle class children). Of those who dic« get angry with their father
thirty-eight percent of middle class children withdrew to their room
while only eight percent of working class children did this.

3. Sex

There were no significant sex differences. .

c. Summary and Interpretation

As with anxiety, this seemed to be an area in which parents should
be able to show their children a more effective coping response than
the ones they were using. This was particularly so in the case of the
mother where forty-six percent of the children reacted aggressively in
some manner. It would be interesting to discover why more children
never got angry with their father; because ne is a very powerful
authority figure or, perhaps, because he is seldom in the home.

More evidence would seem necessary on the value and effectiveness
of the aggressive response. Does it, in fact, solve the problem and
therefore become, for the child at least, good coping?

Just how much this type of response is merely a copying of parental
behavior seems to be of importance here. As will be seen when the
parent 's responses to anger are discussed, a large number of these were
also aggressive, either verbally or physically hostile.
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Parent-Child Relevant Items

I. Academic Task Achievement
a. Description of Frequencies

On the whole parents were satisfied with their children's perfor-
mance in school.

While only five percent of parents had never met their child's
teacher, for seventy-nine percent it was only on a formal routine
occasion such as on an Open Evening.

Most parents tried to encourage their child in his schoolwork in
some way. Twenty-six percent helped with homework only, while twenty-
one percent went further and either provided encyclopedias for their
children or took them on museum visits and other trips of academic
value. A further thirty-four percent discussed their children's
schoolwork with them, encouraging them or talking about its importance
for the future.

However, when it came to helping with homework forty-six percent of
parents did nothing either because they considered their help was not
necessary or because the child received a detention at school if he
did not do his homework. Only ten percent gave active help or used
rewards or punishment as a means of assistance, By far the most common
behavior was a verbal reminder ranging from just asking the child to
frequent scolding and reminding (thirty-five percent).

Most parents felt that school was very important, mainly for the
social development of the child and for socioeconomic reasons. However
a quarter of the mothers saw it as important for the personal develop-
ment of the child.

But, when directly asked what the school's job or responsibility
was, sixty-one percent of the mothers indicated that its primary
purpose was education.

b. Significant Differences
1. Age

Significantly more mothers of ten- than fourteen-year-olds had met
their child's teacher on routine formal occasions.

2. Socioeconomic Status

There were no significant class differences.
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3. Sex

There were no significant sex differences.

c. Summary and Interpretation

It would seem that the mothers interviewed were almost uniformly
interested in the child's progress at school. This attitude was
apparent in both class divisions and for both sex and age groupings.
1f, as many studies have indicated, parental interest and encouragement
play a large part in the child's achievement, this is a most hearten-

ing sign.

Not so encouraging, perhaps, is the high percentage (forty-six per-
cent) who did nothing regarding homework, although consideration of
the homework patterns reported partially helps to explain this in that
a large number of children seemed to settle down to it on their own

initiative.

Only ten percent gave active help, a figure that must be considered
in the light of the new teaching methods that are being used (particu-
larly the introduction of the new mathematics) which leaves many par-
ents bewildered. Perhaps what is needed are more classes to acquaint
parents with what their children are really learning at school.

There is little evidence of the close parent-teacher relationship
so greatly emphasized by the Plowden report (1967). Admittedly ninety-
five percent of the mothers had met the child's teacher but for over
three-quarters of them it was a routine occasion with five or perhaps
ten minutes to discuss problems.

This is, of course, not always the fault of the parent. As Choen
has shown, the idea of a more diffuse role for the teacher with closer
contact between home and school has received little support from head
teachers, while in Goodacre's study it was found that contacts with
parents seldom extended beyond meetings on school premises. Few
schools had established parent-teacher organizations and few teachers
ever visited pupils' homes. It would seem then that the sample inter-
viewed in this study was not untypical of the country in this respect.

While some investigators have reported class differences among -
parents regarding their view of the responsibility of the school, no
significant differences occurred in the present investigation. Well
over half the sample still believed the school's job was to educate
the child, though unfortunately definitions of "educate' were not
obtained. That the conception of "educate' may vary widely was sug-
gested by answers to another question asking why parents felt school
was important. A quarter of the parents indicated school was important
for the personal development of the child and a majority ment ioned
social development and socioeconomic reasons. These replies would seem
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to indicate that "educate' means much more than straight academic
achievement.

II. Authority
a. Description of Frequencies

When they want their child to do something, over three-quarters of
the parents (seventy-eight percent) initially made the request in a
mild polite way and forty-eight percent found that nothing was required
beyond this, the children then doing as requested. For those for whom
some follow-up was necessary, equal numbers (twenty percent) needed
either to be reminded or to be continually scolded to get the task done.

If they found their child was doing a job incorrectly most parents
(eighty-three percent) indicated that they would demonstrate or explain
the correct way and then leave their child to do it himself. A minori-

ty would either scold the child (five percent) or make him work it out
for himself.

When asked how they disciplined or punished their children, mothers
gave a wide variety of responses., Twenty-one percent indicated they
made use of deprivation of privilege, while thirteen percent used
deprivation of movement, confining the child to his room or to the
house, Thirteen percent used mild verbal reproof while nineteen per-
cent used strong verbal behavior or threats. Only four percent tried

discussion or praise as a means of discipline. Twenty-four percent
indicated they never punished their child at all.

The number of fathers who did not punish their child was even
larger (thirty-one percent). Of those who did discipline their chil-
dren, sixteen percent used mild verbal and eighteen percent strong
verbal reproof.  Thirteen percent used deprivation of privilege while
nine percent made use of deprivation of movement. Only five percent
tried discussion or praise as a means of discipline.

b. Significant Differences

1. Age

There was a significant age difference as to the number of mothers
who used deprivation of movement as a means of discipline, with more
mothers of ten-year-olds employing this method.

2. Socioeconomic Status

Significant class differences occurred as to the type of follow-up
used by parents after initially requesting their child to carry out a
task. Significantly more (thirty percent) middle class parents

scolded their children as compared with ten percent of working class
parents,
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There was also a significant class difference as to the number of
children who needed a reminder. While sixty-eight percent of working
class parents indicated that their children needed no reminder, only
twenty-eight percent of middle class parents reported this,

3. Sex

Significantly more fathers of females never disciplined or punished
their child.

c. Summary and Interpretation

Just as the answers to the questions on homework, replies to these
questions presented almost too good a picture. The calm parent polite-
ly requests and the child politely conforms.

III. Interpersonal Relations
a, Description of Frequencies

In this area parents could be divided into two categories. Whether
they did nothing to help their children get along with their peers
(thirty-six percent) or they encouraged social activity by having the
friends to the house or taking them on outings.

b. Significant Differences

There were no significant age, class or sex differences.
c. Summary and Interpretation

There seems little to say about this question except to suggest
that the thirty-six percent of parents who did nothing to help the
child might have made more effort. Parental encouragement is surely
important in all aspects of coping behavior and this may be an area
that a child finds particularly difficult.

IV. Anxiety
a. Description of Frequencies

When their child was worried the majority of mothers (fifty-three
percent) tried to bring about tension reduction either by giving the
child support or reassurance or by suggesting some way in which he
might forget the worry, for example by keeping busy.

Only eleven percent counseled direct action toward the source, with

almost as many (eight percent) telling the child to accept the inevita-
bility of the situatiom.
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b. Significant Differences
There were no significant age, class or sex differences.
c. Summary and Interpretation
This has already been discussed in the child's section on Anxiety. !
Parent Items
I. Academic Task Achievement

a. Description of Frequencies

Over half the mothers interviewed (fifty-eight percent) had not
taken any courses or training since they left school.

Twenty-three percent of mothers had taken courses because it was
necessary for their occupation, a nurse's training for instance.  Only
four percent had taken courses with the idea of self~improvement in
mind. Nine percent had taken them for the sake of interest or as a

distraction (to get out of the house). Six percent had taken them with
the idea of helping the family.

e bt s Sy

e e 27—

Most women had taken the courses almost immediately upon leaving

school and in most cases had completed them and felt they had gained
from them.

g

c. Summary and Interpretation

A summary is not necessary as the few results are self-explanatory.

II. Occupational Aspects

a. Description of Frequencies

Of the mothers interviewed, just over half had a job of some kind . ‘
(fifty-four percent). Of those who did work, seventy-four percent
felt positively about the job while the remainder were neutral. No
one expressed negative feelings. This absence of negative feeling %
also appeared when the mothers were asked what they disliked about i
; their job, with fifty-four percent indicating that there was nothing 1
‘ they disliked. Seven percent found their job boring while fourteen i
percent disliked the poor conditions. The remainder (twenty-three it

percent) indicated that it was a special characteristic of the job 4
that made them dislike it.

A special characteristic was also the reason given by a number of
mothers for liking a particular job (fifty~four percent). In spite of
this, fifty-eight percent of those working would not choose the same
sort of work if they had to make the decision again. B
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When faced with problems in the job situation, two types of coping
seemed equally popular, either to solve the problem completely alone
(thirty-three percent) or to seek help either from a co-worker or a.

supervisor.

There also seemed to be two main ways of getting along with fellow
workers. The first, favored by forty-seven percent, was to achieve a
good social relationship by being friendly. The second approach, used
by thirty-five percent of the working mothers, was one of tolerance,
trying to understand the other person's point of view.

Sixty-four percent of mothers indicated that the best way to get
along with the boss was to do the work well and to do as they were
told. A smaller percentage (twenty-five percent) thought that the key
to good relations was to show respect for the boss.

b, Significant Differences

]
1. Age

There were no significant age differences.
2. Socioeconomic Status

There was a significant class difference in the number of mothers
who did not work, there being more middle than working class mothers

in this category.

Among those who did work significantly more working class mothers
would not choose the same job if they had to make the decision again.

c. Summary and Interpretation

On the whole, the attitude toward work among mothers seemed positive
and seemed to indicate that they would encourage their children in a
like attitude. However, while they indicated what appropriate coping
behavior was in various situations there was, of course, no evidence
that they always carried it out.

III. Personal Characteristics
a, Description of Frequencies

When mothers were asked how they reacted to criticism, responses
varied according to the people who criticized them. To criticism in
the abstract thirty-eight percent indicated they would analyze it in a
rational way. However, when the person criticizing was the husband
this figure dropped to twenty-five percent, the same percentage for
friends, and eleven percent if the person criticizing was her own child.
Other types of responses varied accordingly.
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Twenty-four percent thought they would dislike criticism and take it
poorly but when specific people were mentioned the percentage was
smaller, fifteen percent for husbands, sixteen percent for friends and
fifteen percent for children.

Fifteen percent thought they would get mad or argue if criticized
but only in a specific situation. Twenty-one percent would argue with
their husband, but only eight percent would get angry with their
friend, Fifteen percent would get angry with their children.

The response given least frequently was that of ignoring the criti-
cism altogether. Eleven percent indicated they would ignore criticism
from their children tut only four percent would ignore it from a
friend and eight percent from their husband.

However, twenty-nine percent indicated that their friends never
criticized them, nine percent that their husbands never did and
eighteen percent never received criticism from their children.

When asked what things made them angry, mothers tended to give
responses that fell into three main categories. The largest (thirty
percent) consisted of the annoying behavior of other people, for exam-

ple "someone does something idiotic," "people are hypocritical and
. peop p
snobbish," '

The next largest (twenty-five percent) were responses where the
source of anger was the child, And the third (twenty-one percent)
were responses mentioning mistreatment of other people by someone,.
for example "I see someone mistreated."

Five percent of the mothers said they never got angry. Proving by
the interviewer failed to produce any further response.

When asked how they reacted when they were angry, sixty=-two percent
of mothers said they would be verbally or even physically aggressive,

The next most favored response, but only by fourteen percent of the

mothers, was to try to control or overcome their anger or at least

not to show it openly. Nine percent indicated they would sulk or
become grouchy.

b. Significant Differences

1. Age

There were no significant age correlations,
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2. Socioeconomic Status

There was only one significant difference involving responses to
the question concerning what things made mothers angry. Significantly
more middle class parents indicated that mistreatment of other people
made them angry.

3. Sex
There were no significant sex differences.
c. Summary and Interpretation

The responses to these questions indicated that while mothers seem
to take criticism much better from a friend than do their children,
their response in an anger situation is still basically aggressive.
This may well serve to explain the predominance of aggressive respon-
ses in the children of these mothers. Learning by imitation they
choose the response most frequently observed by them.

. . ‘




MOTHER DESCRIPTION - SCALE SCORE INTER-CORRELATIONS

Child Behavior

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 1

Six out of a possible thirty-six correlations were significant, all
of them positive. Coping Effectiveness in Task Achievement (Academic)
was correlated with Activity Level in Task Achievement (Nonacademic),
defined as number of hobbies, and with Coping Effectiveness in Task
Achievement (Nonacademic). Initiation in Academic Task Achievement
was correlated with Activity Level, defined as number of hobbies.
Engagement in Task Achievement (Academic) was correlated with Initia-
tion in Task Achievement and Coping Effectiveness in the Nonacademic
area, while Persistence in Academic Task Achievement was correlated
with Coping Effectiveness in Nonacademic Task Achievement.

Task Achievement (Academic) x Authority - Table 2

One correlation out of the thirty possible was significant.
Engagement in Task Achievement (Academic) was correlated positively
with Coping Effectiveness when the Authority figure was the mother.

Task Achievemen: (Academic) x Interpersonal Relations = Table 3

Only one out of the eighteen possible correlations was significant,
Attitude Toward Task Achievement was correlated positively with Coping
Effectiveness in Interpersonal Relations, defined as getting along
well with other children.

Task Achievement (Academic) x Anxiety - Table 4

Four out of a possible twelve correlations were significant, ome
positive and three negative. Initiation in Academic Task Achievement
was correlated negatively with Implementation in Anxiety. Attitude
Toward Academic Task Achievement was correlated negatively with Imple-
mentation in the Anxiety area, while Persistence in Academic Task
Achievement was correlated positively with Coping Effectiveness and
negatively with Implementation in the Anxiety area.

Task Achievement (Academic) x Aggression - Table 5

None of the twenty-four possible correlations in this area were
significant, N

Task Achievement (Nonacademic) x Authority - Table 6

One out of the thirty possible correlations was significant.
Initiation in Academic Task Achievement was correlated positively with
Coping Effectiveness when the problem was that of dealing with criti-

cism by the mother.
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Task Achievement (Nonacademic) x Interpersonal Relations - Table 7

None of the possible eighteen correlations were significant.
Task Achievement (Nonacademic) x Anxiety - Table 8

One correlation out of a possible twelve was significant. Activity
Level, defined as number of organized groups belonged to, was correla-
ted positively with Coping Effectiveness in the Anxiety area.

Task Achievement (Nonacademic) x Aggression - Table 9

Eight out of the twenty-four correlations were significant, seven
positive and one negative. Activity Level, defined as number of
hobbies, was correlated positively with Coping Effectiveness with
Aggression in general. Initiation in Task Achievement (Nonacademic)
was correlated positively with Coping Effectiveness when angry with
the mother and the father. Implementation in Task Achievement (Nonaca-
demic) was correlated positively with Coping Effectiveness with Aggres-
sion in general and when angry with the father and the mother. Coping
Effectiveness in Task Achievement (Nonacademic) was correlated posi-
tively with Coping Effectiveness when angry with the mother, while
Initiation in Task Achievement (Nonacademic) was correlated negatively
with Coping Effectiveness when angry with the father.

Authority x Interpersonal Relations - Table 10

Five correlations out of a possible fifteen were significant, four
of them positive and one negative. Coping Effectiveness when punished
by the mother was correlated positively with ability to cope when. the
child's feelings were hurt by another child but negatively with Coping
Effectiveness when criticized by other children. Coping Effectiveness
when punished by the father was correlated positively both with Coping
Effectiveness when feelings were hurt by other children and when criti-
cized by other children. Coping. Effectiveness when criticized by the
mother was correlated positively with Coping Effectiveness when feel-
ings were hurt by another child,

Authority x Anxiety - Table 11

There was one significant correlation out of ten. Coping Effective-
ness when punished by the father was correlated positively with Imple-
mentation in an Anxiety situation.
Authority x Aggression - Table 12

Six correlations out of a possible twenty were significant, four of
them positive and two of them negative. Coping Effectiveness when

punished by the mother was correlated positively with Coping Effective-
ness when angry with both mother and father. Coping Effectiveness when
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punished by the father was correlated positively with Coping Effective-
ness when angry with the mother, while Coping Effectiveness when criti-
cized by the mother was correlated positively with Coping Effectiveness
when angry with friends. Coping Effectiveness when criticized by the
father, however, was correlated negatively with Coping Effectiveness
when angry with the mother and the father.

Interpersonal Relations x Anxiety - Table 13
There were no significant correlations.
Interpersonal Relations x Aggression - Table 14
There were no significant correlations.
Anxiety x Aggression - Table 15
There was one significant correlation out of eight. Implementation

in the Anxiety area was correlated positively with Coping Effective-
ness when angry with friends.

Summar

In all, there were two hundred seventy~-five correlations in this
area. Of these, thirty-five were significant, seven of them negative
and twenty-eight positive,

Coping Effectiveness when angry with the mother had the greatest
number of correlations with other variables, six in all. It was corre-
lated positively with Initiation, Implementation and Coping Effective~
ness in the Nonacademic Task Achievement area, with Coping Effective-
ness when punished by both father and mother and negatively with Coping
Effectiveness when criticized by the father.

Three variables had five significant correlations with other vari- i
ables. These were Coping Effectiveness when punished by the mother
(four positive, one negative); Implementation in the Anxiety area (two !
positive, three negative) and Coping Effect iveness when angry with the
father (three positive, two negative),

Only one variable had no significant correlations with other vari-
ables. This was Coping Effectiveness in the Authority area when told
to do something by the mother.

Interpretive Comments

Throughout the discussion of these correlations it should be remem~ 4
bered that all scores are based on the mother's report of her own and
the child's behavior. The validity of this report will be the subject 3
of another volume in which the child behavior reported in the interview
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and the child behavior assessed by tests and peer reports will be com-
pared. However, for the purposes of this discussion it must be assumed
that the mother's report has a reasonable validity. The interview
questions were divided into four main areas--Child Behavior, Parent
Behavior, Parent Treatment of Child and Parent Attitude. Correlations
were computed within and across these areas to ascertain what, if any,
relations existed between them.

The first area was child behavior., Within this, correlations were
carried out of assessments of behavior in the six areas of Task
Achievement, both Academic and Nonacademic, Interpersonal Relations,
Authority, Aggression and Anxiety. It is interesting that of the fif-
teen different combinations resulting, ten produced one or no signifi-
cant correlations. This would seem to indicate that good or bad beha-
vior in one area is not necessarily related to the same type of beha-
vior in another area.

Coping Effectiveness when angry with the mother had the greatest
number of correlations with other variables, six in all. This result
could be interpreted in two ways. Taking it at its face value it
could be that the ability to cope with anger directed toward the
mother is related to an ability to do well in the Nonacademic Task

. Achievement area. It would certainly seem to be related to the ability

to cope when punished by parents as this must nearly always involve a
certain amount of anger. In other words, the child who can control
his temper in one situation is most likely to control it in another.

On the other hand, it may be that if a child gets along well with
the mother there is a certain "halo" effect, the mother perceiving the
child as doing well in other areas of behavior. However, if this were
the case, perhaps more significant correlations would have been expec-
ted than actually occurred.

Significant relationships which might have been expected were those
in the two areas of Task Achievement. Interestingly, the greater the
number of hobbies the child had, the better he initiated coping beha-
vior and coped effectively with academic problems; while Coping Effec-
tiveness in the Nonacademic area was strongly related to a number of
aspects of academic Coping Behavior.

This gives some support to the suggestions that have been made that
children who do well academically also do well in Nonacademic areas and
that the stereotype of the child who does nothing but study to get
ahead is not a true one.

Child Behavior x Parent Attitude

Task Achievement (Academic) x Task Achievement (Academic) - Table 16

Four correlations out of a possible eighteen were significant, all
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of them positive. Coping Effectiveness in Task Achievement (Academic)
was correlated with amount of satisfaction expressed by the parent over
the child's Academic Task Achievement and with Parental Academic
Aspiration. Initiation in Academic Task Achievement also was correla-
ted positively with Parental Academic Aspiration; while Persistence in
Task Achievement (Academic) was correlated with amount of satisfaction
expressed by parent.

/ Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 17 ;

Four out of the twelve correlations were significant, all of them :
negative. Coping Effectiveness, Initiation and Engagement in Task :
Achievement (Academic) all were correlated negatively with the parent's
reasons for the child having jobs around the house, with emphasis on ¥
the child's personality development scoring high. Engagement also was
correlated negatively with Parental Occupational Aspiration.

Task Achievement (Academic) x School - Table 18

There were two significant correlations out of eighteen, both of
them negative. Initiation and Engagement in Academic Task Achievement
were correlated negatively with Parent's Conception of the Major Func-
tion of School.

Task Achievement (Nonacademic) x Task Achievement (Academic) - Table. 19

Six correlations out of a possible eighteen were significant, three
positive and three negative. Activity Level in Task Achievement (Non-
academic) was correlated positively with amount of satisfaction
expressed by the parent over the child's Academic Task Achievement and
Parental Academic Aspiration. Initiation in Task Achievement (Nonaca-
demic) was correlated positively with amount of satisfaction expressed
by parents and negatively with Parental Academic Aspiration. Imple-
mentation in Task Achievement (Nonacademic) was correlated negatively
with both Parental Initiation in Contacting School and Parental Academ-
ic Aspiration.

Task Achievement (Nonacademic)x Task Achievement (Nonacédemic)-Table 20

e et ko et e s S

Three correlations out of twelve were significant, all of them nega-
tive. Initiation and Coping Effectiveness in Task Achievement (Nonaca-
demic) were correlated negatively with Parental Occupational Aspiration
while Implementation was correlated negatively with the reason for the

child having a job around the house, emphasis on child's personality
development scoring high. ’
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Task Achievement (Nonacademic) x School - Table 21

There were no significant correlations.
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Authority x Task Achievement (Academic) - Table 22

Three correlations out of a possible twelve were significant, all
of them positive. Coping Effectiveness when punished by the mother
was correlated with Parental Academic Aspiration. Coping Effective-
ness when punished and when criticized by the father was correlated
with amount of satisfaction expressed by parents over the child's Aca-
demic Task Achievement.

Authority x Task Achievement (Nonacademic) - Table 23

One significant correlation out of ten was significant. Coping
Effectiveness when told to do something by the mother was correlated
positively with Parental Occupational Aspiration.

Authority x School - Table 24

Three correlations out of fifteen were significant, one ‘positive
and two negative. Coping Effectiveness when punished by the mother
wasg correlated positively with Parental Conception of the major func-
tion of school. Coping Effectiveness when punished by the father was
correlated negetively with Parental Conception of the major function
of school. Coping Effectiveness when criticized by the mother also
was correlated negatively with this variable.

Interpersonal Relations x Task Achievement (Academic) - Table 25

Three out of the nine possible correlations were significant, two
positive and one negative. Coping Effectiveness in Interpersonal Rela-
tions, defined as getting along well with other children, was correla-
ted negatively with Parental Initiation in contacting school while both
Coping Effectiveness when criticized by another child and Coping Effec-
tiveness when feelings were hurt by another child were correlated posi-
tively with amount of satisfaction expressed by parents over the childs
Academic Task Achievement.

Interpersonal Relations x Task Achievement (Nonacademic) - Table 26
One correlation out of six was significant. Coping Effectiveness,
when criticized by other children, was correlated positively with
reasons for the child having jobs around the house, emphasis on child's
personality development scoring high.
Interpersonal Relations x School - Table 27
There were no significant correlations.

Anxiety x Task Achievement (Academic) =- Table 28

One correlation out of six was significant. Implementation in the
Anxiety area was correlated negatively with Parental Academic Aspira-

tion.
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Anxiety x Task Achievement (Nonacademic) - Table 29
There were no significant correlations.

Anxiety x School - Table 30

There were no significant correlations.
Aggression x Task Achievement (Academic) - Table 31

Three correlations out of a possible twelve were significant, all
of them positive. Coping Effectiveness with Aggression in general and
Coping Effectiveness when angry with the mother and with friends were
all correlated positively with amount of satisfaction expressed by
parent over child's Academic Task Achievement.

b
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Aggression x Task Achievement (Nonacademic) - Table 32

There were no significant correlations.

e e e T i

Aggression x School - Table 33

There were no significant correlations.

Summary

Thirty-three correlations were significant out of the two hundred
eight possible. Of these thirty-three, seventeen were negative and

sixteen positive.

One of the Parent Attitude variables had the greatest number of
significant correlations with other variables, ten in all. Amount of
satisfaction expressed by parents over child's Academic Task Achieve-
ment correlated positively with Coping Effectiveness and negatively
with Persistence in Academic Task Achievement; positively with Activity -
Level, defined as number of hobbies, and Initiation in Task Achievement
(Nonacademic); positively with Coping Effectiveness when punished and
when crititized by the father; positively with Coping Effectiveness
when criticized by other children and when feelings were hurt by other
children and positively with Coping Effectiveness when angry with the
mother and with friends.

Parental Academic Aspiration had the next highest number of signifi-
cant correlations, six in all, three positive and three negative.

Seven Child Behavior variables had no significant correlations with

other variables while only one Parent Attitude variable (Parental
Attitude Toward Importance of School) had no significant correlations.
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Interpretive Comments

There seemed to be quite a satisfactory amount of agreement between
these two types of behavior at least in the Academic Achievement area.
Parents with high Academic aspiration saw their children as initiating
action in this area and coping well. As might be expected, parents who
thought their child was achieving well saw them as persisting in Task
Achievement situations.

However, the agreement in other areas was not so high, particularly
for the Academic-Nonacademic relationship. In those cases where the
parents placed stress upon the child's personality development as the
reason for the child having a job around the house the child did not
score highly on Coping Effectiveness, Initiation or Engagement in the
Task Achievement area. A number of different interpretations.could be
placed upon these results. Parents whose children were not doing so
well at school might feel that their personality should be developed
in other directions or conversely feel that training them at home would
help them settle down to their schoolwork. .

On the whole, parents with a positive attitude toward their child's
Academic Task Achievement saw them as coping efficiently in the other
behavior areas.

Child Behavior x Parent Treatment of Child

Task Achievement (Academic) x Task Achievement (Academic) - Table 34

There were five significant correlations out of twelve, all of them
negative. Coping Effectiveness in Task Achievement (Academic) was
correlated negatively with Parental Implementation in Schoolwork and
in Homework. Engagement assessed on two different questions and Ini-
tiation in Task Achievement (Academic) all were correlated negatively
with Parental Implementation in homework.

Task Achievement (Academic) x Task Achievement (Nonaéademic) - Table 35
There were no significant correlations.
Task Achievement (Academic) x Interpersonal Relations - Table 36
There were two significant correlations out of thirty, both of them
positive. Coping Effectiveness in Task Achievement (Academic) was
correlated positively with Amount of Guidance given by parents in
Interpersonal Relations, while Engagement in Task Achievement (Academ-
ic) was correlated with Positive Affect mother-child interaction.
Task Achievement (Academic) x Ankiety - Table 37

There was one significant correlation out of six. Attitude Toward
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Task Achievement (Academic) was corxelated positively with Degree of
Guidance given by parents in an Anxiety situation.

Task Achievement (Nonacademic) x Task Achievement (Academic) - Table 38

There was one significapt difference out of twelve. Initiation in
Task Achievement (Nonacademic) was correlated negatively with Parental
Implementation in homework. ...

Task Achievement (Nonacademic)x Task Achievement (Nonacademic)-Table 39
There were no significant correlations.
Task Achievement (Nonacademic) x Interpersonal Relations - Table 40

There were three significant correlations out of thirty, all of
them positive. Initiation in Task Achievement (Nonacademic) was corre-
lated with Activity Level and Positive Affect mother-child interaction,
while Coping Effectiveness in Task Achievement (Nonacademic) was corre-
lated with Activity Level father-child interaction.

Task Achievement (Nonacademi¢) x Anxiety - Table 41

Initiation in Task Achievement (Nonacademic) was correlated nega-
tively with Degree of Guidance given by parents in an Anxiety situa-
tion. There were no other significant correlations.

3

Authority x Task Achievement (Academic) - Table 42
There were no significant correlations.
Authority x Task Achievement (Nonacademic) ~ Table 43

There was one significant correlation ouf of ten. Coping Effective-
ness when criticized by the father was correlated positively with

Degree of Guidance given by parents in a Nonacademic Task Achievement
situation.

Authority x Interpersonal Relations =~ Table 44

Four correlations out of twenty-five were significant, all of them
positive. Coping Effectiveness when punished by the mother was corre-
lated positively with Positive Affect father-child interaction. Coping
Effectiveness when criticized by the mother was correlated positively
with Activity Level father-child interaction and Positive Affect
mother-child interaction. Coping Effectiveness when criticized by the
father was correlated positively with Positive Affect mother-child
interaction,
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Authority x Anxiety - Table 45
There were no significant correlations.
Interpersonal Relations x Task Achievement (Academic) - Table 46
There was one significant correlation out of six. Coping Effective-
ness when the child's feelings were hurt was correlated positively
with Parental Implementation in Schoolwork.
Interpersonal Relations x Task Achievement (Nonacademic) - Table 47
There were no significant correlations.
Interper?onal Relations x Interpersonal Relations - Table 48
There were no significant correlations.
Interpersonal Relations x Anxiety =~ Table 49
There were no significant correlations.
Anxiety x Task Achievement (Academic) - Table 50
There were no significant correlations.
Anxiety x Task Achievement (Nonacademic) - Table 51
There were no significant correlations.
Anxiety x Interpersonal Relations -~ Table 52
Two correlations out of a possible fen were significant, both of

them negative. Implementation in the Anxiety area was correlated nega-
tively with Activity Level mother-child interaction and Positive Affect

father-child interaction.

Anxiety x Anxiety - Table 53

One correlation out of two was significant. Implementation in the
Anxiety area was correlated negatively with Degree of Guidance by
Parents in the Anxiety area.

Aggression x Task Achievement (Acadeﬁic) - Table 54

There was one significant correlation out of eight. Coping Effec-
tiveness when angry with friends was correlated positively with Par-
ental Implementation of Homework.
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Aggression x Task Achievement (Nonacademic) - Table 55
There were no significant correlations.
Aggression x Interpersonal Relations -'Table 56

There was one significant correlation out of sixteen. Coping
Effectiveness with Aggression in general was correlated positively
with Activity Level father-child interaction.

Aggression x Anxiety - Table 57

There were no significant correlations.

Summary

Twenty-two out of the two hundred fifty-nine correlations were
significant, nine of them negative and thirteen of them positive.

One of the Parent Treatment of Child variables had the greatest
number of significant correlations, five in all. Parental Implemen-
tation in Homework was correlated negatively with Coping Effectiveness,
Engagement measured on two questions and Initiation in Task Achieve-
ment (Academic) and positively with Coping Effectiveness when angry
with friends.

Of the Child Behavior variables, twelve out of the twenty-six had
no significant correlations with other variables. Of the Parent Treat-
ment of Child variables only one, Parental Directedness in Task
Achievement (Nonacademic), had no significant correlations.

Interpretive Comments

There were few significant relationships in these two areas and
those which did occur were not those which might have been expected.
When the parents helped a child with homework the child did not face
up to problems, engage in them or cope as effectively in the Task
Achievement areas as when the parent did nothing. A possible explana-
"t'ion of these unexpected results is that the parent felt that as the
child was not doing well at school he needed to be helped at home.

Parent Behavior x Child Behavior
Interpersonal Relations x Task Achievement (Academic) =- Table 58

There were three significant correlations out of twenty-four, two
of them negative and one positive. Coping Effectiveness with criticism
in general by the mother was correlated positively with child's Coping
Effectiveness in the Academic Task Achievement area. Coping Effective-
ness by the mother when criticized by friends was correlated negatively
with child's Engagement in Academic Task Achievement measured on two
different questions. -173-
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Interpersonal Relations x Task Achievement (Nonacademic) - Table 59
One correlation out of twenty-four was significant. Mother's Coping
Effectiveness when criticized by her husband was correlated positively

with child's Activity Level in Nonacademic Task Achievement, defined
as number of organized groups belonged to.

Interpersonal Relations x Authority - Table 60

There was one significant correlation out of twenty. Mother's
Coping Effectiveness with criticism in general was correlated positive-
ly with the child's Coping Effectiveness when criticized by the mother.
Interpersonal Relations x Interpersonal Relations - Table 61

There were no significant correlations.
Interpersonal Relations x Anxiety - Table 62

There was one significant correlation out of eight. Mother's Coping
Effectiveness with criticism in general was correlated negatively with
child's Coping Effectiveness with Anxiety.
Interpersonal Relations x Aggression - Table 63

There was one significant correlation out of sixteen. Mother's
Coping Effectiveness when criticized by friends was correlated nega-
tively with child's Coping Effectiveness when angry with friends.
Aggression x Task Achievement (Academic) - Table 64

There were no significant correlations.
Aggression x Task Achievement (Nonacademic) - Table 65

- There was one significant correlation out of six. Mother's Coping
Effectiveness with Aggression was correlated positively with child's

Implementation in Nonacademic Task Achievement,

Aggression x Authority - Table 66

There were two significant correlations out of five. Mother's
Coping Effectiveness with Aggression was correlated positively with
child's Coping Effectiveness when criticized by the mother and when
punished by the mother.
Aggression x Interpersonal Relations - Table 67

There were no significant correlations,
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Aggression x Anxiety - Table 68
There were no significant correlations.
Aggression x Aggression - Table 69

There were no significant correlations.

Summary

Eight out of one hundred thirty possible correlations were signifi-
cant, three of them negative and five of them positive.

Two variables had three significant correlations with other varia-
bles. Mother's Coping Effectiveness when criticized by friends was
correlated negatively with child's Engagement in Academic Task Achieve-
ment measured on two questions and negatively with child's Coping
Effectiveness when angry. Mother's Coping Effectiveness when dealing
with Aggression was correlated positively with child's Implementation
in Nonacademic Task Achievement and negatively with Coping Effective-
ness when punished and when disciplined by the mother.

Two out of the five Parent Behavior variables had no significant
correlations, while fifteen of the twenty-six Child Behavior variables
were not correlated significantly with other variables.

Interpretive Comments

There were very few significant relationships here. It had been
expected that there would be some relationship between behavior pat-
terns, particularly in the Aggression area as this would indicate that
the child was behaving in a certain way as a result of imitating the
mother. But such relationships were not found, especially in the
Aggression area. In the area of Interpersonal Relations there was
slightly more agreement with the ability of the mother to cope with
criticism correlating positively with the child's Coping Effectiveness
when criticized by the mother but negatively with the child's Coping
Effectiveness when angry with friends.

However, the mother's Coping Effectiveness with Aggression correla-
ted with the child's Coping Effectiveness when criticized and punished
by the mother. So although the relationships within actual areas were
not always significant overall, there was some pattern of similarity. 3

Parent Behavior

Interpersonal Relations x Aggression - Table 70 }

There were no significant correlations between the two aspects of
Parent Behavior investigated.
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Interpretive Comments

There were no significant correlations between the two areas of
parent behavior investigated, suggesting that the Coping Effectiveness
dimension comprised a different ability in each case, as had occurred
in the Child Behavior area.

Parent Behavior x Parent Attitude

Interpersonal Relations x Task Achievement (Academic) - Table 71
There was one significant correlation out of twelve. Mother's

Coping Effectiveness when criticized by her child was correlated nega-

tively with amount of satisfaction expressed by parent over child's
Academic Task Achievement,

Interpersonal Relations x Task Achievement (Nonacademic) - Table 72
There were two significant correlations out of the eight possible.

Mother's Coping Effectiveness when criticized by friends was correla-

ted positively with Parental Occupational Aspiration and reason for

the child having a job around the house, with emphasis on child's per-
sonality development scoring high.

Interpersonal Relations x School - Table 73

One correlation out of twelve was significant. Mother's Coping .
Effectiveness with criticism was correlated negatively with Parental
“Attitude Toward Importance of School.
Aggression x Task Achievement (Academic) - Table 74

There were no significant correlations.
Aggression x Task Achievement (Nonacademic) - Table 75

There were no significant correlations.
Aggression x School - Table 76

There were no significant correlations.

Summaxy

Four out of the forty possible correlations were significant, two
positive and two negative. Only one variable had more than one sig-
nificant correlation. Mother's Coping Effectiveness when criticized
by friends was correlated positively with amount of satisfaction by
parents over child's Academic Task Achievement and with Parental Occu-
pational Aspiration., Of the five Parent Behavior variables, two had
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no significant correlations with other variables. Of the eight Parent
Attitude variables, four had no significant correlations with other
variables.

Interpretive Comments

No distinct pattern of relationship emerged here. It would seem
that mothers who were able to cope well with criticism were more
involved in the development of their child's personality, and aspiring
to a job of high status for them.

However, at the same time they did not regard school as being of
great importance.

Parent Behavior x Parent Treatment of Child

Interpersonal Relations x Task Achievement (Academic) - Table 77
There were no significant correlations.
Interpersonal Relations x Task Achievement (Nonacademic) - Table 78
There were two significant correlations out of the eight possible,
both of them positive. Mother's Coping Ef fectiveness when criticized
by her husband and by friends was correlated with Degree of Guidance
given by parents in a Nonacademic Task Achievement situation.
Interpersonal Relations x Interpersonal Relations - Table 79
One significant correlation occurred out of a possible twenty.
Mother 's Coping Effectiveness with criticism was correlated positively
with Activity Level mother-child interaction.
Interpersonal Relations x Anxiety - Table 80
There were no significant correlations.
Aggression x Task Achievement (Academic) - Table 81
There were no significant correlations.
Aggression x Task Achievement (Nonacademic) - Table 82
There were no significant correlations.

Aggression x Interpersonal Relations - Table 83

There were no significant correlations.
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Aggression x Anxiety - Table 84
There were no significant correlations.

Summary

Only three correlations out of fifty were significant and, of these,
none were for the Aggression areas.

Interpretive Comments

As with the previous area, there was no distinct pattern of rela-
tionships but again mother's ability to cope with criticism showed
some interesting relationships, Thus mothers scoring high on this
variable gave more help to their children in Nonacademic Task Achieve-
ment situations and also participated in more activities with their

children.

Parent Attitude

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 85

Two correlations out of six were significant. Parental Academic
Aspiration was correlated positivély with Parental Occupational Aspira-
tion while Parental Occupational Aspiratiop was correlated negatively
with amount of satisfaction expressed by parents over child's Academic
Task Achievement.

Task Achievement (Academic) x School - Table 86

Amount of satisfaction with child's Academic Task Achievement was
correlated negatively with Parental Conception of the major function of
school. There were no other significant correlations.

Task Achievement (Nonacademic) x School - Table 87
There were no significant correlations.

Summary

Three correlations out of the twenty-one possible were significant,
two of them negative and one positive.

Interpretive Comments

Parental Occupational Aspiration and Parental Academic Aspiration
correlated highly indicating that parents realize the importance of a
good educational background in seeking to gain high status in the occu-
pational area.
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Paxrent Treatment of Child

| Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 88
There were no significant correlations,.

Task Achievement (Academic) x Interpersonal Relations - Table 89

) : There were no significant correlations.

Task Achievement (Academic) x Anxiety - Table 90

There were no sisgnificant correlations,

a e e e enm e T St T

Task Achievement (Nonacademic) x Interpersonal Relations =~ Table 91

Two correlations out of ten were significant, one positive and one
negative. Parental directedness in Task Achievement was correlated :
| negatively, and Degree of Guidance by parents was correlated positive- i
‘ i ly, with Positive Affect mother-child interaction. . '

Task Achievement (Nonacademic) x Anxiety - Table 92

There were no significant correlations.

—

Interpersonal Relations x Anxiety - Table 93

There were no significant correlations.
Summary
The only two significant correlations have already been discussed.

Interpretive Comments

Parental Directedness in Task Achievement correlated negatively
with the amount of Positive Affect expressed in a mother-child situ- i
ation. This situation is often seen in mother-child relationships i
where both mother and child, especially at age fourteen, tend to i
express Negative rather than Positive Affect when the mother makes an !
attempt to guide the child. !

Parent Attitude x Parent Treatment of Child

Task Achievement (Academic) x Task Achievement (Academic) - Table 94 ‘

There were 70 significant correlations.

Task Achievement (Academic) ¥ Task Achievement (Nonacademic) - Table 95 -

Three correlations out of six were significant, two positive and one
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negative. Amount of satisfaction expressed by parents over child's
Academic Task Achievement was correlated positively with Parentsl
Directedness in Task Achievement and with Degree of Guidance by par-
ents in a Nonacademic Task Achievement situation. Parental Academic
Aspiration was correlated negatively with Parental Directedness in
Task Achievement.

Task Achievement (Academic) x Interpersonil Relations - Table 96

Two correlations out of fifteen were significant, both of them
positive. Amount of satisfaction expressed by parents over child's
Academic Task Achievement was correlated with Positive Affect mother-
child interaction and with degree of guidance given by parents in an
Interpersonal Relations situation.
Task Achievement (Academic) x Anxiety ~ Table 97

"There were no significant correlations.

Task Achievement (Nonacademic) x Task Achievement (Academic) - Table 98
Three correlations out of four were significant, all of them posi-
tive. Reasons for the child having a job around the house was correla-
ted positively with Parental Implementation in Schoolwork and Homework.

Parental Occupational Aspiration was correlated positively with Par-

ental Implementation in Schoolwork.

Task Achievement (Nonacademic)x Task Achievement (Nonacademic)-Table 99
There were no significant correlations.

Task Achievement (Nonacademic) x Interpersonal Relations - Table 100
One correlation out of the ten possible was significant. Parental

Occupational Aspiration was correlated negatively with Positive Affect

mother-child interaction.

Task Achievement (Nonacademic) x Anxiety - Table 101

Thexe were no significant correlations.

School x Task Achievement (Academic) - Table 102

There were no significant correlations.
School x Task Achievement (Nonacademic) =- Table 103

There were no significant correlations.
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School x Interpersonal Relations - Table 104

One correlation out of fifteen was significant, Parental Conception
of the major function of school was correlated negatively with Activity
Level father-child interaction. ‘

School x Anxiety - Table 105

There were no cignificant correlations.

Summary

Nine correlations out of the eighty were significant, three of them
negative and six of them positive. One variable had four correlations
with other variables. Amount of satisfaction expressed by parents
over child's Academic Task Achievement yagesorrelated positively with
Parental Directedness in Task Achievement and Degree sof Guidance given
by parents in the same area. It also was corr{lated positively with
5 Positive Affect mother-child interaction and Qegree of Guidance given
: by parents in an Interpersonal Relations situation,

i

§~ ' Four out of the ten Parent Treatment of Child variables had no sig-
: nificant correlations with other variables while three of the eight
Parent Attitude Variables had no significant correlations,

L Interpretive Cqmments

Again there were few significant relationships. 1In this case,.
parental satisfaction with schoolwork correlated positively with par-
ental guidance indicating that parents have made a distinction between
the child's actual behavior in the Task Achievement situation and the
way the parent assesses it, taking the child's level of ability into
account, i
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}MOTHER/FATHER COMPARISONS - MOTHER/FATHER CHI-SQUARE

Description of the Sample

As already indicated in the Introduction, the eighty mothers were
sampled in such a way that there were ten mothers in each of the eight
sub-groups, five of whose children were above the median on achievement
scores and five of whom were below the median. Forty fathers were
selected on the same basis so that there were five in each of the
eight sub-groups. This meant that not only was the interview sample
representative of the full sample, but the sample of fathers well
represented that of the mothers.

Child Relevant Items

I. Academic Task Achievement

There were no significant differences between the mother and father
frequencies in this area.

II. Occupational and Educational Aspiration

The questions in this area were aimed at obtaining an assessment of
parent's aspirations and expectations for the child.

An equal percentage of mothers and fathers wanted a university edu-
cation for their children, while significantly more mothers than
fathers wanted them to at least graduate from high school. The really
big difference was in the area where the parent indicated that the
child's preference was the most important variable. Forty-three per-
cent of the fathers fell into this category while only fourteen percent
of the mothers did so.

This question on educational aspiration was the only one to produce
significant differences.

III. Nonacademic Activities

When asked what kind of things the child did with his father, there
was a significant difference in reporting between mothers and fathers
when activities were divided into nonverbal, verbal, constructive,
negative and neutral. Nineteen percent of the mothers indicated that
activities between father and child were of the type that fell into
only one of these categories, while forty-five percent of the fathers
indicated this. '

IV. Authority

On the question of discipline mothers and fathers differed in their
perception of the situation. While thirty-one percent of mothers said
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their husband did not discipline the child only thirteen percent of
fathers indicated that they fell in this category.

Significant differences also occurred concerning the ohxld s
reaction to the father's punishment. Eight percent of the mothers
said the child sulked or withdrew but twenty-eight percent of fathers
indicated that this was how the child responded to their punishment.
While thirty-six percent of mothers did not know what the child did
when punished by the father, a s1gnificant1y smaller percentage of
fathers (fifteen percent) did not know either
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V. Interpersonal Relations

There were no significant differences in this section.

VI. Anxiety

[, .
There were no significant differences here but it seems worthwhile
to call attention to the figures on the question "What kind of things

does he worry about?" The percentages for fathers and mothers in each
. category were exactly the same,

VII. Aggression

The uniformity of agreement in the Anxiety area did not extend to
this area. A significant difference occurred to the question of what
made the child angry. Sixty-one percent of mothers said that their
children were made angry by petty annoyances while only forty percent
of fathers indicated that their children were made angry in this way.

Parent-Child Relevant Items

I. Academic Task Achievement

While fifteen percent of the mothers said they did nothing to see
that the child got his homework done, thirty-eight percent of fathers
said they did nothing. And while twenty percent of mothers indicated
that it was not necessary to do anything as the child did it on his
own, only five percent of the father's respomses fell in this category.

II. Authority

There were no significant differences in this area.

III. Interpersonal Relations

Significantly more mothers did something to help their child get
along with other children. Fifty-three percent of them encouraged

social activity in some way while only twenty-eight percent of fathers
fell in this category.
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IV. Anxiety

There were no significant differences in this area.

Parent items
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I. Academic Task Achievement

While a majority of mothers in the sample interviewed had not taken
any courses or training since they left school, about half of the
fathers had taken courses, most of them of the professional or voca-
tional type. This was also true of those mothers who had taken courses.

Both fathers and mothers had taken these courses shortly after
leaving school and most had completed the course and felt that they
had gained from it.

II. Occupationél Aspects

In England all forty fathers worked and forty-three out of the
eighty mothers worked. When asked how they came to be in the kind of
work they were in, seven percent of mothers and thirty-five percent of
fathers said that they wanted that type of work, a sizable difference
in percentage. Thirty-two percent of mothers and twenty percent of
fathers mentioned financial returns as the reason for their choice of
work. Into the rare response category fell sixty percent of mothers’
responses and forty-five percent of the father ' responses.

When asked what their job was like, thirty-two percent of mothers
and seventeen percent of fathers gave purely descriptive responses.
Twenty-one percent of mothers and twenty-two percent of fathers gave
evaluative responses in describing their job.

When asked how they felt about their work, seventy-four percent of
mothers and sixty-seven percent of fathers gave positive affective
responses. Neutral or ambivalent responses were given by twenty-five
percent of mothers and twenty-seven percent of fathers.

When asked what they liked about their job, twenty-three percent of
mothers and twenty percent of fathers mentioned being with friendly
people or people they liked. Special characteristics of the job were
mentioned by fifty-three percent of mothers and thirty-two percent of
the fathers. Falling into the combined rare response category were
twenty percent of the mothers' responses and forty percent of the
fathers' responses.

When asked what they disliked about their job, fourteen percent of
mothers and twenty-two percent of fathers mentioned poor working condi-
tions. Special characteristics of the job were mentioned by twenty-
three percent of mothers and twenty percent of fathers. Fifty-one

-186-

"6,

cevoy o LI

P

e B




R b st

e LT 27

e e e o ey

e

percent of the mothers and thirty-two percent of the fathers said that
there was nothing that caused them to dislike the job.

When asked if they would do the same kind of work if they had it to
do over, thirty-two percent of mothers and forty-five percent of
fathers said they would not do the same kind of work. However, fifty-

eight percent of mothers and forty-seven percent of fathers said they
would choose the same kind of work.

When asked what they did when problems arose on the job, thirty-two
percent of mothers and seventy percent of fathers said they would try
to solve the problem themselves, a sizable difference indicating more
independence on the part of the fathers. Thirty-five percent of the
mothers and seventeen percent of the fathers said they would first try
to solve the problem themselves and then seek help from supervisors.

Into the rare response category fell thirty percent of mothers' respon-
ses and five percent of fathers' responses.

When asked what was the best way to get along with fellow workers,
forty-six percent of mothers and fifty-two percent of fathers mentioned
good social relationships. Tolerance, understanding or respect was
mentioned by thirty-five percent of mothers and ten percent of fathers.
Into the combined rare response category fell sixteen percent of the
mothers' responses and twenty-five percent of the fathers' responses.

When asked what was the best way to get along with the boss or
supervisor, sixteen percent of mothers and thirty-seven percent of
fathers said the question was not applicable as they worked alone.
Doing your work well was mentioned by forty-two pe¢'cent of mothers and
thirty-two percent of fathers. Twenty-three percent of the mothers'

responses and twelve percent of fathers' responses fell into the com-
bined rare response category.

ITI. ©Personal Characteristics

When parents were asked how they reacted to criticism, significantly
more fathers (fifty-eight percent) than mothers (thirty-eight percent)
indicated rational analysis while significantly more mothers (twenty-

four percent) than fathers (eight percent) indicated that they disliked
criticism or took it poorly.

The same type of response occurred when the criticism came from

friends, twenty-six percent of mothers and fifty percent of fathers
reacted with rational analysis.

When asked what made them angry, three of the categories produced
significant differences. Twenty-four percent of mothers but only five
percent of the fathers indicated that their child was a source of

anger. Twenty percent of mothers but only three percent of fathers
mentioned mistreatment of other people as a source of anger; while

twenty-nine percent of mothers and sixty-three percent of fathers
' -185-

197




indicated that the annoying behavior of other people and work-related ;

problems were their main source of anger. |
IV. Occupational Values j

Significantly more fathers (twenty-five percent) than mothers é
(eight percent) placed Self-Satisfaction as their first value. , :
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INTRODUCTION

I.
The German Parent Interview differed in some points from the other

cross-national Parent Interviews:

1. Our interviews were carried out two years later than those
in the other countries, i.e., April through June 1969,

2. We only interviewed mothers, not fathers.

3. Some items had been deleted in the German interview so that
nothing can be said about interpersonal relations in the
parent-child interaction area and about academic task achieve-
ment of mothers, and only little on personal characteristics

of mothers.

Since Germany had combined Stage II and Stage III, mothers of those
children were interviewed who had been tested with our modified Stage
III instruments.

The following table shows the distribution of our parents in the
eight cells for all three stations:

Stations Variables
10 14
uw UM uw UM
m f m f m f m f
H 4 3 4 4 3 3 3 3 27
Ko 4 3 4 3 3 4 4 3 28
Hd 2 4 2 3 4 3 3 4 25
Total 10 10 10 10 10 10 10 10 80
H = Hannover UW = Upper Working m = male.
Ko = Koblenz UM = Upper Middle f = female
Hd = Heidelberg

The mothers were chosen randomly at each station from each subgroup.
Parents were contacted either by phone or by personal visit. Very few
parents refused to be interviewed (five percent), and generally it was
possible to get the consent for one of the following days after the
first contact. Parents agreed mainly because they had been informed
of the study by their children's having been tested before. Thus,
what had been allowed by the head of the school should be ''something
serious." In order to be sure, however, some parents asked their
children "Is that the man who tested you in school?" before letting the
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interviewer cume in. He was in fact the same person as that testing
o
in the classes.

All parents interviewed lived in the center of one of the three
cities, the areas belng equal to those from which the schools were

chosen.

The general attitude of mothers toward the interview was quite posi-
tive, i.e., they were interested in the questions and frequently said
more than necessary. Middle class rothers tended to answer more freely
and naturally, whereas working class mothers often asked whether their
replies could have any consequences on the school records.

The interviews were carried out by two graded psychologists, one in
each station., Before the interview they met twice in order to go
through the questions and to come to an agreement concerning their
behavior in the interview situation. Then four pilot interviews were
carried out by each in each station; thereafter they met again to come
to a final "strategy." Two of the interviewers had had experience
interviewing people during their practical Courses as students in
psychology, and one had already done interviews for an advertising

service.

II.

During the last few years there have been a lot of publications in
Germany on child-rearing practices, from workers in various fields such
as psychologists, sociologists, teachers, and social workers. The
works go from scientific studies to more journalistic views on the
usefulness of the old traditional forms of education. Two English
authors had some influence on the discussion in Germany, one. with
broad experience in practical education, the other a psycholinguist,
who has stimulated many psychologists and sociologists to do similar
research in Germany: A. S. Neill and B. Bernstein.

As to the methods for assessing child-rearing attitudes, most
studies used questionnaires like the Parent Attitude Research Instru-
ment by Schaefer and Bell, many of those using a short translated ver-
sion of this instrument (e.g., Keil, W, and Keil, H., 1970). Kemmler
(1960) and Kemmler and Heckhausen (1957, 1959) triad to get data on
the independence training of German mothers by asking questions similar
to those of Winterbottom. Wesley and Karr (1968) used the same set of
questions for a comparison of American and German mothers.

Another approach is to ask children about their parents and their
child-rearing attitudes and practices. This method, described by
Bronfenbrenner, and Roe and Siegelman, has also been used in a variety
of German studies (e.g., Hermann et. al., 1968; Minsel and Fittkau,

1971).
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Concerning educational practices at home and in the school that can
only be assessed by direct observation, we have few studies. Most
research in this area was done by Tausch, R. and Tausch, A. M., from

Hamburg University, summed up in their book on educational psychology
(1970) .

The influence of certain child-rearing attitudcs on the children's
behavior and personality was studied in a number of works, particularly
by workers around Heckhausen on the development of motivation (Heck-
hausen, H., 1965; Heckhausen, et. al., 1966; Heckhausen and Kemmler,
1957; Heckhausen and Roelofsen, 1962; Heckhausen and Wagner. 1965),
(Keil, W. and Keil, H., 1970), but also on cognitive variables (Hermamn
and Stapf, 1968, 1972) and certain personality dimensions like those

in the Children Personality Questionnaire by Potter and Cattell (Seitz
and Jankowski, 1969).

Generally one can say that no German study concerning the field of
parent-child relations has up to now undertaken to get information in
so many behavior areas on the child by the interview technique as the
cross-national investigation, the results of which are presented below.

MOTHER DESCRIPTIONS - CHI-SQUARE

Description of the Sample

The mothers came from three German towns with more than 100,000
inhabitants each: Hannover, Heidelberg, and Koblenz. Each of. these
three stations was equally represented in the sample, just as the dis-
tribution of the three variables age, sex and socioeconomic status
(SES) was equally distributed.

About eighteen percent of the mothers interviewed said that both
parents were responsible for caring for the child, whereas in seventy
percent of the cases the main responsibility lay with the mother only.
In four percent of the cases the father took the responsibility, and
in the remaining eight percent it was other relatives, and parents and
relatives, as those caring most for their children. Neither social
class nor sex made any significant difference in this variable. How-
ever, a significant age difference was found here; many more mothers
of fourteen-year-olds reported that mother and father were responsible
for the child, whereas the ten-year-olds had a significantly larger
number of the mother as the main person caring for them. This seems

to indicate that German parents divide their responsibility, as chil-
dren grow up.

Twenty-three parcent of the mothers were born in the same town as
that where they resided at the time of the interview, nineteen percent
of the mothers came from a rural area, sixteen percent were born in an

X
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adjacent Bundesland, whereas eighteen percent were born in a distant
Bundesland. Twenty-four percent of the mothers had their birthplace
in East Germany or in areas being Polish today (e.g., Silesia, East
Prussia, Pomerania). No significant sex or age differences in the
birthplace of the .mother were found. However, the two social classes
differed significantly as to the number of mothers who were born in a
distant Bundesland. That is, significantly more mothers from the.
upper-middle class came from a distant Bundesland as compared -vith
mothers from the upper-lower class. This trend also showed up in rela-
tion to the category "birthplace in an adjacent Bundesland," where the
social class difference was almost significant.

" Thirty percent of the fathers were born in the same town, twenty
percent had their birthplace in a rural area and twenty-one percent
came from East Germany. There were no significant differences in any
of the three variables.

Forty-six percent of .the mother ages were between forty and forty-
four at the time of the interview, eleven percent of the mothers (only
of ten-year-olds) were'between twenty-five and thirty-four, while
twenty-four percent were between thirty-five and thirty-nine. Neither
class, sex, nor age revealed meaningful significant differences in the.
distribution of the ages of the mothers.

Nineteen percent of the fathers came in the age range twenty-five
to thirty-nine, thirty percent were aged forty to forty-four, while
twenty-nine percent were in the range forty-five to forty-nine. The
remaining twenty-two percent were aged fifty and above. Significant
differences between class, sex or age groups did not occur.

Seventy-eight percent of the mothers had no paid occupation, i.e.,
they were housewives. The number was fairly equally distributed on
the three variables.

Since grading of occupation had been built into the sample selection
the significant class difference on the question concerning fathers'
occupation was to be expected.

As to mothers' education, thirty-three percent of the upper-middle
class had graduated from Gymnasium (Abitur), twenty-three percent had
additional university studies, whereas the percentages for the upper=
lower classes were eight and three percent, respectively. These dif-
ferences were very significant and even more significant if one 1looks
at the numbers for the Realschule (secondary school): only five percent
of the upper-lower class mothers were secondary school graduates, as
compared to forty-five percent of the upper-middle class mothers.
Eighty-eight percent of upper-lower class mothers had only attended the
Volksschule (elementary school), while only one-fifth of the upper-
middle sample of mothers were Volksschule graduates without any further
school education. These differences were also very significant.
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For the fathers the picture was quite similar: seventy-five percent
of upper-middle class fathers were Gymnasium graduates, and fifty-
eight percent studied at the university. About the same number of
upper- lower class fathers (seventy-eight perceut) had only attended
the Volksschule. Both differences were very significant. As to the
Realschule, approximately the same number of fathers from both classes
(twenty percent) had this education.

Fifty-four percent of the children in this sample had never been in
the hospital, thirty-five percent have been in the hospital once, and
ten percent twice. Since time for all admissions for those who had
been in the hospital was quite low, one can say that time spent in the
hospital had no great effect on the child's behavioral development in
our sample. One age difference was found: fourteen-year-olds had sig-
nificantly more often been in the hospital than ten-year-olds.

In eighty-four percent of the cases neither mother nor father had
been absent from home for six months or more and in fourteen percent
of the sample the fathers had been living away from home for half a
year or more. There were no significant age, sex or social class dif-
ferences in whether or not one or more parents had been away for a
longer period,

Child Relevant Items
I. Academic Task Achievement
a. Description of Frequencies

This series of questions in the interview was aimed at obtaining a
picture of the child's academic standing and his manner of tackling
academic problems as perceived by the mother.

Whereas forty-three percent of the mothers believed that their
child's achievement was average or barely above average, forty=-one
percent reported that their children showed a performance definitely
above average and sixteen percent thought their child to be below
average or unsatisfactory. Sixty-three percent of the mothers said
their child had a positive attitude toward school, while another nine
perceat thought that the child had strong positive attitudes toward
school. Only ten percent reported that the child had negative feelings
and eighteen percent saw their son or daughter as having neutral or
ambivalent feelings toward school.

Many mothers (forty percent) said that doing homework had high
priority, i.e., it was done immediately upon coming home, while thirty
percent reported that it was done at a regular time, i.e., after dinner
or some other occupation. Ten percent tried to avoid or put off their
homework, and the remainder did or usually did their homework without
any specification given by the mother. Forty-eight percent of the
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children did not have to be reminded to do their homework. Eighteen
percent needed an occasional reminder, and nine percent had to be
pushed. Nineteen percent of mothers responded by describing the
child's affective response rather than initiation or lack of it.

Only one percent always puts off homework to do other things, nine
percent frequently did this and nineteen percent did it sometimes.
The great majority of the children, however, seldom (thirty-four per-
cent) or never (thirty-six percent) put off their homework.

Thizrty-nine percent of the children would start again with no dis-
play of emotion when they discovered that they had done their home-
work the wrong way. Forty percent would start again after expressing
either unhappiness or anger. Only one c¢hild would have to be made to
start again, three percent would not start over, while nine percent
would seek aid or advice, and four percent would show anxiety without
indication of a solution of the problem.

b, Significant Differences
1. Age
There were no significant age differences.
2. Socioeconomic Status
There were no significant differences in this area.
3. Sex
The mothers of girls reported more often than mothers of boys that
their child had positive attitudes and/or feelings about schoolwork.

This difference was very significant in our sample.

With regard to putting off homework to do other things, mothers of
girls said significantly more often that their child never did this.

Further, boys significantly more often got angry than did girls
when they had to start over their homework after having found that
they had done it the wrong way, according to their mothers' statements.

c. Summary and Interpretation

Only sixteen percent of the mothers thought thei: child's perfor-
mance to be below average or unsatisfactory. Compared with the actual
distribution of school grades there seemed to be a tendency for
mothers to generally overestimate their child's achievement in school
or to describe him in a more favorable l1ight than was actually true.
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German children, on the whole, apparently like going to school and
doing their homewotk regularly without putting it of £, and start the
homework over when it was being done wrong, i.e., they seemed to be
rather achievement oriented and independent.

1t cannot be overlooked, however, that these qualities apply especi-
ally to girls. This finding supported observations of school teachers,
that girls were not more intelligent than boys, but easier to work
with, already in the first years of school.

II.. Occupational and Educational Aspiration
a. Description of Frequencies

The questions 1in this area were aimed at obtaining an assessment of
the parents' aspirations and expectations for the child.

There was & certain discrepancy between the mothex's educat ¥-nal
aspiration for the child and her expectation of the same child's per-
formance . Whereas seventy-five pexrcent would like their child to
become a University graduate or to leave Gymnasium with the Abitur,
sixty-one percent really expected he would do this. Concerning the
other extreme of the educational scale, only four pexcent would like
to see their child leaving school at fourteen to fifteen years of age,
but eighteen percent of the mothers thought that their child would not
go farther.

Thirty-three percent of the mothers stated that they wished for
their child to have a job classified at socioeconomic status levels
one and two, the two highest levels. Fifteen percent preferred their
child to have a level three type of job and three pexrcent indicatid a
preference for their child to have a level four type job. Level five
and six type jobs were not named by any mother. Twenty-one percent
indicated they would leave the decision to the child and would accept
any job that made him happy.

On the negative side mothers did not want their child to have a job
with a low status: twenty-four percent indicated this . Thirty-six
percent mentioned a specific occupation, approximately half of these
naming a high-level profession, and half of them naming middle status
jobs. A relatively high percentage of mothers gave ''don't know'" as a
response (twenty-six percent).

When mothers were asked what type of work they thought their child
would like to take up, more than £ifty percent mentioned a job classi-
fied at sociceconomic status level two, eight percent named a job with
the highest status and no mother mentioned level five and six jobs.
Eleven percent gave a "don't know'" response. -
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When asked about the occupation they felt their child would probably
have, sixty percent said they never had thought about it or they had
no specific preference.

b. Significant Differences
1. Age

There was a very significant difference between mothers of the two
age groups: the number of mothers of ten-year-olds who would like a
Gymnasium with Abitur for their child was much greater than the number
of mothers of fourteen-year-olds.

In the occupational area there were no significant age differences.
2. Socioeconomic status

Whereas the two social classes did not differ significantly concer-
ning the mothers' wish to let their children make the Abitur, or to
let them study at the University, there was a very significant differ-
ence when one considers the next three educational levels: upper-lower
class mothers preferred that their children attend the Volksschule
(elementary school) or the Realschule (secondary school).

When parents were asked how far they thought their child would go
in school, twenty-five of the upper-lower mothers, but none of the
upper-middle class named the Realschiule. This was also a very signifi-
cant difference.

In the occupational area there was no difference between the classes
concerning job preference of mothers for their children. However,
when asked what type of work mothers felt their child probably would
do later, significantly more upper-lower class mothers mention a level
two job.

3. Sex
Significantly more mothers of male subjects than of female subjects
gave "no preference' answers, when asked to name the job their child

actually would have when he grew up.

More mothers of males named a specific profession as a job they
would not like their child to have when grown up.

c. Summary and Interpretation
Though overall interpretations may indicate some general trends it
seems more appropriate, when interpreting statistical data in this

area, to go directly to the differences between the main groups in
order to give an interpretation that makes sense and does not conceal
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real differences. To give an example, one would come to a misinter-
pretation of the results, that only four percent of the mothers would
like to see their child leaving school at fourteen to fifteen years,
but eighteen percent were convinced that their child would.'not go
farther, if one did not know that this eighteen percent referred almost
completely to mothers of fourteen-;.ar-old children who were in the
Volksschule {elementary school).

Due to our school system these pupils generally leave school to
work as apprentices. After the fourth grade, i.e., at ten to eleven
years of age, German children have to decide between one of three
school types: the Volksschule (elementary school) ending with grade
nine/ten, the Realschule (secondary school) ending with grade ten and
the Gymnasium ending with grade thirteen (Abitur).

Thus, it was clear that more mothers of ten-year-olds would like
the Gymnasium for their child than mothers of fourteen-year-olds,
because for a ten to eleven-year-old boy or girl in the Volksschule or
Rea lschule the chance was much greater to get into the Gymnasium than
for fourteen-year-old children.

Inversely, the chance for a fourteen=-year-old child in the Gymnasium
to get the Abitur is much greater than for a ten-year-old one. This
may explain the uncertainty of mothers of the younger age group when
asked for their educational expectations for their children.

Though one can no longer say today that only upper-middle class
parents aspired to the Abitur and the University for their children,
the results showed clearly that, for the upper-lower class, the Volks-
schule and the Realschule were still the most preferred educational
goals, with respect to aspiration as well as expectation, conpared
with the goals of the upper-middle class.

More upper -middle than upper-lower class mothers and more mothers -
of male than of female subjects said that they had no preference or
never thought about the question, when asked to name the job their
child actually would have later.

This result could indicate a certain lack of interest but also this
seems to be more evidence concerning the two groups of mothers, more
freedom for their children's decisions.

IIT. Nonacademic Activities
a. Description of Frequencies

Only one mother could not report any extra-curricular activities of
her child, while the remainder were able to list at least one activity,
and almost seventy percent of the mothers mentioned three or more

activities outside of school.
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When asked what sort of interactions occurred between themselves
and the child, forty-nine percent of the mothers reported nonverbal
joint activities or described a positive affective interaction of a
non-specified nature ('"We enjoy each other'"). Approximately one-
fourth (twenty=-four percent) reported simple verbal interaction
between mother and child, while three percent indicated negative
affect or absence of interaction. Twenty-three percent described con-
structive activities like cleaning the house.

Church or other religious activities and outings (twenty-three per-
cent) seemed to still play a role besides household activities (four-
teen percent), conversation (twenty-five percent) and indoor activities
plus hcaework (thirty-three percent). More than fifty percent of the
mothers shared at least two activities with the child.

Activities with the father followed a similar pattern, the highest
percentage (sixty percent) being for nonverbal non-work activity or
positive affective interaction. Eighteen percent reported a simple
verbal interaction between father and child, and four percent indica-
ted negative interaction. Nearly forty percent of the children shared
religious activities or outings with their father, while thirty-five
of the mothers mentioned indoor activities or homework.

In response to questions concerning the child's affiliation with
clubs, organizations or groups, forty-six percent said their child did
not belong to any clubs or organized groups, thirty-eight percent
named sports clubs, but only eleven percent of the mothers referred to
organized groups such as scouts.

When asked whether their child had any lessons thirty-one percent
mentioned cultural pursuits (music, art) and twenty-four percent indi-
cated their child had no classes. Thirteen percent mentioned academic
classes, sixteen percent sports, ten percent hobbies such as photo-
graphy and six percent such classes as typing or cooking.

Thirty-nine percent mentioned dishwashing as jobs or chores around
the house, followed by general help (eighteen percent) and cleaning
house (sixteen percent). Eight percent of the mothers said their

child had no job or chore around the house.

Neaxly half of the children had to be reminded always or frequently
to do their chores, thirty percent sometimes, nine percent seldom and

eight percent never.

Sixty-three percent did their chores without asking for assistance
from anyone else, though only four percent always helped around the
house without being asked. Forty percent, however, sometimes helped

without being asked.
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b. Significant Differences

1. Age

Significantly more mothers of fourteen-year-old children mentioned
"talking" and ''conversation" as main activities with the mother,
whereas very significantly more mothers of ten-year-old children said
a nonverbal non-work activity was the main interaction.

! Concerning activities with the father no significant age difference

! was found.

Significantly more fourteen-year-old children seemed to help fre-

quently around the house than ten-year-olds, according to their
mothers.

2. Socioeconomic Status

The question concerning lessons or claéses of the child produced
two significant class differences.. Significantly more upper-middle
class children had cultural, study, music or art lessons or classes,

whereas significantly more upper-lower class children had none of
these .

Significantly more children of lower status families helped fre-
quently around the house without being asked than did upper class chil-
dren. There were no other social class differences observed.

3. Sex

A very significant difference between boys and girls of this sample
concerned the kind of interaction between them and their mothers.
More mothers of girls than of boys emphasized constructive activities.

Significantly more girls than boys had household activities with the
mothers,

Concerning interaction with the fathers there was no significant
difference between the two sex groups.

Significantly more mothers of girls said that their child cleaned
house when asked for jobs or chores around the house == .. ., .

Significantly more boys than girls helped at home with the family
only, whereas significantly more girls than boys had jobs or chores
referring to personal items as well as to the family.

Boys had to be reminded, according to their mothers, to a signifi-

cantly higher percentage than did girls to do .the jobs or chores around
the house.
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c. Summary and Interpretation

On the whole one can say that, if one takes number and type of non-
academic activities between parents and children as an index of the
family cohesion, the family ties appeared to be rather stable.

Religious activities, however, seemed to excite interest only with
the younger age group or, otherwise expressed, parents of fourteen-
year-olds apparently did not care as much about their children going
to church than did the parents of ten-year-olds.

It is interesting that, concerning interaction with fathers, there
were no differences between any of the groups, whereas the relation to
the mothers produced some age, class and sex differencés. It seems
that with decreasing amount of interaction (father's absence during
the day) the differences between fathers' interactive patterns became

smaller.

The fact that more mothers of girls than of boys emphasized positive
affective relations seemed to be 'in line with traditional educational
goals, according to which boys should be reared with "less feeling"
than girls. Such more traditional views concerning sex roles show up
also in the finding that more girls than boys have household activi-

ties.

No differences between boys and girls, however, were found concer-
ning the child's affiliation with clubs and organizations, i.e., out-
side the hguse.

Whereas here we found no class differences, there was a very sig-
nificant difference between upper-lower and upper-middle class children
as to membership in cultural, study or art lessons. The interest of
working class parents to send their children to such lessons and
classes seemed to be very low, the costs playing a role here certainly
too.

Washing was the job most frequently done by the children of this
sample (seventy-three percent), whether it was the dishes, the car or
the windows. This inclination to cleanliness, however, was apparently
stronger with the mothers than with the children, for half of these
had to be reminded always or frequently and still thirty percent had
to be reminded sometimes to do their chores, boys being less willing
to do them by themselves than girls.

That more fourteen-year-olds than ten-year-olds helped frequently
around the house without being asked could be expected, even though
there was a significant class difference, according to which working
class mothers apparently value housework by their children more than
middle class mothers.

-198-

210

R&d

A

I e e eyt

Tzt

i i S i

et

I,




IV. Authority

a. Description of Frequencies

TWwenty-one percent of the mothers indicated that their child showed
a positive acceptance (''tries to,improve'") when corrected by the
mother. Twenty-eight percent said he would accept the correction
without either positive or negative affect. Only one mother said he
would refuse her, whereas fourteen percent mentioned a negative accep-
tance ("grumbles but does it") on the part of the child. Thirteen
percent believed that the child would show an emotional reaction
(acceptance not being implied) and also thirteen percent indicated
that it would all depend on the situation the child was in at the time.

When asked how the child reacted to punishment of various sorts
twenty-nine percent of the mothers said the child accepted the punish-
ment and corrected his behavior, three percent indicated that their
child showed no overt reaction and stayed quiet. Thirty-three percent
said he withdrew from the situation or sulked. Hostile verbal or non-

verbal behavior was indicated in fourteen percent of the cases while
nine percent reacted by crying.

As a second response describing the child's reaction to punishment,

twenty-four percent of the mothers mentioned that the child took it
well or apologized.

When asked how the child reacted to punishment by the father,
around forty percent of the mothers said as a first response that the
child took the punishment well and corrected the behavior. Three per-
cent described the child as engaging in no overt reaction and twenty-
five percent described the child as sulking or withdrawing. Eight

percent reacted by crying, six percent described the child as expres-
sing hostile verbal and nonverbal behavior.

The main responses to mother's criticism fell into three categories:
positive acceptance (twenty-one percent), to get hurt and cry (twenty-
one percent), and to resort to positive verbal behavior (twenty-three

percent) . An additional fourteen percent of the mothers indicated that
their child sulked or withdrew.

Much of the same picture was shown when mothers were asked how the
child reacted to father's criticism. Twenty-four percent described

- their son or daughter as accepting it, nearly thirty percent said the

child got hurt or cried and fourteen percent indicated that he sulked
or withdrew. Eight percent laughted it off “or ignored it while nine
percent reacted in a defensive verbal manner.
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b. Significant Differences
1. Age

Significantly more ten than fourteen-year-olds were reported as
getting hurt or crying when critized by their mothers; this differ-
ence does not show up when reaction to the criticism of father was
considered.

2. Socioeconomic Status

There were no significant class differences.

3. Sex

There were no significant sex differences.
c. Summary and Interpretation

Whether the mother or the father was the authority figure, a rela-
tively high percentage of children showed positive acceptance or a
neutral behavior when corrected or punished by either of the parents.
Overt emotional reactions or hostile behavior in any form happened not
so often, at least not as first response in the punishment situation,

When criticized by the parents the tendency of children not to
engage in defensive verbal or verbal rational actions was even stronger
than in the punishment situation. Apart from one age difference it
was found that there was a very similar behavior pattern of all chil-
dren, whether they differed in age, socioeconomic status or sex, in
response to authority figures: obeying and holding back critical
responses.,

V. Jobs Outside the Home
a. Description of Frequencies

When asked if the child had a regular job outside of the home,
three-fourths said no. Six percent said yes and the remainder either

gave irrelevant or no information,

The other questions concerning this area were deleted in the German
mother interview.

VI, Interpersonal Relations
a, Description of Frequencies

In the area of interpersonal rélations criticism by friends or sib-
lings produced in fifty-five percent of the cases reactions such as
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getting hurt, arguing or even stronger ones like verbal shouts and
phycical fights. Only four percent reacted positively. Thirty percent
of the mothers, however, said that their child was not criticized by
other children. Eighteen percent said they didn't know what the child
did when criticized.

When the mothers were asked for an evaluation of the success of the
child's interpersonal relations, seventy percent of the mothers stated
that their child got along average with other children, sixteen percent
reported that the child's interpersonal relations were very good and
only eleven percent indicated that he got on poorly with others. When
asked to describe the child's behavior, twenty-eight percent of the
mothers reported that their child was bossy and assertive and three
percent said their boy or girl had very close or long time friends,
Four percent described their child as being independent ("'stands up
for himself"), while ten percent described him as being gregarious and
liking company . Forty percent said they did not know how he got
along with other children.

When asked about peer influence, more than half the sample denied
any influence, six percent thought the influence was good, and nine
percent thought it was bad. Sixteen percent acknowledged an influence,
but without indication of whether good or bad.

When asked how the child reacted to having his feelings hurt, nearly
fifty percent said that the child showed hostile affect, verbal hos-
tility or physical aggression. Five percent attempted, according to
the mothers, to cope by thinking or trying to understand why the other
person hurt his feelings. Twenty-one percent of the mothers reported
their child ignored the situation or withdrew, while sixteen percent
said that the child became depressed or anxious.

b. Significant Differences
1. Age

There was a very significant difference concerning mothers' evalu-
ation of their children's success in getting along with other children:
fifty-three percent of the mothers of ten-year-olds, but eighty-five
percent of the mothers of fourteen-year-olds, described their child's
interpersonal relations as being average.

When the children's behavior had to be described by the mothers,
again very significantly more mothers of the ten-year-olds described
them as being assertive, bossy or dominating.

2. Socioeconomic Status

There were no significant class differences.
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3. Sex

The type of reaction to criticism by other children differentiated
boys and girls; for strong reactions like verbal shouts, quarrels and
physical fights. Significantly more boys than girls reacted in this
manner.

c. Summary and Interpretation

The interpersonal relations, generally seemed, according to the
mothers, neither very good nor very bad. When criticized by other
children or having their feelings hurt, most of the boys and girls in
this sample showed reactions that cannot be classified as good coping
answers, and when asked to describe their child's behavior, more than
a quarter of the mothers reported that their child was bossy and asser-
tive, whereas only ten percent emphasized that he liked company of
many children.

Ten-year-old children seemed to be especially assertive and domina-
ting compared with the older age group, and this was certainly one
reason that their interpersonal relations were reported as being poor.

Verbal shouts, quarrels, and physical fights still seemed to be

‘reserved for boys, their reactions to criticism being much stronger

than those of girls, certainly the result of educational practices
with respect to sex roles.

VII. Anxiety
a. Description of Frequencies

Eighty percent of the sample reacted to worry by talking about the
worry with someone else. Only eight percent of the mothers indicated
that their child showed depressed or anxious affect.

A similarly high concentration of responses on one category was
shown when mothers were asked what kinds of things the child worried
about. Two-thirds said it was academic problems such as homework and
grades, thirteen percent mentioned youth problems, while death, war,
and health were mentioned by five percent.

When their children were worried, ten percent of mothers reported
that they did not turn to others for help. Sixty-six percent of them

specified the mother as the '"helper," and pineteen percent the father
or both parents. "
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1. Age

There were no significant age differences.

2. Socioeconomic Status

There were no significant class differences.

3. Sex

There were no significant sex differences.

c. Summary and Interpretation
Many children worried about academic problems.

The majority of children turned to someone and talked with him
about the worry, the mother being the favorite person, compared with
the father and other family members. One has to consider, however,
that the father was absent during the day and thus rarely had -any pos-
sibility to help the child in anxiety situations.

VIII. Aggression
a. Description of Frequencies

In response to queries concerning sources of anger in the child,
thirty-four percent of the mothers mentioned petty everyday annoyances
inflicted upon him by others. The cause next most frequently mentioned
was people's immoral or unethical behavior toward the subject (twenty-
eight percent), followed by control by the parents or other authority
figures (nine percent), and own behavior (eight percent).

In response to questioning concerning the child's behavior when
angry, around thirty percent reported that the child showed verbal
expression of hostility ("curses someone out," 'talks back"), Approxi-
mately twenty percent described the child as physically aggressive
against another person, animal or object and eleven percent as showing
hostile or aggressive affect. Three percent indicated that their child
attempted to cope actively with the source of the problem or anger-

producing situation. Ten percent thought their child withdrew from
the situation.

Whereas thirty percent of the mothers said that, when angry at hé'r, '
the child ‘éngaged in verbal aggression against her, this reaction was :
shown only by less than half of the children (thirteen percent) when
angry at their father. Next follows as a reaction withdrawal and
leaving the physical situation (with mothers, twenty percent; with
fathers, sixteen percent). Generally, behavior toward the father in
this situation was more differentiated (more categories of behgvior :.-
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ment ioned) and concentrated less on certain categories, leaving the
other ones with frequencies of one to three cases, as was true for the
behavior toward mothers.

When questioned as to the child's reaction to a friend being angry
with him, twenty-three percent of the mothers indicated that the child
showed hostile emotional reactions without any other action and twenty
percent reported that the child left the friend's presence. Nine per-
cent, however, denied such a situation and no mother indicated that
the child engaged in some sort of hostile overt behavior.

b, Significant Differences

1, Age

K2

There were no significant age differences.
2. Socioeconomic Status

There was one significant class difference concerning the cause of
anger with the children: more upper-middle class than upper-lower class
mothers reported that the child became angry when treated immorally or
unethically by other people.

3. Sex

There were no significant sex differences.

¢. Summary and Interpretation

Active coping in an anger-producing situation apparently is one of
those reactions not valued highly in our culture, for few mothers
reported that the child attempted to cope actively with the source of
the problem, when angry. Instead aggressive affect, verbal aggression
or physically aggressive acts were reported.

Toward the mother, verbal aggression is dared much more frequently
than toward the father. On the other hand, reactions toward the
father include a broader range, i.e., the behavior is more differentia-
ted, probably according to the degree of freedom the father is willing
to concede to his child's responses. Expressed otherwise, the reac-
tions to the mother are easier to predict than those toward the
fathers,

The result that more upper-middle class children than upper-lower
class children were reported to become angry when treated immorally or
ethically by other people might reflect a frequently found difference
between mothers' child rearing practices: upper class mothers tend to
emphasize much earlier and more strongly in their education that chil-
dren become aware of the motives, feelings and values of other people's
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behavior, whereas working class mothers rather tend to select the .
immediately perceived effects of an action as being important.

e Parent/Child Relevant Items

I. Academic Task Achievement
a. Description of Frequencies

Wlien mothers were asked to estimate how well their children were
~ doing in school, fifty-five percent did not respond with any direct
indication of how satisfied they were with their child's school per-
formance. Around thirty percent indicated they were satisfied with
their child's school achievement and only fifteen percent were dissat-
isfied with it. ' '

Nearly sixty~eight percent of the mothers tried to encourage their

: child in his schoolwork, whereas thirty-two percent reported they.did

i noth ‘ng. Supportive actions were helping with homework and encouraging
the child through the use of academically supportive actions.

When it came to helping with homework fifty-nine percent of mothers
did nothing, either because the child did it on his own or because the
responsibility was left to him or because he received a detention at
school if he did not do his homework.

Only one mother mentioned deprivation, punishment or rewards, and
twenty-five percent had to remind their child occasionally or frequent-
ly. Only six percent of the mothers checked the child's work.

T IR B A e

Nearly all mothers felt that school was the most or very important,
mainly for education and teaching in general (seventy-three percent).
Six percent said the school's job was to majntain discipline and to
keep order. Eleven percent saw it as a preparation for life and a job.

More than half of the sample said preparation for life was the main
reason for the importance of school. Nearly twenty percent mentioned
academic and ten percent socioeconomic reasons.

b, Significant Differences
1. Age

There was a very significant age difference: many more mothers of
fourteen-year-olds (fifty percent) indicated that they did nothing to
encourage their child in his schoolwork, but only fifteen percent of
mothers of ten-year-olds' gave this response.
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2. Socioeconomic Status

There was a rather strong, almost significant difference between
the two classes concerning satisfaction of mothers with their children's
school achievement: more upper-middle class than upper-lower class
mothers indicated dissatisfaction with school achievement.

3. Sex
There were no significant sex differences.
c. Summary and Interpretation

Although one-third of the mothers did nothing to encourage their
child in his schoolwork, one should not overlook the fact that these
were, to a great extent, mothers of fourteen-year-old children, who,
as was explained earlier, had already chosen one of the three main
school types, whereas the mothers of ten-year-olds still did a lot to
get their child in the Gymnasium or at least the Realschule, and to
let them stay there, i.e., their motivation to support the children
was relatively higher than later, when the childrem are fourteen.

The same was probably true concerning homework, though one reason
for lacking help from the parents might be the growing difficulty for
them to understand the new methods and rules in all subjects, especi-
ally in mathematics.

Few parents gave active help or assistance. The lack of enough
school psychologists counseling parents as to the right form of support
and of eliciting achievement motivation with the children was partly
responsible for such findings.

Nearly seventy percent of the mothers defined the school's job as
educating and teaching in general. It must be mentioned, however, that
the German word for education "erziehen" has also the connotation of
"maintaining discipline' and "keeping order," so that the six percent
in this category might be a bit too low. This would mean that quite a
number of mothers till took the viewpoint that the school should be in
the first place a help for them in teaching discipline and order.

II. Authority

a. Description of Frequencies

When they want their child to do something, ten percent of the
mothers gave him a rational explanation or talked it over with him.
Nearly fifty-five percent said that a mild request was all that was
necessary, whereas direct orders or demands with punishments were used
by twenty-nine percent of mothers.
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Nearly three-quarters of the mothers (seventy-four percent) indica-
ted that they would demonstrate or explain the correct way, when they
s found their child was doing a job incorrectly. Fifteen percent said
I that they would make him do it over, and only a minority would tell

' him off (eight percent) or punish the child (three percent).

When asked how they disciplined or punished their child, wothers
gave a wide variety of responses. Nineteen percent used physical
punishment, while deprivation of privileges was used by eighteen per-
cent as was mild verbal reproof. Sixteen percent resorted to strong
verbal behavior or threats, while eight percent deprived the child of
movement, keeping him either in his room or in the house. Ten percent
mentioned discussion or praise while six percent indicated they never
punished their child.

When the authority figure was the father, ten percent did not disci-
pline or punish. Twenty-one percent used mild verbal reproof while
twenty percent used strong verbal behavior or threats. Fifteen percent
of fathers tried discussion or praise as a means of discipline and
fourteen percent preferred physical punishment. While thirteen percent
& made use of deprivation of privileges, only four percent tried depriva-
;S tion of movement.

gf b. Significant Differences
1. Age

There was a significant age difference on one of the types of
punishment used by the father. Significantly more fathers of ten-year-
olds used physical punishment than did fathers of fourteen-year-olds.

2. Socioeconomic Status

More upper-lower class mothers used a mild request method when they
i wanted the child to do something.
£
i: 3. Sex
§° There were no significant sex differences,
I
%? c. Summary and Interpretation
;% The answers to these questions seemed a bit unrealistic, especially
gi if one looks at some of the responses to other items concerning
£ authority. It could have been that the factor of social desirability
3 influenced the reactions of the mothers.
8
e
?f III. Interpersonal Relations
%. The questions concerning interpersonal relations in the parent-child
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interaction area was deleted in the German mother interview.
IV. Anxiety
a. Description of Frequencies

When asked what the mother did when the child was worried, a high
percentage of mothers (forty-six percent) said they tried to support
and/or reassure him. Around twenty-four percent of the méthers indica-
ted that they advised the child to take direct action such as going to
the source of the problem and attempting to resolve it. Four percent
of the mothers said they gave no advice. Five percent advised the
child to simply accept the situation.

b. Significant Differences
There were no significant age, class or sex differences.
c. Summary and Interpretation

Most parents thought that support and reassurance was the best way
to reduce anxiety when their child was worried. Only one quarter
recommended to their child an action directed toward the source of the
problem.

Parent Items
I. Academic Task Achievement

R The questions concerning academic task achievement of parents was
deleted in the German mother interview.

II. Occupational Aspects
a. Description of Frequencies

Seventy-five percent of the sample of mothers were not working or
were housewives. Of those who did work, most mothers worked because
of family pressure or family trade or, to a lesser degree, because they
wanted the type of work in which they were engaged. Very-.few took the
job because of financial returns or external factors like accident or
convenient location.

When asked if they would choose the same type of work if they could
choose again, around two-thirds of those who did work gave a positive
response, while approximately one-third said no.

When faced with prublems in the job situation half of the working
mothers solved the problem by themselves, whereas the other half of
mothers sought help from co-workers or supervisgrs.

ke
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The best way to get along with fellow workers was, for most of the
working mothers (seventy percent), the maintenance of good social rela-
tionships, while the best way to.get along with the boss was, for
about one-third of the working mothers, to do the work well and to
follow .instructions. Fifteen percent said they worked alone and the
remainder gave unclassifiable answers.

b. Significant Differences

1. Age

M
pd

There were no significant age difféiences.
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2, Socioeconomic Status

There were no significant differences, either concerning the number
of mothers who did not work or concerning the responses to any of the
questions for those who did work.

3. ‘Sfx‘§~

There were no significant sex differences.

3 c. Summary and Interpretation
i A summary is not necessary, because the few results are self- :.

explanatory. An interpretation is problemati¢ because the findings
are based on too small a number of cases.

III. Personal Characteristics

a. Description of Frequencies

When mothers were asked how they reacted to criticism by their own
; child, thirty-five percent of them mentioned rational analysis, inclu-
3 ding the separation of justified from unjustified criticism ("It all

3 depends' statements), Twenty percent of the mothers said they engaged
in rational verbal behavior with the child ("we talk it over") and
fifteen percent reported they took it well. Thirteen percent claimed
that they were never criticizeduby their child. About the same per-
centage of mothers (four percent) reacted in one of the following

manners: ignoring, getting hurt or depressed, laughing criticism off,
or defensive verbal behavior.
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The questions concerning the mother's reactions to criticism by the
husband and friends as well as the reasons for being angry and the
reaction to anger were deleted in the German mother interview.
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b. Significant Differences
1. Age

There were no significant age differences,
2. Socioeconomic Status

There were no significant class differences.
3. Sex

There were no significant sex differences.
c. Summary and Interpretation

A rational analysis including separation of justified from unjusti-
fied criticism was most often reported by mothers when criticized by
their children. Unfortunately, there were no questions asking how
often criticism was gunerally unjustified from the viewpoint of the
mothers, and what they did in such cases. Only fifteen percent repor-
ted that they took the child's criticism well, sixteen percent showed
bad coping reactions and thirteen pretended they were never criticized
by their children, upper-lower class mothers being in the majority
here as compared with upper-middle class mothers.

One-fifth of the sample, however, engaged in rational verbal beha-
vior with the child, a reaction that must be classified as good coping,
in addition to the rational analysis,
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MOTHER DESCRIPTION ~ SCALE SCORE INTER-CORRELATIONS

Introduction

A number of questions were omitted from the German interview
schedule and therefore there was no data on a number of the variables
used in the correlation analysis. In the accompanying tables this has
been indicated by a stroke through the appropriate cells.

Child Behavior

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 1

Three correlations out of a possible thirty were significant, one
negative and two positive. Initiation and Engagement in Task Achieve-
ment (Academic) were correlated positively with Implementation in Task
Achievement (Nonacademic). Coping Effectiveness in Task Achievement
(Academic) was correlated negatively with Initiation in Task Achieve-
ment (Nonacademic).

Task Achievement (Academic) x Authority - Table 2

There was one significant correlation out of thirty. Initiation in
Task Achievement (Academic) was correlated negatively with Coping
Effectiveness when disciplined by the father.

Task Achievement (Academic) x Interpersonal Relations - Table 3

There was one significaht correlation out of eighteen. Engagement
in Task Achievement (Academic) was correlated positively with Coping
Effectiveness when criticized by other children,

Task Achievement (Academic) x Anxiety - Table &

Two correlations out of twelve were significant, one positive and
one negative. Persistence in Task Achievement (Academic) was correla-
ted positively with Coping Effectiveness in the Anxiety area and nega-
tively with Implementation in the Anxiety area.

Task Achievement (Academic) x Aggression - Table 5

Five cbrrelations out of twenty-four were significant, four positive
and one negative. Coping Effectiveness, Initiation and Engagement
(assessed on two different questions) in Task Achievement (Academic)
were all correlated positively with Coping Effectiveness when angry
with friends. Initiation in Task Achievement (Academic) was correlated
neg@tively with Coping Effectiveness when angry with the father.
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Task Achievement (Nonacademic) x Authority - Table 6

Three correlations out of twenty-five were significant, all of them
negative. Activity Level, defined both as number of organized groups
belonged to and as number of hobbies, was correlated negatively with
Coping Effectiveness when disciplined by the mother. Initiation in
Task Achievement (Nonacademic) was correlated negatively with Coping
Effectiveness when criticized by the father.

Task Achievement (Nonacademic) x Interpersonal Relations - Table 7
There were no significant correlations.

Task Achievement (Nonacademic) x Anxiety - Table 8
There were no significant correlations.

Task Achievement (Nonacademic) x Aggression - Table 9

Five correlations out of twenty were significant, all of them posi-
tive. Activity Level, defined as number of organized groups belonged
to, was correlated positively with Coping Effectiveness when disci-
plined both by mother and by father. Implementation and Initiation
(assessed on two questions) in Task Achievement (Nonacademic) were cor-

related positively with Coping Effectiveness when disciplined by the
mother.

Authority x Interpersonal Relations - Table 10

Three correlations out of fifteen were significant, all of them
positive. Coping Effectiveness when criticized by the mother was
correlated both with Coping Effectiveness when feelings were hurt by
other children and Coping Effectiveness when criticized by other chil-
dren. Coping Effectiveness when criticized by the father was correla-
ted with Coping Effectiveness when criticized by other children.

Authority x Anxiety - Table 11

Two correlations out of ten were significant, both of them negative.
Coping Effectiveness when disciplined by the father and by the mother
were correlated negatively with Implementation in the Anxiety area.

Authority x Aggression - Table 12

Six correlations out of twenty were significant, three positive and
three negative. Coping Effectiveness when disciplined by the mother
was correlated negatively with Coping Effectiveness when angry with the
father. Coping Effectiveness when disciplined by the father was corre-
lated negatively with Coping Effectiveness with Aggression and Coping
Effectiveness when angry with the mother. Coping Effectiveness when
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criticized by the mother was correlated positively with Coping Effec-

tiveness when angry with friends, while Coping Effectiveness when cri-

ticized by the father was correlated positively both with Coping Effec-
tiveness with Aggression and when angry with the father.

Interpersonal Relations x Anxiety - Table 13

There were no significant correlations.
Interpersonal Relations X Aggression - Table 14

Two correlations out of twelve were significant., Coping Effective-
ness in Interpersonal Relations, defined as getting along well with
other children, was correlated degatively with Coping Effectiveness
with Aggression, while Coping Effectiveness when criticized by other
children was correlated positively with Coping Effectiveness when
angry with the father.
Anxiety x Aggression - Table 15

There were no significant correlations.

Summary

Overall thirty-three correlations were significant out of the two
hundred fifty-five possible. Thirteen were negative and twenty posi-
tive. Three variables had five significant correlations with other
variables. They were Coping Effectiveness when angry with the mother,
with the father and with friends.

Two variables, Attitude Towards Task Achievement (Academic) and
Coping Effectiveness when told to do something by the mother, had no
significant correlations with other variables.

Child Behavior x Parent Attitude
Task Achievement (Academic) x Task Achievement (Academic) - Table 16
Three correlations out of eighteen were significant, all of them
positive. Coping Effectiveness in Task Achievement (Academic) was
correlated positively with Parental Satisfaction with the €hild's
Academic Task Achievement and with Parental Academic Aspiretion.
Attitude Towards Task Achievement (Academic) also was positively corre-
lated with Parental Satisfaction.

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 17

There were no significant correlations.
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Task Achievement (Academic) x School - Table 18

Two correlations out of eighteen were significant, one positive and
one negative. Engagement in Task Achievement (Academic) was correlated
positively with Parental Attitude Towards Importance of School, while
Persistence in Task Achievement (Academic) was correlated negatively
with Parental Conception of the Major Functions of School, where a
high score placed emphasis on the Academic Task Achievement function.

Task Achievement (Nonacademic) x Task Achievement (Academic) - Table 19
Four correlations out of fifteen were significant, one positive and
three negative. Activity Level, defined as number of hobbies, was
positively correlated with Parental Satisfaction with Child's Academic
Task Achievement. Implementation and Initiation (assessed on two sepa-
rate questions) were corre lated negatively with Parental Academic
Aspiration.
Task Achievement (Nonacademic)x Task Achievement (Nonacademic)-Table 20
One correlation out of five was significant. Implementation in
Task Achievement (Nonacademic) was correlated positively with Parental
Occupational Aspiration.
Task Achievement (Nonacademic) x School - Table 21
There were no significant correlations.
Authority x Task Achievement (Academic) - Table 22
There was one significant correlation out of fifteen. Coping Effec-
tiveness when told to do something by the mother was correlated posi-
tively with Parental Satisfaction with Child's Academic Task Achieve-
ment. :
Authority x Task Achievement (Nonacademic) - Table 23
There were no significant correlat ions.
Authority x School - Table 24
There was one significant correlation out of fifteen. Coping
Effectiveness when disciplined by the mother was correlated negatively
with Parental Attitude Towards Importance of School.
Interpersonal Relations x Task Achievement (Academic) - Table 25

There were no significant correlations.
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Interpersonal Relations x Task Achievement (Nonacademic) - Table 26

There were no significant correlations.
Interpersonal Relations x School ~ Table 27

Two correlations out of nine were significant, one negative and one
positive. Coping Effectiveness when feelings were hurt by other chil-
dren was correlated negatively and Coping Effectiveness when criticized
by other children was correlated positively with Parental Conception of

the Major Function of School, a high score placing emphasis on Academic
Task Achievement. :

Anxiety x Task Achievement (Academic) - Table 28
There were no significant correlations.

Anxiety x Task Achievement (Nonacademic) - Table 29
There were no significant correlations.

Anxiety x School - Table 30

There were two significant correlations out of six, one positive
and .ae negative. Coping Effectiveness in the Anxiety area was corre-
later negatively with Parental Conception of the Major Function of
School, while Implementation in the Anxiety area was correlated posi-
tively with Parental Attitude Towards Importance of School.

Aggression x Task Achievement (Academic) - Table 31

There was one significant correlation out of fifteen. Coping Effec-

tiveness when angry with the father was correlated negatively with
Parental Academic Aspiration.

Aggression x Task Achievement (Nonacademic) - Table 32
There were no gsignificant cbrrelations.

Aggression x School - Table 33

There were three significant correlations out of twelve, all posi-
tive. Coping Effeztiveness with Aggression and Coping Effectiveness
when angry with the father and with the mother was correlated with
Parental Conception of the Major Function of School, where a high
score placed emphasis on the Academic Task Achievement Function.

Summary

Overall twenty correlations out of one hundred seventy-eight were
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significant, seven of them negative and thirteen positive. Parental
Conception of the major function of school had most significant corre-
lations with other variables, seven in all (three negative and four
positive). It was correlated negatively with Persistence in Task
Achievement (Academic) with Coping Effectiveness when feelings were
hurt by another child and with Coping Effectiveness in the Anxiety
area. It was correlated positively with Coping Effectiveness when -
criticized by other children, with Coping Effectiveness with Aggression
and Coping Effectiveness when angry with both father and mother.

Seven Child Behavior variables and two Parent Attitude variables had
no significant correlations.

Child Behavior x Parent Treatment of Child

Task Achievement (Academic) x Task Achievement (Academic) - Table 34

Six correlations out of twelve were significant, all of them nega-
tive. Coping Effectiveness, Attitude, Initiation and Engagement
(assessed on two different questions) all were correlated negatively
with Parental Implementation in Homework, while Initiation in Task
Achievement (Academic) was correlated negatively with Parental Imple~
mentation in Schoolwork.

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 35
There were no significant differences.

Task Achievement (Academic) x Interpersonal Relations - Table 36
There were no significant correlations.

Task Achievement (Academic x Anxiety - Table 37

There was one significant correlation out of six. Engagement in
Task Achievement (Academic) was correlated positively with Degree of
Guidance by parents in an Anxiety situation.

Task Achievement (Nonacademic) x Task Achievement (Academic) - Table 38

There were two significant correlations out of ten, both of them
positive. Activity Level, defined as number of hobbies, was correlated
positively both with Parental Implementation in Schoolwork and Parental
Implementation in Homework.

Task Achievement (Nonacademic)x Task Achievement (Nohacademic);fhble~39

There were two significant correlations out of ten, both of them
negative. Initiation in Task Achievement (Nonacademic) assessed on
two different questions was correlated negatively with Parental Direct-
edness in Task Achievement. .
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Task Achievement (Nonacademic) x Interpersonal Relations - Table 40

Two correlations out of twénty-four were significant, both of them
negative. Activity level, defined as number of organized groups
belonged to, was correlated negatively with Positive Affect Mother-
Child Interaction, while Initiation in Task Achievement (Nonacademic)
was correlated negatively with Positive Affect Father-Child Interaction.
Task Achievement (Academic) x Anxiety - Table 41

There was one significant correlation out of five. Initiation in
Task Achievement (Nonacademic) was correlated positively with Degree
of Guidance by parents in an Anxiety situation.

Authority x Task Achievement (Academic) - Table 42

There were no significant correlations.

Authority x Task Achievement (Nonacademic) - Table 43

There were no significant correlations,

Authority x Interpersonal Relations - Table 44
There were no significant correlations.
Authority x Anxiety - Table 45

There were no significant correlations.

Interpersonal Relations x Task Achievement (Academic) - Table 46

There were no significant correlations.

Interpersonal Relations x Task Achievement (Nonacademic) - Table 47

There was one significant correlation out of six. Coping Effective~
ness when criticized by other children was correlated negatively with
Degree of Guidance by parents in Task Achievement (Nonacademic).
Interpersonal Relations x Interpersonal Relations - Tabie 48

There were no significant correlations.

Interpersonal Relations x Anxiety - Table 49

There were no significant correlations.

Anxiety x Task Achievement (Academic) - Table 50

There were no significant correlations.
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Anxiety x Task Achievement (Nonacademic) - Table 51
There were no significant;. corre latioﬁs.

Anxiety x Interpersonal Relations - Table 52
There were no significant correlations,

Anxiety x Anxiety - Table 53

Only one correlation out of two was significant. Implementation in
the Anxiety area was correlated negatively with Degree of Guidance
given by parents in an Anxiety situation,

Aggression x Task Achievement (Academic) - Table 54
There were no significant correlations,
Aggression x Task Achievement (Nonacademic) ~ Table 55

There was one significant correlation out of eight. Coping Effec-
tiveness when angry with the mother was correlated negatively with
Parental Directedness in Task Achievement.

Aggression x Interpersonal Relations - Table 56

There were three significant correlations out of sixteen, one posi-
tive and two negative. Coping Effectiveness with Aggression was corre-
lated negatively with Positive Affect Father-Child Interaction, Coping
Effectiveness when angry with the father was correlated negatively
with Positive Affect Mother-Child Interaction, while Coping Effective-
ness when angry with friends was correlated positively with Activity
Level Father-Child Interaction,

Aggression % Anxiety - Table 57

There were no significant correlations.

Summary

Overall twenty correlations out of two hundred twenty-eight were
significant, fourteen negative and six positive. Parental Implementa-
tion in Homework had the greatest number of correlations with other
variables, five negative and one positive. It was correlated negative-
ly with Coping Effectiveness, Initiation Engagement (assessed on two
different questions) and Attitude in Task Achievement (Academic). It
was correlated positively with Activity level, defined as number of
hobbies.

Ten Child Behavior variables had no significant correlations with
any Parent Treatment of Child variables. Only one Parent Treatment of
Child variable had no significant correlations.
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Parent Behavior x Child Behavior

Interpersonal Relations x Task Achievement (Academic) -~ Table 58

One correlation out of six was significant. Mother 's Coping Effec-
tiveness when criticized by her children was correlated negatively
with Child's Persistence in Task Achievement (Academic).
Interpersonal Relations x Task Achievement (Nonacademic) - Table 59

There were no significant correlations,

Interpersonal Relations x Authority - Table 60

There was one significant correlation out of five, Mother's Coping
Effectiveness when criticized by her children was correlated positively
with Child's Coping Effectiveness when criticized by the father.
Interpersonal Relations x Interpersonal Relations - Table 61

There were no significant correlations,

Interpersonal Relations x Anxiety - Table 62

There were no significant correlations,
Interpersonal Relations x Aggression -~ Table 63

There were no significant correlations,

Agrression x Child Behavior variables - Tables 64 - 69

As there was no measure of Mother's Coping Effectiveness with

Aggression these tables must be excluded from a report on the German
data.

Summary

Overall two correlations out of twenty-five were significant, one
positive and one negative. Twenty~three Child Behavior variables had
no significant correlation with the parent Behavior variable,

Parent Behavior

As only one Parent Behavior variable could be assessed from the
German data there were no correlations to be discussed in this area.
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Parent Behavior x Parent Attitude

Interpersonal Relations x Task Achievement (Academic) - Table 71
Neither of the two possible correlations were significant,.
Interpersonal Relations x Task Achievement (Nonacademic) - Table 72
The one possible correlation was not significant,
Interpersonal Relations x School - Table 73
One correlation out of three was significant. The mother's Coping
Effectiveness when criticized by friends was correlated negatively
with Parental Attitude toward importance of school.

Aggression x Parent Attitude variables - Tables 74 - 76

As there was no measure of mother's Coping Effectiveness with Aggres-
sion these tables must be excluded fron a report on the German data.

Summary
One correlation out of a possible six was significant.

Parent Behavior x Parent Treatment of Child

Interpersonal Relations x Task Achievement (Academic) - Table 77
There were no significant correlations.

Interpersonal Relations x Task Achievement (Nonacademic) - Table 78
There were no significant correlations.'

Interpersonal Relations x Interpersonal Relations - Table 79
There were no significant correlations.

Interpersonal Relations x Anxiety - Table 80
There were no significant correlations.

Aggression x Parent Treatment of Child variables - Tables 81 - 84

As there was no measure of mothers Coping Effectiveness with Aggres-
sion these tables must be excluded from a report on the German data.

Summary

There were ro significant correlations between the variables in the
two areas. -220-
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Parent Attitude

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 85
One out of three possibie correlations was significant. Parental
Academic Aspiration was correlated positively with Parental Occupation-

al Aspiration,
Task Achievement (Academic) x School -~ Table 86
There wete no signi.ficaﬁt correlations,
Task Achievement (Nonacademic) x School - Table 87
There was one significant éorrelation out of three. Parental Occu=

pational Aspiration was correlated positively with Parental Attitude
Towards Importance of School.

Summary

Two correlations out of a possible twelve were significant, both of
them positive,

Parent Treatment of Child

Task Achievement (Academic) x Task Achievement (Nonacademic) - Table 88
There was one signi.fi.caﬁt correlat ion out of four. Parental Imple-
mentation of Homework was correlated negatively with Degree of Guidance
by Parents in Task Achievement (Nonacademic).
Task Achievement (Academic) x Interpersonal Relations -~ Table 89
There were no significant cotrrelations.
Task Achievement (Academic) x Anxiety - Table 90
There were no significant correlations.
Task Achievement (Nonacademic) x Interpersonal Relations - Table 91
There were no significant correlations.
Task Achievement (Nonacademic) x Anxiety - Table 92
There were no significant correlations.

Interpersonal Relations x Anxiety - Table 93

There were no significant correlations,
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Summary

There was only one significant correlation out of twenty-eight.

Parent Attitude x Parent Treatment of Child

Task Achievement

There were no

Task Achievement

There was one

(Academic) x Task Achievement (Academic) - Table 94
significaﬁt correlations.
(Academic) x Task Achievement (Nonacademic) - Table 95

significant correlation out of four, ©Parental Satis-

faction with Child's Academic Task Achievement was correlated positive-
ly with Degree of Guidance by Parents in Task Achievement (Nonacademic)

Task Achievement

There was one

(Academic) x Interpersonal Re lations - Tal.)1e 96

significant correlation out of eight. Parental Satis-

faction with Child's Academic Task Achievement was correlated negative-

ly with Activity
Task Achievement

There were no
Task Achievement

There were no

"Task Achievement

There were no
Task Achievement
Thiecre were no

Task Achievement

Level Father-Child Interaction.

(Academic) x Anxiety - Table 97

significaﬁc correlations.

(Nonacademic) x Task Achievement (Academic) - Table 98

significant éorre lations,

(Nonacademic)x Task Achievement (Nonacademic)-Table 99

significant correlations.
(Nonacademic) x Interpersonal Relations - Table 100
significant correlations.

(Nonacademic) x Anxiety - Table 101

Parental Occupational Aspiration was cortelated negatively with
Degree of Guidance given by parents in the Anxiety area.

School x Task Achievement (Academic) - Tgble 102

There were no

significant correlations,

School x Task Achievement (Nonacademic) ~ Table 103

There were no significant correlations,

=222~




30 ez ]

P RO AR R Py
Pk A

e s s O B TR

School x Interpersonal Relations - Table 104

There were two significant correlations out of twelve, both of them
negative. Parental Satisfaction with Child's Academic Task Achievement
was correlated negatively with Activity Level Mother-Child Interaction,
while Parental Attitude Towards Importance of School was correlated
negatively with Activity Level Father-Child Interaction.

School x Anxiety - Table 105

There were no significant correlations.

Summary

Five correlations out of fifty-two were significant, four negative
and one of them positive. Four out of the Parent Attitude variables

had no significant correlations, while six of the Parent Treatment of
Child variables had no significant correlations.




| ITALY
\
E INTRODUCTION

The parents were chosen by chance within the sample of children of
the first stage so that eighty mothers and forty fathers were selected
to be interviewed.

For every one of the eight cells we sampled ten more subjects than
necessary, in order to substitute those parents who refused to be
] interviewed. Only in some cases (fifteen) did the interviewers visit
; the parents at their homes. The majority of the parents were inter-
v viewed at the Institute of Psychology after having contacted them by
phone and having fixed a date with them.

The parents belonging to the upper class live in the center or near
the center of Milan. The parents belonging to the upper-lower class
live in the center or in the outlying areas of the city. The types of
areas were substantially the same as those from which the schools were
chosen. The parents in general were interested in cooperating in the
study. Nine fathers and five mothers (twelve percent) refused to be
interviewed, saying that they were too busy. It has been observed
that mothers were more willing to cooperate and showed a greater inter-
est than fathers did. Mothers knew their children better and gave in
general more exhaustive responses not only as far as the achievement
of the child at school but also as far as his attitudes and behavior
were concerned. In some cases fathers gave the impression of under-

, evaluating the importance of the needs of their children and showed a
rather rigid attitude as far as the educational system they use.
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Compared to other studies in which the subjects were contacted by
P telephone, our initiative has been more successful, since we obtained
a higher percentage of cooperators.
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For the interview we selected three psychologists belonging to the
permanent staff of the project and two of the best assistant psycholo-

gists working at the Institute of Psychology of the Medical Faculty of
Milan.

The training was divided in two different stages. In the first 3
stage the five interviewers had several meetings in which they discus- ‘i
sed the technique of the interview and the goals of the field work. :

The second stage regarded a certain number of pilot interviews i
, (five) carried on by each of the interviewers. After that, another 3
5 meeting was arranged with the principal investigator and the types of 7
) : responses were analyzed.

Parents' interview method has already been used in our country in ;
scientific psychological studies. ]
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The Programma IARD of Milan, in connecticn with the Van Leer Foun-
dation (1969), carried out seventy-two interviews with mothers of chil-
dren who have been previously tested.

The content of these interviews concerned family influence on child
behavior with particular reference to the extended and nuclear family
structure and to the parent-child relationship. This study is rclevant
to our research in the sense that it indicates the relationship between
the structure of the family and the parent-child interaction on one
hand and the capacity of socialization of the child and his level of
academic achievement on the other hand. The results of this research
are still unpublished.

Another research carried on in jtaly which is relevant to our study
is that of Migliorini and Peterson (see Child Development, Vol, 38,
n. 4, 1967). In this study seventy-one mothers and seventy-one fathers
of Palermo (Sicily) and an equal number in Champaign (Illinois) have
been interviewed following schedules adapted from those of Sears,
Miccoby and Levin (1957) in order to study the common and the different
patterns of behavior of Italian and American parents. The results of
this study show that Sicilian parents differ from parents in the
United States mainly in the severity of the control they exercise over
their children. Furthermore, American permissiveness for aggression
toward parental authority, as well as encouragement of aggression -
toward peers, are substantially greater than in the Sicilian culture.

MOTHER DESCRIPTIONS - CHI-SQUARE REPORT

Description of the Sample

Eighty-three percent of the children in the sample lived with both
their parents, thirteen percent of them lived with one parent and a
relative, three children lived with a parent and a non-relative. One
fourteen-year-old female of the upper-lower class lived with only one
parent.

Neither the age nor the sex and the social class of the child
showed any significant relationship as far as who took main responsi-
bility for him -- both parents or just mother or father (Mothers alone
were responsible for seventy-three percent of the cases: seventy
percent for males and seventy-five percent for females).

Only thirty-one percent of the mothers interviewed were born in the
Milan area, the number being fairly evenly distributed by age and sex
of the children. -

In regard to the social class variable, there were forty-five per-
cent of the upper-middle class mothers born in Milan and only eighteen

percent of the upper-lower class: this difference was statistically
significant at the .02 level.
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Twenty-nine percent of mothers had been borm in an adjacent communi-
ty, with more of the upper-lower mothers being born there (thirty-five
percent versus twenty-three percent).

Thirty percent of fathers were born in Milan and, as for the mothers,
the numbers were fairly evenly distributed for age and sex but not for
social class. Forty-five percent of the upper-middle class and fifteen
percent of the upper-lower were born in Milan.

Twenty-eight percent of the fathers were born in an adjacent region,
twenty-one percent in a different region, fifteen percent in rural
areas and six percent in the same region but in a different town.

Neither age nor sex and social class produced significant differ-
ences in the distribution of age of mothers. The chronological level
most represented was that from thirty-five to thirty-nine years of age
which was thirty-eight percent of the total. The forty to forty-four
group amounted to twenty-five percent of the total.

As far as the age of fathers was concerned, the thirty-five to

thirty-nine group had the highest frequency (thirty-five percent) with

the forty to forty-four group the next highest (twenty-six percent).
As might be expected the ten-year-olds had younger fathers (thirty-
eight percent) than the fourteen-year-olds (fifteen percent).

Eighty-three percent of the mothers in the sample did not have a
paid occupation. Among those who worked there were no significant
differences on any of the three variables.

The significant results on the question concerning father's occupa-
tion were almost exactly what had been expected as careful grading of
occupation had been built into the sample selection.

Only eight percent of the mothers had a university degree, and six-
teen percent had some college education. All these mothers belonged
to the upper-middle class group. The thirty percent of mothers who
had been educated only to the end of grade eight were predominantly in
the upper-lower class group, only two being upper-middle class mothers.

As far as father's education was concerned, twenty-one percent of
them had a university degree and twenty-five percent some college, and
all belonged to the upper-middle class. It is to be noted that thirty-
five percent of the fathers left school at fourteen years of age, and
that three percent of them left school at ten -- all being members of
the upper-lower group.

Thirty-nine percent of the sample had lived in their present house
for eleven years or more, while a further thirty-five percent had
lived in their residence at least five years. So the sample might be
regarded as a stable one in terms of geographical mobility; this was
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supported by the fact that seventy-eight percent of the fa