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It is neither new nor startling to indicate that thero exist vide ° A .

B
variationa ar.d grou dilpautiu in tho educltional upcriences and oppor- '

¢
tunities of childroq in the United ‘Statea.- Hhothcr thou varutiona be the
.
result, for emple. of. tage, locul .class, geoguphicd 16cation. co-nunity
{
t.nx bue; size of the lchool buuding 4tself, or zho\eo-petoncy oY thc

tnchc.ts. the hp\{t 1is- auch ‘that all <children do not have "oquality of -

educatioml opportmity." As a ruult, there 10 a severe otuin betveen ,

'the rhetot ic of educltiond aims and tho teauun of cducationll cchi.-vmntn. ' Lot

In emining these dhpauues. there - Q{"iwcral possible leveln of

e s e i o b et et Lt sy
ity aZie %
R . .

: analylin' the ‘macro~-level of 1not.1tutionll nnd buruucutic organiution

~

on & state, city or “'tﬂct vide basts; the 1nd1v1dua1 ‘cchool. and the = |

~ :

.
.
. . - -
! —WAWJM&W:« Bis i eririe Pt SPTSTPLIEYL E T
i . . .

' individusl clanroom. 'l‘he lljorit.y of lt.udiu I hlve ourveyod havo concemed? :

' thmolves either vith tpu fi.ru or tho thi.td levelo.-h'l‘bore are numrous

»

! 'y
exaninations. of varhtio{l}/educatioml tlx lupport.. preuurc poutics on

[ 3 - -

' ~ the loard of Bducation, the’ 1Iplct of federal funding, and the chango’!.n z

.

racial colpositiod of ochool dut.rlctl on tho one hand. and at.uaiu of. A\

pupil—tucher 1ntoraction. clnuroon aoculiutton. nnd varhtions in teacher

2,

-

'-ffectiveneu on the other. The middle levil of nnalyd.- of an 1nd1v1dua1 e

ochool--itl patterna of organization, 1tn foml aud 1nfom1 groupl, its

v l' .
- relstionship to the co-\miéy and its aocial and cul;uul pﬁieu--au the "~ !

. A i
focus of nuc.h less ly-tmtic emimtion. A S

. ) h4
. . R pe
. . L. . E:

R

t

lhving uluvherc lnnlyzed the dvn.icc of inglvidua... clulrooll in s ‘\(
particular ghetto schiool (Rist, 1970), this paper vili lcek t.o elucidute




) . i " X - .
PRR . e . ' ¢ . o, . ”
. . . - . ' . S N 2 .

' sevaral-o tha ?cial and cultural tha-ea nan:lfeated v:lthin t,hat aalle

. school--Attucka School.2 It is to. be. auuaated that just as ind{vidual

N
“

A
, claaaroons play a aignificant role in dadnining aducational success or-
. fanure for the children 1nvolbed. so also the anuu of the achool 1teelf

1nf1uences both the lotivatton of the children to leam and, the teachera to

assist that leaming rocess. This paper vill not atta&t to elaborate on

all of the aot:tal and cultural ‘thesss praaant 1n the school. (e Bey. enphasia Ce ) \

¢ .

' ﬁpon the Chtiati,an religion, upon bchool ‘calebrauon of houdaya, upon

- na‘tibnalian). Rather, attention will focus on those themes which appear

central to any diacuaa'ion. of acadesic success or failure on the part of the

students. Sucainotii thay are: " the "1daology of f?ailura." the reliance

' .' on- v:lolanca as a means of conttol. pattema of raciptocity a-ong the I

" teacners and adliniatratota. and the teacher exchange of 1nfonation among - |
4 « !

themselves on parenta and a,tudanta. - v . ) o

v 3
.

" Attucks School: lriaf Daacriguon

v ' | o
7 Attucks School vas built in the early part of the 1960'3. 'mera are

'twenty-aix claalroaaa ranging from kindcrgartcn through the ai;hth grade

s poterg oy 1o = wme
< .

witl; ong apecial education clessroom. The antollunt is alightly more than '. oo
900 jstudents and the ataff mcludaa :wenty-six teacheta. a librarian,
phyaical educat,ion instructors; the principal and un assistant principal.

) Ala'o at the acliool on a part-time baaia are a speech t.h'arapiat. aoaial vdrket.

. )
-

'nutae. and doctor, all aqloyad by tha Board of Mucatlon. Within :he,achoqi, .

a11 atudenta. staff, teachers, and ad-iniatratora are ack. (‘rha author

is Caucas:lan ) The achool is located vithin a blighted urban area that has a

98 parcen; black population vithin its census diatri.ct. Within Attucka

Sclabol itself more th'atg‘ half of the students (55 petcent) are aupported in

i .. . .
o . ) . ) .




families vhich receive funds from Ald tq Dependgnt Childrep, asform of public .’

. . X . . o i ' . N o A Al .
: / - : wvelfare, On my‘f‘Ltat visit 'to the_lr.hoo‘l (9/6/67), which ‘occurred two days
o ' . 'before the beginning of the lchool year, I made the followiné notes regardiné
o *
f the 1nside appeu-.nce of tho buildin;" . A _ § - . f : R . _ o ;
ot " ' S S

G All the valls on the first floor vere loft coluxt‘--ytllw, blue e e

.green and beige. The ‘color scheme was to hava a darker tons . B

‘< nesr the floor and then a lighter ton: near the ceiling." The o0

- floors were clean and waxed. There werg no noucoablo marks'on :°* . . .

- the wvalls such as skuif marks, handwrit crayon; urkingo. etc. .
The wvhole building appeared clean and well kept. It reminded me ) /
of valking through s modern hospital’ with esch'of the doors to
classrooms being doors to Yargn warh. The atlolphere vas D)
ueptic. : Cv e

L]

He'thodolou ' B ~ f\-
‘ ' o 1
!

<

FI:

1

.

veekly, one and one-lulf hour vio:ltl to tho

Data to be reportod upon 11‘ thi tnﬂy F cbuected during 'twiég
chool vh\ch bogan :ln Septed:e o
B 4

 of 1967° and 'contiuued untn January of 1_970 .Fotul obutvationl vere con- ¢ ..
..\ . ‘- A-,.. . ‘s: . .. . A\ X . ] ',".,LL_‘V.
ducted in the kinderga'r'tcn cliuroo'n of ‘qm oup sof black ehndun thrqugh- C e ’k

out . the 1967-60 ochool yca: and ua.in w:l.th thio sase group of c{«ndren whe'n- , o “a
they were 1n the fiﬂt halfJot thlir ll'cond grnde yem:. Thc children lnd the RS

school vere allo mnmny vgdnd tcur t}u- during/tho 1968-69 lchool AR T
: A S
yenr.3 Duting the fornl viuto to the ochool and clanroo-i. continuous . "

-

‘ handwritttn lccountl wctc kcpt of clus:ooo,\ac}ivity and 1nt¢taction.l’

This same procedurc wu allo qloyodr dutinwilin to Pagont-‘l’ucher |

4 .

Anocution uetingl and uhcn thc childrcn vcre on ﬁeld tripl. During" _

P3 v [

. visits to l:he teacher'l lounge hnd 1nfotnal dhtl«:ln tlu halls, no notel R
N (X

vere kppt, but vere recorded as quickl,y Uo-oiblo after the/ond of the

.
L

converutionq.' In addition to oburvation of churoo- and ochool-wido
activities, thote vere also conductgd a mﬂer of. 1nt¢rv1m with teachero ' ' Lo

nnd. adl_inistntoro. No utilization vas made of ucluni!:al deviceu during the : A
: < T A 4 ‘v - ' i

L]

interviews nor in observing the qctivitiu dthin_the school. , _
. v e ; _
- - ) S 4 o o . : ’ .

l_.- ’ ‘l - - . C e . . ".' »
I S . ) . ;_b'v. “ ' . \
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- I(helieve it necessary to clerify at the onset vhet beneﬁts can be
derived from the detened case study analyeil of e s:lngle ghetto echeol.
Firat, che ungle most ipparent weaskness of the majority of .studies related
to urban educetion to date 1is that they leck any longitudinll perspective.

That is, they fen to elucidete the developnent of interactional processes

D boch vithin the Jndividual classrooms and vithin the ontire school over time.-

»

'l‘he conplexitiee of the ghetto nchool end its "social organizotion cennot be

adequetely dhcerned with 1nfrequent one or tuo "hour obeervecionel visits. -
L, _

Educetion is a social proceu thet occurs continueny end must be obeerved .

b )

. a8 :Lt evolvee through time, Sccondly, I do not believe thet Attucks School,
J AR

with 1te teachero, adninietretore, and etudento is etypical frdl othere 1n

urbaﬂ bleck neighborhoodo (cf. both the popuhr litereture on urben educetiom
4

i uukim, 1969; Koh1l, 1967; end Kozol. 1967; ee vell"oo the ‘ecedenic 11tereture:

B dy. 1967; Fuchl, 19693 Leecoc\t 1969, end Hoore. 1967) Attuckl School ‘

wao one of t1Ve echoole aveueble to the research team as etipulated by the

4~

: District Superintendent. All five lchoole vere vhited during the course of

a

the etudy and 1ntenl1ve obeerveti.,one weré conducted vithin four of -them.

ﬂ Obeervetione in Attucke School produced no cigni.ﬁcent verutione frol the

oboorvetioneﬁ:ln the otherx diotrict lchoole utnired :I.n thie otudy. Finally,
Y )

( :
vith the use of lougitudinel ltudy 1n a single urben ‘black echool, there are'.

" ‘enhanced pouibn:ltiee of gaining insights as to how both the black ltudente-

end teechere adapt "to whot is eesentielly » white,, niddle clau velue-'

oriented institution. .

- . L3
[

Sociel and Cultural Themes in Attucks School‘ "Ideolgy ‘of rnilure"
' Perhaps the single most pervpuve and influential t‘leqe of the ochool

vas that very few of the studentc would "mke 1t" in’ Anericeu oociety and

that lerge nudaer_s would nog. Y:‘or any nutcr_of ¢ited reeeo‘t'u-le_ck of two

e .'.,.'.. : '




. - - . . « N ‘ y 5 ’ o
. parent fanilies,'lack of parential :ooncetn, the overvhelming presence of L ¥ , y

) BN

: poverty,, or the laci of reading uteriol--the teachers and \.he adminiottators .
S A D )

of Attucks School exptesoed the benef that the mjbr:l.ty of students vqge L 3

- failures, Ao a consequence, the role of t,aihet as "teacher" becane -ini-

: mized for there vas n.fntanoti.c nnunption that teatliing really could make - _

-

i . [
. e 3

. no :lnpnct or reverse thelski.d into” hilute. VU 4

,The basis for this nolu-ption vas vhat\ the teachers and pr:lncipala . -

. : ’ ’

.saw atonnd then every dny-—that very few bhck poople 1 Americnn aociety , ‘ :'7‘

do uke 1t and* hr,e nmbero are left out. (An& one would not hnve ‘to be

overly posoi-istic to uomo that it s going to. reuin thnt yny for some oA

tine to come, tegardleu of the optiniln of "bnnign ncglect.“) Acting on

thio nuunption, the tenchen nttenpted to ulvnge some fultnl-ent from .

L]

E thci.t role by concentuting thelt attention on those few ltudents 1a the .
classes whon they beneved had some oppottunity to eocape "the otreets."
0vetvheln1n31y in the cluuo observed, thou fewaltudcntl designated by - Ny /‘_

‘ the teacheto as poooeuing the necessary traits for mobility vere the- o L

. childten Qf niddle cluo lu.ack fnuiues'ﬁ'apped in the inper city due to .
¢ “' - ’ - tt P} e . ' -8 ¢

suburban ucinl segtegation. ] o LT : - B
v - \
" The pervnuve viev that blogk dchoolo vere watehouus fu11 of failures

/

pemeatgd the en'tite lchool lylten ot the city. Then intorviewing the

.

directot aof “the apprentice t chet pro;rn for the city, he ndicated thnt

he wished for all the senior conege otudents to have the pportunity to "~
teach both ina "good" vhite lchool nnd ina "bad" black hool. ukevioe;"

~ one of the ptinc!pals at Attucko School during the coutu of the study r\poxted
vhen asked vhnt he believed would bocone of the children: ® . . h
/ ] ¢ hd . ’
Uell, ‘mady of theu ‘children will go on. ‘Most will fi.nioh ele- . Y
"mentary school and most of- them I believe will start in high o -
4. school. Some will drop out thoogh A feu of "them will. finioh v !

-
: -
R e s S e AN S AR S
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' - ) : _ ! : . 7 .
. . , high school and lt'.art ‘college. I am ttying ty say that I don't
o - think that the lchool is_going to make that much {ifferepce. '
: : If 1t doe$, you won't rcllly be .able to uy." I feel some will
S g - be successful, but most will be at the same level as their parents. = °
. ‘ - Some will bo on relief. Nov I would say that when this generatibon-
' grows up the percentage -on relief (55! in the school currently)

should docteue ‘and that vill be an .ccoqnohunt in :l culf.

——

In interv:lewl' vtth the tucherc of Attuckl School vtheus oinilar to , .

: those .apreued by the principll vere lppltent. One teachu vwho had

w

.
-

s stntified het childrcn on perceivhd lbiltty lovelo noted: - .

~ '

_ I.guul-tho best way to delcribc 1t is to that vory,‘fdu children '

" in my clar:s are except{onal. I guess You could notice this just,

"« from the way the chiliren vere seated this year. Those at Table -

1 gave consistentiy the most responses throughout the yur and
seemed most 1ntetootod and avare of w!ut vus going on 1;1\ the.

" classroom. - ‘ : - ‘f

. Of those chndten vhom she phcod at the re-eining two. tlblu. ahe comented'

0‘

1 It seens to,me that some of tln‘chndm at 'l'nble 2 aud wmost all - /-

nnot, .I don't think that it 1s the teaching that affects o
those that camnot d?d.t, but some are just/bapically low lclh.evcn. .
Another-teacher in the -chool who vas 1nt rvi ed- expressed uny ofthe ,

*

same attitudes as the t.elchet abovq.' 'l‘hic tuchet ‘llo tucked her 'mﬂents

\

by table, although ahe did not uu nud»ero for table dcd.gnltion. rnhead

she uve the three tlbl..l, nnked' in ‘delcending order, of percoi.ved abnity.
N A

the f "Titeu." "Cardin.h" and "CIovno." Of the 'rigeu she notod*

ell, they are ny fastest group. 'nuy are 111 very mrt. - They °
all feel an education is important and most of thew have goals in .
life as to what they'nnt to be. They lontly vmt to go to college.

I3 -

\

" On'the Cardmnh. e .
'Ihey are sloy to finish their bvl‘k but théy do get f:l.nhhed.
You know, alot of them though, don't care to come to school too . ..
.. luclu . : o R : ~

l'inally, with the Clownys who- she ae,ted at the’ lut table.

'7

’
¢ .. .

the cHildren at Table 3 at times seem to have no idea of vhat 18 ° .
going on in the classroom and were off in another world all by .  ; <.
he-ulveo?. It just appears that some can make it and some ty

. . .
P 3 ’ . .- . . s T




' : 2 . . Well,,they are really slow. You kiow most of then are stiil doing . ' ;-_

* . first t‘rade vork. ‘ S, *

, "I‘hey ace very playful. They like ‘to talk {alot. They are not very

" .neat .', . . They alvays Mant to stand up . . . . A11 these children -
too, are very lggronive. - / -

o I don't think education means much to - r.hel at’ this age. I know it

doesn't mean much to Lou and Nick. To most of these kids, I don t

thinlz it matters very -uch .

-
]

'rhis is Just the way it goes for alot of the k:ldu in the class. '
. They are not going to go lnMere. . '
© With the presence of such attitudeo at all levels of the 'city publi¢3~-

- . \

school system, there uas a goncunt reiteration of : tha causes for the fuilure\

i -9f B0 uny of the students. The tag of "cultur&l deprivation“ was ' utilized

4

to explain th'e‘buia‘ of the fail‘uros. If the noﬁrce of_ the fuilure of .

-
-

. the students wai held td be outside the"otructura_i_ .and jburuucra'iig domatn’
’ 'of the '_achobi itself, _then tine school cnd its practices were not called into

>
¢ .

4

ques*ion.- In such a perlpective, teachero vere encouraged to ''do the best .

/

.ch for the ujority of thciz(ltudentl. . As a\cmequence, lince student* ‘

‘were not to be uught, but yet reuimd vithin the lchool for nny hourl each

1.

day, the task’ becue for thc tucher .one- of n/intaining control--inouring

. that the ltudants did not dilrupt the nodth functioning of their own confine-

S . . . . ) . . o . .
- ment. C ’ ’ ' ' ' . [ .
' E 3 J ' e . . . - . ) -
Violence and Control s T _— v * - ,‘h'

'Ihough the appurnnce of the -chool and the cilence in thc halll during

- e

class period- gave the ilprenion of a rather, tranquil cetting. there \ua

- the surface. Corporgl pun:lohunt wu adniniltered by the teachers as well

‘as by the pr;lncipnl in disregard of tho. rules governing’ rhe striking of
’ . : : o, ‘ . ' '

TR - ' ' T vt

they t:ould"“ and bo tuliltic in their u-uqent .,gut thcy really could not do

<

an underiying c.:rrent of violonce in the school that vas Bever ﬁr belou N




', L .. chijdren. Accordlng to city public school reguletiona, no child was to be

-

. " - strutk by anyone but the prlnclpal and then only in the p’reeence of the

c.lassroqm \tee_cher. There eppeered to be an 1nfome1 agreement enong the .
o . L N 1 AR '
teachers that nothing be, cpenly said about their use of corporel punishment-<

v¢ primarily betause most of the teachers ep'peered to enge'ge in the eccivltiee
. . »> i
thensel.ves. The teechere frequently etreued in 1nterv1ews that -they believed S

L3

T the chlldren lecked the oelt-cpnt;ol neceelery to -a)nuin thelr conduct

) in the °halle end thet the threat gr use of violence was necessary to keep

: 'f ‘them hon the 1ine." . .

A v 4 ’ ' ’ .
During the perloﬁ of the “day Uhen there vere large nud’erl of chil dren

5

in the hellveye at one tlle, the teecherl oe-e out of their rooms and stood

TR S P

’

by their doot\'ays. 'l'hey would c‘erry lopg tettene of four 6: flve feet 1n - A
] ', ‘
length. wrepped in uhite edheeive .tape. .'Ihere eppeered to be a generel . ? ..

T IRVIRSI PUIR-RE

aeeuention ehered by al.l. the t.eechere as wvell ee by the princlpel that thelr

:lnpllcit threet of violence vas neceeeety to insure ehet the chtldren would

LS

| nove 1n an orderly feshion }n th.. helle. Though the use of rattdns to atrlke o e

the children wee-not ‘observed Vith ;teet fre*uency, there ver‘e occeelone vhen AR 3-.4

¢
e 1]

-, N ) .
‘ the 1mp1!dlé threet vas . trenefetred into erpllclt. violence. T I

i.‘.‘ﬂ. - « T
'Ms i le!t the klndergerten classroom et - 2205 p.l.. ‘the bell had

" just xu\\g to begin recess. As:T’ e'ntered the hell. two boys were 2
'fightlng with one another while the teacher vas ‘hitting them bot

' on the back of the neck With a_long rattan. There vas a great deal” ..  , | |

of shouting. °The halll appeired to be in complete chaos. A . A\ . | l A
nmber of the teachers were out of their rooms amd using their S Lt
‘rattans: It vas évidént thit even vith the teachers hitt.lng the - . .« .
. .children they bere not” in control of. the eituetion. N s |
. -

/ On another oc.caslon, though I did not obperve the ectueg,\ use of the” rnt:t.ans

b

on the chlldten, the mnner:[‘ene of a teecher lndiceted that she’ was not e / ]’

agalnot uohg it on t.he chlldren. | ¢

e -




. v . - 9
. . . N s - k. -
‘A8 1 walked from the kindergarten classrqgoh towards the principal 8
" office during the recess period, ‘I sav several teachers gathered -
‘around a group of students. . One teacher called out in a loud. volice, -
"Okay, now stay on that 1ine, Boy, get yourself back on that line." ,
This she said in a rather firp and ha voice. The four teachers - .
by this group of students all.carried their rattans and one teacher :
kept hitung the side of her leg with her uttm. .
- N \ i
The control of the children vqs allo a concom of teachers in the school

A . ,wz.

-

Vi,

duung\:he regular class uu!.ono. N
. 9 .
- A I vnlked with several of tpe childgen from the kindetgarten room . . .
o to the nurse's office, we passed the room of one, of the fourth
- glade teachers. She vas standing by her ‘desk and chould quite -
“edsily hear-her ahout at ome of the children: "You shut your big o
fit mouth and keep your head on thc téble or 1'11 keep 1: there -
. for you.'?' Ce 4 RS .
4 . R 9 ‘
The teachet s periodic‘discuuibn of methods - of controlun. the childrcn and
~N
! the neceuity for doing so amared to 1nd1cat¢ thlt they pc:ceived tho ch:l.'ldren

\

as extraely violenct proue, Thus, wj,,thln tho churbol. thcy mggcued it

fwu onIy their contiﬁu.l and peuiuont u;niution of control-orientéd

3

behaviot that 1nh1b1ted thc cﬁtg&nce of violence .nd the disruption of the /./'./; '

.2 ‘»
+ teaching pracess. _‘t_hee gudc levol’ at which one tnught for ‘at.least some - .
of the teachers appeared to be docﬁed upon by how well the teacher bel;eved ,

L)

she could contro'l the children. : ’ o K
ot On the vay to the t"nchct'c lounn,- rs. ‘Bensonn introduced me to one '
< of the special education*teacher the second floor, 1'rs. Warnegl -
The thres of us began discussing\the special education <lass in ‘
the school, and Mrs. , Benson . indic that she had received a minor
in special edueatiou.‘ but that hersalf would not mind going _
~back to teachingfhildren in'a regular class. She stated that she -
would especially like to teach kindergart :n because they "were .u -
) such cute 11t€l¢ dolis. They vill do anything you vant." Mrs. '
.. < -Benson then commented that she didn't reslly like to teach thd s
+ ° , second grade, "because yoB have to spend so much time with them . :
individually." She said, thoug:., that she did like the -children - =~ " N
e bgcauu they veu "so lovable." “They will come up ard love me. and :
. hug 'me . and vah? to kiss me. You know, I'm afraid t\» shout at thes
.. >, because. ’g ey, are 8o smsll and do cute that 1'm afrsid that I will
~ o aake opﬂe/,éf gb-'cry." lirs. Yarner then comgented that the varath
. of the thildren vuﬁ one of  the reasons that she 1iked kindergarten. .
. - She_then noted, "You know, - girl, you vill mever Set me teaching some o
of t;ho-’e older*iu. They, woild | ju.t as soon hit you as look at you.” .. . -

< .' 4 [ P -
_ 3 . : . . — . . . .
r : T ‘ D,
s . . A b, . ) : .
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_ . Mrs. Benson agreed and stated that vas the reason that she viu . )
f\ . - never teach above the third grade level. She stated that child-
: .+ ., ren beyond third grade are so "tough and hard” that &ne can
. ¢ "not do anyahing vi:h thean,"

. . "J
o . -
] . . "

et A . As vas. ;he case for both the special education teacher and Mrs, Benson "

p v 1n expreuing fear of older - students, the sevcnth gtlde teacher :lndicated

e ‘that she decided to tcach seventh grade only after_ she knev. she could

-"control them.” Whereas the second gr;de and special educationl feadhets f’j

X | . decided not to tty to cope with older ltudents. the uvont.h grade teacher
’ .i‘ thoe » .t
stated t.hlt since .hf: coulh handle the atudentl. she vould tather teach A

then 1natead of the younger “ery babiel ". '..
. . - : [l |- o '
. - - Hrs.. Crawfd'd indicated that she doesn’ t worry too much about , e
: . any of the students "jumping her" because they are all so puny
o - A .« Shea stated that- she does ‘have one boy who gives her a lot of . -
' ~ trouble, -but she s-il,od ,and said, "He chooses to stay home a lot LN
: 80 I don"t Mave to wrry." One of the other téachers satd, "You . e
. K mean David?" and Mrs: Crawford responded, "tho else?”. Then several | ‘
, o of the other. teachsers began to speak about David and his btothe'u
. ' ‘and sisters*in thé ochool. ‘They .also co-lntcd sbout his mother
C g ' coming €o the school and "nlggin(" about the grades . gtvqn to her . . . '
e v thildren. -Soveral of the teachers commented that they would be:. ~ -~ - -
L . - :glad vhen the children have all left tlgeéchool for theu ;hey , -
, would not" havo to‘dul. with the mother. . . R U S
, . \ o Py R ¢ _ )
Cus Hith the V.t‘ youn. children, a diffetcnt technique vas occagionallym'

. / . 4 [ P
' ' uduzed--that of fear of punishment 1n the exttm beyond the experience ‘.
Yy - SRR 7 . e , N o y : |

—ee . of the chﬂd. : , : - , o, X ..

L A , : - ! _ "y /

-3 » As «l‘nlked past the door to the first: gudo clulroo\? 1 heard'
« . .the teacher, Mrs. Logan, comment to the children.that she'did P
e A \ : " not like to eat little boys and little girls. She stated that she
N e /. ‘18 not & "mean animsl.” . She said that she is their very best -
A friend in the school and’ ,anytime -they ever' have anything to t.ell ! ~
) o, "her or ask her, thoy should do so because she {s their friend. \
R +« . & She then said, "I 've.never.ecaten a little boy girl in my whole

e . <« -2y M- 1life.," Her voice then became quite harsh and she continued, "But oL

BT PR - when you want: to go to the-bathroom, you have to ask me, you cannot . | N
' T -:l.qu get up aad nlk out of the room. " : o

L .
. . .

_,,' e Though the toacher,indicated thlt -she had never eattn a ‘child and that she
e 4 . R . N N . ;,.."
4 did not enjcy doing 80, she never ruled out. that 1t light not happen should o

' ' <A ;
o . : . " . -
. .. N "
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the children fail to,-esk pe'rmiesion f‘or leaving the room for the restroom, ‘

On another occasion during field tri{, with the - second grade class to a

(3

large building downtown in the c:ityZ / the -teacher vamed the children that )

they uould have t;o stay away from e edge of the stoirs or she would -
. “"throw them over the railing" to 4hc floor tvo ltorieo lplov. The c.hildren -

{

. appeaud- to haye no reason to dﬁubt her word and theyiaall moved dmm the
stairs. staying very close to the wall, Such threats as being, eaten or thrown

over a raillng should be dismissed by an-adult as hollow" threatq. but perhaps

Ce

vhen one is five years o.ld. such throats by'the teacher are not believed to

be .in the realnm of the impoceih‘e. o ' ;
N v
when a teacher vas_to be out of her room for aqy length of °Eime, 11.

was -.an accepted practice in the school for a. student from one of the eighth

grade ‘classes to come 1nto the ToOm and supervise the children. The older
child was allowed to use’ whatever nethods necessary to naintain co‘ntrol in
0 : N3 :
the class, The result of one such situation resulted in rather. scrious con~
: p ' _ \ | .
. - ‘ - . . . : E .. ! )
As I was ahout. to leave the nurse's office with Brad, four young ° ‘
girls walked into the office, one of them crying very loudly,
almost hysterically. - The nurse calmly valked over to then and
asked what(was the matter. One of the girls not crying explained

. sequences:

that tiiis girl had just come back to school after an eye operation . LT
and that a'big girl 4n the classroom had hit her with a stick. -
The child that had been hit was in the firot grade. The child o r

was bent over and I could not tell what donage had been done to
the eye. As\ I shortly walked back to the kindergarten classroom, . .
" 1 passed the first grade room., I l&)ked in through the ‘windov ‘and
observed a very large\eighth grade girl walking around the room
indiscriminately striking the children wvith the rattan. = Almost’
_ all of the children were out of their seats and making attempts to,. v
kesp out of the reach .of this large girl. Several of’the children
vere crying, one boy was holding the back of his neck and a girl
was holding her arm. The older girl continued to stalk around the
room atteapting to reach the children to strike thea, She vas
shouting for them to ''shut up,” "git down" and "git back fnyour - -~ » ¢
* seats.” I entered the room and as I d1d, the teacher’ fros. the room :
across. the hall followed me. - She dismissed the eighth grade student |
and told the first grade students to set reody for recess. Several = oL
of the chﬂdren vere 'sobbing. N .. - ’

‘ R ) . -n('«" .




When the teecher diemiqsed the eighth ;rede girl, she ¢£d so without rebuke
‘ T
The teacher nerely indiceted thet the girl could leeve as it vas time for

_recess and that she would now teke the children out to recess with her own: L -

. class,, 'l‘he situatfon in iteelf vas epperently not perceived us verrenting

-

any edmonition by the teechet. ﬂ' R . : )

P

Qlder.children were also used “to control younger children in other Co

wa;s:' . The :eighth grade jboys were the"echool }etrol boys 'vho not only had 'the -
. responeibility of helping the children in- croleing—' the etreete eefely before S ..
Py _ o

and efter school, but in uinteining qutet end order in .the halls of the school

N ] ¢ .

v during lunch period. During ‘the 1unch period. two teachers vere, euigned to B

the pleyground along with four petrol boye. There were ello four petrol boys

. 2

\
eesigned to the ineide corridors of the echool. These 'boye vere obeerved

A

TN g v 1 D B B R T

pushing emeller children in the halls as well as forcing then 0\? of the halld
Y] [

onto the pleyground. 'l'he patrol boys on the pleyground had the reoponeibility .

Sk,
SNETIRS

AT A gy
-

along with the teechere of linin; up the children b?’ grede before they could

, re-enter the school after a rec\ 88 or lunch period. The petrol boye would push‘\

L}
ans ehove the children into lines .on the pleyground and then shove them as .

Al
4o

A ]

they began to walk inside. = (All the children sarched double file into the

school” with the younger grades first, girls before boys. The children in

. 2 o

&

the Wedee vere aleo used as lunchroom monitors to euperviee the younger

v children as they ate. No teechere vare assigned to- lunchrooe duty. Super- '

" avision was assumed by the cooks, the older children, and the physical education.
inatructore. with the princ‘ipel occasionally preeent. The violence ayetem of
" the echoolfwes a hiere‘ﬁchicel one tith all- teachers and principal able to
exercise violence against -any ehildren and . the older children egeinet the

younger, At least sone of the childrea recognized this, for in conversation .oN,
") ’ N .




., . k . '.L" . ’ ,.' . ¢ . R . o . ; 13
. 8y : _ ‘ .
with several foilrth gl;adets they viahed they/uere _ﬁighth grade pattol boys

‘ N ?
]

’

- & 5o they could "beat up" those whom they did not like, M

-l - \0_ Though there was violence within the lchool, it appelred to reflect the

presence of violence in the large cultural mif:leu. On one occuion when I !

L

* vent to ‘the school, the children were vermexcited and related that there

had" just been a murder in front of the school.-' A man valking on the sidewalk

was .shot from a passing car. - On another occaaion. I witneued the no'lice :

| —_—

chasing several fugitivea in- fro,nt of the school and a aumber of shot. were
a N 2

fired. I once obaﬁrved a very real threat of danger to the kindergarten

'/ teacher, as two pen came off the street and intruded into the clustoon.
. . ) 9
\ ¢  Tvo men, appearing to be in their early twenties, waik tnto the
: classroom and stend by the door. The kindergsrten tescher welks
over to them and asks whst they are doing. 'l‘hey reply that they are
watching. .She becomes very firm and tells thea that ‘they will have
to leave the school. At first they refuse to move and she then again
says, "I'm asking you to leave or I will call the principal.” They
then leave the classroom and stand in the hallvay. She asks them if
either has s pass to be i the building cad cthey outo that they do.
She asks to see-it and they tell her thet they aren 't going to show
it to her. . She then goes to the first grade classroom, indicating
that she will cail the office. The men leave the building and she
‘Ssoon returns to the class. ’She comments to me that the teachers on-
the first floor are often bothered by intriders off the street. r
She states that they are "roughhousers" that.sre no longer in scliool
v e and vant to cause trouble for the teachers and the students. The
kindergarten teacher appears quito disturbed and upset. Before she
-goes ‘back in. front of the class, she atates, "It's lvfully hard to
teach when you have to be policeun too."”

& 1

=Y

With no other méans ‘at her dilpoul. the kindetgarton teacher attempted to
_ bluff her way out of the situation snd have the men leave vithout incident.
‘It ;vaa a bluff beoauu there w‘.. no phone in the firot‘\sude classroon b§
. -, . z .
'system in the building but the switch to’ activnte the ayltel is located in

.the principal’s office. "The teachero lpoke of this type of event on several

T —

] . 'u X \ . B .
vhich the teacher could contact the-office. There is a two-way communications

occasions and expressed anxiety over the lack of ucur:lty 1n the ochool» during




Putterns of Reciprac 151 . ) .

}
and advancenent. There sre a utie- of nnted regulationl vhich uch of the
~ 'The 1ndiv1dunl lchool nppeul to rcfloct in ucto-com th, entire school - = - "_

one in authority who 1nlut¢| that the taguhtiom and goals of the ors: ni-~

] ution are no't dioreguded. As Gouldnct (1954) and many others hwe noted,

informal lbr-l ;ovcrning thb patterns of beh.vior. not only for the students,

‘ oboetved durin; the course ,of the ltudy of the 1quct of faning to adhere

" to euabnohcd norms 1nvolved thc two ptineipnlo vho vere nt Attuclu School.

o lchool yearl. The ucond. Mr, Eldcr', auuud tuponlib:l.uties as the principal

class hours.  They stated that with each teacher™solated 1n her room; there

was little chance .6f anf teachex being able to perceive if another was in

danger. - : .

P SRR R SN

Attucks School 1! one aub-unit of a larget organiged lnd ltructured et

2

S

butenucntic organization, the city pubnc qchool lylte-. The'lchool s °

N
: s

connected to the luger org.niution by »a uriu of factorl, 1nc1uding
ﬂmncing, curriculun deveIOp?nt. ;eachor tnining and means . of promotion. .
1nd1vidual achools in the city sust fol.‘lov nnd the nuthority to 1noure cou-' .- f, ‘

pliance of nuch re;ulations ltn with thn adliniltntion of the lchool system,

lystn in that it also has s ictin of nguhtionl nnd tulu that muat be
. ©

followed. On this lsvel the principnl of the ochool also must function as - °q

°

w!.thin a buruucrncy lnd its series of forsal rc.uhtionn and rules there .
also devolopl 1nfom1 norms and pnttomu of beluvtot. -Thuo. in the
organiution of the 1nd1vidm1 ochool. there are present both fonnl and

but also fot thc teachers and ndninhtnton.- Porhnpn the clurut cxample

'Ihe first, Hr. Hinor, vas in the lchool during the 1967-1968 and 1968-1969

‘on Septnber 1. 1969.

v




- . T R

® _ 915

'l'he principal appeared “to be placed in the position of having been \ '

delegated’ih/e%eaponubiuty for. the school and 1ts functions, but not -dele-

-

gated the suthority to insure that the lchool functionl properly. Thil '

v
TR ST Y WS SNSRI L o b

' J . lappeared to be elpeciauy the case vtth thq teaching lt.ff. ‘].'he principal

fodgan e

vas dependent upon the teachers perton:l.ng 1n. their roles as teachero nnd
' accepting his ‘le_.aderlhip in ordor for the school to ﬁpcuon. !let he did not >
: h‘av_; the foml’ﬁower to ﬂiuisll tﬁole'tc.achorl who would 'Anot colply vith }'

hi requeats." (The. word requutl is used’ ldviudly for ll}ould he uke . " ,
dennds. they n‘ny be 1gnored or cluumged. thua creating a direct conftont-A |

ation as to the euct extent of his authority ) 'l‘he teacher-, on the o’ther . e

hand. appenred to be dependem: upon the principnl 1n at hnt one vctv cruéial

- area--the dhcipuning M diltuptive ltudentl from thcitaclusroo-. Regu- ’ :
. 1ationl ltipuhtou that teacherl I\llt rcquut thc principal to direct phyucal ’

puniohlent againlt a chnd. Tuchen 'were not to luikc chndren, but ra;her . ’ A
P ' , . oo ]
such vas to be only the pnrogat:lve of thc principll. . PR A

te

In Attucks School, there appcared to han dcveloped an 1nfotu1' nom of
T ‘reciprocity vhereby the tucheu gunted legitinacy and luderlhip to the
ptmcipal in return for hil cxerciu of dtlcipnne uainlt those ltudentl

who diompted classes, ‘l‘he oxchango of gunting lcgitmcy for thg exerciae
H. )

of di-cipune becn-e the infoml uchuun cqloyod by tucherl ant! principal

auke to inlure the adcquate tunctioning of the lchool. _

- . During the 1967-1968 ochool year. the pattcrn of rcciprocity betveen )

the princtpal nnd thc tucherl becm seriously ntuined and had nurly been ,

~ broken by the end of the year, ‘l‘he,lituation appund to nr.tu tro- the

" teachers' 'perception that the prindpn. _ Il:. H:llhr, was, failing adequatoly

/\

‘to handle the dieruptive ctudents lent fto- the churoo-l ‘to his office,

- : . . )
T . .




l" . _ The i:eachers clained that vhen [ dimptive student vas sent to the office, S

Me, Miller would ask thc student involvcd to have a seat for a périod of | i

'tine in the "buu pen." Occnion.ny. whilc thc atudcnc vu. leatcd in the - *
-bun pen as' punishment, Hr. Miuer muld uk thi’ same -tudent to do cpecial

errcndl for hi- in the building, Onc teacher rchted thct vhen a studcnt o i

whom she had'rent to the office for discipling came back’ i;u ‘twenty minutes .
. .. . . - ] . A 4 .

y . o vith a messdge from the principal, she dccideil no longer to send any of

: | | - hcr students to thc office. Such vu thc case vith a nu-bcr of the othcr

'tccchers. most notably tholc fro- thc uppor gradel. An informal boycott of |

— - o thc office and the wilhel of thc brincipcl dcvclopcd aong my ot the ° E ‘ A\

o

teachers., Suéh vas i:o be thcir ro-ponu to thQ principal'l failurc to dui ‘

- [

o n vhct thcy bclievcd to bc an ulequatc nnncr vith the dilmpriu ltudentl. _

'l‘he i:eachcrl appccred tn bcl.icvc i:hat Hte. Miucr s not providing thea with

® 3
the nccccury lupport to in-urc that thcy could cch vithout dicruptionl. _ O R E

'rhus, the intoml qorl of reciprocity for a mﬂnr of the tuchcu vas ignorcd
. and. they begcn diccipling childrcn within thoir indivitiull roo-c, vithout the
' -,knowlcdgc or pcrliuion of the principal. p Addii:ioncl -cclunim onlc}ad
: by the tuchcrl to ncgatc the luthority of thc pr:lnc:lpll durin. the school

] 'yur includcd eithev cvoidin. or luving ccrly frol ‘staff mtingc. fail.ing

-

'to participate on co-itueo cucblichcd by thc principal. and not lubnitting

-

report.l to the offico by utablishcd dndlinu .

Within t:hc forul buremcrctic ltructurc of thc city public lchool
cycte- there hcd/ dcvcloped a uchaniu vhcrcby thc tuchc'c nrc cblc to by-
pau thc principcl in the hicrctchy of authority vithin i:hc -ycm and love

- directly to thmrvilor at the dictrict lcvci. As the dilplcuure of |

the tuchcro vit‘h Mr. Iiincr incrcucd, uvcrn tcachcu udc knovn to me in

infor-al convcruticm tlut thcy had erprclud thcir vim to thc di.crict
K Y . . .




‘Miller as principal pf Attucks ‘School / Mr. llnler wvas transferred to anqt er

. not pouiblo to state conclulively that the expLuud dilpluluu of the

-teachers bocuc the major reason for the transfer, but it ‘may have lerved

' Tho frequency vith vhieh tho tuehcrt uud thoi.t rattans upon the )ehnuun

 during rccen pcrtodl vas noticoably lon. ‘nu continual pt.l‘llc’ of fzhc
o ._vordl of one tucher, to "gct dmm \dth the chndrcn 1utu¢l of ahuy- trying
" to be. .Bovc ch-" ptobnbly eonttibuted to thc dcctuu in hallfviohueo. | Co
co-entod ropeatcdly hou nn they 11kod the new puncipal and hov he vould
' problcll lrou. . 'l‘he 1nfom1 noras of rociprocity, appcarod to ro-e-u-ge'
' quito .trongly bemon the principd and chc tuchon. ‘mc -tnchorl actively‘ |

_-vitb dﬁruptivc boluvtor 1n thc churoo- It 1- \nknovn to uhat do.uc

o - . : » ' .
of'fice through the (iistrict' lupervigors. . Whe}t’:ﬁl retutﬁed for formal 65|er-'
vationl in the. 1969-1970 school year. 1 heard on occuion fro- diffctm |
teechora -how they had placed preuuu on v{he diltrict ofﬁce to remove Mr. -

lchool u1th1n.th¢ diurict at the cnd of the 1960-1969 school year. It

’

as a ligniﬁ.c.nt c-talylt. \

m:h the pruencs of the new prtncipal. Mr. Eldor, at the lchool during
the 1969-1970 lchool yut. 1 dld not witneu the same high lueidenco of violence |

by thc tuchcro u :l.n th. pnvtou. yuto tmcn Mr. mnor vas tlu principal.

-

o :

prineipal \vig:h th‘c childron on cho planromd- and his vuliugnou. in thc

i

l'rou the informal conwrutiom of ‘the tuchcn, I an led to bcnove

that the amount of eluuool violonce had aho docruud. 'l‘ho tucher- S

.

v

handlo the - diocipnno probh- to their utiofaetion. The toaehcn stated-.

their phnute on thc dc.rn to which ho vould "back tha up" whur di-cipune

P - ¥

cmn«l vith tho r.quutl of thc pri.nei.pcl und ho. 1n tum, dcciunly deait
thc teacher- nnd tho new princi.pal veu .blo to rccopiu and urb.uu the

preunco of the patuml ot. nciproc:l.ty vithin the lchool. Yet both appured _

o .
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~ there was perfect attendanco of all teachers at the firot(tivo staff neetin'gs

‘called by the principal. E o ‘5-

devolopunt of inforul uclunim to. dui vith uitultiom and roiationohipc

’be ncco-pliuhod apart from tho othet’ 'rho rociprocli pnttom dovclopad
'between the, principai and thc tuchoru vere luud on infor-ll noras goveming

, behnvior in tvo cbmcinl nreu rolated to the contimod functionin. of the ]

‘students fzom the nriiml classrooms.

R PR T S
. \ . . 7 ‘ . ' . -~
- to. recognize the necessity for such patterns for -ovnent towvards the estab- -

lishnent of the ezchmge be;nn fro- ,the first dayl of lchooi. Telcherc sent IR

disruptive students to the office on the first full day of school. hikewiaé. o

~

It must be noted, hovevcr.‘ that though Mr. k!ldu- began to uupport. the *

reachers in dincipiine ntterc. the §hrut of violcnco and pmiuh-eni vas

: nlnyu preunt in the cchooi. H\ilo the acts of vioioncc in the hnnu 0

deérmed conlidoubly. the teachers occuionally still exercised the‘ use of

A _corporal puniohunt within thoir individual clnuroou T obui*ved. both
" 1in the ucond 'ude room of Hrl. Bemon and in tl\e fouttl\ grnde roon of ‘Mrs. . g

' Storn. childton ctmck by thc tuchero.

‘Within any iomi buruucutic organiution there 1s [ nud for the

hnt would othetviu thrutcn ‘the functionin; of thnt orgnniucion ituif

(couldnor. 1954) . 'nm-. ‘within Attucks School. thc dmndl upon the principal .

.

to luporviu the fnnctionin. of the lchool and upon tln tuchoro mcceufully

to iqurt the essary htorini to the. utudcau were uucl. that one could not

achool. the ncknovlodged hu!orlhip u\d authority of thc principal and the

LY

" perceived mcouity o deal’ by ueans of 'physicnl punishment with d_icruptive

Exchag_of Inforution . -
14
The tuchorl at Attuck. -8chool also d.veloped -ong thuulvn a uriea

19
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- -of informal norms governing the exchange of information believed of concérn

9. ' ' .' to the teecheu\,' either'. individuo-uy or as a group'. 'rhe most -important of

o ' ithe mfomtionel exchenge norms eppeoted to’ center on th( beuef thet

teeeher vas obuged to ohere with other teachers’ pottinent information on ’

) [ ]
classroom or;oniution or clnoroo- control.

‘l'hough there Vas the occuion.al
trading of euueotione on lethodo ‘of diocipune. ‘the predoninent area 1n

. which teachers ohered infomtion among’ one enother teleted to penone believed

'v-to be dietuptive to the classroom routine. vhethot 1.t be parents or otudento.f

"rhul, vhen a cettein etqdent or perent ovee petceived as diotuptive an‘ dio-

often at either the receee or lunch petiod. 'On several occnione, 4 noted

a teacher -eking' epeciel eft'ort to inforn another teecher of a etudent

fotthcoling to her clooo vho vee lobeled as dieruptivo... .

‘

' One such e’tudent and hie fuuy vho had teceived an undelinble reputation

by the teechere was David and 'hio nothet (oentionod earuer in the comments

——

of the eeventh gtede teeeh r, Hn. Crevfotd) ' let\'nen he period of the

I
ducuouon of Dovid and hie -other noted ow 9/16/69 ondlthe getheung of

the teecheto on 10/9/69, David hed been tuno!erred to enother lchool. This
\
was dono for reasons of "clllll‘OOI overcro'ding, eccording to the teachet.
. .
Ao the goulp about Miss Stern drew to a el,oee. a teacher. fron -
the zizrth grade cuse into the room mosentarily end told Mrs. _
~ Cravford that she had better "be careful” because she had heard that -
‘David was béing transferred back to Attuckl School. Mrs. Crawford, _ .
commerited, "That boy better not ack over here, becsuse if: he . ,
comes, I go. I1've already got Jim and Terry,”and if I have David ' ¢
desides, it's all over."” The teacher.who, had come into theé room _ :
responded; "I'm not sure, but I heard the principal talking sbout -
it on the phone." "Girl, I sure hope riot,” was the reply of Mrs.
Cravwford. : . S ‘ o

of concern to them vas based on the notion of reciprocity.' Re;ordyoo of_

]

agreeoble, the teacher vould pon thio 1nfor-etion to the othe? teechere. nost _

The informal,norm among the teachers to keep one another abreast on matters




perlonal rehtiona. tho teachcrs vere oxpectod to ‘share 1nfomtion with the - .

! .
teicheta directly affected. At no time did I hear either dircctly or in- : '_\ )
dircctly that a tedchor vas dchboutoly vithholdin. 1nfomtlou from another : '

' - e | A y ‘ © X o : '20 '
o
|

. b 'telcher due to either porooml aninouq or bcuof tht: the othcr tuchet _ '

S~

had faned on a pteviou- occasion’ to aharc 1nfomtion. _:,wm tlio 1ncidopt

™~
¢ . -

notcd above, the puung of the 1n£omtion ulated to tho phonf cnm gave -

*

the tuchcr the advanngo of having nocuury lu\ovledgc prior to the occurrence .
of an cvent--in this case, the roturn of David.’ leing fot;wamd. the teacher

. then hld the optionl of -pukin; to the ptincipal roqucoting David be placed

) in a diﬂorcnt roo- or atteﬁtin; to arrlngo an oxchangc v!‘h anothlar of

the uvonth ‘grade tuchou for one of their difﬁcult otudcﬁto. A thitd

option for the teacher mld. of couru. be. to arguo tlut dﬁo to contmued

"chumo- overcrwdin;." 1¢ wo"hfbo unfeasible to bring Dnvid back into
thorogl,, 2 R ’ I . . f\".-'

An A;idighoic for . hiiuu? ' N ' .

N To understand the phenonua of acadutc success or failurc uong black
'childrcn in urban ;hotto ochoolo. one -ut look boyond the bounda 1es of :
3 the 1ndiudul1 classrooms md ou-:lﬁ the locill and cultuul l:llieu of the
lchool 1tulf - That'1s, thc varioul classrodms 1!\ uhich tho chndm opend

‘tho ujorit/ of time vhne in the school are not uoht‘d unito upluto

fro- the 1nf1uoncu of the uum of the ochool. Both tho ncuggf 'the
clauroo- and the luiou of tho ‘school a _m; to sustain one anothor ina

‘ -gatto of to!.nforcc-nr. of the greuntly accggtod uluu aud lodu of

.
N ) ;ﬁ

' beh‘vior. ‘l‘hul. tho *.doology of hnnro, the presence of viol.encc and

’ céntrol-orientod boluvior. lm:torno of reciprocity, and oxclungc of 1nfom- | ‘ R

" tion among tho tuchorl are all factors t!ut not only help to uubu-h the

‘?1
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' " o etnosphere of thev schpol. but the individuel clnprools u well. Thus, a - E
- cyclical effect occura vhereby the milieu of the echool influences the L t :

] learning experience,p of the children. which in turn help to. defin{‘the behavior

o S

and reaponeee ‘of the teechere end principel vho hm lejor reeponeibility -
for the generel eociel the-ee preunt in the echool. ' ) |
| It ie contended thet euch conditiont as t\ne negetive expectltions for
) the children, the utiliution of yiolence on the children. thé exchenge of
'inforution among the teachers vhich ellowe the develop.ent of etereotypeeé

. ' as to perfornence end behevior. end the noras governing the use of clueroom ‘

. discipline are deotructiVe c’f a humane and l,upportetive leerning nilieu. .

.
'.u .

The prelence of guch conditione ‘uay in fact luotein the. ve,ry forms of behavior
ﬁnd ecedenic perforunce vhich. the teechere, decry. Thur', the principal
and’ the teechere plece theleelvec in{tho unteneble politiogqofr reinforcing

the feilure and withdre\ul of the etudento vith petterno of.behevior they T

AY

claim neceuery beceule of the perforrnce of the ltudentn : o ) ‘?_“

A further ilplicetion of these.findings io thet lo long as the structute 1o
K2 . L
and orientetion of the ghetto echool remains in ite preoent ‘%orm, one can

expect the social and cultural the-n ‘discussed in this peper to cont)i{.nue. . - -

For exenple, the* very organizational errun;e-ents of the ghetto -school
- ’

eueteine the presence of violence due. to its beiﬂg unctioned for pmiohnent

~

purp_oeee end accepted as legitihete by school ot_f_iciue_.: ‘l‘he debete within

- P

‘Attucks School vas not on whether to use violence, but' only when vas there

validity in its use. 'lhio eu'uecto th'et‘l:( there 1s serious inter.tion of

) “'

- inprovin; the educetion of black children chin the .hetto school, peleti.ve

measures f "reetreining" the uee of violence jhl not be eufficient. Rather, :

there will heve to be a fund-entel shift in how children vithin the ochool




- . .
z .
. are vieued., ‘l‘hey no longer cqn b‘ 1nd1v:ldua.1l?vho firlt and fou-ont nt o
y . ", ‘7 .
~be "controlled." but uther. they iult bc ulpectcd and most 1q>ortnnt}y. .

tnught. The use of éoc!cton uul vlolence on childnn as youn; as four ot

£*Y

K4

five to insure 1nltétional confgnity luuentl loutl\ing both about the '

-

n ,)

nature of the :lnltitution as vell as tho rcgard in. vhich chtld‘en are held
S

]

~
-~

—
i R

by those yho knowothc- 1ncapab1e to defend thme),vel. N

'vw
.
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‘ Thih. paper 1s bued on ruurch -aided by a grmt fro-' the bnited Stn es
Ofﬁ.ce of !ducotion. Crant No. 6-2771, Original Principal Investigdtor,.
_Juley '(decegeed), Professor of Anthropology, Wachimgton Universicy,
St. uio  Current Principal Imntinton. Helen P. Gouldner, Ptofenor ,

nf Sociology, Washington Univeisity, and John ‘W. Bennett, Ptofeng;
.0 <-of Anthropology. Wuhin;ton Univonity. A
: PRl : o
The nmo of the ochool. au staff, ndﬂnututon and students’ aro
~! pseudonyms. Nmmes are provided to indicate that the discussfion -

relates to livihg persons, not to fictional chancturl dovoloped By
the nuthor. .

. The nuthor, duo to a toachin; aﬂpoint‘qnt out of the city, vas unable.
to conduct formal cbservations in the ochool. and clnstoou during
the 1968-1969 school year. . e . o

SRS

»..;:Se..

Smith and Geoffrey (19€8) have lobeled this -ethod of clulrool..
observation "nicroeth gnphy .

P
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