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EXPERT OPINIONS ON THE USE OF LITERATURE
IN THE SWEDISH COMPREHENSIVE SCHOOL

A Taxonomic Approach to Requirement Analysis

The goals of the LIGRU Project are to formulate objectives
for literary instruction of a type suitable for inclusion
in a central standard curriculum for the Swedish Comprehen-
sive School and a co-ordination of curricular objectives
with instructional procedures and evaluation methods. Boih
these tasks are dependent on which objectives can be
regarded as important. A requirement analysis has been
carried out using fixed statements in the form of goal
descriptions.
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NOTE

LIGRU is short for "Litteraturldsning i grundskola:", i.e. the reading
of literature in the comprehensive school (the Swedish compulsory
rine-year school for pupils between 7 and 16 years of age).

The LIGRU Project is one of the research projects under the Swedish
National Board of Education (Bureau L 4) and is being carried out
at the Department of Educational Research at the Gothenburg School
of Education.

Reports previously published in the series "Department
of Educational Research. Gothenburg School of Education.
Research Bulletins:

Klingberg, G. A Scheme for the Classification of Educational
Objectives. Research Bulletin No. 5. November, 1970.

Klingberg, G. Objectives Stated for the Use of Literature at School.
- Agren, B. An Empirical Analysis. Part I. Part II: Appendices.
Research Bulletins No. 8, Mo. 9. May, 1971.
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SUMMARY

The ultimate yoals of the LIGRU Project are to formulate objectives
for literary instruction of a type suitable for inclusion in a central
standard curriculum for the Swedish Comprehensive tchool and to
co-ordinate such curricular objectives with instructional procedures
and evaluation methods. Both these tasks are dependent on which
objectives can be regarded as important. It must obviously be useful
to know something of current opinions. A requirement analysis was
therefore entered into the design of the project. (Chapter 2.)

A requirement analysis may be carried out with open questions as
well as with fixed statements. The choice between these two methods
is discussed. We thought a questionnaire with fixed statements the
most advantageous. The statements were formulated as goal descriptions,
i.e. as behaviours of the pupils. The answers of the recipients were
to be stated in a 6-point scale. The statements were collected through
our previous goal document analysis but supplemented with the help of
the taxonomic scheme devised in the course of the project. This taxonomic
scheme was also used in the goal document analysis. In this way the
questionnaire is a result of a taxonomic approach. (Chapter 3.)

The outer form of the questionnaire and the introduction are
accounted for. The suitable level of generality of the goal descrip-
tions in a questionnaire of this type is discussed. We have chosen
what we call the second level of generalily, i.e. goal descriptions
where content and behaviour are explicitly stated though different
procedures comprising specific matter and teaching aids are still
allowed for. One reason for this is that we think that the goal
descriptions in a central standard curriculum should belong to this
level. The choice of goai descriptions in the questionnaire is further
accounted for. The questionnair' had two sections, one dealing with 1
teaching about and in the art form termed literature, the other dealing
with teaching where literature is a means to another kind of end. In
the first section we listed 38 goal descriptions, in the second 72.
The latter were divided among the four goal areas (in the classifica-
tion scheme), where we, in the goal document analysis, had registered
most goal descriptions, viz. the areas of goals of mental hygiene,
of ethical-social goals, of language-oriented goals, and of society-
oriented goals. For each goal area we selected three content areas
that together were to represent the goal area. (Chapter 4.)

.o 7
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Although it can be maintained that all members of society ought
to have an opinion of what should be done at the compulsory school,
it can be argued that only persons qualified in a certain way are
capable of giving useful answers to an inquiry of this kind. The
"experts" were defined as persons who had been occupied with the
development of literary education in the comprehensive school, and/or
whose attention had been directed towards improvement and progress
and who were looking into the future. Such persons we thought could
be found among the following groups: lecturers in methods of teaching
literature, literary scholars, authors of children”s books, children”s
librarians, and protagonists in the more general field of cultural
debate. As Sweden is a smal) country we tried to reach all members
of the groups, which for this reason were defined according to certain
catalogues. In all 831 persons received the questionnaire. 512 (61.6 %)
answered in some way. However, there are 60 (7.2 %) answers which
could not be used. Another 130 (15.6 %) questionnaires were returned
incomplete. Completely filled in were 322 (38.7 %). The results
accounted for are founded on 452 (54.4 %) questionnaires, the separate
items being answered by from 418 to 452 recipients. We have taken
the different expert groups together as we are not looking for
differences between the groups.

There seem to be different reasons for not answering. Some have
abstained from answering on principle, for example, finding the
method of formulating explicit goal descriptions preposterous. In
spite of this or because of it they may be experts in our sense. On
the other hand it is to be supposed that some may have answered
without being an expert in this sense, for example, seeing the
answering as an official responsibility. Since it is not possible
for us to give all the reasons for not answering,.or to judge the
competence of those who have in fact answered, we are attempting
nothing else than to report the answers from those who have actually
filled in the questionnnaire. For the purpose of our investigation
we have to define the expert group as consisting of these persons.
(Chapter 5.)

The answers to “ection I of the questionnaire, the goal descrip-
tions representing the teaching about and in the art form termed
literature, are accounted for in a table giving the 38 goal descriptions

L3
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in order of rank. The goal descriptions are further divided into
seven content ygroups. The median of the order of rank is then taken
as a dividing 1ine between more or less valued objectives. The goal
descriptions placed in the upper and the lower halves are compared.
We find a fairly consistent tendency which could be expressed as

a manifestation to emphasize the literary response rather than the
literary work. (Chapter 6.)

In Section II of the questionnaire, dealing with objectives where
literature is not the object of behaviour but a means to another kind
of end, we had asked for an assessment of not only the importance of
the objectives, but also of the usefulness of literature as a me=ns
of reaching these objectives. Since we are occupied with the use of
literature, we have in four tables given the goal descriptions of the
four goal areas in order of rank regarding the usefulness of literature
as a means of reaching the objectives. e must, however, also take
into consideration how important the recipients thought the objectives
were. Taking the medians in the two orders of rank (covering all
items in Section II) as dividing lines, we have listed the goal
descriptions belonging to the upper half regarding both the usefulness
of literature as a means of reaching the objectives and the importance
of the objectives. This procedure means a rigorous sorting out of
objectives, but the remaining 23 should be cnes which the expert group
has regarded as important objectives of the Comprehensive School,
and ones for which literature is thought to be a first-rate means.
(Chapter 7.)

In our concluding remarks we have pointed out that there is no
real fore-runner to this requirement analysis and that it is therefore
reasonable to accpet that it has its shortcomings. Nevertheless, there
seem to be clear tendencies in the answers, and we are suggesting that
the results should be taken into due consideration when discussing
the drawing up of a future, central standard curriculum for the
Swedish Comprehensive School. Our interpretation of the answers to the
questionnaire is expressed using a model for a standard curriculum
that we are suggesting, i.e. where the aims of instruction are listed
as goal descriptions in explicit terms. The effect of such a list of
objectives in a central standard curriculum is a general control of
instruction. Such objectives (on what we call the second level of
generality) must, of course, be broken down to the third level when




one becomes concerned with instruction in the classroom or with
constructing or choosing educational materials. The important thing
s that one knows which objectives should be broken down to the lower
level. We are not presenting the given list of ubjectives as our
proposal for the wording of a Swedish central stancard curriculum for
the Comprehensive School. The 1ist is an expression only of the
results of the requirement analysis. It can, however, be a starting-
point for a future writing of a curriculum. It can be discussed anew,
it can be enlarged and it can be treated from a logical viewpoint.
Lastly, the tendency found in Section I of the questionnaire to stress
the reception of the literary work by the consumer rather than the
literary work itself, is related to the concept of "reading for
experience" in the present Swedish Comprehensive School Curriculum.
“Reading for experience" is interpreted as a method where the goals
are emotional and conative. These two behavioural types are shown

to have a prominent place in the answers of the recipients in both
sections of the questiennnaire. (Chapter 8.)

The questionnaire (in Swedish) is reproduced. (Appendix A.) It is

also presented in an English translation. In this connection are given:

the identification numbers of the goal descriptions, the numbers of
recipients who have answered the separate questions, the behavioural
types of the goal descriptions, and a rough graphic representation
of the means. (Appendix B.)

Although we did not ask the recipients to comment on the
investigation, not a few have given their spontaneous opinions on
blank space in the questionnaire or in separate letters. Some take

a positive attitude, but of groater interest are the negative comments.
These spontaneous remarks are exemplified and commented on. (Appendix C.)
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THE PLACE OF THE REQUIREMENT ANALYSIS IN THE DESIGN OF THE LIGRU PROJECT

The purpose of the LIGRU Project is to test the extent to which a
systematic analysis of objectives, procedures and evaluation can
benefit the teaching of literature in the Swedish Comprehensive
School. The design is presented in Figure 1. ’

Items (7) and (8) comprise the ultimate goals: a formulation of
objectives suitable for inclusion in a central standard curriculum,
and a co-ordination of curricular objectives with instructional
procedures and evaluation methods.

Work on the development of a list of explicitly defined objectives
suitable for inclusion in a central standard curriculum has been
based on an analysis of documented objectives from various quarters,
both explicit and implicit, regarding the yse of literature at school
(2), a list of these objectives then being made in explicit terms (3).
The sources consisted of curricula, teachers™ manuals and articles,
79 in all, from 12 countries. Altogether the review of the sources
has resulted in the formulation of 1.161 (to some extent identical)
goal descrip:.ons. After the goal descriptions had becn formulated,
they were classified in terms of content and types of behaviour. This
classification provided an overall picture of the material and placed
the goal descriptions in logical groups. As an aid to this classfica-
tion, use has been made of a classification scheme (taxonomy) devised
in the course of the project (1).

An additional grouping was made on the basis of more specific
forms of behaviour associated with mrre specific content. Each such
group was given a brief heading.

This collection and grouping o goal descriptions has been
described in a report (in two parts) from the project:
Gote Klingberg and Bengt Agren: Objectives Stated for the Use of
Literature at School. An Empirical Analysis. Part I. Part 1I: Appendices.
Department of Educational Research, Gothenburg School of Education:
Research Bulletin No. 8, No. 9. May 1971.

The taxonomy was presented in an earlier report in this series:
Gote Klingberg: A Scheme for the Classification of Educational
Objectives. Research Bulletin No. 5. November 1970.

- 11



Figure 1. The design of the LIGRU Project
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In the published 1ist of documented objectives the goal descriptions
are dependent on the phrasing in the source. Consequentiy, the
formulations do not always fulfil the demands which educational
research makes of a goal description. This means that there is room
for improvement of the formulations. It is also possible to add to
the empirically compiled list of objectives. In this way we achieve a
logically improved 1ist of explicitly expressed possible objectives
(4). However, this list is a mere working materiai, as the final
object of the goal analysis is the formulation of objectives suiteble
for inclusion ir a central curriculum (7). In constructing a list
of such objectives we have to make some decisions as to what is
important and what is not. It is also obvious that the work under (8),
the co-ordination of curricular objectives with procedures and
evaluation methods, must be concentrated on such objectives that can
be regarded as fairly important.

We thus reach a stage where an element of subjectiveness appears.
The question arises if the members of the project are the persons who
cught to decide what is important. Obviously, it must be useful to
know something of current opinions. Ye are faced with the desirability
of a requirement analysis. Such an analysis is also entered in the
design (5).

In Figure 1 the requirement analysis is proposed to be carried out
with the aid of a questionnaire containing explicitly formulatec
objectives. It was thought possible to construct the questionnaire
partly cn the basis of the logical analysis of collected goal
descriptions (4), and partly with the aid of the system offered by
the classification scheme (1).




HOW TO CARRY OUT A REQUIREMENT ANALYSIS. THE TAXONOMIC APPROACH

A requirement analysis may be carried out with open questions. In

our case we could have asked: "Which objectives do you think should
be 1aid down for the teaching of \iterature in the Comprehensive
Schoo1?", or, "... for the use of literature...?", or, "... for the
teaching about and in the art form termed literature and for teaching
with the aid of literature...?” The answers to such questions are
goal documents. They have to be treated in the same way as we have
treated the 79 sources referred to above, that is, be coded in
categories.

Another method is to use a questionnaire with fixed statements,
the importance of which the recipients have to decide. Three different
problems arise in this case:
a) How should the statements be formulated? .
b) In what way should the recipients state the importance of the
objectives?
¢) From where should the statements be collected?

a) Statements are often given as accounts of what the teacher does in
school ("knowledge of... should be imparted to the pupils", “to
create understanding for..."). In a sense it could be said that it

is the content of instruction that is presented. Also simple listings
of items of content are used. Another way is to formulate terminal
behaviour of the pupils.

b) To the question of how the recipients should state the importance
of formulated objectives there are at least three answers:

1) To choose s.me of the objectives.

2) To state the order of rank.

3). To use a point scale. Obviously, the order of rank is not so easy
to employ when there is a large number of items. 5- and 6-point scales
seem to be used most.

c) The sources of the statements are often goal documents of a standard
curriculum type. Goal document analyses using a number of handbooks

or the educational literature are also met with. Sometimes, the
investigators have constructed the statements themselves, perhaps

in co-operation with one cr more advisory groups.

.14
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We preferred fixed statements to open questions. The advantages
of fixed statements are:
1) The answers can be expected to be freer from general declarations.
"The answers of the experts become more reliable and in general also
freer from ideology, the more precise the list of objects (Gegenstdnde)
and qualifications (Qualifikationen) 1s... Such a list put before
the experts invites a rationalization and specification of their
statements and limits the occurrence of rationally unfounded and
loose general declarations" (Robinsohn 1971, 49).
2) It is possible to get answers to specific issues which otherwise
would perhaps not be brought up in all spontaneous answers.
3) It is easier to treat the answers quantitatively.

There is of course the possibility of combining the two methods,
giving an open question as well as fixed statements. However, it would
here be a question of two separate investigations, since the outcomes
cannot be treated in the same way. Obviously, they could throw light
on each other. But it seems inadvisable to put an open question in
a questionnaire with fixed statements. The existence of formulated
goals may influence the answer to the open question. The method '
should thus be first to put the open question, collect the answers,
and then send a questionnaire with fixed statements. lle have not
tried this duplication.

(It may be pointed out here that it is an entirely different matter
if the recipients of a questionnaire with fixed statements should
have the opportunity at will to express their difficulties, for
example, their uncertainty as to the meaning of the statements, or
to express their views on the questionnaire in its entirety. We did
not give this oppc ~tunity, which we now regret. As will be seen in
Appendix C, not a few have written their opinions on blank space or
in separate letters. It is, however, to be noted that giving a special
space for comments does not imply that the open-question method of
requirement analysis is introduced. There is no way of knowing how
many of the recipients will write something or which topics they
will choose.)

The three problems involved in constructing a questionnaire with
fixed statements referred to above were solved in the following way:
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1) The statemeénts were formulated as goal descriptions in the same way
as in our goal document analysis, i.e. as behaviour of the pupils.

2) The importance of the objectives was to be stated in a 6-point
scale.

3) The statements were collected through our previous goal document
analysis but supplemented with the help of our taxonomic scheme.

The reason for the procedure under 3 was to meet the difficulty
that important problems may be overlooked using a method with fixed.
statemerits. It seens possible to reduce this difficulty through
basing the questionnaire on a gual document analysis where a large
number of sources have been e<amined. A further guarantee is the
questicnnaire being constructed with the help of a taxonomic system
warranting that different types of goals are being cbserved. Both
these pre-requisites were established in our previous work. Our /
taxonomic schemc (reproduced in Figure 2) was used in the goal
document. analysis, too. In this way the questionnaire is a result
of a taxgnomic approach.
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THE CONSTRUCTION OF THE QUESTIONNAIRE

The outer form

As a model for the outer form of the questionnaire we have used the
“form for evaluating general education programs in terms of behavioral
outcomes" constructed by French and Associates (1957, 218-229).

99 goal descriptions are listed here and one is invited to state in

a 6-point scale: 1) how important the goal in question is, and

2) how satisfactory an effort the high school is making. Example:

How satisfactory

How important an effort is the

is it? high school making?
High Low Low High
543210 Practises basic democratic values 012345

In a similar way we also wanted to ask two things (that is, in
Section II, see below), how important a certain objective is, and how
useful literature is as a means of reaching this objective. We could
thus also use both margins, although we introduced the same low-high
direction in both cases.

Our questionnaire was divided into two sections. Behind this lies
our earlier distinction between the aesthetic goals (defined as goals
relating to art, in this case mainly the art of literature) and goals
other than the aesthetic ones where literature plays an instrumental
role (Klingberg and Agren 1971, 217). In accordance with this, the
teaching of literature can be defined in two ways, as 1) teaching
about and in the art form termed literature (Section I), and 2) teaching
with the aid of literature (Section II). In the former case the objec-
tives consist of pupil behaviour directly relating to literature as
art (e.g. "names a number of authors", "interprets the message of
works of literature"). In the latter case the art of literature is a
means to another kind of end (e.g. "endeavours to understand himself",
"uses words correctly").
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In the first section of the questionnaire it seemed sufficient to
ask the recipients to assess the relative importance of the objectives
as one could take it for granted that literature is useful when
instructing in literature. In the second section there were two
questions, however. Those asked were invited to state not only the
importance of the objectives, but also how useful they considered
literature to be as a means of achieving these objectives. One could,
for example, obviously find it important that the pupils feel a
certain affinity with other people without meaning that literature
is a specially good means of reaching this objective.

The objectives of teaching about and in literature seemed more
specific than ohjectives of the type "feeis a certain affinity with
other people". We therefore asked the recipients to judge the objectives
of Section I in relation to each other, while in the question of the
objectives of Section II, we requested them to assess how important
the goals are in relation to all objectives of the Comprehensive School.

Contrary to French we gave a verbal interpretation of the scale
points.

The skeleton of the questionnaire thus looked like this:




Section 1

How important are
the following
objectives in
relation to each
other in the
teaching of
literature?

I consider this
objective to be

0 totally unimportant
1 rather unimportant

2 moderately important
3 important

4 very important

5 extremely important

Put a ring around the
appropriate figure!

01 2 3 45 (goal description)

Section II

How important are

the following
objectives in

relation to the overall
objectives of the
comprehensive school?

I consider this
objective to be

0 totally unimportant
1 rather unimportant

2 moderately important
3 important

4 very important

5 extremely important

Put a ring around the
appropriate figure.

01 2 3 45 (goal description)

How useful is literature
as a means of reaching
the following objectives?

I consider literature,
as a means of reaching
this objective, to be

0 of no use at all
1 of little use
2 moderately useful

* 3 useful

4 very useful
5 extremely useful

Put a ring around the
appropriate figure!

012 3 435

14




4.2

The level of generality of the chosen goal descriptions

Educational objectives can be expressed in more or less general
terms. In a previous report we distinguished between three levels
of generality (Klingberg and Agren 1971, 29-38). On the first level
the goal area and the behavioural aspect is given, i.e. the cell of
our classification scheme (example: "behaves in a higher cognitive
way as regards art", cell-12). On the second level of generality
content and behaviour are explicitly stated, though different proce-
dures comprising specific matter and teaching aids are still allowed

for (example: "identifies different kinds of figurative language in

poetry"). On the third level of generality the objective comprises

specific matter and teaching aids (example: "identifies two metaphors

after reading the poem X by the author Y").

The first level can be seen as the level of parliament and |
ernment, the second as the level of a central standard curriculum ’

Sweden the responsibility of the National Board of Education), ‘
the Bhird level as the leve) of the teacher, the teaching staff and
the producers of educational material.

In principle we could have used any one of the three levels of i
generality in constructing a questionnaire with goal descriptions.
When we go down te a lower level of generality we are breaking down
objectives on the higher level. This breaking down implies greater
specification, which could make a case for using goal descriptions
on the third level in a requirement analysis questionnaire. If we use
a higher level than the third, it can be supposed that many recipients
may consider the objectives ill-defined and open to several interpre-
tations, i.e. interpretations in terms of goal descriptions on the
third level. On the other hand, the lower the level of generality, the
more goal descriptions can be formulated. To cover only the most
important cells of the classification scheme with regard to instruction
in and with the help of literature, we must use a very great number
of items, which also makes the answering difficult.

We have selected the second as the suitable level of generalitv

for the goal descriptions. This is also because we have seen it as a
task for the project to construct a iist of objectives for literary
instruction that could be used in a central standard curriculum. In
such a curriculum we think that the goal descriptions should belong
to the second level of generality. Our goal document analysis had also,
for the most part, collacted goal descriptions on that level.

s |
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The fact, however, that a lower level of generality requires more
goal descriptions to cover a definite, intended sphere, has sometimes
caused us to partly go over to the first level, viz. when expressing
emotional behaviour. We have formulated the following goal descrip-
tions: "is emotionally involved with the characters and course of
events in literary works" (item 8), "is emotionally reached by the
message of literary works" (10), "is emotionally involved in the state
of affairs in different countries and during different periods" (53),
“reacts emotionally to correct and incorrect language" (65), "is
emotionally involved in religious, philosophical or political
attitudes" (101). In these cases the behavioural part of the goal
description is on the first level of generality. The reason for this
is the wish to limit the number of items. If we had used the second
level, we should have had to specify the emotional behaviour, by
referring, for example, to enjoying, disapproving, detesting, feeling
responsibility for. It could, of course, have been possible to use
some of these verbs, but we thought it Pppropriate that our word
could signify all these behaviours. '

The choice of goal descriptions: Section I

We had first to choose a number of goal descriptions representing

the teaching about and in the art form termed literature. The empirical
goal document analysis had given a great number of goal descriptions
classified as aesthetic goals, where the goals had to be reached
through such teaching. A1l six behavioural types (aspects) of the
classification scheme were represented. However, the goal descrip-
tions were so many that they could not all be included in the question-
naire. Nor could all the headings under which the goal descriptions
were grouped be represented. We had 24 such headings in the cell of
the reproductional, 73 in the cell of the higher cognitive, 22 in the
cell of the emotional, 19 in the cell of the conative, 11 in the cell
of the creative, and 12 in the cell of the functional aspect.

We tried instead to select a number of goal descriptions bearing
in mind, on the one hand, that all behavioural aspects should be
represented, and on the other, a logical division of the content.
(For the logical content groups see chapter 6.) We then examined the




goal descriptions of our document analysis in order to make sure that
nothing essential had been omitted. In this way we got 38 goal
descriptions, 8 belonging to the reproductional, 11 to the higher
cognitive, 6 to the emotional, 5 to the conative, 4 to the creative,
and 4 to the functional behavioural aspect. The relation is roughly
the same as in the document analysis.

(Note. The goal descriptions used in the reports from the LIGRU
Project always begin with a verb in the third person singular present
tense, or, sometimes, in the perfect (the subject "the pupil" being
understood). Ye have made use of the same procedure in the
questionnaire. In some cases we tried to avoid possible misunderstand-
ings through inserting a “can", for example, "can list" instead of
"lists".)

The selected goal descriptions are given below. They were, to a
certain extent, arranged according to content but are listed here
under headings stating the behavioural types. For identification
purposes they have also been given numbers (also to be found in
Appendix B but not in the questionnaire).

The reproductional aspect

1. can list a number of book titles and/or authors
can recite poetry by heart or quote passages from literary works
can give an account of the content of some literary works

14. can give an account of the main outlines of the development of
literature

17. can name different genres

19. can give an account of principles concerning style, composition,
rhythm, and figurative language

29. can give an account of the book”s progress from the author via the
publisher to the bookseller and library

30. can give an account of how to obtain information about iiterature
and how to gain access to literature

The higher cognitive aspect

7. reflects upon the people and course of events in literary works

9. interprets the message of literary works

11. reflects upon the connection between the life and work of the
author

R |




13.
15.

18.
20.

21.
24,
25.
33.

The

reflects upon the literary creative process
reflects upon the similarities and differences between 1iterary
works from different periods

classifies a literary work (genres, motifc, etc)

observes the stylistic features of literary works (choice of
words, sentence structure, figurative languzge, rhythm)
reflects upon the composition of 1iterary works

evaluates literature on the basis of criteria laid down by others
evaluates literature on the basis of his own criteria
reflects upon the importance of literature to man

emotional aspect

37.

The

derives pleasure from literary works

isarrested by the excitement and atmosphere of literary works

is emotionally involved with the characters and course of events
in Jiterary works

. is emotionally reached by the message of literary works
. finds pleasure in appreciating the formal traits of literary

works (choice of words, sentence structure, figurative language,
rhythm, composition)
finds satisfaction in expressing himself in a literary form

conative aspect

12.
16.
23.
26.

3.

The

is interested in knowing more about the author

takes an interest in the history of literature

is interested in the form of Jiterature

seeks criteria in order to be able to evaluate literature in
a better way

looks for literature on his own initiative

creative aspect

27.
34.

35.

36.

creates his own criteria for evaluating literature

pictures in his imagination characters and the course of events
in literature

re-creates his literary experiences through dramatization,
painting, composing, etc

gives expression to his experiences in a literary form (plays
with words, tells stories, writes poetry, etc)

S
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The functional aspect

6. has a positive att.tude to literature

28. selects his literature carefully

32. keeps himself informed of what is going on in the literary world
38. is in the habit of consuming 1iterature.

The choice of goal descriptions: Section Il

In the second section of t!e questionnaire we had to choose goal
descriptions representing teaching with the aid of literature, i.e.
where the art of literature is a means to another kind of end. In

the empirical goal document analysis we had got goal descriptions

in all goal areas of the classification scheme with the exception

of the area of mathematics-oriented goals. In the area of aesthetic
goals there were also a few goal descriptions where the content was
nov the art of literature (literature was, for example, thought to
give understanding of the characteristics of art in general). However,
in order to limit the number of items in the questionnaire, we decided
to restrict ourselves to the four goal areas in which we had
registered most goal descriptions, viz. the areas of goals of mental
hygiene, of ethical-social goals, of language-oriented goals, and of
society-oriented goals. (Cf Klingberg and Agren 1971, 187.) Of course,
it could also have been of interest to hear opinions on the value of
literature for achieving nature- and technology-oriented, work-oriented,
logic-oriented goals or goals of physical training and health.

Contrary to the procedure in Section I we chose to construct the
same number of goal descriptions for the four goal areas and for the
six behavioural aspects. For each goal area we selected three content
areas that together vere to represent the goal area. For each content
area six goal descriptions were constructed representing the six
behavioural aspects. Thus we got 18 items representing a goal area and
12 items representing a behavioural aspect.

The content areas selectnd were the fellowing:

Goals of mental hygiene

His own traits, needs, problems and behaviour
Meaningfulness as opposed to alienation
Identification - projection



Ethical-social goals

The traits, needs, problems and behaviour of other people

Interact on between individuals within such groups as family-units,
qgroups of colleagues

Moral qucstions

Language-oriented goals

Vocabulary
Grammar
Communication

Society-oriented goals

The state of affairs in different countries and during different
pe:-iods

Groups of society such as social groups, occupational groups,
interest groups, authorities

Religious, philosophical and political attitudes

In selecting these content areas we had our gcal document analysis
in mind. There were, however, not always goal descripiions representing
all behavioural aspects in the case of all twelve content areas. Ve
thus had to supplement our own constructions.

The goal descriptions viere the following. The behavioural aspects
are given here (in brackets: RE, HC. &M, €0, CR, FU), although they
were not given in the questionnaire. {The different asnects were
always presented in the same order, however.) The heading ~f the
content area was given in the questionnaire, though not the heading
of the goal area. When, for erample, one goal description is tormulated
as "feels a certain affinity with one or several groups of society",
the conczpt of groups of society is explained by the heading "Groups
of society such as social groups, occupational groups, interest
groups, authorities”.




48. (CO) endeavours to understand himself

49. (CR) finds a personal solution to his problems

50. (FU) develops his personality according to his capabilities and
opportunities

62. (RE) can give an account of various alternatives one can choose
between in life

70. (HC) reflects upon which factors make 1ife meaningful

77. (EM) feels security and a sense of belonging in the world

72. (CO) strives for a meaningful life

73. (CR) finds parsonal ways of making life meaningful

74, (FU) looks on his life as meaningful

PPN " e, - Lot E— v B
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Goals of mental hygiene
: His own traits, needs, problems and behaviour
45, (RE) can give an account of the traits, needs, problems and
behaviour of man
46. (HC) reflects upon his own traits, needs, problems and behaviour
47. (EM) finds satisfaction in being able to understand himself
1
|
______________ |
93. (RE) can give an account of people who have been presented as 1
ideals
94. (HC) finds thoughts and problems in others that he experiences
as vital to himself
95, (EM) finds an outlet for his own emotional needs through identify-
: ing himsely with others
! é 96. (C0) looks for others to identify himself with
; 97. (CR) creates characters in his imagination to identify himself
with
98. (FU) solves his problems with the help of models found in others

Ethical-social goals
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57. (RE) can give an account of the traits, needs, problems and
behaviour of other people
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58. (HC) reflects upon the traits, needs, problems and behaviour of
other people

59. (EM) shares the feelings of other people experiencing their
needs and problems

60. (CO) takes an interest in the traits, needs, problems and behaviour

of other people

61. (CR) finds a personal way of giving adequate help to people with
problems

62. (FU) is tolerant, ready tc help, and generous

Interaction between individuals within_such groups_as family-units,
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81. (RE) can give an account of factors importaat for the relations
within different groups

82. (HC) reflects upon factors important for the relations within
different groups

83. (EM) feels an affinity with other people

84. (C0) takes an interest in the relations within different groups

85. (CR) finds a way to co-ordinate the relations within groups to
which he himself belongs

86. (FU) respects and co-operates with others

Moral guesticns

105. (RE) can give an account of ethical norms

106. (HC) reflects upon ethical norms

107. (EM) feels a moral commitment

108. (CO) seeks a moral norm

109. (CR) finds his own ways of solving moral problems
110. (FU) acts in accordance with ethical principies

Language-oriented goals

Yocabulary

39. (RE) has a rich vocabulary

40. (HC) reflects upon his and other people”s choice of words

41. (EM) finds satisfaction in a correct and varied choice of words
42. (CO) is interested in increasing his vocabulary
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43. (CR) forms his own new or compound words
44, (FU) uses words correctly

Grammar

63. (RE) can give an account of grammatical ruies

64. (HC) makes observations concerning the rules for the use of
language

65. (EM) reacts emotionally to correct and incorrect language

66. (CO) takes pains to speak and write in a grammatically correct way

67. (CR) varies his sentence structure in a personal way

68. (FU) speaks and writes in accordance with grammatical rules

Communication

87. (RE) can give an account of the factors which are of importance
for linguistic communicat:an

88. (HC) reflects upon the factors which are of importance for
linguistic communication .

89. (EM) enjoys being able to communicate with other people

90. (CO) seeks to obtain a knowledge of the factors which are of
importance for linguistic communication

91. (CR) finds his own ways of solving problems of linguistic
communication

92. (FU) is able to communicate with others

Society-oriented goals

periods

51. (RE) can give an account of the state of affairs in different
countries and during different periods

52. (HC) reflects upon the state of affairs in different countries
and during different periods

63. (EM) is emotionally involved in the state of affairs in different
countries and during different periods

54, (CO) takes an interest in the state of affairs in different
countries and during different periods

.29
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55. (CR) contributes ideas that may further the knowledge of different
countries and periods
56. (FU) has a global perspective
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75. (RE) can give an account of groups of society
76. (HC) reflects upon the state of affairs within groups of

society

77. (EM) feels a certain affinity with one or several groups of
society

78. (CO) is interested in the state of affairs within groups of
society

79. (CR) finds solutions which safequard the interests of groups of
society
B0. (FU) is a good citizen
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99. (RE) can give an account of religious, philosophical or
political attitudes

100. (HC) forms an opinion about religious, philosophicai or
political attitudes

101. (EM) is emotionally involved in religious, philosophical or
political attitudes

102. (CO) is interested in religious, philosophical or political
attitudes

103. (CR) contributes ideas that may influence religious, philosophical
or political attitudes

104. (FU) takes part in religious, philosophical or political
activities.

The content areas were arranged so that every fourth area belonged
to the same goal area. The first content area was "Vocabulary".

In Section I we thus had 38 goal descriptions and in Section II 72,
in all 110 goal descriptions. We did not think that we could use more.

The original questionnaire (in Swedish) is presented as Appendix A.
An English translation is given in Appendix B, where the numbers of the
goal descriptions used here for identification purposes also are found.
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Introduction

The questionnaire had an introduction which reads as follows:

"The LIGRU Project, one of the research projects of the Swedish
National Board of Education, is vorking on, among c “her things, the
objectives that should ve advanced for the instruction in 1iterature
in the Comprehensive School. With iregard to the choice of objectives,
we wish to investigate current ovinions as to which are the most

important objectives. The follcwing questionnaire is being sent to
representatives of certain groups. It is very important for our
continued work that all questionnaires sent out be answered. le are
therefore hoping for a lind reception.

We define literature as literature with an aesthetic intent (= the
art of words). The concept is thus not whclly limited to fictional
literature, but speciaiist literature, textbooks, handbooks and so on,
not written with an aesthetic intent, do not belong here. Nor is
the concept of literature confined to books, because oral narration,
the theatre, films, redio and television may also be literary media.
Literary products by the pupils themselves are also to be regarded as
literature.

The teaching of iiterature can be conceived 1) as teaching about

and in the art form termed literature (= the art of words), 2) as

teaching with the help o7 literature. In the former case the objectives

consist of pupil pehaviour direc:ly relating to thc art of words

(e.g. “"names a number of authors”, "interprets the message of works of
literature"). In the latter case the art of words is a means to
another kind of end (e.g. "endcavowrs 1o understand himself", “uses
words correctiv"). .

In accordance wih thi: grouping the questionnaire is made up of
two sections. in the first section the objectives concern the art of
words. In this section we want tc know how important the mentioned

objectives are i relaticin to each other when instruction is about

and in literature. In the sacond sezcion we want an assessment of how

important the objsctives o2 in relation to the cverall objectives of
the comprehensive <chzol. In tha second section we also want an
assessment of how useful cne has to consider literature to be as a
means of achieving these objectives."
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The introduction (instruction) was thus fairly short. It was
printed on one page, and at the time we thought that tnis was a good
idea. However, some recipients had difficulties in answering the
questionnaire as they did not entirely understand the purpose of it.
We now think that it may be inadvisable to be too concerned about
length when addressing persons qualified in a certain field. They
may well be willing to read a lengthy introduction.

26
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THE RECIPIENTS OF THE QUESTIONNAIRE: THE DEFINITION OF AN EXPERT

In theory all members of society ought to have opinions on what
should be done at school, especially at the compulsory school. On the
other hand it can be argued that only persons qualified in a certain
way are capable of giving useful answers to an inquiry of this kind.
The more detailed the questionnaire, the truer this probably is. The
way in which an "expert" is to be defined is debatable, and perhaps
it would be better to speak of "qualified persons". But the word
expert is established in this connection. i1611er (1970, 69-99), for
example, speaks of "Expertenvorschauanalysen", i.e. analyses of

the experts” outlook on the future. If we use the word expert, however,
we have to state our definition.

The following general definition of an expert as the recipient of
an "Expertenvorschau" is given by Md1ler (1970, 79): "An expert is
one who has more than the ordinary knowledge in his field, who has
been active in this field, and - the most important qualification -
has occupied himself with the development of this field... who looks
into the future, whose attention is directed towards improvement
and progress."

We are willing to accept this definition. Mith this starting-point
we thought it reasonable that the experts with regard to instruction
in literature in the comprehensive school could be found among the
following groups: lecturers in methods of teaching literature,
literary scholars, authors of children”s books, children”s librarians,
and protagonists in the more general field of cultural debate.

Usually the selection of recipients of a questionnaire is made by
sampling. However, as Sweden is a small country, the groups in question
are fairly small, too. e therefore thought that we should not use a
sampling method but instead ask all members of the groups.

The lecturers in methods of teaching literature were for that
reason defined as such lecturers at the schools of education and the
few remaining teachers” training colleges. Here, there are two kinds
of lecturers in methods who may be experts in the field of literary
instruction. There are lecturers in methods of teaching the school
subject Swedish taught at the senior level of the compulsory school

L,
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(school years 7 - 9) as well as at the upper secondary level comprehen-
sive, voluntary school. There are also lecturers in methods used in

the junior and middle levels of the comprehensive school (school

years 1 - 3, and 4 - 6 resp). These lecturers deal with most subjects.
From the school catalogues we got the names and add,esses of the
lecturers in methods at the institutes of Swedish, in methodology

at the junior level and in methodology at the middle leve. In all

there were 343 such lecturers.

The 1iterary scholars were defined as being the persons who could

be found in the university catalogues teaching at the institutes of
literary science, from professors to assistants. In those catalogues
are also found some honorary members of the faculties ("docents")
who are not actually teaching at the universities. They were also
included in the group, which thus consisted of 115 persons.

The authors of children”s books were defined as being the persons
who were members of the Association of Authors of Children”s Books
according to the association”s catalogue. The group thus consisted
of 172 authors.

The children’s librarians were defined in a similar way although
we could not use an ordinary catalogue. We could find the members
of the Association of Librarians, but there was no way of sorting
out the children”s librarians from the others, as there are very few
appointments at the Swedish libraries that are explicitly stated to
be posts as children”s librarians. With the help of the Library Section
of the National Board of Education we got a list of children”s
librarians at Swedish public libraries. The Section had made out this
Tist by asking the county libraries. The 1ist was not complete but we
succeeded in supplementing it by writing to the libraries not included.
Our list was also supplemented by a 1ist of those who attended a
conference in Stockholm in 1971: librarians from all over Sweden who
wanted to specialize in the scientific literature about children’s
literature (there was some overlapping between this 1ist and the other).
Altogether 143 iibrarians got the questionnaire.

As mentioned earlier, protagonists in the more general field of
cultural debate could also be regarded as experts in our sense, if
they had written and spoken about the future of literary education.
To define this group was more difficult, however. The obvious way




would be to examine papers and journals from the last few years,
noting when someone had written about this subject or was mentioned in
reports of public discussions. But we had made no such systematic
examination. The 18 members of the Swedish Academy whose duty it is

to concern themselves about the Swedish language were asked, and as

to the rest, we used our own knowledge of names. This method of
selection was thus fairly subjective, and we were rather reluctant

to regard this group as clearly defined. On the other hand, we thought
that such intelleccual leaders ought to be included, and in the end

E 58 were asked to answer the questionnaire. (It is to be observed that

we did not plan to compare the different groups of recipients with
another. )

In all the number of recipients was 831.

The questionnaires were sent out in October-November, 1971. A
stamped and addressed envelope was enclosed. After three weeks a
reminder was sent. lle then gave the recipients the opportunity also
to use some of the Chr istmas vacation and fixed January 15th, 1972
as a time-limit. Only a ‘few answers were received after this day.
They were not included in the material.

Up to the time-1imit 512 (61.6 %) answered in some way or other.
However, among those are 60 (7.2 %) answers which could not be used
(such an answer could, for example, consist of a letter expressing
a negative attitude). Another 130 (15.6 %) questionnaires were returned
incomplete. Completely filled in were 322 (38.7 %) questionnaires.

These figures are given in Table 1 together with detailed figures
for the five expert categories.

The reasons for not answering the questionnaire are not so easy
to state. In spontaneous comments we find some arguments, however.
Some recipients are reported to be i11 and even dead. One says that
% he has got no time for unpaid extra work for the state, another that
; he is on leave and engaged in public business. There are also several

answers expressing opposition in principle to the whole undertaking.
(The specific reasons will be dealt with in Appendix C.) Such opposi-
g tion in principle was also published in the press by one of the
, recipients during the questioning period. There are some who have
i referred to this, and it may be that others who have not answered at
E all were influenced by these articles.

2. 39
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Several comments, however, give the reason that the recipients do
not regard themselves as experts. "I have never taught in a modern
comprehensive school", "I have only worked with the 'orientational
subjects' and English", "the undersigned cannot for the time being
be regarded as a person who can be expected to reflect actively on
the future shape of literary instruction", "I am not at all engaged
in literary instruction in the comprehensive school", "I have no
insight into or interest in the problems of the questionnaire", etc.

The questionnaire should obviously not have been sent to these
persons, since according to our definition the recipient should be
a person who had occupied himself with the development of literary
education in the Comprehensive School, and/or whose attention had been
directed towards improvement and progress and who was looking into
the future.

Our groups of recipients are thus only groups in which the experts
could be found. But many recipients may in Some way or other not be
experts in our sense. The lecturers in methods used at the junior
and middle levels of the comprehensive school have.many school subjects
to survey. It is to be supposed that many of them have devoted their
time in the first place to other activities than literary instruction.
Some lecturers in the school subject Swedish at the senior level may
have interested themselves mostiy in language teaching of other kinds
than teaching literature. The questions of teaching in the comprehen-
sive school has not up to now had a very prominent place in the
research and teaching of the institutes of literary science at the
universities. Many literary scholars who received the questionnaire

may have their main interest, for example, in the history of literature.

A1l authors of children”s books and all childrens librarians have
perhaps not reflected so much on literary education at school. It is
not easy to know how much thought was given to this field by the
members of the Swedish Academy.

We must acknowledge that recipients who have abstained from
answering on principle, finding the method of formulating explicit
goal descriptions preposterous, for example, in spite of this or
because of it may be real experts in our sense. On the other hand it
is to be supposed that some may have answered without being an expert
in this sense, tor example, if they have seen the answering as an
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official responsibility. However, we think it not unreasonable to
assume that there are more real experts among those who have answered
than among those who have not answered.

Since it is not possible for us to give all the reasons for not
answering, or to judge the cowmpetence of those who have in fact
answered, we are attempting nothing else than to report the answers
from those who have actually filled in the questionnaire. For the
purpose of our investigation we have to define the expert group as
consisting of these persons.

In the treatment of the answers in chapters 6-7 we have taken
the different expert groups together because we are not looking
for differences between the groups. Since both the number of recipients
who got the questionnaire and the number of them who have answered it
is not the same in the different groups, one must be aware of the fact
that the groups have varying importance for the calculated means, the
biggest group being the lecturers in methods of teaching literature,
who constitute nearly half of the population. This is quite in order,
however, as we are trying to get the answers of the experts and by
definition heve different numbers of experts in the different groups.

Our drop-out problem lies instead in the questionnaires which
were returned incomplete. The drop-out is the drop-out of separate items.
The results accounted for in chapters 6-7 are based on 452 questionnaires.
Among these are 322 which are completely filled in and 130 which are
not. Some goal descriptions have been evaluated by all 452 who have
sent in their questionnaires. But in most cases the number of
evaluators is somewhat lower. However, in Section 1 there are only
2 items where more than 10 evaluators have dropped out. The minimum
number of evaluators is 438. This drop-out may be regarded as
negligible.

In Section 1I the drop-out is somewhat lower in the case of the
importance of the objectives than with regard to the usefulness of
11terature as a means of reaching these objectives. The highest
number of evaluators in the former case is 449 and the lowest 422.

In the case of the usefulness of literature the highest number is
441, the lowest 418. Although bigger than in Section I, this drop-out
does not seem important. The number of answers to the different

jtems is shown in the tables in chapters 6 and 7 and in Appendix B.
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6 THE OBJECTIVES OF INSTRUCTION ABOUT AND IN LITERATURE

The answers of the recipients to Section I and to Section II are
treated separately. In this chapter we will consider the answers to
Section I, the 38 goal descriptions representing the teaching about
and in the art form termed literature.

As was seen in the preceding chapter there are 452 questionnaires
filled in more or less completely (322 questionnaires are complete).
For each separate goal description, therefore, the number of recipients
who have answered just this specific question is given.

For each goal description the arithmetical mean has been calculated.
The dispersion is shown by giving the number of markings for eacn
point in the point-scale.

As the question was how important the recipients thought the
objectives to be in relation to each other, we will accowt for the
result giving the different goal descriptions in order of rank
(Table 2).

Table 2. The 38 goal descriptions or Section I in order of rank

Order Type of Goal description 0 1 2 3 4 § Mean N
of behav- (with identifica-
rank iour x/ tion number)

1 EM (4) derives pleas- 0 2 6 37 102 302 4.6 449
ure from literary
works

2 FU (6) has a positive 0 0 5 51 98 297 4.5 451
attitude to
literature

3 co (31) looks for 0 0 4 79 144 229 4.3 451
literature on his
own initiative (Continued)

x/ The types of behaviour (according to the classification scheme
referred to above) are abbreviated as follows: )

RE = reproductional behaviour
HC = higher cognitive behaviour
EM = emotional behaviour

CO = conative behaviour

CR = creative behaviour

FU = functional behaviour

8
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Order Type of Goal description
of behav-  (with identifica- 0 1 2 3 4 5 Mean N
rank iour tion number)

4 EH (5) is arrested by 0 0 16 90 158 187 4.1 451
the 2xcitement and
atmosphere of
literary works

4 FU (38) is in the habit 2 2 24 91 121 207 4.1 447
of consuming litera-
ture

6 HC (7) reflects upon 0 2 28131 149 142 3.9 452
the people and course
of events in literary
works

7 Fu (28) selects his 4 11 59132127 113 3.6 445
literature care-
fully

8 ot (8) is emoticnally 1 15 53 152 136 95 3.5 452
involved wiin the
characters and course
of events in literary
works

8 HC (92) iuterprets the 3 7 69 160 125 88 3.5 452
message of literary
works

8 EM (37) finds satisfac- 2 20 60 137 112 115 3.5 446
tion in expressing
himself in a liter-
ary form

11 EM (10) is emotionally 2 22 70 147 132 76 3.4 449
reached by the , .
message of literary :
works

N RE (30) can give an 6 21 65 149 120 87 3.4 448
account of how to
obtain information
about literature
and how to gain access
to literature

n CR (36) gives expression 6 24 76 131 109 101 3.4 447
to his experiences
in a literary form » -
! (plays with words, i
% tells stories, writes .
poetry, etc)
(continued)
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Order Type of Goal description

of
rank

behav~
jour

(with identifica- 0
tion number)

5 Mean

35

N

14

15

15

15

18

18

20

21

22

HC

EM

HC

FU

co

CR

CR

CR

co

(33) reflects upon 5
the importance of
literature to man

(22) finds pleasure 7
in appreciating the
formal traits of
literary works (choice
of words, sentence
structure, figurative
language, rhythm,
composition)

(25) evaluates liter- 12
ature on the basis
of his own criteria

(32) keeps himself 5
informed of vhat is
going on in the

literary world

(26) seeks criteria 9
in order to be able

to evaluate litera-

ture in a better way .

(27) creates his own 17
criteria for evaluat-
ing literature

(35) re-creates his 13
literary experiences
through dramatiza-

tion, painting,
composing, etc

(34) pictures in his 17
imagination charac-

ters and the course

of events in litera-
ture

(20) obseirves the 8
stylistic features

of literary works
(choice of words,
sentence structure,
figurative language,
rhythm)

(22) is interested 3
in the form of
Jiterature

28

28

27

14

38

29

45

n

79

83

79

82

92

38 102

43 136

163 112

165 123

148 1.1

177 122

151 104

146 104

121 103

151 89

188 53

158 55

72 3.3

65 3.2

49 3.2

62 3.1

60 3.1

70 3.0

52 2.9

22 2.7

17 2.6

(continued)

452

449

462

450

443

438

444

849

450

446
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Order Type of Goal description

of
rank

behav-
iour

(with identifica- 0 1 2 3 4 5 Mean N
tion number)

24

26

27

27

27

30

3

31

3

34

co

co

RE

RE

RE

RE

(12) is interested 18 57 149 151 60 16 2.5 451
in knowing more
about the author

(15) reflects upon 11 55150164 52 19 2.5 451
the similarities

and differences

between literary

works from differ-

ent periods

(16) takes an 12 73172139 39 16 2.4 451
interest in the
history of literature

(3) can give an 23 85 147 137 43 14 2.3 449
account of the

content of some

literary works

(1) reflects upon 19 79 160 130 48 16 2.3 452
the connection bet-

ween the 1ife and

work of the author

(21) reflects upon 11 75174 139 39 11 2.3 449
the composition of
literary works

(14) can give an 28 84 166 120 43 11 2.2 452
account of the main

outlines of the

development of

literature

(17) can name 26 103177 108 30 6 2.1 450
different genres

(18) classifies a 24 100 178110 32 5 2.1 449
literary work (genres,
motifs, etc)

(19) can give an 22100 190 103 29 6 2.1 450 ‘
account of principles

concerning style,

composition, rhythm, { :
and figurative language

(13) reflects upon 32122 148 115 21 13 2.0 451
the literary creative
process

(continued)




e 5

CETA Ly AT W

Y gy e

Order Type of Goal description
of behav-  (with identifica- 0 1 2 3 4 5 Mean
rank iour tion number

37

N

35 RE (29) can give an 84 146 136 62 18 5 1.6
account of the
book~s progress
from the author
via the publisher
to the bookseller
and library

36 RE (1) can list a nui= 76 174 133 48 11 7 1.5
ber of book titles
and/or authors

37 HC (24) evaluates 121 123 116 66 13 2 1.4
literature on the
basis of criteria
laid down by others

38 RE (2) can recite 99 182 117 37 15 1 1.3
poetry by heart
or quote passages
from literary
works

In order to analyse the results more closely we bring the goal

descriptions into logical groups according to content. The disposition

is: 1) The author (Table 3), 2) Literature in society (Table 4),

3) The literary works and their content (Table 5), 4) Basic literary

concepts (Table 6), 5) Evaluation of literary works (Table 7),

6) The reception of the literary work by the consumer (Table 8),

7) The pupil”s literary creativity (Table 9). The goal descriptions
are presented in order of rank, and the median of the order of rank
distribution of all 38 objectives of Section I (see the following
Comments) is marked.

451

449

441

451

L
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Table 3. Objectives concerning the author
Type of
behaviour Goal description Mean
—————————————————————————————————— Median
co (12) is interested in knowing more about

the author 2.5
co (16) takes an interest in the history of

literature 2.4
HC (11) reflects upon the connection between the

life and work of the author 2.3
HC (13) reflects upon the literary creative process 2.0
RE (1) can list a number of book titles and/or

authors 1.5
Table 4. Objectives concerning literature in society
Type of
behaviour Goal description Mean
RE (30) can give an account of how to obtain

information about literature and how to

gain access to literature 3.4
HC (33) reflects upon the importance of

literature to man 3.3
FU (32) keeps himself informed of what is

going on in the literary world 3.2
————————————————————————————————— Median
RE (29) can give an account of the book’s

progress from the author via the publisher

to the bookseller and library 1.6
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Table 5.

Objectives concerning the literary works and their content

Type of
behaviaur Goal description Mean
HC (7) reflects upon the people and course of

events in literary works 3.9
EM (8) is emotionally involved with the

characters and course of events in literary

works 3.5
HC (9) interprets the message of literary works 3.5
EM (10) is emotionally reached by the message

of literary works 3.4
—————————————————————————————————— Median
HC (15) reflects upon the similarities and

differences between literary works from .

different periods 2.5
co (16) takes an interest in the history

of literature 2.4
RE (3) can give an account of the content

of some literary works 2.3
RE (14) can give an account of the main out-

lines of the development of literature 2.2
RE (1) can list a number of book titles

and/or authors 1.5
RE (2) can recite poetry by heart or quote

passages from literary works 1.3

A
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Table 6. Objectives concerning basic literary concepts
Type of
behaviour Goal descriptions Mean
EM (22) finds pleasure in appreciating the

formal traits of literary works (choice of

words, sentence structure, figurative

language, rhythm, composition) 3.2
————————————————————————————————— ~Median
rC (20) observes the stylistic features of

literary works (choice of words, sentence

structure, figurative language, rhythm) 2.7
co (23) is interested in the form of literature 2.6
HC (21) reflects upon the composition of

literary works 2.3
RE (17) can name different genres 2.1
HC (18) ciassifies a literary work (genres,

motifs, etc) 2.1
RE (19) can give an account of principles

concerning style, composition, rhythm,

and figurative language 2.1
Table 7. Objectives concerning evaluation of literary works
Type of
behaviour Goal description Mean
HC (25) evaluates literature on the basis of

his own criteria 3.2
co (26) seeks criteria in order to be able

to evaluate literature in a better way 3.1
CR (27) creates his own criteria for

evaluating literature 3.1
———————————————————————————————— —Median
HC (24) evaluates literature on the basis of

criteria laid down by others 1.4

2. 46
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Table 8. Objectives concerning the reception of the literary work
by the consumer

Type of
behaviour Goal description Mean
EM (4) derives pleasure from literary works 4.6
FU (6) has a positive attitude to literature 4.5
co (31) Yooks for literature on his own initiative 4.3
EM (5) is arrested by the excitement and

atmosphere of literary works 4.1
FU (38) is in the habit of consuming literature 4.1
FU (28) selects his literature carefully 3.6
—————————————————————————————————— Median
Table 9. Objectives concerning the pupil”s literary creativity
Type of
behaviour Goal description ‘ Mean
EM (37) finds satisfaction in expressing himself

in a literary form 3.5
CR (36) gives expression to his experiences in a

literary form (plays with words, tells stories,

writes poetry, etc) 3.4
—————————————————————————————————— Median
CR (35) re-creates his literary erperiences through

dramatization, painting, composing, etc 3.0
CR (34) pictures in his imagination characters

and the course of events in literature 2.9
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Comments:

As is seen from Table 2 the median of the order of rank distribution
lies between 3.1 (order of rank 18) and 3.0 (order of rank 20). We
will try to analyse the findings taking the median as a dividing line
between more or less valued objectives.

Highly valued are the objectives concerning the reception of the
literary works by the consumer (Table 8). A1l are put into the upper
half. This result may be a manifestation of an international trend
to emphasize the literary response.

We can also interpret Table 7, listing the objectives concerning
the evaluation of literary works, in this light. Three of the four
objectives are placed in the upper half. These are the objectives
that stress that the evaluative criteria be the consumer”s own.
Number 24 ("evaluates literature on the basis of criteria laid down
by others") has, unlike the others, been rejected (order of rank 37).

The same reason may have caused the objectives concerning the
pupil”s literary creativity (Table 9) to have been judged fairly high.
It is interesting to note that the two objectives in the upper half,
36 and 37, deal with the expression of the pupil”s experiences in
a literary form. The objectives 34 and 35, where existing literature
is regarded as the basis of creativity, are placed somewhat lower.

llith one exception the objectives concerning literature in society
are placed in the upper half (Table 4). In comparing the three approved
objectives and the one not accepted we can also discern the concentra-
tion of interest in the receiver.

The objectives placed in the lower half are mainly to be found in
Tables 3, 5 and €. In Table 3, listing objectives concerning the

author, we find not one put in the upper half. The objectives concern-
ing basic literary concepts (Table 6) are also, with one exception,

in the lower half. This exception, number 22 ("finds pleasure in
appreciating the formal traits of literary works"), has its centre of
gravity not so much in the literary work itself as in the receiver
himself.

In the case of the objectives concerning the literary works and
their content (Table 5), we have a greater dispersion. There are six
objectives in the lower half and four in the upper. Two of the latter

- -



four express emotional behaviour {numbers 8 and 10), and the two
others (numbers 7 and 9) can also be said to stress the receiver more
than the work of art.

Summing up we seem to have a fairly consistent tendency in the
material. This consistency is of interest when asking how much one
can rely on a questionnaire of this type. It should, of course, also
be of importance when constructing a programme of aims for the
comprehensive school.

Taking the most highly valued half of goal descriptions as
expressing expert opinion on what is most important, Section I of
the requirement analysis has provided the following objectives (for
each content area in order of rank):

Content area: The reception of the literary work by the consumer

EM derives pleasure from literary works

FU has a positive attitude to literature

CO 1loouxs for literature on his own initiative

EM 1is arrested by the excitement and atmosphere of literary works
FU 1is in the habit of consuming literature

FU selects his literature carefully

Content area: Literature in society

RE can give an account of how tc obtain information about literature
and how to gain access to literature

HC reflects upon the importance of literature to man

FU keeps himself informed of what is going on in the literary world

Content area: The pupil”s literary creativity

EM finds satisfaction in expressing himself in a literary form
CR gives expression to his experiences in a literary form (plays
with words, tells stories, writes poetry, etc)

Content area: Evaluation of literary works

HC evaluates literature on the basis of his own criteria

CO seeks criteria in order to be able to evaluate literature in
a better way

CR creates his own criteria for evaluating literature
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Content area: The literary works and their content

HC reflects upon the people and course of events in literary works

EM s emotionally involved with the characters and course of events
in literary works

HC interprets the message of literary works

EM 1is emotionally reached by the message of literary works

Content area: Basic literary concepts

EM finds pleasure in appreciating the formal traits of literary
works (choice of words, sentence structure, figurative language,
rhythm, composition).
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THE OBJECTIVES OF INSTRUCTION WITH THE HELP OF LITERATURE

Section Il of the questionnaire dealt with objectives where literature
is not the object of behaviour but a means to another kind of end.

In 4.4 we have accounted for our decision to restrict ourselves to

the four goal areas where we had registered most goal descriptions

in the goal document analysis. e are thus here dealing with goals

of mental hygiene, ethical-social goals, language-oriented goals,

and society-oriented goals.

Since we are concerned with the use of literature we are obviously
most interested in the usefulness of literature as a means of reaching
the goals in question. However, we must also take into consideration
now important the recipients regarded the objectives to be. There are
items where they have answered that literature could be very useful,
out at the same time have not considered the objectives to be so
important in the comprehensive school. There are also items where one
has regarded the objectives as being fairly important, but not
considered literature so good a means. In the tables accounting for
the results of Section II, we are giving the order of rank of the
supposed usefulness of literature as a means of reaching the goals.
As in Section ! we are giving the arithmetical mean, the dispersion
through the numbers of markings for each point in the point-scale
and the number of recipients who have answered the specific question.
For each item, however, we are also giving the mean of the judged
importance of the objective in question.

As was accounted for in 4.4, each goal area was represented by
18 goal descriptions. These goal descriptions belonged to three content
areas. When interpreting the results, we must also bear in mind that
each of the six goal descriptions of a content area belonged to a
different behavioural type.

The order of rank is given separately for the four goal areas, the
goals of mental hygiene in Table 10, the ethical-social goals in
Table 11, the language-oriented goals in Table 12 and the society-
oriented gouls in Table 13. The three content areas of each goal
area are thus taken jointly in the tables.

s




Table 10. The usefulness of literature as a means of reaching the
18 objectives in the area of goals of mental hygiene,
in order of rank

Order Type of Goal description

of behav- (with identification

rank iour number and mean of 0 1 2 3 4 5 Mean N
the judged impor-
tance of the objec-

tive)

1 HC (94) finds thoughts 3 5 16 82 156 171 4.1 433 |
and problems in others ‘
that he experiences
as vital to himself
(3.8)

2 RE (45) can give an 3 2 26108171126 3.9 436
account of the
traits, needs,
problems and behav-
iour of man (3.7)

3 EM (95) finds an outlet 6 9 31 105 125 152 3.8 428
for his own emotion-
al needs through
identifying himself |
with others (3.1) ,

4 HC (46) reflects upon 1 12 33151150 93 3.6 440
his own traits, needs,
problems and behav-
iour (3.9)

4 HC (70) reflects upon 4 10 36153149 79 3.6 4
which factors make
life meaningful

(4.0)

4 co (96) looks for others 12 6 42 134 132 104 3.6 430
to identify himself
with (2.5)

7 CR (97) creates charac- 19 14 42 106 139 104 3.5 426

ters in his imagina-
tion to identify
himself with (1.9)

7 FU (98) solves his 13 10 47 122 147 86 3.5 425 1
! problems with the

help of models found

in others {2.6)

T IP . SR TP

PR,

9 co (48) endeavours to 7 11 63151120 87 3.4 439
, understand himself
{ (4.2)
% (continued)




Order Type of

of
rank

behav-
iour

Goal dcscription

Mean

N

9

11

12

12

14

14

14

17

18

RE

Fu

CR

CR

RE

co

Fu

£M

(93) can give an
account of people
who have been pre-
sented as ideals
(2.4)

(50) develops his
personality accord-
ing to his capabili-
ties and opportuni-
ties (4.6)

(49) finds a person-
al solution to his
problems (4.2)

(73) finds personal
ways of making life
meaningful (4.3)

(47) finds satisfac-
tion in being able
to understand him-
self (3.6)

(69) can give an
account of various
alternatives one
can choose between
in life (2.9)

(72) strives for a
meaningful life (4.4)

(74) 1ooks on his
life as meaning-
ful (4.2)

(71) feels security
and a sense of
belonging in the
world (4.0)

13

14

19

N

14

30

36

21

22

17

27

27

32

34

47

55

43137

73 159

99 149

73 147

78 160

90 159

78 153

78 165

89 154

139

106

101

103

89

81

93

61

57

77

69

60

61

58

52

58

40

32

3.4

430

438

435

425

431

425

430

421

423
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Table 11. The usefulness of literature as a means of reaching the
18 objectives in the area of ethical-social goals, in
order of rank
Order Type of Goal description
of behav-  (with identification
rank iour number and mean of o 1 2 3 4 5 Mean N
the judged impor-
tance of the objec-
tive)
1 HC (58) reflects upon 1 5 19114171124 3.9 434

the traits, needs,
problems and behav-
iour of other people
(4.0)

1 M (59) shares the feel-
ings of other people
experiencing their
needs and problems
(4.2)

o
e~}

26 111 150 139 3.9 434

3 co (60) takes an inter- 1 4 23 128 157 119 3.8 432
est in the traits,
needs, problems and
behaviour of other
people (4.2)

11 32 131149103 3.7 43

<

4 RE (57) can give an
account of the
traits, needs, prob-
lems and behaviour
of other people (3.2)

5 HC (106) reflects upon 2 7 36147143 94 3.6 429
ethical norms (3.9)

6 Ei (107) feels a moral 7 12 38165114 91 3.5 427
commitment (4.0)

7 co (108) seeks a moral 3 23 56 156 111 80 3.4 429
norm (3.9)

8 HC (82) reflects upon 3 19 64161130 54 3.3 43

factors important
for the relations 1
: within different
i groups (3.6)

8 EM (83) feels an affin- 6 25 58 148 120 76 3.3 433
1ty with other
people (4.4)

8 cn (84) takes an inter- 4 11 58 179 126 50 3.3 428
est in the relations
within different
groups (3.6)

S T

(continued)
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Order Type of

of
rank

behav-
iour

Goal description 0

Mean

N

1N

N

N

14

15

15

17

18

FuU

RE

CR

FU

CR

FU

RE

CR

(62) is tolerant, 10
ready to help, and
generous (4.6)

(105) can give an 1
account of ethical
norms (2.8)

(109) finds his own 18
ways of solving
moral problems (3.7)

(110) acts in accord- 20
ance with ethical
principles (4.0)

(61) finds a person- 7
al way of giving
adequate help to

people with problems
(4.0)

(86) respects and co- 13
operates with others
(4.7)

(81) can give an 13
account of factors
important for the
relations within
different groups (2.8)

(85) finds a wav to 14
co-ordinate the rela-
tions within groups to
which he himself

belongs (3.7)

Py 55

Y B E-aufhedr S

26

36

25

32

34

26

32

84

66

74

68

99

89

94

48 118

139 103

14C

134

146

152

16i

163

161

94

95

85

93

86

87

59

70

75

77

70

49

57

25

3.2

3.2

3.2

3.1

3.0

3.0

2.9

2.7

432

422

423

421

434

432

428

425




Table 12.

The usefulness of literature as a means of reaching the

18 objectives in the area of language-oriented goals, in

order of rank

Order Type of Goal description

of
rank

behav-
jour

(with identification
number and mean of
the judged impor-
tance of the objec-
tive)

0

1

2

3 4 5 Mean

RE

co

Fu

EM

CR

FU

EM

CR

co

(39) has a rich vocab- O

ulary (4.6)

(42) is interested
in increasing his
vocabulary (4.4)

(40) reflects upon

his and other people’s
choice of words (3.7)

(44) uses words
correctly (4.0)

(41) finds satisfac-

tion in a correct and

varied choice of
words (3.7)

(67) varies his
sentence structure
in a personal way
(3.6)

(92) is able to
communicate with
others (4.7)

(89) enjoys being
able to communicate
with other people
(4.0)

(43) forms his own
new or compound
words (2.6)

(64) makes observa-
tions concerning
the rules for the

use of language (3.0)

(66) takes pains to

-speak and write in a
grammatically correct

way (3.3)

0

2

5

15

22

16

1

1

18

15

18

26

4]

34

5

17

25

30

27

38

42

60

67

69

65

22 108 305 4.6

54 136 231 4.3

99 162 151 4.0

96 146 155 3.9

119 150 116 3.7

111 155 113 3.7

144 133 93 3.5

170 90 70 3.2

145 85 81 3.1

149 109 56 3.1

160 105 56 3.1

(continued)

44

441

440

438

435

435

434

431

433

433

436
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Order Type of

of behav- Goal description 0 1 2 3 4 5 Mean N
rank  iour
9 co (90) seeks to obtain 11 22 76 161 104 56 3.1 430

a knowledge of the
factors which are of
importance for lin-
guistic communication
(3.4)

i 13 EM (65) reacts emotion- 26 33 64 156 91 59 3.0 429
ally to correct and

incorrect language
(2.7)

13 FU (68) speeks and 13 30 86 152 106 47 3.0 434
writes in accordance
with the grammatical
rules (3.2)

15 - HC (88) reflects upon 11 33 99 157 82 47 2.9 429
the factors which are
of importance for
linguistic communica-
tion (3.1)

15 CR (91) finds his own 20 36 86151 85 46 2.9 424
ways of solving
problems of linguis-
tic communication (3.6)

17 RE (87) can give an 28 54 90 145 74 38 2.7 429
. account of the
) factors which are
; of importance for
; linguistic communi-
cation (2.4)

18 RE (63) can give an 64 79110 104 47 29 2.2 433
: account of grammati-
j cal rules (2.3)
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Table 13. The usefulness of literature as a means of reaching the
18 objectives in the area of society-oriented goals, in
{ order of rank

Order Type of Goal description
. of behav- (with identification
rank iour number and mean of o0 1 2 3 4 5 Mean N |
the judged impor-
tance of the objec-
tive)

1 co (54) takes an inter- O 1 29 114 175120 3.9 439 : J
est in the state of

affairs in different
countries and during
different periods

(3.7)

1 FU (56) has a global 2 9 24100 146 153 3.9 434
perspective (4.0)

3 HC (52) reflects upon 1 6 28114172117 3.8 438

the state of affairs
in different coun-

; tries and during

g different periods

‘ (3.6)

4 RE (51) can give an 1 12 38125130130 3.7 436
account of the state
of affairs in differ-
ent countries and |
during different
periods (2.9)

13 36 143 145 94 3.6 433

N

5 M (53) is emotionally
involved in the state
of affairs in differ-
ent countries and
during different
periods (3.0)

o e

e A g

12 37 133 163 83 3.6 430

N

5 HC (76) reflects upon
the state of affairs
within groups of
society (3.8)

5 co (102) is interested 2 9 34154154 81 3.6 434
in religious, philo-
sophical or political
attitudes (3.7)

8 co (78) is interested 3 10 40 166 134 78 3.5 431
in the state of
affairs within groups
of society (3.8)

~ 8 (continued)
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Order Type of

of
rank

behav-
iour

Goal description 0

Mean

N

8

10

10

12

13

14

14

14

17

18

HC

CR

RE

EM

CR

RE

EM

Fu

CR

FU

(100) forms an 8
opinion about

religious, philo-
sophical or politi-

cal attitudes (3.5)

(55) contributes 1
ideas that may

further the knowledge
of different coun-
tries and periods

(3.2)

(99) can give an 6
account of religious,
philosophical or
political attitudes
(2.8)

(101) is emotionally 10
involved in religious,
philosophical or
political attitudes
(2.9)

(103) contributes 20
ideas that may
influence religious,

‘philosophical or

political attitudes
(2.9)

(75) can give an 10
account of groups
of society (2.6)

(77) feels a certain 15
affinity with one or
several groups of
society (3.3)

(104) takes part in 21
religious, philosoph-
ical or political
activities (2.9)

(79) finds solutions 17
which safequard the
interests of groups

of society (3.2)

(80) is a good
citizen (4.0)

12

16

25

21

42

42

39

46

37

57

64

50

74

85

70

84

97

94

157 140

135 123

129 115

150 130

146 88

157 96

160 106

153 81

164 70

150 58

76

84

92

65

62

39

32

48

30

32

3.5

3.4

3.4

3'3

3.0

2'9

2.9

2.9

2.7

2.6

430

426

431

426

426

429

425

426

424

418



Comments:

In Section I we have used the median as a dividing line between
objectives valued to a greater or lesser degree. In Section II we have
to consider the usefulness of literature as a means of reaching an
objective as well as the importance of the objective. With regard

to the assessment of the usefulness of literature as a means of
reaching the objectives, the median lies among the four goal
descriptions which have got the mean 3.3. If we include all these
four objectives, the upper half will consist of 39 goal descriptions.
The median concerning the importance of the objectives lies among
the seven goal descriptions which have got the mean 3.7. If we
include all these seven objectives, the upper half will consist

of 37 goal descriptions.

In Table 14 we compare the different goal areas, stating the
number of goal descriptions which belong to the upper half concerning
the usefulness of literature as a means of reaching the objectives
and concerning the importance of the objectives. Also given are the
number of goal descriptions belonging to the upper half concerning
both the usefulness of literature as a means of reaching the objectives
and the importance of the objectives. This procedure means a rigorous
sorting out of objectives, but the remaining 23 should be ones which
the expert group has regarded as important objectives of the
Comprehensive School and ones for which literature is thought to be
a first-rate means.

The objectives are the following:

Goals of mental hygiene

- — e — — — s - o —— o — —— o— - S m— — v —— "~ —

RE can give an account of the traits, needs, problems and behaviour

of man
HC reflects upon his own traits, needs, problems and behaviour
CO0 endeavours to understand himself

HC reflects upon which factors make 1ife meaningful

-~ 60
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Table 14, The number of goal descriptions in the different goal areas

which belong to the upper half concerning the usefulness

of literature as a means of reaching the objectives and

concerning the importance of the objectives

Number of goal |[Number of goal | Number of goal
descriptions descriptions descriptions
belonging to belonging to belonging to
the upper half |the upper half | the upper half
concerning the |concerning the |concerning both
usefulness of importance of | the usefulness
Titerature as  |the objectives |of 17terature
a means of {as a means of
reaching the reaching the
objectives objectives and
the importance
of the objec-
tives
Goals of mental hygiene 10 n 5
Ethical-social goals 10 13 7
Language-oriented goals 7 7 6
Society-oriented goals 12 6 5
r—
Total 39 37 23
\' ‘;1
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HC finds thoughts and problems in others that he experiences as
vital to himself

Ethical-social goals

W . SRS G e e wr S h Swe W WS M S mme TS Gwn) ML G W SUD Gen wYm mme GEe W WS ame mme G dme wes G ww

HC reflects upon the traits, needs, problems and behaviour of other

people

EM shares the feelings of other people experiencing their needs

and problems

CO takes an interest in the traits, needs, problems and behaviour

of other people

HC reflects upon ethical norms
EM feels a moral commitment
CO seeks a moral norm

Language-oriented goals

RE has a rich vocabulary

HC reflects upon his and other people”s choice of words
EM finds satisfaction in a correct and varied choice of words
CO s interested in increasing his vocabulary

FU uses words correctly

Content area: Communication

e S et WR e G e S o S e e

FU s able to communicate with others




Society-oriented goals

. G S e S mme een GER A G g D wmn G - SAn - e G wm D e A mme e b obw  Gms eme ™ m—

CO takes an interest in the state of affairs in different countries and
during different periods
FU has a global perspective

e e mme g eV em e’ ctn s e e e - w—n .

HC reflects upon the state of affairs within groups of society
€0 is interested in the state of affairs within groups of society

CO s interested in religious, philosophical or political attitudes.



CONCLUSIONS

There is no real forerunner to this requirement analysis. It is
therefore reasonable to accept that it has its shortcomings. Neverthe-
less, there seem to be clear tendencies in the answers, and we suggest

that the results should be taken into due consideration when discussing

the drawing up of a future, central standard curriculum for the
Swedish Comprehensive School.

We think it advisable that a standard curriculum should express
the aims of instruction by listing a number of goal descriptions in
explicit terms. These goal descriptions should be on what we call
the second level of generality (cf. Klingberg and Agren 1971, 34 and
4.2 above).

We regard certain objectives on the second level of generality
as belonging to the functional aspect of behaviour. These describe
the ultimate integrated behaviours, the action patterns that one
expects of the pupil during school-days but not least after leaving
school. These functional objectives are hierarchically superior to
the objectives belonging to the other behavioural aspects. e suggest
that each part of a standard curriculum dealing with a certain school
subject or activity be headed by the functional objectives, and that
the actual listing of objectives (viz. those that can be broken down
to the third level of generality and be trained or stimulated at
school) includes objectives of other types of behaviour than the
functional.

Using this suggested model for a standard curriculum, we can
express our interpretation of the answers to the questionnaire in
the following way:

Interpretation of the answers to the questionnaire using a model

suggested for use in a standard curriculum

Instruction in literature in the Comprehensive School implies

1) instruction about and in the art form termed literature (the art
of words)

2) instruction with the help of literature, i.e. when the content
side of the objectives is of another kind than the art of words.
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[. Instruction about and in the art form termed literature (the art

of words}

The desired action patterns are that the pupil, during school-days,
but not least after leaving school

shows a positive attitude to literature

is in the habit of consuming literature

selects his literature carefully

keeps himself informed of what is going on in the literary world.

In order to reach these functional behaviours, the Comprehensive
School ought to train and stimulate the following behaviours of
the pupil:

— o G . — e —— g = O — — ———— — — — o— —— — — — —

1. derives pleasure from literary works
2. 1is arrested by the excitement and atmosphere of literary works
3. looks for literature on his own initiative

— — O g — — ——— — — — — — — — — ——

4. gives an account of how to obtain information about iiterature
and how to gain access to literature
5. reflects upon the importance ov literature to man

— A - p— — - — —— — e — o — e o — —— — S

6. gives expression to his experiences in a literary form
7. finds satisfaction in expressing himself in a literary form

8. evaluates literature on the basis of his own criteria

9. seeks criteria in order to be able to evaluate literature in a
better way

10. creates his own criteria for evaluating literature

. S — g g — - - — — o — o - — ame — a—

11. reflects upon the people and course of events in literary works

12. is emotionally involved with the characters and course of events

in literary works

~ 65
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13. interprets the message of literary works
14, is emotionally reached by the message of literary works

15. finds pleasure in appreciating the formal traits of literary works

II. Instruction with the help of literature

Among the goals of the Comprehensive School there are some where
literature (the art of words) may well be used as a teaching aid,
although the objectives do not concern the art of words. As examples
of such behaviours that can be trained and stimulated with the help
of literature, the following are given:

Goals of mental hygiene

1. gives an account of the treits, needs, problems and behaviour
- of man
reflects upon his own traits, needs, problems and behavicur
endeavours to understand himself

— e e g— . — — — — — are e o - — e s o - amn g o —

— G a—— Gmm S s am. G S eme e e b S eme

5. finds thoughts and problems in others that he experiences as
vital to himself

Ethical-social goals

— | G g A G e W, S G aae G e e G e ) e G Gt e G S TS mas GV G G et e wa

6. reflects upon the traits, needs, problems and behaviour of other
people
7. shares the feelings of other people experiencing their needs and

problems
8. takes an interest in the traits, needs, problems and behaviour

of other people
;. 66
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10. reflects upon ethical norms
11. feels a moral commitment
12. seeks a moral norm

Lanquage-oriented qoals

13. has a rich vocabulary

14. reflects upon his and other people”s choice of words

15. €inds satisfaction in a correct and varied choice of words
16. is interested in increasing his vocabulary

17. uses words correctly

Content area: Communication

- mm G o S ot G v R e . e G e

18. communicat2s vith others

Soc.2ty-oriented goals

- G SR e em Gt Sm— cmn e e Gy TR M GER G W M e e SEn e SED Gt TER Gm ST G S Gme M e G

19. takes an interest in the state of affairs in different countries
and during different periods
20. has a global perspective

- G . ot o o= o — e e - e et omm e o anT e ' e — gy ow— wnt w— —

-t wmm e e w e e wn a— omm = —

2)1. reflects upon the state of affairs within groups of society
22. is interested in the state of affairs within groups of society

- v e e ems W - e - - " o — ey - ) e omm S Gwv e Gmm e o -

23. is interested in religious, philosophical or political attitudes

«
.
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The effect of such a list of objectives in a central standard
curriculum is a general control of instruction. It is especially
important to note which objectives are not included. If, for example,
the only objective listed in the content area "Basic literary concepts"
is "finds pleasure in appreciating the formal trai.s of literrry
works" (Objective 15 in Section I above), this expresses an accentua-
tion of the curriculum that a cognitive treatment of the formal
traits is not important in itself and should not be taken up to 2
greater extent than is necessary as a basis for the desired emotional
behaviour.

Such objectives on the second level of generality must of course
be broken down to the third level when one is concerned with
instruction in the classroum or with constructing or choosing educa-
tional material. The important thing is that one knows which objectives
should be broken down to the third level.

We are, of course, not forwarding the given 1ist of objectives as
our proposal for the wording of a Swedish central standard curriculum
for the Comprzhensive School. The list is an expression only of the
result of the requirement analysis. it can be further modified:

1) It can be discussed anew. An explicit 1ist of objectives is presented
about which one can form an opinion.

2) It can be enlarged. If something has been forgotten is must now

ve easier to supplement the list. It is also possi“le to introduce
new goal areas in Section II. For practical reasons the questionnaire
was limited to four goal areas, but there is also the possibility of
listing objectives belonging to (in the wordings of our classification
scheme) the nature- and technology-oriented, work-oriented, logic-
oriented goal areas or the goal area of physical training and health.
It is also possible to break up some objectives of the list. To limit
the number of goal descriptions in the questionnaire we brought
religious, philosophical and political attitudes together. It could
of course seem adequate to list these objects of behaviour one by one.

3) There is also the possibility of treating the list from a logical
point of view.

The list of objectives concerning instruction about and in literature
is headed by four functional objectives, which in the requirement
analysis got into the upper half. In the case of instruction with the

-
it ' m
- -
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help of literature, the functional objectives are so far included in
the actual list. Besides, such objectives are only found in three of
the eleven content areas (No. 17 in the area of "Vocabulary", No. 18
in the area of “Communication" and No. 20 in the area of "The state
of affairs in different countries and during different periods").
Perhaps functional objectives should be expressed for each content
area. In the case of the content area "Communication" the only
objective is functional, which is not satisfactory.

The question also arises of whether those objectives should be
listed that did not get into the upper half, but which are pre-
requisites of objectives in the list, since they are hierarchically
subordinate to listed goals. lle are, however, not positive that this
is a good idea. An example is the objective referred to above, the
objective concerning finding pleasure in appreciating the formal
traits of literary works. It may be that some knowledge of and
reflection upon the formal traits themselves are prerequisites of the
emotional experience. This must be taken into consideration when
constructing instructional procedures in order to reach the objective.
But listing the cognitive objectives would perhaps upset the emphasis
un emotional behaviour that we, in this instance, assume to be the
intention of the curriculum,

The common feature of the answers to Section I of the questionnaire
have been interpreted above as a tendency to stress the reception
of literary works by the consumer rather than the literary work itself.
This tendency could be regarded in connection with the concept of
"reading for experience" found in the present Swedish Comprehensive
School Curriculum (of 1969). We have dealt witk this concept in an
earlier report (Klingberg and Agren 1971, 15). It was interpreted
there as a method where the goals are emotional and conative. fhis
"reading for experience" is introduced as something important and to
some extent new. These typas of objectives also have a prominent
place in the answers of the recipients. In Table 15 we have given the
means of the different types of behaviour in Section I as well as in
Section II, and the number of goal descriptions placed in the list
in this chapter which belong to the behavioural types.
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Table 156. The placing of the types of behaviour in the answers of

the recipients

RE

Assessment of the importance
of the objectives in Section I 2.1
(the means of means)

Assessment of the importance
of the objectives in Section II 3.0
(the means of means)

Assessment of the usefulness

of literature as a means of 3.3
reaching the objectives of

Section II (the means of means)

Number of objectives among the
19 selected in Section I 1

Number of objectives among the
23 selected in Section II 2

HC

2.7

3.7

3.6

EM

3.7

3.6

3.3

co CR FU
3.0 3.1 3.9
3.8 3.4 4.0
3.5 3.1 3.2
2 2 4

7 0 3
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Pedagogiska institutionen
Lararhdgskolan i Goteborg
Projektet Litteraturldsning
i grundskolan {LIGRU)

LIGRU, som dr ett av Skoldverstyrelsens forskningsprojekt, arbetar bl.a. med de
mdl som bor wuppstallas for grundskolans litteraturundervisning. For urvalet av
dessa mdl vill vi kartldgga rddande uppfattningar om vilka m&1 som ar viktigast.
Bifogade frdgeformuldr utsdndes till representanter for vissa grupper. For virt
fortsatta arbete ar det synnerligen viktigt att samtliga utsinda formular besva-
ras. Vi hoppas ddrfor pd ett vdlvilligt bemotande.

Med litteratur avses har litteratur med konstndrlig avsikt (= ordkonst). Begrep-
pet dr sdledes inte helt begrdansat till fiktionslitteratur, men facklitteratur,
larobocker, handbdcker etc., som inte dr skrivna med konstnarlig avsikt, hor in-
te hit. Begreppet litteratur dr inte heller begrdnsat till bocker, eftersom munt-
1ig berattelse, teater, film, radio och television ocksd kan vara medier for lit-
teratur. Produkter av elever betraktas ocksd som litteratur.

Litteraturundervisning kan uppfattas 1) som undervisning om och i den konstform
som kallas litteratur (= ordkonst), 2) som undervisning med hjalp av litteratur.
I det forsta fallet utgores mdlen av elevbeteenden som : .rekt hinfor sig till
ordkonsten (sdsom "rdknar upp ett antal forfattare", “tolkar budskapet i litte-
rdra verk"). I det andra fallet &r ordkonsten medel och milen &r av annat slag
(sdsom "strdvar efter att forstd sig sjalv", “anviander ord korrekt").

I Gverensstimmelse med denna indelning dar frdgeformularet uppdelat i tvd avdel-
ningar. I den forsta avdelningen hanfor sig mdlen till ordkonsten. I denna av-
delning vill vi veta hur viktiga de uppraknade mdlen ar i relation till varandra
vid undervisningen om och i litteratur. 1 den andra avdelningen vill vi ha en
beddomning av hur viktiga mdlen &r i relation till grundskolans md1 som helhet.
Dessutom vill vi i den andra avdelningen ha en beddomning av vilken anviéndbarhet
man skall tillmdta litteraturen som medel for att nd dessa mil.

Med hjartlig hdlsning

C
(W Hhiging
LIGRU-projektet

Nordostpassagen 27
413 11 GUTEBORG

Tfn. 031-42 15 28 Z.'73
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THE QUESTIONNAIRE IN ENGLISH TRANSLATION

(with identification numbers of the goal descriptions, the number
of recipients who have answered the separate questions, the
bchuvioural types of the goal descriptions, and a rough graphic

APPENDIX B
representation of the means)
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APPENDIX C
A SURVEY OF SOME SPONTANEOUS COMMENTS BY RECIPIENTS
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Not a few of the recipients wrote their opinions on blank space in
the questionnaire or in separate letters.

There are some who had a general positive attitude: "I found the
quastions very interesting”, "The attempt to define the goals is
extraordinarily interesting", "Through the excellent formulations in
this investigation you have got a clear idea of what you want to
know", "The questions are clearly and precisely formulated with one
exception, where 1 have placed a question-mark", etc.

The negative comments are of more interest, however. As was pointed
out in chapter 3 we did not ask the recipients to add any comments.
Thus we cannot treat them as ordinary material. lle do not want to
overlook them, however, and have therefore placed them in this
appendix. Partly we wish to answer them. Partly we think that several
of them show the difficulties of introducing a requirement analysis
founded on the principles of goal-referenced instruction.

The negative comments are reported here systematically under ten
headings, viz:

1) Opposition in general against explicitly formulated goal descriptions

2) The questions are dependent on the opinions of the investigators

3) One cannot know what literary works are aimed at

4) The concept of literature used is wrong

5) Many goals are not goals of the comprehensive scnool but are more
remote

6) The answers cannot be modified or commented on

7) Some of the objectives are subordinate to others

8) No attention is paid to individual variation

9) Other difficulties that the recipients have experienced

10) Anonymity

-

1) Opposition in general against explicitly formulated goal descriptions

. “The results that you may attain are illusory. Educate teachers with

Z a good literary knowledge and a trained literary judgment, and not only
will many problems solve themselves but we can be spared this type of
pseudo-scientific investigation as well." - “The questions should not

: be put in this definite and naive form. The answers will then become

é entirely arbitrary." - "I consider it important, for example, that

g ~402




people should be inter-sted in words, be able to express both
thoughts and feeling> with their own words, and furthermore understand
the words of others. It is precisely for that reason that [ refuse to
place a ring around an appropriate figure against ready-made state-

ments... Nor do I wish to contribute to an inquiry into 'current
opinions', if instruction afterwards will be tied to these opinions.
'ho knows if the present opinion is worth preserving for the future...
The questionnaire contradicts and denies the very matter it deals
with: the free and creative word, and a lively instruction therein
shaped to the benefit of the individual. I consider the design of

the investigation to be an insult to the group of people it is aimed
at and even more to those who, it is intended, will one day be
instructed according to its outcome. As a picture of how our culture
is handled it is terrifying... On the pseudo-facts of statistics
concerning the specified goals and ‘'current opinions' on them,one
will later build an educational technology, where the interplay
between the individual pupils, the indivudual teacher and the unique
literary work has no great chance to develop and survive. The study
of literature in the comprehensive school of tomorrow... becomes all
but what it ought to be: a lively, personal, free and full encounter
with the remarkable phenomenon ot the art of words." - "What I or you
or the teacher or the Bcard of Education think is important is
entirely irrelevant. It is a question of instruction and not of
cramming.”

Comments:

There is something common to these sometimes harc words: e will not
have specified goals. Instead,we have confidence in the knowledge of
jie teacher and in the art of words itself. The use by one of the
recipients, quoted above, of the expression “encounter with the
remarkable phenomenon of the art of words" is interesting as we find
that the same word is used by Eisner in the discussion about
instructional objectives at the 1968 AERA Convention in Chicago
(Popham et alia 1969). Eisner speaks here of "expressive objectives"
as opposed to "instructional objectives": "An expressive objective
does not specify the behavior the student 1is to acquire after having
engaged in one or more learring activities. An expressive objective
describes an educational encounter: It identifies a situation in which
children are to work, a problem with which they are to cope, a task
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in which they are to engage; but it does not specify what from that .
encounter, situation, problem, or task they are to learn" (15 f). And

further: "I have no way of specifying the nature of the expressive

objective as an outcome because I cant anticipate it... I would want

a school curriculum to provide not only for those .nings which are of

an instructionally objective nature but those things which potentially

will yield something of educational value even though the precise

dimensions of the outcomes cannot be specified to the level of clarity

or specificity that instructional objectives ought to have." (22 f) |

In our general attitude towards these things, we are more in '
agreement with Popham in his discussion with Eisner. Popham relates
an anecdote about his own first teaching job: "I was teaching a
class in American Government and I had been told, I suppose during
teacher training days, that 'field experiences' were good. I thought
that the idea of an encounter, that is, field experience, was a good
thing. le were studying a unit on unicipal Government and I wanted
to take my class on a field experience. I didn”t know why really, but
it did seem 1ike a good encounter. The only thing that seemed worth
studying in this little town was that they had a new municipal sewage
disposal plant. So I took my class, with no clear conception of out-
comes, out to the sewage disposal plant. I think what emerged from
this encounter was a more diverse vocabulary to describe the primary
pruoduct of sewage disposal plants, because some of my students used
fairly vivid language throughout the tour. At the .nd of it, well,
I°d taken the class on a field trip. But, in revrospect, I°d never
do it again that way, because I didn"t have any clear conception of
what I wanted to emerge from the encounter. As a consequence, I
think I selected a poor encounter. I should have felt guilty." (24 f)

A prrallel in literary inustruction to the visit to the sewage
disposal plant could be a visit to a theatrical performance which
the teacher knows nothing about. Of course we are not denying that
such an encounter could yield good results. But what those who argue
in favour of a goal-referenced instruction mean, is that the unexpected
results of an "encounter" could be negative as well as positive. Maybe
there are no results at all, or results which are not wanted. ilore-
over,the unexpected behaviours of a positive kind that may appear as
a result of an activity at school are not hindered if one has a fore-
seen aim of this activity.

2

e
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Some other arguments of the quoted recipients may be due to
inadequate insight into the purpose of the inquiry. In this cdase we
are willing to admit - as we have already done in 4.5 ~ that we
should have made the introduction more exhaustive. lle could then
have explained that we intended not to tie instruction to the
expressed opinions, hut merely to find out what opinions existed
and that our commission is not to write a new standard curriculum,
but only to provide material for those who may have to do so. lle could
perhaps also have explained why "educational technology", if this means
a systematic approach to instruction, could not be an obstacle to "the
interplay between the individual pupils, the individual teacher and
the unique literary work".

2) The questions are dependent on the opinions of the investigiators

"Since I consider it unthinkable that critically reflecting people

should answer the questionnaire with its leading questions, and

since I have a feeling that it is meant from the start that the person
asked should answer with fives to some questions and with noughts

or ones to others, I am wholly abstaining from answering the
questionnaire." - "I feel profoundly i1l at ease at the thought of
answering so obviously pre-arranged questions/statements as in Section
I. T hear the comments of the investigators if I dare put a ring
around the figures 4 or 5 against statements as (it is important

that one) 'can list a number of book titles or uautuors' and some of
the other propositions in this section, while I all too well can
imagine the reaction to a marking of 1 or 2 against certain others...
What scope is allowed here other than for echoes of the investigators”
own opinions? Stronger or w-aker echoes but nothing else but echoes."

Comments:

Here, too, the introduction could have gone into more detail as to
the design of the project. Surely it is true that all investigations
are to some extent dependent on the investigators™ frame of reference.
However, in this case the construction of the questionnaire was based
on an extensive search for objectives of literary instruction (our
goal document analysis). lle are therefore of the opinion that we

have in fact presented the possibilities to be approved or rejected,
and not our own ideas. e further think it unfair to suppose that

in asking the recipients what they think, we are prescribing what

they should answer. .
<405
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3) One cannot know ‘what literary works Are aimed at

"The effect of literature as well as instruction in literature is
dependent on what 1iterature is aimed at... There are authors who
write correctly, and influences from them may influence the sense

of linguist ¢ correctness. There are also authors who make a point
of setting established linguistic rules at defiance. Vhat will the
effect on a young reader be in such a case?... It is possible that
someone who reads "Pelle Erobreren" will be influenced to feel
solidarity with the working class. But someone who reads iietzsche?"
- In connection with certain goal descriptions some comments of the
following type are made: "Obviously not through all literar) works."
- "Applies of course only to certain literature."

Comments:

This difficulty was not foreseen. Qur intention was to ask if
literature could be of any use at all as a means of reaching the
objective in question. llhat literary works should be used would then
be a question of choosing a suitable instructional procedure.

4) The concept of literature used is wrong

In the introduction we had defined literature as literature with

an aesthetic intent (= the art of words). This definition has met

with some opposition. "The tremendously important debate-1literature.
To be able to answer the questions, one would have wanted to know if
this literature is meant to be written with 'aesthetic intent'.

Sven Lindqvist, Sara Lidman, Jan Hyrdal, P.0. Enqvist and others
presunably write chiefly with a political intent, but are the

products then not works of art?" - "I think that the concept of
literature that you are using is very questionable. I have myself

in some connections argued that one ought to attend to all types

of literary texts in the literary instruction at school. The goal
should be that the pupils read in an alert and active way, not to
create boundaries between 1iterature and non-literature... You are
representing a conservative view of literature in trying to distinguish
between literature and non-literature. The efforts to establish a
definition of the intent of the author do not deserve to be taken
seriously in scientific connections." - "Through the definition

many literary works of very great interest to instruction are screened



off. The intent of a work can for examnle be enlightenment, in a
social sense or in another way. But the effect can obviously be
artistic, at the same time as it is possible to demonstrate the
informative effect... The basic aesthetic attitude to the content of
instruction does not seem to me to be congruous wiiih the ethical-
moral sphere of valuation that is brought up in the second section.
This may of course be debatable but it is my way of responding to
the questions,"

Comments:

1he concept of literature is a difficult problem that we have dealt
with at some length in a previous report (Klingberg and Agren 1971,
6-14). Our object was said to be "instruction in and with the help
of such literature that has an aesthetic intent, is meant to belong
to the art of words". Through this definition we tried to draw a line
between "literature in general" and literature as art, since the
project was obviously not meant to deal with all kinds of books that
can be used at school (textbooks and so on). That the word "aesthetic"
implies difficulties is something we are acquainted with. lle dealt
with this problem separately in the same rerort (17-20) saying,
however, that the discussion of what should be understood by the
science of aesthetics was left to the philcsophers.

Ve do not think that the contrast is as sharp as it seems in the
quoted comments. lle have, for example, no doubt tr>t an informative
intent can be united with an aesthetic. lle can here quote our
previous report just referred to (19): "A work of art meant to be
beautiful is an object with aesthetic intent and thus belongs to the
aesthetic sphere. This sphere is not moral, as beauty is the defining
factor and not ethics. But the work of art can have a moral effect
and can be used in education with this purpose." e could add that
the purpose can of course also be present in the author.

5) Many goals are not goals of the comprehensive school but are more

remote

One recipient has commented or. objective 29, "can give an account

of the book s progress from the author via the publisher to the book-
seller and library", that this is too difficult; on objectives 32 and
33, "keeps himself informed of what is going on in the literary world"
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and “reflects upon the imiortance of literature to man" that this is
impossible to require; and asks when confronted with objective 55,
“contributes ideas that may further the knowledge of different
countries and periods", if it is meant that the pupil in the
comprehensive school should do stch a thing. Another recipient takes
up the two objectives 24 and 25, "evaluates literature on the basis

of criteria laid down by others" and "evaluates literature on the

basis of nis own criteria",and writes: "To evaluate literature ‘on

the basis of criteria laid down by others' must surely imply that one
is able to assimilate them? In my opinion this requires an intellectual
effort that only a small part of our pupils at the 'gymnasium’

(i.e. something like sixth formers or senior high school scholars)

can manage. To evaluate on thec basis of 'his own criteria' seems to

me to be equally impossible. The pupils of the comprehensive school

in general lack the frames of referencc that are surely a prerequisite.
if one is going to be able to maintain evaluative criteria at all
worthy of that name." Objective 103, "contributes ideas that may
influence religious, philosophical or political attitudes", is said

to belong to the university level. Remarks of other recipients are:
“Does not this demand a greater maturity?", "Too high (uncritical)

a goal for this stage", "I am beginning to fear that whoever put

these texts together has given way to a kind-heairted, wishful thinking",
"How clever are the pupils in the comprehensive scho:i in actual

fact?"

Comments:

This problem should obviously have been dealt with in the introduction.
There we were only speaking of "the objectives that should be advanced
for the instruction in literature in the Comprehensive 5chool".
However, from our viewpdint the objectives of a compulsory school

are the behaviours that characterize the pupils after leaving school,
j.e. to a great extent behaviours of adults. The goals of the
compuisory s-%00l must be advanced with this viewpoint in mind. Against
the objection that the pupils in these years are not mature enough,

it can be said that we sho:1d here have to do preparatory work at
school. There is no goal that could be realistically set up for all
members of society that cannot in some way or other be trained at
school, perhaps through training behaviours that are prereauisites

for the later desired behaviour.
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, The educational objectives contained in the questionnaire are all
§ on a higher level of generality than the objectives for separate

; lessons etc (in the usage of the LIGRU Project they are said to be

; objectives on the zacond level of generalit:., cf Klingberg and Agren
1971, 29-38 and 4.2 above). The problem of whether the pupils are
mature eilough for a certain behaviour is a question of choosing the
right procedure according to the developmental level of a school
year or of individuals within a class. In our language this means
the choice of an objective on the third level of generality.

6) The answers cannot be modified or commented on

“There is no chance of averting the stereotypy through some sort of
modifications... If one wants to test complicated statements of this
kind I wonder if the only honest way is not to ask for a short comment
on them, one by one." - "With your mechanized, 1ifeless and impersonal
method you request that I grade my opinions according to a 6-point
scale and exclude the possibility that I do not want to agree at all
with any one of the given statements, but would rather say something
quite different or at least vary my opinions, make a reservation,

i introduce condition1 clauses." - "The feeling of uneasiness is
probably based to a great extent on the fact that one experiences one’s
position as painfully simplified. One would like to be able to

comment in greater detail on almost every answer or group of

¢ answers."

Comments:

These objections are of interest as they are arguments for the

open-question method of requirement analyses as opposed to question-

naires with fixed statements (cf chapter 3). Khen the latter method

is applied there is of course no chance of modifying the answers,

(With special space given it is possible to comment on the questions % |
and answers. We have in chapter 3 regretted that we did not give f ,
this o.portunity. In this connection it was stressed, however, that

such special space for comments does not imply that the open-question 1
@e¢thod of requirement analysis is being introduced.)

e i oa Tl LT

One reason for our choosing the method with fixed statements was
that the answers in this case can be expected to be freer from
general declarations (cf Rooinsohn, quoted in chapter 3).
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7) Some of the objectives are subordinate to others

“To me much of what is registered here as goals is instead means

of reaching certain goals." - "Section 1 (= instruction about and in
literature) is to a great extent a prerequisite for Section 2

(= instruction with the help of literature); a basis according to
Section 1 is a necessary prerequisite for certain functions exemplified
in Section 2." - "This (that is objective 6, "has a positive attitude
to literature") must be the most important; this is the platform,

and from this platform I have judged the other objectives."

Comments:

Here we are facing a real problem. Objectives can and must, when
constructing an aims” programme, be Sequenced according to content
as well as according to behaviour. It can therefore be said that a
certain objective does not function as an ultimate aim but only as
a goal during instruction, The danger is thus that a questionnaire
of this type atomizes too much.

On the other hand the objectives which we have asked about - as
was said a moment ago - are meant to be behaviours that one hopes
will also characterize the pupil when he leaves school. It can be
said that an objective such as "can list a number of book titles
and/or authors", rather than a goal in itself, may act as a means of
reaching, say, the objective "has a positive attitude to literature".
But knowledge of titles and authors can surely also be seen as a
behaviour of the adult which one can regard as being of greater or
lesser importance. We have constructed the questionnaire from this
viewpoint.

8) No attention is paid to individual variation

“To one person literature is not only 'useful' or even 'extremely
useful' but of decisive importance, whereas to others literature is
not a useful way of developing the personality. lle 21so know that
this not only varies from person to person, but also from one stage
of development to the next in an individual." - "Answer to all
questions (concerning the importance of the objectives): It has to
be decided from case to case with regard to the child. Answer to all
questions (concerning the usefulness of literature as a means of
reaching certain objectives): It depends entirely on the child." -

C110 3
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"From this questionnaire one easily gets the impression that children
are tast or have to be cast in the same mould as regards reading." -
“Cannot belong to 'instruction' as these phenomena must have their
starting-point in the natural ability of the individual® (a comment
given to objectives 34-37 dealing with creative literary behaviour).

Comments:

We are looking for educational objectives on the second level of
generality (see above 4.2), which means that they should be goals
for the comprehensive school as such. It is very important to take
individual variation into consideration. However, we think this has
to be broughtupmainly when the objectives on the second level are
broken down to the third level of generality. Here a goal description
is tied to a detailed procedure comprising specific matter and
teaching aids. In this connection it is possible to use different
objectives and procedures for different children as well as for
different school years.

9) Other diffiéulties that the recipients have experienced

a) Difficulties to distinguish between types of behaviour: "The
e.pression 'gives an account of' seems to be generally used in the
sense of 'rattle off' and forms a sharp contrast to 'be interested in',
‘observe’ etc. Since the expression in principle can imply 'understand
and be able to articulate' I have throughout been i1 doubt as to how

I should judge. In the latter case this type of question should in
general attain a high mark, in the first case of course a low." -

"Is it possible to draw a line between 'forms an opinion about' and

'is emotionally involved in'?" (Objectives 100 and 101.)

b) Difficulties encoun.ered in forming an opinion about wide content
areas: "It is hard to answer when religious-philosophical-political
attitudes are taken in a lump."

o

c) Difficulties encountered in understanding that objectives are
expressed in terms of behaviour: "I miss questions of the type: 'What
book or books made a deep impression on you in the elementary school?"
- "An essential goal of instruction in literature in the comprehensive
school seems to me to be to level out the great ‘'class-distinction'
that exists between children who have grown up in homes that are
pro-literature and those from Dggsijthat are poor in this respect.”
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10) Anonymity

A few have called attention to the fact that each questionnaire had
a number on the back but that it produced the impression of being

anonymous, since the name of the recipient was not required. One
letter speaks of deception.

Comments:

The number on the back was used to make it possible to send the
reminder after three weeks to those who had not answered and to make
Table 1 possible. lle were, however, not interested in the individual
answers and had therefore not asked for a signature. In this sense
the questionnaire was anonymou. but we had not thought that it
should be anonymous in the sense that persons holding opinions on
literary instruction at school would not be able or willing to stand
by what they had said. It would have been best, however, if this had
been said in nlain language in the introduction.
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