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L ABSTRACT ’ : - .
: Since new student orientation programs are planned to o
- . help the college 'assimilate large numbers of incoming students into
p < E its communxty ‘with a minimum of agitatiom’ and to help the student to
R effectively adapt to unfamiliar surroundings quickly ‘and effectively,

i, . orientation planners must clearly understand the. manner in which o .
i
l
I
?

Student

stullents interact with. the college. This study was desighed to - PN
facilitate bhls understandlng by describing the educationally.related ' e

_ © value structures gf incoming students, comparing the structure of " o o

s ' iacoming freshmen with.that of upperclassmen, and using the structure_
S obtained to isolate clusters of incoming students with 51m11ar value
i structures. The results of this project suggested that (a) the valde
‘ structures of the typlcal -entering freshmen and the typical
upperclassmen are ptactlcally identical, and (b)°5 cohesive types of
freshmen exist: progressive pessimists, prfogressive optimists,

" traditional optimists, idealistic résistors, and tradltlonal
isolates. The implications of these’ flndlngs for orlentatlon planners
/,are dlscussed.
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t e ' : 'k “ ' Abstract . - I.,'.’
(W : ) . )
l

' Since new student orientation prpéramshare planned to'help the: - -

) . - R ¢

college to assimilate large numbe °6f aliens into‘its community with a

| . - wlnlmum ‘of agltatlon and to. \elp the studeﬂt to effectively adapt to ’
. * . ' ) l;\ ‘A.\ -

L ) . unfamillar surroundlngs qulckly and{E??ectlvely, orientation planners
. .

Jmust clearly uriderstand the manner\vn wh1ch students 1nteract w1th the- -
college. ThlS study was designed to fac1lltate this understandlﬂg by
'"desprlblng the. educatlonally related value structures of 1ncom1ng stu-

4‘?' o R dents, comparlng the structure of 1ncom1ng freshmen with that of

e

v : upperclassmen'and using “the 'structure obtained to isolate clusters of

.. " incoming stydents.with similar value structures. The results of this
‘ e . e _ T O \

A - project suggested that (a) the value structures of .the "typical' enter-

. ing freshmen and the "typical" upperclassmen.are practically identical
2 - r / BN

and (b) five cohes1ve ‘types of fteshmen, progress1ve pess1m1sts,

progress1ve opt1m1sts, tradltlonal opt1m1sts, 1deallst1¢ resistors, and

~ -
traditional 1solates exlst. The 1mpl;catlons of these flndlngs for )
orientation planners was discussed.
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Spﬁeies.of Entering Freshmen: A Typological Study of an Entering Class

Student Orientation Survey III. ' \\

]

.College orientation planners are confronted with a dilemma. They are charged :

with the responsibilitj'for deVeloping a program that will meet the needs of a

society that is’ attempting to assimilate a large nunber of new members relatively

»

unacquainted with its processes'and its trhditions. At the same time oriqutiation
G \ ) L

planfers must ‘cansider the incoming students and provide each with a series of

’ i ’ 4 ) 4
éxperienoes'that will enable him to define his academic and social needs and to
) oy . ' )

1dent1fy the means available dn the campus that will satisfy these needs. Each of

these charges is complex and difficult in 1tself but together they constltute
¢ . <
another instance of’an 6ld and usually insurmountable problem. Orientation plan-
~ = ‘ . ) :

ners must find the means of meeting the needs of an institution and the needs~ef’

individuals simultaneously.

3

. While it is not easy to develop‘programs that will meet the needs ,of the
- » . . ) ) -
1nst1tutz.on, at least these needs are usually well deflned. For example, planners

;Hmust develop a schedule that will pGPmlt eacﬁt}npomlng student to successfully and
$ , :

humanely complete the reglstratlon process. ' While the problems of bri.'nging h.u‘n-
dreds of'students and faculty advisors'together and- sheparding the students through '
the confu51on of their fipst reglstratlon 1s”complex, it is solvablembecause[both

* . ."é:b
the needs of the students and the requlrements of the institution- are obv1ous and’

the desirable outcomes are clearly deflned. In the same manner, the problems of
help1ng hundreds of new students to comfortablv s1tuate themselves in their

‘res1dence ‘halls require complex loglstlcal solutlons 1nvolv1ng parklng and the move-

‘awpment c¢f a fantastic number of suxtcases and trunks. The‘problem is solvable, be-

- ; v

cause the out:ome, in th1s 1nsténce, the correct‘placement of each student and h1s -

- t

possess1ons with a minimum of confu51on a7d discomfort, is-obvious. Because the

- 5.

needs of the 1nst1tutlon can be deflned and the outcomes -of successful programs . B

planned to meet ‘these needs clearly ymsuallzed,-these problems are the most ea51ly'.'

. .
S . .
EERS @ B . . . e . s
BRI . g ] R . ) i
! g " : . : ¢ A - {
. . s ‘ - -




A . - . f » . '

- o= 2- ) - L ]
\\ ) ‘solved‘by orientation planners. '

. .- . . N | S L \
. \.' ‘" '\ . ) . . . i
| R Even the chqice of what kinds of information should be dispensed to the incom-
| \ o, ‘o

L _ .’ \\f ing freshmen is a relatively simple one,‘since their basic informational ne=ds are

assessable. New 'students w1thout previous experlence on the campus‘peed\to knad
N ’ -
.+ “how to get from one bulldlng to another, they need to know where they are to eat \

their* meals and where thelr classes .are to be held. Perhaps, most important,

i . ‘\ incoming freshmen must know where to find someone who can hefpvthem to contend with

o \ .

A \1he problems t}ey will undoubtedly face during their first few weeks in college.
PR R ln spite of the fact fhat orlentatlon planners may experlence some deflculty in

décldlng what klnds of 1nfqrmatlon is most 1mportant to prov1de to the new student

,4

and\determunlng the best means for communlcatlng thls 1nformatlon clearly and per-

o

v , \\ ' .
Lau@s vely, the 1nformatlonal needs of the enterlng-freshmen are relatlvely clear-
: \ .
. cut a d the. outcome; a well-informed freshman, is reasqnably well defined.

K

3

ly large number of academic immigrants, helping'these.new students to

\ ) . : :
settle themselves comfortably in their new surroundings, and of providing incoming
‘student with the ba51c information they w1ll needi}p surv1ve the first few weeks

of college, have f&r decades formed the backbone of the tradltlonal orientation

» - - . ’

process. The functlons are Stlll important, but few orlentatlon planners on.stu-

dents fould be content with a program that s1mply centered on the satisfaction of .

! ‘\/ )
logical needs of the 1ncom1ng students deserve at least as much attention as the

« _  more elemental adjustment needs they have Here though, orientation planners find

.themselves in a quandry for no.ocbvious or,yell-defined set of needs are avallable

. - R [N ™
. / “ L

s and/there is no outcome or state of adjustment that would be accepg;ble to all
i ) / » .
planners or enterlng students. In fact, any dlscusslon of psychologlcal or
- &" -
soclologlcal adjustment is llkely to, create llvely and anlmated controversy, with

A
oot .
I "
. A " I
. . : . )
IR .
]

the lower order needs of the freshmen. Most planners would contend that the psy cho-.

i
3
¥
1
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little hope of a consensus. In spite of their desire to deal with "acjustment
Y

{ . ' problems, orientation planners lack the basic materials that make the complex ele-

l ] ‘ N . .
. ’ mental problems they face solvable. ,
g \.‘ | “ | l
'. .Perhaps the main reason that the psychologicsl and sociological problems of ¢

s . <A .

of adwustment, "to alter so 'as to make fit or correspondent" (Guralnik and Friend,

} . ‘

| 19629 1s, given the present empha51s on the value of individual uniqueness,

L , " encoun ered in the deflnltlon of "adjustment to college." The popular definition

patently 1nappropr1ate. Few orientation leaders would contend that the purpose of

N,

their program.was to take each entering student and to mold him bsydhologically to

® fit the image of the "proper college student," if indeed such a creature could be

f - . T
- . . \

defined. Such a definition implfes‘that the orientation ‘program serves the needs

of the institution and that the needs .of the individual are of a lower priority. ¢

* . ’
L} ' - : ) i
. s )

Historically! adjustment.to oollege eppears to have been based precisely on
thlsqassd;ption. Only a decade ago,’incoming freshmen were typically required to o
discard anything that remlnded them of high school:' Letter sweaters, jackegg and

.occasionally class ;ings werewto.be left at home and,students were encouraéed to
buy new clothing with theccollege emhlem or name clearly emblazoned on it to

replace the rehinders of their former exiStence\. As soon as they’ arrivedon campus,

entering students were given a bean1e or dink and a book of rules that told them.'

" i

where they could and could not walk, what they could and could not-do, and whlch

traditional songs and cheers they were to memorize. Any- infraction of the rules

»

' governing freshmen was quickly and severely dealt with by a "Kangaroo Court"

usually well staffed by sophomore orientation leaders. While the spirit of the

orlentatlon period was ggnerally in good humor and both freshmen and uPperclassmen

()

: usually enjoyed themselves, there was“llttle doubt that such orlentatlon programs

. were- es1gned to help the student to adjust to college in splte of himself.

>
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If the decade of the sixties taught no other lesson to orientatjon leaders, it
e . « w .
taught them that college students are no longer willing to be’ "adjusted" to.meet the

needs of the institution or the current student culture. Tpis is not to suggest that

‘ . , ) . M
incoming freshmen do not feel that they will ngsd some help in making the transition
from high school to college for they express some fear about their venture‘(Schell,

1970), but it does suggest that incoming students are likely to accept an-orientation

(.

program that smacks of manipulation or coersiof. Rather than'adjusting‘to collggeﬂ

. .
entering students seek help in adapting to a new environment. Incoming.freshmen seem !

.
\ .

to desire an orientation program that will enable them to develop a set of behaviors

that are suitdble to their new ci<:umstan%es without sacrificing their individuality
K -

or their values. This distidction is~an important one that represents an essential .

break with, tradition. Orientation leaders,nust seek ways to add new, appropriate . .

e
s

behaviors to’ ex1st1ng personallty structures without disturbing the foundatlons on

which the individual has bull", Early "ad]ustment" approaches were based on' the

. ~
3 7 e

principle of uprootlng the prev1ous foundations and replac;ng them w1th ne% struc—

tures. Hodern or1entatlon is evolutlonary as opposed to belng revolutlokary T e

. . . . . H

Even if this point'of view is accepted, its‘implementation is difficult. Bach

student who enters college has his own unique stiructure of values and sets of
!

behav1ors. Each is an 1nd1v1dual dlfferent from other persons in the freshmen group J

>

and dlfferent from the group as a whole‘ Confronted with an infinite varlety of

. heeds and pecullar sets of experlences and values, orientation planners must make

,some compromlsesﬂor risk the development of some kind of 1nd1v1duallzed tutorial

approach to or1entatlon that would be destlned to produce both financial and leader-

“

Shlp bankruptcy. : z. | :

’

N Fortunately, a compromlse between these pos1tlons is not necessarlly negatlve.

e

Orlentatlon leaders can fruitfully 1dent1fy aspects of thelr program that can apply - 't;

N A - -
. ’ . “ 4 - ’
- . . . L -
. . B . - »
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helping and another_seeking'help, together in an atmosphere conducive to the
solution of problems and to hope. for the best. .Such a contribution is substantial,

"but the outcomes are beyond the control of the leaders.

—_—

,’ . L4 . '

. ~
? e -5 -

to all entering students, to subgroups of entering students, and to individuals.

For example, tha total‘freshman class has certain needs for adaptation that are con-

;istent. Everyone needs to undgrstand the geography of éhé campus , where to go to '
bbtain’éérvices, academic procedures and regulations, and the’iike, Individuals
differ very little in their nqed for such information and portions of the program
devoted to sﬁch common concerns, the traditional material of orientation, need not
include a provisién for individu;l‘differences. Sugh common concerns will undoubt-
edly occupy the major part of the time and resources of orientation leaders. By

understanding the characteristics of the total group, adequate plans can.be

develgped to assist the group in its task of adaptation.
¢ - (a4

.

“On the other hand, certain areas of the orientation program can be dealt with
only by abnsidering each entering freshman as an individual., The development of a

financial aid program, a first semester schedule, and the adaptation préblems of
roommates can only be programmed on an individual basis. Some faculty time and

energy must be devoted to contact with individual students. Residence hall per- .

".sonnel must also make provisions for deaiing with the'entering freshmen as individ-

‘uals. Group approaches may be fruitfully explored to prepare individuals for/these

encounters, but no group experience can’ possibly take the place of'a long talk with
the Resident Assistant or a series of planning discugsions with the faculty advisor.

Orientation plannerJ'caﬁ only develop_a prégram thét will bring individuals, one

L3

Fiﬁaily, many of the adapté;ion problems of the entering student may be fruit-

fully dealt with in small groups,of cohesive individuals{ The genéral pgpblem of

s

value clarification-and‘implementation is generally specific to the individual.

=
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While an infinite combination of values is theoretically possible, it is reasonable
té suppose that an approximation to the total ;;nge of values can be coqﬁtrucfed
with far fewer groups of individuals. If, as Pace (1962) has suggested, five dis-
tinct types or clusters of ;tudénfs exist,vfhen it wouid seem .reasonable to |
consider programming for each ciuster scparately to provide a half~way point
bet;een individual programming and massivr~grpup ;fﬁbbts. OCFiggpe 1) Such a use
of cohesive groups would provide~an opportunity for orientation leaders to cogstfuct

programs. that would deal wjtr the psychological and sociological adaptation of

[y

FIGURE 1
.o v. The Individual-Group Continuum ‘ o
. - of Activities Focus . ) \
F)
(S \'&" * .
Individual . Subgroups or Types . Total Group
Unique planning N Discussions about values " Informational
andé problem , ' )
solving . _ - 1.

. - .
. -
. . ¢
- - .
.
. .
.

’ N - ~

students wi.hout being forced to consider the needs of each freshman as totally
congruent with the needs of the "typical freshman." Such a 'half-way" approach °

provides an area of programmingz that cannot be treated in a maésivé ghkoup or in an -

individual Situafion"effectively or efficiently. ‘ ' e
¢ ' ”; \ - . - [} 3

[ 4 > «




-7 -

A

- " Such an approach has many precedents. For many years it was assumed that there

was a basic différence between the valie systems of meén and women and a portion of

each crientation program was typically devoted to working with each sex separately.

Both:Dbans of Women and Deans of Men ran their own orientation program designed to
meet what they believed were the specific needs of their students. The same | )
approach was used with other subgroups of entering freshmen including students from
different academic divisions o!rnajors, residentia1 and commuting stadénts, and
other easily identifiable groupsi' A portion of these programs was typically used to
present ‘information peculiar to the needs of the subgroup. Homen were told about
cu;Téw regulations, education majors were shown the certification requirtnents, and .
. residence hall students learned of the regulations“under which they were to live.
| Additionally, values and perceptions were discussed in a less formal manner than was
possible in meetings of the largep group. Although such an approach to orientation
\wes usually less successful than orientation leaders had hoped, vestiges of subgroup
orientation atill exist. Arts and Sciencea students may meet.together nitnout

Professional Studies students in attendance. Students living in residence halls

still have a hall ovientation program. . ‘ -

While subgroup meetings were snccessful in communicating special kinds of
. infornation, they did'not meet the expectatioﬁé of orientation planners in the anea
of psycholfgical.and sociological adaptation to college. While hard data is not
available, it is reasonable to suspect that part of their failure is a result of

the fact that the subgroups tormed represented groups with as wide a range of values

-

-

Ff\\\as existed in the total class. To put it another waz, there is no reason t¢ believe
* . - .
Y ‘that any two members of a subgroyp had value structures and behavior patterms that

. were more congruent than any two members of the total group of entering students who

J
were chosen at random. Since the needs of the students were as diverse in the sub-

. .
grcup as in the total group, they represented no particular advantage with the

¢
~

Q@ adaptation process.

.1() 7 : -
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To 'summarize, orientation serves at least two purposes. A successful program

wili enable the institution to assinilate a large ghoup of alien; undcquainted with} |
its procesges and traditions with a minimum of confusion nnd‘disrnption,to the o
institution. 7o this end, orientation leaders face a difficult, but*solvable prob-
. . . |
lem of logistics and communications. They must move 1arge numbers of people from '
one place to «..nothe.dnd be certain that thezr understand what is £o be done when O | i ' a
they get there. Orientation leaders have usually aecomplished this successfully, | '

since the needs of thé institution are reasonably well-defined and the outcomes of

-

R}

this aspect of orientation are observable.

On the other hand, orientation leaders have usually been less successful in '+ .,

¢

their attempt to assist entering students in acapting to college. When orientation

Y

leaders have attempted to adjust s.udents to college, the results have been spectac-

‘ular and'occasionally successful, but they have come at the expense- of the individ- .

ual. student's value structure. Orientation leaders have been less successful in

" developing programs‘that encourage evolutionary adaptation, where an incoming

student is encouraged to r~4ify his behavior in a manner that will enable him®“to
R . _ \
function effectively in a new environment, without forcing him to radically change

-

his uni?ue value structure or to deny his prev1ous experiences. This ‘lack of

-

success is due, in part to the failure of the orientation leader to understand the - ' .
value structure of entering students in geneMal and thed range of individual qtruc- g . |
tures in particuiar. It is due, in part, to the difflculty orientation 1eaders \ i
have in visualizing the outcomes of adaptatlons. And, it is due in-wart to the |

inability of orientations planners to effectlvely use the means at their disposal

Jo encourage adaptation, without forcing adjustment.

Orientation leaders have three ways of thinking about their :esponsibiliLies.

They can think of the typical freshman and meet his needs with programs aimed at v »

~the total group oi{ entering students. They can think of the individual entering

-

11,
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I3

student ‘and meet\ his unmue needs by bmpglng him ifto contact with' an expert to

- + I l . . 3
solve it. Or, they ‘can thmk of cohesive subgrqups of entemng_ students %tth v

Y .

markedly sun.lar values and expectatlons and uevelop group expemences that w1lJ
“ ' e

. enable hlm to clamfy thelr values and chocse appropm ate means of adaptatlon. Each

approach is. a.sefux. and serves a partlcular purpcse. - & successful omgéptatlon pro—

¢

3.
.

gram will mtegrate all of them. o '/_ : .

- . - . .. o -

o/




~Usually, subjects‘are”éfgen several scales to use to pos1tion each concept ‘they are

- - 10 - '

. s X o~ .
Student Orientation Survey III ( S.0.S. III)
. % ) SR ' »

- -~ ., . . 6o /
~ - Y e ° .

.

The - Student Orientation Survej III»(S 0.S. III) was deSiqﬁed to pr0v1de 5 .

' s /

>

: orientation leaders vith a description of the baSic value structure of‘“he eniering ™,

>
- \ .
freshmen gzoup‘and to define’the nature ol-coheSive subgroups within the entering .
: . : S % ’ “ .

class 50 that the leaders could plan programs that would encourage  aidapt.ive behavior
' ' Yoo “ o S o, o o

on ihe part of the'incoming-studentéY' It also included.an'attempt to relate sub-

©

.'group memoerehip to obwious demographic variables and subsequent academlc performanb-. )

¢ »~ 3 . . N . . .
Its specific research hypotheses were: - . ‘ o . T o
' L : ‘ ) o .
1. The'entering freshman class; as a whole, has. a distinctive velue . o : \\
structure that makes possible the description of the typical }H
entering freshman., - _ . 2 . E
2, Distinctive subgroups of indiv1duals ex1st with similar value .
-~ structures and expectations. i a9 _/,,__l"-4~-w. : T
3.. It is poss1ble to’ describe ‘each subgroup in terms of its peculiar
Value)structure. i : , 4
. ' A o . ) . ) ) L
4, Subgroup membershlp is related to adaptive behavior as indicated
by subsequent academwc achievement, .

' ’ . f/—-\ ’ a
. . g ' z

* The InStrumeut_ . . o oo L . .

Ihg SIO.S..IILJis.based"onithe model of the Semantic Differential }Osgood, o b
o i : TN
Suci, and Taunenbaum, 1957) in'whioh subjects are asked to respond’to a concept by
indicating its no%ition between the'bipolar adjectivesvon a seven point scalp. For
»example, ;.subject\nught be asked to judge the appropriate location of the concept

aZCOLLEGE on a sevenqinterval scale betwzen good and iad. The item wdald iook like S
this: . \ . o . : ) ’
. \ ‘ 1 B
= . COLLEGE

N

g0od : R : ': * 1 bad

-

°

. . . \ - c
»asked to “judge. When the scales are subjected to an appropriate factor analys1s, , i

€

they are usually found to constitute three independent 3udgments~ evaluation, ' e

N
potency, and activity. In spite of the nuiber of scales used, these judgments are

~ A

1 v ) R [4
LRI . . .

i bt S se et e ¢



- they were askedwsto judge its position on nine'bipolar adjective scales:‘ absurd - s

\ '

—ll-‘- ,.; v e ' ." . | " W

the ones that individuals use to define the affective QLgp&ng of the concept f&r ‘
them. Lot e
. e - o ) v

; S x ' o ) ' .

In the 'S:0. S III entering students were presented with twelve . concepts the

form of sentences or short paragraphs (Table 1). After reading each_statement, R o

; ° - N

reasonable, tradltlonal - radlcal true - Talse, creatlve - ummaglnatlve '_ ) S 'f,

. : A .

perplexlng - clear, tnreatenlng --comfortlng, optlmlstlc - pess1m1st1c, emotlonal cT

' . - N '.( " . g ‘j
ratlonal,,and constructlve - destrUctlve."" ' ) T : - A :

%j\"‘ ,. e B _.;;___________;____, _______ ‘\7 . "/\ ’ S B
%. i "-.: . . . . Ll . a 1

. . . . ‘ : . . ’ .
. N "y : . . . ¢ . ) B . *
% 4 AN . . - v - ) .
- . \. ! N . .

- ‘ : ey o o o -

The statements, extrncted ‘from current llterature on hlgher educatlon,‘were R

<

modlfled sllghtly t& make them more general than they were orlglnally and to minl-

mize the awkwardness encoantered in- remov1ng th/m from ‘their context. A consclous

-—8 ¢ . B
effort was made to select the twelve statements so as to effectlvely encompass the™ :-

major aspects of the college experlence'- cognltlve learnlng, affectlve loarnlng, :

-
"«

and social adjustment. B N I -

The nine scales were subjected toa principle - componnnts factor'analysis
Y - (XN

wlth a varlmax rotatlon for the total group tested and were found to 1nclude two
/;J

factors or 1ndependent Judgment. evaluation and aot1v1ty. (Table 2) R ’ '

4
' , A P

. ‘dence at college h1s flrst ch01ce college, hlS parents éducational,background

and if he—wlshed his name was also ellclted. E
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Students tend to 1nterpret freedom to mean the absence of any rules T

'-Currlcular thlnklng in nlgher education has: been geared to a bellef 1n the

_ able of maklng am infinite number of applicatiqns. - _ . LT
"Thlsﬁsuthor .is conv1nced that'the Amerlcan student is an 1deallst orlented
- towa
,_.1ng h1s college ‘years. . \ : o
g'A'Vast amount of knowledge mist be 1mparjed—dur1ng the course of a student's
 and lectures disseminated on a“mass productlon basis. The assembly line is
) extra hour a week in Ihelr offices. _ . : B "
'It should be plaln that the pr;
- government of the unilversity in the generlc sense of that termx%nd not with
-any special reference, to momentary incumbants of officé, 1.e., the attack is

' partlcular despon)

" The power of'the profess;onal academic gullds over undergraduate 1nstructlon

" tion experiences a young person must have before he is admitted to graduate

. It seems to me that anything thaf,can be taught tO'another is rela+1vely

N2 - | | :

© TABLE 1

Statements in the S.0.S. III -

whatever. , e ’

need for- "coverage" of content. The new emphasis seems to-be on the proCess
of learnlng in each d1sc1pl1ne with the objective that the student will
master the sIructural principles in a variety of subjects and then be cap-

- "

N . P T
- r‘-'\ ..*

service, for his fellowman, but that’ much® of his 1dea11sm wlthers dur-
)

e

four'years in college. This knowledge is available in textbooks, anthologmes,

checked by 1nstructors a few hours each week in the classroom ‘and perhaps one

s
, 3

dent'radlcals)'is the

‘on monawchy, not. the monarch (except 1nc1dentaIly, on despotlsm, not any

' . ) ? :,'_' . N -m.,...\\

must be broken. ‘Faculty veto groups, however powérful, can no longer be
permltted to block “reform in undergraduate education, to specify what|educa-

o

school, and to_ 1gnore the. developmental aspgcts of higher educatlon.

1nconsequent1al, and has little or no significant influence on behavior.
This sounds 'so ridiculous, I can't hel t question it at the same tire’ .
that'I present It. ...I have come to féel that the only learning that sig- L

ing. o . . _ co e

A'nlflcantly 1nfluences behav1or,1s self;dlscovered,—self—approprlated learn—»“ - ',‘
' J

'étandards of sexual conduct and(52;331 morallty are rapidly changlng.. While

the,phenomenon :requently described as a sexual revoiution cannot be docu-

‘mented it is clear that college students are asserting with increasing s ff“
mllltancy their rights to- prlvacy and self-determination in matters pertaln-' s
1ng to their own sexual act1v1ty . -

The' main overall'effect of hlgher education upon student values .is to bring : . .
-about general acceptance of a bod} of standards ‘and attjitudes cheratteristic ’ .
of ,college-bred men and women in the Amefican community. : /
| L e . - . - oL ' roL
. ‘ ’ ‘ . N T & . . /’5
N ) - . o ¢ 5
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‘TAﬁtE 1; Cont'd. .
Competltibn in all COile es should be reduced. Grades; should beooptional .
and the student should be permitted to settle.for a pass-fail, alternative .
if he so desires. Undergraduate 1nst1tutlons may have to defy the grad-

"uate schools in order to accomplish ‘this. reform, but they should ask the
graduate school faculty how pood a predictor of performance and productiv- -

/1ty in later life undergraduate Zrades really are. e v

Intellectual dlsc1p11nes ... can be used to 1llum1nate such practical . T,
issues as sexual morality, vocatlonal choice, and social cooperation.., It
is curiocus how, unprepared fer life the graduates of our colleges are. '
Desplte the huge- sums of money ppured into hlgher educatlon, many if:not
most, 'students are poorly housed, poorly fed, and live in physical and
social environment wh{ch is hardly conduolve to moral, cuitural or
esthetlc growth.
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' Rotated Factors of the Scales for ,
" ' Freshmen Means
. I II
t Reasonable .95‘§ 022
. \) e ’
. Radical , "-.05
. ob oo
4 ’ False - =90
- Unimaginative . =65
‘.'l-\ ) ..”' .
: . <Clear .65
4 : . .
Comforting -, 1 .1
- N Pessimistig ‘ . -.80
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The Sub_jects

A random sample of one hundred and ten entering freshmen (8%)

~ at the State Umversity College at Oswego, New York, for the fall 197l seemester o |
was drawn from off~ cial lists prepared by the Admissions Office. Coples gf the

'S 0.8 III and standardlzed 1nstructlons were glven to members of the Summer
Orlentatlon Team who ade.nlstered them to the sample at sess1on§ held for entering

[ freshmen and their parents at community colleges across New York State dumng the

summer;before their entrance to college. Seventy -three complete and usable

S

‘ responses were received (66%) Since some 1nd1v1duals in the cm'glnal sample did

not enter the College, the completed 1nstruments were,a.probably more ‘!*epresentat:.ve ﬂ

o

of the actual entem_ng class than was the omglnal,sample. \

=

" Issues Ih Higher F‘ducatlon, a‘t the College durlng «the fall of 1970, completed the

In“a‘ddi_tion, twenty students who participated‘ ifn the course bSPC-lOO'-Current

o1y

{

‘._mm_—:nl.h

‘ ~

3

f

's.0. S. IIT Thelr respons ‘were use\/;to prov1de a basis for, compamng the value

structures of entering freshmen and upperclassmen. : . - C/
; o % -
The 'uAnalj‘rs'is In splte ot the fact that there are four purp 3 to ‘thlS study,

,_(f «

the data was assed throu three mdependent anal ses. Slnce it was. i ortant to
P Y . mp

. characterize and desch.be the typlcal entermg freshman, the mean scores across ‘

”,respondents for each stat\ynt on each scale were computed. : "l'hls sprocess ylelds a

Al

“'.9 X l2 matmx of means

Since this. data, whlle accurate, was S‘tlll too chaotic for
!

easy 1nterpretatlon, 1t was subjected to a cluster analys;s to determlne if any of e

the statements tended to be\answered 81mllarly.

A\

This procedure 1s acéompllshed by fl!‘S‘t determ:.mng the dls‘&:nce between the .

'statemen..s\ through the use of the generallzed

i t\a}lce formula.v ' )
g d--2 = ﬁ?‘,(*ik.‘ Xjk) :

ij .

L

Al
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‘Where dij2 is the squared distance between the two points xi-and s Oon a .

~k,,dimensional space, X;) is the positiom\of poin<(\ xj on dimension k, and Xik is the

position of point xi on. dimension kY. 1In this analysis, x; and X5 refer to tﬁo

}
)
. - ‘ " . e e 2
t ; . statements and k refers to one of the scales or dlmeps;ons The d matrlx was then

—

i : v o — o ' — . .o .
- " of similar statements. Thf same general approach was used to cbtain statement

clusters on the upperclassmen responses for comparison purposes. ; N\
: S s : . ‘ .

: f S 'Linkage analysis of the 42 matrig was also performed to "obtain clusters of
P ; . . ) .‘\-.., l‘.:' . . - . N : . !
Sk o individual entering freskmen with s{hilar responses. to the statements. AHere, a

S ; a °
' ; ? — .
h © L s1ngle representatlve scale, absurd - reasonable, was selected due to its hlgh load-
|

5. 1ng on the evaluatlve factor, and the squared dlstance bé\qeé} was computed in a-

. : : ) - . N '

. analyzed by means of Elementary LinEage»AﬂElysis (McQuitty, 1957) to yield clusters o

' ? ,k-dlmen51onal space where k réfers to the absurd - reasonable‘scores onythe'twelve

.ﬂvi N Jstatements. .This matrix was then subjected:to Elementary Linkage Analysis to

3% ' - derive clusters of similar individuals,w These clusters weregthen analyzed to deter-
'mine if they could be related to.the demographicYVariables.

o e B et e an o on oo S nes - 8o van b

Finally, cluster nenberShiplwas7used in an analysis of covariance fo determine N
N . . N X -

the relationship between the first semester mark with the number of credit,hours

k]

e et b 4o a

+ completed held.constant,_and group membership.

Results: The htypical"‘entering freshman. It is reasonable to define a
A , ~ R

L]

e A o, et e
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typical individual as one who possesses the-mean-characteristics of tiy.group he is "
to represent.‘ In spite of the fact that no one in the group is‘likely to represent

the typlcal 1nd1v1dual exactly and that the construct is, therefore, hypothetlcal,
it is useful to thlnk .of the typlcal 1nd1v1dual when plannlng programs for a- total
group. In order to deflne the rpsponses of‘the typlcal enterlng student to the = ,° | \ _’,A

: -
‘Astatenents and scales of the S 0.S. III a random sample of forty enterlng

-
¥



- statement on each scale were calculated (TABLE 3). “Since the standard error of .

.}uals), #6 (powerbof faculty gullds must be broken) #7 (anythlng taught %o another

- . . ) ’ . : 2T %
-scales could be made. o o ., L /#/[ : Co . .

LTS

\ -1 - T

~

freshmen was drawn from the pool of respondents, and the mean scores for each™

-

\ " ‘
the mean of the Semantlc leferentlal has been calculated to be t 0.5, scor s .
\ )

greater than five and‘less"than three’ were judged to bé d1fferent from neutrality

AT : . . T
and, therefore descripfors of*the statement. For examﬁle the typical freshman
cons1ders statement #2 (learnlng is mastery of structural prlnc1ples), to be .

. <
reasonable, true, creatlve, comfortlng, optlmlstlc, ratlonal, and constructlve.

For this hypothetlcal student the statement was 1ndeed a positive one. It is also '
. a
possible to 1nfer that the typlcal enterlng freshman found statements #11- (college

.d~for llfe) and #12. (college students are poorly housed and

graduates are unpre

fed) perplexing,-whi ements #5 (target of- radlcals 1s systems not 1nd1v1d--

L
is 1nconsequent1al #8 (standards of sexual morallty and conduct changlng), and
#10 (competltlon should be reduced by 1nst1tutlon of pass -fail optlon) were per- ‘f*(

ceived to be clear.’ Other Judgments of the placement of the statements on the -

- o "~ Insert fABLﬁ'é-about here

\ : e . . . : - &
- — . N P -
G" . » \ . A N . W
¥ o #‘ ’ ’ ’ . . . j °
In order fo s1mp11fy the mass1ve amount of data contalned in TABLE 3, the , o
'squared dlstance (a2)- 1 between each statement and every other statement was com- £
. . kY
: puted (TABLE u) and subjected to Llnkage Analys;s.. Three clusters.of s1m11arly , -
. judged statements were 1solated "(FIGURE 2). . . T e o
C ' . .- N ' e S o
) ,. '.‘l . '»_ o - - l 3 - . v . '
Lo AR : N I : .
i Insert FIGURE 2 about here~’ . o - SN

e . e . . . : ~
. : R . §

Cluster I cons.sted of, statements #2 (learnlng is. the mastery of structural AN

. , P
princlples), #5 (target of radlcals 1s system not 1nd1v1duals) #6 (power of . . . S
o
q
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FIGURE 2°

Linkage Analysis: Clusters of Statements for
ENTERING FRESHMEN ACROSS ALL STATEMENTS

N
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g TABLE 4 : . .
. . ¢
The Matrix of d2'g Between All SOS III Statements
Over All Scales for Entering Freshemn
1 2 3. 4 - s 6 7 8 9 10 1 12 .
.0.00 . 36.8% 4.39 1312  15.90 16:8% 1395 w.ml.,mm 3.54  22.05 6.00 .:.w«
.. , 0.00  33.95  18.09 9.4 10.50 12.37 8.32  28.99 7.94 / 26.00  59.66
0.00 7.65  13.72  19.37  15.03  38.g4 2.44  23.60  1.71 6.8
— . 0.00 6.7 15.91  15.42  23.29 5.18 . 18.11 6.45  24.70 o
+0.00 3.19 4.26 7.76 * 13.57 3.73 8.63  al.ey ™
-4 : 0.00 1.25 6.61  18.56 *0.77  13.13 . 32,70
.,..m . , ) o.om 9.55 15.54 2.56 779,37 26.86 )
- , 0.00 . 34.96 5.50  28.31  61.77
. .,.m.oo 23.20  3.80 8.61 .
_ C G.o 16.74  40.28
S ) 0.00  11.07
- J 7
. | e m_
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faculty g&ilds must be broken); #7 (anything taught to another is inconsequential),

- #8 (standards of sexual conduct and moral;ty changing), and #10 (competition should

| Se reduced by institfit.on of;;ass-fail opticn). Statements in this cluster were judged
to be reasonable, radical, true, and creative. (TABLE 5) For the "typical"freshmen,
these statements are vglid and contemporgry, but were judged to be neitﬁer qg;forting,

oﬁtimistic,nor constructive at an acceptable level of significanas suggesting a-

~

relatively low 1level of involvement. B >

T

Insert TABL@'S about here ™

.

oF

Cluster II includes statemenfs #3 (student idealism withers 'n college), KU
-~ - ’ .
(knowledge dispensed’on a mass production basis), #9 (main effect of college is the

homogenization of values), and #11 (college graduates are unprepared °or life). The

four statements in this cluster were judged to be threatening and pessimistic,
suggesting thaf these statements are frightening to the "typical" eutering freshman,

.particularly in view of the inability of the "typical" freshman té judge +the degfee

! )

to which these étatements are valid. <.

Cluster III contains two statements, #1 (stude‘ts see freedom as the absence

-

of rules) and #12 (dollege students are poorly housed and fed). These statements:
. V “ By
_ , . _ s
cluster is both destructive and invalid. " . ;KV

/

are perooiﬁéq.hs absurd, false, pessimistic, emctional, and destructive. This

To summarize, the"typical" entering freshmen distinguishes three types of clus-
ters of statements in the S.Q.S..III. One clustér (I) is made up of valiq state-
ments and includes #2, #5, #6, #7, #8, and #10. Another cluster (II) includes

threatening statements that are of questionable vaiidity and consists of statements

#3, f4, #9, and #11. A final cluster (III) of statement #1 and #12 is both invalid

®»

and disquieting.




" absurd

traditional
true
creative
perplexing
thggatening
optimistic
emotional '

constructive

TABLE §

Scale Means for the Statement
Clusters Defined by Entering Freshmen

L.78
4.21
3.37
4.07

3.22

‘3.4

3.74

L.42

N

-
’

 reasonable

radi cal

false
)

unimaginat

clearv
eomforting
pessimisgic

rational =

destructive
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The "tvpical"'upperclarsman. When' the meanuscale positions on each statement

are calculated for the sample of - upperclassmen, the placement of each statement for

! -

the "typlcal" upperclassman is deflned (TABLE 6). These data may be 1nterpreted in

the same manner as the-data obtained for the ‘'typical" entering freshmen. A mairix-,

. , o : . ﬁ
_ of the squared distances between the statements was quartered from the mean

v

statement - scale matrix (TABLE 7) and was then subj:cted to a linkage analysis
~(FIJURE 3). I . . , - e ’

»
s

Insert'TABLES 6 and 7 and FIGUREQS aBout here

The “typical" upperclassman tended to group the S.0.S. III statements into
three clustebs with similar meanings. Cluster I consists of statements #2 (learning

is mastery of structuwa1 prlnclples), #u (power of faculty gullds must be brokon,

#7 (anythlng taught to another is inéonsequential), #8 (standards of sexual conduct
s

-and morality are cii-nging), and #10 (competition should be reduced by institution

",

~

of pass-fail cption). Statements in this cluster are judged to be reasonable,

radical, true, creative, optimistic, and comstructive (TABLE 8). -This then is-a
. ‘ \} . . )

cluster,of positively recgarded statements. -
| . - Insért TABLE 8 about. herd—_

o v

n .

[ -

Cluster IT included statements #1 (students see freedrn as the absence of rules).
and #12 (college students are poorlv Koused and fed). ‘The ”cypical" upperclassman.
Sees these statements as absurd 1alse, unl.aglnltlve, threatenlng, pess1m1s1 c,
emotional, and des‘ructive. Indeed, these statements are negatlve both Illght@nlng

\\

and dnvalid.
S , N
Cluster~III includes statements #3*(student idealism withers in colleces:?%

Cknowledge is dispersed on a mass production bas1s) #5 (target of radicals is

system, nc+ 1wulv1duals) #9 (main effect of college is the homogenlzatlon of values;,

»




CONCEPT (1)
< ) .

absurd
traditional
true
creative
perplexing
dd%mmdmmem.
..ovdwsmmdwo

emotional"

constructive

N

*Scale scores less than 4 rerer to those -adjectives on-
greater than 4 refer to those adjectives on the

refer to those adjectives that may be consi

2.

TABLE 6

< <

Mean Judgments of Scale Positions
On Each Statement for Upperclassmen
(N=20) ‘

STATEMENT NUMBER

1" 2 3 4 5 & .7 8 9 10 1 12
2.85 5.90 4.15. 3.20 5.70 5.25 4.65 6.20 3.25 5.15 4.45 E
4.35 3.90 '3.25 2,40 4.05 5,45 6.10 5.55 2.65 6.00 3.15 U4.55
5.55 2.25 4.10 3.70. 2.85 2.90 3.20° 1.65 4.25 2,55 3.00 3.45
5.70 ,2.50 4.80 5.45 3.80 2.45 2.05 2.50 . 5.00 2:30 3.8545.05
3.65 3,0 %.20 3.55 5.15 4.30 :.quVMhmm..w.mu 4.75 3.50 3.80
2.60 5.20 2.50 2.15 3.80 pr¢w.,:.muﬂ.mu“mw.mmmmw 4,75 m»wp”.mumw.
5.45 2.05 6.00 5.45 3.85.2.40 3.30 2.45 4.90 2.35 .:rmm..muww
2:20 5.30 3.80 4.85 '3.80 4.40 4.15 4.05 3.70 4.80 3.75 2.6
5:35 2.45 5.15 5.05 3.70 2.80 2.85 2.35 4,80~ 2.35 4,40

)

. &

-

the left hand ‘side of the dmwwmm s
right hand side of the table.

dered reliable uescriptovs.

3

CONCEPT- (7)

pessimistic

reasonable

;Bwnmnmﬁ

false

)
unimaginacive O\

clear

comforting

LA . A,
rationay

destructive

ﬂmwm gscores

Underlined scores
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TABLE 7 ’
. w - " The Matrix of a2's Between A1l S0S. IIT Statements , .
) Overall Scales for Upperclassmen .
_\\g. 1 2 "3 4 .5 K = 7 8 9 10 11 12 .
. L] . ke |
. © 0.0 67.27  9.02  14.73  30.64  50.24 nuoon - 72,43 8.38 . 59.77  17.62  1.03
. 0.00  45.83 ° 8.37 ~15.32 5.9  12.41  I2.78 42.06 8.37  25.50 . 64.65
, .
. 0..00 4.16 14,92 - 36.92  33.65  52.58 3.78 4,7y 4.62 . 8.51 .mo
] i : 0.00  23.18  45.03  43.87 4.8 2.6l 53.10  7.47  13.95 = O
o w . 000 8.88  10.92  12.59  1lo.uy .pw.mq 7.82  29.87 .
. m ) . 0.00 1.y 5.78, 37.18  1.02 21L.72°  46.77
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FIGURE 2° .
Linkage Analyéis: ~Clusters of Statements for
. . ENTERING FRESHMEN ACROSS ALL STATEMENTS
o On The SOS III ‘
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FILURE 3 . ' \

.-Linkage Analysis: Clusters,of Statements For ' ‘
Upperclassmen Across All Statements on the
. S0s III :
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=T .- TABLE 8
- S o
Scale Means for the Statement
Clusters Defined by Upperclassmen

- 1 1 B ¢ 3 S

Fbsurd 5.83  2.60  B.i5 o

traditional ..  5.40  4.45 3,10

true - - 2.51  5.50 . 3.58

2.3  5.38
. & o ~
-perplexing k.47 - 3.73

4,58

creative
3.90

threatening 2.60

No 1\—#

4,93

optimistic 2.51 5.58 5,01,

.54 2,40

constructive 2,56

5.23

@

mmmwmumvpm

radical

..Mwwwm

unicaginative

nﬁmmu
oosmauﬁmuw \
pessimistic
uwdmonmpw._

destructive
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'Iand #11 (college graduates are unprepared for 1ife). The statements were judged to

be both threatening and pessl istic by the "typ1cal" upperclassman.' This cluster'was ’

particularly'disquieting in light of the uncertainty the "typical"'upperclassman

o

exnibits when asked to judge-the validity of Cluster II.

To summarize, the "typlcal" upperclassman groups the S.0. S ,III statements into
.\\ H
.three  clusters or types, ClusterlIwhlchls pos1t1ve Cluster III whlch is threatenlng

l

and of questlonable valldlty, and Cluster II whlch is both 1nvalld and threatenlng.

This typ1ng of concepts is a useful approach to understandlng the ways in which

. B
upperclassmen d1ffer from entering Freshmen in the manner in whléﬁ;they perce1ve col-

" lege. s 'j: IR o7

'

© .
'

The "typical“freshman and upperclassman...Both the "typical"'upperclassman-and ”-
.

,-

the "typlcal" freshman are surpr1s1ngly alike in the way %P whlch they cluster the

<
1

~statements.' Both percelve three separate and dlstlnct\types of~statements. The.

R 3
-~ il
] . P

flrst cluster for both groups 1s made up of valid and pos1t1ve statements, a second

cluster of threatenlng statements of questlonable validity, énd a third cluster of "
sta. °ments that are both 1nvalld and threatenlng;' Both groups deflnpd statement

b - N

‘ clusters that were s1mllar in content as well as in the meanlng they held.

”

-

- Statement #5 (target of radlcals is system, not 1nd1v1dhals) is the only concept

~ that occupJ.es dlfferen.t clusters for the "tpr.cal" freshman' and the "typ:.cal" upper-

classman. Freshmen'place this, statement in“the pos;tlve cluster, whldeﬁupperclassmen

1 ¢

o group it with threaten1ng, but questlonable val;d statements. The fact that the

o

"'order in whlch the clusters emerge is dlfferent for the twn groups is an artlfact of

¥
the nethod and has no bearlng on the nature ofsthe clusters.

s
N

o v ) .

Slightly greater differences exist in the manner in which adjectives are used to

- describe the groups. The positive cluster*is_seen as being optimistic and construc-

tive by upperclassmen in”adﬁition to the adjectives used by both freslimen and upper-.

-
4

‘classmen. The "typical" upperclassman.appears to have a component of personal
LT A .. .

. o,
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1nvolvenlnt that is lacklng in his freshman counterpar_ in his class1f1catlon of

: s
) positive statements. The threatenlng, but not invalid cluster does not differ in

the'adjectives'used by freshmen and upperclassmen to Gescribe it. The threaten1ng~ o

~ ‘ -

1nvalld cluster is descrlbed as unlmag natlve by the typical upperclassman, but not
the freshman. Qespite these differences, the "typical" freshman and the ﬂtypical"
upperclassman see the;S.C.S. III statements from a surprisingly similar point of
view..p ' : = ' L o . -

/

/ : : s "

e ThiS'similariéy suggests'that three distinct typescf items exist for students,

[y I3

“both entering freshmen and upperclassmen, at the State Un1vers;ty College at Oswego.

- On the basis of the scale factor analys1s (TABLE 2) it seems reasonable to suggest
¢ . . LS
that the item clusters are roughly arrayed a-ong a~s1ngle evaluatlve dlmens1on,
v

reasonable - absurd. The clustersfof statements mlgbt Truitfully be categorlzed as
reasonable (Cluster I for both groups), threatenlng (Cluster IT for freshmen and

Cluster III for. upperclassmen),,and absurd - threatenlng (Cluster III for freshmen
and Cluster II for upperclassmen)(/ Only statement #5 (target of radlcals 1s struc-
ture, not 1nd1v1duals) is d1ff1cult to ass1gn to a cluster, since 1t apparently has

a dlfferent meanlng to the- "typlcal" freshman and the "typlcal" upperclassman. The

s1mllar1ty 1mp11ed by this scheme implies an overlap between typlcal upperclassmen

»

'

- Types of'Preshmen. A sample ofthenty'entering freshmen was selected randomly

from the pool of respondents to the S. O S. III. The score for each subﬁect on each

statement on’ the absurd ~ reasonable scale was selected as the bas;c set’of o

measures on whlch the derivation of types was‘based.j Thls scale was selected as

the basis of class1flcatlon because of 1ts relatlvely pure loadlng on the ‘evaluative

factor and the critical relatlonshlp between thlS scale and the underlylng values

_and attitudes of the_subjects; The’scores for each subject (TABLE 9) were ‘used to

a
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. . TABLE 9
- . , . . Y
. . o Absurd-Reasonable mnou..mm. on all Statements _ -
v - for an Identified Sample of Entering Freshmen ° v .
m...) . ‘ . . : . | /ﬂ - | : \ . .
- . ) i . 4 Statement
| . "Subject : 1 2 - 3 by - 5 6 7 8 9 10 ‘11 12
.o : 1 2 6" 6~ ' 6 5 6 3 6 ‘6. 2 6 3 ‘
~ 2 -5 1 7 5 3" 6 1 7 5 ° 7 6 7
: 3 2 6 2 5 6 2 1 5 1 6 4 3
- T .2 7 7 7 7 7 u 7 5 7 6- - . 4
o 5 2 3 2 3 1 - 5 5 6 1 .7 2 1.
: 6 1 7. 2 .6 6 7. 7 6 7 6 2 1
L7 3 5. '3 2 .5 5 3 5 2 3 5 1
8 - 1 6 3 .5 2 “5 3, 5 ‘5 .5 3 2 .
) 9. . 5 - 5 7 7 5 3 2 7 1 5 2 1
- io 2 - 6 5 5 5 6 3 6 . 6 4 © S 2y
o B B 1 7 2 4 5 1 6 6 2 7 3. 2 o
. 12 : 4 5 5 . 7 6 5 5 - 3 3 7 5
13 3 . 6 6 5 2 1, 3 "6 2 5 2 1 -
;o 14 , 2 6 2 6 5 6" 6 3 .5 5 5 1
- 15 ‘ 5 - 5 3 4 5 5 3 4 5 3 _.-5 3 :
R 16 "6 7 1 .6 5 5 7 6 3 6 - 5 -1 |
17 1 6 2 1 6 6 1 A 1 7 .S 1 _
. .18 2 6 _B 2 5 6 5 3 6 6 6 3 !
: : 19 - 2 6 16 6 .5 5 3 7 3 - 8, 5 . .1 :
20 -2 6.~ 1 1 4 2 7- 5 1 7 4 2 |
Mean ‘ 3.70  4.65 4,70 4,70  3.80° 5,50 - 3.50 5.50 4.35 = 2.25
N _ . Standard - | B . . . SR S
AN . Deviation . . L8 1.39 2.0 1.87  1.41  1.81 © 1,94 " 1,382 2,01 1.4 1,45 1,57
w | | h R - |
. - ’ 7
R (




TABLE 10

The Square Distance Between Subjects on the

. Absurd-Reasonable Scale for. all Statements -

70

39 73

2- 3 4 s 6 7.8 9 10 r1 12 13 w15 16 17 18 19 20
87 8 37 125 .73 s1 a7 77 8 98 60 81 49 3l 89 103 61 32 140
0 125 84 132 182 120 104 106 83 177 75 126 1ug (8% 158 L 122 @7 183
0 91 73 109 41 43 55 82 3 60 4 69 " 53 75 43 .75 w60 ”..wm
0 140 68 T mm 31 103 39 108 66 74 86 100 76 27 . 145
0 9, 54 46 88 87 55 103 . 56 74 By % 66 B2 69 43’ n
S 0 90 ‘W0 126 - us - 6o 8 116 28 76 - 56, 110 5S4 65 103 -
0 3 68 35 53 73 58 W6 22 70 -3y w2 w1 51
. , 0 88 17 43 &l w2 2 ) 32 82 6o, 36 20 71 n
- i L O 65 - 79 75 26 102 72 86 102 _H:OW\\”wH 17 .
0 70 52 63 3l 23 <65 67 37 18 102 |
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* Linkage Analysis - Typoloéy of Entering Freshmen
- Absurd-Reasonable Scale on all Statements
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TABLE 11

Absurd-Reasonable Statement Means for Clusters-of Entering Freshmen

| - - i - -
; : 3 5.57 2.67 1.75 1.75 6.50

S 4 5.86 2.33 3.25 5.00 6.00
RS

} E , 5 4,86 5.33 4.00 5.25 3.50

i : 6 4,72 - 2,50 6.00 ., ™ 2.00

| § 7 3.14 L 475 6.25 . 2.50

S \ - T

o 8 3.86 b 4 5.50 £ .50 6.50 -

{ : ! 9 w7l 1.25 - 5.25 - 1.50;

I N - N RN
| o - ¥ f

A 10 5.43 ° 6.50 5.75 5.00
. 00 | 50 $.00

L 1 6.29 5.00 3.25 . 4.50 1 2.00\

12 3.43 1.67 2.00 - 150 1.00
- 250 1.00
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_sional space generated by the statements (TABLE 10).

Five clusters, or types of entering students, emerged from the analysis (FIGURE 4).

- 21 -

i

linkage analxsis goup, the subjects into clusters of similar responses.

.; ters may be used to define dis“inct types of entering freshmen.

£

0

Insert TABLES 9 and 10 and FIGURE 4 about here

type is a class of subjects having common, distinguishing character 'rtics, such clus-

-

compute a matrix of the squared distance between each subject in the twelve dimen-

This matrix-was subjected to a

Ny

Since a

Each of these types exhibited the characteristics of freshmen in general a high

regard for basing learning on structural principles and applications,,; belief in the

ultimate responsibility of students, a belief in the existence of a sexual revolution,

a belief in the desirability of pass-fail options, and a belief in the relative com-
fort and'adequacy of the housing arrangements for students.

lelt[ese be,

lxefs to the same extent, this pattern seems to be a relatively

able one (TABLn 11).

Within this general structure of en:ering students, types may-be de‘ined in

L.

Tnsert TABLE 11 about here -

’

terms of responses to three dimensions: |

3.

This author is convinced tha the American student is an idealist
oriented toward service for his fellow man, but that much of his
idealism withers during his college. years. _

.(, ’ . ~
The power of the professional academlc guilds over’ undergraduate
instruction must be broken. Faoulty veto groups, however power-
ful, dan no longer be perm;tted Yo block reform in undergraduate
education, to spec;fy what ‘educational” experiences a young persor
must have before he is admitted. to_graduate gchool, and to ignore
the developmental aspects of higher education.

While each t'ype did pot . «

I4
e s o
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4
' , = 22 - '
9, The main overall effect of higher ‘education upon student values
is to bring about general acceptance of a body of standards and

attitudes characteristic of college-bred men and women in the
\ American community. There is more homogeneity and greater con-
’ sistency of value among students at the end of their four years
than when they began. Fewer seniors espouse beliefs which

deviate from the going standards .than do freshmen. .

|
" . "
t v The absurd - reasonable dichotomous_sfsponse to these three statements servesto | '

define eight spatidl segments (FIGURE Q). Five of therengnts;are occupied By the '

. ) stMent types 4nd three are unoccupied.

Insert FIGURE 5 a5out'pere

Tvpe I students can be distinguished by their beliefs that the ideslisn-of .

»

college students wither, that faculty menbers can no longer block academic reform, -
’ r

and that the effect of college is to.-homogenize student values. Type I students S

tend to believe that higher education takes place in an environment of i hal- ,»2
ity - text books, lectures, and office hours. They also feel that college is an
inadequate preparation for life after graduation, perhaps as a ‘consequence of the
ineffectiveness of the educational process.._These.students &s not sppear to be - : é .
happy'%ha college is the way they see it, but they'do not sdem to offer ény solu- ! 1

tion, jus' a pervasive pessimism. On this basis', Type I students may be character- = P

ized as progressive pessimists. Mebers of this type constitute thirty-five ' E,-

percent of the sample and are iikely (k= 0.05) to constitute betuween fourteen and .
' ’ . . . -

fifty-six perceat of the entering freshman population.

.

Type II students are distinguished by their beliefs that cbstacles to academic \\«Hfﬁ.

reform must be removed, that studeat idealism withers as a consequence of college, Lo
L] ’ - . ‘
and that college produces individuals rather than homogonized graduates. These oL

students suggest that college is a relatively humane institution that encompasses b,
. . : ) . ) . . . . k . :
Yy ‘more_than impersonal contacts between students and professors.-w They tend to feel

)

o W g il 8
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T ‘ FIGURE 5 . ;
A Graphic Representation of the Relationships Betwaei,
the Freshmer Types Derived cn All Statements on the
Absurd-l.easonable Scale
. -
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that traditional structures and standards are unlikely to intepfele with. the develop-
| . ment of. their values and attltuﬁes. These students bé%{eve that college w1ll prepare ?;

L — - them.for life, but they are willing to recognlze the fact that further strldes in

educational development must be taken. Students in. Type II may be characterlzed as

and are like.:’ to-constltute between two and thirty percent of the enterlng freshmen.

I : progressive optimists. Type’ II students account for flfteen percent of the sample , S
|

;o Type III students are characterlzed by thelr bellefs that there are few

L. i 4

obgtacles to reform in educatlon, that they will malntaln their 1deallsm 1nacollege,

& and they will;retain‘their indfviduality"upon°graiuation. These\students feel that
I ) their development of both thelr knowled e and thelr values wr“hln the coutext of tra-
T dltlonal structures and,whlle pass-fall optlons ‘are des1rable but not cruclal they P

o -

| /
believe that college will prepare them adequutely for the future. Type III students «

. - mare optimistic about the experlence they are about to embark upon. They may be o

Ll
“
o o

'-%ﬁ o :characterlzed as tradltlonal sptimists. Type III students constitute tuenty'percent'
f ‘of the sample and are llkely to represent between three and thlrtV-elght peroen} of Lo
¥ entering freshmen. ,,J_ L S o ' T S e

" ' 2

.
. x

' " 2 ) . . . ¢ L Co . > .
Type IV students are charatterized by their beliefs that they will .ot .lose -

¢ - . R . .

their‘idealism a a result of college, that opstacles to academic reform_must be -

removed and that colitege is llkely to produce homogeneous graduates. These students
. are conv1nced that the only_51gn;f;cant learnlng is self—d1sc0vered and that. formal

'learnlng~exper1ences are llkely to be both 1mpersonal and 1neffect1ve._ They-seem to
. ¥ [ng Py ‘

- believe that students develop in Splt& of college rather than because of it.

Type v students feel that if college‘has any e =ffect on students it is to homogenlze

47 i‘

them and to transform them into medlocre copies of an."oducated man". They belleve .

.
A “ ’

that ithey will have to actlvely res1st college. They may be characterized as ideal-"’
a -’ . : [ —

CLE
-

istic resistors. ‘Type, IV students constitute twenty percent of the sample and are
s — - _
llkely to constxtute between three and thlrty-elght pe"cent of the enterlng freshmen.
. . Pl N M

-.E . - i B N

L - . . .
.. . . .- ‘. . , . i
. PR ! oLt . - T B S L ’
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(At least theoretically; of the four Type IV's in the sample; two never registered

for course work at Oswego.)

Type V students are characterized by their beliefs that‘academic power- groups

are not obstacles to educational reform, that their idealism.will wither as a_conse*
. N o — _ :

' quence of colleée, and that college will not force them to relinquishitheir

- individuality. These students believe that tradltlonal academlc structures prov1de'

- adequate opportunltles for them to prepare themselves for llfe‘after .college. These

-

individuals have unusual faith in the college and its'faculty. They have far less

'confidence in their fellow students. Type V students do not ekpect college to have

very much influence on their values but this is not a concern. These students

expect to prepare themselves for life. The? want-to 1ncreasethe1r knowledge and

!

skllls but they want privacy in their non-academlc affairs. It seems reasonable to

e

&
characterlze Type V students as traditional 1solates. Type V students represent ten

AN i

percent of the sample and are llkely to account for between one and twenty-four per-

cent of thc'entering freshman class. <

- . ~

_An 1nSpectlon of FIGURE 5 will show that three of the eight octants in the cube

are determlned by jtems #6 #3, and #c. It is reasonable to speculate that these-

[ 4 ‘-

-

three vacant areas may represent elther potentlal ‘types or may 1nd1(1te the ex1stance

of types of enterlng freshmen that involve such a small number of students that they

do not appear. : in the relatlvely insensitive llnkage analy51s. The 1nsen51t1v1ty of

\

the llnkage analys1s is due prlmarlly to the use of a sample of twenty subjects.

\

_ Slnce the mlnlmum-number of subjects in a cluster is two, by definition, a cluster_

must contaln dt least ten percent of the -sample. Insensitivity has an advantage,

s;nce the object of deflnlng types is 'to provide a means of understanding the compo-'

s1tlon of a relatlvely heterogeneous group that is more realistic than a descrlptlon

of the "typical" group member. If each nmnber of a group or.even a cluster is ‘unique,

as was assumed earller, an extremely'sensitive cluster'analysis would_theoretically :

¢

3
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"produce as many types as there are subjects.’

| I,

relatively insensitive cluster'analysis provides an effective

“two conditions. The types provgd\\a parsimonious approach to

™~

N

While such a finding may represent

thé true state of nature, it does little to reduce chaos or to assist planners. A

compromise between. these

reality without-intro-

. . ¢
duction of sufficient chaos to preclude planning. :

. SR

-

‘ Relatlonshlp between_type memberhip and academ;c achlevement. The grade-point

averages for ‘the Fall Semester was complled for each of the subjects 1n the typeology

V_ analys1s. »Of the twenty original subjects,_thls data was available for seventeen of
The grade-point avevage was subjected to a one~way analysis of variance.
&,

differences noted were not statlstlcally significant although ‘there was a sllght

g

them. The

tendency for groups one and three to achieve the h;ghest marks .

P . S ’ : ’ S
.

however, to.believe that this was more than a random error. -

»

'There is no reason,

However, the pOSSlblllty

does exlst that academlc achlevement may , 1ndeed, be related to type menbershlp and

;l~ further refearch in this area, Based perhaps on.the freshman year cumulatlve grade- '

)

polnt average,would be useful. Orlglnally, it liad been the 1ntentlon to correct the

grade-p01nt average for the number of hours a student had. taken. ThlS correction //
s .
added nothlng*ﬁ§€ful to.the 1nterpretatlon of the data. \

Conclusions: While'no single study of.a group as large and varied and eOmple*

as enterlng freshmen can 1solate all of the truth about it, several generallzatlons

c— - - \

about enterlng freshmen at the State Un1vers1ty College at Oswego can be made.

The value structures of the "typlcal" interlng freshman and
upperclassman are extremely similar. -

Enterlng freshmen tended to agree that higher. educatlon was
in need of reform and that such reform should make the process ,
less mechanlcal and more humanlstlc. B . _ » N

Enterlng freshmen tended to agree that the development of
values and attitudes was an’ 1m%ortant objective of the college
experlence. :

-
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4. Entering freshmen tended to agree that students were responsible
individuals and that the college env1ronment would be physically
comfortable.

//b ‘5. Five clearly differentiated types of entering freshmen with dif-

' tering value structures were identifiec': progressive pessnmists,
progressive optimists, traditional optimists, idealistic resistors
and traditional isolates. s

P, WL

6. These types are defined by attitudes and values, and membership
is unrelated to the variables of sex, major, first-choice .ccllege,
intended reSidence, or parents' education..

7. There was no clear relationship between type membership and first-
' semester academic achievement. .

The most useful finding was the definition of freshmen types. The existence of

such categories has many implications for orientation-planners. .

-
. . ) .
[ ' Al

Implications' Cgllege orientation planners”can take comfort ﬁn*the fact that

the basic value structures of freshmen and upperclassnen are highly congruent. .If
it can be asshmed“that the upperclassmen has successfully adapted to the, college p
: environment and that the freshmen has not, then adaptation*can be assumed to be
the result of‘something less than-a major shift of values. 'Since value structures
are based on a highly complex set of beliefs and attitudes formed over a long

. Y,
period of time, they are highly ;eSistant to change. If the goalﬂpf the orienta-

"tion leader was to change an enterin student's basic value structure, then the

—‘orientation program would have to look 1 group psychotherapy or baSic training.’

'This‘aSsumption of the\importance _ change gives some inSigbt into the

‘pdsic training" approach taken by orientation planners in the past. High school

' "clods" had to be turned into perSons worthy of representing Old Siwash. Beanies,
rule books, and kangaroo courts all were deSigned to tear down the inferior high
schooler and construct a new superior indiVithl in his place. - Not only were such

rograms failures, but they were totally unnecessary. The high school student is

-_,very s1milar to. the upperclassmen. o . '

. . . )

j:f;j.,:;. ’lth ;'ij _‘byi;3;44423
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Thls does not mean that.values are.unimportant to the orlentation‘planner, ’

! for' fr.eshmen and upperclassmen do differ, but the difference‘,vis a subtle one. While
the freshman is somewhat unclear about his values, the upperclassman is more defin-
itee‘ It is as if there were two projectors, each containing the same slide. One is
slightly out os focus and,'while thetoutlines of the image oh.the streenfcan‘be
discerned,hthe colors are indistinct and the details lost in an annoying.blur. ‘The

other'projector, more sharply focused, projects, an image that has clear ‘and distinct
. - : - - o ’
.colors and well defined details. The slides are not different nor are the projectors.

The difference is in the adjustment of the focus:’ If freshmen have values that are

A . .
. ¢ . . “ .

less clearly focused when compared to their upperclass counterparts, then the task of

the orientation planner is to develop a program that w.1ll help the incoming'student
. Co Lo : - : .

'
N\

to bring his values into focus. There is no need to change the slide for it is the

B
~ 2

. same as the upperclassman's. ' ’ g .

‘e

. The problem of value clarification is a complex one that- is beyOnd‘the scope of |
. A

th1s report but several suggestlons can be made. Raths (1966) ‘has suggested that

values are most clearly exhlblted in the cho;ce process and that value clarlflcatlon

N - occurs most ea31ly in a s1tuatlon in Whlch an Jnd1v1dual must freely‘

chOose between

7

| \f galternatives. He also suggests that values must. be brought into the open\and dis-
: S . \
i cussed 1f they are to be clarlfled. Ind1v1duals must be encouraged to take stands

vand to,defend them. In the defense lies the clariflcatlon Thls ;mplles that

.
i ’

p'ﬂ orlentatlon planners must des1gn their programs 50 that 1ncom1ng students must

choose between act1v1t1es fisely and w1thout external coercion. It also 1mplles that

-enterlng freshmen must have the opportunlty to defend their cholce. This means that
. dlectures, 1n the strlctest sense of that word, cannot alone proquce value clarlflca- -
| RN
‘tlon. Such presentatlons may serve as a startlng point for value clarlflcatlon, but

s . ) . . ' m, o . J

further, mall group experlences must follow them. 'These should-be somewhat strue—
: Ay

tured s0° that the dlscuss1on of the group focuses on the express;on of values and

|

w

. . . N “ . .
\ _ , R , &5
. . oy . , e
,

I
|
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L their defense," rather than on some other aspect of the presentation. Such exper- . . :

iences. must also engourage the participation of a maximum number of sutdents, for . N
. . .

T values are never passively clarified. Thelgroups should‘considerbsuch questions as: .’ .

N 1. Is that very important to you? ' # , o
t:' . 2. Was that something that.you yourself selected or chose? ' f; ‘
: 3. What do we have to assume for things to work out that way? . A
> , < _4. What do you mean by ¢ can you define that word? : : i
oy "5. What ‘are the alternatives? o S
L [ . 6. Is that a personal preference or do you think that most people. C S
BRI : should believe that? . ' ' : %
bl 7. Where would that _d:a lead; what would be its consequences?
i o : 8. Do you have any reasons for saying (or d0ing) that? '
. _ 9. How do you know it's right? - ’
}“f ' Such questions drive directly to the core of values mnot to change them, but to force
N

the entering students-to examine and express them. Without choices and the opportu—

nity to examine them, values Wlll remain indistincf and undefined until some chance
: ) . . ;
experience forces their clarification.. . o

Indeed eXperience is a good teacher if, in-. the process of liVing, ‘an’ lnleldual

oL, °

' \is forced to make choices and take the consequences in the manner of value clarifica-
tion as suggested above._ The only prmblem with reliance on experience is that ‘it is

an indiscriminate teacher. The baSis of“choice is dependentlupon chance_and the

process of evaluation generally occurs'onlv in' the instance of failure. ’Orientation

‘planners should prov1de incoming students with the opportunity to experience college

R I AR L ey T e T A D A A, e TR D D e e o st

o e

and'eacH//ther, but if such experiences are ta 1larify values, then planners must

. provide some opportunity for feedback ‘and definition. ’Res1dence halls, social e

events, and academic aHV1sement may be fruitful areas for value clarification. ' P

_ ﬁv : - The five types of incoming freshmen, as defined in this study, can also provide
" a base for vaJue~clarification activities. By consxdering the ‘manner. in which these'f

.1\,

five types differ, orientation planners can develop programs that will encourage

students who hold Similarfvalues to meet eachvother. Since ‘their baSlc s1milarity

will.eliminate.some of the,stress‘of‘trying to'discuss issues.within a.group of.

. H

unknown and diverse views of college it is eaSier to elicit evaluation of values
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and to encourage definition. 0pen consideration of valucs is not likely to occur

"

in situations in which indiViduals feel threatened or in which they SlSPECt that
they ‘will be subjected_to-criticism or close-minded responses. ‘By grouping indi-
viduals by types, there is less likelihood of threat ‘and hence a greater chance for

“the examination and clarification of values to occur.

Since freshmen types are not readily distingUishable by the usual criteria of
. sex or major, orientation planners are faced With the task of developing programs
that will both distinguish types and then, use the homogenlety of the individuals
distinguished to :larify values. This means that programs should be developed that
will appeal to each of the five types of entering freshmen. By carefully deSigning

programs to meet the needs of these students and'then scheduling them in a.manner

_that ﬁill.force'students to choOSe between the progSams freely and without coer-

A ~

cion, students Wlll at least to seme extent, tend to seek those programs that Wlll
- . [ :
be congruent with their value structures. 'ObViously, students will have to have

enough information about the options, attractively presented, to make a choice,‘but

.if this condition is met the meetings themselves can be expected to act as an

approximnte selection.process. Such;a‘process will require considerable imagination
on the,part of orientati%n planners,.but,it'is worth the effort. If these‘conflict-.
inglprograms are planned\and,publicizednwell, they can serve as the basis of value
clarification. T ; | B : | , - ) o

Once in these programs leaders can begin to deal With the Question of values.

P

‘Either'in the presentation itself or in discuSSion groups’ follOWing the presentation,

entering freshmen can be encouraged to.come tojgrips with the essential value_ques-,
tions raised.

) »
N 0 ‘
. . .

A second benefit of the definition of types, is the delineation of fruitful

.areas for. value exploration. Since three statements seem to adequately distinguish
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between the types, the content of these statements can be regarded as cruclal value

issues. These issues can then be used to both dlfferentlate between freshmen and
\k' .
to serve as a tool for exploring and defining values. For example, entering fresh-
s )

men should have the opportunlty to confront the. questlon°' Wlll I become less

<
idealistic as a consequence of college attendance? In addition to distinguishing

‘Types I and V from Types II, III, and IV and providing the opportunity for clarifi-

cation, the question provides an opportunity to explore such areas as: the meaning

of idealism, the effect of college on the individual, knowledge and idealism, and ©

the means of implementing idealism. It can help freshmen get at the heart of the
question of-apathy and activism. - L , v ]
To deal with the question of the barriers to'progressive education will not only

serVe to dlstinguish Types I II, and IV from Types III and V, but it can help enter-

o

‘ing freshmen to con51der the manner in whlch they can 1mplement their 1dea11sm w1th1n
existing structures, the responSLblllty for learnlng, and the nature of the univer- .
, sity. By structurlng programs baskd on such cruc1al lssues, or better yet, debates
" on the such issues, valués can becomg a focus of orlentatlon“w1thout jeopardlzlng the .

&
other aspects of the program or reduclng-the-humanlty-of'the students,
: . ' . . . . ' . ' /
In‘fact, by making value clarification an essential part of the orientation
program, each entering;student can be encouraged to e*amine and'tO‘implement the
- L3 (
values/he brlngs with. h1m to college. Such an approach 1s more congruent ‘with reallty,
than/any program whlch assumes a set of values that are\characterlstld of the "'well-

adjusted college student" or that rejects any resbons1blllty to deal with value 1ssues._

In the program suggesteu here, each enterlng student is asked to con51der those

aspects of hzmself that nake h1m uniqua, to find experlences with others of slmllar

e

values, and to 1mplement these unique characteristics in the college communlty.

Rather than encouraglng homogenlety, such an approach demands heterogcneity.- Sameness

¥ o
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is discouraged and diversity encouraged. Most imp9rta£tly, the caﬁpus is récqgnized
by ‘orientation planners for whaf'if is an-inhérahtly gﬁd.glorioﬁély pluralistic |
culture..*Thié study~h;$ defiﬁéd severalgaspecféaof that pluralism, but most import-
antly it has affirmea it. -Orientafio; should be based on the assuﬁption that.

diversity is good and ériéntation programs and activities should encourage pluralism.

Pluralistic origntation is not'only consistent with freshmeniéﬁd ﬁpperclasémep
as they exist, it.is consistent with the concept of.adaptatibn as oppéSed tolgdjust—
ment. ﬁach student is encéunaged-to considef his values and then to implement |
himself within thé campus invironment. ﬁb other approach can do mofe to "lét eéch

become all he is capab;eTof bein% "

.
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