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ABSTRACT

PROJECT PROCESS
FALL RIVER, MASSACHUSETTS

Project PROCESS is a Federally sponsored program under the provisions of
Title VIII of public law ©0~27. The project is made up of four components:
Management and Evaluation, Staff Development, Special Services, and a Curriculum
Component. Five target schools comprising 38% (4,900) of the city's public school
enrollment have full day PROCESS programs ongoing.

The City of Fall River is an old mill town with a populatios of 98,000,
better than half of whom are of Portuguese descent. The majority of workers .are
blue collar earning less than $100 per week.

The promotion of institutional change is the major goal of the projéct.

It consists of & comprehensive attack on the problems, not the symptoms, of
- the total community.

A management by objectives model of accountability has been employed with
much success. Many of these objectives center around the problems of the potential
dropouts and other disenfranchised students. Some major accomplishments
to date include: significant increases in reading achievement and self-concept;
attitude and Lehavior modi fications of students, teacher, and administrators;
increased student attendance; cooper'ative planning and decision-—makiﬁg as.

a significant reorientation; parent and teacher Anvolvement in the decision=-

making process; and decreases in the drop out rate at various levels.
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PROJECT PROCESS
A Model
To Promote

Institutional Change

.....What' I am after is an alternative to separation
and rage, some kind of connection t¢ things to replace
the system of dependence and submission - the loss of
self - that novw holds sway, slanted toward violence.

I am trying to articulate a way of seeing, of feeling,
that will restore to the young a sense of manhood and
potency without at the same time destroying the past.
In a sense, then, I am calling for a reversal of most
educational thought. The individual is central; the
individual, in the deepest sense, is the culture, not
the institution. His culture resides in him, in
experience and memory, and what is needed is an ed- N
ucation that has as its base the sanctity of the in-

dividual's experience and leaves it intacteeee

(Peter Marin, '*The Open Truth
and Fiery Vehemence of Youth")
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PROJECT PROCESS
FINAL EVALUATION REPORT

ik ’ Overview of Project PROCESS
: CHAFTER I

[RTIeVry'y

Context. Project PROCESS, funded through the Elementary and Secondary Education

Act Title VIIXI, is an integrated model within the existing school system concentrating
on reducing the number of dropouts via an institutional change strategy. The
project has completed its third year of funding (425,000). Yearly, a rcassessment
of the project and of the participants is conducted with the involvement of students,
parents, administrators, teachers, and prbject staffs The components which make
up this project are as follows:

Management Component

Instructional Component

Staff Development Component

Special Services Component

_ Each of these components is described in a separate Chapter of this final evaluation

report. ' '
| Fall River an economically depressed area for over fifty years, is an old
mill town located on the seashore in Southeastern Massachusetts. The makeup of the
commuxiity is heavily oriented toward blue collar workers with about half of the
population of foreign stocke. Because the average weekly salary in the mills is
less than $100 per week, a large percentage of women seek employment in the
clothing mills sprinkled throughout the city in order to make ends meet. The large
part of the foreign stock (Portuguese, French, Canadian, British, Polish, and Irish)
was foreign born and education in other countries where aititudes toward education
differ from the American view. The average educational level completed by a Fall
River citizen is 9.1 years, with many of the foreign born having completed only
four years of school. VWhile the State of Massachusetts as a whole has attained
an educational level even above the nation, Fall River remains substantially
lower than both,

The population of Fall River has remained relatively static (98,000 average)

over the past twenty years. The economy did not generage enough new job opportunities
during the 1950 - 1970 period to absorb the natural increase in population. New
entrants into the labor force had to go elsevhere for employment. A large
2 proportion of those that found work moved to the suburbs, contributing to the

3 population mix problem.

ERIC - 7
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Research and insights into the depth and complexities of the Fall River problem,

which has been briefly outlined, generated a theoretical framework within which the

-y R,

.project operates. This theoretical framework demands ever-changeable processes

and rejects stop gap change measures. From this framework of processes comes

the greatest hope for the student and education; rethinking rather than repeated
! thinking, openness rather than fear, perception rather than habit, freedom rather
than repression, commitment rather than passive acceptance, questioning rather than
blindly accepting, self-directive rather than manipulated, mpbile rather than
immobile, and accepting differences rather than demanding a -norm.

Theoretical Frameworke. The basic goal of Project PROCESS as originally stated

4 is to develop a flexible atmosphere where learning can take place. Within this goal
is the assumption that this can be accomplished for a long run effect only if the
project focuses on treating the underlying problems rather than the symptoms of the

problems. This leads to the premise that adolescents do not by their very nature

tend to drop out of learning (school) but are pushed out (of school) by factors within
the school, home, or community that necessarily need to change. Treating a symptom
(dropout) distracts us from the more basic problems and in the long run does more harnm
" than good (J. Bachman, S. Green, I. Wirtanen, 1972). ' A
The five basic needs or goals articulated during the first project year are directly

related to the accomplishment of our basic goal. They are as follows:

I

i
. - 1. The need for institutional change

! 2. The -need for personnel development

3. The need for student involvement
l i, The need for curriculum modification
5. The need for community involvement.

! Only the first need will be dealt with here in order to keep this chapter as
brief as possible. Indeed from one vantage point it could be said that it includes
the remuining four needs.

The project is called PROCESS because it is committed to the assumption that

change is a process dependent on forces and events that can be directed to move the

institutional dommunity to re-evaluate. in each area what is the established behavior

and what are the alternatives.

The first need is based on theory, research, and a value set. In summary,
it states that the solutions to the Fall River problem require institutional chenge
strategies employing dynamic processes and not strategies which are mere stop gap

measures. These strategies consist of: the involvement of most other established

institutions; modifications in the behaviors of &ll groups of people; comprehensive

approaches to problems; developing a sense of urgency in relation to time; developing
an emotional commitment, realizing and weighing the multitude of alternatives;

N
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the support for creative ideas; the prevention of any single segment of the
institution to impose a change; and enabling the school to perceive its role as an

» integral part of th: total community-

S -y ,

In the past, many Federally funded programs have executed, either by choice
or force, the stop gap strategy. Hugh sums of money have been spent on equipment,
materials, and building renovations and the result has been the so called
innovative program. Yet, a close analysis of this model will probably reveal
that the program has been isolated from the normal school operations, recei;red
very little real support from those outside its walls and has become identified
with an elitist group building a system within a system rather than attempting to
restructure the existing system.

In theory we believe that this restructuring via the institution of new
processes, primary ones of reflective rethinking and negotiated decision-making from
altornatives, is a more effective way to change an institution and lower the dropout

rate in the long rune In this wey we are trecating the problems, not the symptoms.

These processes began in our first year of operation with a great deal of
: emphasis on developing strong relationships and trust bonds with the schools and
| community. This dynamic, interactive and engaging (as opposed to confrontation)
process is viewed as necesgary to accomplish our obJjectives.

Project PROCESS has worked in or made inroads in nearly every public school
and a number of parochial schools in the City of Fall River. Much of this work
has consisted of facilitating teachers, principals, administrators, parents and
students' abilities to self-initiate new processes and programs to meet the needs

of the potential dropouts or other disenfranchised students. This grass roots

change strategy is proving to be successfule

The use of these approaches and strategiés hgs greatly reduced the rigidity
within the Fall River School Systeme This easing across the total learning environment
i is no small accomplishment. During the first year of operation, fear of change,

coupled with traditional authority structures, resulted in only piecemeal cooperation.
To vork in groups or to try something new in a school vas a terribly frightening
thing for many '

The system has reached a point in time when fear can be effectively coped

with because a flexible system is emerging. Initially, developing a few flexible
but isolated schools within a city the size of Fall River probably would not have
resulted in commitment and awareness to the degree that it now exits. (This
rationale is explained in detail in a report submitted by E. Martin Barney in
January, 1970.) '




, Most of this change is difficult, if not impbssible, to measure dbjective_ly,
‘ g yet it is @ major achievement of the project. To be.only content with the

attainment of the Project's measureable objectives would be a serious mistake as

would the attempt to attribute measureable success to a few isolated activities
or components. The theoretical framework, strategies, and total mix must be
understood in any appraisal of Project PROCESS. A

Evaluation Rationale. N

The best fact is the one that is set in a context, that is
known in relation to other facts, that is perceived:-in part
in the context of its past, that comes into understanding
as an event which acquires significance because it belongs
in a continuous dynamic £eQUEICEessevs

The evaluation program is designed to provide the necessary procedures and
skills for the collection, organization, analysis, interpretation and reporting

of descriptive data and comparative dnta throughout the entire project. This

process began vith the delineation of obJjectives in performance terms from the
goals of Project PROCESS and the programs to be jmplementede Its nature is such
" that is allows for process modifcations while insuring the interpretation of
oxpected and unexpected outcomes in terms of recorded measurements, obsefvations,
input and process informgtion. .

The following summary describes how the evaluation strategy is attempting to

reinforce the project goals:

Gozl 1: Institutional reorientation. The delineation of performance objectives

to measure behavior (process as well as product) is a significant reorientation
for the Fall River School System. The beginnings of more reflective, more

responsible, and more modifiable teaching/learning has emerged.

Goal 2: Personnel development. If the creation of a learning environment
around evaluation is a perceivel need, and if the evaluation program continues
to address itself to this need, then it will be contributing to personnel
development. Project PROCESS staff, staff members of other government projects’ ;

' pro’gréms, admir;‘istrators, principals, arid teachers are’ directly involved N
in the evaluation processe With evaluation meetings, small group interaction,
and individual interaction, these personnel are developing new e\'raluation

understanding and skills'whic}} can be pse_d to improve both teaching and learninge




Goal 3: Student involvement.s To make process and product evaluation most

effective and meaningful students have to play an active 7-ole wherever possiblee.
The notion here is somewhat similar to cooperative evaluation but with more _
.emphasis on "group" evaluation. The acceptance of students in the cvaluation
yrrocess greatly diminishes the chances of a program or course becoming irrelevant
or unchangeable. It also helps to keep teacher and student "tuned in'' to each
other as they discover life togethere. : .

Goal b4: Curriculum modification. Evaluation is providing a corrective

mechanism as well as a '"tuning-in" mechanism for both teaching and learning.

This has begun wvith program modifications in Process from past evaluation and
continues through on~going and planned evaluation. The usefulness of such a program
to improve teaching and learning is transmitted to many individuals in the Fall River
Schools once an ac'tivity appears effective or ineffective. In short, the evaluation
program encourages not 6n1y more rapid curriculum modificaticn, but also modification

initiated by individuals trying to understand and commnicate with each other.

Goal 5: Community involvemento In order for community involvement to be at

~ all meaningful, Project Process must seck input from the community, in particular

from parents in the elementary grades and middle grades, in order to provide
services and programs which meet the most immediate needs of this population. The
evaluation program is helping to accomplish this, primarily through Advisory Council,
parent groups at target schools, the Process Newsletter, and the local news media.

Also, the mere fact that information is continuously being gathered causes
veople te ask questions, and thus become informed about Project Process. Certainly
avareness is the essential first step towards active involvemente.

Graphic representatione We have been planning Project Process on the

assumption that dropout reduction via an institutional change strategy takes
plgce along the three point conéinuum of: 1) awareness to 2) attitude modification
to 3) institutional change. This is perceived by the Process staff as a meaningful
representation of how institutional change can become a dynamic process within
the Fall River School Systeme (Refexr to Table l.) ‘

The overal\l evaluation focus is- primarily of a long-range naturé but not
exclusively so. Emphasis is on reporting results of objectives, describing

.relationship:—:, describing the milieu which the project is operating and reporting

indicators within the total framework which suggest degrees of success or failure.
Clearly it can be seen that this project is not operating in isolation from any

fact of the traditional school system from reviewing this reporte lMost importantly,

the reader should note that Project PROCESS is operating with an institutional change




A A

strategy model and constantly struggling to integrate the process within the
total school system. The reader should be able to validate these statements from

‘reading this report provided the theoretical framework is understood.
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¥inal Report on Overall Objectives

CHAPTER II

Overall Product Objectives.

“(1) The Dropout rate in grades 9-12 in the target schools will be rcduced by
at least 20% over the previous year (year ending June '71).

Procedure. Dropout data has been collected and is reported below. In
addition a closely monitored dropout report syétem wag implemented this year
allowing weekly evalustions when necessary. Students leavirg school are required
to complete an exit interview with the home/sclhiool counselors These records ere
kept in a central file by a data clerke

AL SN

These exit interviews (ssmple included in appendix) are revealing increased
pressure on students from parents to earn some moneﬁr. Unskilled jobs for girls
are rather easy tc; secure. The boys, particularly at Durfee High, have strong
dislikes for school. Jobs right now are very difficult for male high school

dropouts to find, nevertheless they can't cope with a year or two more of school

- as it exists.

Results. Tables 2 and 3 summarize the resul.ts.at the end of school year
1972.-1972. Only in grade 9 where Project PROCESS has concentrated riost of its

efforts this Year has the dropout rate been reduceds However, even at this grade

. level the project has been unable to meet the ambitious objective presented above.

These results are directly related to a number of institutional eituations -
exiating this project ycare (See next two pages for Tables 2 and 3.)

First of all, the city as a whole recorded a sharp increase in the dropout
rate with an almost static enrollment. New Bedford, a very similar local urban
area has also reported an increase in the dropout rate, again contrary to the
present national trend. ) ' '

FALL RIVER PUBLIC SCHOOLS
NUMBERS OF DROPOUTS
FROM 1968 TO 1972 SCHOOL YEARS - Grade 7-12

\
SEPTEMBER TOTAL
YEAR ENROLLMENT DROPQUTS
1968 - 69 5,803 423
1969 - 70 | 5,659 469
1970 - 71| 5,507 k17
970 -72| 5,476 | 497




Table 2.
Primary Target Schools* Dropout Data
o (School Year Ending June, 1972)
' July 1 Number of June 30 Current Previous Year's Percent
ﬁ \ Grade Enrol. Dropouts Enrole. D.O Rate Dropout Rate Difference
. . 9 806 €6 787 2.74% 8.86% 12,6% decrease
i
i 10 724 96 ' 637 13.10% 9.6Lk% 26.4% increase
11 671 - 87 568 12.70% 9.76% 23.1% increase
12 550 36 sho 6.25% 5.86% 6.2% increase
:  ‘Totals 2,751 285 2,562 39.79% 34,128 10.7% increase
hverage 9.95% 8.53%
*Durfee High School (10-12 grades)
*Morton Junior High 9th
*Lord Junior High Oth D. O. Rate = No. of Dropouts
No. of Dropouts + June 30 MHHOHHanr
liote: This table includes summer dropouts for both school years.
i
. !
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Table 3.
' g PROJECT PROCESS
" DROPOUT DATA BY VONTHS
a . 1971 - 1972
I DROPOUTS .
SCHOOL GRADE S J8 JO TN D Jd 1 ¥ [H [A IH 1d TOTAL
l Durfee 12 7- 13 131617 |(721lo]2a o |1 }o 36
11 o 17 taf a3l s s s |7 14 |4 87
l 10 ° 5 |5 121 12! 5 516 1217 |8 |o 96
l Morton 9 3 1 4 1 1 2 3 3 b 3 o} 33
8 3 litalo tatati j2 j1 |2 1k
’ Y o | Jrlolo Jxf12]1lo |2 lo 6
lord 9 4 s e} s 3 161313 1111 jo 33
o loftolol1l12l1lot}lo 1 Jo A
? o {lo]Jololo {rlo0jofo o |1 2
Middle 8 o lolaj3fla2al1lol7tl213 {1 21
I 7 ool 1l ololxlol1lojf1 |2 6
I Totals 221 271 371 431 30 4] 20] 351 231 24 {18 2328
i \
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Secondly, the English as a Second Language program's Title III funds ran out

last year causing a sharp reduction in that program despite the fact that close to

60% of the residents of Fall River are Portuguese, half of whom are immigrants.

This sharp reduction from 598 students in 1970 to 195 in 1972 has in
many instances made school unbearable for more immigrants than ever and has removed
that esmall hope that a few more immigrants might complete their high school education.
Recently, however, the School Department reappointed the 1970-71 director of
ESL to revitalize this necessary program. Unfortunately, this past year of indecision

has been a costly one. (3.9% (21) of the Durfee gracuates were Portugese immigrants.)

ESL_DROPOUTS

sm:&sﬁg . ) DROPOUT
YEAR ENROLLMENT TOTAL PERCENT
1969-70 598 oL 15.2%
1970-71 k3 38 15.6%
1971-72 195 21 10.7%

Thirdly, Project PROCESS did not have a comprehensive program operating in
Durfee High School which could effect the number of those students plamning to drop
oute The proposal for a comprehensive dropout prevention program in grades 10-12
was not approved by the project's Title VIII official. The very modest changes funded
by Title VIII in grades 10-12 were onc counselor and an ecology course for 15 students
(Durfee enrollment is 1,900).

Over this past year, the staff has been preparing a comprehensivé program to be
implemented at Durfee during the 1972-73 school year. This program has been approved
for funding and will be implemented in September but at a minimum funding level due to
reductions in Title VIII funds.

Additionally, a number of questions were raised by the evaluators in order to
make further ix\l'terpretations, hypotheses, and recommend program changes. These _
questions dealt with the characteristics of the dropouts; special factors; summer vs.
school year dropouts; the economic realities; those identified as potential dropouts
vs. those not identified who dropped out; 16 year olds as percent of enrollment in
grades 8 and 9; numbers of immigrants graduating from high school; and of the
students 16 years of age, number of expected vse number of actual dropoutse Many of

Ty
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these questions are answered or explored further in this report because they cannot

be separated from the results and interpretations of the performence objectives.

SUMMER DROFOUTS
DURFEE_HIGH

GRADE # SUMMER OF 1970 - # SUMMER OF 1971

10 7 5
11 14 7
12 ' 1 . 7

TOTALS 35 19 Lsy Decrease.

L]

This table reveals a 45% decrease in the number of summer dropoute this project

I year compared to last year. Certainly, some of this can be attributed to the

involvement of high school students in Cump Interlocken and the incentive of the

Ecology program carried into Durfee from its summer phasee

SUMMARY FROM EXI? INTERVIEWS
(Grades 8~12)

QUEST ION 7 RESPONSE

Age leaving school 16-0 yrse  16~1 to 16-11 yrs. 17 yrs.+
(47%) (26%) (25%)

Living with _Both Parents One Parent Othex
(64%) (35%) (1%)

Portuguese primary Yes No
language in home (482%)

(52%)

—~
0f the reasons celected for leaving school, 59% said they needed to work to earn
money for their family and self. To verify the fact that this was the case, the
youngest group of dropouts (grade 8, middle school) was contacted by phone. Twelve
out of twenty—éne were reached, and nine of these twelve dropouts said they were
employed in Fall River. Evidently, the demand for dropout labor exists and remains
i high. Further study of this will be conducted r}rior to implementing a work study

program this Fall. Mot surprising is the fact that eight of these nine students are
from immigrant families. o £53

g ) y - - .‘_ #‘
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1971 - 1972 Dropouts in PROCESS Classes

PROCESS NON-PROCESS TOTAL TOTAL % OF GRADE LEVEL
SCHOOL GRADE |, 1st Half | 2nd Half | 1st Half | 2nd Half PROCESS | NON-PROCESS | IN PROCESS

Morton 9 r ? A ? 1% 1 19%

‘Lord 9 8 7 U 5 15 ' 19 17%
Middre 8 5 11 3 2. 16 5 4o% ¢
Totals 20 25 21 14 . L5 35

This table above demonstrates that Project PROCESS did effectively identify the potential dropouts
in these thres target schcols. Already 77% of these dropouts were previously selected and participated ) |
in Project PROCESS. It should be roted that meny students identified as FDO's camnot legally Grop out
yet, and perhaps others identified now have less of a chance of dropping out due to program treatment.
Also, this %fable implies thot there are far too many students 16 years of age in the eighth grade.




All studente sixtaen years of age ou or before June %0, 1972, were studicd as
a growon tlong vith their dropout prediction ccores. These students were participants
in this year's progrem. Fifty-eight students it this category snd alco had complete

information for droupout prediction (instrumsnt and technique explained st end of this

chapter).
I3

SI5 SCORE FREOUENCY (¥)] EXPECTED DROPOUTS
+1 to +3 b 1 28% of F = 1.1
+4 to +7 27 33% of T = 9,0
+3 to 410 15 54% of I = 8,1
+11 or more 12 99% of F = 11.8

- 58 3040

From this group study actually only 17 (29%) students dropped out while 30 (52%)
were expected to drop out. This is a 4% reduction in the number of expected dropouts
using the Student Information Survey as a predictors Of course, this study should be

updated yearly to correct for the small error associated with that particular student
vho has Just turned 16 and will drop out at a future date.

(2) The attendance rate of students in the target schools will be increased by at
least 5% over the previous year (year ending June '71).

Procedure. The data is reported below. Results were gathered at the close
of the school year 1971-72. 1In addition, attendance data for those identified potential
dropouts in PROCESS classes has been collected for last year's mid-term compared with
the same period for this year. This data reveals an encouraging 20% overall increase
in attendance. A breakdown of these results can be found in the Special Services
Component report.

PERCENT OF ATTENDANCE FOR TOTAL
TARGET SCHOOL POPULATION

| e—————
TARGET GRADE % OF ATTENDANCE
GRADE LEVELS 1970-71 1971-72 % CHANGE
Watson k-6 90.5% 91.3% 1% increase
Middle 5-8 9L.6% | 90.8¢% 1% decrease
Horton 7-9 91.5% 89.7% 2% decrecace
Lord 7-9 88.74 87. 6% 2.2% decrease )

DPurfee 10-12 88.4% | 87.8%

1.7% decresae

90615 89163 1.2 decronse

3
%
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Results. The table zhove reveals no major changes in the attendance rate at the
target schocls. Clearly, the objective as written was not met. Of course, this
objective and results have little, if anything, to do with evaluating the effectiveness

of programs working with 200 studentz while the remainder of this is attributed to the

-other 4,800 students in the target échools. This obiective, required by our program

P Apbislistioiyustn by

(3) The suspension rate of students in the target schools will be reduced in
grades 1-12 by 30% over the previous yeare

Proceduce., The nunber of incidences of suspensions was collected for half year
pveriods. Due to the problems in definition of suspensions, the record keeping
syvstems of each school, and misinterpreted procedures of suspencion, the
meaningfulness of this datu is questionable. Additionally, the small proportion
of total school enrollment which the project is working intensively with also diminishes
the usefulness of ‘total torget school cuspensicns. Project PROCESS has brought this
problem before the principals' monthly meetings and to date no clear poiicy has been
agreed upon by all principals. Therefore, no final report on suspensions can be

presented here. In place of this is o repetition ofthe half year report.

SUSPENSIONS FOR TOTAL
SCHOOI, ENROLLVEN? IN
TARGET SCHOOLS

# OF INCIDENCES # OF INCIDENCES
SCHOOL GRADES HALF YR. 1970~-71  HALF YR, 1971-72 CHANGE

Watson 1-6 14 ’ 8 b3 Less

Middle  5-8 10 10 o% |
Lord 7-9 2 2 _ 0%
Morton 7-9 10 ' 7 30% less :
Durfee  10-12 . 4o | | 32 20% less :

average reduction of 18.6%

The issue of suspensions has remained to be a hlghly sensitive area for principalse
Each sets his own limits on the issue and privately exercises 1nconsistent use of a Y
particular unwritten policy. However, project staff have on many octasions intervened :
prior to a student suspension to set up an individual contract with that principal §
and studenf,often with a great deal of success, This kind of negotiating which engages é
people to deal with thoir behaviors, particularly when they are inconsistent, is a

i
powerful force of Project FROCESS., In the long run this will accomplish more than a ?2
unilateral policy handed down to each schoole |

:
. -
o4 ' A
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Perhaps « more meaningful presentation is that of incidences of suspensions for

target participants in gredes 8 and 9 as found below.

RECORDED INCIDENCES OF ‘SUSPEQSIOI\' FOR
PARTICIPANTS IN GRADES 8 AND 9

PRESENT MID=-YEAR MID-YEAR .
SCHOOL _ GRADE 1970-71 1971-72 % CHANGE °
Middle 8 L L O%:
Lord G 12 % 75% decrease .
Morton 9 12 L 66% decrense

Average change in incidences of suspensions: U47% cdecrease

(4) The probability of target school. students dropping out of schiool will be
significantly decresseds This will be statistically measured by comparing
the scores of the previous ycar from the Student Information Survey for the
same pgroup of studentse The chi square test or other appropriate test
will be used vith 0.05 as the level of significance. '

Procedures This is an extremely important objective because it provides us
with information relative to potential dropouté who are not necessarily 16 years
old. Success or failure after the fact via a dropout statistic is too narrovw
an evaluzstion stfategy. The project needs to know whether it is reducing the
chance of a student dropping out, well before he is sixtecn. This system, constantly

undergoing reevaluation, is providing this much needed information, (See Student

Information Survey in the Appendix.)

g
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CLINICAL PROTABILITIES TOR .
THY, STUDENT INFORMATION SURVEY

Score range Probability of Dropping Out of School
0 or less . *6 chances in 100

41 to +3 28 chances in 100

£ to 47 3% chances in 100

48 to 410 54 chances in 100

+11 or more 99 chances in 100

\J
The above clinical probability ftable was derived from a” random sample of

b ?th through 9th grade students who have not participatcd in Project Process
programminge To prevent contamination due to treatment the sample was drawn

frou the student records of two years agoe.

*Dropout rate for grade 7-9 is used here as the overage chance of dropping out for
a student in those grades, ie. €e, 6%.

DISTRIBUTION OF THE SAMPLE

SCORE RANGE DROPOUTS NON-DROPOUT'S % TOTAL SAMPLE

+1 to +3 2 5 _ 16%
+# to +7 6 12 Lo
+8 to 410 7 6 30%
+11 or more 6 0 1%

FREQUENCY DISTRIBUTION OF SCORES ON SIS
FOR PROCESS STUDENTS

RANGES MID-YEAR '70-71 | MID-YEAR '71-72 | FREQUENCY RANKS :
O or less 0 6 1
£ to +3 9 65 2
4 to +7 99 93 3
+8 to +10 34 22 4
+11 or mclre' 21 7 5

T0TALS 195 193

Mid-year '70-71 = Theoretical Distribution (recordecd last year)
Mid-year '71-72 = Observed Distribution (recorded this year)

At this point the Kolmogorov-Smirnov non-parametric statistical ,test was 4

applied to the data. The test is one of goodness of fite It is concerned

with the degree of agreement between the distribution of a set'of values

s A -t —
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(observed scores), S 195 (X), and some specitied theoretical d:i.stribﬁtion, FolX)e
Iy; The null hypothesis states there is no difference in the expected
frequencies, and any observed differences are merely chance variations
to be expected in a random sample from the population vhere the
frequencies equal those of the specified theoretical distribution.
Hy: The frequencies F1, Fp, Fs, Fi, ¥5 are not equal to the specified
theoretical distribution.

RANGE OF SCORES

. 1 2 3 b 5
r 6 65 93 22 7
Fp(X) 0 39 138 172 193
193 195 193 193 193
$1.93(X) 6 71 164 . 186 193
193 193~ 303 163 193
F (X) - 8193(X) 6 32 26 _ 1k o
193 183 103 193 193 |
D= 2 =
55 017

The D value is greater than that value expected within the limits of ‘random

" errors at 0< = 0.05 which was computed to be:

1.36 = 0,09
N193

Because the D value is equal to or greater than that value

expected within the limits of random grror at £«= 0.05, our decision is to reject

Hg in favor of Hle This means that these potential dropouts, as a group, show

a significant decrease in their chance of dropping out as defined by the

Student Information Survey. Hence, it can be said with a 0.95 probability that those
students as a group in Project PROCESS classes during the school year 1971-1972

did indeed demonstrate a decrease in their chance of dropping out of school. This can
be further validated by looking at the 9th grade dropout rate and watching both the
9th and 10th grade dropout rate during 1972-1973.

Process Objectives.

(1) Tre Student Infcrmation Survey, an instrument to identify potential dropouts,
will be completed at mid-year for students in Grades 7 through 10. 80% of PDO's
coming into the target schools vwill be identifieds The results of this will be
compiled and used to include additional PIX for the next programming year.
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_Iig_g_gz_@_x_'go The identification process is nrow underway. Results of this will

be included in the continuation grant for the fourth year of fundinge.
For the year it appears that the SIS is on the average identifying 77% of those

- students dropping out,s bit lower than expected (80%). From the information available

at this point it seems that this lower rate might be explained by two factors;

1) incomplete data received on some students, especially transfers and 2) errors

in the data collection process itself.

(2) The component coordinators will supervise the monthly collection of attendance
data and mid-ycar grade point averages. They will meet monthly with the

evaluation coordinator and project director to assess the progress ang
problems of evaluation and work out process modifications to correct problems.

Procedure. These taslis were more clearly defined after the first month of

operatione The instructional coordinator and evaluator supervised the collection

of grade point averagese As for attendance, this has been accomplished through

the Speci.al Scrvices Component via the home/school counselors.

Monthly meetings as stated have been ongoing with constant assesement in
terns of process modifications. Evidence of this is contained in monthly reports,
quarterly'reports, and newsletter releases.

(3) Project Process will cooperate with the school-wide sponsored reevaluation

- and modification of curriculum to more adequately meet the needs of the potential
: dropouts and other disenfranchised students. The superintendent of schools

- and the project director will assess monthly the progress being made according

to the project's time line plan.

k Procedurce This process has been underway since October. Monthly, the

' superintendent has called together administrators, principals, and some members
} of Project Process staff. The School Committee has approved a sum of money to

be used to implement a well integrated curriculum across the schools. Released-time

1 seééions sponsored by Project Process are being tied in with these developments.
' ‘These meetings have radically increased communi cations between principals, administrators
- and Project Process staff and increases the leverage that this project has acquired
within the Fall River Public Schools.

e e s
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Fingl Report on Management Objectives

CHAPTER III

The: management objectives chosen for the third project year reflect the
major areas of development contemplated during this period. As indicated carlier
in the proposal, the scope of management will expand to include both school
administration and the community. Increased complexity of operation will also
require further stratification of management, '

Management Objectivuse :

(1) The maonagement structure will be designed to assure that members of that
structure have sufficient communication with other elements within the project
to permit them to satisfactorily perform their Jjob. Elements are defined as
the Management Council, funstional components, school and operating sites,
and Advisory Council members, Management Council members {which include
principals) and functional component coordinators.
Proceduree Achievement of this objective will be measured through a questionnaire

developed by the ecvaluation coordinator and administered in Jonuvary, 1972. A

positive response by 80% of the individuals involved will be considered the

‘minimum levél of acceptable performance,

Resulis, This objective was both met and not met within project limits. biee

COMMUNICATION RESULTLS

| TLIKERT  PERCENIAGE OF :
COMPOMENTS MEAN - POSITIVE RESPONSES AVERAGR o

. Management Council N = 11 20.09 65% - 81. 5%
Advisory Council N = 9 26 (114 '
Key: Minimum Acceptable Likert Performance Mean = 18 ’
Maximum Range = 30
Minimum Range = 6

Advisory Council Performance Rating

high 3 f Xy X low
\ 89% 11%

Manapgement Council Performance Rating

High X XX XXXXX X X X X low o
| 64% 36%

A copy of the gquestionnaire will be included in the Appendix.
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As can be seen from the preceding charts, the Management Council fell short
of the desired outcomes while the Advisory Council e>tcecded, the eighty percent

performance level. The lanagement Council was incorporated within a monthly

Superintendent's moeting, therefore, raducing the chance for msnagement involvement.

The Management Council was a forum for two-way information dissemination while

i the Advisory Council was directly involved with project decision-making. This
is adequately reflected in the percentages on the preceding page. Involvement seems
l to be directly related to extent of participation. .

(2) Project management will define tasks and responsibility and delegate authority
sufficient to permit successful program operation.

I Proceduree Achievement of this objective will be measured through a
questionnaire developed by the evaluation coordinator and administered to program
managers in the functional components and operating sites met within project

limits. (Sce scatterplot on next pagee.) -

) The evaluators cxperimented with a graphic attitude scale. This scale vas
further modified due to the sugggz_:stions of our audit teams The scatterplot indicates
" a variation of item responses within the managenment structure. It can be deduced
while most personnel arc responsive to management there appears also to be come

. disenchantment oxr lack of progran involvement.

(3) In planning phase of the fourth year continuation grant affected individuals,
(ie e, teachers, students, adwinistrators, parents, and/or community membcrr)
- vill be involved in the planning of individual programse

Procedurce Achievement will be recognized through identification of individuals ;

involved in definition of needs or prograus within each component of the planned project. 1
Results. PROCESS staff in conjunction with teachers, parents, administrators

and on-going evaluation have through the respective communication channels.encouraged

debate of perepactive future plans. The Advisory board served as the mediupm for

student modifications and parent groups, implemented by the home/school counselors,
added yet another dimension to our planninge

Input throughout the school term by both teachers and school adninistrators 3
also has been a major influence in future program modificatiore

(4) The pro;;ect’: (including the individual componenus) will demonstrate that it is
. operating cost effectively. This will be measured by a monthly financial
status report containing expenditures versus specific budget accounts, both z
total to date and expenditures during the current month. The management assistant &
will assess this objective and report monthly to the fiscal committee. :

Procedures Copies of the monthly financial status report and analysis

of expenditure follow the scattergram on the next pages These arce prepared 2
by the manapgement assistant on a monthly basis and are used to analyze performance
vse time and vse individual program plan.
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(5) Process evaluation repoztu w111 be ut:l: zed by the Monagerment Couneil to adjust
or modify program overations to correct reported problems which are hawmpering
the attainment of project objectives, The evaluation coordinator will preseﬁt
findings montihly to the lManagement Council which will include an updating
of the previous month's corrective steps. Nighty percent of those corrective
steps sampled from September to May will reveal implementatione.

Procedures This objective wes not met.e Due to a very demanding schedule the
Management Council was consolidated within a weekly Superintendent's meeting.
Consolidntion sexrved to alter the original concept of a participating dceision-maker.,.
In its place the lManagement Council became a forum in vhich the staff provided

project information and problem arbitration which involved this group directly.

Evaluation of the effect of this communication may be substantiated by the questionnaire

in Objective 1.

(6) ‘I'hc overall project, via the functional comgonents, will demonstrate that it
s operating according to schedulec. Honthly reports will be completed
by the Managenient Council to assess this objective and to toike correctlive
steps where necessary to keep the project on schedule.

Procedure. Monthly narrative reports are prepared at the component level
for review and discussion at pwroject staff mectingse The Director uses the
summary report and recommendations as the basis for reports to the Advisory Council

on a monthly basise

TIME LINE CHART

DUE DATES
COMPOWENT _Jena 30 Feb. 28 larch 31 A&pril 30  Mey 31 June 30
Special Services Component yes yes yes 1t. ' yes yes
Instructional Component yes yes yes yes - yes yes
Staff Development Component Yyes yes 1. yes 1te yes
Evaluation | "~ yes yes ves yes yes yes

Key: Yes -~ means report was submitted No - means no report submitted
' lt. - means report in late
Thi.s was qccompllshed vithin Project limits.

(7) The xianagemont Council will demonstrate that it is effectively coxrmunlcatlng
and disseminating information throughout the school system and the community.
The degree of attainment of this objective will be assessed qumtcu 1y by the
evaluator, the project Director and the Advisory Councllo ‘

Procedure. This objective was accomplished within Projcct limitse Project
Process' newsletter has a circulation of 025 individuals. This includeS all members
of the School Department,.city management, local businesses, and 700 parents.

(The newsletter is written in .two languages, English and Por tuguese.) Project PROCESS

EKC has pr:.ntod six editions of the newslettor durlng the projcct year.

wll Toxt Provided by ERIC
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Addition to the Management Objectives.

A scparate evaluation of our Director will be included. (See next two pages.)

The Project Director's position has not been filled because of the ingbility
of Project PROCESS and the Fall River School System to come to terms behind one
“candidate. In the interim, an evalimtion of our Acting Dircctor is essential
for measuring project success. The questionnaire was completed by the staff of
Project PROCESS, '

Due to a favorable response of a difficult Jjob well done our Acting Director
has been assigned as the npermanent Director in June, 1972.:

The questionnaire on the following page is a reflection of the Director's
status. On general msnagement questions he was rated high but on personnel
managerent questions he was rated slightly lower. This may be atiributed to
the Director's "1imbo" status during the year. '

P
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Final Report on Instructional Component Objectives
CHAPTER IV

Curriculun Propram

Watson Schoole A team consisting of two classroom teachers, a co-teacher for

reading and a home/school counselor, work in an open classroom setting with 40
potential dropouvts at the 4th prade level. Children are encouraged to help each
other, are provided with individual tutoring and counseling, and are encouraged

to make choices within the curriculume Teaching with a then;e approach az well

as individual learning contracts are used extensively throughout the curriculum.

The use of Tield tirips, curriewlum aids (gomes, films, tapes ), and Glasser discussion
groups supnlement tlhie program.

Middle Schoel, Forton Junmior High, Lord Juwior Hirhe Each school has a team

consisting oi four classroom teachers, a reading specialist, and a home/school
counselor, who work with 80 to 1CO students in the 8th and 9th grades. Sfubject
matter is presented in a teacher developed problem-sol-ing format, team teaching
is used wilh attention given to small group instruction and the use of individual
learning contracts. All students have rcading four times a week in a small group
setting and materizls are presented according to the interest of the student.
Free electives replacing study periods have been developed through negotiation
between students and teachers. Ixamples include automotive maintenance, music
appreciation, arts and crafts, typing, driver's education, group discussion,
photography, chess, and project resecarche. A visitation program to various industries
and places of interest of students is also included. Related ficld trips within as
vell as outside the city are part of the program. Videotaping has also been used
with the cooperation of Follow Thouéh and E.S.Le

Durfee Highe A modified work opportlinity program has been negotiated and
some of the identified potential dropouts in the 10th and 1lth grades are
vorking in private community agencies undcr the supervision of a home/school ;
counselor. Also students who began in the ecology program at Camp Interloclien

last summer haxe continued throughout the school year,

Comp Interlockens Exponsion of facilities for the Interlocken Camp program
are continuing at an accelerated pace. Negotiations with the Massachusetts National 4
Guard have resulted in procurement of 130 acres of forested land near our original }

site. lodel Cities funds are being used to renovate existing buildings and

build new ones, install a fifty-foot-in-ground swimming pool, and construct outdoor
basketball and tennis courts. All contracts are settled and construction

has startede

' . . Jg’ H
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Y¥.0.U."'eHo Forty rotential dropouts are participating in a mini-manufacturing
after-school programe Students are learning solable skills and are cxposed to
a vaviety of Job experiences throughout the ycar. They desig'n, develoyp, make and
market wood products such as bookcases, towel racls, newspaper and magazine holders,
knife holders, chess boards, platues, ctc. They are also engaged in renovating
rooms within the school system. Guidance rather than supervision comes from a
small. corps of teachers. They provide individual attention, instruction, and

encouragement for students to make chuvices within their work.experience.

Youth Tutoring Youths Thirly target students from the 9th grades are tutoring
60 underachievers from two elementary schools. Tuloring and enrichment activities
take place three dasys a week and an additional. day is devotcd %o ongoing training
and preparation for the tutors. A one week orientation program for tecachers and
tutors was given pfior to operation. Students through tutoring are gaining basic
learning skills by teaching, improving their seclf-confidence and self-reliance,
and improving their attitude toward school. This program has proven itself last '
year as the tutors showed a substantial improvement in their reading achievement ’
and self-concepts. ' :

Product Objectives,

RIC

For major instructional activities:

(1) By Hay 1st 60% of the target students will increase their rate of growth in reading

achievement by 25% as a result of the individualized curriculum approach used
by the teachers and specialistse This will be measured by standardized reading :
achievement t{ests. _ b

Procedurc. Students in Project PROCESS classes were administered one or more
of three recading tests between the months of Octobier and November. The addition of
the Durrell and the M.oiropolitan came sbout after the first administration of the CTBS
at Morton Junior High. Ini'tialilbf, it was plamed that all the particijpants would

complete the entire Barmic Sldlls battery. However, it became apparent that the

difficulty of the test and the anxiety of the students was harmful to the students'
self-concepts. Therefore, the Durrcll end the Metropolitan reading tests were used,
either in place of or in addition to the CIBS, depending on the circumstances of each :
target school. }

The post-testing follovwed six months later in each of the target schools wvhich
have full day programs (4 schools). Due to late reporting of test results by
CI'B/VicCraw ﬁill in the foll, it was decided to hand score the post-test to insure
that the results could be used by the teachers before the close of school.

SR
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Pre-test and Post-Test Grade Bouwivelent Mean

Reading Scores

TARGET GRADE

SCHCOL LEVEL NUFRER READING TEST PRE-TEST MEAR POST-NEST MEAN
Watson I 25 Durrell 3.0 365
Middle 8 90 Durrell. 6.5 ) -

8 57  CIBS 5.9 6.7
Lord 9 22 Hetropelitan 6.1 6.6
Forton 9 53 CTRS 508 6.7

Fach student with a pre- and postetest score and also a record of the number
of years in school made up the sample to be measured. The formula used to compute

individual rate of growllh was the following; -

PRE-TEST Q..
Tnd A TOWIS TH SCHOOT, ) X (.6)

r =(

This could wlso be called expected rate of growth at the end of six nonths.

Then the difference hetween the pre- and vost-test was calculated for each
individual and was colled the actual rate of growth over a six month period. The re-~
maining step was to tally all those individuals whose actual rate of growth excecded
by 25% his expected rate of growth. '

Resultn. 61% of these target students increased their rate of grouth in reading

achievement hy 25% or nore. Therefore, this objective was met.

School N 25% or More % of Total
k Watson 25 15 60%
Iord 28 12 3%
Morton L8 35 3%
Middle 57 33 58%
156 95 61%
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Also, a tally of various incremental changes in grade cquivalents is presented
here so the reader may sce that, with the exception of the most extrenc increments,
many students made substantial gains in resding achievement. The school with the
siollest growth it as expected due to problems with hiring a reading toacher there.
Only after the first ofthe year was this situation resolved.
]
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GRADE EQUIVAIENT CHANGES
o (DIFFERENCES) FROM FRE- TO FOST-TEST

FOR READING SCORES OVER SIX MONTH PERICD

e

READING TEST NUVBER OF STUDENTS
- . GRADE 4 GRADE 8 GRADE 9 GRADE 9
GRADE EQUIVALENT A TSON : MTDDLE TORD NORTON
CHANGES - . (DURRELL REA o) {cras) (M4=TR0P . READING.) {CT88)
Vore than 2 yre. decrease 0 0 (0] 0
' 1 yr. to 2 yr. decrease ] . 5 5 L
(8.9%) (16%) (6.9%)
L months to 9 months decrease 1 5 L é MM
(4%) (8.9% (12.9%) (10.3%) .
3 month decrease to 1 month decrease 2 1 2 (o]
(3%) (1.8% (6.5%
© month increasse to 3 month increzse ? 10 7 3
(28%) (17.9%) (22.E%) (13.8%)
L month to 9 ronth increase = 8 4 7
(36%) - (1h.3%) (12.9%) - (12%
1 yr. to 2 yr. increase & 15 L 15 )
(24%) (26.8%) (12.9%) (25.9%)
More than 2 yr. increase 0 12 5 18
(21.125) (1€ (31%)
25 55 31 58
— > L 4 | 2rTe B -3 3
e,
kl

E
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Finully, T-Tests were performed on the means of the raw scores from the reading

tests for grades eighl end nine.

I-Tests

_For Correlanted Ssmples

School N %D ~p® B (I.‘
Middle 57 289 L,626  5.07  5.,05%*
Morton 52 299 L,170  5.70  5,94%x
Lord 32 91 1,353 2.8k  2.71*

*%0.01. level
_ *0.05 level
Significant differences vere found in cach of the above schools.

(2) Over a six month period, turpet students in grades 8 and 9 will increase their
grade point average in the four major subject arcas by 10%. This will be measured
by cowparing last year's mid-term grades with this year's.

Procedure. A data collection and retrieval system has been set up by the
evaluators at the computer center in Diman Regional Vocational High School. 4n
RPG program has been written for the particular needs of this system.
Recultse Over o four and a half month period (first half year) one of three
* target schools demonstrated a 10% increase in the average of the four major subjects.
The two ochools not showing a 10% increase were those that had logistics problems
for two months due to the contractors failure to complete the portable buildings
os scheduled at Lord and Morton.

HEARN GPA . © MEAN GPA .
SCHOOL 170-71 BALF YEAR '21~72 HALF YNAR % CHANGE
1iddle 70.4% 78,49 ' 10% increasc
Lord 67.7% 71.1% 4,79 increase
Morton 69.9% 72.7% L9 increase

\ . ., } . .
~ Most encouraging is the smgll number 0f students who were held back this year
in the PROCESS program at Watson, Middle, Jlord, and Morton.
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School “Humber Retained - Total in Program
Watson 0 32
Middle 0 98
Lord L 60
Morton 4 ol

0f the four retained ut Lord only one was for academic ressonse The other three
vere retained due to non-attendance. At Morton zt least one of the four students
is enrclled in courses at cemp and hopefully will be promoted.

(3) Target school students will negotizte and sign a learning contract with their g
tenchers during the month of September. 80% of those studsnts will fulfill
their contractual agreement with their teachers by June lst.

Procedurc. This process of creating, negotiating and monitoring learning ;i
contracts has not developed as rapidly as plamned. A% the clementary level,
these contracts have been ongoing foxr all students but in en informal manner. Only

at the 3th and 9th grade levels have students actually signed learning contracts.
However, contracts have been in an erperimental process and, thus, not 211 students angd
teachers are using theme Also, the most effective contracts seem to be of a short

term nature rather than a one shot contract over the duration of the year.

Cimes s i bl s o N

e R 52

The process of contract developnient and refinement is continuing und evaluation
of this process and its outcome will continue.

(&) The mean achievement level (reading and math) for participants will be
increased by 10% from October to May. This will be measured by the
California Test of Basic Skills, comparing grade equivalent means.

et a2

PR

Procedur¢. The California Test of Basic Skills was administered to two of

three target schoolse Students also completed the Short Form Test of Academic

2t e 1T e

Aptitude which reports an J.Q., and discrepancy scores (actual and predicted

achievement). Teachers received individual reports on each student which helps
teachers to break their closses into specific skill areas.
The T.Q. means are as follows:
Hiddle School 853
Morton Jr. High 81.8
The CIBS results arec reported in the table on the following page.
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TARGET ST

TS RESULTS

YROM CT83S

Percent
5 School Subtest Grade Pre~Test Means (G.E.) Post-Test Means (G.E.) Change
Middle Reading 8 5.9 Ga7 +12%
Math -8 5.6 7.0 +20%
Morton Reading 9 5.6 ! 6.7 S1h%
lath 9 6.8 ' 7.5 +10%%
Results. An average increase of 13% for the reading level and 15% for the math

Tor Interlocken Camp Activities:

previous scliool year.
Resultse

school. yemr.

Resulisie
compiled.

the first week of school.

The results werc impressives

and only % of these passing one and fa111ng onee

achievement level reported here meets the level of perforimance set in the above objective.

Sub-~-test results are alco available but are not reported heree.

(1) 80% of all PDO's participating in the Leader Corps in the Sumuner Camp program
will receive a passing grade in one or more academic subjects failed during the

The data reported here is from the summer phase of 1971.

Of the 28 students, 22 passed one subject; 17

\
test and were consequenitly promotede.

failed during previous

otudents tooP a course load of two uubgccts, vith. 14 of the 17 passznb both subjects

Thus, 76% of the potential

dropouts received a passing grade in one or more subjects failed during the previous

(2) 50% of PNO's participating in the Leader Corps in the Sumwer Camp program not
promoted in June will be promoted as a result of successfully coupleting an
eight veeck coursge in subjects f

school years

At the end of the first weck of camp a list of Leader Corps was
This was cross checked with their performance on a test administered
It is the same test all summer school students take
in order to receive credit for a course studied to make up credite.

60% of thqse PDO's who failed to be promoted in June passed the course vork
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FOI‘ Y.O -U.TnH- ActiVitiCS:

(1) Collectively PDO's in Y.O0.U.T.H. will denonstrate coupetency and responsibility
in industrial and business rkills by succeszfully producing and selling products.
The attcinment of this objective will be sccpeted if the total income received

from sales is egual to or greuter than the total costs for supplies and expendable

materinls.

Procedurese Detailed records were kept by the clerical staff and all records
were double checked for accuracy.

Resultise Refer to Cost Breokdown Report on the following page. The total value
of the producte (sales and anticipated cales) is equal to or! greater than the total
costs for supplies and expendable materials. These are sumner total figures. The
June 30th figures have not been closed out at the time of this report but all
indications are that the objective gain has been met. This statement will be
tested when the books are closed.

(2) PDO's in the Y.0.U.T.H. program will demonstrate their knowledge of indusirial
and business skills learned during the program. - 75% of these students will
receive a score of 70% or hetter on a teacher made test aduinictered at the
end of the summer programn.

Proccdure. A teacher mede test was adminictered to the ﬁarticipants in their
area of concentrated operation; either clerical, production, sales and supply, or
graphics. Copies of these tests can be found in the gppendix.

Results. 78% or 31 out of 40 PDO's scored 70% or better on these tests. For
the after-school phase the level of expected performance has been raised to a score
of 80%.

The Y.0.U.T.H. staff also explored other arees of eveluation. The Piers-Harris
self-concept test and the Peabody Vocabulary test were administered for counseling
purposes. A tally of the percent of participants who used different heavy machinery
is reported because the staff wanted students to be cuposed to many different skills.

Due to the fact that o hipgh percentage of these summer participants continued

into the after-school program it was decided that administering the test again would bs

invalid. However, observations and reports from visitors both within and outside the

project have attested to the development of concrete observable skills of the students.
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. than a competitive cne. This objective will be measured by monthly monitoring

For Youth Tutoring Youth Activities:

(1) 80% of «1t tutors (9th grade PDO's) marticipating in the Y.T.Y. program will
inerease their report cerd grade in one or more major subjects by LGX during
the semecster of their participation. Rerort card grades from the first semester
will be compared with their grades for the second semester.

Procedurcs Sixteen of the original 20 tutors remaincd in the program for the
duration. Report card grades were collected Srom school racords for the first
scmester and second senmester.

Results. Ten of the sixteen students had cowplete data in their records. Of
these, seven students increased their grades in one major subject by 10% for a total
of 70% of the cample. One of these students increased his grades by 10% in all
four mzjor subjectse '

Overall, the results fell short of the expected number of students reacling
the performence level.

Proceus Objecltives.

(1) An analysis of individual learning difficulties will be made. Tndividual folders
will be used to keep these records. The evaluator will randomly sample these
folders during the month of November to determine vwhether individvalized learning
difficulties have been analyzed.

Procedure. Case studies, which $aclude more'than Just learning difficultices have
been ongoing since October. These studies take the form of discussions overy
Thuraday afterncon when the teams of core teachers meet, often with the home/school »
counselor and Process central staff. Folders are kept by the home/school counselors f
only for special cases. The case studies are action oriented rather than clerical j
task oriented. - : é

This interaction of these groups around individual students problems is heing ;
carried out quite successfully. Students are being helped and given alternatives %
rather than heing discarded or ignored. !
(2) Individnalized goals will be established by the students in the instructional

components  This will establish an individualized reward system in class rather

by the coordinator and supported by a student questionnaire with 60% of the students
favoring this method over the traditional method before participation in this 3
component (teacher effcctiveness). ' .

Procedures The instructional coordinator has been working with the teaching i
teams around this obaeotlve, and is supported by another staff merber.
A student queutlonndﬂve divided into guestions about 1) teacher effect:venets, 3
2) curriculum effectiveness, and 3) school effectiveness (building, menagement, rules)

was administered to target students in grades 8 and 9. Control groﬁps have also

been used but those compsrative results have not been compiled yet.
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Resulis. The questionnaire and a broukdown of the 3 factors can be found
in the appendix. The following table reveals that for this objective all schools did
demonstrate a level of agreement above 60% for teacher effectiveness.
PERCENTAGE OF STUDVNTS AGREEING

: POSITIVELY WITH STATHNENTS ON
STUDERT ATTITUDE QUESTIONWAIRE

_SCHOOL CE " SE
Midole 6% 7% 5564 *
Lord 57% 62% 37%
Morton - 52% 64% Liégs

Q-School 55% Fslo): - W8

DISTRIBUTION OF CHOJCES
YROM THE STUDENT AXTITUDE QUESTIONNAIRE

-cmons v

SCHOOL TFACTOR AGRER, NOT SURE DISAGREE
CE - 63% . 22% 15% -f

Middle TE 7% 15% 8%
. NeTL SE 459 2l 31% '
CE L o7 25% - 17%

Lord TE 62% 21% 17% "
=54 SE 37% 21% 2%

CE 525 29% . 19%

Morton TE ' 64 - 2hy 12%
=62 SE o b6 25y | 29%

CE 55% 28y 17% 3

Q~School. TE 80% 17% L 3% i
1t=10 SE 8% 208 31% -

CH = Curriculum Effectiyeness f

TE = Teacher Effectiveness é

SE = School Effectiveness é

(3) 60% of the students in the instructionsl component will demonstrate that this
component is allowing them to learn more and that the methods of individualization
are linked more than before particlpation in this component. A questiomnaire
vill be aduministered to student participants in Junuary to measure this objective.

e tasdenn
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Progedures  The same questionnaire, administered ip Janmuary,; as in the previous

objective wis useds In this ohjective only the Curriculum Effectivencss fuctor

was uscd o8 a measuwrcnent.

A12 student groups resnouse averages approached the ©69% level but only in the
Middle Sechool was that level attzined. Thece responses are nevertheless quite
positive, however, they tell us that we ncead to refine the methods of individualizatior.
The introduction of new methods has upset the pattern and expectations studenis
and teachers have of curriculum. This phenomena is perhaps quite normal. Sueps
are being taken to get morc input from students in order to t':]_m--.ii‘y their [celings
sbout the curriculum approaches, parbticulsxly through Caxp Interlocken.

(4) Reading specialists in the Middle School and two Junior Highs will provide
potantial dropouts with ot least 3 hours per weck of formal reading instruction
and skill building. Student's wrogress and problens in reading will be asnessed
and recorded by the reading specialists. ™is will be monitored monthly by
the ipstructional coordinstor end evaluator.

Resultse A separate reading specialist is working in each of the schools above.
1Ll ctudents are receiving 3iz hrs. of reading instruction and skill building.

The Middle School is demonstrating theo greatest progresse The two reading
teachers ot the Jr. Highs had to be replaced during the first scmester, one due to
illness oud the other expecting a childe These changes have slowed the development
of an cffcctive reading program at Lord end Hortone. The progress of these students
has increased move repidly with the additicn of two pernanent reading teachers
as the post-test datn indlcates. Also, a curriculum guide has been partically
completed by these reading toochors.

Management Obiective.

(1) The inctructionnl component will demonsirate that it is operating according to
schedules  Monthly reports will ve completed by the coordinator including an
updating of the timeline, The Manggemont Councll will assess this objective
end teke corrective steps vhere necessary to keep the component on schedule.

Procedure. HMonthly reports have been completed by the coordinator with an
updating of the component timeline. The central staff serve as a lanagement Council
and have been meeting monthly to assess progress end take corrective steps where

necesEary. Moni‘:hly reports are on file to validate this objective.
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Binal Report on Stuff Developuent Objectives
CHAPTFR V

The Staff Development Component has been conducting an -nbitious progran
for this cuwrrent funding yeor. Our plens have called for us to be worling in
geveral arcas concurrently. ‘They are as {ollows: ongoing training for Yone/school.
counsclors, ongoing training for teachers in our core teams, u cummer workshop
for counsclors and teachers, and a released~time training program for cach of our
five tzvget schools (plus a feeder school requesting parti-';i:pation),

Tne released-tinme progren has been changed in content from the description
found in the proyposele Mre lagle, the Superintendunt, establiched vith Process
a joint council of principels from our tarvget schools. During the course of
mectingswhich hove followel, the principals and olher mzmbers of the schivol
system's middle nonngement have identified needs in addition to those outlined
in our proposal. It was decided to change the cmph:{.-ri:z of releascd-time to
more individual centered octivities. 4he goal being that by ithe end of the year
teachers would consider relessed-time valuable to them and foel thot thedr
individnal neceds as teachers were being met,. A second emphasis was established:
releaseddtine should provide new ddess in the areaz of curricvlum develogpment and
time for math and English departments to work together on revision of curriculum,
The releosed-tive format was changed to provide for these needs.

The scope of the Staff Development Progranm outlinea above hiad to be nodified
due to the depariuwre of our staff developer in Harch, 1972.

‘he progran nanagement had to then decide, on a priority basis, which
staff developmeni activities would remaine. It wos decided that due to the
importance and scope of our releaced-time progrom that it alone would be continued.

This decision also hes modified the evaluvation plan for the Staff Development
Component. ALY behaviorsl objectives will be reported but project evaluation will
be of an interim nature. The cvaluators decided that due to the absence of a
staff developer that staff progress cen only be attributed to a history effect or

chance variation. Post-tezting in this situstion was meaningless because of the am-

biguity of the causol factor.

Performance Objectives of Staflf Develorment Comnonent.

Product Objectives.

(1) 6558 of the teachers sompled in the target schools will demonstrate 25%
improved ability and competency to individualize instruction in oxe or more
of the major subject areas by lMay as a result of staff development training.

Procedureo. An Observational Checklist will be completed by the evsluatior

and staff developer in Junuary and May,




L Lqg,
Results. The observational checldlist was administered for pre-~testing in

January. Tvo methods were implemiented (1) two outside observers observed actual

clans situations and tallied deronstrable clesercom behavior. They then compared
observationsl sessions using the Thurstone Jury Hethod; and (2) the instructional

component coordinator and the siaff developer both rated the classroom teachers according

|
i
|
l to the behaviors listed in the checklist. This method was used because of the
exposure of the ratersto the respective teachers classroouse Ratexr reliability was
I computed and r = 62, ‘ .
It can be deduced from this reliability that the i:]divijdual raters fluctuated
' significantly in their individusl ratings. A possible cause of this difference
may be attributed to differences in classroom exposure or that one rater was wore liberal
in their interpretations than the other. ' .
l A post-test was not adminictered because both the staff developer (who had
departed) and the instructional coordinator whose increasing work load kent curtailing
1 his dircct classroom involvement. The observational method was also rejected because
the respective teachers felt the olbservationzal nethod vas too irtinidating to their
clamssroon styles and recommended that we eliminate it. Due to the absence of any
Stoff Development Program, the evaluators apreed vith the teachers' asseszment.
The pre-test dota may give the reader sone indicator of the teachers' ability
to indivicualize instruction, but onc should note that the absence comparison data

T makes any causal inferences impossible.

Ohservation Checklizt Pre~test Data

MAY. TMUN RATER 1. RATER 2 ;;
POSSIBLE |
TEACHERS SCORE R. S. _ R. 8. METHOD USED
I Yorton
1 | 185 0 38% 109 58% Rater
I 2 185 96 525 107 58% Rater
3 \ 185 o 51% 112 60% Rater .
b 185 116 63% 131 7% Rater
I 5 185 10% 56% Rater
Henry Lord
1 144 57  LO% ' Thurstone :
2 144 . 49 344 Thurstone
3 144 65 U45% Thurstone ‘




R T ’ =0,

Percentages were obteined by dividing obtained scores by the maxinum possible
score. The chert does indicate that the teachers wvere attempting to individualize
instruction with many varisations of success.

(2) 505 of tenchers and counselors in the 9th grade target schools will demonstirate
a 25% increased ability to be zeen es a student centercd resource as a result
of continvous stalf development training.

Procedure. AlL students of core teachers will complete a Likert response

questionnaire in January to meusure this objective.

Nesults. The Student Questionnaire wvhich war based on ,Curriculum Effectivene oa,
Teacher Effectiveness, and School Effectivenesa vas used to measure this objective.
The questionnaire was geared to obtein information on teacher behavior vhich

" coordinnted with our Staff Development modele (Sce Appendix for an example.)

STUDENT QUESTIONNATDY POSITIVE

RESPOISE PERCENTAGES

- .-

SCHOOL  C.B.P. C.E.C. T,5.P. LB S.E.P. 5.8.Ca HeP  N-NP
Vorton .52 57 N .65 46 55 98 ko %'
- :
Iord «57 A8 62 .39 37 43 71 5 :
Middle .63 53 7 50 A5 560 108 b3 ‘
Key: -- Curriculwn Effectivenecss FROCESS Classes

-~ Teacher Effectiveness PROCLESS Clusses
o = School Effectiveness FPROCESS Classes
Co - Teacher Effectiveness Comparison Classes {non-PROCESS)
S.E.C. - School Effectiveness Compurison Classws (non~-PROCESS) :
N-P ~ N for PROCESS Class ’
N-NP - N non~PROCESS 2 Intact Classes

The Student Questionnaire was administered to both PROCESS students and

C.E.P.
C.E.Ce - Curriculum Bffectiveness in Corpavison Classes (non-PROCESS)
T.L.P.
S.L.P
T EO

non-PROCESS intact classes (the teachers volunteered their clesses)s On both curriculum

effectiveness and teacher effectiveness questions the PROCESS students had a higher

favorable response than the non-PROCESS students except at Morton Jr. High School where

there was a .03 difference in curriculum and & .Ol difference in teacher effectiveness.

3 The school effcetiveness questions resulted in hipgher percentages across the - |
3 board for non-PROCESS students. This result may be attributed to the PROCESS population
. vhich has encountered a greater percentage of school problems than the non-PROCESS

classes and thus view school less favorably.
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Unfornately, comparison data is not aveilable but because of the low respézlses
on school effectiveness questions by the PROCESS students one would expect aleo
lower responzes on the curriculum aond teacher effectivencss categorics. The results
indicate just the oppositevtrend. UThe FROCESS =tudents results indicate that the
PROCHESS teacliers are being seon as o student cezite:ced resources It also indicates that
students, vho have met much school frilure, are beginning {o react positively to
the learning mituation. Hote: The non-PROCESS classes a2lco may have spuriously high

——-

percentages due to a "volunteer!" effect.

-

Procoes Ohieatives.

The following project objectives measure the success of separate training events.
They can also be considercd process objectives oxr stepping stones in reaching the
above overall project objectives for this component.

(1) Bach tencher, home/school counsaelor, or stzff participant at the beginniig and
end of tlie summer workshop will make a wrifiten statement az to his role and

as to how his role interrelates vith other staff roles. The meon occurrence

(frquency) of eight role areas cmphasized by the summar lab will increase
by 50%., '

Bipght Key Congepts or Role Araos Dmphasized by Summer Lab

L. Other staff relationships

2e Being part of a tean

3e Individualised inste.

L, Student decisions/problem-solving (helper and resource vs. teacher)

5. Indive. experience success (motivate)

6. Student-centered surriculum (needs)

7« Being a friend - relotionships

8« Affcctive edvcation (responsibility in this area)

Procedure. The frequency of occurrence of the eight role areos was 39 on the
pre~test and 66 on the post~test (n=15). Thic is a 69.5% increase which is well
above the 50% level of the objective, Inter-rater reliability proved acceptable
as a verifier.

A sign test was also employed. It was bypothesized that teachers would show
greater insighd into their roles at the end of the summer lab compared to the
beginning of the summer lab.

Hy: Teachers insight into their roles will be no different at the end
of the summer lab compared to the begimning of the summer lab.

le Peachers dnsight into their roles will increzse by the end of the
summer lab compared to the beginning of the summar lab,




( l o 0,01 ___ SIGN mEEy _
X=1 e T s
" N = 12 - the number showing differences L5 S
l p = 003 2 8 +
Decicion: Reject My in favor of Hy ; g i
P < 0.01 3 5 +
] 3 L +
3 1 -
" L H o)
] -
> © 3 0
3 6 +
g 1 I +
- 2 5 +
2 5 +
3 1 5 +
‘j 2 2 0
) Results. )
i Tecachers who participated in the summer lab showed increased insight into their

roles as measurced by itheir written statement.
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with their students (FIO'z) during the lst 3 weeks of school by the conclusion
of the summer labe y

(3) FEach teacher will have created a set of written lesson plans for the 1lst month
of schiool prier to completion of the simzer laba. These lesson plans will reflect
that teachers ere begining to individualize instruction for their PDO's.

I (2) Bach tcacher team will have developed a written orientation plan/progren to use
' Resultis. Upon completion of the summer workshops the individual workups were

completed snd epproved, then placed on file.

Projcect's intent to cxpose the school system in a coherent mamner to the wealth of
ecducaticnal materiall, methodology and theory that has been generated over the
. pas® {ive years. It was further narrowed down to attempting to identity specific
: system needs. Using this mcdel we naturally suffered the usual growing pains
but what has developed is a comprehensive mini-coirse selection system. The teachers
arc given the option to eiiher work out their own learning contracts or to enroll
in ene or more courses from the mini-course list. These courses are staffed by
i both outside consultants and Fell River School consultants. (For a listing of the
specific courses and teacher carollments please refer to the first two pages in
our newsletter and the mini-course lismt in the Appendix.)

-l" (%) Released-time has been modified to en institutionsl change model. It is the

Procedurc., PROCESS evaluators will have 12 reaction forms from each participating
teacher by liay 30 to evaluate the success of releaced-time. From October through
Hay lst, 80% of the teazchers involved in ths released~’cinie program will communicate
a positive feeling toward released-time,

Resulise. Reaction forms have been compiled after each relested-time session. These
forms were then tallicd according to whether the ;'c'esponse waos positive, neutral,
or negative. The response categories were (L) How do you think others are feeling
about released-time? (Group Effectiveness) (2) low are you feeling about released-tine
at this point? (Individual Effectiveness) (3) Were you ever wanting to say something
- during released-time and couldn't. (Group Effectiveness) (4) Hus your interest
T in released~time increased, remained the same or decreased? (Individual Effectiveness).
1 Fourr of the first six rcleased-time sessionz were PROCESS planned while the

- remaining eipht sessions incorporated the new mini-course selection approach.e A

session-by-session graphical analysis will be presented on the following page. Please

exemine these graphes carefully before proceedinge

I The overall response graphes, Graph 1 and Graph 2, do not show any consistent
trends. They vélry wvith regard to the individual released-time session. It should be

l noted though that after the change in format, Sessions 5-12, that the positive response
category fluctuated between the interval of 55% to 65% vhich would indicate a somewhat

! consistent favorable response.
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QUESTION 1-A - How do you think others are feeling about released-time at this point?
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The neutral and negative reponse categories were alid eradic but sgain the negative

cvipowiyal responce lowerzd after the 4th session.  The better responses from Session

5-12 indicate that the releuced-time modification after Session b wes roro

successfule

The graphical representotion for Questions 1 and 3, Graphes 3, I, 5, 6; Questions
2 and U, Graphs 7, 8, 9, 10 have within them renponse variations between sessions.
They also show a slightly upward trend after Secasion 4 wvhich reinforces the .hypothesis
that the releasci~time podification vas a beneficial chonge., Noter Question 4 -~ Has
your interest in released-time increase, remained the same, or decreascd? has a scorer
contamination in the remain the same re :ponse. One does not lmow if a remain the same
response is positive or nagative. Therefore, Question 4 graphing may be questioned
duc to the inflationary or deflationsry nature of the categorye.

PROCESS stuifr also collected and eveluated any program recommendstiions
that were suggested. There vere 10 basic questions which were asked to obtain this
information.

These questions liave been evazlusted and kept in our central file. Questions
b, 8, and 10 vere zpplicable to the positive, negative, nentral paradigm and produced

interesting results.

Percentmee Bvaluation of Summary Feedback on Released-Time

Schools: Middle, VWatcon, Henry Lord, }Morton

eation b — Regarding my development as a teacher I £ind released-time to be
33 & ¥

Positive Regative "Neutral
oh 21 2
6 26 6
15 2 3
& Ak | 9.
Totals 66 3 20
N = ]_ll-9 M;s:_.’, l|.2% 1]_}%»

Question 8 - Vhen I think about the part the PROCESS staff played in réleased—-time I feel

Positive Negative Neutral
\ 10 30 2
L 19 8
8 L 3
_9 , 14 19
‘Totals 71 67 32
N =130 2he4 5% 2L

Question 10 - When I think about having releascd-time again next year I

Positive Negative - Neutral
31 4 7
17 ‘ 0 1
16 8 *“7 d 11
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Gnestion 10 Continued

Fogitive Begative Hentral
~23 20 L2
Totnls o7 22 32
M= 1k 625 163 22%
Overal) Totals  1&4 S 152 84
N = 420 Lk 36% 207

As can be readily seen a coabzadiction urises, Project PROCESS received a
heavily negntive response in Question 8 hut Guestion 10 about retaining released-time
was very positive. This indicates a tezcher reaction againss‘t PROCESS.,  This
phenomens adoo may have deflated the results in our gravhical representation.

It was sensed during the year that the teachers, even though consulted heavily
by PROCESS personnel, felt that Project PROCESS was trying to tell them how to teach
correctly. This sttitude may have caused the above contradiction.

Oversll, released-time has gained acceptonce within the school sysiem and will
definitely be retained os a ssheoal-wide propram. IDue to this, released-time

should be considered a major successe

P
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1/18/72 Henry Lord & Horton Undoxatanding Studens/
Teacuor elationships
1/1.8/72 Henry Tord & Fovton Art CGroup
1/18/72 Benry lord & Morton Cheap Zslence MHaztorials
1/18/72 Henry Iord & Morton Reading
1/18/72 Bonry Iord & Moxton - Drugo
1/18/72 Henry ILord & Horton Ieyge Classes
1/18/72 Benry lord & MHoxton Proviem-Solving
1/18/72 MeDonough Problen-Solving
1/20/72 Middle & Watson Erglish Dopartuent
1/20/72 Middle & Vateon Comsavzerd? Ede Deifte
1/20/72 Middle & Watson Underatandd ng Schools
Neighborhood
1/20/7¢& Midale & Watson Heclth Refrrrala
1/20/72 HMiddle & Watson ' Approaches to Tenching Reading
1/20/72 Hiddle & Wntwon “Glassor Meeting
2/3/72 Hiddle & Vateon Art
2/3/72 HMicdle & Watson Consumer Bducation
2/3/72 Middle & Watson ' 5th Grade Teans
2/3/?2 Middle & Watson , 6th CGrode Teans
2/3/72 Eenry Iord Problem-Solving
2/3/72 qaney Ised & loyton , Student & Teachar
2/3/72 Miadle O Vetuon 7th Grade Team
2/3/72 Middle & Watson Reading
2/%/72 Morton Social Studics
2/3/72 Foxrton Seashiore Scicuce
2/3/72 McDonough Doveloping a Problem=Solving
Unit
2/3/72 ' Morton Reading .
2/3/72 \ Morton . Large Classes
2/3/72 Morton Art Croup
2/3/72 Yorton ~ Drugs
2/%/72 Henry Lord Social Studics
2/3/72 . Vatson Happing
2/3/72 Watson . Glassor Type Diccuosions
2/3/72 ‘McDonough Problem-Solving
2/3/72 McDonough Music '
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2/15/72
2/15/72
2/15/72
2/15/72
2/15/72
2/\5/72
2/15/72
2/1?/72
2/17/72
2/v1/72
2/17/22
/72
2/1/72
2/19/72
2/11/72
3/1/72

3/1/72

3/1/72
3/1/72
3/3/12
3/1/72
3/1/72
3/1/72
3/1/72
/Y72

3/16/72
3/1k/72
3/1h/72
3/1k/72
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SCECOT(% )

Horney Tord
Honry lerd
Feary Ioxd
Honry Iord
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& Forton

Fonry Tord & G

Hensy Lord & o

Herey Tord &

Yenry Iord
Hoyion
Figddle
liiédle
Vetemon
tsteen
iddle
liiddle
Hiddle
Vateon
Hemry Iord

Henry lord
Eaes Tord -

Ilenxy Lowd
Heney lord
enry Tord
ltiddle
Middle
liddle
Migdle
Middle

Midadle

Henry lsrd
Uonxy loxrd
Honry Iord

& Forten

& Harton

& Movton
& lorton

& lorton

& Morton,
& lorton
& Morton
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CITRSE

Problea=Solving

Mone Base Schivel

eleounco

Dugs

Reading

Logrmgeehan b Inege Cluszes
Social Studies

Tow Cost Axt

torton Procees Team « Trailer
Reading

Franch

Underatending Rolgbborkood
Glazger Type Discussion
Currsnt Lvents

Ynzliish

Art

Keighborheod Mapping

Contemporary Music in the
Classroon

Sociel Studies Departueant
leating

Foreigh languages Through
Activities

Use of Comsumer Edvcation Kit.
Hath Departmeat

Inglish

Inglish 7¢h & 8th

Art Dopartment

French

Math

Innovations in Engiish
Curriculun

Discipline & Dmotional Protleus
Social Studies :

Science
Hath Gomes That Reinforce
learning
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3/16/92
3/1k/72

3/36/72
3/1/72

2/16/72
3/16/72
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h/6/72
L/&/72

" ERIC

L

PamdeCovran Tiot

LT CIRTRM L ool T St s a4

A0SO g)

LT T LT
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Fiddle & Vatson
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Hicdle

Eonry Iord & lowton
Henry Tord & lhreion
Hiddlo

liddie

-~

CUIRSH

[ Rt 22

Irvovations in Puoglish
Corriculun

Neeognining Soerdous REnotionsl
Probliems

Recoguizing Serdous Emotional
Provloms

Heth Gsmes Thot Neinforce
Ihavning

Social Studics Weashers

Recognizing Sirxdous Emotional
Problens

7th Grade Temn
Scicnca

Vord Games
Carrent Eventn
Hath Gomes
Dronatics

Math




Fiunzl Report on Special Services Component
CHAPTER VI

The Special Services Component is a backup system to the Instructional
Component. It is primarily concerncd with the behavioral probloms of our target
povulation. Ite main stalf is a home/school counselor in cach of the five target
schools whose role consishts of personal counseling, group work, maintaining howme

contacts, and L:ccumulatinrf data on each tarpget ctudent. The Special Scrvices
] [} 3
)

Component is coordinated by one individual vho in cooperatidon with the Instructional

" Coordinator is responsible for bringing about a coherent an? colesive wrogran of

] educational ond psycho-scceial services in Projeci Process classes through the

adesuste interfzce between the activities of the teaching teams and the home/school

countelors at the, respective schools. In addition, the Coordinator of Specinl

Services negotiates for specialist services within the community and interfaces

with the Department of Pupil Personnel Services of the Faoll River Public Schools.
Q-5chool. Since its conception, it bus generated an immense amount of

discuassion and commentary. The compentary has ran;cd'from a hearty *'well done

to a disenchanied "inadequate.' To fully appreciuate the disparity in corments

one must bricfly reflect upon Q-5chool's short history. O-~School was not the

brainchild of any of Process's staff, nor was it neatly laid out in countingency

plans in some Federal document. Q-School originated purely out of a system's ncede

Late in September, it became apparent that some students just were not making it

in the city schoolse The individual's specifics were different, but the underlying

reasons can be summarized as habitual truancy, refusal to do any school work,

and continual behavioral disruptions. Eventually the individual school administration

must make the difficult decision of either suspending or cxpelling the student for

[PEXewEsLy )

the overall good of the teachers, students, schiocol. I{ is our aim to give both

7 school and students an alternative to this inevitable decision.

3 In many instances an individual's school performance and behavior will be
extended to "life situations' upon leaving school. The student vho has a history

I of school probjems oftcn becomes a social problems Hopefully, Q-School can be
an agent in reversing this terrible trend.

I Community Involvenent., Organizing parents and tying in as many community
agencies as possible has been the focus of community involvements Because much

! ' of this has a direct relationship to the home/schooi counsclors, il seems appropriate
to summarize these activities in the Special Services Componente These numerous

g outreaches have come about through the effortas of the Comaunity end | .

|
Q




Communications Coordinator for Project Process. Much of this involvement is in

the process of being evaluatedes An interim evaluation of the effectiveness of
the Advisory Council appears in Chapter III. '
A sumiary of activities to date is presented below.
Rarental Involvements; ‘ ,

«Perents selected by the August lst date were invited to visit the Y.0.U.T.H.
program and Interlocken Camp program.

«Five parents from four schools are on the Advisory Council,

«One parent attended Paducah conference. -

.Parent representatives encouraged to visit schoolse Two did so between
October and December,

Middle School representatives met with team from the school and are preparing
for more aq}ive involvement. _

+Morton parent representatives met with tesm resulting in one in-school
visit by five parcnts followed by a review of the program after school.
Follow~-up resultéd in evening meetings with parents, the team, acting director,
"and two other Process staff, plﬁs an additional date set for unother meeting.

.Parents have been involved in reaching other parents. The evaluatiocu and
commitment to the program is developinge.

o\atson parents are scheduled for an evening meetinpg with the team plus
others. ,

.Watcon parents going to school weekly to read to students of the fourth grade.

.Lord parents meeting is in the process of being planned.

Community Agencies;

.In the ecology program the community has become involved, namely, the
Westport/I'all River Environmental Control Committec and the South Watuppa Pond
residents. |

«Interlocken Camp program this summer involved the Sea Bees did gradinge

«Reached the community through a talk show of three staff members.

.16 slide presentations of Process to commnity orgunizations.

.Involvemqnt of Life magazine and Netional Geographic in information relative

to our ecology program solicited.

.Approaches made to S.M.U., B.C.C., and Bridgewater for the enlistment of
students in our program.
«Personal contact by staff member has been made to at least the following:

-Flint Neighborhood Drop~In Center
=Brotherhood Center




~Fnglich As A Second Languzge

~Portuguese Youth Cultural Organization

~llental Health Center

~Chember of Comnerce

=lindel Citics

~Fall River Clergy

=Citimens for Citizens Legal Aid Personnel
~Honmamakers Orgunization

~Three Differcnt Family Service Representatives
«}iodel Clties Legal Aid Depnartment

=Hodel Cities Community Organizaticen Denartment
~Hoded. Citics Community Service Divizion ,
~Protiiguese Youth Organization
-PRIDE sptaff _
~3pecial Educution Depariment of the Fall River Schools
~United Statens Faployment Service

=~Friends Yorld College, licw York City, Long Island
<Heighborhood Center

=ligded Cities Drop-In Center

~Bristol Community College; Education Department
«SelteUe, Education Department

~Diman Regional High School

~Chambor of Coumerce Laadership Course

~Portuguese Launguage Class

=Follow Through Comnuult" Coordinator and a Key Parent
~Drug Education Progy

=PBridgewater Stato ColJoL@

=711 Fall River Area Hewspaupers, TQV. and Radio Stations

Productive Ohijectivea.

(1) By June 1ot 50% of the hard~core potentinl dropouts referred by pupil personnel
services will complete an individualized learning program which they have
negotiated with Special Services staff.

Rosulés. All referrals by Pupil Personnel. have resulted in the students
admittance to Q-School lag moro than adequately met the needs of this objective.

(2) Psrget school participants will demonstrate & 10% mean increase in self-concept

as measured by the difference of the pre= amnd post~itest scores of the Pierg-Harris
self~concept seale.

Resultse Pre~ &nd post-test scores have heen collected and recorded. This

objective was met at the above performance level.
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PIERS-HARRIS SELI-CONCEPT
PRE & POST TEST HEANS FOR TARGET STUDENYS

TPRE POST SIGRIFICALT
"SCICOL IZUNBER GRADE N HEANS 1{TANS AT .05 LEVEL TwTEST
Kiddle 06 8 62 52,83 56.1i5 Yes
Lord 61 9 2k 48.15 57.77 Yes
Morton 68 9 S Lo, 52.55 No
Q-School 16 - 23 38,75 - .

*Morton = Although not significsnt &t the .05 level when dropped to tho .10 level
it was significant.

The level of wignificance for oth the Hiddie School and Henry lLord can be
interpreted by the statement that there was a significant change in the students
self-concept with 95% assurity. In lorton caee we can state the eame thing but
vith a 90% assurity that the charge didn't appear by chance. Jf the veriation
vas not n chance variation thken we cam state that n change in the self-concept may
be attributed to a program effect. Note: Q-School Self-Concept Inventoriegwese
used as tools for guidance rather than looking for a measurable effect.

(3) 25% of the parents of the students referred to Special Services will sign and
complete un individualizaed parent contract as a result of consultation with
staffcounselers ag rolated to the child,

Results. Parent contracts were originally initiated but it became apparent
that ve had no method of monitoring parent behavior and motivation. Therefore,
ve dropped this model in lieu of initiating prmrontol group inmvolvement at the
target school.

Home/School Activities:

(1) 75% of the fumilies of identified potentinl dropouts will have been consulted
" ot least two times during the school year by Special Services staff.

Rosulte. This cijective has been met. All the paronts of thease students have
been contacted via a letter in September. Each nmonth théy receive a newsletter from
the project. Wiree schools have also held one or more parent meetings in which the
home/school counselor participates. Weekly, the counselors make home visits, hold
individuai conferences with parents, and spend nany houra telephoning the parents
when students are absent. These and other activities are being recorded in the data
bank.

(2) The attendance rate of student participants in grades 4, 8, and 9 will be incroased

by 20% from the previous year as a result of the continuous follow~up
contacts made by the home/school counselor.

&1L




Procedure. Data collection and anzlyzis of this objective hus been ticd into
the data retrieval system at Diman Vocational Highe Half year attendance i’igur.es
are illustrated in the following chart. '

HALF-YEAR PERCENT CHAHGHS

I ATIENDANCE IOR TARGET CLASSES

areame ..

——— o - —r

PROCISSS HALF-YEAR MEAN ARSFHCES CHANGE 1IN ,

_CIASSES _ GRADE  1970-71 197172 ATTENDALCE
Vatson L 8.0 days 5.5 days 31% increase
Mddle 8 12.6 days 9.7 doys * 2%% increose
lorton 9 114 days  10.0 days -~ . 12§ dncrsase
lord 9

23,5 days 20 davs 149 inerease

Repultae. Average increase in attendance for target groups = 20%. Thio
olsjective has been met overall, but not individually at grade nine. Note that
the year periods are from half year points. This allows the project to have
timely datae available so that progrom modifications can be made should it be
necescarye. With the initiation of a more sophisticated and more reliable data
collection and retrieval system this year the project will be in a posmition to
further increase the timeliness of its data in the future.

(3) GO% of the identificd potential dropouts im the 10th and 1lth grades wvill
receive at least 10 hours of intensive counseling during the school year
1971=1972. Raecords will Le kept and reported to the ovaluator.

Rerultse This has not been met as written. Due to last years 1imited funding
for Durfee High School, Project PROCESS was able to have only one counsclor at
Durfee. Because of the high number of potential dropouts at Durfee the counselor
handled the students who during the school term were identified as having & school
problem. The counselors activities centered around school adjustment. That is
the councelor was involved in school, court, employment and home activities of
students. The counselor has logged 00 individual counseling sessions for
epproximately 150 students. The content of theae sessions if reflected in the
counselora journal which is on file. Further evidence of counselor success may be
obtained from the list of potential dropouts who have received previous PROCESS
prograuming. Of the 99 potential dropouts 7 dropped out for a 7% dropout rate
vhile overall the Igth grade dropout figure was 12%. Note, the difference may
be due to a bias in PROCESS identification but a PROCESS effect should be inferred.




76.
For Feded Cities Hducational-Social Counseling Activitlies;

(1) Moded Citices counselors will complete diagnostic reports for 509 of ihe target
students in prades 4, 8, and 9 by lMay lste Dota Bank records will be checied
to messure this objeciive.

Progcedurce This objective has not been mete Duc to a worle overlosd, Project
'Process and Model Cities had to eliminate this objective. NHote: Model Cities

has maintained a Student Drey-In Center which has cnabled Project Process to chzmgo‘
its direction in its provoucd Drop~In Center.

¥or Drop-In Center Aciivities;

The originsl model of a counseling oriented drop-in center was altered to an
action orientated tutoriad and handicraft center. The two teacher manapers of
the center have the dual role of not only being & learning facilitator but also
an attitude facilitator. During the half year their students have been exposed

to nacrame, loom vork, chess skills, paper poitery, film-making, clay rmodeling,

crocheting, lmitting a2nd hobby kitse
The tutorial program has been instituted at the high school and at a1l of
The torget schools for the students in need of academic rebuilding. Bighteen
volunteers from a nearby college have comndtted themselves to this on a veekly basise
Student motivation was devcloped Ai‘ro:. a negotiated agreement for credit with their
respective institution. , |
. Tor the Vork-St ay Activities;
(1) 70% of idcntified potentiazl drormouts diagnoned as needin; a work-study program
will be placed with a negotiated plan within 60 days of referrale Referral
records will be used by the evaluotor to measure this objectives

(2) 50% of students enrclled in the work-study program will gomplete their
negotiated plen with a 1 % increase in GJLP.As Records will be ket and reported
to the evaluator. ~

Results. Poth of these objectives have net been met. Ixplanation: To
Corrcetly institute a workable worke-study model one needs to devole a cignificant
amount of time and momay to this project. In this funding year Project PROCESS had
neithere '

Work-study has been approached this year on a feasibility basis, site visite
and convassing of locel business hzs been initiated.’ In'our upcoming proposal a
work-study progran will be presenteds. ' .

Process Objectives.

(1) There will be significant parent involvement in the Home/School phasze of the
Spacial Services Component. This will be dewonstrated by 50% of the target
population parents attending at least ome parent council meeting during the
cchool year. Attendance records will be kept by staff und analysed by
the evaluwtion coordinator.
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Resultn. Tho attendonce figurcsdo not mect the 508 criterin but Project PLOCESS
hus made significant inroads in the parent involvement projects These inroeds lead
us %o belicve that attaching level maybe arbitrary and meaningless. At MHiddle,
Wateon, Henry Iord and Forton the home school counselors have iniated two parent
open houeses. At these wmeetings PROCESS goals, studant progress and the need for
perent involvenent vwere discussed.

The succccs of the lorton parcut program hes resulted in the eetting up of
the Farent Forth Ead Centor. This parent group has tricd to wanite the parents of
all school children, in zn attempt 4o both elicii community kmowledge of s&chool
activities and to enablo the school eystem to become more responsive to community
needs. These attempts to obtain positive communication hus met with some
recistence but inroads are slready being made. (Sse Appendix A = Parent Articles.)

The perspective candidates for the '72 - '73 PROCESS progremming have attended
an initial parent meeting cxpleining PROCESS programming.

(2) Special Services Staff will make home visits to the parents of potential
dropouts who have iundicated that they will leave school at age cixteen.
Fighty percent of such paronts will be visited by staff nmembers at least
twice during the scxhiwol year. Rocords of home visits will be kept to verify
the sttainment of thicp objective quarterly.

Resulise This objective has not been met within proj'act‘ limits. Due to a
turnover in persomq_ol at two target schools Henry Lord and Morton, two home/school
counselors hnd to 'bc reorieatated to the PROCESS system at midwyear. The lack of
data produced by the initial two counselors have made accomplishment of this
objective impossible.

llome visitation had to be remodeled to 2 nced basis that :1msé-within the

schiool day. Parent contacts, telephene and letters have becn extensivéa

HOME ~ VISITATION & PALENT CONTACHYS

Home Visits Parent Contacts
Durfee 13 visits )il 79
Horton LO visits 80 370
Middle 20 vieits 104 399
Henry Lord \ 'S visite 8o 3Lo
Vatson ‘ 10 viscits . Lo ' 150

Key: N = Number of students in the target population
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(3) 8UK of student participunts will demoustrates
=lore gzlfi-assurance and seli~directedness.

~}ore opouness to digcuss thoir feilures, successes, aspirations, and plenc,
Thic will be reflected in azecdotal rocords kept o each student at target
sitese  The Spocial Sorvices staff percons at eachi eite will judge the
aneccotal records and assess the degree of atteirnont of this objective. They
will roport the results to thie Bvaluation Coordinntor.

Rerults. This chjective hus not been met as written. The counselors have used a
jourzal teciwnique to report individual conuseling sessions, Trying €o meusure the
journszl on whether the student was nore self assured and self-directed was felt to
be to subjective of gn evaluvatione The journals will be kept on file at the PROCESS
Oftice.

Managenent Chiectiven.

(1) The Spocial Services Component will demonstrate that it is operating according
to schedule, Monthly reports will be completed by the coordinator ineluding
an updating of the time line. The menagement council will ascess this objeotive
and take corrcctive steps where necescary £o kesp the component on schedulo,

- Braceirva, Honthly reports have been coupleted by the coordinator with an
updating of the component time line. The contral staff merve as the managerent
council and have becn wecting monthly to asscss progress and take corvective ctops
whiore Necessurye.

(2) Bach of the Speciul Services otaff percomnel will be directly involved with
clansroon terchors in case conderences and renedinl treatments for a
mininum of 5 hours per week. Through serubtiny of rscords, observations, and
consultations with the teachers involved and other cducational personnel on a
monthly bLasis, the Speciol Services coordinator will aesess the attainment
of this objective.

Results. This process is coutinuing well above the 5 hours per weeok winimun.

On Thursday afternoons alone, three hours are devoted to case conferences, not to
mention the daily interactions, within the clamscs. Student critiques have been
filled out by the FPROVESS teachers and will be made aveilable to their procpcciive
teachors, in the '72 & '73 school year.

e o | '&)_{__.

Aruitoxt provided by Eic:




Surmary of Weaknesses and Accomplishnients

CHAPIER VII

Wealnesses in Progsram Design ard Operation.

1.

2e

3-

‘the format. Finally, the format was changed to a one focusing on more individual

The reading program has been insufficiently planned and coordinated. This was
further complicated by the loss of tuo of four reading teachers in November.

Corrective stepst Because the project was unable to secure and hire o
curricvlun specialist with a strong background in remedial reading a consultant
had to be used to work with the reading teachers. During the second semester
thie reading teachers bepun meeting with the consultant. However, as this
developed the ienchers deeidzd they wanted to meet weekly with the curriculum
coordinator of PROCESS to develop an articulated curriculum guide with a cross
section of nuterial that proved wseful this year. This will be completed at
the end of the summer. Also, the scleduling has been changed to include fewer
nubers in remedial reading classcs.

The program Gesign hac limited the amount of resources allocated to Durfee High
School ({;radé"s 10-12). If the program is to be successful in reducing the
dropout ratec in grades 9-12, then more resources need to be allocated to the
high school which includes grades 10-12. |

Corrective steps: Minimally, those 140 or eo students in Project PROCESS clasres
at the ninth grade who will be attending Duarfce should flow into a continued
comprechensive program to increase their chances of successfully completing hiigh
school. Siuch a program is now being defined, negotiated and planned with

School Department administrators and will be implemented in the fall of 1972,

but at a much lower funding level than planned. Also, additional counseling
services, work-study placement, and an automotive training program financed

by Shell 0il will take place.

The initial relessed-time format, as stated in the continuation grant, was not
meeting the needs of the target school teacherse

Corrective steps!: This veakness was realized early in the project year and was
quickly modifieds Evaluation sheets of the first sessions revealed this problem.
The staff development cocrdinator met with teachers and principals before changing

centered activities, or mini-courses coupled with subgroups working on curriculum
modification. Iong range plans are for the school, particularly via the leadership
of principals and curriculum specialists to '"own' the relcased-time program. This
should result in a major modification for the school system, a process which will
be self-generating over time.

\ .
The project's design as expressed in the continuation grant of 1971~-72 didn't
provide a treatment or aliernative to those students with overt behavioral problems
or those needing a transitional model to increase their ability to cope with the

classroom.

Corrective steps: In September steps were taken by the special services coordinator
to meet this very pressing needs This transitional school, or glternative school,
called Q-School received a great deal of support from Psychological services and
Pupil Personnel servicess The School Department came to the aid of PROCESS by
providing an additional teacher. This program, an outgrowth of the nature of

26
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Project FROCESS itself has gained strong support from many departments wund.
social agencies within the city.

In fact, during the last two months a group of educators in Fall River have

been meeting to plan for an slternative hign school. This kind of initiative
by School Dzpartment personnel is a great stride forwerd, initiative and courage
vhich ig recoted in the survival of @Q-School.

The initial 1.971-72 staif development approuch and format was unrcalistic in its
expectatic.d. The design wasn't based on a sicyRate disgnosis of sll the core
teachers cducational experience levels.

Corrective ntepst The stalf development coordinator bed~me aware of this eaxrly
in the program year. Individusl and small grouvp contracting with core

teachers has been substituted for Monday afiernoon staif development sessions.
This allowed teachers Lo work with consultants or staffl member ‘5 around more
speci.fic tacls vhich the teachers requested.

Unfortunately, this process became difficult to manage when the staff development
coordinator moved and had to resign from the project. Then during negotiations
for continuation a more distressing situation emerged. ‘The position of staff
developwent coordinator was no longer approved by Title VIIT officials.

New steps had to be iaken. A plen for teachers, including performnance objectives,
has been developed and will be implemented in the fall.

Major Accomplishments.

1.

10.

11.
12.

13-

Summer dropouts #5% lower at Durfee the sumer of '71 compared to the summer of
'70. :
20% overall increase in attendance at the target schools compared to last year's
rates for the same period, the highest increase being at Watson Elementary (31%).
Incrcased pgrade point averages at the target schools.
Reductions in the incidences of suspension for target school participante.
Statistically significant decrease in the chance of identified potential dropouts
dropping out of school.
12% decrease in the ninth grade dropout rate.
Increased cooperation and contracting with the courts and the social agencies of the
city through Special Services.
Statisticelly significant increases in reading achievement for the target students.
6l% of the Larget students under study in grades 8 and 9 (95 students) increased

\
their rate of growth in reading achievement by 25% or nore over a six month period.
A 15% average increase in math achievement Jlevel for Morton 9th grade and Middle
8th grade target students.
Yositive attitude changes of student participants.
Positive attitudes from Advisory Council and Principals' Council regerding
effective communication and dissemination from the management system of PROCESS.

High attendance rates for Q-School students, 89.5%.

2
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15’

16’

17.

18.

19

20.

2l.

Progressive increases in attitudes about released-time; reaching a population
of *4% teachers and administrators.

Increaced interaction and coordination between PROCESS staff and other projects
and ac¢ministratorse.

76% of the potential dropouts in the Summer_‘ Camp program passed onc or more subjects
failed during the previous school year. |

60% of the above students wvho failed to be promoted in June passed the course
work angd test and vere consequently prowoted.

Initiation of a worlkable trensitional school model. .

A highly successful student business operation, Y.0.U.T.H., funded jointly by
PROCESS and Model Cities.

Teacher attitude change from one of a teacher centercd model to one of a student
centered resource.

The setting up of an auxiliary tutorial program at the Durfee High School by

the Durfee Counselor.

Maintaining technical support to some of the experimental curriculum programs
initiated during the second project year which have become seli‘-pcrpetuatiflg.

The wide spread use of field trips in'conjunction with the curriculum.

-
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AGAIN IN PORTUGUESE

Thanks to the translation of
Maria Paiva, Precident of The Portu-
guese Cultural Org:mization, the REPCRT
reaches the Portuguese r—;paald.ng in the
native language, and iz found in the se-
cond section. |

Vol 1:6
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TRADUGA. EN FORTUGUES

Gragas & acg:?o de YHrria Ce
Palve, presldente da Organis
ZUCHO, CuZ_L%ural Da Jwzentude
oste bolotin tode
. oex ggora 1ldo teles poriugue-

5285,

Portugnenn,

A troducas doo rapuintes
eetigoe enconire-se ne segunda
parte do HEEZORTH,

| » srupmnr seeaxs

|
|
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by: DBrian Gillespiq

President of Morton Junior High

I think Project PROCESS is a dynemthte
name because it has the meaning ol power
and go. Project PROCESS i3 a litt‘.le dif-
ferent; from regular clacs pﬂoceﬁuz'o by
the we;& we are brol’en up into smaller

groupss Tho mxéﬁé.sé “of mueller proups is
©o eliminato slowness and to accomsiich
‘grosping thingz bolter end faster. ALl
the teachern have shown great intorast
in halping us to attain a good civamtion.
Hany new thinge have bsen introduced to
us such an: contracto, ficld trips, auto=
machand.co and photogrophy whieh the
toachers theusslves trlsd as new thinga,

In oy ovn mind I foel Projeot
PROCESS hiap dore its Job fox me.

PARENTS CONTINUE TO GET INVOLVED

For'i:& or more .parents recenitly met
one evening vith members of, the lorton.
Junior High Team and some PROCESS staff.
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Participant studcntu preﬂarcd many dig- o

!

plavr of their 1nvolver‘entr and prmccta, '

l!’xClUdln{T the maling of s sweets! for re-

ﬂ(l

freshments. From this meeting, chaired .,

. 4';'
by mtchell Lst:mhan, the Home/School
Counrelor, mony parcnts s:_pned up for

two different weekly meetings. One group

has -f;rted discusging "Student Prohlemns'
and thé otHer

mectlhrq ‘fre treating a gemiine sense of

"Home=School Issiies", These
belonging for!thé parents and & sense of
cducational “support- for the Team.

. bt the®Watsth Elémentary School all
school parents have ‘beén iivited to two
important meéctifigds’ One was'through the’
generous coopcfétion’df the staff of the
Drug Abuge Program and the other through""
the staff of the Exglish As 4 Second
Lenguage Programe - S e o

At the Fall .River Middle School,
over thlrty pal"thlpant parents met with
the Team and other&, to develop a better
1xnder5tand1ng of PROCLSS efforts and to
prepare the way fozj the contmulng in-
their chlldren &

The Home/School

volvement of parentq ir

cducat:.onal experiences.

Counselor made an effort to visit or con-
tact every participant home before the

meeting, A sy meeting was asked for at

. which students would reveal some of their

experiences of this year.
Parents irom the Lord Junior High

School met with the Team members one

afternoon and ag reed to having a fulure
evening meeting, with sll the parents of
the participunts.

At Durfce High School a lettar ox~
plaining the efferts of the Home/School

- Counselor was sent outs The parents were
also invited to telephone the counselor or
to mee him in person to lcarn first hand -
about what is happening. Encourngingly
many parents called, or have pince had
: personﬁl.'co,nta_c‘c with the counseloxr.

In each meeting with parents inter-
esting and valuable dinlogue hos developed
either in a group setting or in prnate
conversatlons. These experlenceg, are

helping the parents, teachers and PROCESS
staff to have a closer workinz relation-

ship and understanding of each other.

e Nl

DURFEE ECOLOGY PROGRAM BECOI\IES
NA ']‘ IONAL IVIODF‘L
by Aru\snd Ao .Dallaire.- .
I -had the oﬁportm,:__ifty of being with
Title III, Section 306 at an Environuental
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Education ProJecct Directors' leeting h;:ld
in Vashington, D. C., April 17 and 18.
m5tle SII, Section 06, was gn out-
grovth of the Xlementary and Seodndary
Education Act of 1965.
of ESEA the federal role in support of

Since the passoge

tho improvement of Education at this

level has been sipgnificantly advanced.

" The nation becauss of this support, has

been engaged in the development. of now
concepts about education,. with the ob-
jective of preparing our .young peocple
for the practicad problems which they
will face wpon teﬁuinat:&on of their
formal schooling.

Dr. Wilhelwmina Hill, Us S. Office
of Education Environwental Spacialist

“who visited Fall River last Fall,

identified the High School Seience De-
partment Project and PROCESS cnviron-
mental program, "Project WACK', '"water,
air, conservation of the environment!,
She called it
Yone of the most outstending programs

as most innovative.

she has seen in_the country."

.At the Washington meeting, I pre- :
sented the Fall River Environmental
Progrom as a satellite project to the
Title VIII Dropout Prevention Progran. -
It was noted by. invited guests and
leaders that our program was the only

one of ite kimdin the country. Con-

ciderable inquiries were made by tho
directors of Title IXII attending the
conference. .

Supported by High Scheol leadership,
the Fell Biver Program evelved from a
Projecit PROCESS funded microﬁrojéct which

was most innovaetive in its: dealing with a

 group of potentisl dropouts. The environ-

nental program was expanded to a full
sunmer operation vith the same specific
goals, that is, helping the student pertic-
ipant become botier ecquainted vith his
environment znd what to do about it. He was
trained and given equipment to monitor not
only water but air es well; ci & regular
schedule. This information wes not jJust
corplled os an exercise but was put to use
by local and state government agencies.
' Fron the sunmer program evolved an
environmental course offered in the High
Séhool, curriculun. In tho 19711972
tventy students elected the new course.
Tor the year 1972-1573 forty-three students
have already enrolled.. This proves the .
point that-activities that confront g .
basic problen oxcltes today's student and
turns him one

Plans for this cummer call for a
continuance and expansion of flze loceld en~-
vironmental studies. The environmontal
control laboratory will be a component of
Camp Iulerlocken. Studies of the:newly
created Copicut Reservoir will be inteusive.
Monitoring of the waters of South Watuppa
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. P’and, uwdy Pond and Dm'ol Pond will also

. be the objsct of intensive rescerch by the.

groups concerned. lire Noger Dubols and
gnd I, of the Duriee High School ‘Science
Department, will tooch ond uirﬂr't the
students in thoir rcaeorch.

kt tha conference I learncd that
the'purpé:z;a of ESEA Title III 4is to pro-
vido "risk funds" for oxperiments with
innovative wproaches to the learnimg '+
» process. Locally, our PRIDE Raading
Program 3o 6o fundeds Other dnnovative
projects oret “Crosz-Age Teaching™
with its besic idea of older students’
tutoring youngar students; "Development
Resourceoa Centexr' is snother project L

- which focuses on one overriding goals

to gain- a better wderstmding of the
ways children learn. There ava over
ono hundrod other projects.

TORTUGULSE IN HAILED JSSUE OMLY

;- Due to unusul circumstances for '

. ‘the itramelatory .tho Portuguess trans-
lation wvas late in arriving., It ap-
pears, therefore, only in tho mailed
copica..

NEW HOMR/SCHOQL COUNSELOR AT TORT

A welcomé is extended to Fdward
McGuiness. He recently becawe the .Home/
School Counselor ‘at the I.g::;d Junior Highe -

Mre MeGuiness is not now to the
schiool, having:served there for twelve
years, during which time he has been a
teacher/coachy teaching math foxr +thoue
years. He received his BeS.Ed. end K.
Pd. from Bridgewater in '59 wmd '62
During his master's progran ho recoived
a coxrtificute as & puidance  counselor
and as a director of guida.ncc. Popr

four yozu's he was in the  Air Forco-
serving in Korea, - '

Of his new responsibilities he says,
"I find the position challenping, with an
increase in the opportunity of listening I
to students.™ :

"He sces the role of Home/‘ichool [
Counselor as an asset to.the normal ad-

ministrative prbcess of the school; with

the prospect of working hand-in~hand with -
Henry lorde He sees the PROCESS emphasism -
as en opportunity to individuslize help
to the student, academically snd socially, ..
vith opportunity for feeding the student

back into situations vhich are not as 3
individualized, TFurthor, Mr. McGuiness | - ;
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eral academic improvement. lioucvaer, more

impressed are they by vhat they sense in

I sees thot the Howme/hchool Counzelor hss Privarily through thair ingenudiy sad
the chance of broesdening the channels of supported by PROCESS, their clusarooms

‘ corimuni cation; corrmun.v.cation that might have a new look ond a refreshing atrosphera,
other».n.b., be shut oifs Such coruunica- Hore, the teochers have capitalized

‘ tionhe seys, gives obvious insight dinto on the individual spproach. Their pupils
Tamily strengths and difficulties; in- mist, indsed, worlz. Yot, thoy have

l cights which might not otherwise be known. options. Eoth teachers have noen gen-

\

the children as & relexed masner, &
desire to learn end a trust'(.ul opPoONNesa.
Part of the c=ily on-going process
of change is tle yole of the lome/School
Counsaeler, Sister Yheresa Faync. = Having

casy and frequent access to {he sbove-

ifi"i ' f
O

mentioncd fourth prodes, she hows forned
vith both instructors o tem-'aemhing

r m Q. QY o
THE WATS0N TEAR SAYb'. approacho One of her primarv coxntribu-

tiones :m {:h&b ef ug*“‘l K G’fﬁnp sesatons with

" joui'ney of .zili::housan.d miles must pupilc-x_,wlw co desire this exparicnce.
begin with z:x.aingle stop. In various . Alco, shoe has individual intervﬂ,eéa and-
parts of oxir nation one hears those - mukes home contacts. In this vay, ;rsore
steps ~ str;;é of z{dm* nistrators snd teach- of the total nceds of cach child are met
- ers, The:y are responding to the challenge and closer honig-school contects are
] of eduoaﬂonal chang - effected. . '
. Stu«xr‘c Iu.ller‘ s advoczate of such The '72 prcsrra,x emphaai@ }*wa a
i change, ouggests that we rcj_)n\rent our -great po‘cent:.a‘l for change and for the
‘ educati.onaj._ .tmditiéu by renewing it. For imprbvemeni: of the human condition. ILao
-ﬂ sach rcnewa].. he offers the concept of Tze might be satisZied vith a single
affective ed;ication described as that jart step towards the Llong ;iourneyo What
l dealing with emotiona, i‘eel:.ng,s, interests, would ho 395’ of giant S‘WPG made at the
valuos. and characﬁer. Samuel Vatson Elementary School? Certuinly
M: the Samuel Watson Elcnentary School, they aro worthy of appreciation, admiration,
I change is prevalent in all of the classes. and imitation.
In pérficul&r,-ﬁ two_ of the fourth grade
l teachers, Hi@.‘ Patricla Marques and Mrs.
Jeanno Witkowski, have assumed aﬁ exper-
! imentsl role during this school yocare




sces that the lome/School Counselor hes

the chance of broedening the channels of
cofnmunic:;tion; communi.cation that night

othervise be shut off. . Such communica-~

tion, he says, gives obvious insight into
family strengths and difficulties; in-

sights vhich wight not otherwise be known.

THE VATSON TEAM SAYSS:

" joui_ﬁ;qy of ;i:{:housmid miles mist
begin with t::.aingle steps! In various .
parts of ou.r:natiq,n one hears thoge
steps = stolg;.; of édministrators and teach-
ers. Thay ave responding to the challenge
of cducat:_onal change.

Stuar’c Ihller, an advocate of such
change, zmrrgc:stn that e reinvcnt our
cducational tradition by renewjng ite Tor
such renewal he offers the concept of
affective educa.tion described as that part
dealz.ng with cmot:.ona, feelings, interests,
vnlues. and character.

At the Seruel Watson Elemontary School,
change is prevalent in all of the classes.
In par"c;icular, two of the fourth grade
teachers, r&s. Patricia Marques and Hrs.
Jeanne Witkowski, have assumed an exper-

imental role Quring this school yea.

Primgrily through thelr ingenuity snd

supported by PROCESS, their classroons ]

have a new look and a refreshing atmosphere.
Hore, the teachers have cupltelized

on the individual npproaéh. Theis pupils

must, indeed, worke Yst, they have
options.
eral acadenic improvement. However, more
impressed are they by whet they sense in |
the children as a relexad manner, &
desire to lomrn end a trustful opsnness. -
Part of the daily on-going procoss
of change ic the role of the Howmo/School
Comiselor, Simter Thoress Fayne. daving
easy end frequent aczess to the gbova-
montionesd fonrth grades, she hos formed

with both instructors a team—‘c@aching

approach. 0na of hex p“imm*y con Lribu-
tione & 'tu% of umlg peoup nossions with
pupils {sho so desire this expericnce.
Also, '

makes hong contacts.

ghe has individuel intervieim“and
In this wey, more
of the total needs of each child are umet
and closer home—school contacts are

' effectcd. .
The '?2 pmsz o] cmy’aaa‘).a heo & T
- groat potcntl.,.l for chonge and for the

:merovemen‘c oi‘ tho human conditione
Tze mght be eatmf:.cd with a single
that
would he say of g:.o.nt stepu made 2t the
Semuel Vatson Elementary School? Certainly
they are vorthy of gppreciation, admiration,
and imitation. _ ’

Lao

step towardfs the long Journey.

Both teacl:ere have scen gen- i
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FALA UM ALU"‘IO ! .
Por Brian Gillespie, Presidente do "Morton Junior High®

< um nome noderosf

8imo porgue c ontén 0 slgnificado de autoridade e ccgau. 0

| v
l ‘”’rodc.cl, Process” & un pouco diferente dsquele do sistema normal

¥a minha oplpifo o "Project Process'

das classes pela razao oue divide as, classaes em DPeoguenosd grunesd,

0 objectivo dc CEses peausnos grupos g ag, ellmjn&r o atraso ¢

ef cotuar win radido ¢ melhor compreensdo das colsas. De una
menclra geral ., tolos os professores tom mos urado wi grande
intercsge ajudsndo-nos o obter uze boa ing strvpio. Huitas colnasg,
novas teénenos sido proporcionauun tais, conot contractos, oxe U'“UOQB,
mecinica e otogral ia o gue. atd os proprios profee: 0res expurie
mem,a:mm cono coj sas novas,

Na minha opiniao julgo que o "Projest Process tem-me
ajuindo nmuito, -

03 PATS CONTINUAM A-COLABORAR

Recentemente, rewlrame=se B nolte mais de 40 ,ais com nembros
do “Horton Junior High Tean" e alguns dos funclonarios do "Projest
Pv‘ohc"ﬁ" Os alunos que tomaram parte, prepararan nuitas exibie
¢ 6&s velativas % sua mvticipag:{ao e projectos, 1nc1usivo o
Tfabrico dos Ydoces” pare a merenda.

Como resultado desta reuniSo presidide por Mitchell Estaphan,
orientador educacloﬂa'l ) pisereveran-se nwitos pais a finm de
Elsts iren a duag reunices semanals difercentes.

™

{

et}

Un grupo ja comegon g discutir os’ "prob'tmms do es oudsmte
e o outro. FrUPo discwiva assuntos que dizem respeito a0
amblicnte famlinr escolar, ,I istas reunioss estao 8 despari.b.r
nos pais uma autcntica sensaggo de acolhimento e una sensegdo
de apoio educa tivo para a cquipo. »

ek

{ )
) . od

Todos os puis foram convidados - a assistir a duas reunjioecs

de miifa impoxt vancla, na ®Watson Elemenfary School'. Ums das

reunioes fol pos ssivel gragas b coopera g:ao ganoz‘o:ﬂa dos funcl o=
nariozs do "English Az A& Second Lanf;uago Progran” .

A equipg do Moxrton High reuniumsc com meis de 30 pais e
outres inlividuos, a fim de juntos deﬂemm verem ume melhor
compreensao dos esforgos go prograna BProcess® e prepararem o
cawinno para a participapao cont{nua dos pais no canpo educa -
tivo de seus Tilhos. O orientador educecional fez todos os
possfveis de visitar oy atd mesmo de coniagtar com os pals
antes da’ reuniso, Eg{a marcada uma reuniso para lHalo na qual

. 08 estudantes revelamo algunas ‘das suas cxperiencias deste ancs

~-se numa tarde com a_equipe do "Morton High® e concordaram em
reunir-se novamente & noite com todos os alunos que participca.mm
_no programa.

Enviou-se uma carta =ao Durfee High School e:'plicando 08

I Os pals dos aluncs do "Lord Junior High School" reuniro.m-
I esforgos do orientador educacional. Oz pais foram também : '

6
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| FEMED FROM BEST AVAILABLE COpy

-De
. . / . , -.
convidados = *el franar ao oriontader ou até meseme 2 avistarem-se .
com ele a fim de mc.ffvﬂ'“ a par do ove se prtn vresani o, l'j"“ iz~
rerte muitos rals rﬂp- cnartm ¢ ontrox tém tide do sae entno
ertrevistas ‘eoy o erientador educac tonal. -
e rolvid {
Nag reunions cor 0s nmals tewwse desenvolvido um’ didle~o
interessante ¢ velicen Quer o Frupos ou em ormvrrsps rerticu-
S - N T, -
lares. ,L‘iste«o céreairentos Uer o judasdo os mi.,, professores e
cuncionarios do “krejiect Frocess" a obierem uma falor afinidade
.de traknlho e um rmelhor conhecimento m (/luo.
UXTER HMICHE SChoCLY !
n.cr ﬂ‘ﬁ I
Tive a opor‘:urﬁ"n*r_—. dr amsistir a wa rewnibe 2o "Title 11T,
Section 306" gue ze'rvealizen nos disg 17 e 18 de Abril er
Wnsrineter, D,C,, Acstinede 208 direciores do Frojecto Euca~"

f‘i“n"l' Sn_br'e o leio,

ard Secordary Iucatien Act" de 1665, Degde a aproves o Ao
Aesreto "ESEA", o vanel de ~averns sitensl a favoer.de ~elhora-
rrento 2o aned f\(\ a =25 e n"vr‘l ten prosyraiido sionificanteronte,
Devido a este sur{lio = Lenho ten-se 3"“““’10 fo desenwolvimanto
Ze hevos conceitos relativos h edusneny “-'})w 0 obicetivo de
srezarar 2, juvent v” > vrar= of Drovlemns piEoticcs ave eles

enfrentardo geande terrinare: a sua er...ucmg.,s-.,o.

deT0 Mgl s IT». Beeti-~n306," foil ur resultadc do “Dlmer:tm'v l

.J

O Dr, Wilhelmins 312 1, esrecialistn 30 Frorrora Edunaciorg?
Sobre o ielo, Vif.*-"r'n Fedl #'ver 0 w...nﬁ }e'"'w’ ¢ e recchhegen l

O nrojecto co Depart-sento Clant{fico.da Licen e o "Frogess
Srvironmentnl Pronvem,® tew came o "Froloct WACE® quer dizexr,
asua, Ar 2 Conaervagso do amtlente como £erdo 0z raie inoval .nos.
Udnsic’. ra esve rmwm o Mum Yos mals itvertantes que ela jamals
viv em fote o m{s '

[ . B '
.
N

- o/ , . . . .
Na revnise em VWashs noton, spresenrtsd o WFell Biver

Enrironcentnl frecran" cove um mrodecto sr.‘:elit A0 "Title VII )
Drepout Frevention Frosr-m," Fol ra-isindo per rorvidales e

1{dares aue o nosso proTrnTe ere \"Moo deste sdhern no s . ) -
Os ¢irectores 2o "Title III" que aszifiram A confcr?lcia fize- l

P
rar imnecrlantes in~udritos,

Auxilia” os rela chelin ‘dlo Liceu, b~, .l‘QZH River I;"O ram, "

desenvolven-ae 4o "Froject Frocess" o "\1"'1 ol s~ A0vwids o . -
TroTra~a mals 1m~v0r’m~ ne ssu trato conum rupo de roo.fvc
dcoﬁ”tnn*o" C rmo“rmh A0 'Wci.o-.'_e_*"bi°f‘1e expandiu-ze »

~tode o Jm*m cer 23 TiesTas csvecfficas finalidndes, isto e"
n m'iando 0 aluno a taniliarizar-se —~elhor gem c scireioe o
cue f'=29r aterex Aisso., Eota informagic nao 5o fol cerbilada " g
ccro um’ exercfeio +ns foi postas em r*imu]ag,m 'n@]fao ardicias

locnis e estatusis.

.

) . R = X -
Do provzr"a do Vorno nasc eu um .curgo oferecido no Liceu, . [

ERI
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1 Em 1971-72 20 nlunos escolhera™ 0 novo curso, Fara o proximo
ano ,jf.f. se inscreversm 13 egtudantes,  IDste facto prova que as *

actividndes que confrentzn uwm mrohlema Mndamental rohiliza e
estinula o estudante ~cthunl,
’ o o o

Oz vnlenos para este Verao exlrem uma continumgro e expanspo
dosg estudos mobre o melo local, O laboratdrio de tshudos serd
um corpenente do "Canp Irterlocken,"  COs egtudos acerca do novo
-YCopinnt Reservoir" serno irtensivog. Sers tambem ohjectlvo
de uwse Desouisa intensivi a admonighnc das Bruss do "South
Watuppa Pond," "Sawdy Fong" e o "Davol Fond" por arupos °
interessades, O Sr, Roser Dubeis o eu, prefessores de Clencias
do "Durf'ee Hioh Schoel," ensinarenos e dirisiremos os alunos

- rnng Tung resauisns,

~

Tomel conhecimento ra confearéneia cue o finalidade. do
"ESEA, Title III" ¢ de “roporcicpsr "risk funds" para a
obtcnr;?fo de conhecirerntos com metodos novos relnclonadoes com
0 processc de ansinio , Cutros proiectos inovativos sbod
"Crosa~fne Teachine® con =2 idels fundarenterl de eshuiantes mols
velhos exvlicarem 2os ralis novos. Alnda outro projecto g o.
"Development Hesources Cmﬂ.:g.,er" cue tem como princive? chjiect:ivo
ohter wra melhor compreensao das maneliras como as criangas
ayrerdae~, Hf mats de 100 projectes diferentes.

t
IS

NCVO CRIENTADCR EUUCACICNAL NO “ILCRD JUHICI: HIGHW

) &) P X v e
As malores felicitagols para Edward lcGuiness. Tomou,
recentemente, o carco de orientadsr educacional do “"Lord

Junior Hish Scheol."
. VY . X

0 Sr,. EcGuiness nno € wm estranho no sistema escolar,
tendo vrestado servigo 12 nnes,  tempo durante o qusl fol
treinafor e professcr de materatica todog exzces anos,
RBecebeu o hacharelato er Ciéncias pela Universidade de
- Bridrewater e er 1962 corpletou o ciclo de licenciatura
' pela meswa Universidade. Durante o ciclo de Ticerciatura o
Sr. licGuiness receben ur certiiflcade de orlentador o de
dircector educacionnl. Deteve 4 anos na Forga Aéren estacio-
nado na Corela, :

Lcmsson}

' o
Qu~nto a0 seu novo corzo diz ele: "Acho a colocagdo
estimilante com nuitas orortunidades de escutayr os aluncs,"

Encara a _f’\.:.n;.q“.’o de orientedor educacien~l como vanta josa
para prozresso ad~inistrativeo, ho espectativa de trabalhar
de mios dadas com & escola., Considera o 8nfase dmdo pelo
."Project Frocess" como uma oportunidade de ajudar mais ¢ aluno,
ncaddnica e soclalmente; com uma oportunidade de transpor
o5 aluncs tara situmgdhs que nic sejam t70 individualistas,
Fzls ainda, o Sr, MNcGuiness acha que o orilentador givcaclonal
tem a oportunidade a alargar os melos de comunicagno; Tgl
comunica;%’o dlz ele, ecstabelece um cexto equilfbrio entre g
firmeza ¢ as dificuldades familiares,

Mors BEEN 2SO 0w ——

oR

—-C
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A EQUIFE DE UWATSCH DIZ:_

"Uma lonea jornada deve ceressT com um 8imdles passo.™
Esses_vassos 4 ze ocwven on vdrins vartes da I‘iag,’ifo - 1ASSOS
de ad~inistra’oras e prefepsores, Eutro a corresponder AS
exirfrcias durn medificngio educativa,

. o
Stuart Filler, o defensor de tal modificagno, susere que

recricemos a nossa Lradigho eduentiva, Para tal renovagao sugere
o concrito de nra edvencao afectiva deserita como sendo aguelz gue
iz regpelto as cmeg Ses-;' sehtimentos, interesses, wolorese cardcte

K / '
Na escola primaria de Samvel Watson, o mudanga fagzese
sentir em todas a8 clasges, Duas profeésoras, nomeadamente

as SriFf Ds, latricila Maroues e Jesnne Witkowskl, assumiram
um peps) & tftwlo experimental durante este anc escolar, Ag

7/ Lot
salas de aula tHn uma nevs a.par-’%nc ia e wma atmosfera agradavel

devido h habilidade das professorag e ~o 2poio do "Project
Process.," - :

0 n e/ todo infividual.

Neste caso, os wnrofeassores embregaran |
R

Os alunos dever, na verdade, Ltrabalhar, s
£8r outrns alternativas. 4s duas prof‘%ssor:zs tem notado unm
aperfeicoamento eszcolar, Contwle, estoo mals impressionadas
por julrarem ns oriangns vrls dess rmtmi’das, um dese jo de
aprender ¢ wna sincerideode verdedelra, :
» [ N R ' '

A orientadors., Irrz. Theresa Fayne, ter a seu cnrxo-parte

da movinmentagac dlAris, do prosrara,.  Formou com anmbns as

/ . . .
professorrs wil nevo wetedo de ensine chamagdo o "team~teachineg, "

na medida er que Aa Irr® Theresa Faxne estd’dlrectanente lizada
com os alunos da "% classe., Uma dos contrihigoes mals '
importantes da Irma Theresa Fayne, & aguels aue permite os
alunos a reunhirem-~se didriamente em arupos, Ela entrevista
tamb&m os alunos & contacta com os mals deles. Deste modo,
se satisfaz a2 . malor parte das necessidades de cada.crianca

e, 0os contactos efectuados entre a Tonflia e a esnola sdao mais
fntimos, e s

_ ’ _ o) ' .

o programa deste ano permite alteragocs e aperfelgoamento
da condigao hwrana. Lagj) Tze pode estar satisfeito com um
simples passo em direcgao A lonpa jornada. Que diria ele
dos passos sigantescos dados na "Samuel Ha’tﬁpn Element“—f}ry
School?" Certamente sfo diznos de apreciagnro,, admiragao e
1m1t39ao. \ ’ - ) ' :

o~ / . -~ . 2 : :
INSTRUCAC FUTUA ATRAVES DE EXFLICADON ~ - -
Por James Wallace, Cnordenador da Instrugac

O programa "Youth Tutoring on}"‘.zh" aplica=se %s necessidan
des que og alunos das escolas prinarias e secunddrias tém de
explicagoese 0 prozrama "YTY" tem lusar depois da gscola
desiznado a oque jovens dell a 15 ancs d&em explicagoes aos -
2lunos mals novos que necesciter de ajuda. Deste modo 30
dos alunos mails fracos do "Horten" e "Lord Junior Hieh,"

T~ 99

20 obhwstante, os aluwos

Sewsd wowcd i e
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™0 TesTaneAels rel n prosritagro, davonvelviverto e vlanos

i

de astute dessineien a AC slrros des =scelas "Chrroll! e
hlarien",. A maloy "qrtn Aos cbhirctivos visanm o anrecuecie
merto de actividades des i nadan By nececsidades individuais
de cadna alunc,

Os centres onde se efechurm os exolicag &s ("Forton" o
"-Quequec;!".-"n") Yo cirimid=s por profesrores cue e primelro
lugFar 8306 res ronsdveis vela i m,Lruo 'c fos alunes Aurante o
dia escolnr, 'Trssces rrofessores agud'z:*: O '!-1mo< o obteren

"hahilidades e ccnheciventos relativos nas "cchos de ensino.

o
' rrocrers rerrite uma melhor connreensso do processo
de =nsino acs -'»livd,orc": rel oron O dezenvolvimento de

e
nabilidndes, verite ura aceld ..Lc;"o malg resononsnvel verante
o ensinro ¢ o desoJ*'fol'r"”ent de ura atitule mais positiva
quanto a Instrugro.

'S

UMA CESERVACAC DUM Pal ACERCA DO S5U FILHO

e convelrsa anena huma reunigo com 08 pais no "I ov"con
Jurior Fiok," o Sr. Frank C’Lﬂrwnie disse rulto de fovoravel
acereca Ao0s cenhacirentos cttidos pelo filho durante este ano
no "Project Preccess."” Devmo a esta fronca expansho o
editor achou arropriado entrevigtar o Sr, Zillesvie, Da
entreviste com elc resistames alsuns “fos essuntos a
cue ele se referiu acerca cog conhecimentos do 17hos

"Sinto-~e satisfeitc com o prosresso do meu Tilho; '
gsinto-me satisfeite vor ele ter melhorado a sua atitvde acerca
do trabalho de casn Arora 10:0 que evstca.c: m*ow 0 val para o
seu juarto, *"m"m a 7*orta e nso sal de 18 ate Y que acasbe o
trahalho de casa," :

"Estou s“tjsfm to pela ranelra comro PJc compreande as
coisas. Farece ra adu*r-o este ano pela maneirs mals ravida
que entende as eoiga.. . N8 sel qunl a razfo, mas julro que .
esse rel horamento estd relacionndo comn o modo gue os professores
o tratem. Este ano ter tidc um interesse wmailor na escola."

g
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Stupent TuresMation  Su VEY

Azge:

School E.A.S ,NL. PG.@.L

17 frem en icmigrent family, approximetely how many years 2 U.S. resident:
WEIGETS
FACTOR +3 +1 ) =1 -3 SCORE
: -
1. Reading level -2 or less -1 to -2 0 +1 to +2 +2 or mor
{years)
Z. &g - Grade
nlacement
(years) -2 or less - L=l o +1 +2 or nore
o
Ci
h gt
3« Achievement Lowest Quax auwo 2nd or 3rd Highest
Rark (Average of tile (D or les guartile guertile
4 major susjects) average) (Bor C (avove B
- average) average)
4. Attendance frequent (11 or Irreguler (6-10] fegu ular (less
(& ve&) more days missed) - days missed) then 6 days
] nissed) ..
5. Discivlinary Serious Miner flone
Record (3uspended (warned or
or m\.wmwwmmv counseled)
S— | e — f—t 4 t ' - ' - IS o —— S—— ] [ -] ——— O'W
o=l
~H
Evm

'
E




b PROJECT FROCESS FALL RIVIZR SCHCOLS
r'
‘ 1 Student Information Survey
l
l Directions for Completang Factors, 3, 4 and 5
. A. Home room tcachers please £ill out the following:

1. HName, school, address, immigrent status, course of study or group, age.

2. Achievement Rank (3) - average orf 4 magor uubgocLo Jor first 2 quarters.
Place student in vottom ¥, 2nd or Jra %, or top H. *

T %. nttendance - days absent. 11 or more; 6-10 irrcgular; less than 6. —
Add a note in the far right i1 poor attendance is -duc to illness{ 1572 Q‘mﬁ

4, Disciplinary record for Iirst 2 miarters. Minor r\\.ans "warned or
counseled by administration for reason of conduct.

1 If there are circles in column headed +3 or column headed +1 or if the student is
an immigrant: then these sheets should be set aside for completio.

T# thava swa ma pivnlon Sn enleeme 2 end 00 and S8 4 ch=3 2 4o notoan

hl

impigront - paper clip these sheets together « mark them "no follow wp' and
réturn them to

DIRECTIONS FOR COMPIETING FACTORS 1 AND 2: (on;y for "follow ups')

T B. Staff who are completing the follow ups:

Item 1. Add present reading level o age at entrance to st grade.
Subtract age at which last grade was conmpleted from this sum.

Example: present rcading level 6.2
& age at entrance to lst grade +6.0

-age at completion of last grade 12.0
from which the achievement score 1li4.0

Item 2. Add (a) year of birth
(b) last grade completed
(¢) age at entrance to 1lst grade (if unknown use 6 yrs.)
Then subtract:
(d) year in which Last grade was comfleted .

Qo
Rl
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Student Attitude Questionnaire

You will read a set of statements, after cach statement there will be
three choices, agree, undecided, and disagreec. Choose one of the choices
according to the way you feel about the statement. This is not a test, take

your time ard answer the questions according to the way you feel.

*Circle your choice on the answer sheet. . !

1. I like to break into small ctudy groups.

2. I think my teachers are trying to help me more this year.

3. I like my school.

L, Our school rules are fair.

5. I am learning mofe this year.

6. There are & lot more activities in school this year.

7 If I >wan't to do my own project in school, my tedchers vill 101; G
8. I like it better when two teachers are in t?xe p ofo10) 18

S. Hy‘ learning is more important than competing with the classe.

JO. I am treated fairly in school by my teachers.

1l. then I have a schooi problem, I know that I can go to my teachers.
12, I haté school.

13. I don't tRink school will ever help me.-

14, I don't thihk detentionsA do any good.

15. I am not learning what I want to learn in school.

......

I N
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Student Attitude Questionnaire Continued

Page 2.

16. I like my school work more this yecar than lact year.
17. I learn more when two teachers are in the room.

18." Ve do the came thing over and over again in school.

-

19, Most school punishments are fair.

20. School rules are necessarys

22, I am making my own decisions about what I learn.

2% I think I am going to quit school.

f
|
l
l
l
I
i 2l. My classes ax:e usually interesting.
I 2. It is better now since ve moved into the nev classroonse.
I 25. \/hen we break into small groups, I learn more,
l 26. There are too many rules and regulations in school.
27. VWhen I need help, I know that I can ask my teacher and he/she will help me.
l 28. I enjoy being in school this year better than last year.
' 29, My teacher listens to what I have to saj.
! 30, My school is fair when a student bresks the rulese
3. I mq graded according to what I do and not according to what the class does.

32. I would g to another school rather than this one if I could.

e
LR )




Q-School

‘ Student Attitude Questionnaire Responses

Curriculum Effectiveness

| Statement Agree Not Sure Diearree
‘ I am learning more this year. _ 7 2 1l
1 There are & lot more activities in school !
this yeare. : 7 2 1

If I want to do my own project in school,
y my teachers will let me. 7 3 0

ly learning is more important than:
competing with the class. 3 5 2

. I am not learning what I want to learn

in school. v 3 3
- I like my school work more this year thun _
| last year. . 8 1 1

I lemrn more when two teachers are in the

1 rooni. l+ 3 3

We do the same things over and over gain

in school. \ W3 1 6
My classes are usually ir;teresting. b L | 2
I am making my own decisions about what I learn. .5 b 1l
Yhen we break into small groups, I learn more. L 5 1

I am praded according to what I do and not

according to what the class. does. 9 1 _'O
U Sl 1 e c . pp oy X
Teachey Effectlvcr%eus &5 /3 ./5’/; 177,
Statement Agree Not Sure Disagree
J think my teachérs are trying to help me . ‘
more this year. Q 1 0

I I am treated fuirly in school Ly my teachers. g 2 0

When I have a school problem, I know that I can
go to my teachers. _ 8 1 1

406
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' Teacher Effectiveness Continued
Statenmant ‘ Kyree

When I need help, I know that I can ask

my teacher and he/she will help me. 8
1 I enjoy being in school this year
: better than last year. 8
1 My teachers listen to what I have to say. 7
1700
] School Effectiveness . %;o;;o
g I like my school. 10
) Our school rules are fair. 7
i I hate school. v 3
7 I don't think school will ever help me. v 2
; I don't think detentions do any éood. v .8
lMost school punishments are fair. 2
School rules are necessary. 7
I think I am going to quit school. "

It is better now since we moved into the
new classrooms. 6

There are too many rules and regulations .
in school. v 6

My school is fair when a student brosks the rulese &

I would go to another school rather than this .
one if I coulde. v X

g

72,

1407

}E.ot Sure
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FATL RIVZR PUBLIC SCHOOLS FALL RIVER, HASS.

R

EZIT IRTERVIEY

- Y AR,

NAME OF SUUDSHT

I
I
I
| LAST TTRST JIDDLE
l SCEGOL | GRADE
' DATE OF INTERVIEW AGE LEAVING ____
Years - loaths
I INTERVIEVER DATE LEFT SCHOOL
' FAME OF PARERTS OR GUARDIAN
i JDDRESS
PHORE
I , BOTH MOTHER FATHER | OTHER
| LIVING WITH (ecircle) PATENTS . ONLY ONLY :

OLFER PERLINGNT
FRMILY INFORMATION

IS FAHILY ON ADC OR VELFARE

APPROXIMATE I\'U}TBT;JR OF TIMES STUDENT HAS RECEIVED A COUNSILING SESSION DURING TAIS
SCHOOL YEAR

LIST ANY TITLE VIII PROGRAMS THE STUDENT T00K PART IN (include year and duration
Exampless CAMP, YeOoUoToHe YoToYe) =‘

OTHER PROGRAMS ( exe NYC, ZZ1 |

IF PORTUCUESE, HOW MANY YEARS IN THE STATES

PRIMARY REASON YOR LEAVING SCEOOL ( check one after exploring oll areas with the student)

Desire to get job and money (underline one: for self, for family, both)

Curriculun irrelevant to him Pregnancy ;

3

i

Parental decision Personal clashes with tcachers/ K

B - principals i
- Feelings of Failure - , Lack of counseling ’
B ——— ]

Dislikes School Unable to iden%ify a reason i

Other (describe) ' ’




I o ) .. Fall River "Project Process!
BEHAVIOR CHECKLIST FOR TEACHERS
‘OBSERVATION . Total

i. Behaviors that tend to promote . SESSIONS ' , ~Frescnt
. individualized instruction . .
- SRR IS -SR-N 4

T

G

: Teacher'

@ uses smaH groups in class SR ‘o N

o allows student initiation, questions e
and interruptions LT S

.

o ledves students alone tc pursue
intercsts

. S S . . v T
l - . e mingles and moves about ‘classroom | I

@ encourages students for seeking
specific areas, projects, or other
students ,

e listens and responds to student
questmns

1 ) e provi des individual help and advice'

. e a]lows some confusion, noise and .
] : ~ 7 movement _ _ — =

1000 [

_ .. o delegates tasks and responsibilities
1 .. toindividual students L

~T 3 handles discipline problems in the
S © class

* o provides alternatives and other o
resources for students .t

0.has ready. packets of study materials
that individual students might use

l © " e has, created special work areas

I "~ - e allows peer teaching RPN

‘ - S - S ". 'SUBJECT KREAS COVERED BY
' TEACHER: _ : - : " .- . EACH OBSERVATION SESSION:
' 2 o ' 5 | : . c:

I_"OBSERVER:




]
>

v

.
’ ' .

te -

o PP,
]

I - 11. The affective domain SRR OBSERVATION | " Total

- DY SRR,

. - ..sesstons - Present
Teacher: s I 2 3 Y . '

o asks for the fealings of the students ' - | . :::::]

—— e—— m——y co— —

0 1ead$ students to conceptualize their _ .
feetings and the feelings of others . - —

i

|

I

R

| o validates having a feeling or o
]

i

3

. ’ \
commi tment Tl T T
" @ moves easily from substantive- to
! feeling~level interpretations and — e — e
~ discussions
@ suggesss alternative feelings and’
responses students might have to a
situation : .
o ‘elicits students' preferences and — e |
priorities . - 4 :
o values individual differences = i
! : R i ; *
‘ "
. L
1 4 (Y . r
| - : B |
r i . ? |
. 5

2 R 5t B R -




I . * . . A b4
. . . * R : . . . Y .
- N . . . .
. . t 0 L3 R
N . . “ . . .
* . \
. . .. .
‘ N . . '
e et emeremim oo . i ' A
‘ ' —— oot co . .
r
[ I
r

'III. Student-centered versus L .
e teacher-centered curricula , o ,.OBSERVATION iljt&,
o ) ' - . SESSIONS - Present
Teacher: : . 2 8 4 5
e changes from outside learning to J : '  ' C i
discussion and dramatization frequent]y - — .
7 ‘ '
1 o picks up on the feeling Tevel of the :
students

e aids students in creating their own R
curriculum and adapting study aveas o
o to their own use

o rewards individual students frequent]y '

. e uses-a democratic process during o SRR 5
- discussions A i L ' :

@ uses brainstorming and prob]em-solV1ng
techniques T

.\,; ’ ' . 6 encourages projects on an individual R T 1
Co level and provides time and encourage-
ment for their being carried out

- @ trusts and gives responsibility to ,
students for free time S

"0 helps students to set reasonable limits TN h
. on behavior and reasonable expectat1ons —
. of learnings T

]

i, . _ o answers difficult and personal R
- ques tions openly e T T T T

0 works with students 1nd1V1dua]ly an Ain
small groups

o creates opportunities fof many students
to participate and respond

 o-'uses learning contracts S e

1
I- ) o o‘a]]qys ;tudents Fo be alone " o -f j :"f’f.f;' ;;{' ..' o
|
l

o talks ]eés than the students ' e

{ ¢ encourages students to ask one another
questions and to interact with one -
another generally

/ Rt e ]

N e




Date:

Reaction Form for Meeting

e 2

S -y 4

s
" -
l 3

. /Lfl.f How do you think others are feellng about released-time at this point?
N / -
Ry bored dont* know turned on ambivalent
excited dull . low fair
satisfied angry tired absurd
disgusted hopeless unsure’ revarding
frustrated ecstatic questionable turned off

Lb;:‘ How are you feeling about releas ed»ume at this point?
‘1 bored don't know turned on a‘mbivalent
2 excited dull low fair
f R satisfied angry tired a2bsurd
|/ ispusted hopeless unsure rewvarding
A frustrated ecetatic questionable turned off

Group Attended:

1. Circle the words listed below that answer the accompanyn.y statement.

, Did you find yourself wanting to say things during the meeting that
R you didn't actually say? :
\ ! N \.‘ liever A Few Times Fairly Often . Frequently Very Frequently
NI
S QJ\L 3. Vlere there any particular reasons wnhy ycu did noit contribute?
~ \J
130
N

1 increased remained the same - decreased

L Qt/.) ks a result of today, has your interest in the released-time program

5. In vhat way do you think the staff resource person could have been

more helpful?

1 »i lﬁﬁﬂi!

6. What did you like about this meeting? How could the meeting have been

improved? Any additional comments you wish to make.
i ,
3 . ,
I :_\,a.-&;» Chideodivinsan (rreallermnr = A

[ SR e
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S
~
N
~
y
Y
»

/,
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A

Student Name

After student has matriculated at Q-School three weeks, a parent
interview will be required.

S - 4

Introduction: Hello Mr. or Mrs, my name

is and I'm from Q-School. I'd like

to ask you if you would mind being interviewed about, your son/daughter?

Yes No

If yes, proceed: The interview will consist of questions about your
son/daughter concerning his/her role in the public schools. Try to

answer the questions the best you can. Okay, we're ready to begin.

1. Are you aware of the reason ' was transferred
to Q-School? :

Cad eyl ] a— S

Yes No

2. Was the reason for disciplinary reasons or academic reasons?

[=- 3

Discipline Academic Other

%y VWill you briefly explain the reason for the transfer?

L. To Interviewef: Wlas parent aware of the transfer reason?

Yes No ' i

to his/her attitude and behavior.before he/she left his/her hone
school and are now attending €-School..

: 5. Do you think was treated fairly by the %
school/adninistration? . :

Yes No é

\ | . }

Now I'd like to ask some questions about ' pertaining y

i

1
_I
!

—
AT UL R S o

.
S i a2 B i ds

e . 44N - . .
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10.

Did every stay back a grade?

Yes No

Can you pinpoint at all when ) ' started
to have problems in school?

Sumnarize response.

Is . difficult to handlec at home?

Yes No

If yes, would you explain briefly the problem?

Do you think ‘ vas getting alone wrell
academically and socially at his home school before the transfer?
Academically Yes : Socially Yes
No ' No

Have you noticed any noticcable changes in
gince his transfer to the Q-School?

Yes No

Ap————

Describe:

-~}

114




11.

12,

130

«

Do you think Q=School has helped?

Yes ‘No

In your opinion does seem better adjusted
at Q-School?

-

Yes No

Are you in favor of the concept of Q~School as an alternative for
your son/daughten?

Yes No

L ]




{ Questiomnaire -

'\ Dircctions: The purpose of this cuestionnaire is to ascertain whether
Projeet Process has a cleur channeil of commaunication with the members of the
’ . . | » o S0 o Y
peincinals' ¢oondttoo and the Advisory Council. You will find five choices
after cachn quesiion. FPlcase circle the chnoice which best indicates your
feelingse
Likert weight scale Q. =8 &= ¥; ¢= 3 <, < /
l. Project Process has ﬁrov1acq information and feuubaCﬁ about Process
activitics to our group. .
a. strouagly agree b. agree c. neutral de disagree c. siroagly disazrec
| 2. DProject Process shows a williagress to discuss issues that are important
to our group.
a2« strongly agree b. agree c. neutral d. disagrec e. strongly disazrce
3« \Vnon a problenm arises tuut vertains to my g*oup, Process staff usually
 tries to negotiate a resolution to the problem.
a. strongly agree b. agree Ce neuwtral de disagrece ¢. strongly disogzooc
ke Project Process listens to our suzgestions.
a. strongly agree b. agree c. neutra d. disagree e« strongly disagres
5. Project Process mzkes its plans and goals clear to cur group.
a. strongly agree be agree ce neutral d. disagree e. strongly cdisazrec
6. ‘Vhen adéitional information is reouesced,thc Process staff provides our
group with tae inforisation.
| a. strongly agree b. agree c» neutral d. disagree e. strongly disarsree
l Performance rating. You will notice a line with two exiremes, hi and low. Pluce

an X at the point in the lize which best illustral es your rating of the ovcrull
periormance of Prcject Processe.

N low -

Briofly explsin ways in which Project Process may improve its interaction !
with your group. . . :

Q

ERIC 5

Aruitoxt provided by Eic:
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Test #) Graphics 5 )

Graphics is best':defined as the production of:

a, letters and forms
b. charts and graphs

c. the printed page

A thumb~nail sketeh is
a. a small drawimg
b. a sketch of your thumb

c. a dmawing the size of your thumbnail

A rough lay-out is the best described as:

&, a small sketch she;ring items to be included in the printed page

' . V . 4
o y‘A‘I. SR D

;

PO UG SO SO ISONT 3

-

be & full size drawing showing all items to be included in the printed page.

c. an accurate, detailed drawing in ink showing all items to be included in the printed

Pagce

The adhesive best suited for making a paste-up is:
 a. Elmer''s Glue

b. rubber cement

Ceo CpOXY

A T-square is used primarily to:
a. draw horizontal lines

b. draw parralel lines

Cce both of- the above

The two triangles used in drafting are:
a. one 45 and one 30 to 60

b. one 35 and one 40 to 90

C. one 55 and one 30 to 40

A drafting compass is used to
a. draws a radius

"be fing north

Ce draw a circle

A» ruler is used_ to

&. measure




R 2

S Dy AR

et it - e

be drav a uline

c. both of the above

e The ink best suited for use in a 1ruling pen is:
a. .washable bhlue-black
be vaterproof ball-point

Ce india ink

10 A cube has
' a. 4 scides ' ’
Yo o sides

ce & sides
{le Capital 1letters are correctly referred to as Upper Case., True or Talse

12 Small letters are corrcctly referred to as Lower Casee True or False

1% A correctly hand-lettered line, when squinted at, should appear as an

ven phade of graye True or TFalse

=
[

In printing, Jjustification refers to the evenness of each line in a
column of type, True or False

L5, The best vay to disguise raw edges in a paste-up is {to be sure that
the paper is clean. Trxue oxr TFalse

ninbbbinn. |

iﬁ. A b4-h pencil is best suited for free-hand . sketchinge True or TFalse

17. Silk screen printing can be aﬁplied to paper, cloth, wood, and wmetal,
; Trmie or False

iS.The offset method of printing is based on the principlé that oil and
water don't mix, \ True or Talse

! « The best way to remove excess rubber cement from a sheet of paper is with the
~ proper solveht. ) True or False
‘0. A flow-chart shows the number and sequence of operatioﬁs required to '
.complete a product. True or False

115
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Table Saw
ll. What is the +lp fence? What i1s the cross cut gulde? What is theblade?

' Cholce of A, B, C,.

20 Cross put gulde iz always used for a _ operation,
L. ripping B. cross cutting C. slotting
l 3¢ A rip fence is always used for operatlion.

b,

5

6.

1 7

A. ripping B. cross cutting C, Mortising

Wlhen operating thetable saw you must elways try to avoid"
As the rip fence B, thecross cut gulde C. theblade

How much should theblade protruds above thethickness ofthematerial to be cut.
Ae % inch Bo. 1/8 inch C. % inch

When doing theripping operation on the saw, theproper blade to use 1s the
A. cross cut B. combination C. rip D. B and D¢

The blade on thetable saw can tilt from 0 degrees to '
A. 30 degrces Be 45 degrees C. 80 degrees D, all three are correct

Thickneuss Planner

8.

e
10,
1l.

the
12,

The 1imit of cut on one operation on'thérthlckness plannexr 1is
A, 1/8 incn B. % inch C. 1/16 inch

One should look in thethioail of the thickness planner while it 1s in operatic
True or l"alse .
One should stand to theszglidevofi:the machine while thework i1s fed into the
thickness planner? True or False
The depth ofcut of thethilckness planner is changed be railsing or lowering

¢ Blade B, t.ble C. chlip gulde ) I
How.many times will a board have to pass through the machine in order to
reduce a 3/4 inch board to 1/8 inch thickness? A. 3 times B. 5 times C. 1 t¢

Iﬁé.i_.mml_sey

13.
.14.
'15.

l1s.

2.

The wheels of the-band saw are cushloned with rubber tires to cushion the
blade and prevent « A. slipping B, twlsting C. breaking

The upper guilde should be set about “inches above thework,
A. 1 inch B, % inch C, 3 inches

Wheel guard d&%rs must be closed and blade properly adjusted before turning
the machine on, True or False

Allow the band saw to reach full speed before starting to feed the work.
Ture or False

The stock must beheld flat on the table when cutting on the bard saw.
True or False

.
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18, 'IIam}s must be at least 2 inches from ithe blade of the band saw when the saw
! is in operatione True or TFalse
9

. Band saw cuts must be planned to avoid packing out of curves whenever p0851b1e.
"True or False

bointer

}O. The size of the jointer is determined by the léngth of the .
Ae bed  B. knives C. fence

T1s The three main parts of the Jointer which can be adjusted are '
. o infeed table, outfeed table, fence, switch bax, tlean out door, motors

£2, Even though the guard is in place and you are holding the stock, your hand should
§ come closer than to the cutter head.
4 - Ae L inch B, 2 inches C. 5 inches,

1'3. The depth of cut on the power plamner is changed by raising or lowering the

Ao outfeed table B. infeed table C. motor

i Saw

2lte When operating the jig saw the hold down should be adjusted so the work will not raise
off the table. True or False

5« When the jig saw is rumning do not permit your'i‘ingers to get in direct line with
the blade. True or False

1'6, Production line is such that an item is
A. mass production B. put together piece by p.Lece by more thanone person
Ce One person doing the vhole job by himself Ds Both A and B

27. A conveyer belt is a piecé of machinery wliich transport parts or completed projects
to differcent areas within the shop. True or False

128. Raw material is material which is at its basic form. True oxr TFalse

%”.9. In modern industry the worker completes one operation on the object as it moves
down the assenmbly line. True or False

iBO. A motion study person helps &-worker perform his task more effectively. True or False

3l. Jigs and machine fixtures are provided by the mdus’crlal engineering section.
l True oxr TFalse

;2. Another function of industrial engineering is plant layout. True or TFalse

'33. Preventive maintenance w:Lll often prevent potential sources of trouble before actual
trouble occurs. True or False

o Shutting oo‘.‘t‘ sourée -ofrpower to machines before repalr or adJustmen’cs are made is a
good safety factor. True or false




w—————-—vv—*

Test # 3 Sales, Supplies aad Advertising

“rie or False '

. A palesmans delivery is the key to the sale. True or Talse

2e A salesman represents everyone in the project to the community. True or False
e Vithout a good sales force our project is bound to fail. True or Ialse

» Advertising makes the sa:l.‘esmen's job easiew, True or False

5 A supply c¢lerk is responsible for the flow of production. True or False

« A salesman vho doesn't sell soesn't eat regularly. True or False
7/« Supply in business'is often taken for granted until an item is out of stock. True or False
e LeIl.T.0e cnd F.I.Fe0. arc two methods of inventory control, True or False

9, Word of mouth can be a good means of advertising., Trué or False

0. The appearance of a s:i’:lesman can ruin a sale, True or TFalse

"1, A salesman neceds the tools of the Fnglish and Math to do a good job. True or False
12, Advertising in business spends millions each ycém. -True or TFalse

2« The product must be visable to make a salec. True or False

1he A1l sales must be recorded in triplicateo True or False

5. Over ordering of a good, can cause a storage problem, True or False

"6 The supply team has to work close with the clerical area. T;'ue or Talse

17. Mool room inventoxry has to be done on a daily basis, True or False

8e A screw has to be identified by use, head size axid lenglhe. True or Yalse

19. A supp}y clerk has to know the use S:t‘ all tools and hardware. True or False

'0. The key to a supply room's efficiency is its imnventory re-order level. True or False'

"1, Advertising is the means of introducing a product to the pubiic. True oxr False
22, Supply clerks are é Jack of all trades for a shop, he must know the func%:ion and use of
all his materialse True or False,
¢35, Advertising :';e' the life blood of an industry. True or False
'k, Supply involves dit;patch:{ﬁg, shipping, and receivinge True or TFalse
- k¥rovsie

25, Supply ié directly for the flow of finished materials. True or False
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l Name Project Y.0.U,T.H. #27

g ‘Glerical Dept

l ‘ - Circle Answer
‘ l. There are two kinds of letter type in typing. T/F
J I 2. When filing names of persons go by the last nane, T/F
3. Pica and elite are the names of two types in typing. T/F
I 4., To make a capital letter in typing you use the space bar, 7/F
} | 5. Record keeping and bookkeeping are difierent, : /P
6., Horizontally means up and dovn. T/F
I T. Alweys look at the typewriter when typing. 2 : T/F
8. Spé.ce twice after a comma in typin; a sentence, T/F
| 9, There are 5 strokes to an average vord in typing. . T/
' 10. Speed is more important then accuracy in typing. . T/F
I 1l. Organization is very importent in a business office ' T/F
12, Delegate means to scold someone. . 7/F
13%. Space twice after a semi-colon in typing. ‘ | - T/F
14, A £ull sheet of typing paper measures 8"x11l", _ K 7T/F
‘ 15. Haste nalkes waste. . . q9/F
16, "here are 6 lines to an inch going up and down in typing.. : 7/F
17, Whore are 85 spaces to a sheet of typing paper going across. T/F
© 18, Your eyes should always be kept on the copy whea typing. T/F
19, r-:utness in dressing are not important in a business office T/F
20, . «<aleculator is an automatic pencil sharpener, T/F
21, “ihe initials Y.0,U.T.H. mean Youth Oriented United Team Holp 7/F
22, Space once after an apostrophe in typing. - T/F
23, Always use the paper release when taking out the paper in typing T/F
24, Neatness and accuracy in keeplng records arc a must, T/F
25. The center point of a pica typewriter is 43. : - 2/F

Scoring-

Number right __\
Number wrong
Grade




- KEROCK ROQCK AND . ASSQCIATES

MEMORANDUM

T0... Particinamts of Youth Viorkshoo '-

FROM bccroch ook and As %o"mbes

DATE June.b

SUBJECT Vorkshoo Hotes

This work mnermoranswa ls sewarated into two sechions: the
s Tirst contains a list of information obiained from Lhe vork -
| "shop; in the sezond scetlon we wonld Like your corments on gues-
tions promplted by the workshop.
} Two codics of the memoreandun and a stampsd, se¢ll addressced
cnvelope are included for your convenicnce. Only one cowny need
be seal back to vs with your cowments.

l Contazst with the cor Mwu{ v will be essential to the m'o")'a”"‘ lov i
of the Tinal wreport. As noted at the vorlkianon, a (Citizong' Board .

| will be crecated to provide an adequate cross.section of 1,}10 commun iy

3 for this purpose., It will de the vehicle throush which ongolng -:
community invut will be Oll(‘l.,(* viould you cither write your rccoi- }

rmendations Tor renresentatives Lo the Ponrd o1 & sehwrale niecs of
paper ox call 7- 97’ . The Poard will be coanstituted by Thursday,
Junc 22.

Your navic ls on our mailing list and as additlonal action takes
place we will do our best %o keep you onformed; vpleasc let us know
vhat you hear as well, '

Section 1: Information Trom the Youth Vorkshop b

1. Particivants identilicd several .sub'?j"x.mmﬁs of youth, each
of vhich has its ovn needs: (a) pre-schook (b)) 6-10 yrs. old (c)
11 to 16 (d) 17 and olde:

2. TFall River youth are influenced by a larger “"svstem," in- =
. ) Vo ' 2. ’ :
cluding the home, neighberhsod, schools, and econonic situztion ol H
Fall River, It is the various purts of This system Which have
failed the youth ol the city.
\ ' :
3. Young peovle arg, in fact, "little aduvlis, '? but are conTron-
ted by a system that do a'Ls \IJ.'L-'.\ U”"Y‘l as reaningl css individuals..

VAT e b G

o

L e

. l;.. The probloems of yowng people arc often rooted in the famili:.

- . ‘

5. Juvenile delinauency is relatively 10.4 in Pall River. Mhe

major catesories of crime are auto:thelts and runavayvs. !Host delin-

. , quents are betreen the ages of 10 and 16.  The Yrepeaters" acoount fov

; most serious crime. . ' o
o i
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‘ - 6, Dr usiis are declining ameny vouth hetween the ares of 10

| ‘ and 16, ‘ney erc reuidly insreasing among vouth 17 and over.
lMost drus use involves UJJ.LS.

| i 7o 'Therc is a lack of com-municatilon botween voubth and older

generctions.

8. Problems anong youns veople in Tell River shewm from a lack

' of motivation, vhich ::.17.1 s from a nmunder of calses:
(2) apoathy among »azents and adults in gencral
' (v) a dopresscd cconomic situaiion
f Syeecifically, varcents staer thelir children away Trom lives
in the millg, wvhille the school swatenm fails to wvrovide thenm with the
' necessary skills to cscepe. that gysten; and the cconomic outlook
of fers 1ititle hene of escane Tor tThose who do. Consequontly, yougs
peconle are discourazed and Tind Litile hone Tor a botier life.
' 9. Yany of the most ~ualified young pecovle seek to leave the
city for bether o;)pox’uunit iles 01 savhere. :
'
_ 10, There is a lack of ]'ob opwortunitics fTor youth, and
availeble jobs amownt to "hand outs."
1k.  FBducz®tion in Fall Rive=
(2) The Fall River school swstorr doos mobt w ovide a sulficionb-
ly vich or imnmovative experience Tor the cilby'ts vouth,
(b) Students from troudled hokes Taco or eal difficulties in i
surviving the adversc conditions oncouriteded in the school. systoen,
] Thosca Irom smore sta 310 nowss are oetier aoulvped to overcome the bore- :
L © dom and mecaninzlossness of the educational exworience tho ov encounter.
(2)  The Drop-0ub rate reflects a failing of the school swstem
: rather then a faili ing of youth :
] -~ Drop-ous preventiion ceniers on innovathion in. the school g
grsten rather 2 aan o "eorrocting!” youth., ‘e must hegpin
by tcachinge tha teachers. .
] (d) SHT and BCS rely on coancbs with youth that are not nart
of the school 878 ten because these conbacts are considered more vital.
(e) "he s scneol systénn is only one part -of a much larper vrocess !
I of cducation vhizh ceontinues for 2ll parsons bevord the schools.
() Cit: smools are sHill reared torard producing youn; peovle :
foy an unskilled labor marites,
l 12, Diwan Yocatlongl: Its impact on the cormnity was questioned.
Specifically: _ ;
(a) Entrance exams verc gsecn as disrviminatory and sclechtive.
l (b) *hore w:s a lack of choicc in courses i
(¢) Therc was a lack of co-operation onthe nart of wnions.
(d) riost ~raduates do not puwsue carecr: in the field in which
l they arc trained. '
{c) Dimants prograns las belrind the anc ~foups needins then the
o ’ most, People most in neod of its orogfams are disqualified 3
ERIC - G
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| 13. Workshoo surmestions: .,
Pro rams to train new worents ag a sourco of vrevention.

(a)
(b) Mental Health edunation w ograms.
_ (¢) torc recrcational facilities
(a) Ppychological and guidance progrmras to focus on vaau th at
lover agme dlevels.
) Informmtion in the f‘q‘ulv life Tigl do
)

. A4l

ilitics Lor youthivl ofi

13

Renadilitation fae! cndoers.,

[ :
Scction II: We would appree uubﬁ your comments, corrections, ctece on -7
inTormation vresented in Sceblon 1. Also, we lrave wosad some adil-

Pional ~usstions for yomﬁ conside~ation and com-ent.

1. Vhat do you thinkthe Comunity Renewal Prorram 4

showld athcmot Lo do: K

. a) for youth? , . ' : :

b) Tor the city as o whole? i

1 : s

i

2. Vhat eflfect would greater involvement off youth in vpoliticsal ;

and ceonomic decision making bave?

YVhat formido you thinlk this involvement could teéie?

i

1

k

. i
\

]

3

‘. ‘

1

j

» }
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. at the school on Uresident Avenue, and at the North End

e .

. e e - e a S - ¢ nfn eSS Mipehe | 4 - ¢ J T e i
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[udGif“Quﬁ ;a"GE "*‘a Secne Of Disscrnilon

| S C)oﬁ‘zﬂﬁ wn»}‘\ )CJLL’)\
. . E e T LT -
hy Lovewine Ring ~fmey ,

oy A
U Aren M Policy Bourd Member /7

Several things have happened at the Morton Jun-
ior High School in +the North End.

. Stealing, students bcm harrassed by teachers,
a lack of ruvlcs and regulations (Joverang; school policy
on:certain matters, disorderly classrooms, an- inadeguate
counselling system -(students, need somcone to talk to)..

4L lot of the parents and teachors at the school
arc pretty upset. So we got together over some coffee
and decided to organize a Parcnts Action Group to see if
we could get a bebtter understanding of the problems. The-
first thing we saw we had to do was establish better
commmnication with the teachers. We found that while
there are some teachers always vho are hard to communi-
cate with, there are many who are as anxious as ve are to

sce solutions to bthege problems and are very easy vo tallc
to and work with.

Project Process and some of its teachers and
coungellors at the Morton School have started us think-
ing. Yarents who have children in FProcess have noticed.
a Lig chanpe in both attitude and marks. Most of these
students have been helped by Process stalf to get back
into the swing of school and we parents want to see this
change spread to enrlier classes Process only exists as

“a full propgram in the ninth grade. VWe want it in the

{ix ot tluaough the eipghth, By ninth it -is almost too
ate, ' o o

P

Wo 'vo baen huving mcotings both at the Trailer,

!

Comnmunity Centedb.

A, tho leaotl meating wo docldod to orpanize a

Tangor maalims L0 dnvolve othoxr paronls who ata huvinb
Ltho sama problomn wo aro.

S0, wo nocd your holp and your idcus. Come to

—oux Thuvaday nlght mouunpa at the lFrocosn Yrailer, or

call Q=455 and ank for Lorraine King.e Wo would like to
hear from ycm.

P
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" School caused a minor uproar. ° An emergency mnecting of the.
* the article, and how it got in the paper.

‘Delores Valker, and Mrs. Alice Dunham went to the school :..

. was agrced to weet again. Me. Shapiro also stated that - . 0 i)

figure out a plan-of action. Mrs. Jackie Aiudette and her-.:
“husband Arthur felt that some sort of group action was

+ somo of the stories that we've talked about privately.

oo e L T ST NIRRT

ST APRIL - SCHOOL ARTICLE - e
:.' say D ..".35".'}:':.':.'. S @EO > ",“ A AT 1AM _,/:,____::——{-——'j':" )

1
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by Morton Parents Group *

Last month's article about problems in the lMoxrton ',

-~

B N

faculty was called to discuss the complaints, who weote

Lot
Before that meeting, Mrs. Lorraine King, lrs. .

to spealk with Mr. Shapiro, the Principal. Nobody scemed ..~ ° . .}
to want to talk about the problems at the school but et T
only about how awful and uptrue the article was. The Ly
meeting was storiy and not much was accomplished. It .. R

parents who fcel they have problems or whose children B oo
are having problems should feel free to visit the school, - .
talk to teachers and seck solutions. VWe-want you to -call:-- |
us though because we'll support poarents. : "

After that mneeting panents got "L:'ogcther again to

necessary. "I've had lots of problecus with different e
gchools," sald Mrs. Audette, "and L found that onec person . - -7
nlone can't accomplish wuch. What we nced is a good - S
group to push for some changes and it looks like we're. R
starting Yo move. That article in Yoint Blank shook then
up, dbut I think they need to be shook up more."

.
- -,

. Not ohe parent we have talked to has sald that .. = %
anything in the article was untrue. In.fact most said the
administrators would have been more upset if we bad given

. At the second meeting Mr. Shapiro’ refused to let
Josh Coburn and Kathy Boucher attend. We asked that they - S
be allowed tQ sit in but Mr. Shapiro closed the door in ' - \
thoir faces. ' Kathy is a member of the North Xnd Area S
Yoliey Board and will have a son at Morton in the Fall. '
Heamuia of what ohe hod hoard about the school ghe wanted '
to find out f£irst hand the stoxy. Josh has been helping -

fI‘Om Col‘\aCu

Mene Klug wanbo ) paxents to know Chaotl' 4} ro
A RN h 2 10
tavited by Meoilinpt g Lo vinl t Morton. Yhey con o .‘{nuro !

sroupn af dhereo and LG would be best if they'd cull Mrs. -
Iug nl tha Novih knd Conter, telophone no. 94559, or . - oo
Arop by av the Lenter, 1717 North Main Streef.

Vo ’wunc tp' alk to yYou and hear how‘;;ou'focl.'
£ 3 !
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i PYroject Pracess of ie Public

i Schools, sces field  f{vip ox-

- periences as a part of the basic

’mmrdi(-hl for imjroving the

; learning  experience  of  par-

ticipant  students. 1t s the

philosophy  of  the  project

* Jeadership  that opportunity for

ja variefy ol experiences in

! toduy's world pives students an

'+ emichment forva  broadened

{ base out - of which to speak,
t wrile, think and feel.

‘ Among  the several  par-

U ficipaling schools in the current *

; school year, irips have included

al Jeast the Iollowmg walking

. the slreels of the city; time in |
I\oxlh Pdlk. meludm'r & pienic; J Genoral

Yo A .
“-..n ..-u..u...&- S SN

"' siudying them as. they work on
3 the car.

Y In the nterest of giving

- stiudents  experiences  oulside of
. the city, some 80 student par-

[ "Junior High School, went (o

I
+
.
. . . Teget
Lo 3
[ L asintals ! ’ ) aeeal Wataanss 9nbonals’,
> . .

>

H l\
n

A
- Tl
& A\Iu reeild )

-\xsnlm" Notre Dame Chwreh;

fouring  the lHolswum Brcndi

plant; allending "‘the 1In-
termalional  Fair  in Boslon; .
visitation {o the General Molors
cassembly plant in Framingham;
visiting the Boston Aguarivm,

‘The visit 1o the ¥ramingham
plant is tied lo a program at the
Motton . Junior High Scheol,
One ol the teaching {cam mem--
bars offeregd auto mechanies as
an cleclive course. An old car
has been purvchased and is being
reconditionad,  Auto  manuals
have  boen  pathered  from

Motors = and  olher
~sources and the studenls are

“icipants,  from  the  Morton

Boston on Wednesday to visit !
“the  Science  Muscum.  The
students were gecompanied by
members of the Morlon staff !
who work for ot in cooper allon :
.\wlh Pchct Process. A0 L

-

et
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