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Final Report

Project VIGOR Evaluation
1971-72

INTRODUCTION

N’

This is tha ﬂnal report of the evaluation of the David Douglas Public Schools
Project VI(‘OR for the school year 1971-72.

The evaluptlon was conducted by the Applied Research unit (Research Coordi-
nating Unit) of the Career Education Section, Instructional Services Division,
Oregon Board of Education, Salem, serwving as contracted third party evaluator.
In addltioq to the staff of the division, special consultation was utilized in the
design of the evaluation plan, the development of instrumentation for baseline
data collecrlon, the design and conduct of the student oriented dimension of

/' the evaluation, and the lnterpretatlon, synthesis and initial analysis of the

- gross data.

The evaluation was formed as a participatory activity with members of the
Project VIGOR administrration, David Douglas Public Schools administration
and certain teaching and administrative staff in each of the several buildings
in the David Douglas School District. The primary objective of the evaluation
was to determine the knowledge, attitudes and feelings of staff and administra-
tors about the Project, and from this information detail baseline status for
further planning and implementation of project goals and objectives. A further
key objective was to lay groundwork, through the participatory evaluation pro-
cess, for future integrated, ongoing evaluation of program development.

PROCEDURES

A total of nine (9) separate data collection instruments were developed and
used to collect baseline information related to current status of Project VIGOR.
Each such instrument was designed to focus on project goals and/or objectives
at specific grade levels and according to seven components of the project as
follows:

Com@nent

00-Awareness
10-Exploration
20-Guidance
30-General Curriculum

'40~-OQccupational Clusters

-
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50-Work Experience
6C-Articulation
Examples of instruments used are shown in Appendix C. The question items
were designed to secure regponses from two groups of individuals involved
b in the Project:
\\ I-Administrators
P lI-Teachers and Counselors
For each of the major groups of respondents, questionnaires werc designed
appropriate tc each of four grade levels unique to the David Douglas system:
Grades 1-6-Elementary -
‘ Grades 7-8-M1ddlelSchool

Grades 9-10-Junior Building

Grades 11-12-Senior Bui'iding
The number of completed instruments returned is chown in Appendix B-1i,
Procédures used to create a participatory setting for the evaluation include: ‘

1. Initial join't planning of the total evaluation concept and strategy with ' \
VIGOR administrators.

2. Cooperative development of an initial set of questionnaires by the
project administration, the third party evaluator, and evaluator's
consultants.

3. Review of evaluation instruments with the VIGOR staff and staff
members from several buildings in the district.-

4. Cooperative adjustment of instruments to a question format and a
redirection of the scope and framework of the questionnaires.

5. Third and final review of questionnaire items and instrument format
with project administrators.

6. Orientation to the evaluation process for district administrators by the
evaluator.

7. Orientation to the evaluation process for selected teaching and . L
administrative staff (building evaluation representatives) from build- o
ings by the evaiuator. : , S

8. The initiation of Luilding activity reports to supplement the evaluation
input process.

NS




In each case, the development of the evaluation process was discussed and shared
between the evaluator and the project staff before the next scep was taken.

An initial design outline was prepared (Figure 1) and was followed in the
orientation sessions for administrators and tcachers. Inaddition, a calendar
of activities (Figure 2) was developed projecting activities from December
through April. Finally, a suggested staff activity (Figure 3) report was devel -
oped by the evaluators as a suggested intervention for improving the documen-
tation process and for providing additional information and was introduced in
each of the buildings involved in the prg}ec_t. -

. v 7,
Time - Line and Evaluation Activities

Immediately following the building representatives’ orientation to the evalua-
tion plan on February 24, the complete sets of finalized questionnaires were
provided each of the buildings and the evaluation procedure:was begun. In-
formation was returned to the evaluator on March 17 and was initially synthe-
sized and reviewed and a preliminary evaluation report developed for presenta-
tion on April 5. A copy of that interim report is on file with the Project VIGOR
office and with the Region X office, U. S. Office of Education, Seattle.

While the review of questionnaire information for the initial or preliminary
interim evaluation report was not in-depth, there was some indication that
verification of questionnaire information using other methods would be useful.

It had earlier been planned with Project VIGOR administrators that several

staff specialists from the Oregon Board of Education, serving as thrid party
evaluator would conduct on site personal interviews with counterpart staff

(to the extent possible) in the David Douglas schools system. During the

period May 15-30, twelve members of the Career Education section and

the Basic Education Division of the Oregon Board of Education visited the David
Douglas Public Schools and interviewed selected staff in each of the respective
areas of the program. The instrument used for reporting is shown in Appendix C-3,
The staff interviews served to support. and verify the basic information that had
been collected in the questionnaires.

In addition to questionnaire and lnterview data, a special evaluation activity
centered on collecting student information. This project was designed and
conducted by a member of the Senior Class at David Douglas High School who

is also a member of the Project VIGOR advisory council. The report of the
"Niiith-Grade Class-Level Orientation and Evaluation Project” is included in
entirety as Appendix A of this report. Findings, conclusions and recommendations
from the student centered evaluation project are integrated into this report as

- appropriate. Although the student investigator received advi8e and some input
from the evaluator, the special project was one of his own design and conduct.
The results, in terms of both quality and quantity, speak for themselves. This
project is considered to be a most unique and useful feature of this final evalua-
tion report,

Depth analysis of the information contained in the several hundred questionnaires
which had been returnad by the teachers, counselors, and administrators, was




FIGURE 1

Project V.I1. G.O. R . Evaluation

- Initial Design Outline -

1. Collection of Basic Information on the Project

A. Assess modified baseline information collection instruments with
adilinistrators.

B. Agree on instrument design, scope, focus and dimensions.

C. Select most appropriate respondent groups and individuals.

I1. Staff Orientation to Evaluation

A. Review existing instruments, intended procedures and strategies with
building representatives.
B. Plan needed building staff orientation sessions.
C. Outline roles of all participants.
-David Douglas persomnnel
-OBE Evaluation Team -
-OBE Support Staff
-Consultants & Others
D. Discuss additional instruments, strategies, whxch affect staff directly

III. Continuing Project Documentation

A. Provide for regular staff reporting of major activities, problems, resource
use, etc. as continuing input to evaluation process.

Describe usc of one -page report.

Coxrelate activity report to baseline information collection components.
Strong focus on resource identification and use (prlmary source of this
1nformat10n)

Do

Iv. Collectmn of materials, subject matterLcontent, etc. , produced as a part of
Project.

\
Describe needs and examples of materials.
Decide who should collect, review, synthesize,.
Integrate into evaluation format.
Provide for dissemination provision.

vow>

V. Involvement of OBE Staff Specialists

A. Participate in collection of baseline informatioi.

B. Workshop approach as an assessment and feed back strategy.

C. Individual work with selected or identified D. D. staff.

D. Provide continuing input resource as integral part of evaluation process
(short loop idea) (formative evaluation style).




FIGURE 1

V1. Collection of Quantitative Information

A. Describe needs, scope, focus.

| B. Use of existing records.

| C. Administrator's role and function
| D. Teaching staff role and function.

’ VII, Student Outcqmes Sub-Project

f VI, Student Attitudes Assessment

IX. Community Aspect




FIGURE 2

PROJECT VIGOR EVALUATION

Calendar of Actlvities - 1971-72

R _anana

December April
I Evaluation Proposal Submitted 4 -5 USOE Team Visit to Project
23 Initial Evaluation Planning 13 Evaluation Team in District
Meeting w/VIGOR Staff
‘ 20 Evaluation Team in District
January '
5 VIGOR Steering Committee 28 Second Staff Building) Activity
Review of Instruments :<eport Due
7 Review of Baseline Evaluation (Added subsequent to January planning)
w/VIGOR Staff
Ma
8 - 31 Revision of Baseline Information IS—%O OBE Staff Specialist Interviews
Instruments
26 Complete Student Oriented
February Evaluation Project
9 Revised Instruments Reviewed
w/VIGOR Staff une
: - Data reduction, synthesis and
17 Principal's Orientation to analysis
Evaluation Plan
- 19-3t  Develop Final Report
24 Building Representatives
Orientation to Evaluation 30 Final Report Submitted to Project
- Plan VIGOR & USOE
March
9& 16 Building Staff Orientations-

Evalteam in District

17 Admlinistrators and Teacher
Counselor Baseline Info due
20-24 Information Synthesis and Organ-
ization
[ .
31 Draft of Initial Interim Evalua-
tion Summary Due
-3 First Staff (Building) Activity

Report Due




FIGURE 3

[ A

PROJECT V.1.G.O.R.

Staff Activity Report Due: Monthly
!
| * Month Building
Grade Level(s) Completed by,

Area (circle) Agpareness - Guidance - Exploration - Articulation - Work Exper,

- Clusters

Major Activities During Period:

Major Problems Encountercd:

New Resources Located; How Used:

New Materials, Content, Tests, DEVELOPED (Attach Copy):

~1
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Aruitoxt provided by Eic:

campleted during May and June and ts the basts for the FINDINGS of this
report, Gross data was synthesized In stages. The second major reduc -
tion of information {3 included in Appendtx B-3, '

raamre of Information

The basic data consists primartly of opinions and recollections obtained
through the questions desiymed for specific groups. Answers were written,
free-responsge, restricted only by space and in most cases wers {ndividually
formulated. In some schools a group reaponse was composed, Teachers,
counselors, special teachers and administrators, responded. The averall
survey of what {s happening, Spring 1972, g differentisted for nine groups
defined by the job and grade level, amd for seven typeg of informatlion {pro-
ject companents). A logical selection of job by class of information (nine x
seven matrix) was made to keep the task for raspondents readonable interms
of both content and effort. ~ ( See Apperdix C-1)

Interpretation Conslderations

1. Srage of project development

-

At this point in a major effort of district wide scope, within internal genera-
tion of both new technlques and materials by teachers, administrators, and a
srecial fatervention team (Project VIGOR) with new lines «f communication to
new groups including out &f school people, it is ex,ected that some people in
the institution wiil have "heard more than they understand™ about various
aspects of the project. :

Considering the occupational hazard ever present {n composing a written
question item statement of “teacher quality” for someone elge to read, it is
reasomble t assume that the decislon to leave a question unansweted or not o
fnvolve or elaborate ona yegor nn hata strong predisposition In raany respon-
denrs,

2. Standardization of Administration of the Questionnaire

Although both administrators and a selected group of teaching and counseling
staff were glven rather thorough orientations on the evaluation precess ind
procedures, the evaluation actlvity was handled Afferently in vlrma]lv
cvery building.

In some cases, tcams of teachers representing a building staff were gathered
together by the evaluation building representative (gencrally a teacher or coun-
selor) and combined cfforts to answer the appropriate questionnaire for their
group. In other cases, evaluation {nstruments were placed (nteachers mail-
boxes with little or no other tnformation about the completion of the fnstrument.
In sttll other cases there was rather complete oricntation to the purpose of the
questionnalre and to the purpose of involvement of staff in the evaluation activity

before administration of the questionnalres or completion of the items were under -

taren, In sl other cases, teachers were allowed to take the questionnatres

»0
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Aruitoxt provided by Eic:

home wnd work on them over a period of time while others complerod thee
a restricted perfod of time (such as a 15 &+ 30 minute faculny .-'.'wz"t!m:).

Even though constderabls effort had been given by the project evaluatorg
agssure that administrators and teachers recoenized the role of the staff (n
cvaluation, through the orientation sessions, there was Httte standardizar: o
in acdministering the questionmiires.

3. Saclo-Foonomic CHneate at Tinp: of Survey

[OOSR S SOV Wi

There was g rather unlque stwgation existant at the time tha? most of the
teachers completed the questionnaires, In an earlter review of the avaluarion
information, the evaluator indicated that the staff-a-~ minfstrative - school

boar d negottation prowess had partially caused or created angry” responsis
on the part of many teachers, After further analysts of the {nformation, 4
appears that stmtlar responses from “non-angry” teachers are routinely re
corded in 197172, (wherceas they waould have been scarce in 191°83, for
vhample).  The point here 1s that there was a socto-cconomic {ssue tn the
minds of many reachers amnd admidntstrators at the time this particuiar survey
was taken,  Thelr responses to the survey were umloubtediv influenced by that
situation ta some Jerree, '

Howewver, this should pot b verstated ac g single resson tor overt answers
by certaln teachers. Iois wiuplyanore "in mylc today for teachers to be
more expressive of thetr Teehings wtthout fecling a rhrear from adminiatra
tora or scaonl boards,

+._Cuesttonnatre Trem Dnfgaly .

It was discovered late In the evaluation process that many questions tncluded pao
infor mation components il sometimes the se components were (i ¢ cmbinationy
Questions of 3 complex aatyre scemed formidable to a respondent whinse Frunw -
leifge Is scmewhat invomplere or tenuous anyway.  Hlegance and precisien of
questtons 1s hard to match with imprompru statements,

The above ftenviare detaried o an effort to set the stiage for the interpress
tion that was applicd Jurin: the synthesis of the grous data collected vig the
grestionneires end personel (nterviews by evaluation agency staff. - Wiile theae
may appear to be constralnts to the effectiveness of the evaluatton, they sipuld
tathoer be constdered as elements ¢ ffecting the usefulness “and n some ¢anen
the waludite) of the informuean gathered, )
Pl cvaly "finn voas parpe-ody destened as o v very suldective, Thumarn sortentedd
valuation steatepry. The vverall purpoge was to gathel o much toamgiion
as Pisstbre about cucrent veacher and adminterrator bnowiedpe, fociings, and
artrtides ahont proje. toaratied as pn':s‘ib‘:' for developtng base e tofsrmarion

oo sooare o h o e vt tons

>




FINDINGS

Following are the general findings of the evaluation, based upon a systematic .
and organized reduction of subjective information, primarily open ended responses
to questions in several carcqorlcs by various persormel in the project.

The findings are presented in mrrat{w form and accovding to each of the major
coniponents of Project VIGOR.

1- Component 00-Awareness

Awareness programs at grades 1-6 are developed to varying degrees in the
speveral gchools in the David Douglas system. The overall program develop-
ment district wide is far enough along to produce both icaders and curriculum
activitics and products.

Awarenecss programs started and gained momentum especially at the priinary
level, could be the central therre used by the VIGOR staff for much needed
development of real articulation (component 60) and increasing interest

and uscfulness of guldance and counseling (companent 20).

The administratorg are almaost 100 pérccnt aware of the VIGOR program
at all levels, :

I1- Componeﬁt 10- Exploration

Career explaratory (Exploration) programs are functional in both mid-school
huildings (grades 7-8) although there are constraints on the job visitation part
of the programs. All other aspects of exploration seem to be included, but
some are very much in a developmental stage.

It appcars that the VIGOR staff is needed in a leadership role for two primary
purpoOses:

1. To guarantce that a school/community organization will arrange needed
cxperiences and transportation for learners in the career exploratory pro-
gram,

2. Channel of the energlies of the teaching staff toward career education as a
theme in all classes rather than packaging it neatly in a separate course &as
some appear to be suggesting.

At grades 9-10 exploration efforts appear to have little or no program emphasis
and do not appear to be being "pushed" by anyone in those two areas.

It should be pointed out that career exploratory activities indeed cover grades
71 hrougl 10. It does not, however, appear that, except for wormal kinds of
activities such as home cconomics, basic business education classes and same
indusirial art (la: ¢~ in the junior building, that a major emphasis is being




placed upon impactmg on the in-depth career exploration programs that could
become a very visible part of project VIGOR.

[II-Component 20-Gu1dance .

Guidance is not considered 3 sti'ong support service or system for teachers
» at grades 1-6 level,

At the grade 7-8 level (mid-schools) the guidance programs seems com-
plete and supportive of career education-with the single exception of planning
the immediate next step after graduation. This might be because both mid-
school counselors 77d teachers are purposely leaving these kind of decision
making steps to the Junior and senior building high school counselors.

At grades 9-10 it seems that the counseling impact is slight according to
the data. Some data is low quality at this point, but VIGOR staff should
investigate. Counselors indicate that the service is available, but is used
on an informal basis.

Bt

At grades 11-12 (the senior high school building) respondents are very guid-
ance conscious and most of the program is operative. However, department
chairman respondents indicate that VIGOR staff needs to establish an effect-
ive, two-way support relationship with department chairman.

Like most guidance departments, this one needs more resources. Some
specifics,” such as test materials, career centered supplies, and career
inventory evaluation methods should be supplied for these career education

programs.

In general, it appecars that from the standpoirt of the guidance role in the
career education program development area, career education is seen some-
what as an isolate rat er thanas a trend. It should be pointed out that there
is probably no better vehicle existing within the present school systems than
the guidance 'and counseling support service effort to accomplish the goal of
infusing the career education theme across many areas.

IV-Component 30 - Curriculum

Teachers and counselors at grades:-9-10 have had orientation toward career
education and have been involved in some goal aevelopment activities.

There is no indication of planning for implementation of career education

- _eurriculum and no work experience visits by teachers according to the res-
ponses on the questionnaires. In some cases, the responses in this area
-would indicate that some people were not from the same schools even though
the questionnaires came in a package.

There was a considerable disparity in responses of administrators, teachers
and counselors at the 9-10 grades. This disparity suggests that VIGOR staff
might well try to bring the staff together with more complete understanding
of the program and their role and place in it.




It appears that the career education theme is having only a minor influ-
ence on the general curriculum and that in Ssome levels, particularly
grades 9-10, there will need to be more staff development, staff aware-
ness through in-service, and orientation to .« central concept before the
general curriculum and basic subjects will be affected by the career '
development theme.

V-Component 40-Voéational Clusters

VI-Component 50 - Work Experience

The occupational cluster program atthe senior building, grades 11-12

has been planned, staffed and implemented with provision of special facilities,
input from additional staff and support by the Project VIGOR effort, accord-
ing to the vice prmcxpals respondmg to the administrative questionnaire in
this area.

Subject matter department heads wer2 lgss enthusiastic about the elr-ter
program development and contributed little information and remarks.
Other teachers gave meager or no answers suggesting lack of articulation
with other than cluster classes.

However, cluster teachers generally seemed to be enthusiastic about this
particular area, which can be attributed to their particular role in it.

This appears to be a major strength of the program.

-

.

VII- Component 60 - Arriculation

According to the two eleventh and twelfth grade vice principals, the work
experience program is a complete operation and now needs only increased
work opportunities for students. :

A broad, but thin coverage of the pfogram essentials was indicated by
teachers ip grades 11-12,

Becausz the operation needs more work experience opportunities to function,
and because an already established relationship with business and industry
needs expanding, it appears very important that project VIGOR provide
additional help.

At grades 9-10 some work experience has been scheduled, but largely for
special education students.

It would appear that while the cooperative work experience dimension of

the program has bheen one of the bright spots and is indeed an ongoing anc
successful activity, it can use strengthening at the 11-12 grade leyel and a
considerable expansion in order to provide the kinds of in-depth cz. eer explora-
tory activities that are needed by learners -in grades 9 and 10.

Articulation for grades 1-6 does not appear to be a major concern to
either counsclors, icachers, or administrators responding for that level.
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Grades 7-8 give the best Indication for articulating a career education
effort with grades 9-10, while grades 11-12 show less emphasis. Articu-
lation seems largely incidental and occasional at the upper grade levels.

Articulation might be enhanced by better understanding of the goals and
activities of cluster classes and at the ‘same time, both guidance, (com-
ponent 20)-and general curriculum (component 30) could be strengthened.
This suggests some form of additional in-service combining faculty members
from different building levels and cutting across as many subject levels as
reasonable.

SUMMARY OF FINDINGS

The foregoing findings appear to be the most significant items capable of being
synthesized from the gross data provided in the open-ended response question-
naires. Without exception, these findings are substantiated and to some. extent
verified by the information gathered in the interviews conducted by basic educa-
tion and career education staff members from the evaluation agency.

However, in order to provide the project staff with further interpretable infor-

" mation (in addition to the actual questionnaires themselves) a further or more

complete summary of each of the areas by grade levels and by section is shown
in Appendix B, This information is provided in appendix form for further study
by project staff. However, it is felt that the foregoing points by component area
and (to the extent that they are identifiable) by grade level are the most important
findings which cah be attributed to the project at this time.

CONCLUSIONS

Several conclusions can be drawn from the data reported above and from the
information synthesized and reported in the appended items. Further study by
the Project VIGOR staff will provide substantiation for the conclusions that are
presented following:

1.Some, but not all teachers understand the career education concept. .
2,1t appears that few teachers understand Project VIGOR.

3. Most admini trators appear to understand the thrust of Project VIGOR.
However, much of this understanding appears to be focused on the vocational
or occupational dimensions of the project. There is considerable room for
improvement in the awareness and understanding of the administrators about
the career education concept as it relates to or emanates from Project VIGOR.

4. The amount of commitment to the career education concept and to Project
VIGOR differs considerably by grade level. It appears that a considerable
amount of commitment exists in certain elementary buildings and at the/
senior high school. Less exists at the mid-school and other elementary
buildings. \ g

5. Some students have been involved in meaningful career education activities.

- Most of these appear to be at the high school level, particularly at the
11-12 grade cluster programs where the enrollments have more than doubled
in the last year. Student involvement in career education activities at the

13
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elementary levels are on the increase and appear to have been primarily
stimulated by the addition of a career awareness specialist. Likewise,
activities are picking up particularly at the end of the school year at the
9-10 grade level as well as at the 7-8 grade levels in the career exploratory
program. Much of this increase can be attributed to the time provided for

a career exploratory specialist and to such projects as project GOAL.

6. Some teachers have helped students in the development of their career
education goals. The teacher role as gulde or counselor seems to be
somewhat on the increase but is not as developed as the project ought to
be satisfied with.

7. A basic system does exist for keeping track of students goals and his
progress towards them. This is called a forecasting procedure, and is
particularly in effect in the junior building; however, the system’does not
work completely or fully and successfully, according to counselors and
teachers who are aware of it, and probably needs to be extended to all
grade levels.

8. Involvement of community groups and employers has been successful, but

~ the range of experience opportunities and the number of positions available
is limited by the kind and type of communlty surrounding the David Douglas
school system.-

9. The number of clusters and the"range of clug'er learning experiences in
the district are limited primarily to the Davil Douglas High School cluster
program. In order for students to gain expeciences beyond those offered
in this system, it is necessary for them to engage in cooperative work exper -
ience activities and/or attend related courses at the nearby community colleges.

10. There is a considerable amount of advisory committee involvement particularly
on the project level. However, building and area such as awareness,explora-
tory, etc., advisory committees are not yet strongly in evidence.

11.On the basis of information gathered through the student -oriented evaluation -
project, it can be concluded that 9th grade students have little knowledge of
the career education concept or it's relation to their courses of study.

12, Upper-classmen (11-12 grade students) can play a useful role in assisting in
the career orientation process for students in earlier grades, as evidenced
by results of the special student-oriented evaluation project.

13.In order to more accurately assess program achievements, indicators of
performance and/or accomplishment need to be detailed for each project
component. It is anticipated that project staff and the third party evaluator
can cooperatively develop such indicator criteria as a means of achieving
more objective evaluation for the third year of the project.
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RECOMMENDATIONS

The following recommendations are made on the basis of the findings and con-
clusions. These recommendations are intended to be helpful and developmental

in the process of reforming the project around a central career development theme
which permeates all grade levels and all activities. These recommendations are
made after careful consideration of the evidence provided by the questionnaires
and are based primarily upon the foregoing conclusions.

1. The communication system surrounding the career education program in the
David Douglas Schools must be improved. It is strongly recommended that
“the title "Project VIGOR" be placed in a low profile position and that the
concept and language of the comprehensive role of career education as an
integral part of the system, be given a higher profile. Such communica-
tion gystem improvement probably should center around increased in-service
- for new staff coming to the system and for those staff mdicatlng a need for
additional information or input.

2. Ass.istance from outside agencies, including the State Department of
Education, both career education and basic education specialists, the
Northwest Regional Educational Laboratory, institutions of post-secondary
and higher education should be increased. Specifically, attention must be
given to meeting key objectives of Project VIGOR through the use of such
personnel and agency resources. '

3. Accomplishments in career education by each elementary, mid-school, and
junior or senior building should be shared broadly throughout the district
using such devices as the form suggested by the awareness specialist, the
staff activity report suggested by the evaluation team, and other useful, short-
turn-around kinds of vehicles which should improve the communications = ’
situation.

4, Compensatory, intensive, in-service programs for general staff should be
planned and implemented at the earliest possible time. The focus of such
in-service should be upon carecr education as a total learning concept and
of the partnership role of career and basic education in the program reform-
ation procéss. Particular emphasis ought to be placed on interdisciplinary
planning and teaching.

5. Students from upper grades in the career education programs should be used
for giving orientation and awareness sessions or experiences to students in
lower grades. Students in the second year of a cluster program may be a
rich source of learning resources which are presently untapped.

6. Continuous evaluation must be a reality. Ongoing evaluation built around
a formative model style can serve to boost morale, provide information
on an ongoing basis, and provide reinforecment through the provision of
continuous information about project successes as well as constraints.




7. VIGOR should organize efforts to develop a directory of work observation
‘or experience locations in both nearby business and industry. It is
suggested that the Institute for Public Affairs Research (IPAR)in Portland
be contacted as a possible liaison agency between community and school.

8. Articulation among and between grade levels can be improved through multi-
grade level staff meetings, planning seminars and improved information
dissemination.

9. Efforts need to be made by VIGOR administrators to further open the door
for the school program to work closely with union and apprentice council"
leaders as well as business and industry people.

10 Increased emphasis on the avocational role as a part of the career develop-
ment concept i{s recommended as a means of involving staff from the creat-
ive and recreative arts. The Portland Resident Artist program could offer
a ready list of organizations and people. Other curricular areas in the
junior and senior buildings might likewise be stimulated to incorporate the
career theme by relating directly to subject area counterparts in the community.

11. The fear of some staff members for career education displacing ' solld" subject
areas mlght be alleviated by organizing such individuals into small "curriculum
integrating” work groups.

12, Alternative organizational arrangements should ke investigated as means of
increasing utilization of counselors within buildings. In addition, increased
resources for the guidance and counseling program is recommended, parti-
cularly at the junior and senior building level.

13. Continued development of the work exﬁerlence program is suggested, with
emphasis on providing depth exploratory experiences in work experience
settings for tenth grade learners. This is a strength of the program worth -
capitalizing upon. ’ )

SUMMARY

The David Douglas Project VIGOR appears to have made significant progregs in
meeting the overall goal of creating a career education centered program from

the raw material of a formerly typical, traditional schoal system. Major strengths
of the program seem to center on development.of the career cluster program at

the high school, the work experience program, and the career awareness program
at several of the elementary buildings. Many gaps in the total picture remain, but
it is encouraging to find planning at various stages of development aimed at filling
those gaps. The critical problem seems to center around a lack of a good under -
standing of the total concept of career education by a majority of staff. Exploratory
programs, particularly at the junior building, need considerable strengthening.
Additional supplies and materials and equipment are called for in several areas
notably cluster programs and guidance and counseling services.

In future, evaluation will be enhanced by the development of objective indicators
of achievement (program) and porformance (student). Without such measuring
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sticks, total project assessment in the final year will be difficult. The basic
information developed through the present evaluation should provide adquate base-
line for improvement, modification, refinement and extension of the Project and
itds several components and for development of the needed indicators of achieve-
ment for future evaluation. :
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APPENDIX A

Included in this appendix is the complete report of the
student oriented "Ninth Grade Class-Level Orientation
and Evaluation Project” which was conducted by a David
Douglas High School senior student as a sub-project of the
evaluation.
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Devid Douglas High School 9th Grade Class-lLesvsl
Orientation and Evaluation Project

Uutéide Evaluation of David Douglas Puhlic Schaols
National Career Education Exemplery
Project "V,I1.G.0,R."

Evaluation Conducted under Contract with
Department of Education, '
State of Oregon

Mark Wsltzel

Juna 26, 1972
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INTRODUCTION

This project is 8 relatively nsw concept utilizing
genior high school studenhts to both aveluata the influasnca
of career education upon 8 group of younger studerts, and
to inform those students sbout thae concapt of caree; gducation
on @ clasa-room diacuaeion basis.
| Specificelly, four major objsctives werevqgsiréd in ths
David Douglas High School project: ”
1) To determine the qxténfvof knowledge sbout carear
educetion amony students
2) Ta discover studant attituqés towsrd the school
system in genaral snd thezéurriculum in partic-
ulsr |
3) To determine the extent of knouledge sbout
vacationg in the uorkipé warld end their re-
latlonahip with the géhool gystem

4) To ecquaint students with the philosdohy of

caregr esducation and the opportunities svall-

sble to them through the program
The population avalusted in this project wes tne 9th

grade of David Douglas High School during ths school yeaer

1571-72, consisting of epproximatsly 740} studenta. A1l
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avaluation and oriantestion was conducted by 8 senior et the
fhigh school, Mark waeitzel (hareinafter referred to 8s the
"inveatigator”). The timg apean of the ectual dets collectiona
and diacussions wgn from May L to May 26, 1972, during the
sgcand vyaar of the career gdunation prograem at tog school,
xnoun‘as Prolect VIGOR,

1t should lastly ba e-nhaslzed thet this raeport in no
way can reflact 8 campletely connrehansive view of the nstatun
of cureer educa:iﬁn in ths Yth grade et Dovid Douglen., Oue
largaly to time limitations, tha written testing materislse

‘worg intantionally roatricted to 8 few specific guesticrm,

Furthermore, tha percentage figures canmot be teken as exact
indicators of studant bellasfs} howsver, ths rgsaponng poattern,
unrhally’corrobbrutad in the discuasionn, 8pnears occurots
enough 40 daterrming genersl studdnt opintonps. (Gverell,

heth the avaluative and infcormational agpacta of thae grojact

yinlded positive rasultin,

-~y
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ERIC

Aruitoxt provided by Eic:

Pgrannngl

fraotant

it tho incapticn of the nroject, senior memba.a .0 tha
nigh school chepler. of the Future Teuchars of fagrica (F71)
~are invited %o poarticicate es dincussion leodera, eng
sccapted,. Aftor on orientation n thg concept of corses
saneation, ong Aftlar 2 of tho FTA mamhera led  onn dlnCuantan,
L oagama apparant Lo the investigotor thoat better results
nﬂuld‘be:achlauad {f he conductes thq giscusslions poraonslly

(reanong Yterizad undar, Findinge : E£ffgctivanesa of Presan=

totion)., Conseguently, tha fnvestigator led 27 of thg 23
sntal claoass dlacussiong on toreor aducnticn, ana draftesg ans

entlyrzad all toata,

Trs protent, sdeintecgrod by tha iodividuel taachers to

thalr cluanee 1 to 2 deya hafore the discunsion, wea cepigneg:
17 To meonure guentitotivaly tho cospoaition of
the ponulaticn with regerd ¢ coraur wnowledge,

satiafaction with the curriculum, ang grojuctes

sducetional plenn.
27 To provida o bunis for ~oanguring, tonuther with

the post-tast, the gttitudingl chongas brought
' : 3

atxat Iy tha dipcunainesg

PEY o
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Each of the 5 questions on the pretest had a specific

purpose within tha general objectives:
l. Wwhat is meant by ‘ths term "Career Education"?

(To determing the extent of student knowledge
ahout the concept of career educstion)

2. How much of your school work will help you in
your life's work?

(To discover student aettitudes toward the
relevance of the school curriculum to poseibls
careers)

3., How much education is required for most jobs?

(To investigste student knowledge of the
educationel reguirements for employment)

L, Which of the following factors 1s most important
in getting & joh?

(Generally, to investigate student knowledgs
of the conceptual requirements for employment;
specifically, to determine ths prevalence

af the idea that years of edutastion is the
most important fector in gaining employment)

5. How much education do you plen to finish before
starting your career?

(To investigate the projected plans of the
students es & guide to ths populstion's
composition, and ss 8 referance for other
guestions)

(See ARppendix A)

The pretest was sdministered to 536 students, or epprox-
imately 72% of the 9th grade poouletion. One importent
‘distinction must be made - that to obtein most'eccurats results,

tuo claessificetiocnsg of the total population were made,




Dbess e ol s

Becausa of timas requirements, ssveral of ths discussions
} wsrs held st @ time when 65 students knew in edvenca that

they would be absent on field trips, Therefors, the

following two clessificetions were mede: °

%
1) Full Pretsest Group (ell 536 students responding) -

used for basalins intarpretation of pop~
ulation compasition

2) Comparative Pretest Group (471 students who

/
plenned to be in class on the day.of the
discussion) = used to measurs attitudinel

change brought about by discussion

Discussions

To generally corroborats pretest answers, &nd to inform
the students sbout career gducation, the ,invastigator f’oilowed
up the pretest by 1 or 2 days mlth‘a rap'v session with each
cless, The sessions were held in place of normal class time,
an arrengemant that necessitated ths-contaqting end approval P 1

of the teachers involved, Each discussion lasted apnroximately

30 minutes, with the tsacher sitting im on 1 or 2 sesselons.
It should be emphesized that ths discussion format uwas

extramely informel, for it was the investigator's opinion

that most students would not h?ve peid attiention to a lecturs

conducted in & formal style. Tharefore, with the most relesxed




étmoaphere possible, the'linvestigator utilized a questioning

technique to draw out the students' idees, Every session

followed the ssme general pattern:

Fost=tast

1

2)

E))

L)

5)

6

only to those students who wers present for the discussion,

different cluster courss at the high school)

Establishment of repport (investigator gains
attention and respect, and establishes common
ground)

Discussion of various high school courses and
their relevancs to possible carsers
Egtablishment of an. overview that almost every-
ong in the class will, st scme time, hold &8 job
(gives students a reasson for listening)
Discussion of future plans and reascns for the
choices made

Explanation by the investigator of cereer education,
restricted to thres components: career
swareness, curriculum relevance, and clustsar

courses (including Jistribution of brochures on

QJuestiona end comments from students

-1 or 2 days after the discussion, a post-test was given

The post-test included verbatim thres of ths questions on

the pretest: #1, dealing with knowledge of career education,

Ll o




#3, ragarding educstional requirements for employmant,

and #4, referring to conceptual requirements for employment.
A totsl of 331 post-tests ware administarsd(sgain by the
teachers), or epproximately 70% of the number of comparatiwve

pretests,

Teat Analysis

The praetests end post-tests were anslyzed by:

1) Evaluating on 8 subjective basis student
knowledge of cereer sducetion (Question #1)

2) Totaling &ll answers ta each individual question
(ﬁumbers 2,3,4, and 5)

3) Invaatigating the relationship betwsen sach
student's answars; determining how the student
answered other quastions for a specified .ansuer

on 8 single gqusstion.

]
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FINDINGS

Future Plans

Question #5 on the pretest ssked the students how much
education they planned to finish before startiné their career.
Cartainly, the students' plans are not finalized at this time;
the answers are only projected plens,

O0f all responses, the largast number of students indicated
that they plenned to attend st least & ysars of college (35%).
Slightly less, 30%, signified that they intend to start their
career immediately after high school, 18% designated a
vocational school, end 2% indicated that thay did not plan
to finish high school. 15% designated enother, unspecified

plane.

(See Appendix B-1)

Extent of Student Knowledge sbout Career Educatiog

Juestion #1 on both the pretest and post;-test was an
cpsn-ended guestion esking tha studen.ts to explain the
meaning of "carewr education'. Although a few comprehensive
answers werae recelved, the question was largal'y inconclusive
in providing a suhstantive judgement concerning tha e;tent

of knowledge about career education., Seve:ial reasons, all

dus tn the inexpcrlence of the investigator in testing, were

responsihle for trie inconclusive answers:

o
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1) The guestion was worded too broadly to pain
a8 specific ansuwar
2) The question suggested the answer (many studsnts
respondsd "education for a career")

The discussion sessions yielded somewhst more useful
results. Very few students could name mors than one com-
ponent of career educationg the moat frequent response was
"on-the-job training". Agsin, only a few students could
identify what a "cluster course" is, and slmost no one could
identify the role of career education at their own grade

lavel «

Student Attitudes toward the Curriculum

Nuration #2 asked the students to indicate how much of
their school work will help them in their life's work., 6%
respondsed "all", 43% "most¥, 41% marked "some", and 10%
indicated "very 1ittls", If the responses "all" and "most™®
are considered to signify appravai of the curriculum in terms
of relevanca, and the reasponsns "some® and "very little”
are considered to signify @ lack of approval of curriculum

relevance, both in a general sense, the answers split almost

avenly. 9% of the students indicate general approval of

curriculum relevance, and 51% indicate lack of approval,

(Sez Appendix B-2)




When tha future plans of the students are correlated
with their evaluation of curriculum relevance, it becomes
clear that .satisfaction with the curriculum is directly
proportional to the amount of education planned. For ex-
ample, only 25% of the students who do not plan to finish
high school generally agree the curriculum is ralevant
to possible careers, while 63% of the collega;bound students

gave the same answer,
(Ses Appendicas B=3 and 8-4)

The saeme pattern is evident when the two guestions are
correlated in the opposite direction, Most students in-
dicating genersl approval of curriculum relavance plan to
attend some form of schooling after‘high school, and a large
number designated 4 or more years of college. On the othsr
hand, a much larger percentega of the students who indicate
the curriculum is generelly not relevant plan no further

sducation bayond high school.

(See Appendices B-5 and B-6)

Student Knowledge of Vocations

Question #3 asked tha students to designate how much
education”is required for most jobs, ranging from less than
£ high achoolldagree to more than a college degres. 58%

&>

indicated thaﬁ a high schonl degree in necessary for most
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jobs, and 26% replied "2 years of College”, sither of which

could be termed correct (depending upon the interpretation
of the word "most"). Thus, B4% of ths students chose a

correct answer,

(See Appendix B-7)

Quastion #4 asked ths students to designate which of
4 possible factors was the most important in getting a job.
A majority indicated that sither "interest® (23%) or "ability"
(54%) were most importent, A comparatively significant
number (19%), ﬁouever, 1nd1cated.that "“veara of dducation®
rated as the moaf/important factor. It is disturbing that
one out of evéry five stgdenté chose pure length of sducation,

over interest in the job or mbility to perform the requirements.

(Ses Appaendix B-9)

Not too surprisingly, a higher incidenca of ths idea
that years of education is the most important ,2ctor in
gaining employment ex!sta emong those students who also .
believe that a college degrée 1s required for moat jobs

than in other significant categories.

3

(Sés Appendices B-11 and B-12)

| Those students planning to complete at least 4 years of
college choae "years of education" as tha most importent
factor in gaining smployment more often than did sny other

sigrificant category. 27% of the college~bound students
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those choosing enother unapecified plen of education,

chose that ansuer, while 17% aof the next highest category,

selected "yeera of education", Finally, only 15% of thosa
studaents intending to complste only high schaonl choss
"years of sducation", (Sse Appendices 8-13 and B-14)
Conversely, of all students who thought that "years of
education" is the most important factor in geining employ-
ment, most (L9%) ’alao indicated that thaey plan to attand

et leest four years of collega.

(Sse Appendices B-15 and B-16)

Effectivenaas of Discussions

Question #1 on the post-test (identicel to tha pretest)
asked the student to axplain the meaning of carssr education,
Although soma individual answers were more specific and
raelated to items thet were coveraq during the dlscussions,
the question on the whole was largely ingonclusive in measuring
the change in understending of career aducation by the
students. The reasons for this are found esrlier in the

findings under Extent of Student Knowledge about Cerser

Education,
Question #2 on the post-test (#3 on the pretest)
examinad student belisfs concarning educational requirge

ments for employment. On the comparativs prstest, 84% of

32
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91%. The largest shift, howsver, occurred within the

the students chosa tha correst ansusr (high achool or two

years of college); on tha post-taest, the figure rose to

"correct answmer" category. In the discussions, it weas ralated
that 80% of all jobs require less than a b-year college
degras, and that LO% requirs only a high school diploma,

On the pretemst, 54% of the students chosa "high schaol"

as the degree of education required for most Jjobs; on the
post-test, 79% chose ths same ansuwer, Clearly, 8 significant

change in the right dirsction took placae,

(See Appendices B-7 and B-8)

Question #3 on the post-test (#4 on the pretest) askad
the studants to sveluate the factors importent in gasining
employment. The changs wes inaignificant (19% to 18%) {n
the nurber of students who chose "years of e’ducation" éa
the most important factor. The only change of any consegquencs
occurred In the "imterest" aend "ability"® sreas. After tha
discussions, more students (24% to 31%) chose “intarest",
and fewer (54% to 48%) chose "ability” as ths most importent
factors. Both changes wers undoubtedly dus to the stress
in the sessions upon csreer awarensss (interest arsas among

3 large numbef of jobs), and upon greater intereat in the

curriculum bacause 1t is relevant to the studants' nesds.

Clearly, more smnhasis in the discussions nesded to be -
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placed upon obtaining, through whataver Ta2ans, the prooar

abilities for the specific jab.

(Ses Appendices B8-9 end B8-10)

It stiould be noted that, except for one session, all
diecussions were conducted by tha inmvestigstor slone, It
is his conviction, that in order to obtain the best possible
results, the discussion leader must have a background zn
communications and be involved directly in carear education,
both In concept and in urncticp. From his axperience in
tealking to the studants, the investigator concludsd that
withaut those twe attributes, ths saseicns might not have
been as affectivs., Overall, however, the investigator found
that the students ware generally responsive to the subject

areas discussed, and that with 8 proper testing inmatrument,

g definite change would be noted in the leval of understeanding

of caresr sducation,




CONCLUSIONS

while noating that very few afforts have boen made by

the Project VIGOR staff to date to influence  9th grada

student behavior in terms of career sducation qools, the

investigstor mekes tha fcllowlng conclusiing:

1)

2)

3)

L)

5)

Little knowledge of tha concept of cerear
education or Its apolication to the 9th grace

in evident emong students,

The relevarnce of tha curriculum to futura
carsers is not apparent to 8 significant number
of 9th grace students,

The Gth grade curriculum in ganersl is orlentead,
in tha students’' eyass, toward college, end g

not sufficlently responsive to the nerdg of

many atudents planning on eny degree of education
lesg tuoan 4 years of collejs.

¥aoat students are swara of the educaticsnel snd
concentual requiraments for employment; howaver,
8 ralatively aignificant minoricty still believsn
that @ collegs dearsee is B nacessity in the
w3rking world.

Although en adequste recording instrument wes

not usaed, the discussion format oppears to havs
potantigl for both orogrem svaluastion und

studant orientation,
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Rg ffrotect YIGIR expandn to enqgene in -ore acviviti.sg

Bt trne Sth nrade laval, and 8s younger studsnts cove (nto
the 9th grade wno have nad graater gxposurs to ceroer
aducation, —~any of the followinq recommandations will be

aut maticolly irolemencted:

1) More a-phagia ahauld ka placed upon abtaining
gtorant awarenagss of the concapt of carser
ecducotinn, possibly through visusl disploys

ar pogters portraying program componenty,

2) Ytudents should be mede swara of tha epacific

gunls snd activities of carear educotion ot

thotr particular grode leuel.

3) Groater effort should be made, in cooperation
uleh teochars, to ldentify ccocupntional ap-
plicotions of the concapts taught in acedenmic
courasn, ond to iacorporate those apcifcoationg

{ses tha curriculum,

W) Mgra contact shoauld be mage by the VIGIER geff
with teachors on en individual or small graoup
hesia ta 2igar op amisunderstandinga ab ot

c.oragr aducation and ftg intent,

5% i gvalustion and orlentaticn effort =l ur
tiol described in thig recort snowld be

cootiched, 8o 29 o sveluots student nrogroas




gnd avnang knaglegne of carear sguzation,

with the fol.wing procadural recn=—endations:

> Tne ovoluation<prientation nroject
‘gnoula be canducted in tra fall of ohe
janc, wall bSafore t e studants forocast

£ar tha naxt yeRr’'ns cournen.

b, -nowled.. of carser sducatian should
e teated witn o sarton of apecific

~usstions dealing wiin program corounanta,

A1l orlentation ghauld be oconductud, 3fF

3

conatble, by & studsnt with a background
Chx gomrunient fong and extorsive knowledgs

af tha coresr aducoticn proqgram,

¢ In tha discussion sgeniOdne, =orn esnhoaln
shoule be placed upon viacal effacts

Irostern, chnrts, 8%¢,),
n: Teaghora should be glven Yhve opnortunito

ta rascard to tha oroject ang rake

cacomenduty o ons foo changs,

3
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ZAVID TOJUGLAS 9TH GPADE CAREER EDUCATION EVALUATION FFE-TEST

Please provide the follcwing information about yourself: ‘
sex Male iwumber of years spent in the
Female David Douglas School System

Please .nswer the followinp questions, where approoriate, by circling the
letter of the answer that you nersonallv feel is hest.

(1) 'hat i® meant by the term '"Career Education'?

(2) How much of your school work will help you in your life's work?

a. all
b. most
c. some
d. very little

(3) How much education is required for most jobs?

less than a high school diploma
. high school diploma

two yvears of collere

college depree

more than a collepe depree.

o Aan o

(4) Vhich of the following factors is most important in pettine & job? i

a. interest

b. vears of education
c. personality

d. ability

(5) How ruch education do you plan to finish before startins vour -career?

less than high school

. high school

vocational or technical school
. four or more vears of crllege
some other nlan

o an o

27Apr72
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DAVID LOUGLAS 9TH GRADE CAREER EDUCATION EVALUATION POST-TEST

Please provide the following information about yourself:

Sex: itale Number of years spent in the
Female _ David Douglas School System

-

Please answer the following questions, where appropriate, by circling the
letter of the answer that you personally feel is best.

(1) ‘“hat is meant by the term '"Career Education'?

(2) How much education is required for most jobs?

less than a high school diploma
high school diploma

two vears of collere

collene derree

more than a collepe depree

o

o oo T

(3) 'hich of the following factors is most important in getting a job?

interest

years of education
personality
ahility

an T

27Apr72 Is
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STUDENT'S FUTURE FLANS

How much education do you plan to finish before starting your career?

Less than Vocational ,, years Other
H Sch
High School tgh School School Of College Flan
12 145 85 168 - 72
25 3¢ 18% 35% 15%

o

LRI
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less than

High School Vocational

Hi School P
- h Scho g;
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RE1I“VANCE OF CURRICULUM TO CAREERS

How much of your school work will help you in your life's work?

All Most Some Very little
30 218 207 56
4 6% 3% L1% 108
L9% .51%

MMM

AMTTTN.

NN

Most

Some

e
%

Very Little
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How much of your school work will help ybu in your
fets work?

1i

CORGELATION OF FUTURE FLANS WITH RELEVANCE OF CURRICULUM

How much education do you plan to finish before starting

your career?

L?axaﬁ Vocational | 4 years Other
High Schoo] High Sehoolt T hool College Plan
|
Al 1 | 8 5!31 2 22|13 | et 5 |72
|
|
Most 2 17% L7 | 33% LO {L5% 93 |55% 31 LLE
%
Sore 5 LRE | 71 L9% 38 L3E| L9 |29% 26 37%
-|Very Little]| 4 332 J 21 | 158 | 9 104] 15 | 8% 8 | 124
—
Total 12 j100¢ | 144 | 200%| 89 {100%]170 |100% | 70 |100%
EXAMFLE: Of the 144 responses to question #5 indicating that

high school would be the final level of formal
education the respondent would receive, 71, or LG%
of the total sprecified the "some" of their school

vork will help them in'their life's work.
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How nuch of your school

work will help you in your

life's work? *

A1l or Most

Little

Xx

Some or Verv

CORnELATION OF FUTURE PLANS WITH RELEVANCE OF CUiﬁEbULUM

How much education do you plan to finish before starting your career?

Less than . Vocationsl L, years Other
High School High School School College Plan
3 52 L2 106 36
P »
I5k
25% 36% L77 63% 51%
o ! .
o 75% 6h% 537 377 L9%
[TRE
g o -
g o
e 9 92 L7 6L 31,
>
0% - - 707
50% | 50%
LOT L LOF
30% - - 30%
204 | . 208
10% - | 107
20% - L 20%
308 L s
LO% -] L. LOS
50k - 507
60F - -
705 ~ .
&l - e

1

*Hespondents markiag "all" or "most" indicate that the curriculum i3

pencrally reloevant; thoze marking "some" or "very little" indicate the
curr.culun is generally not relevant,
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} CORRELATION OF RELEVANCE OF CURRICULUM WITH FUTURE PLANS

How much of your school work will help you in your
lifet's work?

A1l Most Some Very Little

1
©
% Less th

88 an -
§, High School 1 LE 2 1% 5 3% L T¥
Q
£
S
[)]
po
G High School 5 1198 | w7 22% | MM} 378 |21 |37
5 .
[
[o} —t
L
5 V 7 ti i
) ocational || » 8z |40 |98 | 38 | 208 | 9 |26F
5 School
[o]
)
(o]
o]
[ . .
3 Corrare 13 §s08 | 93 {uE | L9 | 268 |15 | 267
ey
’ | | |
S o
T N
Lo
(]
g N
5 S Other
E v N
2 8 Plan 5 19% 71 | wEg |26 g e 1%
s o =8

Total 26 11002 §213 | 1008 | 189, | 1008 | 57 | 100%

EXAMPLE: Of the 213 responses to question #2 indicating that
the respondents felt that most of the curriculum
will be useful in their life's work, 93, or LL%
of the total, also specified L or more years of
college as their goal.
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STUDENT BELIEFS CONCER:ING EDUCATIONAL REQUIREMENTS FOR EMPLOYIVNT

Full
Fre=test

Comparative
Pre=test

Comparative
Post=tust

How much education is reguired for most Jjobts?

Less than . 2 years Collepe More than
High School high School College legree College
L 268 135 71 L
1i 58% , 265 141 19
8L%
Less than High School 2 years College More than
High School College Pegree College
2 231 129 61 L
1% 5L% 302 145 1%
8LY
G1%
% 79% 124 of 17
b6 206 31 16 2
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EVALUATION OF FACTTORS IMFCRTANT
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r—
Fra-tast

Comparative

Fre-test

~

comparative

rost-test

which of the following factors is most important in

getting a lob7

Years

‘ Forsonalit Arilt
Interast Of Education 1 y
135 112 o 1,
AN 147 i 15
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12% 1CL 19 AR
2Ly 1 KH CLy
17 1r¥ K] DB
112 b 13 P
5¢




Y LI R

co L ML

e
b oLt}

T Ty
IVIORTANT

| A .
gn L ehmol Soyuars cllege D ore e
N, Thac hR ,

Collnge eprer

TRl

P

._‘1
Y__h

P

4 e

¥ O

~
-
[

s
S -
s
e et . e el et 20125 32 2ot e e
H

P S

: cent e . . ce “h Lo ; : -
o VTS ENCTLE D A L ; H I : . .-
; : : i
. : ; ; !.
; :
¥ ; !
: . 1Y S S S
L . ? 4 ~ !
. .
< ; : . !
G ; ' ! !
; i
- A
- et e .. e L (7 Lt PR 1 : : . .
N RESDE S - 3 Ve 7 S o ; e
. A 3 :
iy :
S L L
.t i
. ] S o 4
-E . ) N vy ey , - e
3 ToARL® i. .o i s PR IR A poeoe
g - ’ P
LA U e 2l reeng i
SO ‘
. ¢
Trgaere Hepgree
¢ s
b e tetaloa
v of ducin '
PRI ¥ *
Tl L ' " LR T X MFTETRRT A T A T

g

Ja |




PAFulToxt Provided by ERIC

CORRLLATIOL OF FACTORS I¥PORTA:T Jh
GAJiTHG EMPIOYMENT WITH FUTURE. U

-y

vwhich of the following factors is most imjortant in
getting a job? g

Tnterest

Years
“ducation

-

of - . Syt
rersonal ity ability

i
;
less tha 5 ! § t’
OGP S Tl L Loy
High Jchool : ‘ . '
P |
: .
:
t. ‘ i
. ! i !
‘.Ul hool e 2C) el \ ')")xl" 5 i alAd 9 A
- g [ H ] - ‘
. i
: !
! i
! :
- ] ,
Vacat iunal - i o , -
PasaL g Lk U 03 5 PAY | 5 20;,
Gehool | ;
} e. ;
4 —— i
: : !
l :
. E ¢
Loycurs i .

B iy PR T O ), ;o L ~AT ct 6
“olleye - £ - § o 1 )
. {

|
BITRS
Jthor e ~ X ~ -
SR o L 37 in” 2 17 25 237
HFREE D
Totl+ “'"'.“’; 1007 m 107 1% 100 270 1108
- |
i of 3N e vorses Lo queciion FlLoadied iy

mailor
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CORRELATION OF FUTURE PLANS WITH FACTORS
IMPORTANT IN GAINING EMFLOVMENT

How much education do you plia to finish tefore starting your

career?
Less than High School Vocational L, years Other
High School School College Plan
i I
Interest || 2 ;178 | 39 ‘ aif | 21 | 21¢ | 39 |208 |28 |37
e . I ?
! L i
'Z a |
Years of [} 5 4o | 25" ! 156 | 1k | 4% | 54 127¢ |13 17
Education : X ’

Personality || 1 97 5 ¢ 3% 5 5% 5 2% 3 LE

¥hich of the following factors is most important

o {

o ,. ! .

- : .

© Ability b 324 1093 | 588 ) 59 | 60 | 105 | 51% | 35 | L2F

o 's '

o 1

e r

+3

g) ’ .

£ Total#* 12 100% | 162 | 100% § 99 109%' 203 100% 76 , 100¥.
EXAMPLE:  Of the 162 responses to question #5 indiceting that

high school will be the final formal education before
the respondents begin their career, 25, or 15% of the
total specified on question #L that "years of education"
is the most important factor in gaining employment.

#Smaller totals than in previous charts results from deletions due to
multiple answers concerning future plans.
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Less than
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Figk School School College “lan

5 o5 1L 51, 1
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APPENDIX B

Included in this Appendix:

B-2

B-3

Quantitative Summary of Baseline Information
showing numbers and percentages of respondents

by group and level
Simplified Summary of Project Component Status
According to Administrator, Tzacher and Counselor

Responses

Gross Data Synthesis by Levels, Respondent Groups

and Components
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APPENDIX B - 1

Project VIGOR Evaluation

- Baseline Information Collection -

Quantitative Summary

Administrative Total Number Percent
Section I Population Responding, Responding
Grades 1-6 11 11 1007
7-8 4 1 257
‘ 9-10 3 3 1607,
11-12 3 ‘3 1007
Admin. Totals 21 18 85.2%
(Average)
Teacher-Counselor
Section II ,
Grades 1-6 235 149 63.9%
7-8 79 23 29.1%
9-10%* 14 5 35.17%
11-12% 26 20 79.0%
9-12%4 132 96 2.7
Teacher-Counselors Totala 486 293 60.17
* Counselors, Occupational Instructors and Department Heads Only

*%  All staff except counselors, occupational instructors and department heads

(abbreviated instrument)
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APPENDIX B - 2

Simplified Summafy of Component Status
» According to Administrator,
’ Teacher and Counselor Responses

' Component Respondent Level 1 Satisfactory Needs Unsatisfactor
Group Progress Improvement L
}
00-Awareness Administrators 1-6 X
Teacher-Counselor 1-6 X'
. 9-10 X
10-Exploration Administrators 7-8 X _
9-10 X
Teacher-Counselor 71-8 X
20-Guidance Administrators 1-6 X
7-8 X
9-10 X
11-12 X
Teacher-Counselor 1-6 X X
' 7-8 X
9-10 X
11-12 X o
30-General Administrators 9-10 X
Curriculum 11-12 X
Teacher-Counselor 9-10 X
11-12 X
9-12 X
40-Vocational Administrators 11-12 X
Clusters
Teacher-Counselor 11-12 X
50-Work Expcrience Administrators 11-12 X
Teacher-Counselor 9-10 X
11-12 X
60-Articulation Administrators 1-6 X
7-8 X
9-10 X
11-12 X
Teacher-Counselor 1-6 X
7-8 X
9-10 X
e L — 11-12 B, X

6




APPENDIX B - 3

. Gross Data Synthesis

Included following is information synthesized from all questicnnaires

returned by administrators, teachers and counselors. Minimum interpretation

was applied to the responses, although some were synthesized within categories

or sub-areas 1n order to facilitate the data reduction process. The gross

data synthesis is presented in a format compatible with the outiine and

sequence of questionnaires:

Section 1 -~ Administrators Grades
Grades
Grades

Grades

Section I1 - Teachers-Counselors Gradeé
Grades
Grades
Grades

Grades

Ol

7-8

9-10

11-12

1-6
7-8
9-10
11-12

9-12



GROSS DATA SYNTHESIS

Project VIGOR LEvaluation Questionnaire

These responses are from 1l elementary school principals.

!
£

A.

All of the elementary principals reported that district goals

have been established and nine out of the 11 stated that action
plans had been prepared in their schools. Eight of the 11 stated
that implementation was starting or underway to some degree. In
three of the 11 schools some staff assignment changes have been due
to career education emphasis. Along with all of the 11 reporting
that their schools had staff involved in orientation to career
education, the responses indicate that elementary schools have
attended to informing and involving staffs in career education

Less than one half of the schools had community personnel come in
and less than one half the schools sent teachers %o observe work

Three-fourths of the schools have counselors assigned with responsi-

bilities to serve teachers as resource people, but only gr_x_e—foutth_
indicate that teachers utilize services of the counselors.

Three of the eight counselors are included in planning, scheduling,
and problem solving meetings about career education.

Principals suggested that supplying more information and providing
for better communications would be important aslong with more time

Teachers have been given information about articulation through
workshops and guide books generated at the district level.

00 - Awareness
1.
avareness programs. -
2.
experiences.
20 - Guidance
1.
2.
3.
for ¢ounseling.
60 - Articulation
l.
2.

Very little indication of attempts to maintain continuity through
junior and senior high schools.

Section I, Grades 9 -~ 10 ~ Administrators

Although three administrators responded, two of the three vice-principals
stated that thev were not involved in or fully informed about the program,
and made very minimal contributions.




B

}*\1 -~ kxploration

1. Although there nay be goals and objectives for vocational exploraticn
available at grades 9 and 10, there 18 no indication in the ques-
tionnaire responses that any exploration program exists.

B. 20 - Gntdance

1. VIGOR has had a slight {mpact on guldance but information
provided by the respondents 16 too meager to be interpreted.

C. 30 - General Curriculum
1. Information on the questionnaire is contradictory and incomplete to
the point of not being interpretable, indicating that the administra-
tive staff within the junior bullding does not have 2 common under-
standing of the VIGOR Pros;ram,

i, 60 - Articulntiqg

1. Some effort 1is made to use the same people at several levels, and
program outlines are used to some extent to coordinate career
related aspects of courses. Respondents indicate very little
emphasis placed on articulation.

Section 1, Grades 11 -~ 12 - Administrators
Information for this section was provided by a vice-principal and an assistant
principal at the high school.

A 20 - Guidance

1. The Project has provided for additional staff to help provide
guidance services. In the high school these include a program
of guldance and assistance to students in developing career goals,
Students are being helped with long-range planning through ind{vidual
counseling. Senlors work with their counselors on short-range goals
and planning the first steps they will need to take after graduation.

B. 30 - General Curriculum

1. General curriculum modification goals have been developed and action
plans for nbtaining them have been written. Changes in teacher
assipgnments and administrator or nonteaching staff assignménts have
been made and specilal facilities as well as instructional materials
and equipment have been provided to facilitate career education.

2. Persons from the community have been used in instructional progrars
and on advisory committees. They have helped the cluster staffs
and VIGOR staff on a repular basis.

oy
o




1 3. ttigh school staff members have all been given orientation on carver
cducation, They have been given an opportunity to viait business
and industry in the area,

&~

“tudents from private schools have not participated in the prograz.

) C. 40 - _L,_l}xg ters

1. Goals have been written and plans developed from clusters tn the
} senfor high program, Full-time instructors, certified vocational
Instructors, and seven peeple {n the VIGOR office are assigned to
the cluster program,

2. Advisory committees have been established for each cluster area,
and have influenced programs in course content, type ot facility,
and work experience program. Yeachers and counselors also serve

‘ on the advisorv cormittees.

j. opecial facilities have been established where bullding space permity
and community facilities are being utilized. A limited but growing
cooperative fellowship has been eatablished with business and industry
in the area.

a. staff{ members have bren plven released time to visit apprepriate
business and industry in the area.

b. oJ - Mork Lxperfence
1. According to the two respondents, goals have been developed and arw
knewn to all the participating members of the staff, Teachers have
been reassigned to some exten) and are assoclated with work experi-
ences in relation to their teaching cluster. Respondents believe work
experience offerings should be increased in variety and number,

2. leachers and counselors have been involved in planning cooritteay
and have been given released time to visit business and fndustry.
An eftective working relatienship with business and {ndustry exisls
but should be expanded. Yome business and industry represcentativen
have visited the school.

AN bl - Articulatien
1. Faculty orientation, taculty discussion to promote coordination o:
curriculum and carerr education, and some new courses or changed
patterns in existipg courses have.all been working towards artfculation.
ine problem of eificiently interrelating & number of complex compenents
that are stili in the development stage and are found in different
schools rcquii‘ur; attention of a traincd staif, such as VIGOR perscnnel.
thia case, comunicatien, although necesaory, i net sufflcfent by

Lrse.t Lo oachfeve artivculation,

Q {"t;
ERIC |
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section 1 11 Grade Lo~ ..(‘f!'h(‘rh‘h(‘u.' *u.‘l"r'i

n, o eatert :‘-'1((!!\(“‘;‘9

s

cheostateoenos of teachers and counnelors in 1esponse Lo the career gware-
ness queations were synthestzed within a frare of reference erphasizing:
(1) teacher fovolvement in caredr education progran planning by schivol or
doetrdet; (o) activities carried on to teach careor education awarenesds,

b and © (3) evidence of deatred gducational vutcomen. The teathers mnd
counselors responses were grouped by grade level and then by school. lLoeme

inferences from these atateoents are as follows:

1. schools and grade levels in which Dore statements were made about
plenning, slso 1, .d oore statements indicating evidence of
{avorable outcomen. Schools and grade levels haviog negative state-
zents about planning on the part of teachers, also had more negative
statementn concerning evidence of expected outcomed.

-

Ny Based on stotements frewm four echoels turning in teachera’ question-
nalres, the lowent grades gove mool positive atatewmentn regarding
progras effectiveness. A comman reaction seemed to be that the
cateer awarencas efforts vere wvery little different froxm past
aocial studies activities and cophases, so they could be taken in
stride with sorme additional benefits acerulng such as field tripn,
tiowever, o szall ninor{ty {ndicated that aince theve vas little
difference the career education emphanis was unwarranted. There
were no negatlive statooents about ocutcomes from first or second
grade teachers. less information 18 expected from first or second
grajers as evidence ¢f job awareness, and they are not expected to
classdify fobs {n related clusters.

1. puestionnalre atatements indicate that the schools vary in carcer
education progran implcoentaticon. Some schools have: (1) Epouph
faculty participation in and acceptance of the program to generate
4 favorable majority opinion (2) uhnrinc a:nng reachers and/or
srgant zadtons of teacher efforts; asnd (1) effective lendezship within
the building. Other achoola report wery mminfeal {nvolvewment of faculs
=wrhers {n the progras.

ol lsppning 1o wsome schools ia su crgantfzed that every
tLvL\_hL'I' v‘antng te participate in invelwved, In cother
schools ther: ts no eention of teachers ' help Lo proes
pram o plannding,

Coe Gtaetemnsnts teferring to tnstructlonal activities refledt
the wide range of planning by school cozmittecs . Seoe

curriculum development, based upon tarecer education goaln,
deservens recognition for excellence at cne end of the
centdnunm, Lack of any dndlcation of modiffed currfcouiun

Cooattceat e ab the other erigresa.
N rm—
Q é_» 't




3.3 Outcomes expected of the program were assessed by design
in two schools. This is an important consideration for
future program modification by the Project staff. The
support to program development given by evidences of
success of professional efforts systematically and
accurately evaluated is invaluable. Two apparent inhibi-
tors of program change within the institution: (1) the
contention that this isn't really new, just a different
language; and (2) the conviction that "this too shall pass
away 1f we all just ignore it,"” might be overcome by evidences
of positive results from the career education program. This
evaluation component for educaticnal outcomes must be planned
rather than left to casual subjective observations 1if it is
to succeed in motivating teachers.

Variation in availability of materials 1s also evident in teachers'
Btatements. Some teachers ''bought their.own' and others said they
were amply provided for. There is some indication that lower grades
fared better in availability of supplies and equipment.

Many suggestions for improvement of career awareness programs included

more materials and ways of getting them. More significant in terms of

career education philosophy were suggestions for: (1) specific subject
status for career education; (2) a scope and sequence for careei educa-
tion; and (3) guidelines for teachers to follow. Better organization,

better communication, and more sharing of projects among teachers were

also suggested.

Other observations and opinipns included some emotional rejections of
both the evaluation questicnnaire and the program, but no information
contrajddicating continuance of the program. Several positive sugges-
tions such. as: (1) show teachers’ the real values of the progtram;

and (2) provide the in-service needed by teachers will be of value to
the Project. The fact that teachets have asked for it is a strong
entry argument for offering in-service activities.

B, 20 - Guidance

1'

Information in this section was synthesized with intent to organize informa-
tion by: (1) counselor participation; (2) counselor effectiveness; (3)
teacher participatiocn; (4) teacher effectiveness; (5) counselor-teacher
interactions (€) effectiveness of counselor-teacher interaction.

bifference betwecen grade levels was not discernable due to the
small number of teachers making individual responses.

Difference between schools are not shown due to small amount of
information in school responses.

Jedther teacher nor counselor participation or effectiveness in
providing guidance services can be assessed through the sample of
questionnaire responses obtained. It 18 possible that teathers
thought this part of the questionnaire was for counselors tec i1l
out only. '
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99;:>Articuiation

1. Responses were examined by grade level for four schools. There was
no real difference between schools.. No grade difference was discern-
able except for the staff person visiting all six grades for forecasting
purposes, -

2. Responses were few for this section and lacked depth.-

Section II, Grades 7 and 8 - Teachers-Counselors

10 - Vocational Exploration

1, Vocational exploration 1s being planned and implemented by students
and teachers. Experiences involve actual work and placing the
student in direct contact with workers. fe

T3

2. Students from-Gilbert are far from business and industry, and'Floyd
Light Middle School students are limited to opportunities closely
related to the school.

20 - Guidance

1, Guidance functions are all adequately implemented with respect to
faculty involvement in helping students: (1) relate to the world
of work; (2) relate school courses to work; (3) assist their own-
interests; and (4) see how their own personal characteristics relate
to occupational requirements.

2, In order to serve more students, they need more counselor time, more
in-service for all teachers, and more materials and films.

60 - Articulation

1. Articulation is rather broadly interpreted by respondents to ‘uean
something more like complete coverage. Forecasting seems to be the
main student-counselor activity facilitating articulation.

o
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Section II, Grades 9-10 - Teachers-Counselors

20 - Guildance

1. Information on guidance came largely from two guidance counselors.
Teachers and counselors help students with career goals in informal
discussions or in forecasting procedures. Tecachers try to relate
curriculum to vocational needs.

2. Long-range goals and plans are discussed but not the forthcoming
immediate postgraduate plans of students.

t'’




3. Students help assess their own interests and aptitudes through
Jdiscussions with teachers.

4, No indication on emphasis on developing attitudes toward work.
5. More personnel and more guidance resources are needed.

30 - General Curriculum‘

1. Teachers and counselors have been involved in goal development, but
there is no information about developing action planst

2. Teacher assignments with career edﬁcation emphasis have and will
continue CE}be changed,

————

3., Pamphlets are made available to students.

4, All counselors and teacherg have been given orientation on career
education. /g*

3. Teachers and counselors have not visited business and industry to any
" _appreciable degree. ‘

50 - Work Experience

1, Some work experiences have been scheduled by counselors or teachers
and some provided in actual work environnments.

2, Work experiences are planned and provided mentally retarded students.

60 - Articulation

1. Teachers and counselors discuss continuity of offerings with
individual students.

2. Teachers and counselors try to provide continuity of aétivities for
students through the forecasting assignments. -

3. Some tc;hbers try to relate their subjects to vocations.

A; There 1is no real emphasis on articulation.

Section II, Grades 9 - 12 - Non-Cluster Teachers Oniy

Teachers' responses weré tabulated scparately by discipline for comparison
purposes. Groups with more than six responses; language arts - 24, social
studies - 14, math - 11, fine arts - 10, science - 7, and a group of eight
unidentified questionnaires were examined for differences in awareness,
participation and goal development, and assignment changes. No differences
were discernable.

b
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~ Awareness

Nea:;y all of the teachers indicated awareness of VIGOR. Three~fourths

of

them gave an answer other than 'vocational education revisited,"

showing some awareness of career education vocabulary.

One-fifth of this group, which excluded counselors, occupational
instructors, and department heads, gave even & minimal indication
that they had participated in curriculum modification. About one
out of twelve mentioned some activity or assignment change.

The character of the responses reflected minimal program impact.
Compared with 1-6 teacher responses, and 9-12 were much more detached

A small number indication that the VIGOR materials were used is

30 —~¢éneral Curriculum
1.
2.
from the program.
3.
consistent with the above.
4,

20

Opinions are divided on need for information or orientation for
teachers. It is likely that some teachers are satisfied with
scanty information because of little or no involvemeut in career
education planning and problem solving meetings, and no contacts
with the cooperating business and industries. However, the need
for both orientation in depth and continuing information about
progress of the program is apparent.

Section II, Grades 11 - 12
Occupational Teachers, Counselors and Department Heads

- Guidance

1.

From responses of the eight special teachers that answered this
section, there is recognization of i{he importance of counseling
efforts made by both counselors and teachers to guide career
education planning by students. There is some indication that
their efforts have been effective. '

Department heads did not respond as optimistically as did
tcachers, indicating the need for a special effort to support
and draw support ffdm the high school department chairman.

The group of réspondents a5 & whole recognized and supported
the guidance efforts of goal setting, long-range planning, and
short-range planning as well as the importance of basing these
activities on students' interests and abilities. Additional
support and information was called for including supplies such
as tests, test materials, and information such as location and
nature of all work experiences possible.
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30 -~ Articulation

Some things are done in schools that can be pointed out as
articulating activities, but there is little indication that
program articulation :s of much concern, either as a concept

Responses to the A and B cluster questions were negative only two.
times out of 40. Both were counselors. Half of the 40 did not
respond. This pattern of very low rejection and high rate of non-
response is found in the first nine questions. Probably those
individuals connected with the cluster know them very well, while

Responses to ways individualized instruction opportunities are
provided and the extent to which they are used by students were
the best in section five and should provide a point of entry for
the Project staff to further develop the cluster concept.

IS

The counselors, occupational instructors, and department heads
responding to the work experience questions were in general agree-
ment that enough was going on to allow a favorable answer to most

In the present stage of development of this aspect of the program,
the important apparent next steps in management include: (1)
provide definite operations and summary information to the mani-
pulators (teachers are planning the scheduling according to the
respondents); (2) state criteria for qualitative aspects of experi-
ence (students should not stand around and learn how not to work);
(3) provide a simple combination record-keeping activity suggestion
document, periodically available to teachers and possibly to

Job assignment follow-up information, especially on part of depart-
ment heads and counselors, is indicated by their lack of information
on question 1lg. Special teachers seemed better informed.

"Department chairmen have. very little to offer concerning goal

development, action plan development, and changed assignments.

1‘
or as a goal.
40 - Clusters
l‘
others did not feel sure.
2‘
50 - Work Experience
1.
ot the questions.
2‘
students.
3'
60 - GeneralICurrichlum
l‘
2.

Probably all but very new members and the staff have had some
orientation to career education.

rayay
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3. Department chairmen did not respond to the number of people
& - visiting business and industry or to the extent teachers and
| , counselors are involved in planning and problem solving.

4, Lack of suggestion or observations in the area of general
curriculum is noticeable.




APPENDIX C

Included in this Appendix:

C-1 - Questionnaire Component
Structure (Matrix)

C-2 - IExamples of Three
Questionnaires used in
the Evaluation

C-3 - Interview Outline
Used by OBE Staff
Specialists
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APPENDIX C-1

. Questionnaire Component Structure
(Nine by Seven Matrix)

Boven proaet conponelis were differentiated for nine
rosponaelic groups, providing from one to five response
categorics for each group.

e "7 Respondent Groups } B
—— \ Rt e
Grade/Class Administrators Teachers-Counselors
Level . - i —-
PROJECT COMPONENTS
1-0 Career Awarcuess Career Awareness
Gyidance Guidance
Articulation p Articulation
7-8 Exploration Exploration
Guidance Guidance
Articulation Articulation
General Curriculum General Curriculum
9-10 [ixploration Exploration
Guidance Guidance
Articulation Articulation
General Curriculum General Curriculum
11-12 Work Experiences (Occupational Teachers,
Guidance Counselors, Dept. Heads only)
P:rnculanon. . . Work Experience
General Curriculum .
Clusters Guidance
) Articulation
General Curriculum
Clusters
9-12 (Basic Educ. Teachers Only)
General Curriculum
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APPENDIX C-2

Following are examples of three questionnaires used in
the evaluation.
The three shown are:

Administrators- Grades 1-6

Teachers-Counselors- Grades 11-12

Teachers only - Grades 9-12

Instructions were the same for each of 9 instruments. . ,
A majority of the question items used in all other

(fucstionnaires are shown among these threc. Complete

gsets of the nine questionnaires are available from the

VIGOR office or the project evaluator.
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Career Education Program

Project VIGOR Evaluation

Grades 1-6

Section I

This section to be completed

by Administrative Staff

Building

Prepared by . Date

Title or position
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Instructions

Please read cach of the following items and, for those that are within the scope
of your vxpericnce with the project, provide us much information as you are able
concerning either or both of the following: (1) Present status and (2) Change

since the inception of the project.

If you have no experience with an item or have no basis for making a judgment

about it, leave-the item blank.

Communication witl be enhanced by your use of any specific measures or indicators
of quantity or quality such as a change in the number of students enrolled in a

particular course.

If you have an impression or opinion about an item but do not have e¢uough informa-
tion to express your response in measurable terms, please write a brief narrative

statement on the idem.

The items that follow are not assumed to adequately cover all aspects of the
project. We hope, however, that these items will be useful in helping you review
your experiences with the project, to focus on the results of those experiences,
and to communicate information that will be useful in assessing the impact of the

project.

Please add additional items or enclose supplementary information that vou consider

pertinent,

N
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Aruitoxt provided by Eic:




:
Project VIGOR
i Grades 1-6
t .. ' .. . ©
. Administrator’'s Assessmaent
o Career Avareness
a. Have goste o oljectives been established for development of a carceer
avareness program in the District?
b, Have action plans for attaining these goals been prepared”
To what extent have they been implemented?
. Have changes i teacher or counselor assipnments been made as a
part of the carcer awareness etfort? Please explain,
Joo Have admiinistrative or non-teaching staft been given special assign-
ments involving career awareness’? Please explain,
. What personnel or other resources from the community have been
utilized in instructional programs?
r. Have staff members involved with the career awareness effort been
siven an orientation on carcer cducation? How much time was
. B
spent .
v.o Have staff members been given an opportunity to visit business and
industry in the area” How many staff members?
How muany visitations?
ho  Have staff members who have a role in carcer education been invalved
in planning and problem-solving moectings? How many”?
How much involvement
fooo Towhat extent have students from private schoels in the communiry
participated in activines resulting from Project VIGOR?
1. What seppestions do vou have for tmproving the carcer avareness
aspect of the program?
Lo Uther observaiions,
. cnddanee
coo Has Project VIGOR 1nereased the specitic guidance wervices available
toostidents 1o assist i assessing their own interests and apritudes?
flave there been changes in staffing or work assignments in order to
dccomplish this?
|
. Has anythinge been done as a resalt of the project thar has helped
students develop better concepts of vocations and more positive
Attt s teaard prodactive work?
‘e
S
O

Aruitoxt provided by Eic:




Has the project provided a program of putdance and aenrtace o
1 the development of carcer goals ! phow iroany Lave taroen
ndvantage of these services?

Hanow program of cducation and assistance in the proeparation of lons
rangre plans for attaining career poals heen provided”? How 1nany
students have pardcipated’

Is purdance avatlable to studenis tnsctting short-range goabd and
preparing action plans for the first stepin thedr carvers after

vraduation? Houw nany students have recerved thts tupe o0
assistance r
What supvesticns doovon v e o napr v the snndane s
of the project ! !

)

pnher obaervations o opneeng
Articulation

What steps have been tabon to coordinate the career oducation prograin
arsonyg: the prade Jevels mothe clementary schoais!

What action has been taben to provide conttnuiey thregeh the junior
and sentor hiph school aspects of the carcer education program .

Vohat suresttons do vou Bave tor smprovementaan the arte vlee n
ot commpenents of the project”?

Crher oharrvatiions o7 aptntens,

PAFulToxt Provided by ERIC
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Aruitoxt provided by Eic:
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PAFulToxt Provided by ERIC

e

T whar extent are tcachers and counselors who have a role in career
cducation involved in planning and problem-golving meetings?

How many courses or programs have been prepared by teachers function-
1y as cducation curriculum development contractors?

What sugprestions do yon have for improvement in the aspects of the
nrojedct relating to generad cnrriontuem

Oither chiservationg or opintons,

Clusters

¥

Toowhat extent have teachers and counselors been tnvolved in the
planning: of clugters”

Do teachers amd counselors participate 1o cluster advisory commitiee
meetlngr s ”

Do all ¢luster programs pravide for development of eniry level job
sEls? If not, please explatn,

Are adeaquate factlites, cauipiment and instractional materials avatlabie?
ity ] .

Wohat are the prinelpal deficlencies?
X

fnowhat waydare (ndividualized trstruction opportuntties provide:dt?

Torwhat extent are these opportunities uttleed by students?

Drayou conslder the rayre of learning experfences ineiach cluster 1o be
broad ennuph? Woncs, what should e added?

Flow extensiviey have commmiey Sactlittes and eonipment been ntiHzed
L teachtryg vlusrers?

Plave spedabers or resouroo peopie from the comnoynlty partiotpated”
How many ! How otten !

Ix0ovou consider the cluster program to be effective in providing <tudenrs

woth cducational ard occupattonal mobtliry?

Wohat suprpestions do you Bave for timprovement inothe aspoects o e
project relatig foecluster s S

cother ohivervalions or sRintons,
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Carcer Bducation Program

Progecr V IGOR Bvadanion

Cirades 912

Section |

(Fowvised for Seneral

Curricvium Scotion Kesponses)

gt

fis section to be completed

by Teachers

i:".\]‘\“!‘.\;' (71'4\§L’ Level

Proparesd by (Oprional) Date
i }

“ibject Areals) or Teaching Assignment{s)

R




PAFullToxt Provided by ERIC

Grades 9-12
Teacher's Assessment

V. General Curriculum

2,

7
[

Are vou aware of PROJECT VIGOR?
-If yus, what does it mean to you as a teacher

Have you parsicipated in developrent of goals ov objectives s concerning
the modification of the general curriculum so that it will complement the
carcer edication program’? :

-1f yes, what was the nature and extent of vour participation?

Have changes occurred in your assignement with rcgurd to teaching In
carcer education related courses?
-1f yes, what is different about your present assignment ?

To whar extent have the special facilities, {nstructional inaterials and
cquiprizent procured through Project VIGOR been utilized in your classes”?

Have vou received information about and/or an oriemtation on career cdue-
cation? '
-1f no, do you think cither ave necessary

Have you vistted businesses and industries in the arca that are cooperating
with the career education effort?

-How many visits?-

- For what purpose? .

To what extent are you as a teacher involved in planning and problem-
solving meetings which affect the carcer cducatlon program?

Have you prepared any courses ov pu,grams h" functioning as an cducation
curriculum development contractor?
-What specific courses or programs?

What sugrgestions do you have for improvement in the aspects of the career
education project which relate to your curriculum arca?

Other observations or opinfons.

e
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APPENDIX C - 3

Following is the question outline used by OBE staff specialists
from Career and Basic Education in interviews withDavid
Douglas Staff.

Thirteen specialists (9 Career Education; 4 Basic Education)
interviewed 33 David Douglas Teachers, Administrators and
Counselors,

Results of these interviews are incorporated throughout the Findings
and Concluslons of the Final Report. The personal interviews served
to verify infornation collected via the questionnaires, provided

for direct contact of OBE staff with personnel of The David Douglas
schools, and resulted in new awareness of the Project, it's problems
and accomplishments for OBE staff members,

o'
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APPENDIX C -3

DAVID DOUGLAS PROJECT V.1 G.O.R. EVALUATION

Oregon Board of Education Staff Interviews

‘,,4_‘_.*—.,' )
e

6.

fo

2

103,

Date L

Person interviewed

Deparunem, School or Area
1

How do you feel about career education?

Can you list 3 or 4 Key Thiugs that are going on here that have been
el g ) i !
effective? /-

What have been major problems in developing your program?
What are your greatest needs for:

~-Program?”

--Personnel?

- - Facilities?

What plang do you have for next year for your program?

How many students & staff have been involved or affected by your program:

This year Fxpected nexr year

Students

Staff

How effective has this involvement been?

Anything you would like to add?

M6y .‘ s/



