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ABSTRACT

PROJECT PROCESS
FALL RIVER, MASSACHUSETTS

Project PROCESS is a Federally sponsored program under the provisions of

Title VIII of public law 90-247. The project is made up of four components:

Management and Evaluation, Staff Development, Special Services, and a Curriculum

Component. Five target schools comprising 38% (4,900) of th;e city's public school

enrollment have full day PROCESS programs ongoing.

The City of Fall River is an old mill town with a population of 98,000,

better than half of whom are of Portuguese descent. The majority of workers are

blue collar earning less than 10.00 per week.

The promotion of institutional change is the major goal of the project.

It consists of a comprehensive attack on the problems, not the symptoms, of

- the total community.

A management by objectives model of accountability has been employed with

much success. Many of these objectives center around the problems of the potential

dropouts and other disenfranchised students. Some major accomplishments

to date include: significant increases in reading achievement and self-concept;

attitude and behavior modifications of students, teacher, and administrators;

increased student attendance; cooperative planning and decision-making as

a significant reorientation; parent and teacher involvement in the decision-

making process; and decreases in the drop out rate at various levels.
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PROJECT PROCESS

A Model

To Promote

Institutional Change

What. I am after is an alternative to separation

and rage, some kind of connection tO things to replace

the system of dependence and submission - the loss of

self - that now holds sway, slanted toward violence.

I am trying to articulate a way of seeing, of feeling,

that will restore to the young a sense of manhood and

potency without at the same time destroying the past.

In a sense, then, I am calling for a reversal of most

educational thought. The individual is central; the

individual, in the deepest sense, is the culture, not

the institution. His culture resides in him, in

experience and memory, and what is needed is an ed-

ucation that has as its base the sanctity of the in-

dividual's experience and leaves it intact..

(Peter Marin, "The Open Truth
and Fiery Vehemence of Youth")



PROJECT PROCESS

FINAL EVALUATION REPORT

Overview of Project PROCESS

CHAPTER I

Context. Project PROCESS, funded through the Elementary and Secondary Education

Act Title VIII, is an inteated model within the existing school system concentrating

on reducing the number of dropouts via an institutional chute strategy. The

project has completed its third year of funding (425,000). Yearly, a reassessment

of the project and of the participants is conducted with the involvement of students,

parents, administrators, teachers, and project staff. The components which make

up this project are as follows:

Management Component

Instructional Component

Staff Development Component

Special Services Component

Er:eh of these components is described in a separate Chapter of this final evaluation

report.

Fall River an economically depressed area for over fifty years, is an old

mill town located on the seashore in Southeastern Massachusetts. The makeup of the'

community is heavily oriented toward blue collar workers with about half of the

population of foreign stock. Because the average weekly salary in the mills is

less than $100 per week, a large percentage of women seek employment in the

clothing mills sprinkled throughout the city in order to make ends meet. The large

part of the foreign stock (Portuguese, French, Canadian, British, Polish, and Irish)

was foreign born and education in other countries where aaitudes toward education

differ from the America: view. The average educational level completed by a Fall

River citizen is 9.1 years, with many of the foreign born.having completed only

four years of school. While the State of Massachusetts as a whole has attained

an educational level even above the nation, Fall River remains substantially

lower than both.

The population of Fall River has remained relatively static (98,000 average)

over the past twenty years. The economy did not generage enough new job opportunities

during the 1950 - 1970 period to absorb the natural increase in population. New

entrants into the labor force had to go elsewhere for employment. A large

proportion of those that found work moved to the suburbs, contributing to the

population mix problem.
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Research and insights into the depth and complexities of the Fall River problem,

which has been briefly outlined, generated a theoretical framework within which the

.project operates. This theoretical framework demands ever-changeable processes

and rejects stop.gap change measures. From this framework of processes comes

the greatest hope for the student and education; rethinking rather than repeated

thinking, openness rather than fear, perception rather than habit, freedom rather

than repression, commitment rather than passive acceptance, questioning rather than

blindly accepting, self-directive rather than manipulated, mpbile rather than
-

immobile, and accepting differences rather than demanding a norm.

Theoretical Framework. The basic goal of Project PROCESS as originally stated

is to develop a flexible atmosphere where learning can take place. Within this goal

is the assumption that this can be accomplished for a long run effect only if the

project focuses on treating the underlying probiems rather than the sym,ptoms of the

problems. This leads to the premise that adolescents do not by their very nature

tend to drop out of learning (school) but are pushed out (of school) by factors within

the school, home, or community that necessarily need to change. Treating a symptom

(dropout) distracts us from the more basic prOblems and in the long run does more harm

than good (J. Bachman, S. Green, I. Wirtanen, 1972).

The five basic needs or goals articulated during the first project year are directly

related to the accomplishment of our basic goal. They are as follows:

1. The need for institutional change

2. The, need for personnel development

3. The need for student involvement

4. The need for curriculum modification

5. The need for community involvement.

Only the first neea will be dealt with here in order to keep this chapter as

brief as possible. Indeed from ona vantage point it could be said that it includes

the remaining four needs.

The project is called PROCESS because it is committed to the assumption that

change is a process dependent on forces and events that can be directed to move the

institutional dommunity to re-evaluate in each area what is the established behavior

and what are the alternatives.

The first need is based on theory, research, and a value set. In summary,

it states that the solutions to the Fall River problem require institutional change

strategies employing dynamic processes and not strategies which are mere stop gap

measures. These strategies consist of: the involvement of most other established

institutions; modifications in the behaviors of all groups.of people; comprehensive

approaches to problems; developing a sense of urgency in relation to time; developing

an emotional commitment, realizing and weighing the multitude of alternativea;
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the support for creative ideas; the prevention of any single segment of the

institution to inmose a change; and enabling the school to perneive its role as an

integral part of th: total community.,

In the past, many Federally funded programs have executed, either by choice

or force, the stop gap strategy. Hugh sums of money have been spent on equipment,

materials, and building renovations and the result has been the so called

innovative program. Yet, a close analysis of this model will probably reveal

that the program has been isolated from the normal school oRerations, received

very little real support from those outside its walls and has become identified

with an elitist group building a system within a system rather than attempting to

restructure the existing system.

In theory we believe that this restructuring via the institution of new

processes, primarj ones of reflective rethinking and negotiated decision-making from

alternatives, is a more effective way to change an institution and lower the dropout

rate in the long run. In this way we are treating the problems, not the symptoms.

These processes began in our first year of operation with a great deal. of

emphasis on developing strong relationships and trust bonds with the schools and

conununity. This dynamic, interactive and engaging (as opposed to confrontation)
process is viewed as necessary to accomplish our objectives.

Project PROCESS has worked in or made inroads in nearly every public school

and a number of parochial schools in the City of Fall River. Much of this work

has consisted of' facilitating teachers, principals, administrators, parents and

students' abilities to self-initiate new processes and programs to meet the needs

of the potential dropouts or other disenfranchised students. This grass roots

change strategy is proving to be successful.

The use of these approaches and strategies has greatly reduced the rigidity

within the Fall River School System. This easing across the total learning environment

is no small accomplishment. During the first year of operation, fear of change,

coupled with traditional authority structures, resulted in only piecemeal cooperation.

To work in groups or to try something new in a school was a terribly frightening

thing for many:.

The system has reached a point in time when fear can be effectively coped

with because a flexible system is emerging. Initially, developing a few flexible

but isolated schools within a city the size of Fall River probably would not have

resulted in commitment and awareness to the degree that it now exits. (This

rationale is explained in detail in a report submitted by E. Martin Barney in

January, 1970.)

9
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Host of this change is difficult, if not impossible, to measure objectively,

yet it is a major achievement of the project. To beonly content with the

attainment of the Project 's masureable objectives would be a serious mistake as

would the attempt to attribute measureable success to a few isolated activities

or components. The theoretical framework, strategies, and total mix must be

understood in any appraisal of Project PROCESS.

Evaluation Rationale.

The best fact is the one that is set in a context, that is
known in relation to other facts, that is perceived in part
in the context of its past, that comes into understanding
as an event which acquires significance because it belongs

in a continuous dynamic sequence

The evaluation program is designed to provide the necessary procedures and

skills for the collection, organization, analysis, interpretation and reporting

of descriptive data and comparative data throughout the entire project. This

process began with the delineation of objectives in performance terms from the

goals of Project PROCESS and the programs to be implemented. Its nature is such

that is allows for process modifcations while insuring the interpretation of

expected and unexpected outcomes in terms of recorded measurements, observations,

input and process information.

The following summary describes how the evaluation strategy is attempting to

reinforce the p.x.L.31)._221.12ils:

Goal 1: Institutional reorientation. The delineation of performance objectives

to measure behavior (process as well as product) is a significant reorientation

for the Pall River School System. The beginnings of more reflective, more

responsible, and more modifiable teaching/learning has emerged.

Goal 2: Personnel cleml.o a_p_LeL..1t. If the creation of a learning environment

around evaluation is a perceived need, and if the evaluation program continues

to address itself to this need, then it will be contributing to personnel

development. Project PROCESS staff, staff members of other government projects'

programs, admiriistrators, principals, and teachers are directly involved

in the evaluation process. With evaluation meetingsv small group interaction,

and individual interaction, these personnel are developing new evaluation

understanding and skills which can be used to improve both teaching and learning.
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Goal 3: Student involvement. To make process and product evaluation most

effective and. meaningful students have to play an active tole wherever possible.

The notion here is somewhat similar to cooperative evaluation but with more

..emphaSis on "group" evaluation. The acceptance of students in the evaluation

process greatly diminishes the chances of a program or course becoming irrelevant

or unchangeab3 e. It also helps to keep teacher and student "tuned in" to each

other as they discover life together.

Goal It: Curriculum modification. Evaluation is providpg a corrective

mechanism as well as a "tuning-in" mechanism for both teaching and learning.

This has begun with program modifications in Process from past evaluation and

continues through ongoing and planned evaluation. The usefulness of such a program

to improve teaching and learning is transmitted to many individuals in the Fall River

Schools once an ac'tivity appears effective or ineffective. In short, the evaluation

program encourages not only more rapid curriculum modification, but also modification

initiated by individuals trying to understand and communicate with each other.

Goal 5: Community_Involnent. In order for community involvement to be at

all meaningful, Project Process must seek input from the community, in particular

from parents in the elementary grades and middle grades, in order to provide

services and programs which meet the most immediate needs of this population. The

evaluation program is helping to accomplish this, primarily through Ad.visory Council,

parent groups at target schools, the Process Newsletter, and the local news media.

Also, the mere fact that information is continuously being gathered causes

people to ask questions, and thus become informed about Project Process. Certainly

awareness is the essential first step towards active involvement.

Grmlii.crezuentation. We have been planning Project Process on the

assumption that dropout reduction via an institutional change strategy takes

place along the three point continuum of: 1) awareness to a) attitude modification

to 3) institutional change. This is perceived by the Process staff as a meaningful

representation of how institutional change can become a dynamic process within

the Fall River School System. (Refer to Table 1.)

The overal\I evaluation focus is primarily of a longrange nature but not

exclusively so. Emphasis is on reporting results of objectives, describing

relationships, describing the milieu which the project is operating and .reporting

indicators within the total framework which suggest degrees of success or failure.

Clearly it can be seen that this project is not operating in isolation from any
fact of the traditional school system from reviewing this repvrt. Most importantly,

the reader should note that Project PROCESS is operating with an institutional change
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strategy model and constantly struggling to integrate the process within the

total school system. The reader should be able to validate these statements from

reading this report provided the theoretical framework is understood.
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Final Report on Overall Objectives

CHAPTER II

Overall Product Objectives.

(1) The Dropout rate in grades 9-12 in the target schools will be reduced by
at least 20% over the previous year (year ending June '71).

Procedure. Dropout data has been collected and is reparted below. In

addition a closely monitored dropout report system was implemented this yeat

allowing weekly evaluations when necessary. Students leavirig school are required

to complete an exit interview with the home/school counselor. These records are

kept in a central file by a data clerk.

These exit interviews (sample included in appendix) are revealing increased

pressure on students from parents to earn some money. Unskilled jobs for girls

are rather easy to secure. The boys, particularly at Durfee High, have strong

dislikes for school. Jobs right now are very difficult for male high school

dropouts to find, nevertheless they can't cope with a year or two more of school

as it exists.

Results. Tables 2 and 3 summarize the results at the end of school year

1971-1972. Only in grade 9 where Project PROCESS has concentrated most of its

efforts this year has the dropout rate been reduced. However, even at this Grade

level the project has been unable to meet the ambitious objective presented above.

These results are directly related to a number of institutional eituations

exieting this project year. (See next two pages for Tables 2 and 3.)

First of all, the city as a whole recorded a sharp increase in the dropout

rate with an almost static enrollment. New Bedford, a very similar local urban

area has also reported an increase in the dropout rate, again contrary to the

present national trend.

FALL RIM PUBLIC SCHOOLS

NUMBERS OF DROPOUTS

FROM 1568 TO 1972 SCHOOL YEARS - Grade 7-12

YEAR
SEPTEMBER
ENROLLMEIT

TOTAL
DROPOUTS

1968 - 69 5,803 423
1969 - 70 5,659 469
1970 - 71 5,507 417
1971 - 72 5,476 497
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Table 3.

PROJECT PROCESS

DROPOUT DATA BY MONTHS

1971 - 1972

SCHOOL GRADE

,DROPOUTS .
TOTALSS OND J P 14 A H J

Durfee 12 7 3 3 6 7 7 0 2 0 1 0 36

11. 7 7 10 13 11 15 4 5 7 4 4 87
,

10 5 5 12 12 5 15 6 12 7 8 9 96

Morton 9 9 3 1 k 3. 2 3 3 4 3 0 33

8 0 3 1 _ o 1 2 1 2 1 1 14

y 0 1 3. 1 o 1 0 6

Lord 9 k 5 633 k 33 1 10 33

8 0 0 0 0 1 1 1 0 0 1 0 4

7 0 0 0 0 0 1 0 0 0 0 1 2

Middle 8 0 0 2 3 2 1 0 7 2 3 1 21

7 0 0 1 o 0 1 0 1 0 1.2 6

Totals 32 37 43 30 49 20 35123 24 18 338

6
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Secondly, the English as a Second Language program's Title III funds ran out

last year causing a sharp reduction in that program despite the fact that close to

60% of the residents of Pall River are Portuguese, half of whom are immigrants.

This sharp reduction from 598 students in 1970 to 195 in 1972 has in

many instances made school unbearable for more immigrants than ever and has removed

that small hope that a few more immigrants might complete their high school education.

Recently, however, the School Department reappointed the 1970-71 director of
ESL to revitalize this necessary program. Unfortunately, this past year of indecision

has been a costly one. (3.9% (21) of the Durfee graduates u:ere Portuguese immigrants.)

ESL DROPOUTS

YEAR
SEPTEMBER
EMOLLMENT TOTAL

DROPOUT
PERCENT

1969-70 598 91 1r.2%

1970-71 243 38

19 1-72 195 21 10.7%

Thirdly, Project PROCESS did not have a comprehensive program operating in

Durfee High School which could effect the nwnber of those students planning to drop

out. The proposal for a comprehensive dropout prevention program in grades 10-12

was not approved by the project's Title VIII official. The very modest changes funded

by Title VIII in grades 10-12 were one counselor and an ecology course for 15 students

(Durfee enrollment is 1,900).

Over this past year, the staff has been preparing a comprehensive program to be

implemented at Durfee during the 1972-73 school year. Tbis program has been approved

for funding and will be implemented in September but at a minimum funding level due to

-reductions in Title VIII funds.

Additionally, a number of questions were raised by the evaluators in order to

make further interpretations, hypotheses, and recommend program changes. These

questions dealt.with the characteristics of the dropouts; special factors; summer vs.

school year dropouts; the economic realities; those identified as potential dropouts

vs. those not identified who dropped out; 16 year olds as percent of enrolltent in

grades 8 and 9; numbers of immigrants graduating from high school; and of the

students 16 years of age, number of expected vs. number of actual dropouts. Many of

-,1
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these questions are answered or explored further in this report because they cannot

be separated from the results and interpretations of the performance objectives.

SWIM DROPOUTS

DURFEE HIGH

,

GRADE # SUMMER OF 1970 g SUMMER OF 1971

10

11

12

7

14

14

5 !

7

7

TOTALS 35 19 45% Decrease

This table reveals a 45% decrease in the number of summer dropouts this project

year compared to last year. Certainly, some of this can be attributed to the

involvement of high school students in Curp Interlocken and the incentive of the

Ecology program carried into Durfee from its summer phase.

SUMMARY FROM EXIT INTERVIEWS

(Grades 8-12)

QUESTION RESPONSE

Age leaving school 16-0 yrs.

(47%)

16-1 to 16-11 yrs.

(26%)

17 yrs.+

(25%)

Living with Both Parents One Parent

(64%) (35%)

Other

(1%)

Portuguese primary
language in home

Yes

(48%)

No

(52%)

Of the reasons selected for leaving school, 59% said they needed to work to earn

money for their family and self. To verify the fact that this was the case, the

youngest group of dropouts (grade 8, middle school) was contacted by phone. Twelve

out of twenty-one were reached, and nine of these twelve dropouts said they were

employed in Fall River. EVidently, the demand for dropout labor exists and remains

high. Further study of this will be conducted prior to implementing a work study

program this Fall. Not surprising is the fact that eight of these nine students are

from immigrant families.
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All students sixeer, years of age on or bofore Owe ":')O, 1972, were F:tudiod as

a grouo along vith their dropout prcdiction scores. Thcse students 'acre participants

in this year's program. Fifty-eight students fit this category and also had complete

information for dropout prediction. (instrument and technique explained at end of this

chapter).

,-----

SIS SCORE FREQUENCY (F) EXPECTED DROPOUTS

+1 to +3

4 to +7

+8 to +10

+11 or more

4

27

15

12

28% of F . 1.1

33% of F . 9.0

54% of F = 8.1

99% of F = 11.8-O_1_
From this group study actually only 17 (29%) students dropped out while 30 (52%)

were expected to drop out. This is a 44% reduction in the number of expected dropouts

using the Student Information Survey as a predictor. Of course, this study should be

updated yearly to correct for the small error associated with that particular student

who has just turned 16 and will drop out at a future date.

(2) The attendance rate of students in the target schools will be increased by at
least 5% over the previous year (year ending June '71).

Procedure. The data is reported below. Results were gathered at the close

of the school year 1971-72. In addition, attendance data for those identified potential

dropouts in PROCESS classes has been collected for last year's mid-term compared with

the same period for this year. This data reveals an encouraging 20% overall increase

in attendance. A breakdown of these results can be found in the Special Services

Component report.

PERCENT OF ATTENDANCE FtDR TOTAL

TARGET SCHOOL POPULATION

TARGET
GRADE

GRADE
LEVELS

% OP ATTENDANCE
1970-71 1971-72 % CHANGE

Watson K-6 90.5% 91.3% 1% increase

Middle 5-8 91.6% 90.8% 1% decrease

Morton 7-9 91.5% 89.7% 2% decrease
Lord 7-9 88.7% 87.6% 2.2% decrease

Purfee 10-12 88.4% 87.8% 1.7% decrease

i90.1% 1 69.16 1.V, decrease 90
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Results. The table above reveals no major changes in the attendance rate at the

target schools. Clearly, the objective as written. WIG not met. Of course, this

objective and results have little,if anything,to do with evaluating the effectiveness

of programs working with 300 students while the remainder of this is attributed to the

other /1,800 students in the target schools. This objective, required by our program

officer, is merely presented as an indicator of overall attendance.

(3) The suspension rate of students in the target schools will be reduced in
grades 1-12 by 30% over the previous year.

Procedure. The number of incidonces of suspensions war;!collected for half year

periods. Due to the problems in definition of uuspensions, the record keeping

systems of each school, and misinterpreted procedures of suspension, the

meaningfulness of this datLt is questionable. Additionally, the small proportion

of total school enrollment which the project is working intensively with also diminishes

the usefulness of'total target school cuspensials. Project PROCESS has brought this

problem before the principals' monthly meetings and to date no clear policy has been

agreed upon by all princirals. Therefore, no final report on suspensions can be

presented here. In place of this is a repetition a:the half year report.

SUSPENSIONS FOR TOTAL
SCHOOL ENROLILIEN'2 IN

TARGET SCHOOLS

././MIMalwem/eliaMO

CHANGESCH0OL GRADES
i! OF INCIDENCES W OF INCIDENCES
HALF YR. 1970-71 HALF YR. 1971-72

Watson 1-6 14 8 43% less

Middle 5-8 10 10 0%

Lord 7-9 2 2 0%

Morton 7-9 10 7 30% less

Durfee 10-12 4o 32 20% less

average reduction of 18.6%

The issue of suspensions has remained to be a highly sensitiNe area for principals.

Each sets his siVrn limits on the issue and privately exercises inconsistent use of a

particular unwritten policy. However, project staff have on many occasions intervened

prior to a student suspension to set up an individual contract with that principal

and student,often with a great deal of success. This kind of negotiating which engages

people to deal with thoir behaviors, particularly when they are inconsistent,. is a

powerful force of Project PROCESS. In the long run this will accomplish more than a
unilateral policy handed down to each school.



Perhaps a more meaningful presentation is that of incidences of suspensions for

target participants in grades 8 and 9 as found below.

RECORDED INCIDENCES OF SUSPENSION FOR
PARTICIPANTS, IN GRADES 8 AND 9

SCHOOL
PRESENT
GRADE

MID-YEAR
1970-71

MID-YEAR
1971-72 % CHANGE'

Middle 8 4 4 0%,

Lord 5 12 7 75% decrease

Morton 9 12 4 66% decrease

Average change in incidences of suspensions: 47% Oecrease

(4) The probabilitj of target school students dropping out of school will be
significantly decreased. This will be statir7tically measured by comparing
the scores of the previous year from the Student Information Survey for the
same group of students. The chi square test or other appropriate test
will be used with 0.05 as the level of significance.

Procedure. This is an extremely important objective because it provides us

with information relative to potential dropouts who are not necessarily 16 years

old. Success or failure after the fact via a dropout statistic is too narrow

an evalustion strategy. The project needs to know whether it is reducing the

chance of a student dropping out, well before he is sixteen. This system, constantly

undergoing reevaluaf-ion, is providing this much needed information. (See Student

Information Survey in the Appendix.)
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Score rave

0 or less

+1 to +3

+4 to +7

+8 to +10

+11 or more

CLINICAL PRO2ABILITIES 70R .

THE STUDENT INFORMATION SURVEY

Probability of Drosping Out of School

*6 chances in 100

28 chances in 100

33 chances in 100

54 chances in 100

99 chances in 100

The above clinical probability table was derived from a'random sample of

44 7th through 9th grade students who have not participated in Project Process

programming. To prevent contamination due to teeatment the sample was drawn

froia the student records of two years ago.

*Dropout rate for grade 7-9 is used here as the oxerage chance of dropping out for
a student in those grades, i. e., 6%.

DISTRIBUTION OF THE SAMPLE......
SCORE RANGE DROPOUTS NON-DROPOUTS % TOTAL SAMPLE

+1 to +3

+4 to +7

48 to +10

+11 or more

2

6

7

6

5

12

6

0

16%

40%

30%

14%

FREQUENCY DISTRIBUTION OF SCORES ON SIS
FOR PROCESS STUDENTS- -------......

RANGES J171)-YEA1 '70-71 MED-YEAR '71-72 FDFRUENCY RANKS

0 or less 0 6 1

+1 to 3 39 65 2

+4 to +7 99 93 3

+8 to +10 34 22 4

+11 or mord 21 7 5

TOTALS 193 193

Mid-year '70-71 = Theoretical Distribution (recorded last year)

Mid-year '71-72 = Observbd Distribution (recorded this year)

At this point the Kolmogorov-Smirnov non-parametric statistical,test was

applied to the data. The test is one of goodness of fit. It is concerned

with the degree of agreement between the distribution of a set*of values

17.
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1

(observed scores), S 193 (X), and some specified theoretical distribution, F0(X).

gog The null hypothesis states there is no difference in the expected

frequencies, nnd any observed differences are merely chance variations

to be expected in a random sample from the population where the

frequencies equal those of the speciaed theoretical distribution.

H1: The frequencies F1, F2, F3, F4, Y5 are not equal to the specified

theoretical distribution.

RANGE OF SCORES
1 2 If 5

r 6 65 93 22 7
F0(X) o

ITT
39

193
138

193
,172
193

193
193

53.93(x)
6 71 164 186 193Er 193 193 793 193

Fo(x) - s19300 6 32 26 14 o
193 193 193 193 193

D . 32 =
193

0.17

The D value is greater than that value expected within the limits of random

errors atOc= 0.05 which was computed to be:

0.09

6/ 193

- Because the D value is equal to or greater than that value

expected within the limits of random error at 01;.-_. 0.05, our decision is to reject

Ho in favor of Hl. This means that these potential dropouts, as a group, show

a significant decrease in their chance of dropping out as defined by the

Student Information Survey. Hence, it can be said with a 0.95 probability that those

students as a group in Project PROCESS classes during the school year 1971-1972

did indeed demonstrate a decrease in their chance of dropping out of School. This can

be further validated by looking at the 9th grade dropout rate and watching both the

9th and 10th gr'ade dropout rate during1972-1973.

_Process Objectives.=wa.mw.....
(1) We Student Infcrmation Survey, an instrument to identify potential dropouts,

will be completed at mid-year for students in Grades 7 through 10. 805;of PDO's
coming into the target schools will be identified. The results of this will be
compiled and used to include additional PDC for the next programming year.

(. 4
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Procedure. The identification process is now underway. Results of this will

be included in the continuation grant for the fourth year of funding.

For the year it appears that the SIS is on the average identifying 77% of those

students dropping out,a bit lower than expected (80%). From the information available

at this point it seems that this lower rate might be explained by two factors;

1) incomplete data received on some students, especially transfers and 2) errors

in the data collection process itself.

(2) The component coordinators will supervise the monthly collection of attendance
data and mid-year grade point averages. They will meet Lonthly with the
evaluation courdinator and project director to assess the progress and
problems of evaluation and work out process modifications to correct problems.

Procedure. These tasks were more clearly defined after the first month of

operation. The instructional coordinator and evaluator supervised the collection

of grade point averages. As for attendance, this has been accomplished thrcugh

the Special Services Component via the home/school counselors.

Monthly meetings as stated have been ongoing with constant assessment in

terms of process modifications. Evidence of this is contained in monthly reports,

quarterly reports, and newsletter releases.

(3) Project Process will cooperate with the school-wide sponsored reevaluation
and modification of curriculum to mere adequately meet the needs of the potential
dropouts and other disenfranchised students. The superintendent of schools
and the project director will assess monthly the progress being made according
to the project's time line plan.

Procedure. This process has been underway since October. Monthly, the

superintendent has called together administrators, principals, and some members

of Project Process staff. The School Committee has approved a sum of money to

be used to implement a well integrated curriculum across the schools. Released-time

sessions sponsored by Project Proceas are being tied in with these developments.

'These meetings have radically increased communications between principals, administrators

and Project Process staff and increases the leverage that this project has acquired

within the Fall River Public Schools.
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Final Report on Management Objectives

CHAPTER III

The management objectives chosen for the third project year reflect the

major areas of development contemplated during this period. As indicated earlier

in the proposal, the scope of mnagement will expand to include both school

administration and the community. Increased complexity of operation will also

require further stratification of management.

Manatement Obisp:Lives.

(1) The management structure will be designed to assure that members of that
structure have sufficient communication with other elements within the project
to permit them to satisfactorily perform their job. Elements are defined as
the Management Council, functional components, school and operating sites,
and Advisory Council members, 1,1anagement Council members (which include
principals) and functional component coordinators.

Procedure. Achievement of this objective will be measured through a questionnaire

developed by the evaluation coordinator and administered in January, 1972. A

positive response by 80% of tho individuals involved will be considered the

'minimum level of acceptable performance.

Resuits0 This objective was both met and 'not met within project limits.

COMMUNICATION RESULTS

LIKERT PERCENTAGE OF
COMPONENTS MAN POSITIVE RESPONSES_AVFMAGE

Management Council N = B. 20.09 69% 81.5%
Advisory Council N = 9 26

Key: Minimum Acceptable Likert Performance Mean = 18

Maximum Range = 30

Minimum Range = 6

Advisory Council Performance ilatiLa

high_i x xx,
89%

ItatitasialtSossil Performance Ratinz,

High XX XXX X X

64%

11
ldw

X X X low,

36%

A copy of the questionnaire will be included in the Appendix.

-
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As can be seen from the Preceding charts, the Management Council fell short

of the desired outcomes while the Advisory Council exceeded the eighty percent

performance level. The Management Council was incorporated within a monthly

Superintendent's meeting, therefore, reducing the chance for management involvement.

The Management Council was a forum for two-way information dissemination while

the Advisory Council was directly involved with project decision-making. This

is adequately reflected in the percentages on the preceding page. Involvement seems

to be directly related to extent of participation.
-

(2) Project management will define tasks and responsibility and delegate authority

sufficient to permit successful program operation.

Procedure. Achievement of this objective eill be measured through a

questionnaire developed by the evaluation coordinator and administered to program

managers in the functional components and operating sites met within project

limits. (See sca.tterplot on next page.)

The evaluators experimented with a graphic attitude scale. This scale was

further modified due to the suggeptions of our audit team. The scatterplot indicates

a variation of item responses within the management structure. It can be deduced

while most personnel aro responsive to management there appears also to be nome

disenchantment or lack of program involvement.

(3) In planning phase of the fourth year continuation grant affected individuals.
(i. e., teachers, students, administrators, parents, and/or community members)
will be involved in. the planning of individual programs.

Procedure. Achievement will be recognized through identification of individuals

involved in definition of needs or programs within each component of the planned project.

Results. PROCESS staff in conjunction with teachers,parents, administrators

and on-going evaluation have through the respective communication channels .encouraged

debate of perspective future plans. The Advisory board served as the medium for

student modifications and parent groups, intplemented by the home/school counselors,
added yet another dimension to our planning.

Input throughout the school term by both teachers and school administrators

also has been a major influence in future program modification.

(4) The projeci (including the individual components) will demonstrate that it is
operating cost effectively. Th Ls will be measured by a monthly financial
status report containing expenditures versus specific budget accounts, both
total to date and expenditures during the current month. The management assistant
will assess this objective and report monthly to the fiscal committee.

Procedure. Copies of the monthly financial status report and analysis

of expenditure follow he scattergram on the next page. These are prepared
by the management assistant on a monthly basis end are used to analyze performance

vs. time and vs. individual program plan.

4
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23.

Process evaluation reports will be utilized by the Management Council to adjust
or modify program operations to correct reported problee:o which are hampering
the attainment of project objectives. The evaluation coordinator will present
findings monthly to the Management Council which will include an updating
of the previous month's corrective steps. Eighty percent of those corrective
steps sampled from September to May will reveal implementation.

_-Procedure. This objective was not met. Due to a very demanding schedule the

Management Council was consolidated within a weekly Superintendent's meeting.

Consolidation :30.1-7ei: to alter the original conee-44 of a parti,eipating dceision-maker..

In its place the Management Council became a forum in which the staff provided

project information and problem arbitration which involved this group directly.

Evaluation of the effect of this communication may be substantiated by the questionnaire

in Objective 1.

(6) The overall project, via the functional coml;onents, will demonstrate that it
is operating according to schedule. Monthly reports will be completed
by the Management Council to assess this objective and to take corrective
steps where necessary to keep the project on schedule.

Procedure. Monthly narrative reports are prepared at the component level

for review and discussion at px-oject staff meetings. The Director uses the

summary report and recommendations as the basis for reports to the Advisory Council

on a monthly basis.

TIME LINE CHART

ga.rwool,VIIIoagya*III
.,

COMPONENT Jan.. 30

DUE DATES
Feb. 28

yes

yes

yes

_yes

March11

yes

yes

lt.

yes

April 30

lt.

yes

yes

yes

May 31

yes

yes

3.t.

yes

June 30--
yes

yes

yes

yes

Special Services Component

Instructional Component

Staff Development Component

Evaluation .M/1111.0

yes

yes

yes

yes

Key: Yes - means report was submitted No - means no report submitted

it. - means report in late

This was qccomplished within project limits.

(7) The Management Council will demonstrate that it is effectively communicating
and disseminating information throughout the school system and the community.
The degree of attainment of' this objective will be assessed quarterly by the
evaluator, the project Director and the Advisory Council,

Procedure. This objective was accomplished within project limits. Project

Process' newsletter has a. circulation of 925 individuals. This includes all members

of the School Department, city management, local businesses, and 700 parents.

(The newsletter is written in .two languages, English and Portuguese.) Project PROCESS

has printoksix editions of the newsletter during the project year.

.310
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Addition to the Hanagement Objectives.

A separate evaluation of our Director will he include& (See next two pages.)

The Project Director's position has not been filled because of the inability

of Project PROCESS and the Fall River School System to come to terms behind one

candidate. In the interim, an evaluation of our Acting Director is essential

for measuring project success. The questionnaire was completed by the staff of

Project PROCESS.

Due to a favorable response of a difficult job well done, our Acting Di;"ector

has been assigned as the permanent Director in June, 1972;

The questionnaire on the following page is a reflection of the Director's

status. On general mr.nagement questions he was rated high but on personnel

management questions he was rated slightly lower. This may be attributed to

the Director's ":14,robo" status during the year.
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c,rc (.):1: ;51...art dt.!:74.4...iptive atcr.lents of t:.e ways in vhich
cir t.f...e ono of t ac.:vorbs; always, often, ocionz-11.:*

n.wor., for each item to indicato tho frequency with Which tho diroctor or
z;taf.: of the Project Process enzaz;os in each forL*, of behavior.

T:',1-:rivior related to delineatinG rolatione.lips betwoon self and staff, , e.nd
defininj prAtterns of ciranization, channels of cormaication, and methods of proced...;

I1: i co: r

sa. V6 / ,-.1,.,.. ;-:.-:...

TI

I.

1

It

1

1

Behvo

Taes hio
C.10,7.r to the staff.

2. He tries out his new
idoas with tho staff.

3. He rules with an iron
hand. a b c a 4/ 0 ,3

_

c ,..) 3 a i1+. He criticizes poor work.. a b --,

. - Often Occasionally Seldom Never

a b

b c 3

5. He speaks in a Llannor
not to bo questioned. a. b c .'Z d ,3 e i

....... .

6. He sisns staff members
to particular tasks.

7. He works without. a plan.

a / b 6

a b
41

Q. He mair4tai43 definite
standards of perfo=ace. . a b 3 .. a 2. a -,. 0

9. He emphasizes thodaotinr:: a b ',7_,;: : c
r....) di.) oof deadlines. a,

10. no oncouraL;es the uso of
uniform procedures. a i b 3, a. 3 d a

11. He makes ziuro .at his . ...
part in tho organization
is understood by all a I b 3 . 3 d a
mombors.

12. Ho. asks that staff ;ambers
andard rules .c:.r.d

rozulatins. a b 7 c

130 Ho lets staff members know
what is expected of thorn. a b I a 4./

11+. He sees to it that staff
raerabers aro worlcino up to
capacity. a

15. He soot.; to it that tho
work of staff morf,bors
coordinated. a

.
C.,,^ (9.11./..Thici /.. tr, QIIst

c

ci

3 d 2

ci

e



(Cont'd)

13 .0 ..:n(lieativo of friends:lip, mutual trust, respect and war4Ith in

...-;:lation:.Lip between him and m-;s of the staff.

.n 1

I

,.)..n.u.r. L., .:t Gors .t.annve

../44....-.4';-

a..6. ...: does personal favors
for staff.members.

17. He does little things
to make it pleasant to
be a member of the staff.

He is easy to understand.

10 Ho finds time to listen
to staff nembers.

20. No keeps to himself.

-,. He locks out for the
personal welfare of
individual staff members.

22. He refuses to explain
his actions.

23. Ho acts without consulting
the staff.

C.:.
.11.1

CY He is slow to accept new
'ideas.

25. He treats all staff
members as his equals.

26. He is willing to &make
changes.

26.

AllArnyz; Often OccarAon;irtv Ntwer

Lia ci 0

a b

al b

ci

a b

a b / a .5

a b 3

a c 1

a b a4 .

a b 4

b

27. He is friendly and approachablo. a 4/
28. He makes staff members feol

at ease when talking with them. a

29. He puts suggestions made
by the eiaff into operation. a

7 ^ He gots staff approval oa
important matters before
goins ahead.,

r.-10 0 tv-1.9 1V.c1 rfi-h LI

C. I

et

a

a

a ./Z b 0 /
71/

OverAll ?er-cor,evutice, rfilvivj /. 6/0,/
co

0
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Final Report on Instructional Component Objectives

CRWEER IV

Curriculum Prorram

Watson School. A team consisting of two classroom teachers, a co-teacher for

reading and a homcischool counselor, work in an open classroom setting with 40

potential dropouts at the 4th grade level. Children are encouraged to help each

other, are provided with individual tutoring and counseling, and are encouraged

to make choices within the curriculum. Teaching with a theMe approach as well

as individual learning contracts are used extensively throughout the curriculum.

The use of field trips, curriculum aids (gamoB, films, tapes ) , and Glasser discussion

groups supplement the program.

Middle School, Merton Junior High, Icrd J'2nior Hi01. Each school has a team

consisting of four classroom teachers, a reading specialist, and a home/school

counselor, who work with 80 to 100 students in the 8th and 9th grades. Subject

matter is presented in a teacher developed problem-solving format, team teaching

is used with attention given to small group instruction and the nse of individ.ual

learning contracts. All students have reading four times a week in a small group

setting and materials are presented according to the interest of the student.

Free electives replacing study periods have been developed through negotiation

between students and teachers. Examples include automotive maintenance, music

appreciation, arts and cmfts, typing, driver's education, group discussion,

photography, chess, and project research. A visitation program to various industries

and places of interest of students is also included. Related field trips within as

well as outside the city are part of the program. Videotaping has also been used

with the cooperation of Follow Though and E.S.L.

Durfee High. A modified work opportunity program has been negotiated and

some of the identified potential dropouts in the 10th and llth grades are

working in private community agencies under the supervision of a home/school

counselor. Also students who began in the ecology program at Camp Interlocken

last summer haNe continued throughout the school year.

. Interlocken. Expansion of facilities for the Interlocken Camp program

are continuing at an accelerated pace. Negotiations with the Massachusetts National

Guard have resulted in procurement of 130 acres of forested land near our original

site. Model Cities funds are being used to renovate existing buildings and

build new ones, install afif4-foot-in-ground swimming pool, and construct outdoor

badketball and tennis courts.. All contracts are settled and construction

has started.



Y.O.U.T.H. Forty /otential dropouts are participating in a mini-manufacturing

after-school program. Students are learning eelable skills and are exposed to

a variety of job experiences throughout the year. They design, develop, make and

market wood products such as bookcases, towel racks, newspaper and magazine holders,

knife holders, chess boards, plue.ues, etc. They are also engaged in renovating

rooms within the school system. Guidance rather than supervision comes from a

small corns of teachers. They provide individual attention, instruction, anA

encouragement for students to make choices within their work,experience.

Youth Tutoring Youth. Thirty target students from the 9th grades are tutoring

60 underachievers from two elementary schools. Tutoring and enrichment activities

take place three days a week and an additional day is devoted to ongoing training

and preparation for the tutors. A ene week orientation program for teachers and

tutors was given ptior to operation. Students through tutoring are gaining basic

learning skills by teaching, improving their self-confidence and self-reliance,

and improving their attitude toward school. This program has proven itself last

year as the tutors showed a substantial improvement in their reading achievement

and self-concepts.

Product Objectives.

For major instructional activities:

(1) By May 1st 60% of the target students will increase their rate of growth in reading
achievement by 25% as a result of the individualized curriculum approach used
by the teachers and specialists. This will be measured by standardized reading
achievement tests.

Procedure. Students in Project PROCESS classes were administered one or more

of three reading tests between the months of October and November. The addition of

the Durrell and the Me';ropolitan came about after the first administration of the OTBS

at Morton Junior High. Initially, it was planned that all the participants would

complete the entire Basic Skills battery. However, it became apparent that the

difficulty of the test and the anxiety of the students was harmful to the students'

self-concepts. Therefore, the Durrell and the Metropolitan reading tests were used,

either in place of or in addition to the CTBS, depending on the circumstances of each

target school.

The post-testing followed six months later in each of the target schools which

have full day programs (4 schools). Due to late reporting of test results by

CTB/McGraw Hill ,in the fall, it was decided to hand score the post-test to insure

that the results could be used by the teachers before the close of school.



Pre-test and Post-Test Grade Eenivalcot Mean

ReaLEE Scores

36.

TARGET
SCHOOL

GRADE
LEVEL NUM.T3.ER READING TEST PRE-TEST MEAN POST-TF,ST MEAN

Watson 4 25 Durrell 3.0 3.5

Middle 8 90 Durrell 6.5

8 57 CTBS 5.9 6.7

Lord 9 32 Metropolitan 6.1 6.6

Horton 9 53 CTBS 5.8 6.7

Each. student with a pre- and post-test score and also a record of the number

of years in school made up the sample to be measured. The formula used to compute

individual rate of groth was the following;

PRE-UST G
r

}TAO AND'MONTHS IN SCHOOL ) X (.6)

This could also be called expected rate of growth at the end of six months.

Then the difference between the pre- and post-test was calculated for each

individual and was called the actual rate of growth over a six month period. The re-

maining step was to tally all those individuals whose actual rate of growth exceeded

by 25% his expected rate of growth.

Results. 61% of these target istudents increased their rate of growth in reading

achievement by 25% or more. Therefore, this objective was met.

School N 25% or More % of Total

Watson 25 15 60%

Lord 28 12 43%

Morton 48 35 73%

33 58%

95

3



Also, a tally of various incremental changes in grade equivalents is presented

here 50 the reader may see that, with the exception of the most extrem increments,

many students made substantial gains in reading achievement. The school with the

smallest growth it- as expected due to problems with hiring a reading teacher there.

Only after the first ofthe year was this situation resolved.
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Finally, T-Tests were performed on the means of *the raw scores from the rending

tests for grades eight and nine.

T-Tests

For Correlated Samples

purNelft*,../MpaIni

School N Z D 'A)2

Eiddic

Morton

Lord

57

52

32

289

299

91

4,626

4471

1,353

5.07

5.70

2.84

5.05**

5.94tu

2.71*

*10.01 level

*0.05 level

ignificant d5.fferences were found in each of the above schools.

(2) Over a six month period, ta'rget students in grades 8 and 9 will increase their

grade point average in the four major subject areas by 10%. This will be measured

by comparing last year's mid-term grades with this year's.

Procedure. A data collection and retrieval system has been set up by the

evaluators at the computer center in Diman Regional Vocattonal High School. An

RPG program has been written for the particular needs of this system.

Results. Over a four and a half month period (first half year) one of three

target schools demonstrated a 10% increase'in the average of the four major subjects.

The two schools not showing a 10% increase were those that had logistics problems

for two months due to the contractors failure to complete the portable buildings

as scheduled at Lord and Morton.

MEAN GPA. MEAN GPA
SCHOOL '70-71 HALF YEAR '71-72 HALF NEAR % CHANGE

Middle 70.4% 78.4% 10% increase

Lord 67.7% 71.1% 4.7% increase

Morton 69.9% 7247% 4% increase

Most encouraging is the small number of students who were held back this year

in the PROCESS program at Watson, Middle, Lord, and Morton.

t!G



School Number Retained .Total in Program

Watson

Middle

Lord 4

Morton 4

32

98

60

74

Of the four retained at Lord only one was for academic reanons. The other three

were retained due to non-attendance. At Norton at least one of the four students

is enrolled in courses at camp and hopefully will be promoted.

(5) Target school students will negotiate and sign a learning contract with their
teachers during the month of September. 80% of those students will fulfill
their contractual agreement with their teachers by June let.

procedurer, This process of creating, negotiating and monitoring learning

contracts has not developed as rapidly as planned. A the elementary level,

them contracts have been ongoing for all students but in an informal manner. Only

at the 8th and 9th grade levels have students actually signed learning contracts.

However, contracte have ben in an e:Terimental process and, thus, not all students and

teaches are using them. Also, the most effective contracts seem to be of a short

term nature rather than a one shot contract over the duration of the year.

The process of contract development and refinement is continuing and evaluation

of this process and its outcome will continue.

(4) The mean achievement level (reading and math) for participants will be
increased by 10% fron October to May. This will be measured by the
Cnlifornia Test of Basic Skills, comparing grade equivalent means.

Procedure. The California Test of Basic Skills was administered to two of

three target schools. Students also completed the Short Form Test of Academic

Aptitude which reports an 1.Q., and discrepancy scores (actual and predicted

achievement). Teachers received individual reports on each student which helps

teachers to break their classes into specific skill areas.

The I.Q. means are as follows:

Middlg School 85.3

Morton Jr. High 81.8

The CTBS results are reported in the table on the following page.
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TARGET STUDENTS RESULTS FROM CTBS

School Subtest Grade Pre-Test Means (G.E.) Post-Test eans (G.E.)
Percent
Chanize

Middle Reading 8 5.9 6.7 +12%

Math 8 5.6 7.0 +20%

Morton Reading 9 5.L 6.7 +14%

Math 9 6.8 7.5 1-1.0F11

Results. An average increase of 13% for the reading level and 15% for the math

achievement level reported here meets the level of performance set in the above objective.

Sub-test results are also available but are not reported here.

For Interlocken Camp Activities:

(1) 80% of all PW's participating in the Leader Corps in the Summer Camp program
will receive a passing grade in one or mere academic subjects failed during the

previous school year.

Results... Tile data reported here is from the summer phase of 1971.

The results were impressive. Of the 28 students, 22 passed.one subject; 17

students took a course load of two subjects, with.14 of the 17 passing both subjects

and only 3 of these passing one and failing one. .Thus,.76% of the potential

dropouts received a passing grade in one or more subjects failed during the previous

school year.

(2) 50% of PDO's participating in the Leader Corps in the Summer Camp program not
promoted in June will be promoted as a resiAt of successfully completing an
eight week course in subjects failed during previous school year.

Resillts. At the end of the first week of camp a list of Leader Corps was

compiled. This was cross'checked with their performance on a test administered

the first week of school. It is the same test all summer school students take

in order to receive credit for a course studied to make up credit.

60% of these PEO's who failed to be promoted in June passed the course work

test and were consequently promoted.

48



4P.

For Y.O.U.T.R. Activities:

(1) Collectively PDO's in Y.O.U.T.H. will demonstrate competency and responsibility
in industrial and business rkills by successfully produeing and selling products.
The attainment of this objective will be accpeted if the total income received
from sales is equal to or greater than the total costs for suppl'es and expendable
materinas.

Procedures. Detniled records were kept by the clerical staff and all records

were double ehecked for accuracy.

Results. Refer to Cost Breakdown Report'en the following page. The total value

of the products (sales and anticipated sales) is equal to or:greater than the total

costs for supplies and expendable materials. These are summer totsl figures. The

June 30th figures have not been closed out at the time of this report but all

indications are that the objective gain has been met. This statement will be

tested when the books are closed.

(2) PDO's in the Y.O.U.T.H. program will demonstrate their knowledge of industrial
and business skills learned during the program. 75% of these students will
receive a score of 70% or better on a teacher made test administered at the
end of the summer program.

Procedurew A teacher made teut was administered to the participants in their

area of concentrated operation; either clerical, production, sales and supply, or

graphics. Copies of these tests can be found in the appendix.

Results. 78% or 31 out of 4o PDO's scored 79% or better on these tests. For

the after-school phase the level of expected performance has been raised to a score

o f 80%.

The Y.O.U.T.H. staff also explored other areas of evaluation. The Piers-Harris

self-concept test and the Peabody Vocabulary test were administered for counseling

purposes. A tally og the percent of participants who used different heavy machinery

is reported because the staff wanted students to be exposed to many different skills.

Due to the fact that a high percentage of these summer participants continued

into the after-school program it was decided that administering the test again would be

invalid. However, observations and reports from visitors both within and outside the

project have attested to the development of concrete observable skills of the students.
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For Youth Tutoring Youth Activities:

(1) 80% of all tutors (9th grade PDO's) participating in the Y.T.Y. program will
increase their report card grade in one or more major subjects by 10;, during
the semester of their participation. Report card grades from the first semester
will be compared with their grades for the second semester.

Procedure. Sixteen of the original 20 tutors remained in the program for the

duration. Report card grades were collected from school records for the first

semester and second semester.

Results. Ten of the sixteen students had complete data in their records. Of

these, seven students increased their grades in one major sul;ject by 10% for a total

of 70% of the sample. One of these students increased his grades by 10% in all

four major subjects.

Overall, the results fell short of the expected number of students reaching

the performance level.

Process Objectives.

(1) An analysis of individual learning difficulties will be made. Individual folders
will be used to keen these records. The evaluator will randomly sample these
folders during the month of November to determine whether individualized learning
difficulties have been analyzed.

Procedure. Case studies, which Maude. More than just learning difficulties have

been ongoing since October. These studies take the form of discussions every

Thursday afternoon when the teams of core teachers meet, often with the home/school

counselor and PrOcess central staff. Folders are kept by the home/school counselors

only for special cases. The case studies are action oriented rather than clerical

task oriented.

This interaction of those groups around individual students problems is being

carried out quite successfully. Students are being helped and given alternatives

rather than being discarded or ignored.

(2) Individualized goals will be established by the students in the instructional
component. This will establish an individualized reward system in class rather
than a competitive one. This objective will be measured by monthly monitoring
by the coordinator and supported by a student questionnaire with 60% of the students
favoring this method over the traditional method before participation in this
component (teacher effectiveness).

Proeedure:. The instructional coordinator has been working with the teaching

teams around this objective, and is supported by another staff member.

A student questionnaire divided into questions about 1) teacher effectiveness,

2) curriculum effectiveness, and 3) school effectiveness (building, manageMent, rules)

was administered to target students in grades 8 and 9. Control groups have also

been used but those comparative results have not been compiled yet.
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Results. The questionnaire and a breakdown of the 3 factors can be found

in the appendix. The following table reveals that for this objective all schools did

demonstrate a level of agreement above 60% for teacher effectiveness.

OM.

PERCENTAGE OF STUDEIZTS AGREEIII0

POSITIVELY WITH STATEIENTS ON
STUDENT ATTITUDE QUESTIONNAIRE

SCHOOL

Middle

Lord

Morton

...271;choo1

.11.,. .
CE TE SE

63%

57%

52%

552;

77%

62%

64%

8Q%

45%'

37%

46%

kax___

DISTRIBUTION OF CHOICES
FROM THE STUDENT ATTITUDE QUESTIONNAIRE

*It

SCHOOL FACTOR AGREE NOT SURE

411
DISAGREE

Middle

A 11=71

Lord

1.654

Morton

1462

Q-School

N=10

CE

TE

SE

CE

TE

SE

CE

TE

SE

CE

TE

SE

3%

77%

45%

57%

62%

37%

52%

64%

46%

55%

80%

48%

;

1

22%

15%

24%

25%

21%

21%

29%

24%

25%

28%

17%

20%

15%

8%

31%

- 17%

17%

42%

19%

12%

29%

17%
7,1,

' J/0

31%

Cg = Curriculum Effectiyeness

(3)

TE = Teacher Effectiveness

SE = School Effectiveness

60% of the students in the instructionol component will demonstrate that this
component is allowing them to learn more and that the methods of individualization
are linked more than before participation in this component. A questionnaire
will be administered to student participants in January to measure this objective.
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Preece lure. The same questionnaire, aeministered in January, as in the previous
objective was used. In this objective only the Curriculum Effectiveness factor
was 11SC:a as a mer.wurcricnt.

An student groups response averages approached tho 60';; level but only in the
Middle E.ieheel was that level attained. These responses are nevertheless quite
positii:e, however, they tell us that we need to refine the methods of individualization.
The introduction of new methods has upset the pattern and expectations students
and teachers have of curriculu m. phenomena is perhaps quite normal. Steps

are being taken to get IMO inpet from students in order to harlfy their feelings
about the curriculem approaches, particulexly through Camp Interlocken.

CO Reading specialists in the Middle School and two junior Highs will provide
potential dropouts with at least 3 hours per ,..teek of formal reading instruction
and skill bu5.ldine, Student's nrogree3 and problems in reading will be assessed
and recorded by the reading speciaists. ¶PleLs will be monitored monthly by
ithe inetructional coordinator nd evaluator.

Results.. A separate reading specialist is working in each of the schools above.
All students are receiving 3,12 brs. of reading instruction and skill building.

The id.dle School is demnstrating the greatest progress. The two reading
teachers at the Jr. Highs had to be replaced during the first semester, one due to
illness and the other expecting a child. These changes have slowed the development
of an effective readin g. program at lord and Ibrton. The progress of these students
has increased more rapidly with the addition of two oernanent reading teachers
as the posttest data indicates. Also, a curriculum guide has boon partically
completed, by these rending teachers.
Manat:le t ective.
(1) The inetructional component will demonstrate that it is operating according to

schedule. Monthly reports will be co:npleted by the coordinator including an
updating of the timeline. The Management Council will assess this objective
and take corrective steps where necessary to keep the component on schedule.
procedure. 1,1onthly reports have been completed by the coordinator with an

updating of the component timeline. Tho central staff serve as a ?4anagement Council
and have been meeting wonthly to assess progress and take corrective steps where
necessary. Monthly reports are on file to validate this objective.



Pinal Report on Staff Development Objectives
MI/1PM V

The Staff Development Component has been conducting an imbitious program

for thin current funding year. Our plans have called for us to be working in
several. areas concurrently. They are es follows: ongoing training for lome/scheol
counselors, ongoing training for teachers in our core teams, a summer workshop
for counselorr; and teachers, and a released-time training program for each of our
five target schools (plus a feeder school requesting partietion).

The released-time program has been changed in content from the description
found in the proposal. Mr. Ilagle, the Superintendent, established with Process
a joint council of p-rincipels from our target schools. Duriniz the course of
moo tinE:mthich hove followe 1, the principals and other members of the school
system' s middle management have identified needs in addition to thope outlined
in our proposal. It was decided to change the emphosin of released-time to
more individual centered activities. The goal being that by the end of the year
teachers would consider released-time voluable to them and feel that their
individual needs as teachers were being met. A scond emphasis Ins est:Ogished:
released4time should provide new ideas in the area of curriculum develolment and
time for math md English departments to -work together on revision of curriculum.
The released-time format was changed to provide for these needs.

The scope of the Staff Development Program outlined above had to be modified
due to the deparLure of our staff developer in March, 2.972.

The program management had to then decide, on a priority basis, hich
staff development activities would remain. It was decided that due to the
importance and scope of our released-time program that it alone would be continued.

This decision also has modified the evaluation plan for the Staff Development
Component. All behavioral objectives will be reported but project evaluation will
be of an interim nature. The evaluators decided that due to the absence of a
staff developer that staff progress can only be attributed to a history effect or
chance variatiop. Post-testing in this situation was meaningless because of the am-
biguity of the causal factor.
Performance Objectives of Staff Development Comment.
.prochtt, t i yea.

(1) 65`,', of the teachers sampled in the target schools will demonstrate 2%
improved ability and corxpetency to individualize instruction in one or more
of the major subject areds by May as a result of staff development training.
Procedure. An Observational Checlaist will be completed by the evoluatior

and staff developer in January and Nay.
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Ref;ults. The observational checklist was administered for pre-testing in

January. Two methods were implemented (1) two outside observers observed actual
class situations and tallied demonstrable clarlsroom behavior. They then compared

observatiouel sessions using the Thurstone Jury Method; and (2) the instructional

component coordinator and the staff developer both rated the classroom teachers accordin:7
to the behaviors listed in the checklist. This method WW3 used because of the

exposure of the raten to the respective teachers classrooms. Rater reliability was

computed and r = .62.

It can be deduced from this reliability that the individual raters fluctuated
significantly in their individual ratings. A possible cause of this difference

may be attributed to differences in cla'ssroom exposure or that one rater was more liberal

in their interpretations than the other.

A post-test was not administered because both the staff developer (who iiad
departed) and the instructional coordinator whose increasing work load kent curtailing

his direct classroom involvement. The observational method was also rejected because
the respective teachers felt the observational method was too intimidating to their
classroom styles and recommended that we eliminate it. Due to the absence of any

Staff Development Program, the evaluators agreed with the teachers' assessment.

The pre-test data may give the reader some indicator of the teachers' ability
to individualize instruction, but ono should note* that the absence comparison data

makes any causal inferences impossible.

......11111No

Observation Checklist Pre-test Data

TEACHERS

MAXIMUM

POSSIBLE
SCORE

RATER 1

R. S.

RATER 2

R. A. METHOD USED

Morton

1 185 70 38% 109 58% Rater

2 185 96 52% 107 58% Rater
3 185 94 51% 112 60% Rater..

4 185 116 63% 131 71% Rater
5 185 103 56% Rater

Henry Lord
....1.1111

1 1/+/+ 57 LIC% Thurstone

2 144 49 34% Thurstone

3 144 65 /1-5% Thurstone
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Percentages were obtained by dividing obtained scores by the maxiMICI possible
score. The chart does indicate that the teachers were attempting to individualize
instruction with many variations of success.
(2) 50;;; of teacher:3 and counselors in the 9th pyade target schools will demonstrate

a 25% increased ability to be Coen as a student centered resource as a result
of continuous staff development training.

Procedure. All students of core teachers e,i1.1 complete a Likert response
questionnaire in January to measure this objective.

Results. The Student Questiormaire which wez based on curriculum Effectiveneets,
Teacher Effectiveness, and School Effectiveness yes used to measure this objective.
The questionnaire was geared to obtain information on teacher behavior which
coordinated with our Staff Development model. (See Appendi.x for an exart7ple.)

STUDENT OnSTIONNP:rr!ril' POSITIVE

RESPONSE PERCZETAGES

....111....
SCHOOL C.E.P. C.E.C. T.E.P. T.E.C. S.E.P. S.E.C. N-P N-NP...... .
Norton .52 .64 .65 .46 .55 78 k2

IreDrd 57 .62 .39 .37 .43 71 57

Middle .63 .53 .77 .50 .45 .56 109 43

Key: C.E.P. Curriculum Effectiveness PYMCESS Classes
C.E.C. - Curriculum Effectiveness in Corprrison Classes (non-PROCESS)
T.E.P. - Teacher Effectiveness PROCESS Classes
S.E.P. - School Effectiveness PROCESS Classes

-reucher Effectiveness Comparison Classes (non-PROCESS)
S .E.C. - School Effectiveness Comparison Classws (non-PROCESS)
N-P N for PROCESS Class
N-NP N non-PROCESS 2 Intact Classes

The Student Questionnaire was administered to both PROCESS students and

non-PROCESS intact classes (the teachers volunteered their classes). On both curriculum
effectiveness and teacher effectiveness questions the PROCESS students had a higher

favorable response than the non-PROCESS students except at Morton Jr. High School where
there was a .0 difference in curriculum and a .01 difference in teacher effectiveness.

The school effectiveness questions resulted in higher percentages across the
board for non-PROCESS students. This result may be attributed to the PROCESS population
which has encountered a greater percentage of school problems than the non-PROCESS

classes and thus view school less favorably.
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Unfornately, comparison data is not available but because of the low respOnses
on school effectiveness questions by the PROCESS studenis one would expect also
lower responses on the curriculum and teacher effectiveness categories. The results
indicate just the oppositrkrend. The PROCESS students results indicate that the
PROCESS teachers are being seen as a student centered resource. It also indicates that
students, who have met )nuch school failure, are beginning to react positively to
the learning situation. Note: The non-PROCESS classes 33.ao may have spuriously high
percentages due tu a "volunteer" effect.
Process Objectives.

The following project objectives measure the success of. separate training events.
They can also be considered process objectives or stepping stones in reaching the
above overall project objectives for this component.

(1) Each teacher, home/school counselor, or staff participant at the beginning and
end of the summer workshop will make a written statement as to his role and
as to how his role interrelates with other staff roles. The mesn occurrence
(frquency) of eight role areas emphasized by .the summer lab will increase
by 502.;,

Ott ey Concepts or_ Role _Areas Emnhasi zed by Summer Lab

1. Other staff relationships
2. Being part of a team
3. Individualized inst.
1+. Student decisions/problem-solving (helper and resource vs. teacher)
5. Indiv0 experience success (motivate)
6. Student-centered curriculum (needs)

7. Being a friend - relationships
8. Affective education (responsibility in. this area)
Procedure. The frequency of occurrence of the eight role areas was 39 on the

pre-test and 66 on the post-test (nr,15). This is a 69.5% increase which is well

above the 50% level of the objective. Inter-rater reliability proved acceptable

as a verifier.

A sign test was also employed. It was hypothesized that teachers would show

greater insight\ into their roles at the end of the summer lab compared to the

beginning of the summer lab.

110: Teachers insight into their roles will be no different at the end
of the summer lab compared to the beginning of the summer lab.

H1* Teachers insight into their roles will increase by the end of the
summer lab compared to the beginning of.the summer lab..
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Results.-
Teachers who participated in the summer lab showed incrensed insight into their

roles as measured by their written statement.

59
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(2) Each teacher team will have developed a written orientation plan/program to use
with their students (PDO's) during the Let 3 weeks of school by the conclusion
of the summer lab.

(3) Each teacher will have created a set of Viri t ten lesson plans for the 1st month
of i,:ehoel prior to completion of the wiener lab. These lesson plans will reflect
that teachers are beginning to individualize instruction for their PDO's.

Renulte. Upon completion of the summer workshops the individual workups were

completed and approved, then placed on file.
(4) Released-time bee been modified to an institutional change model. It is the

Project's intent to expose the school system in a coherept manner to the wealth of
educational material, methodology and theory that hes been generated over the

:N.ve years. It was further narrowed down to attempting to identify specific
system needs. Using this model we naturally suffered the usual growing pains
but what has developed is a comprehensive mini-course selection system. The teaer.er:7
are (iven the option to either work out their own learning contracts or to enroll
in one or more courses from the mini-course list. These courses are staffed by
both outside coneultants and Frill River School coneultanta. (For a listing of the
specific courses and teacher enrollments please refer to the first two pages in
our news).etter and the mini-course list in the Appendix.)

Procedure. PROCESS evaluators will have 12 reaction forms from each participating

teacher by May 30 to evaluate the success of released-time. From October through

May 1st, 80% of the teachers involved in the released-time program will communicate

a positive feeling toward released-time.

Results. Reaction forms have been compiled after each released-time session. These
forms were then tallied according to whether the response wae positive, neutral,

or negative. The response categories were (I) How do you think others are feeling

about released-time? (Group Effectiveness) (2) How are you feeling about released-tiree

at this point? (Individual Effectiveness) (3) Were you ever wanting to say something

during released-time and couldn't. (Group Effectiveness) (4) Has your interest
in released-time increased, remained the same or decreased? (Individual Effectiveness).

Four of the first six released-time sessions ere PROCESS planned while the

remaining eight sessions incorporated the new mini-course selection approach. A

session-by-session graphical analysis will be presented on the following page. Please

examine these grnphes carefully before proceeding.

The overall response graphes, Graph 1 and Graph 2, do not show any consistent

trend. They vary with regard to the individual released-time session. It should be

noted though that after the change in format, Sessions 5-121 that the positive response

category fluctuated between the interval of 55% to 65% which would indicate a somewhat

consistent favorable response.
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The neutral and negative reponse categories were ale.) eredic but again the negative
erel neuJ;:ea response lowered after the 14th session. The better responses from Session

5-12 indicate that the released-time modification after ;;essj:on 4 was more

euccessful.
The gre.phical reprer;entation for Questions 1 and 3, Graphes 3, 4, 5, 6; Questions

2 and it, Graphs 7, 8, 9, 10 have within them response variations between sessions.

They aleo show a slightly upward trend after Session 4 which reinforces the hypothesis
that the releaaed-time t:edification W7.53 a beneficial. change., r.eto 1,;,:testion 4 - Has

your interest 5.n releasecl-time increase, remained the same, or decreased? has a scorer

contamination in the remain the same rce:ponse. One does not know if a remain the same
response is positive or negative. Therefore, Question 4 graphing may be questioned
due to the inflationary or deflationery nature of the category.

PROCESS staii also collected and evaluated any program recommendations

that were suggested. There wero 10 basic questions which were asked to obtain this

information.
These questions have been evaluated and kept in our central file. Questions

4, 8, and 10 were applicable to the positive, neg:Aive, neutral paradigm and produced

interesting reeults.

Percente Evaluation of Summery Feedback on Released-Time

Schools: Middle, Watson, Henry Lord, Morton

Question 4 - Regarding my development as a teacher I find released-time to be

Positive Nemtive Neutral
24 21 2
6 26 6

15 2 3
21 14 9

To t al s 76 -67.5 20

N = 149 /14% 42%

Question 8 - When I think about

positi_ve.

the part the PROCESS staff played in released-time I feel
Negative Neutral

10 30 2
%

4 .19 8
8 1+ 3
9 14 19

Totals 31 67 32

N =,130 24% 52% 24%

Question 10 - When I think about having released-time again next year

Positive Negative Neutral

31 4

17 0 1

16 8
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Question 10 Continued

Popi- tive
.......z.:.

23

F"-Ptive

1.9

Neutral

13

Tetras 67 22 32

N . 141 6c.; 16% 22%

Overall Totals 184 '152 84

N = 420 44% 36% 20%

As can be readily seen a conb.adiction arises, Project PROCESS received a

heavily negative response in Question 8 but Question 10 abou,t retaining released-time

was very positive. This indicates a teacher reaction against PROCESS. This

phenomena also may have deflated the results in our granhical representation.

It was sensed during the year that the teachers, even though consulted heavily

by PROCESS personnel, felt that Project PROCESS was.trying to tell them how to tench

correctly. This z.tttitude may have caused the above contradiction.

Overall, released-time has gained acceptance within the school system and will

definitely bc retained as a schcol.-eide program. Due to thisireleased-time

should be considered a major success.

74
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DATE

..........././esasee..., Ara Crt....brIs...

SCMOOL(G)
GINOOm.b..~4..41....1011.1142.11

CCU T;!.:,'
01.1.1140.4.

1/18/72 Henry Lord & Morton Understanding Stucknt/
Teaehor Re1atioips

1/18/72 Henry Lord & rorton Art G20111,

1/18/72 Henry Lord & Horton Cheap L',7,ience Materials

1/18/72 Henry Lord & Horton Reading

1/18/72 Htmry Iord & Morton Drugo

1/18/72 Henxy Lord & Morton large Clauses

1/18/72 Henry Lord & Morton Problem-Solving

1/18/72 McDonough PrOblem-Solving

1/20/72 & Watson Englir:h Dopartmont

1/20/72 Middle & Watson T-11

1/20/72 Middle & Watson UndorstanCmg Sc%oels
Neighborhood

1/20/72 Middle & Watson Health Defr;rrols

1/20/72 Middle & Watson Approache3 to Teaching Reading

1/20/72 Middle & Watson G1,4csor Mooting

2/3/72 Middle & Watson Art

2/3/72 Middle & Watson Consumer Education

2/3/72 Middle & Watson 5th Grado Teams

2/3/72 Middle & Watson 6th Grade Teams

2/3/72 Henry Iord Problem-Solving

2/3/72 11vy 74g4 Uorton Student & Teacher

2/3/72 Niddlo 'cFatiza 7th Grade Team

2/3/72 Middle Cc Watson Reading

2/3/72 Morton Social Studios

2/3/72 Morton Seashore Science

2/3/72 McDonough Doveloping a Problem-Solving
Unit

2/3/72 Morton Reading

2/3/72 Morton Largo GlA8808

2/3/72 Morton Art Group

2/3/72 Morton Drugs

2/3/72 Henry Lord Social Studies

2/3/72 Watson Mapping

2/3/72 Watson Glassor Type Discussions

2/3/72 -Mcabnough Problem-Solving

2/3/72 MDenough Music
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M:;ni-Coursc-

TAK SC7COL(ts) MUME

2/35/72 11-)nry lord & Morton Problem-Sraving

2/15/v2 KcJnry Lord & Kt)rton Uome Base Eehool

2/15/72 Nenry lord & Norton T:C1C4C0

2/15/72 11::.nry Lord & Norton Drucs

2/1.5/72 Hc,nry Iord & Norton Reading

2/15/72 Lord & Horton f Tvr-o

2/15/72 Her,r1 Lord & Norton Social Studies

2/15/72 lord & M:Irton Low Cost Art

a/15/72 Morton Morton Procece Team - Trailer

2/17/72 Middle Reading

2/17/72 Middle Franch

2/17/72 Watson Uaderstnnding Noighbozhood

2/17/72 Vf,.tcen GlfAsser Typo Discussion

2/17/72 raddle Current Events

2/17/72 Middle rnzilsh

a/17/72 Middle. Art

a/17/72 Watson Neighborhood Mapping

3/1/72 if,znry Lord r.orton Contemporary Music in tho
Classroom

3/1/72 Henry Lord Social Studies Department
Meeting

3/1/72 Ji re,prd 'f!-: Morton Foreign Ianguagos Through
Activities

3/1/72 Henry Lord & Norton Use of Consumr Education Nit.

3/1/72 Henry lord & Norton Math Dopartment

3/1/72 Menry Lord & Horton English

3/1/72 Middle English 7th & 8th

3/1/72 Middle Art Department

3/1/72 Middle French

3/1/72 Math

3/1/72 Middle Innovations in English
Curriculum

3/16/72 Middle Discipline & Emotional Problems

3/14/72 Henry.Iord & Norton Social Studios

3/14/72 Henry Lord & Horton Scionce

3/A/72 Henry Lord & Morton Math GZMOS That Reinforce
Learning

76
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DATE smooLN)
INC

4.C-IPP9F

3/0/72 Illevations in 1,:g1ish

IAlr,.....tal,"
-
LoD.ry lord & rtoa

Currif.:ultu2!

V14/72 Hnry *lord & Motou Pr;eognizing Serious Emotional
Probleals

3/16/72 Middle & Watsoa R:,cogaizing Sous Emtion:11
Problclqs

3/14/72 Emy Lord t: 1,4t1 Gpmes T.Mt Reinforce
Ia:raing

3/16/72 Midao & Watcon Social Studiec Teachers

3/14/72 Hoary Lord & Iforten Pvcogazing Srious Enstioxvil
Pxoblens

3/16/72 & Watc,oa 7th Grade ToN.a

3/16/72 ladale & Watcon Science

4/6/72 Mtddle Word Games

4/6/72 Hoary Lord & Eorton Gurront Events

4/6/72 Mntry Iord & nrtoa Math Games

4/6/72 Middle 1)1,c:ratios

4/6/72 Middle Math
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Fil)al Report on Special Services Component

CRkPTER VI

The Special Services Component is a backup system to the Instructional

Component. It is primarily concerned with the behavioral problems of onr target

populntion. Its main staff is a home/school counselor in each of the five target

schools whose role consists of personal ceunseling, group work, maintaining home

contacts, and accumulating data on each target ntudent. The Special ScrviCes

Component is coordinated by one individual who in cooperation with the Instructional

Coordinator is responnible for bringing about a coherent arn cohesive urogram of

edneational and psycho-social services in Project Process classes through the

adequate intenface between the activities of the teaching teams and the home/school

counselors at the,respective schools. In addition, the Coordinator of Special

Services negotiaten for specialist services within the community and interfaces

with the Department of Pupil Personnel Services of the Fell River Public Schooln.

Q-School. Since its conceptioniit has generated an immense amount of
w-a .

discussion and commentary. The commentary has ranged from a hearty "well done"

to a disenchanted "inadequate." To fully appreciate the disparity in comments

one must briefly reflect upon Q-School's short history. Q-School was not the

brainchild of any of Process's staff, nor was it neatly laid out in contingency

plans in some Federal document. Q-School originated purely out of a syntem's need.

Late in September, it became apparent that some students just were not making it

in the city schools. The individual's sPecifics.were different, but the underlying

reasons can be summarized as habitual truancy, refusal to do any school work,

and continual behavioral disruptions. Eventually the individual school administration

must make the difficult decision of either sUspending or expelling the student .for

the overall good of the teachers, students, school. It is our aim to give both

school and students an alternative to this inevitable decision.

In many instances an individual's school performance and behavior will be

extended to "life situations" upon leaving sdhool. The Student who has a history

of school proNems often becomes a social problem. Hopefully, Q-School can be

an agent in reversing this terrible trend.

Community Involvement. Organizing parents and tying in as many community

agencies as possible has been the focns of community involvement. Because much

of this has a direct relationship to the home/school counselors, it seems appropriate

to summarize these activities in the Special Services Component. These numerous

outreaches have come about through the efforta'of thm Cmsunity and
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Communications Coordinator for Project Process. Much of this involvement is in

the process of being evaluated. An interim evaluation of the effectiveness of

the Advisory Council appears in Chapter III.

A summary of activities to date is presented below.

Parontra Involvements;

.Parents selected by the August 1st date were invited to visit the Y.O.U.T.H.

program and Interlocken Camp program.

.Five parents from four schools are on the Advisory Council.

.0ne parent attended Paducah conference.

Parent representatives encouraged to visit schools. Two did so between

October and December.

Middle School representatives met with team from the school and are preparing

for more active involvement.

.Morton parent representatives met with team resulting in one in-school

visit by five parents followed by a review of the program after school.

Follow-up resulted in evening meetings with parents, the team, acting director,

and two other Process staff, plus an additional date set for another meeting.

. Parents have been involved in reaching other parents. The evaluation and

commitment to the program is developing.

.11atson parents are scheduled for an evening meeting with the team plus

others.

Watson parents going to school weekly to read to students of the fourth grade.

. Lord parents meeting is in the process of being planned.

Community Agencies;

.In the ecology program the community has become involved, namely, the

Westport/Fall River Environmental Control Committee and the South Watuppa Pond

residents.

Interlocken Camp program this summer involved the Sea Bees did grading.

. Reached the community through a talk show of three staff members.

. 16 slide presentations of Process to community organizations.

. Involvemtnt of Life magazine and National Geographic in information relative

to our ecology program solicit'ed.

. Approaches made to S.M.U., B.C.C., and Bridgewater for the enlistment of

students in our program.

.Personal contact by staff member has been made to at least the following:

-Flint Neighborhood Drop-In Center
-Brotherhood Center
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-English As A Second Laeguage
-Portuguese Youth Cultural Organization
-Mental Health Center
-Chember of Comelerce
-Model Cities
-Fall River Clergy
-Citizens for Citizens Legal Aid Personnel
-Homemakers Organization
-Three Different Family Service Representatives
-Model Cities Legal Aid Department
- Model Cities Conmmnity Organization Department
- Model Citios Community Service Division

1

-Protugueso Youth Organization
-PRIDE staff
-Special Education Department of the Fall River Schools
-United States Employment Service
-Friends World College, New York City, Long Island
-Neighborhood Center
-Model Cities Drop-In Center
-Bristol Community College, Education Department
-S.M.U., Education Department
-Diman Regional High School
-Chambor of Commerce Leadership Course
-Portuguese Language Class
- Follow Through Community Coordinator and a Key Parent
-Drug Education Program
-Bridgewater State College
-All Fall River Area Newspapers, T.V. and Radio Stations

Productive

(1) By June let 50% of the hard-core potential dropouts referred by pupil personnel
services will complete an individualized learning program which they have
negotiated with Special Services staff.

Results. All referrals by Pupil Personnel have resulted in the students

admittance to Q-School has more than adequately met the needs of this objective.

(2) Target school participants will demonstrate a 10% mean increase in self-concept
as measured by the difference of the pre- and post-test scores of the Piers-Harris
self-concept scale.

Results. Pre- and post-test scores have been collected and recorded. This

objective was met at the above performance level.
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PIERS-BARRIS SELF-CONCEPT

PREt: POST TEST MEANS FOR TARGET STUDENTS

emil111.11m,I......11.

"SCROOL NUMBER GRADE N
PRE
MEANS

POST
MEANS

SIGNIFICANT
AT .05 LEVEL T-TEST

Middle

Lord

Horton

Q.-School

96

61

68

16

8

9

9

-

62

24

51

23

52.83

48.15

47.74

38.75

56.45

57.77

52.55

. 1.

Yes

Yes

Vo

AmOnWIIN ..Mial.1...0........
*Mort= - Although not siGnificant at the .05 level when dropped to the .10 level

it waa significant.

The level of'significance for both the Middle School and Henry Lord can be

interpreted by the statement that there was a significant change in the students

self-concept with 95% assurity. In Morton case we can state the same thing but

with a 90% assurity that the change didn't appear by chance. If the variation

was not a chance variation then we CRU state that a change in the self-concept may

be attributed to a program effect. Note: Q-School 'Self-Concept Inventorieswere

used as tools for guidance rather than looking for a measurable effect.

(3) 25% of the parents of the students referred to Special Services will sign and
complete an individualized parent contract as a result of consultation with
atafIcounaelors as related to tho child.

Results. Parent contracts were originally initiated but it became apparent

that we had no method of monitoring parent behavior and motivation. Therefore,

we dropped this model in lieu of initiating parental group involvement at the

target school.

Home/School Activities:

(1) 75% of the families of identified potential dropouts will have been consulted
at least two times during the school year by Special Services staff.

Results. This objective has been met. All the parents of these atudents have

been contacted via a letter in September. Each month they receive a newsletter from

the project. 51.tree schoola have also held ono or more parent meeting's in which the

home/School counselor participates. Weekly, the counselors make home visits, hold

individual conferences with parent), and spend many hours tclophoning the parents

when students are absent. These and other activities are being recorded in the data

bank.

(2) The attendance rate of atudent participants in grades 4, 8, and 9 will be increased
by 20% from the previous year as a result of the continuous follow-up
contacts made by the home/school counselor.



procedure. Data collection and ana.lysis of this objective hao been tied into

the data retrieval system at Diman Vocational High. Half year attendance figures

are illustrated in th following chart.

HALF-YEM PERCENT CHANGES
IN ATTENDANCE FOR TARGET CLASSES

07 .FON . VO .y yaM., ..4** A. yeywo. M.. WI./Ma.. . ..1
PROCESS IIALF-YEAR

CLASSES GRADE ...2920271

Watson

fiddle

Morton

Lord.

MEAN ABS5;NCES

14921-72
CHANGE IN
ATTENDAI:CE

4 8.0 days 5-5 days 31% increeee

8 12.6 days 9.7 days 23% increace

9 n..4 days 10.0 days 12% incraeee

9 23.5 days 20 days 14% increnceFt.. W.M.M.....*.el

Results. Average increase in attendance for target groups :-- 20%. This

objective has been met overall, but not individually at grade nine. Note that

the year periods are from half year points. This allows the project to have

timely data available so that program modifications can be made should it be

necessary. With the initiation of a more sophisticated and more reliable data

collection and retrieval system this year the project will be in a position to

further increase the timelineez of its data in the future.

(3) 60% of the identified potential dropouts in the 10th and 11th grades will
receive at least 10 hours of intensive counseling during the school year
1971-1972. Records will be kept and reported to the ovaluator.

Reeults. This has not been met as written. Due to last years limited funding

for Durfee High School, Project PROCESS was able to have only one counselor at

Durfee. Because of the high number of potential dropouts at Durfee the counselor

handled the students who during the school term were identified as having a school

problem. The counselors activities centered around school adjustment. That is

the counselor was involved in school, court, employment and home activities of

students. The counselor has logged 400 individual counseling sessions for

approximately 150 students. The content of those sessions if reflected in the

counselors journal which is on file. Further evidence of counselor success may be

obtained from the list of potential dropouts who have received previous PROCESS

programming. Of the 99 potential dropouts 7 dropped out for a 7% dropout rate

while overall the loth grade dropout figure was 12%. Notel the difference may

be due to a bias in PROCESS identification but a PROCESS effect should be inferred.
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1'odr.:1 Cities Educational-3ocial Counseling Activities;

(1) Model Cities counselon-3 will complete diagnostic reports for 50;1; of the target
students :in grades 14, 8, LIM 9 by May lot. 1Mta Ban records will be checl:ed
to r;easure this objective.

Procedure. This objective has not been met. Duc to a work overload, Project

Process and Eodel. Cities had to eliminate this objective. Note: Model Cities

has maintained a Student Dro:-In Center which has enabled Project Process to change

its direction in its proloscid Drop-In Center.

For Drop-In Center Acavitics;

The original model of a counseling oriented drop-in center was altered to an
action orientated tutorial and handicraft center. The two teacher managers of
the center have tho dual role of not only being a learning facilitator but also

an attitude facilitator. Daring the half year their students have been exposed
to macrame, loom work, chess skills, paper pottery, film-making, clay modeling,

crocheting, knitting and hobby kits.
The tutorial program has been instituted at the high school and at all of

The target schools for the students in need of academic rebuilding. Eighteen

volunteers from a nearby college have committed themselves to this on a weekly basis..

Student motivation was developed from a negotiated agreement for credit with their

respective institution.
For the Work-St :Ay Activities;

(1) 70% of identified rotential dropouts diagnosed as needing: a work-study program
will be placed with a negotiated plan within 60 days of referral. Referral
records will be used by the evaluator to measure this objective.

(2) 50% of students enrolled in the work-study program will complete their
negotiated plan with a 10% increase in G.P.A. Records will be kept and reported
to the evaluator.
Results. Both of these objectives have not boon met. Explanation: To

Correctly institute a woe/cable work-study model one needs to devote a significant
amount of time and money to thia project. In this funding year Project PROCESS had

neither.

Work-study has been approached this year on a feasibility basis, site visits
and canvassing of local business has been initiated.' In our upcoming proposal a

work-study prorata will be presented.
Eroct,ssolts_tiyea.
(1) There will be significant parent involvement in the Home/School phase of the

Special Services Component. This will be demonstrated by 50% of the target
population parents attending at least one parent council meeting during the
school year. Attenthuice records will bo kept by staf f and analysed by
the evaluation coordinator.

3
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Reuito. Thu attendance figurcedo not meet the 50% criteria but Project PLOCESS
has made significant inroads in the parent involvement project. These inroado lead
us to believe that attaching level Witybo arbitrary and meaningless. At Middle,

Watson, Henry Lord and Vorton the home school counselors have iniatod two parent
open houses. At these meetings PRMCSS goals, student progress and the need for
parent involvement were diucussed.

The success of the IlAorton parent program hes resulted in the setting up of
the-Parent North End Center. .This parent group hno tried to unite the parents of
all school children, in an attempt to both elicit community knowledge of school
activities and to enablo the school system to beceme more responsive to community
needs. Those attempts to obtain positive communication has met with some
resistance but inroads are already being made. (See Appendix A Parent Articles.)

Tho perspective candidateS for the '72 173 PROCESS programming have attended

an initial perent meeting explaining PROCESS prvgramming.
(2) Special Services Staff will make home visits to the parents of potential

dropouts who have indicated that they will leave school at age sixteen.
Eighty percent of such parents will be visited by staff members at least
twice during the sekeol year. Records of home visits will be kept to verify
the attainment of this objective quarterly.
Results. This objective haa not been met within project limits. Due to a

turnover in personnel at two target schools Henry Lord and Morton, two home/school
counselors hod to be reorientated to the PROCESS system at mid-year. The lack of
data produced by the initial two counselors have made accomplishment of this
objective impossible.

Home visitation had to be remodeled to a need basis that arose within the
school day. Parent contacts, telephone and letters have been extensive.

HOIG VLSITATM & PADETT CONTACTS
Home Visits Psront Contacts

Durfee

Morton

Middle

Henry Lord

Watson

13 visits
ko visits
20 visits
5 visits

3.0 visits

79
370

399
340

150

Key: N = Number of students in the target population
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(3) 80% of student participante call demonetrate:
Moro aelfeacsureuce and scafdirectednees.
More openness to accuse their failuree, succenson, aspirations, and plaec.
Thin will be reflected in anecdotal records kept on each student at tarieet
sitee. The Special Serviceo staff nereono at each cite will judLea the
anecdotal recorde and acsece the degree of attaineunt of thiu objective. They
will report the reeults to the Evaluation Coordinator.
Rojaqta., This objective has not been met as written. The counselors have used a

journal technique to report individual counneling seseione. Tryieg to measure the
journal on whether the student wan: more self assured and Lielfdirected was felt to
be to subjective of an evaluation. The journals will be kept on file at the PROCESS
Office.
Menareement 01.1;lectivon.

(1) The Special Services Component will demonstrate that it is operating according
to schedule. 1:onthly report:3 will be completed by the coordinator inclucleg
an updating of the time line. The management council will aseees this objeotive
and take corrective stepe where necessary to keep the component on schedule.

e- .P.r.:10.C:.!Tra. Monthly reports have been completed by the coordinator with an
updating of the component time line. The central staff serve as the management
council and have been mooting monthly to aneess progress and take corrective stops
whore necessary.
(2) Each of the Special Services staff personnel will be directly involved with

clancroom teachers in ease conferences and remedial treatments for a
minimum of 5 hours per week. Through scrutiny of records, observations, and
consultations with the teachers involved and other educational personnel on a
monthly basis, the Special Services coordinator will assess the attainment
of this objective.
Results. This process is continuing well above the 5 hours per week minimum.

On Thursday afternoons alone, three hours are devoted to case conferences, not to
mention the daily interactions, within the classes. Student critiques have been
filled out by the PROCESS teachers and wiri be made available to their prosnectivo
teachers, in the '72 & 173 school year.
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Summary of Weaknesses and Accomplishments

CHAPTM VII

Weaknesses in Prop:ram DesiLn arid Operation.

1. The reading program has been insufficiently planned and coordinated. This was

further complicated by the loss of two of four reading teachers in November.

Correctiee steps: Because the project was unable to secure and hire a
curriculue specialist with a strong background in remedial reading a consultant
had to be uaed to work with the reading teachers. During the second semester
the reading -',eachers boon meeting with the consultant. However, ae this
developed the tenchers deci rled they wanted to meet weekly with the curriculum
coordinator of PROCESS to develop an articulated curriculum guide with a crose
section of material that proved useful this year. This will be completed at
the end of the summer. Also, the acheduling has been changed to include fewer
numbers in remedial reading classes.

2. The program design has limited the amount of resources allocated to Durfee High

School (grades 10-12). If the program is to be successful in reducing the

dropout rate in grades 9-12, then more resources need to be allocated to the

high school which includes grades 1042.

Corrective steps: Minimally, those liO or EO students in Project PROCESS clasces
at the ninth grade who will be attending Durfee should flow into a continued
comprehensive proexam to increase their chances of successfully completing high
school. Such a program is now being defined, negotiated and planned with
School Department adminietrators and will be irraelemented in the fall of 3.972,
but at a much lower funding level than planned. Also, additional counseling
aervices, work-study placement, and an automotive training program financed
by Shell Oil will take place.

3. The initial released-time format, as stated in the continuation grant, was not

meeting the needs of the target school teachers.

Corrective stops: Thie weakness was realized early in the project year and was
quickly modified. Evaluation sheets of the first sessions revealed this problem.
The staff development coordinator met with teachers Eind principals before changing
ethe format. Finally, the format was changed to a one focusing on more individual
centered activities, or mini-courses coupled with subgroups working on curriculum
modification. Inng range plans are for the school, particularly via the leadership
of principals and curriculum specialists to "own" the re1eased-time program. This

should result in a major modification for the school system, a process which will
be self-gerterating over time.

4. The project's design as expressed n the continuation grant of 1971-72 didn't

provide a treatment or alternative to those students with overt behavioral problems

or those needing a transitional model to increase their ability to cope with the

classroom.

Corrective steps: In September steps were taken by the special services coordinator
to meet this very pressing. need. This transitional school, or alternative school,
called Q-School received a great deal of support from Paychological services and
Pupil Personnel services. The School Department came to the aid of PROCESS by
providing an additional teacher. This program, an outgrowth of the nature of
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Project PROCESS itself has gained strong sup:port from many departments and

social agencies within the city.

In fact, during the last two months a group of educators in Fall River have
been meeting to plan for an zaternative high school. This kind of initiative
by School Department personnel is a great stride forward, initiative and courage
which is rooted in the survival of Q-School.

5. The initial 19n-72 staff development approach and format was unrealistic in its

expectati(,..,:30 The design wasn't based on. a atkquate diagnosis of an the core

teachers educational experience levels.

Corrective steps: The staff development coordinator boc:rmne aware of this early
in the program year. Individual and small group contracting with core
teachers has been substituted for Monday afternoon staff development sessions.
This allowed teachers to work with consultants or staff .membexis around more
specific tasks which the teachers requested.

Unfortunately, this process became difficult to manage when the staff development
coordinator moved and had to resign from the project. Then during negotiations
for continuation a more distressing situation merged. The position of staff
development coordinator was no longer approved by Title VIII officials.

New steps had to be taken. A plan for teachers, including performance objectives,
has been developed and will be implemented in the fall.

Major Accemolis!vnents.

1. Summer dropouts 45% lower at Durfee the sumer of '71 compared to the summer of

2. 20% overall increase in attendance at the target schools compared to last year's

rates for the same period, the highest increase being at Watson Elementary (31%).

3. Increased grade point averages at the target schools.

4. Reductions in the incidences of suspension for target school participants:

5. Statistically significant decrease in the chance of identified potential dropouts

dropping out of school.

6. 12% decrease in the ninth grade dropout rate.

7. Increased cooperation and contracting with the courts and the social agencies of the

city through Special Services.

8. Statistically significant increases in reading achievement for the target students.

9. 61% of the target students under study in grades 8 and 9 (95 students) increased

their rate of growth in reading achievement by 25% or more over a six month period.

10. A 15% average increase in math achievement level for Morton 9th grade and Middle

8th grade target students.

11. Positive attitude changes of student participants.

12. Positive attitudes from Advisory Council and Principals' Council regarding

effective communication and dissemination from the management system of PROCESS.

13. High attendance rates for QSchool students, 89.5.,.
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Progressive increases in attitudes about released-time; reaching a population
of 345 teachers and administrators.

15. Increased interaction and coordination between. PROCESS staff and other projects
and ae7iinistrators.

16. 76% of the potential dropouts in the Summer Camp program passed one or more subjects
failed during the previous school year.

17. 60% of the above stud.ents who failed to be promoted in June passed the course
work anti test and were consequently promoted.

18. Initiation of a workable transitional school model.
19. A highly successful student business operation, Y.O.U.T.H., funded jointly by

PROCESS and Model Cities.

20. Teacher attitude change from one of a teacher centered model to one of a student
centered resource.

21. The setting up of an auxiliary tutorial program at the Durfee High School by
the Durfee Counselor.

22. Maintaining technical support to some of the experimental curriculum programs
initiated during the second project year which have become self-perpetuatiiig.

23. The wide spread use of field trips in'conjunction with the curriculum.
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A GAIN IN *PORTUUESE

Thanks to the tran.slation of
Maria Paival President of The Portu-
guese Cultural Organization, the REPORT
reaches the Portuguese r3peaking in the
native languase and is found in the so-
cond doction.

1 A STUDENT SPEAKS

Iby: Brian Gillespie,
Presidont of Horton Junior High
I think Project PROCESS is a dynezdte

name because it has the meaning of power
and go. Project PROCESS is a little dif-
ferent from regular class procedure by
the way we ,are broken up into small:or

TRADUg.A. EN PaRTUGUf:S

Grasaa accso do lriaC.
Paival pre:sidente .da Organi-
zacael Cultural Da Juv.entude
Portugves oote boletin tode
Ger agora lido toles prtugue-
ses. A traduoa-o dos tguintoo
txtigos encontra-se na segunda
parte do "PEPORT"..

.1171...
. i

groups. The purpose of smiler tIroupe is
to eliartate slemoss and to acoottplish
'tgaaping things botter sad foztore An
the teachers have rshovns groat intorost
in helping us to attain a good oduoutione
Many new thitigs have btlen introtinod to
us ouch au: contraots, field trirst auto-
niochanics and rhotogrnphy which 41,3
teachers thclaselvos tried as new tUnga.

In my own rdnd I fool Projeot
PROGESS has done its job for Voe.

PARENTS CONTINUE TO GET INVOLVED

Forty or more parents recently met
one evening with members of. the Morton
Junior High Team and some PROCESS staff.



Participant students prepared many dis-

plays of their involvdlents and projects,'

including the making. of "sweets" for re-

freshments. From this meeting, chaired

by Mitchell Estaphan, the Home/School ;

Counselor, mony parents. signed up for

two different weekly meetings. One group

has started discussing "Student Problems"

and:thd 6tiVer "Home...School IssUes". These

meetits.are .breating a genUine sense of

belonging fer th iihrentS and -a sense of

educational' stIpliOrt- for the Team.

At 'thelqatS6h El6Mentary School all

school parents haVe be6n invited to twci

important indetih' One was 'through the

generous coopefion.:Of the staff of 'the

Drug Abnee Program and the other through' 1

the staff df thd'thglish As It Second

,

Language Program.'

At the Fall ,RiVer Middle School,

over thirty participant parents met with

the Team and others, to develop a better

understanding of PROCESS efforts and to

prepare the way .for the continuing in-

volvement of parents iL their children's

educational experiences. The Home/School

Counselor made an effort to visit or con-

tac t every participant home before the

meeting. A Usy meeting was asked for at

which students would reveal some of their

experiences of this year.

Parents from the Lord Junior High

School met with the Team members one

afternoon and auped to having a i'uture

evening meeting, with all the parents of

the participants.

At Durfee High School a letter ex-

plaining tho efforts of the Home/School

Counselor was sent out.. The parents were

also invited to telephone the counselor or

to see him in person to learn firat hand

about what is happening. Encowragingly

many parents called, or have since had

, personal contact with the counselor. .

In each meeting with parents inter-

esting and valuable dialogue has developed

either in a group setting or in yrivate

conversation. These experiences are

helping the parents, teachers and PROCESS 1

staff to have a closer working relation-

ship and understanding of each other.

DURFEE ECOLOGY PROGRAM BECOMES
NA d' I ONAL PE/DEL

by 'Armnd Ao -Dallaire

.I lad the oieportuu.ity of being with

Title III, Section 306 at an Environmental.

ii

"41.



Education Project Director& fleeting hold
in Wanhington, D. C., April 17 and 18.

Title XII, Section 306, was an out-
growth of the Elementary and Secondary
Education Act of 1965. Since the passage
of ESEA the federal role in support of
the improvement of Education at this
level has been significantly advanced..
The nation because of this support, has
been. engaged in the development of now
concepts about education, with .the ob-
jective of preparing our .young people
for the practical problems which they
will face upon termination of their
formal schooling.

Dr. Wilhelmina Hill, U. S. Office
of Education Environmental Specialist
who visited Fall River last Fe2l,
identified the High School Science De-
partment Project and PROCESS environ-
mental program, "Project VACS", "water,
air, conservation of the environment'',
as most innovative. She called it
"one of the most outstanding programs
she haeoseen in the country."

.At the Washington meeting, I pre-
sented the Fall River Environmental
Program as a satellite project to tho
Title VIII Dropout Prevention Program..
It was noted by. invited guests and
leaders that our program was the only

Ione 'of its kindin the country. Con-

4C2

ciderable inquiries were mede by the
directors of Title III attending the
conference.

Supported by High School leadership,
the Fall River Program evolved from a
Project PROCESS funded micro-project which

wao most innovative in itd dealing with a
group of potential dropouts. The environ-
mental program wae expanded to a full
summer operation with the same apeCific
goals, that is, helping the student partic-
ipant become better acquainted with his
environment and what to do about it. He was

trained. and givon equipment to monitor not
only water but air as well, on a regular
schedule. This information waS not just
compiled as an exercise but wee put to use
by local and state government agencies.

From the summer program evolved an
environmental course offered in the High
School curriculum. In the. 2_971.1972

twenty students elected the new course.
For the year 1972-3.973 forty-three students
have already enrolled. This proves the
point that.activities thnt confront A
basic problem excites today's student and
turns him on.

Plans for this summer call for a
continuance and expansion of the local en-
vironmental studies. The environmental
control laboratary will be .a component of
Camp Interlocken. Studies of the ;newly
created Copicut Reservoir will be intensive.
Monitoring of the waters of South Watuppa



riond, Sawdy Pond and Duval Pond will also

be the object of intensive rosz..iarch by the.-
groups concerned. 157. llopr Dubois and
ar.d I, of the Durfoo High School Science
Department, Ala torAch pr,d dirsot the
students in their rozearch.

At the conference X learned that
ths-purposo of ESEA Title III is to pro-
vide "risk funds" for experiments with
innovative approaches to the learning
process. Locally, mu- PRIDE Iionding

Program io so funded. Other innovative
projects are: "Cross-Age Teaching"

with its lx.sic idea of older students
tutoring younger students; "Development
Resources Center" is another project
which focuses on one overriding goal:
to gain- a bettor 'uuderstanding of the
ways children learn. There are over
ono hundred other projectS.

.POHT7C.001.:SE IN NAILIM IS'S= ONLY

'i.Due to unusual circumstances for
.the itranator; tho Portuguese trans-
lotion was late in arriving. It ap-
pears, thoreforo, only in the mailed
copies..

NEW HOR/SCHOQL COUNSELOR AT LORD

A welcome is extended to Edward

McGuiness. He recently became the Home/
School Counselor .at the Lord Junior,High.

MeGuineos is not now to the'
school, havingserved there for twelve
years, during which time he has been a
teacher/coach; teaching math for those
vars. He received his B.S.Ed. and H.
Ed. from Bridgewater in 159 and 162.
During his 'master's progeam he received
a certificate as a guidance counselor
and as a director of guidance. rm.
four years he was in the- Air Po.rce-
serving in Korea. .

Of his new responsibilities he says,
"I find the position.challonging, with an
increase in the opportunity of listening
to students."

He sees the role of Home/School
Counselor as an asset to the normal ad-
ministrative process of the school; with
the prospect of working hand-in-hand with
Henry Lord. He sees the PROCESS emphasis

as an opportunity to individuelize help
to the student, academically and socially,
with opportunity for feeding the student
back into situations which aro not as
individualized. Further, Hr. Mcauinoes

,.,
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sees thz.lt the HomcAchool Couhz:caor has
the chance of broadening the channels of
communication; comraunication that might
otherwit e. be shut off. Such cora:mica-
tion,he says, gives obvious inr.i.ght into
family strengths and difficulties; in-
sights which might not otherwise be known.

1 ""' IA &VA

THE WATSON TEAM SAYS:

"A journey of a thousand miles must
begin'seith .a single stop." In various
parts of our ,nation one hears those
steps - steps of admin.iatrators and teach-
ers: They are responding to the challenge
of educational phAnge.

. Stuart Miller, .!.m advocate of such
change, suggests that .we reinvent our
educational...tradition by renewing it. For

such renewal he offers the concept of
affective education described as that ;iart
dealing .with emotions, feelings, interests,
values, and characier.

.

At the Samuel Watson Elementary School,
change is prevalent in all of the classes.
In particulari., two of the fourth grade
teachers, Mrs: Patricia Marques and Hrs.
Jeanne Witkowski, have assumed an exper-
imental role during this school year.

Prionrily through their inGclaity and
supported by FROCESS, their claeareons
have a new look and a refroehintz atmosphs.,:e.

Here, the teachers havo cepitalized
on the individual approach. Their pupils
must, indeed, work. Yet, they hve
options. Both teachers have seen gen-
eral academic improvement. 'ilowevor, more

impressed aro they by what they sonso in
the children as b. relexed manner, a
desire to learn and a trustful openness.

Part of the dedly on-gein process
of Change is the role of the Horee/School
Counselor, Sister V2heresa. Preine. caving
easy and freeLuent access to the above-
mentioned fourth Exudes, she has formed
with both instructora a teameteaching

approach. One of her primary contribu-
,tions ia that of &ray group 11q5siona with

pupils who co desire this experience.
Also, she has individual interviews and
makes home contacts. In this way, more
of the total needs of each child are met
and closer home-school contacts are
effected.

The 12 prevam emphasis hAre
great potential for change and for the
imprOvement of the human condition. Lao

Tze might be satisfied with a single
step towards the long journey. What

would he say of giant stops. made at the
Samuel Watson Elementary School? Certainly
they aro worthy of appreciation, admiration,
and imitation.

9 4



sees that the Ilome/School Counselor has
the chance of broadening the channels of
communication; communication that might
otherwise b.-; shut off. Such communica-

tion, he says, gives obvious inri.ght into
family strengths and difficulties; in-
sights which might not otherwise be known.

THE NAT S ON TEA M SAY S :

"A journoy of a thousand miles must
begin'with .a single stop. In various
parts of our nation one hears those
steps - stops of administrators and teach-
ere.; They aro responding to the challenge

. .

of educational php.nge.
. Stuart Miller, .an advocate of such

change, suggests that .we reinvent our
. .

educational .tradition by renewing it. For

such renewal ho offers the concept of
affective education described as that part
dealingmith emotions, feelings, interests,

.

values, and character.
At the Samuel Watson Elementary School,

change is prevalent in all of the classes.
In particular, two of the fourth grade
teachers, Mrs. Patricia Marques and Mrs.
Jeanne Witkowski, have assumed an exper-
imental role during this school yew'.

0

Primarily through their ingenuity mud
supported by PROCESS, their clar.sreoms
have a new look and a refreshing atmosphere.

Here, the teachers have ctpitalized
on the individual approach. Their pupils
must, indeed, work. 'let, they have
options. Both teachers have ser.In gen-
eral. academic improvement. Hotrovcr, more

impressed are. they by what they aense in
the children as z relaxed manner, a
desire to learn and a trustful openness.

Part of the daily on-going process
of Chango is the role of the Home/School
Counselor, Sister Theresa' rayne. Having

easy and frequent access to the above-
mentioned fourth grmdes, she hoz formed
with both instructors a temn-toaching

approach. One of her primary contribu-
tions 1.6 thA*. of .drelly. creup nous:Lona with
pupils who so desire this experience.
Also, she has individual intervicworyand
makes home. contacts.. In this way, Imre
of the total needs of each child are met
and closer home-school contacts are
effected..

The .1.72 program e;:a1ha24.4 45

groat potential for change and for the
imprOverneni of the human condition. Lao

.".
Tze might bo satiafied with a single
step towarda the long journey. What

would he say of giant steps made at the
Samuel Watson Elementary School? Certainly
they are worthy of appreciation, admiration,
and imitation.
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FAL!, UN ALUNO
kor Brian Gillespie Presidente do "Morton Junior nigh'
Na minha opi)lirto o "Project Process"' 6' um nano voderosi's-

simo porque (lantern o significado de autoridade e 0
-rodeo I, e uro pouco diferente daquele .do sistema norma1

das classes pela ouc divide as... class(3s em poquonos grapea .
objectivo decscs poquenos grupos e (1.6 eliminar a atraso o

efectuar mna rapids. e melhor coropreensao das coisas, De uma
manoira geral todos os professpres tEr, mostradjo ui grande
intorosnle ajudando-nos a obter ilma boa instrqao, Muitas ooirmsj
novas tbm-nos sido proporc ionadils tais, cur,a 2 contoactos aro urcOec
meeanica e fotografia o que. atd os proprios professores expri
mentaram coma casas noVas.

Na minha opinirTo julgO clue o "Project Process" tem-me
a judado muito.
OS PATS COIITII.:!1.1All A-COT..,ABORAR

Recentemente, reuniram-so noite mats de 40tpais corn rnembros
do "Norton Junior High Team" e alP:uns dos funcioni:trios do "Project
Process°. Os alunos quo tomaralT parte prepararam Muitas oxlbi-
qoer Itelativas sua partibipnao e projectose inclusivo a
fabric a dos °dean" -para a merenda.

Como resultado desta reunia.o preSidida por Mitchell Estaphan,
orientador educacional. J.nscreveram-se multos pais 'a fim d_c
astAstirem i. duas reunioes semanais diforentea.

grupo jtf comec3ou.p. diocutir os' "problemas do estudante"
e o outro. grupo disc utira assuntos quo di7;,em respeito ao
ambiente familiar e escolar. jpstas reunio.Z.-1.s ests':'o ,e. desporV.r
nos pais uma autOntica sensa9Eao do acolhimento e una sensactrio
do apoio educativo para a equipo.

Todos os py.s foram convidados. a assistir aduas reunioos
de mui,pa importac.ia, na "Watson ElemerOry School". Mita. das
r9uM6es tot possivol gra9as cooperapao genorosa dos funcio-
narios do "English-As A Second Languago Prograe.

A eq.uips do Morton High reuniu-se com mais de 30 pais e
outros inglivfduos, a fim de juntos d.esenvolverem una melhor .

compreensao dos esforços Ao programa. "Process" e prepararern o
caminho para a participaggio contfnua dos pais no campo educa-
tivo de seus fiThos. C orientador educaaional fez tod.os os
possfveis de vapitar 03 atelmesmo de con.qtar corn as pais .

antes da' reulaiao. Es;tig marcada uma reUniao parEA Maio na qual
os estudantes revelarao algurnas 'dad suas experiencias dente anc4;

Os pais dos alums do "Lord Junior High SChool" reunirara-
-se numa tarde com a equipe do "Norton High" e cancordaram
reunir-se novarnente noite com todos os alunos que participaram
no programa.

Enviou-se unla carta ao Durfee High School erplicanSO os
esforpos do orientador educacional. Os pais foram tambem

a
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Em 1.971-72 2 0 ninnos er3oo1hrnnn7 o novo ours°. Para o Proximo
ano se inscrevernn .3 Este facto prova que as
activIdtdes qur: confrontan un roblema fdarental. mobiliza e
estirall a o estudante

Os planos pnra este Verao exlr-om unia c ontinua9:o e exp.l.nrj?o
d os esturlos sobre o mei o local.. 0 in.bomtorio do esi:u:;: os sera

cc,rnonent do "O9.?:lp Os o5ty.,:os jtoorca do novo
"Copic,.ut Reservoir" serao rteiicos. Sera tarnbem oblectivo
de 1.1n= Pesqui.sa Intensiv :.-. ad-.7oniç.ao do2 a7uss do "South
Watuppa Pond ," "Sawdy Pond." e o "Davol Pond por ,:rupos
interessad.os. 0 Sr. Rei7er Dubois e eu, professores de Cienoias
do "Durfee H1h School," onsinannlos e dinilrernos os alunos

;1).,-.).S pesciìisn.s.

Tomei conhecinanto na conferNcia quo a finalidade. do
"ESEA, Title III" e de .:roporci (-jar "i..isk funds" para
olten2n d.e c onhocirrPntos corn etod os novos relac ionaQos corn
o processc de ensi no , Cutros projectos inovativos s'ao:
"C.ross-A:ze Ter.I.Ohirrr" cor a ideia fundarnentl de eshudante, tna ls
venos explierern os rais novos. Ainda outro projocto o.
"Development Resources O!1:1.:ier" quo tern ccao principr.li objective
o'hte.n wra mei her cornpreensno das maneins corn as criangas
aprende- . H nais de 100 projec tes diferentes.
NOVO ORIENTADCR EDUCACIGNAL NO LCkD JUNICR HIGH"

As maiores 1'e1icita9oes para Edward McGui.ness. Tomou,
recenter!:ente, o carcro de onientadn educacional do "Lol-d
Junior H :Th Sc hool . "

0 SI-. McGuiness A estranho no sistema escaar,
tondo prestado servigo 12 o.nos,. tempo durante o qu'd foi
treina:' or e professor do mate-natica todos er-.= ses anos,
liecebeu o bacharelato en C.,ncias pela Universidade de
BridP-ewater e en, 1962 con-pletou o eiclo d.e licenciatura
pela. tr,esTa Universidade. Durante o ciclo de 7icenciaturq, o
Sr. .McGuiness recoheu um r;ertificado de onientador e de
director Esteve anos riç For9a A(rea estacio-
nado na Coreia.

Qu-nto RO seu novo carzo d.i. ele: "Acho a colocapao
estimulante corn rnuitas oportunidades de escutar os alunos."

Encara a fnueo de orientador ed ucacionql conlo vantajosa
pa-fs pro&,sso ad-inistrativo, na espectativa de trabanar
de maos dadas corn a escola. Coi-:sidera o 'crlfase dado pelo
"Project Process" coino urna oportunidade de ajudar Tais o aluno,
acade`mica e socialmente; com uza oportunade de transpor
os alunos para situars que rno sejarn trto Ikndividualistas.
Mais ainda, o Sr. McGuincss acha clue o orientador z'.ucacional
tem n oportuly!dade a alarar os meios de comunicapaoi Tan.
comunica5Vo diz ele, estahelece un certo equilA)rio entre a
firmeza e as dif1cu1dad.eS. familiares.



A EQU1PF DE WATScN

"Una lonFa jornada deve ccre:ar corn um simplies passo."
Esse.s_passos jd r.-3c ouver.: perctes da Na0o passos
de adjinistrry'ores e profusores. Estao a aorresponder ts
exir6noias durn rodifica9ao educatiVa.

Stuart Eir,er, o deLensor d.c tal modifica2V.o, suF,erve aue
recriemos a nOsSa trad19w educativa.. Para tal renovapao swere
o conecito de iirra edycacAo afectiva deserita'como sido aqueis/que
diz reepcito as entc9 0es-i. sentimentbs intersbes valror es e cara.otel^.

Na esoola pridria de Samuel Watson, a 'nudaua faz-se
sentir em tor.las as classes. Dulls profesoras, nomeadamente
13.S Sr't.F. Ds. l'etri.ela EF,.rques e (Tenrie Witkowski, assurniram
um przp6,1 a ttulo experilnontal d.urante este ano escolar, As
salas de aula t uma nrsva 9.3.)argnoia e. urta atmosfera afrradS.ve1
devido habnidade dns professoras e -.o apoio do "Project
Process."

Neste caso, os professores s.ln-or.u..aram o netodo
Os alu.nos deveT, n verdade, trabalhar Nc.).o obstante, os alunos
Ver autre.s alternatives. As dues profur3ores t'6`rn notad.o urn
aperf cif; oamento escolar Contui.lo estao mais imoressionsdas
por julr.Tarem as orenv.ts -:pis descantraidas, um desejo de
aprender e iira sincerid17.da verdedeire.

A orientiVora.,,Iru Theresa Fa.yne, ter seu car;7o.parte
da movimentacao diarip) do prorena. Fornou corn anbas as
professorps u novo me_tod.o de ensino chariado o "tear.-teechin7.',"

medida que a Irinrrl! Theresa Fayne estric3irranente
com os altmos da 4.2)classe. Urns das contribui9oes mPis
important:es da Irma Theresa Fayne, iaquela aue perrlite os
rOunos a reunirem-se d.i`iriamente em r.qiupos. 'Ela entrevista
tambem os alunos e contacts corn os pais deles. Deste nodo, .

satisfaz a.maior parte das necessidades de cada.cria
e, os contactos efectwad n.os entre a famia c a esoola sao mats
intimos.

c..,0 prvrarna deste ano permite alteraooes e aperfeicoamento
da condi9ho humans., Lapj Tze pode ester satisff-ito comium
simples passo em direcs:ao lonca jornada. Que diria ele
dos passos gigantescosfados na "Samuel Waqpn ElementLry
School,.,?" Certamente sao dif.nos de apreciacao,, admira9ao e
itnitao. ,.

gv . ..- .
co

z,

INSTRITA0 MUTUA ATRAVES DE EXPLICACOFS c.)Por James Wa13ace, Coordenador da Instrlao

0 programa "Youth Tutoring Yo3th" aplica-se n.s necessIda-
des clue' u alunos das escolas primaries e secundEl"rias tl.n1 de
explicac.oes. '0 prorama "YTY" tem lur.7ar depois da ucola
desi7nado a oue jovens de 14 a 15 anos d.'clern explicarioes aos
alunos mais nmos nue ndcest_titem de ajuda. Deste modo 30
dos alunos mais fracos do "Morton" e "Lord Junior Hirth,"

TI
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oh

r,)s o 0.1 e pianos
dr, C..0 dr.s e
"A1drie'n", A main rarte objrctivos 'visa!!! o enrequeoi-
mento de act2lvidad,-,s des-:.'lladar.. neceFsidados 1.nd1viduais
de cnd..-.1 alunc.

Os c-t7-..ntror onm so efpctup.m s Rxoljenoes (1.:orten" e
"Queauec 1-11n" ) ;.?o Dor profie:-!noes cur, (.7r primei-o
lup:ar Sr(lio respom3,4ve5s L91c nstrus, r?os alums d.urante o
dia escollar. Esses profes:zeres ajudarn o;:; all)ncs a obtererl
habin.dade ecrihecin:entorf re19.tivos Ros rA-todos de onsinot

Este trorrr penr.ite 1.17.m meaho.r nor3preensa-o do procer:so
do ,F,nsino cs explioaacres; reforpa o do2onvo1v'2?mento de
inallthdrides, ura acei:`,;a9P'w responsayel perante

ensino a o desurrolyinento de urra atitude mais positiva
qurInto a inrtrucao..
UM. OL'SEYNACAC DUN PAT ACERCh DO SEU FILHO

Era C. OM, ?1` SR an,erta mrna re111119.0 ao Os Dais no "Eort9n
Junior o Sr. Frank Gillespie disse r.'uito de favoravel
acerca dos eonhc)cirr.?ntos 0":tidos pelo fflho durante este ano

rw)no "Project prccess . " Devido a esta frnoa expansao o
editor achou apropricldo ertrevistar o Sr. 3111esDie. Da
e-ntrevista om ele re77istamrs c'.os assuntos a
cue ele so referiu acerea dos conhecimentos do fl3ho:

"Sintor-e satisfeito ccr, o pro reso do neu filhn;
si nto-me satl sfetto por ele ter me1hon-.4do a sua at.itude acerca
do trabalho de easa. 4:ora 3.o7o que esteja pronto vai para o
seu cuarto, feehR a T:orta e. n't-Yo sai de i ate/clue acalle o
trabalho de casa."

"Estou satisfeito pela naneira cor.o e3.e comnreende as
coisas. Pareee nal2 maduro esf.e ail() pela manelra S rSpida
que entende as C (Asa S NWO sei2 owl a razgo, mas jul7o one
esse re3horamenta est, relacionado corn a modo quo os profeSsores
o tratam. Este ano ter ticlo um interesse maior na escola."

1 00
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PROJECT 3,ROGESS

Student Information Survey

FALL RTUR SCHOOL:3

Directions for Completing Factors, 31 1-1 and 5

A. Home room teachers please fill out the 1'ollowin8:

1. Name, school, address immigrant status, course of study or group, age.

2. Achievement Rank (3) - average oi major subjects ,for first 2 quarters.
Place student in bottom 141 2nd or 3rd 314, or top 34. -

3. Attendance - days absent. 11 or more; 640 irregular; less than 6.
Add a note in the far right if poor attendance is -due to illness(

4. Disciplinary record for first a c:narters. Minor means "warned or
counseled by administration for reason of conduct."

.11.11

If there (-)Te circles in column headed +3 or column headed 1 or if the student is
an immigrant: then these sheets should he set aside for completion.

nr:I. 4.1"'! (.!1""??. 71'.: not an
immigrant - paper clip these sheets together - mark them "no follow up" and
return them to 11 e.....0

DIRECTIMS FOR COMPLETING FACTORS 1 AND 2: (only for "follow ups")

B. Staff who are completing the follow ups:

Item 1. Add present readjng level to age at entrance to 1st grade.
Subtract age at which last grade was completed from this sum.

Example; present reading Jevel 6. 2
& age at entrance to 1st grade

-age at completion of last grade 12.0
from which the achievement score 14.0
comes

-3:;.8 (circle -1 to -2)

Item 2. Add (a) year of birth
(b) last grade completed
(e) age at entrance to 1st grade (if unknown use 6 yrs. )

Then subtract:
(d) year in which last grade was completed

1 03



Student Attitude Questionnaire

You will read a set of statements, after each statement there will be

three choices, agree, undecided, and disagree. Choose one of the choices

according to the way you feel about the statement. This is not a test, take

your time ari answer the questions according to the way you feel.

*Circle your choice on the answer sheet.

1. I like to break into small study groups.

2. I think my teachers are trying to help me more this year.

3. I like my school.

4. Our school rules are fair.

5. I am learning more this year.

6. There are a lot more activities in school this year.

7. If I want to do my own project in school, my teachers will lot mo.

8. I like it better when two teachers are in the room.

9. Ily learning is more important than competing with the class.

10. I am treated fairly in school by my teachers.

11. When I have a school problem, I know that I can go to my teachers.

12. I hate school.

13. I don't tliink school will ever help me.

14. I don't think detentions do any good.

15. I am not learning what I want to learn in school.

1,04



Student Attitude Questionnaire Continued
Page 2.

16. I like my school work more this year than last year.

17. I learn more when two teachers are in the room.

18. We do the same thing over and over again in school.

19. Most school punishments are fair.

20. School rules are necessary.

23.. My classes are usually interesting.

22. I am making my own decisions about what I learn.

23. I think I am going to quit school.

24. It is better now since we moved into the new classrooms.

25. When we break into small groups, I learn more.

26. There are too many rules and regulations in school.

27. 1Then I need help, I know that I can ask my teacher and he/she will help me.

28. I enjoy being in school this year better than last year.

29. My teacher listens to what I have to say.

30. y school is fair when a student. breaks the rules.

31. I am graded according to what I do and not according to what the class does.

32. I would ge> to another school rather than this one if I could.



Q-School

Student Attitude Questionnaire Responses

Curr iculum Effectiveness

Ar,ree Not Sure DisarrrecStatement

I am learning more this year. 7 2 1

There Rre a lot more activiLies in school 1

this year. 7 2 1

If I want to do my own project in school,
my teachers will let me. 7 0

My learning is more important than
competing with the class. 3 5 2

I am not learning what I want to learn
in school. 7

I like my school work more this year than
last year. 8 1 1

I learn more when two teachers are in the
room. 4 3 3

We do the same things over and over gain
in school. / 3 1 6

My classes are usually interesting. 4 4 2

I am making my own decisions about what I learn. 5 4 1

When we break into small groups, I learn more. 4. 5 1

I am graded according to what I do and not
according to what the class. does. 9 1 0

. .....

..... f
Teacher Effectiveness SS-70 3?g't.7 i ,

Statement Aparee Not Sure Disagree

I think my teacheIt's are trying to help me
more this year. 9 1 0

I am treated fairly in school by my tea.chers. 8 2 0

When I have a school problem, I know that I can
go to my teachers. 8 1

1 (16
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Teacher Effectiveness Continued

Statement Agree Not Sure Dissree
--s.4......

When I need help, I know that I can ask
my teacher and he/she will help me. 8

.

2 0

I enjoy being in school this year
better than last year. 8 : 1 1

My teachers listen to what I have to say. 7 3

School Effectiveness
`&0%

i 0

/7(%)

-)

1 like my school.
,

10 0 0

Our school rules are fair. 7 1 2

I hate school. t.' 3 4 2

I don't think school will ever help me. / 2 4 4

I don't think detentions do any good. / 8 0 2

Most school punishments are fair. 2 3 5

School rules are necessary. 7 0 3

I think I am going to quit school. / 4 3 3

It is better now since we moved into the
new classrooms. 6 1

,

3

There are too many rules and regulations
in school. / 6 1 3

My school is fair when a student breaks the rules. 6

would go to another school rather than thin
one if I could. 1 3 6

07

/
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SCHOOL

:SALL RIV:12 PU13LIC SCHOOLS FALL RIVER, MASS.

NAME 0? STUDENT

EXIT IHT:71=141111.110V .....lomm

LAST FIRST

GRADE

MIDDLE

DATE OF INTERVIEW AGE LEAVING
Years Mo:iths

INTERVEWaR DATE LEM SCHOOL

NAM.E OY PARENTS OR GUARDIAN

ADDRESS

PHONE

LIVING wmI (circle)

OTFCLR PERTINENT

FAMILY IN-23RMATION

BOTH

PARENTS

IS FAMILY ON ADC OR MalFARE

MOTOR FATHER OMR
ONLY

*.*-
ONLY

APPROXIMAriTE NUMBER OF TIIZS STUDENT HAS RECEIVED A COUNSELING SESSION DURING THIS
SCHOOL YEAR

LIST ANY TIME VIII PROGPX4S TI-M STUDENT TOOK PART IN (include year and duration

Examples: CAMP, Y.O.U.T.H.

1111.......1..nworw.I.....

.11.1111Mmi.," OTHER PROGRAMS ( ex. Ii71.C, 27.z:

molo....
IF PORTUGUESE, HOW MANY YEARS IN Ta STATES

PRIMARY REASON FOR LEAVEIG SCHOOL ( check one after exploring all areas with the student.

Desire to get job and money (:underline one: for self, for family, both)

Curriculum irrelevant to him

Parental decision

Feelings of Failure

Dislikes School

Other (describe)

Pregnancy

Personal clashes with teachers/
principals

Lack of counseling

Unable to identify a reason



Fall River "Project Process"

BEHAVIOR CHEMIST FOli TEACIERS

I. Behaviors that tend 'to promote
indivi duali zed instruction

Teacher:

9 uses small groups in class

4.

OBSERVATION

SESSIONS

3.11- 5

o mingles and moves about classroom

o allcy:.is student initiation, questions
and interruptions

o leaves students dlone to pursue
interests

encourages 'students for seeking
specific areas, projects, or other
students

o listens and responds to student
ques tions

o provides individual help and advice

o allows some confusion, noise and.
movement

delegates tasks and responsibilities
to individual students

S handles discipline problems in the
class

o provides al ternati ves and other
resources for students

o.has ready packets of study materials
that individual students might use

has, created special work areas

o allows peer teaching

:

r .../
04,1 11.

61.11111011.

..0.01

Willi
gall

.0.1 111 41111.

4

"rot a 1

Pr eserit.

L

1

SUBJECT KREAS COVtRED BY
TEACHER: EACH OBSERVATION SESSION:

4

OBSERVER:

1 09

2

3.

5



1

1-

a.

II. The affecti ve domain OB.SERVA T I 0 .I\.1 Total
.. SESSIONS Fr ezert

Teacher: I 2 - .4- S
e asks for the feelings of the students

e leads students to conceptual i ze thei r
feelings and the feel ings of others

o validates having a feeling or
commitment

e moves easi ly from subs tanti ve- to

feeling-level interpretations and
di scussi ons

e suggests al ternati ve feelings and'

responses students mi ght have to a
si tuati on

o .el icits s tudents ' preferences and
prioriti es

e values i ndi vi dual di fferences

^

1

1

LI

. 110

p.



111. Student-centered vers us
teacher-centered curri cul a

Teacher:

3.

OBSERVATION to±

SESSIONS PTes eYit.

zi 4-

o changes from outsi de learning to
discussion and dramatization frequently

o pi cks up on the .feeling 1 evel of the

students

o ai ds s tudents in creating thei r own
curri cul um and adapting s tudy areas

to thei r. own use

o rewards' indi vi dual students frequently

o uses a democrati c process duri ng

discussions

o uses brainstorming and problem-solving
techniques

o encourages projects on an indi vi dual
level and provi des time and encourage-
ment for thei r bei ng carried out

o trusts and gi ves responsibility to
students for free time

o helps students to set reasonable limi ts
on behavi or and reasonable expectations
of learnings

o answers di ffi cul t and personal
ques tions openly

El

o works wi th students indi vi dual ly and/0 n

smal 1 groups

e al lops students to be alone

creates opportuni ties for many students
to partici pate and respond

o .uses learni ng contracts

talks less than the students

encourages students to ask one another
questi ons and to interact with one
another generally

I 1

1



Reaction Form_ for Meeting,

Date:
Group Attended:

1. Circle the words listed below that answer the accompanyiny statement.

How do you think others are feeling about released-time at this point?

bored
excited
satisfied
disgusted
frustrated

dont' know turned on ambivalent
dull low fair
angry tired absurd
hopeless unsure' rewarding
ecstatic questionable turnqd off

How are you feeling about released-time at this point?

bored don' t know turned on ambivalent
excited dull low f air

satisfied angry tired absurd
disgusted hopelevs unsure r ewarding

frustrated ecstatic questionable turned off

t N

(.2)1 Did you find yourself wanting to say things during the meeting that
you didn't actually say?

Never A Few Times Fairly Often . Frequently Very Frequently

3. Were there any particular reasons why you did not contribute?

(!..9
As a result of today, has your interest in the released-time program

increased remained the same__- -decreased

In what way do you th:nk the staff resource person could have been
more helpful?

5.

6. What did you like about this meeting? How could the meeting have been
improved? Any additional commente you wish to make.

L. .

-7--
,, 2/ (- (_. . <. C. -7`-ec-

C. .(

C-c t e

4
t.

( / j

/r-rE - .L-0e---7-

. ; A

i
I

, ;

"A.;
, j._
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1/4.1 .L 1.1.1 i...tLC V \

Student Name

After student has matriculated at Q-School three weeks, a parent
interview will be required.

Introduction: Hello Mr. or Mrs. my name

is and I'm from Q-School. I'd like

to ask you if you would mind being interviewed about, your son/daughter?

Yes No

If yes, proceed: The interview will consist of questions about your

son/daughter concerning his/her role in the public schools. Try to

answer the questions the best you can. 0!my, we're ready to begin.

1. Are you aware of the reason was transferred
to Q-School?

Yes No

2. Was the reason for disciplinary reasons or academic reasons.?

Discipline Academic Other

3. Will you briefly explain the reason for the transfer?

4. To Interviewer: Was parent aware of the transfer reason?

Yes No

5. Do you think was treated fairly by the
school/administration?

Yes No

Now I'd like to ask some questions about pertaining
to his/her attitude and behavior-before he/she left his/her home
school and are now attending Q-School..



6. Did every stay back a grade?

Yes No

7. Can you pinpoint at all when
to have problems in school?

Summarize response.

started

8. Is difficult to handle at home?

Yes No

If yes, would you explain briefly the problem?..1..=0.
1..II.....I.....=..I.A.MININMII11I.IMI+NI =11.1111101:1

......./..P11
9. Do you think was getting alone well

academically and socially at his home school before the transfer?

Academically Yes Socially Yes

No No

10. Have you noticed any noticeable changes in
since his transfer to the Q-School?

Yes No

Describe:

011111....
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11. Do you think Q-School has helped?

Yes No

12. In your opinion does seem better adjusted
at Q-School?

Yes No

13. Are you in favor of the concept of Q-School as an alternative for
your son/daughte?

Yes No



Questionnaire

Directions: The purpose of this questionnaire io to ascertain whether
P.:cct Process has a clear channel of communication with the wmbers of the
principals' cc:,17:1ttoo and the Ldvisory Council. You will find five choices
after each question. Please circle the choice which best indicates your
feelinga.

/
Wel34+ sewe a =6-5 0-- it) C 3) d- , e.

1. Project Process has provided information and feedback about Process
activities to our group.

a. strongly agree b. agree c. neutral d. disagree e. strongly disagree

2. Project Process shows a willingness to diocuss issues that are important
to our group.

a. strongly agree b. agree c. neutral d. disagree e. strongly disagree

3. When a problem arises that Pertains to my group, Process staff usually
tries te negotiate a resolution to the problem.

a. strongly agree b. agree c. neutral .d. disagree e. strongly disagree

4. Project Process listens to our suggestions .

ab strongly agree b. agree c. neutral d. disagree e. strongly disagree

5. Project Process makes its plans and goals clear to our group.

a. strongly agree b. agree c. neutral d. dioagree e. strongly disagree

6. When additional information is requested,the Process staff provides our
group with the information.

a0 strongly agree b. agree c. neutral d. dioagree e. strongly disa7ree

Performance rating. You will notice a line with two extremes, hi and low. Place
an X at the point in the line which boot illustrates your rating of the overall
performance of Preject Process.

hi low

Briofly explain ways in which Project Process may improve its interaction
with your group.
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Test #1 Graphics

Y, 0. (LT. H.

Graphics is best' Cefined as the production of:

al letters and forms

b. charts and graphs

c. 'the printed page

2. A thumb-nail sketch is

a. a small drawing

1 b. a sketch of your thumb

c. a duawing the size of your thumbnail

3. A rough lay-out is the best described as:

a small sketch shc;ring items to be included in the printed page

b. a full size drawing showing all items to be included in the printed page

c. an accurate/ detailed drawing in ink showing all items to be included in the printed

page.

1

The adhesive best suited for making a paste-up is:

a. Elmees Glue

b. rubber cement

c. epoxy

5. A T-square is used primarily to:

a. draw horizontal lines

b. draw parralel lines

cv both of, the above

16. The two triangles used in drafting are:

I a. one 45 and one 30 to 60

b. one 35 and one 40 to 90

c. one 55 and one 3p to 40

17. A drafting compass is used to

a. drawa a radius

b. fin4 north

c. draw a circle

8. A:'. ruler is used to

a. measure
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Ib. draw a t.line

c. both of the above

,. The ink best suite&for use in a ruling pen is:

a..washable blue-black

I b. waterproof ball-point

c. india ink

I0

A cube has

a. 4 sides

b. 6 sides

C. 11, sides

I-1. Capital letters are correctly referred to as Upper Case. True or False

1.2. Small letters are correctly referred to as Lower Case. True 0',7 False

13. A correctly hand-lettered line, Idien squinted at, should appear as an

von shade of gray. True or False

1

4. In printing, justification refers to the evenness of each line in a

column of type. True or False

115. The best way to disguise raw edges in a paste-up is to be sure that

1.

the paper is clean. True or False

.16. A 4-h pencil is best suited for free-hand Sketching. True or False

17. Silk,screen printing can be applied to paper, cloth, wood, and metal.

True or False

18.The offset method of printing is based on the princip16 that oil and

water don't mix. True or False

19.

to.

The best way to remove excess rubber cement from a sheet of paper is with the

proper solvent. True or False

A flow-chart shows the number and sequence of operations required to

complete a product. True or False
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XGOV W

Table Saw

11. What is the rip fence? What is the cross cut guide? What is theblade?

of A, B, C.

2, Cross out guide lc always used for a operation.
A. ripping B. cross cutting C. slotting

3. A rip fence is always used for operation.
A. ripping B, cross cutting C. Mortising

4. When operating thetable saw you must always try to 4Void'
A. the rip fence B. thecross cut guide C. theblade

I5. How much should theblQde protrude above thethickness ofthematerial to be cut,
A. f.r inch B., 1/8 inch C. inch

I6. When doing theripping operation on the saw, theproper blade to use is the
A. cross cut B. combination C. rip D. B and 1L10

1

70 The blade on thetable saw can tilt from 0 degrees to
A. 30 degrees B. 45 degrees C. 80 degrees D. all three are correct

Thickness Planuat_

8. The limit of cut on one operation on thethickness planner is
A., 1/8 inch B. i inch C, 1/16 inch

,9. One should look in thethroat of the thickness planner while it is in operatic
True or False

110. One should stand to the,E4sideCofVthe machine while thework is fed into the
thickness planner? True or False

11, The depth ofcut of thethickness planner is changed be raising or lowering
'the A. Blade B. t,ble C. chip guide
112. How,many times will a board have to pass through the machine in order to

reduce a 3/4 inch board to 1/8 inch thickness? A. 3 times B. 5 times C. I tl

1215.nd Saw

13. The wheels of theband saw are cushioned with rubber tires to cushion the
Iblade and prevent A. slipping B. twisting C. breaking

14. The upper guide should be set about inches above thework.
A. 1 inch B. i inch C. 3 inches

15. Wheel guard deors Must be closed and blade properly adjusted before turning
the machine on. True or False

116. Allow the band saw to reach full speed before starting to feed the work.
Ture or False

117. The stock must beheld flat on the table when cutting on the band saw.
True or False



18. Ilv.ne.s must be at least 2 inches from the blade of fhe band saw when the saw

1

is in operation. True or False

9. Band saw cuts must be planned to avoid packing out of curves whenever possible.
'True or False

1ointer

10. The size of the jointer is determined by the length of the
A. bed B. knives C. fence

fl.. The three main parts of the jointer which can be adjusted

I

. infeed table, outfeed table, fence, switch

1

Even though the guard is in place and you are holding the
come closer than to the cutter head.
A. 1 inch B. 2 inches C. 5 inches.

axe
box, aean out door,

stock, your hand should*.

motor.

to. The depth of cut on the power planner is changed by raising or lowering the
A. outfeed table B. infeed table C. motor

24. When operating the jig saw the hold down should be adjusted so the work will not raise

t.5. When the jig saw is running do not permit your fingers to get in
the blade. True or False

off the table. True or False

L6. Production line is such that an item is

direct line

A. mass production B. put together piece by piece by more thanone person
C. One person doing the whole job by himself D. Both A and B

with

A conveyer belt is a yaece of machinery vthich transport parts or completed projects
to different areas within the shop. True or False

Raw material is material which is at its basic fornl. True or False

l'.9t In modern industry the worker completes one operation on the object as it moves
down the assembly line. True or False

1

A motion study person helps a-worker perform his task more effectively. True or False

31. Jigs and machine fixtures are provided by the industrial engineering section.

lk

True or False

2. Another function Of industrial engineering is plant. layout. True or False

p. Preventive maintenance will often prevent potential Sources of trouble before actual
. trouble occurs. True or False

14. Shutting off:saurCe.offpower to machines before repair or adjustments are made is a
good safety factor. True or false

44.



Test # 3 Sales, Supplies and Advertising

7rue or False

T. A salesmans delivery is the key to the sale. True or False

4 A salesman represents everyone in the project to the community. True or Fhlse

Without a good saleS force our project is bound to fail. True or False

4. Advertising makes the salesmen's job easier. True or False

e. A supply clerk is responsible for the flow of production. True or False

(?. A salesman who doesn't sell soesn't eat regularly. True or False

1

J. Supply in business.is often taken for granted until an item is out of stock. True or False

L.I.F.O. and F.I.F.O.,are two methods of inventory control. True or False

9. Word of mouth can be a good means of advertising. True or False

ID. The appearance of a Salesman can ruin a sale. True or False

1.1. A salesman needs the tools of the English and Math to do a good job. True or False

12. Advertising in business spends millions each year. True or False

The product must be visable to make a sale. True or False

140 All sales must be recorded in triplicate. True or False

5. Over ordering of a good, can cause a storage problem. True

The supply team has to work close with the clerical area. True or False

or False

17. Tool room inventory has to be done on a daily basis. True or Fhlse

B. A screw has to be identified by use, head size and length. True or False

19. A supply clerk has to know the use of all tools and hardware. True or Fhlse

D. The key to a supply room's efficiency is its inventory re-order level. True or False,

M. Advertising is the means of introducing a product to the public. True or False

22. Supply clerks are a jack of all trades for a shop, he must know the function and use of
all his materials. True or False. ,

e3. Advertising fo the life blood of an industry. True or False

A-. Supply involves dispatching, shipping, and receiving.
firirkivs4

25. Supply ià directlyafor the flow of finished materials.

True or False

True or False



same Project Y.O.U.T.H. #27

Clerical Dept
Circle Answer

1. There are two kinds of letter type in typing. Tip

2. When filing names of persons go by the last name. TIP

3. Pica and. elite are the names of two types in typing. T/P

4. To make a capital letter in typing you use the space bar. T/P

5. Record keeping and bookkee.ping are different. TIP

6. Horizontally means up and. down. T/P

7. Always look at the typewriter when typing. T/P

8. Space twice after a comma in typina a sentence. TIP

9. There are 5 strokes to an average word in typing. T/P

10. Speed is more important than accuracy in typing.. . T/P

11. Organization is very important in a business office T/P
12. Delegate means to scold someone. T/P
13. Space twice after a semicolon in typing. T/P

14. A full sheet of typing paper measures 8"xll". T/P

15. Haste makes waste. T/P

16. Thore are 6 lines to an inch going up and down in typing., T/P

17. i.re are 85 spaces to a sheet of typing paper going across. T/P

18. Your eyes should always be kept on the copy when typing. T/P
19. c.k.tne s s in dressing are not important in a business office T/P

20; : c.,alculator is an. automatic pencil sharpener. T/P
21. !,.'),;.e initials Y.O.U.T.H. mean Youth Oriented United Team Help TIP

22. Space once after an apostrophe in typing. T/P

23. Always use the paper release when taking out the paper in typing T/P

24. Neatness and accuraCy in keeping reoords are a must. T/P
25. The center point of a pica typewriter is 43. .T/F

Scoring.

Number right

Number wrong

Grade
MAYNI



1c7F.ERCYCK 1:001(. *AND . ASCOCUATES

M EMORANDUM

TO Participants or youth VIorkshel)

FROM Keerock Rook arid Assos.iates

DATE june

SU BJ ECT
Workshop 1Totos

This work ne,..!1.oransul 5.3 se-,arated into two sections; the
first contains a list of information obtained from the work-
shop; in the se.::ond section ;;;,- v.ieuld like your coments on ques-
tions prompted by the workshop.

Two copA es of the raelnoranazn and a stamped, self addressed
envelope are i.ncluded fox' your convenience. Only one copy need
be sent back to us with your comients.

.Centact with the co:inunity 'will be -essential to the preparatio-
of the final. roport. As noted at the work-shop, a Citizens! Board
will be created to provide an adevate eross.sect ion of the .communit;:
for this purpose. It will be e yob A. die throuh whi cii onoiris
community irmut will be solicited. 17ould you either write your reec::-
mendations for renresentativos to the Board on a sonar ate piene of
paper or call 7-9940. The Thar d. will .be constituted by Thurscia,
June 22.

Your nano is on our mailins list and as athiltional action takes
place ve will do our best to keep you onformed; please let us know
what you. hear as well.

Section 1: Information from the Youth Workshop

1. P.,n'ticinants identifiod several subdivi.s5.ons of youth, ea&:
of which has its own needs: (a) .pre-school (b) 6 - s old (c)
11 to 16 (d) 17 and. older.

2. Fall River youth are influenced by a larger "systen,"
cludincr, the home, neiOlberhood, schools, and economic situation of
Pall River. It is the various parts of this system Which have
failed the youth of the city.

3. YOung people are, in fact, "little cidu.lts," but are conf-om-
ted by a system that th3als with them as meaninless individuals...

it The problems of young people are; often rooted in the famil:-.

5. Juvenile delinn.uency is reltltively low in Fall River. rPhc
major eate7.ories of (Time are autb:thefts and runaways. !Tost delin-
quents are bet-een the ages of 10 and 16. Thc "ropeaters"
most serious crime.
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6, Drus;:s arc declini..w,, =env youth I.:etymon the area of 10
and 16. They aro rapiay 1;lereasinf:: amonE youth 17 and Over
Most druz.; uso involves pills.

7. There is a lack of com-:unication between youth and olcier
E;onerations..

8. P.roblol:la alnong youn:7 Deo-ple in Pall Ri.,;.er stem from a lack
of motivation, v:hich arises from a number of caAses:

((3 ). ap-,c a thy among na:..'onts and adults in Ienoral
(b) a depressed economic situation

Specifically, parents steer their rchildren away from lives
in the mir! s, while thc school sz.rstem fails to provide ti-lon with the .
necessary s1:1,11s to escape. tbat system, and the economic outlook
offers little hope of escape for those who do. Consequently, young
people are disc3wrai7,ed and find little. hope for a batter Iife.

9. flany of the most alificd young people seek to leave the
city for bother opportunities elsevfncre.

10. There is a lack of job opportunities for
available jobs aneunt to "hand outs."

11. Education in Fall Rive-,

1T mill) and

(a) The Fall River school system doos not yr ovide a sufficient
ly rich or innovative experience for the cityls youth.

(b) Students from troubled :noInss face great difficulties in
survivthg the ad.';orso conlitions encewritelled in the school system.
Those from more stable homes are better equipped to overcome the bore-
dom and nioanin=:lessness of the educational exporience thoy encounter.

(c) The DropOut rate reflects a faillnE; of the school system
rather than. a failing of youth

- Dropout prevention centers on innovation in. the school
systr,n rather than on "cor-oecting," youth. !.re must beir.in
by tcachin the teachers.

(d) S71U and BC(:. rely on contacts with youth that are. not .Part
of the scbool sys tem because these contacts are considered more vital.

(e) The se.-!:ool syste:3 is only one part of a much larror process
of education whi 311 continues for all prsons beyord the schools.

(f) Cali schools arc tiLl. reared toward p:*.foducin younr people
for an unskilled labor market.

12; Dinan 7ocational: Its impaCt on the community Via a questioned.
Specifically:

(a) Entrance. exams wert_l Seen as disriminatory and sclective.
. (b) rPhere wis a lack of choice in courses

(c) There ..7as a lack of ccr-oneration onthe part of unions.
(d) nost -raates do not pu:f.sue career::: in the field in which

they arc trained:.
( ) Dimant a programs la, behin0 the ane 7,roups nee din?. then the

most. P,.:ople most in newi of its DroEf5ams are di.squalified.



,

by age.

13 . Workshe.o Elur:;mr; ti on s :

(a ) Pro rws to train )1 o p, rents as a source of -ore;,ention.
(b ) r,nt al Heal th e du a ti on pr og rams .
( c ) Noro recreational facilities
( d ) Ppychologi c an d r;uidance prortras to focus on yc.0 th at

lower ar:e evel s
( o ) Inf onla ti on in the fallily 1 if e
(f ) Rehabilitation facilities f or youthful offenders .

Section IT: Th would appreciat e your comonts , corrections etc. on
informa tion presented in F;c:ction 1. Also, we have posed soo ad1 -
tional -luestions for your cons -ation an. eem-ente

t do you think-the Commn ity R newal :Prop.' am
should. at 4-, omp t to do :

a) for youth
b ) f or the city a; a wbole. ?

vlat effect wo.o.?. d gre a ter involvenent of th in -oolitic al
and e conomic de c isi on ma kincy have ?
Mat form:.do you think th is invoj.vomon t coul d

a

3
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by Lorrnine Xing 1.-.-V 'Yrt, alec.!..r --
( . '

r--
'Area-111 Policy Board Member

13 Several things have happened at the Norton Jun-
ior High School in the North End.

Stealing, students being harrassed by teachers,
a lack of rules and regulations governing school policy.
oni certain matters, dsorderly classrooms, an- inadequate
counselling systeM (students, need someone to talk to)..

A lot of the parents and teachers at the school .

are pretty upset. So we got together over some coffee
and decided to organize a Parents Action Group to see if
we could get a better understanding of the problems. The:
first thing we saw we had to do was establish better
communication with the teachers. We found that while
there are some teachers always who are hard to communi-
cate with, there are many who are as anxious as we are to
see solutions to these problems and arc very easy to talk
to and work with.

Project Process and some of its teachers and
counaellors at the Morton School have started us think-
ing. Parents who have children in Process have noti.ced.
a big cha»ge in both attitude and marks. Most of these
students have boon helped by ±'rocess staff to got back
into the swing of school and we parents want to see this
change spread to earlier classes. Process only exists as
a full program in the ninth grade. We want it in .the
first through the eighth. By ninth it is almost too

i late.
WO ' vo boon having meetings both at the Trailer,

: at the sc\tool on President Avenue, and at the North End
Community Center.

At tho last mectinK wo docidod to ormanizo
IttiV;O:1' IOW I, rivol v 0 othov paver, 111 who aro having
tho Limo problems we tire

iloed your help and your ideas. CoMe to
our Thut.sdny n.i ght meatinr,s at the Process Trailer, or
cai 1. r.md ank for Lorraine King. We wo4d. like to
hear from you.

lommo......nesmone

*Pr a
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by Morton Parents Group

Last month' s article about problems in the Morton
*: School caused a minor uproar. ' An emergency meeti,ng of the.

faculty was called to discuss the complaints, whd wrote ,
the article, and how it got in the paper..

:

Before that meeting, Mrs. Lorraine King, Mrs.
'Delores Walker, and llrs.. Alice Dunham went to the school::..
to speak with Kr. Shapiro, the Principal. Nobody seemed
to want to talk about theproblems at he school but
only about how awful and untrue the article was. The
meeting was stormy and not much was accomplished. It .

was agreed to meet again. Dlr. Shapiro also stated that
parents who feel they have problems or *whose children
are having problems should feel free to visit the school,
talk to teachers and seek solutions.-* Wo want you to call.
us though because we'll support parents.

After that meeting parents got together again to
figure out a plan'of action. lire. Jackie Audette and her..,

*thusband Arthur felt that some sort of group action was
necessary. "I've had lots of problems with different
schools," said Dirs. Audette, "and I found that one person
alone can't accomplish much. V/hat we need is a good
(roui) to push for some changes and it looks like we're
starbing 'to move. That article in Point Blank shook them
up, but I think they need to bo shook up more."

Not ohe paront we have talked to has said that :anything in the articl'e was untrue. In fact most said the
administrators would have been more upset if we had given
some of the stories that we've talked about privately.

At the second. meeting Dlr. Shapiro' refused to let
Josh Co'burn and Kathy Boucher attend. We asked that theybe allowed tç sit in but Kr. Shapiro closed the door intheir faces. Kathy is a member of the North End Areal'oliey Board and will have a son at Morton in the Fall.
lirenuon of what she had heard about the school she wantedte find out first hand the story. Josh has boon helpingfrom G.P.C.

111,n. Kl.np; Wnnt;11 nil pitrnot:n o .1c1 iovi Chalf ithoy aro
I %iv 1 t.e.1 by No .. Ohnio visa t flur Lon. Thny Crin go inoeupe of M pen mull 1.t wou.1(1 be, bee l; if they'd call liro.

t: Norlth 1.:nd Center, telephone no. 94559, or .drop by at tho Uenter, 171? North Plain Ctroot. :

Wo ,want to% talk to you and hoar how you fool.

.1

/
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i Project Process of Ole Public visiting Notre Dame Church;
.i Schools, sees field trip ex touring the Holman Dread

periences as a part of the basic plant; attending '.;the In-
;

ingrrdient for improving the ternational Fair in Boston; .

learning experience ef Par- vishation to the General Motors
ticipant students. It is. the assembly plant in Framingham;
philosophy of the project
leadership that opportunity fo visiting the Boston Aquarimn.

f a variety of experiences in The visit to the Friimingham
t today's world gives students an plant is tied to a program at the
I; evithment -for % a broadened Morton . Junior High School.'
base out of which to speak,
write, think .

One of the teaching team mem-
; and Icel
i Among the several par- bas offered auto mechanics as

1
licilmling schcds in the current an elective course. An old ear

.I. school year, trips have included has been purchased and is being
' at least the following walking 'reconditioned. Auto manuals

...North Park, including a picnic; Ii G
have been gathered from

eneral Motors and other
the streets of the city; time in !

''-.:-...,_;',..;..:,_L-.,.........: ._.......... . ksources and the students are
r studying them as. they work on
NJ the car.
;,/ In the interest of giving
f.: stndents experie»ces outside ot
i the city, some SO student par-
1..' tiaipants. from the Morton
,t 'Junior High School, went to

Boston on Wednesday to visit
*. the Science Museum. .The

'students were accoMpanied by
;t members of the Morton staff t
I who work for or in cooperation !
i'. with Project. Process....,:',.(`1.......!

L - I.: a ..:... .t.1.: 1.: ....i. ai.d...._...... 4:...:,J,...

'..


