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SURVEY OF HONCFS FRO52AM
GRADUATES BETWHWEN 1967-70

The Problem

It has been stated that the objective of education at the
university level ought to be "to develop people as individuals"
(sanford, 1967). Following logically that objective, one comes
to the conclusion that special kinds of opportunities and programs
must be made available to students with unusual potential and
capabilities. Such programs have existed at Indiana University
under the direction of the Honors Division for several years.

The purpose of this study is to do a followe=up of some of the
graduates of the honors program, to explore their current activie
ties and career involvements, and to obtain an assessment of the
honors program that is mediated by intervening experience and a

sense of perspective of the students' college years.

Background Information

Chanrnzls of entry into the Honors Division are varied.
Some students are invited to participate in the Honors Division
on the basis of outstanding high school performance and high
scores on either the Scholastir Aptitude Test (SAT) or the
American College Test (ACT). These students enter the Honors

Division in the freshman year, are given special advisors, and




are encouraged to take honors seminars and separate -sections of

the introductory courses. Tneir identification with the honors
program begins quite early in their college careers and can be

credited to the fact that each member of this group has already
proved himself capable of high academic achievement.

A second group of students who were not identificd prior tw
entering college may request entrance into the Honors Division
on the basis of their first year's work in college. A few of these
students may have been invited to join the Honors Division pree
viously and declined the invitation. In some respects these students
differ fron the former group. Firat, the have actively sought
out an attachment to the Honors Division, and secondly, they have
quite recently demonstrated to either themselves or the University
a capdcity for excellence,

The third channel of entry into honors work is through a
student's major department, In either the second semester of the
sophomore year or the first semester of the junior year a student
may ap~ly to his major department for acceptance into a depart-
mental honors program. These programs usually include independent
study, research, seminars and tutorials. The specific requirements
for each department differ somewhat, but typically the program
culminates in the senior year with a written thesis.

For many students the entrance channels merge into one, and

they may progress through four years of honors work, first under




the auspices of- the Honors Division, and finally in their major
department. Other students join the honors group at later points

in their careers, thus having a lesser degree of involvement with
the honors program. Any student who has been in the Honors Division
or in a departmental honors program and does not wish to continue
may drop out at any time. In this .respect the channels are always

open.

Finally, though we speak in general of an Honors Division, or
honors program, it must be realized that there is not one program
as such, but rather a series of oprortunities that may be organized
and combined in unique ways to adapt to each student's needs and
further his intellectual development.

i | Procedure

The name of every student who had completed an undergraduate
degree in the Honors Division between 1967 and 1970 was obtained
from the dnors Office. There were 321 such students over the
four~year span. The Alumni Office could supply addresses for all
but 27 of the graduates. Questionnaires were therefore mailed to
294 honors graduates. The mailing, in addition to the question-
naire, included a letter from the director of the Honors Division
requesting the student's cooperation and an addressed stamped
envelope for returning the questionnaire to the proper office.

Four weeks after the first mailing a second letter and

questionnaire were sent to each of the graduates requesting him

S




to respond if he had not already done 8o, or to ignore the mailing
if he had previously returned the completed questionnaire.

The questionnaire consisted of 68 specific questions with added
space for any general comments that the respondent wished to make.
The questionnaire was developed with the aid of the Honors Division
and covered a wide range of the graduates' clrrent activities as
well as a retrospective evaluation of the honors program. It was
pretested on a small sample of graduates. The responses were coded
by two graduate assistants. One question was not applicable to any
respondent and was therefore not codeds Intercoder reliability on
the forced-choice questions vas virtully 1005, The relisbility
on the five open-ended questions dropped to 89%. All data were
ksynunched and analysed using the Indiana University's Research
Computing Centar's version of the Yale Table Programs for qwstion=
nairs data. Rxospt where specifically noted, all data ave presented

in precentage form.

Sample

Of the 294 questionnaires mailed, five were sent to gradu-
ates who had in fa'ct not been identified with the honors program
and 2? were returned as undeliverable. Therefore the nunber of
potential respondents dropped from 294 to 267. The total number
of questionnaires returned in completed form was 186, or 69.6%.
Questionnaires returned after the analysis of the responses vas

begun were not included.

-




Results

Y. Basic Data

Students receiving Jdegrees in 1967 were less likely to

respond to the questionnaires than any other group,

Table 1. Percent of Completed Questionnaires by Year Degree was
Granted

7

Percent of

Number Number of completed
Degree of potential completed questionnaires
year responses questionnaires by degree year

1967 &4 37 57,8
1968 ) L2 70,00
1969 5 52 69.33
1970 7 53 72.60

A possible explanation for this difference is that these students,

having been out of school longer, have moved more often and are

merely harder to reache
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Table 2, Number of Potential Respondents by Degree Year

Nunber of
Degree Number undergraduate Potential
year of graduates questionnaires respondents
1967 76 12 6L
1968 7h 1l 60
1969 87 12 75
1970 8l 1 73

Table 2 indicates that there were no differences in accessibility
between the graduates of any given year. A second feasible expla=
nation may be that the passing of time lessens one's ties to his
college years, making the request for information less compelling
53 wll es dimming hie recollections and sense of involvement.
This hypothesis is unfortunately untestable.

Males accounted for 52% of the sample, females L8%, Forty=
two percent were married and SS% were single. The age range was
quite small with a total of 68% of the respondents between 23
and 25 years, Twenty-on: percent of the respondents were under
22 and 11¥ were owver 26, It is especially important to remember
that this is a young population when loocking at figures on their
current income lewels, which on the whole are quite low for

college graduates (Withey p. 56).
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ALl of our respondents had been enrolled in the College of Arts

and Sciences. Many of threnm, 28%, had been contacted by the Honors

Division prior to entering the University, and they had begun taking

Honors Division work in their freshman year. A total of L0 entered

the Homors Division as jJuniors and had absolutely no contact with
the honors program until they selected a major and begun work in
their major depértments. Freshman and junior years are the times
when entry into the Honors iivision is greatest. Very little
attempt seems to be made to reach students who do well as freshe

men and involve them with the honors pregram the following yeare

Table 3, Percent of Students Intering the Honors Program Bach
Year

Yoar Peromnt
Freshman 27,96
Sophomore 17,7k
Junior 10,86
Senior 130“1

PR S




The amount of involvement sach student had with the Honorxs
Diviasion is significantly different for those students entering
i as Lreshmen or sophowores and those entering as Juniors or

.A/‘l,
seniors, ’

Teble L, Involwement with the onors Progra by Year of Entry
into the Knors Division

e — —  —— — — ————  ——————— — —————— ]

Entering Entering
a8 as
Fresh, Juniors
tmount of or or
involvessnt Soph. Sendors xe Total
Ko ansar 1.2 6.0 3.8
{
g Core or Fresh. : '
i work Oll‘ 2oh 0.0 b 5 §
f Bnoxs work in
k M;’Ol‘ dcpt. 1301 1.0 12.0
i fonors wrk in
i major and
other depts. 741 2.0 L3
Thesis and wrk
in wol' mt. ' hoos 52.0 ll6o7
i Thesdis and work
} in major and
other (hptl- 32.1 12.0 21.2
; Thesis or inde=
¢ pendent
research only 3.6 17,0 10.9
25.1.< 000
|
: 13
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The latex.' students enter the program, the smaller is the chance
that they will do horors work outside their major departaents.
Por example, 178 of those later entering stulents are involved
with the Honors Division only at the time they do a thesis oxr
independent research, compared to 3.6% of thse early entrants.
Also, 395 of those vio enter the program early take homors work
in departaents outside their major departments, while cnly L%
of those 'enhring later become invlved with honors work oute
side their mjor. It seems unfortunate that these students who
are bright and capabls are uninvolved in a process that could
perhaps broaden their interests and the bam of their nnledge.

Choice of major area also is somewhat related to the ysar
of entry into the program.

Table 5. Major Area by Year of Entry into the Homors Division

-  _—  ———  —— — ]
) Entering Entering
: - as
; Frosh. Jmior
: or or
Najor ares Sopha Senior x2 Total
r Fiysical and
: Biological
Sciences 28,4 17.7 22.6
b Social Sciences 38,3 3.l 36,2
Bmanities 3343 !l? 9 ' hlnz

4e67< <10
—  — —
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Though we did not hawe enongh xespondents 1in one sample % group
students by their major departments, we did haw a sufficiently
large semple %0 group by mjor areas; 22.6% vere enrolled in
departments categoxrized as physical or biological sciences, 36.2% |
wre in the social sciences and L1.28 in the hmanities. Those
who entered the Honors Division as jmiors and seniors am overe
represented in the humnities and under-represented in plu.ucnl
ad biological sciences, vhiile the opposite is true of stulents
uho sntered as freshmen or sophomores; they are over=represented
in the physical and biological seiences amd nder-representsd in
the humanities,

1. Current Astivities of Honor Orsduates
~  Mamy of the questions conocerning the wvalus of honors programs
in gneral and the progrm at X.U. mpeoifically can be partially
aseved by looking at the activities of thess forwer stulnts.
Swccess of a program 19 extremely difficult tc sssess. The
criterion for suwccess my range from the wery spcific and cbjectiwm,
for sxsaple, grade point amrage or income level after commncement;
to those that are subjective and nedulous, 1ike overall satis-
faction with the codllege experience. The approash talken here is

to avwid setting axy ariterion and instead catalogue current
activities in thrwe areas: academic involweasnt, employment,

and community activities on & persoml and political lewvel,

Our respondents are very much involved with academio pursuits.

15
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Seventy~two perceat of the sample, or 135 respondents are either
currently enrolled in graduate or professioml school, or were

enrolled and have already completed their gradvate training,

Table 6. Rarollment in Graduate or Professional School by Sex of

Respondent

Enrollment Male Female x2 Total
Currently )

enrolled 1.2 $3.9 63.4
¥Were .enrolled and

have completed

advanoed training 6.2 12.h 91
Wore emrolled and

dropped out 9.3 15.7 12.h
Never enrolled 120& 1800 15.1

6,90<<,10

—  — — —  —  — — — — 4

er- 18 a sex differential for graduate school enrollment.

Only 66.3f of the femles are cwrently emvlled or haw completed
training compared vith 78.4% of the males, Pemales alse drop out
out school slightly mre of ten than males, and when they do enroll
in degree programs, their goals, as judged by the type of degres
tey expect to receiw, or haw riceived, are very different

from the goals of their male counterparts.
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Table 7, Oraduate Degree Expected by Sex of Respondent

L e ]
Degreod Male Femals x2 Total

Haster of Science,
Axts, Education,

oxr Social Work 9.6 Lhols 25.8
Doctor of Philosophy

or Education SSels 40.3 L8k
Noctor of Law 19.3 5.6 12,9
Dogtor of Medicine

or Dentistry 12,0 1L 7
Other 20" 2.8 2.6
No degres 1.2 506 3.2

3L4.0<,000

e ————— — — — ——  — — — _ ———————— |}

Females are noticeably under-represented in professional
schwo.sd, lav, medicine and dentistry. Only 7% of the females are
enrolled in these schools as compared to 31.,3% of the males,
Females are over-repressnted u.ﬁnur 's Digree progras, with
i expecting a Master's Degres compared to only 9.6% of the
aales.

We have no serious indication of the reasons for these sex
differences. They are differences that would, sccording to
traditionsl sex role theory be expected. It may be that the cause
for these differences in enrollment are internale~such as differ~

entiai anbition or achievement nceds, or external--such as sex
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discrimination on the part of graduate or professional scbools,
That the differences in emroliment in graduate school are mot
dus 0 differential capabilities can be sesn from some of owr
other data. Malss and females differ—bit not significantly--on
the nmbers of scadmmic swards, honors or prises they hawe
received, on the mmber of publications they have, on the imwe
vations or discowries they have made in their respective thlh,
and on their reception of fimancial aid in graduats school.

A wtal of 87,2% of our respondents enrolled in graduate
-chooi are receiving financial aid,

: Tabls 8, Porm of Financial Ald Receiwed in Oraduats or Profes-
; sional School by %z and Year of Entyry into the Honore

Enter- [Enter-

T ingin 4ng in

v Fresh, Jumior

or or

Nals Pemals Soph, Senior

B0 Nefl X2 Nelyk Ne0 X2  Total
Pellowship g3 L3.0 h2,2 55.7 49.3
| Asetstmtehip Lk  20.8 12 k3 157
Research grant k.3 ke? 7.8 1.k heS
! Stadent loan 2.9 20,3 26,6 171 2.6 .
f' 3,09 6.8 i




1

The form of the aid WIAIM full fc)lowships to student loans.

4

It {s interesting to note that students who entered the honors
program as juniors or seniors received mecre straight fellowsaips, .
wre teaching internships, and fewr loans than early entrants into
the homors programs. This may reflect expertise in ~ne's fisld

that develops from a heavy concentration in a major area, 2s vas
earlier found 10 be the case with these late entrants into the
Eonors Division,

There are also sowe differences betueen mles and femles
on the purucnhr forms of financial aid they receive, though
thers are no significent differemces in mmber of students of sach
8az veceiving aid——85.55 of the males compared to 89.0% of the
femalen. MNales receiwe assistantships and tesching internships.
The mmber of student loans taken out by each aex was roughly
aquale

A second broad area of interest is the eaployment oppore
taities available for honors graduates. A total of 52.7% of the
respeadents hold efther full or part time jobs. Remembering that

, 63.4% of the respondents are currently enrolled in graduate school,
: it is evident that soms of the respondents who are in school are
also employed,
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Table 9. Percent of Respondents in Bach Job Category by Sex of
Respondent
m—— o e————
Job Categery Kale Feauals x2 Total
Professional or Techmicul 84,2 Tih 770
Farwer 0.0 0.0 . 0.0
Nanager 0.0 2.0 1.1
Clerical 10.5 1.3 12.6
Sales 2.6 h.l 3.4
Craftsman or Foremenr 0.0 0.0 0.0
Operative 0.0 0.0 0.0
Fousevife 0.0 6, 3.k
Service Worlsr 206 2.0 203

3.95

The jobs held by our respondents tend to be overwielmingly tecinical
sd professional, though once again there 1s » tendancy for the

Jobs of our male respondenta to fall into this category wore often
than females' jobs. There was not a single respondent ewploysd ‘
at manusl labor, and very few, 3.h%, wmre employed as sales per-
somnsl, Clerical worksrs wre our sstond largest category. Thomgh
the questiomneire did mot probe into the problem of job choics,
many of our respondents did indicats that the jobs they hwld wmre
viewsd only as a means of sarning emough momey to put either

« <0
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themselves or their husbands through gradumte school, That most |
of these jobs are considered temporary can bs seen from a later

, question asking the length of time respondents expected to remain }
‘ in their current jobs.

Table 10, Length of Time Percent of Respondents Bxpect to Remain

in Current Jobe

Under 1 year | 7.0

1 - 3 years ' 84.0

‘ Ower 5 years 5.0

b~ — L _________] L
‘ Ower 90% of the respondents who are employed do mot expect wo

i

? remain in those jobs more than thres years. Categorization of

]

Jobs can only reveal a minimum of informatiom about the way in

g which a person xust function on a day to day lewl in his job,

More informative are questions concerning the person's pere=

ceptions of jodb demends, and his subsquent job preformance,
Slightly more than half of our sample, S5i.5%, mml affirm-

Y atively to the question, "Have you been singled out for more
than adequate performance of your JjobT* A total of 76.3% agree
that there are opportunties for thea to b crestive or innovative

<1
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in their job performancs, but oniy 25.53 scem to have taksn
sdvantege of those opportunities and actually been responsible
of innovative mathods or techniques.

Tabls 1l. Percent of Respondents Considering Their Jobs to be
Mostly Routine Work
L. -~ ]
Xals Temale x2 Total
Mostly Routine 6.0 25.85 36.1
ot Mostly
Routine 5)4.0 7h.5 63.9

3.10<.10

e —— —— —  —— — — ——— ———— — _——

Males and females differ significantly on their perceptions of
their Jobs as being mostly routine wrk, with femsles less oftem
feeling themselves caught wp im routine chores. This is counter
to traditional views of sex roles, vhere women are thought to be
nore of ten employed in highly routinized jobds,

The income or earnings of our sample are quite low compared
to a national sampls of college graduates where the median income
for respondants who had completed a bachelor's degree was over
$11,200 (Withey, p. 57). ’

22
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Teble 12, Parcent of Respondents in Each Income Category

—— —— —
e — ———— ——

Dollay
income Male Penale x2 Total
Below 3,000 3.7 W9k 6.l
3,000 - 5,000 28,7 19.8 2hols
5,000 = 7,000 1.5 6.2 8.9
7,000 = 9,000 6.9 16.0 1.3
9,000 ox Above 9.2 8.6 8.9

Our respondents clustered iz the lower end of the income scale, with
the largest proportion of respondents, 46.4S$, earning under $3,000
yoariy. In oombination with the youth and inesperince of our respond-
ents, both of vhich act to depress income, is the fact that many
are employed only part tims, their mair committmsnte being to ﬂ_.nhh
graduate schools, It must also be remembered that our respondents
graduatad from college between 1967 and 1970 and have only been out
of school bstwesn one and four years. This is clearly mot the
tims of maxism earning power for most of them, and at this point
in their lives projections of futwe ircomss are not really pose—
sidle.

A third broad ares of interest is the extent te which our
graduates are involved in the comunities. Crude indications of

<3
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involvement may be assessed from both political behavior and

altrustic sotivity., In addition to attempting to keep up acad=
mically in their own fields, an overvhelming majority, 67.1%,
also try to be awm of wvhat 4is happening 1n the world by either
reading s nowspaper, or v.atching' news on telavision, or doth,

In comparison to & national sample (Withey, p. 115), of
voter turnout in the 1968 presidental election, our respondents
are less liksly to exercise their rights to vote.# Bighty-aine
percent of the college géadunt« in the naticnal sampls reported
wting in the 1968 alection, while only 70% of our respondents
answered that they wtisd regularly, It must be recognised that
the questions asiced in the natioml survey and in ours are not
the same, Ve attempted 10 assess tendency to vote, whiis t.h.‘
national survey assessed actual wting behavior in specific elsctions.

-Our smmple also differs slightly from the national sample
(Withey, p. 113), in their party preferences. In the national
ssuple more college graduates considercd themsslves Republicans
than Democrate, whils in our sample the reverse was true. In
both samples there wre more voters vho considered themselves
Independents than either other category, but in our sample more
than half of the woters identified themselves as Independent
compared to only 38% nationally,

# The 1960 national election study vas dom by the Survwey
Ressurch Conter, University of Michigan,

24
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Table 13, Comparison of Pol'itical Party Preferences of College
Graduates in Percentages

e ]
Democrat TIndependent Ropul;licm

1968 National

Sllph » 27.0 3800 3500
1971 Sample of |

honors graduates 30,5 5748 748

— ——— — —_ _— _—  ___———— —— —— — _______ ]

# The source Of this data is the 1968 matiorsl election study,
Survey Research Center, The University of Michigan., It is
;;?,oirtod in Wither, st, al, A Degree and What Else, McGraw Hill,

L]

In addition to wting tendency, a measure of politicai behavior
is actual involvement in political campaigns, About 308 of our
sanple answers affimatively to the question, "Have you astually
canpaligned for any political candidate at either the local, state
or national lavel™? In the same national surwy mentioned sbove,
only 10% of the college graduates surveyed in 1968 worked for
sither a party or a oandidate. Perhaps our suple is displaying
the intensity of youth, while the national smple which includes
college graduates of all ages, has no such bias,

" Political eaotivity is ons way for people %o becoms tied into
their local communities. There are may other vays, ons of which
is altruistic activity on behalf of community organisations. The
range of activities is quite wide, from working in a hospital or
1ibrary, to tutoring school students or rumning & thrift shope

2O
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Despite the possibilites for endless variety, & very amall pro-

portion of our sample, 15%, was involved in any type of voluntesr
activity, In contrast to that figure, vhen respondents were asked
if they donate their time or money to a charity SL.3% said, ®yes,®

with females significantly more lilely to respond affirmatively
then males.

II1l Retrospective Evaluation of the Honors Program

Most of our respondents, having been out of school betwsen
ons and five years, can look back at their experiences in the
Honors Division and evaluate them with some degres of perspective,
End of the semester course ratings may often be influsnces by
momntary pressures of grades, papers, and multiple boads of course

work, vhile in a retrospective evaluation only gereral and diffuse
mesory of the course stands out,

Teble 1, Studsnts' Retrospective Evaluation of the Honors Course

Rating Category Male Female x2 Total

Outstanding 3.6 L2y 36.9

Good 52,6 50,0 Sl

Average 8ol 3.6 6.l

Poor or very poor 7. 3.6 5.6
L.bS

<6
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Both the honors courses and the quality of teaching in those
courses were rated in the upper end of the scale. In rating courses,
males tended to use the top category less often then females, and
the bottom category more often. Whereas L2.9% of the females thought
their courses were outstanding, only 31.6% of the males thought
theirs were; and while 3.6% of the females rated their courses
a8 poor o' very poor, 7.4f of the males used that rating category.

A total of 88.3% of all respondents rated their courses as good or
outstanding, with only S.6% rating them as poor or very poor.

The ratings for the quality of teaching in the Honors Division
are higher than thove for the cuurses.

Tebls 15, Students’ Evaluation of the Quality of Teaching in the
Honors Courses

Rating Category Male Faule x2 otal

Outstanding 10,0 k2.9 L3

Goud 46.3 51,2 L8.6

Average 10.5 3.6 7.3

Poor or very poor 3.2 2.4 2.8
3.37
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Male - female differences in rating are not as svident with roughly
the same proportion of each sex uwsing the top and bottom categories
and variability between the sexes coming in the middle of the scale,
Ninety percent of the respondents remembered the teaching as being
gocd or outstanding, and only 2,0% rated the quality of teaching
46 POOT OF Very poor,

A third set of variables related to the evaluation of the
honors program is the extent to which gradustes of the program
feol prepared and qualified to perform either in their places of
smployment or in an academic o‘ttm.

Table 16, Ratings of Preparation Oiven by the Fonors Program for
Current Studies or Job

Rating Catepory Total
‘Yery good o 25
Good 46,0
Average » 1h.9
Poor 5.2
Very poor b6

———— —
E— ————

In terms of preparation for current studies or job, roughly 30.0%
of the respondents felt that the preparation given them by the
honors program vas very good, and onlr L.6% felt that they were

<8
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very poorly prepared. A total of 75.3% rated their preparation as
good or very good,

In sddition to an individual sense of being well prepared
respondents were asked to compare themselves to their colleagues
and peers and assess how well qualified they are for their present
activities.

Tabls 17. Respondents' Feelings of How Well They are Qualified
for Current Jobs or 3tudies in Comparison to Collsagues

Rating Category Nale Female x? Total
Very wmll qualified 26,0 39.5 32.4
Well qualified 58.3 U7.7 53.3
Awverage 1.6 1,6 13.2
Below average 1.0 1.2 2 1.1

Only 1.1% of the respondents felt that their qualifications were
below average, and 32,48 categorised themselves as very wll
qualified, The majority of respondents, 53.3%, were above aversge,
but nonetheless in the middle of the scale. Females more often
than males categorised themselves as very well qualified,

Aside fyom the general evaluations of courses and teaching
faculty, and the more subjective dimensions of self-preparedness

29
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and qualification, we can ask specifically about some of the

skills and abilities students have or have not aquired as under-
graduates and the role the honors program has playsd in helping in
their development. Most of the data to be presented here are
analysed separately for social sciences majors, majors in physical
and bliolngicd sciences and respondents vho majored in the humanities
The logle behind this separation of majors is that the combinations
of skille and abilities emphasized in various disciplines are likely
to be different,

Ve first asked about the rols of the honors program in helping
students develop the ability tc analyse and synthesise new material,
Sixty-nine percent of the total number of respondents felt that
the role of the honors program vas important, and 12,9% felt that
1t wvas unimportant, but the respondents in different major areas
differ significantly on this dimension,

Table 18, The Role of the Homors Progrem in Helping Respondents

Develop the Ability to Analyse and Synthesize New
Material

Phys, or
Biol. Social Romen -
Science Solence ities Total
¥e38 Nl ) 12 wen
Important. 7643 57.8 5.b4 69.0
Moderate 10.5 20,3 20,3 18,1
Unimportant 13,2 21.9 Lol 12,9

11.35<,025
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Many more respondents in the social sciences chanc-tnriud the
honors program's role as unimportant, and fewer regarded it as
important in comparison to the other two major areas. It may be \
that respondents in the social sciences find that thers is an
emphasis on this typs of skill in their non-honors as wll as in
their homors courses. This may not be tyue of students in the
humanities,

The second variabls in which there were significant differ-
! ences between majors wvas the rols of the honors program in
| helping students develop flexibility of thought and action,

Table 19, The Role of the Honors Prograa in Helping Respondents
Develop Flexibility of Thought and Action

Phy. or ]
Science Science 1ties Total
X=38 Nobly ) x2 Nel71
Isportant 68,14 L9l b9.3 573
: Moderate 15.8 18,7 k2,0 27.5
Unimportant 15,8 21,9 8,7 15.2

! nlch’ <0

Once again, more students in the sooial sciences felt the honore
program to be wnimportant in this dimension, On the other hand,




66% of the respondents in physical or biclogical sciences felt
the role of the lonors Division to be important compared to only
49% in each of the other two major areas. There were also signe
ificant differences between ths major aress on the question of the
rols of the honors program in helping develop creative problem
solving ability,

Table 20, The Role of the Homors Division in Helping Respondents
Develop Creative Problem-solving Ability

Phy. or
Biol. Social Humane
Science Soience ities Total
Ne38 Nebly Neb9 x2 N7
Ilporhnt- 7603 lloolt Mo" 5308
Modsrate 10.5 29.7 “2 0 3ooll
Unimportant 13.2 2.9 1.6 15.8

150°8< .005
L — — _ __ - _— - —

Seventy-six percent of the respondents in physical or biological
sciences felt that the homors program vwas importsat, while only.
L8.L% or L6.LE of respondents in the social sciences of humanities
felt that the honors program played an important role in their
development. There was a larger precentage of respondents in the
social sciences, 21.9%,: who felt that the lbnori Division played
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an unimportant role in developing creative problem solving ability.

The most uniformly unfavorable rating of the Honors Division
in this set of evaluative questions was with regard to the role of
the Honors Division in helping in the development of social maturity.
A total of 52.9% of the respondents felt that the role of the
Honors Division was wnimportant, and this was true regardless of
major areas.

A total of 60.8% of the respondents felt that the honore
program played an important role in helping them develop skills to
evaluate dats, compared to 16.4% who felt it was unimportant. There
was a slight tendency for majors in physical and biological sciences
to more often rate the role of the honors program on this dimen- ’
sion as important than respondents in other major areas.

Fifty-two point nine percent of all of the respondents felt
the honors program was important in helping them develop a logical
approach to problem solving, whils 16.5% thought it was unimportant.
Fifty-seven point four percent said the program was important in
their developing a sense of antonomy and 58.2% thought the honors
progran was important for developing intellectual integrity.

Besides assessing the specific skills that the honors pro-
graa vas important in fostering, respondent vere asked to agres,
state no opinion, or disagres with a series of statemsnts about
the honors program and about their experiences at the university.
Seventy-eight point four percent of the respondents agreed that the
homors program gave them adequate opportunities to pursue their
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their own interests, and this seemed to be more true of respondsnts
in the soclal sciences and the humanities than of respondents in
physical and biological sciences, Seventy-four point sewven percent
agreed that the honors courses were superior to other courses at
Indiana University, while 16.1% disagreed with the statement,
Slightly more than 80% of the respondents agreed that they had

wore contact with faculty members than non-honors atudents, and
73.7% folt that they were treatad liks responsible members of the

L university coomunity. Eighty~three percent agreed that they learned
A a great deal from honors courses, and 76.7% agreed that they were

proud of this identification with the honors program.
The sise of honors seminars was satisfactory to most respond-

ents, vith only 1L.8% of the total agreeing that seminars should
have had fewer students.

Table 21, Perocentage of Respondents Agreeing or Dissgireeing That

ey o o Sy =y S e ) eyt © NI A v vEe

*"Honors Seminars Should Have had Fewer Students®.
Phy. or
Biol. Social Ruman-
Science Selence ities Total
¥e=38 HebY Neb9 x2 Wel7)
Mup'u 3008 5301 L.l b3.2
Yo opinion 6105 3103 hl.l. hzoo
Agree 7.7 15.6  1h.8 1.8
10005( QQS
L -
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Respondents in the three major areas felt differently about the
size of the seminars however, with students in the social sciences
most likely to be either very satisfied with the size of classes
or very dissatified and less likely to have no opinion,

There were also significant differences between major areas

on the question of good rapport with the faculty advisors.

Table 22. Perceni of Respondents Agreeing or Disagreeing that
"My Faculty Advisor and I Had a Good Rapport®,

P’v * O
Biol, Social Hazan-
Science Science - ities Total
N=38 N=6l Ne69 X2 Nel71
Dium. 6’4 ol 79 07 7503 7hoh
No opinion 28.2 6.3 15.1 1.8
Agne 7'7 113.1 9.6 ) 10.8

9.80<.05
L ———— - . —— — — —— ]

Students in the aoeigl sciences clustered at either end of the
dimension, with few, 6.3%, in the no opinion category, compared
to 26.2% of those in physical and biological sciences having no
opinion. BRoughly three-fourths of the total number of respond=
ents agreed that i:heir rapport with the faculty advisor was good.
A second dimension on which the Honors Division seemed to be
falling behind was in providihg enough variety in seminar tbpica.

v
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Agreement with the statement that "There were a variety of

interesting seminar topics from which to choose®, dropped to
Log,

Table 23. Percent of Respondents Agreeing or Disagreeing That
"There Were a Variety of Interesting Topics from Which

to Choose",

Phy. or

Biol, Social Homgne

Science Seience ities Total

Ne38 Nebl Neb9 xe Nel7d

k. — = — . . - — - - - - ]
Agree 38,5 L9.2 3L.2 L0.6
No opinion L3.6 17.5 23.3 25.7
Disagree 17.9 33.3 h2.5 33.7

13.13<,00

There were significant differences between majors in this, with
respondsnts in both social studies and the humanitics having higher
proportions of students both agreeing and disagreeing more often
with the statement, Students in the physical and biological
sciences would f£all in the middle of a rank ordering of agree=
ment that there was varisty, and at the bottom of a ranking of
dissagreement with the statement. They also tended to hawe mo
opinion mush more oftem then the other tao major groupings.

Most of the students who graduate in the Honors Division
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complete an honors thesis in their senior year. Only 16.8% of
our respondents did not write an honors thesis. Of those that did
writs a thesis, only 27.5% eouultad with their thesis advisor
very often and a full 3L% consulted with hin only occasionally,
The frequncy of such cont;et nay not be as hpoihnt as the
intensity of the contact. Very fow thesis advisors, 7.8% were
deacribed as not helpful, whils 59.5% were designated very help-
ful.

i We asked each student to lock back over all his experiences
in the Honors Divilion and designate which of thou «xperiences
wei'e most veluadle to hime. Many of our respondente, 19.7% felt

, that two or more experionces were equally viluable. For those that
: did chooss only one, honors courses in om's own field of study

: wre at the top of the 11st, with independent study a close second. 3
’ It 42 interestinging to note that more students entering the
program as Juniors and seniors found that independent study was
} ths moat valuable experiences, while honors courses in one's own

field vere more valuable to thise who entcied asfrestmen or

epphonores. Writing a thesds is third in line of importance
regardless of the year of entry into the homors progras, and all

of the other possible experiences fall in way behind the above
three. It may be that the above three are not just the most valuadble

At st oy v

experiences, but the most common as well.
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Table 2h. Respondents Designation of the Most Valuable Experience

in the Honors Progran

— e e e e s

Entering in Entering in
Fresh. op Jre or Sr. 2
Soph. yearxr year X Total
Honors courses
in your own
field 2906 21-6 2503
Honors courses '
outside your
fielad 8.6 3.1 506
Thesis 17.3 15.5 16,3
Tridependent
study 16,0 29.9 23,6
Teaching
intexrship 1.2 5.2 3.
Sumer research
grant lo._9 7.2 6,2
More than one
of the above 22:2 17-5 19-?
10,09 <,10

- ]




3

If any omns qustion could be used to indicate the success

or failure of the honors program, perhaps it is the question
concerning what the respondent would do if he were again faced
vith the decision to join or mot to join the Homors Divisiom,’

¥s asked our respondents, "If the decision were to be made again,
wuld you join the honors program?® A total of 93% responded
"yos,® they wvould Join again, amd only 7% said *mo.™ By thie
oriterion, the honors program has dons quite well,

Sty

I wuld be interesting to be adbls to fom a composite picture
of the typicsl honors-program graduste. We would start off by
noting the youth of tiue sample and their relatively high level of
intelligence and motivation, but beyond that, the diversity among
the group is 50 great in terms of their current activities and
interests that the picture of & typical student would be inappropriate

More accurate wuld be a drisf reviev ol some of our major
findingss

1. Most of the graduates involved in our study, 72.5%,
are now attending or have attended and completed
graduats or professional schoole Eighty-seven per-
oent of thoas students recisved some fomm of £imancisl
aia,

2. Sewenty-seven percent of the respundents vio are

employed hold jobs in professional or technical
catagories.

49
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Income levels are uniformly low, with 70,8% earning
$5,000 a year or less.

Respondentas consider themselves to be politically
independent, and 70.7% vote regularly.

The respondents evalwation of the honors progrea
13 wmiformly positive with diversity of degree of
positivity warying by major area.

Honors program graduates felt that they wre well
prepared for their current activities,

Seventy-five percent of the respondents felt that
their honors work vas superior to their other work
at Indiana Uniwrsity.
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