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The Special Education Curriculum Development
Center has as its main objective the operation of
a statewide inser vice training program for teachei:;
of the handicapped. Twenty special class teachers
horn different geographic areas of Iowa serve as
consulting teacher s. They attend training sessions
in Des Moines and then row n to thee home ar ea
to conduct field sessions. All materials prepai ed
for SECDC are intended for dissemination through
Ow field sessions conducted by the consulting
teachers. These materials are prepaiNI by the
SECDC staff in response to the suggestions of
special class teachers. Persons who use SECDC
materials hut do not attend the fickl sessions
should keep in mind that the purpose of the mate-
lot is to serve as a starting point for mser vice ti inn-
ing and that the publications themselves art: not
end products.

It should also be noted that any refeience to com-
mercially prepared materials by thc Sjwcial Educa
tion Curriculum Development Center does

I
not

constitute a recommendation or endorsement for
purchase. The consideration of such materi4I is
intended solely as a means of assisting teacher s and
administrators in the evaluation of materials.



Once upon a time
there was a boy born Willie...
a pretty child who laughed, smiled,
grinned, and grew.

One fine day Willie went off ,to school and
was happy because it would be fun .
mom told him so.
All through kindergarten, then into first,
next came second, but Willie was slow.
You'll have to stay here for another year,
said his teacher to him .. . to learn your
letters, numbers, colors, and cutting.

One day, in the second year of second grade,
came a man in a suit.
And Willie answered questions about pictures
and things, and played with some blocks
as the man gazed at his watch.
When he got home there was another man
talking in low tones to hif folks.

vii
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Helping Ilw Wantou

When to school Willie returned next day,
1 eacher met him, smiled, in an unusual way,
l'n? sorry, my boy, but you can't learn in here.
There's a school that will help you, I trust,
away across town after a ride on a bus.

And so Willie rode this bus
to his new school.
And he was &one

and scared
and sad,

Come in, said his new teacher,
We're happy you're here.
We have fun while we learn, for here we all care.

But fun as it was to read and to write,
Willie didn't learn numbers, nor letters--
not quite.
His mates didn't like him, with him
wouldn't share.
Little Willie didn't learn, didn' t score,
didn't care.

So back came the man in the suit.
Glad you're here, the teacher said,
I just can't do anything with him.

According to a recent survey of Iowa special education
teachers (conducted by the Iowa State Department of
Public Instruction), their most pressing problem is class-
room management. In other words, they want to help
children learn who seemingly don't want to.

This manual focuses on those children who exhibit be-
haviors incompatible with their learning in the classroom.
As such, we are dealing with the elimination of negadve
behaviors and their replacement with positive counter-
parts--behaviors compatible with classroom learning.

lncreasing the frequency of positive behaviors already
evident, as well as the shaping of new behaviors will not
be treated in this manual.

P.M.
R.G.



Basic Steps
in Management

If you have a Willie (and most of us do), your chances
of success in helping him will be greatly increased by
following a systematic apprdach. In other words, to
change Willie's behavior you need to follow a specific
series of steps.

We have experienced success using the following
steps, and YOU CAN TOO:

UMW

1. SPECIFY

2. COUNT

3. CHANGE

4. RE-PLAN (if necessary)

5. MAINTAIN

1

8



2

Step 1:

Helping Willie Wantoo

SPECIFY the problem behavior

during or immediately after the occurrence
of a behavior that concerns you, ask the
child, in a non-threatening manner, what
he was doing

ac cept whatever the child says as having
some value; avoid being judgmental

determine with the child what observable
behavior hc is exhibiting; be precise about
the behavior; work with only one behavior
at a time

determine under what conditions the
behavior occurs, i.e., place, time, materials
and relevant people

ask yourself how you respond to the
behavior most of the time

discuss further the behavior with the child;
determine with the class if the behavior is
helping him, that is, make a value judgment
concerning the behavior



Basic Steps 3

Step 2:

COUNT how often the behavior occurs
per hour, per class period or
per school day; record your
count on a graph or chart

etwo sample charts are enclosed in Part 5

the first chart is blank

the second one is fillet; out and
explained in an accompanying video tape

Scount and record for at least one week;
children can help you count and record,
as shown in the video tape

Exercise: Follow Steps 1 and 2 (specify and count)
with a student in your class; make accurate
notes.

Remernhar

YOU CAN TOO
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Step 3:

Helping Willie Wantoo

CHANGE the problem behavior by
formulating a plan

determine with the child an appropriate behavior
to substitute for the inappropriate one; make sure
the substitute behavior is incompatible with the
problem behavior, i.e., both behaviors cannot be
exhibited at the same or approximatel y the same
time

determine with the child if the environmental
conditions need changing

'plan with the child what the consequences of
exhibiting the appropriate behavior will be; also,
determine if there will be planned consequences
for exhibiting the inappropriate behavior

"record the entire plan in a contract, to be signed
by both the child and the teacher (see Iwo examples
of contracts in Part 5-thn first contract is blank,
the second one is filled out); both the child and
the teacher should keep a copy, to avoid excuses
later

record for two weeks the occurrence of both be
haviors on the perfornidnce chdt t to deter mine if
there is progress (i.e., the occurrence of the
apPropriate behavior increases and 'the inapproprii..te
behavior decreases)

1 1

(



Basic Steps 5

Step 4:

RE-PLAN

if necessary

if you are not satisfied with the child's behavior
and/or your own behavior, formulate a new
plan of action

this new plan might include any one or all
of the following

1) specify both behaviors again, being more
precise

2) further change in environmental conditions

3) change in planned consequences

amend the first contract or write a new one

continue to record tne occurrence of both behaviors

Step 5:

MAINTAIN the appropriate behavior

gradually eliminate the planned consequences;
the appropriate behavior should continue to occur
as a function of unplanned, natural consequences
(i.e., knowledge of results and/or teacher approval)

continue to record as long as you feel it is
necessary or beneficial



6 Helping Willie Wantoo

Remember ....

SPECIFY

COUNT

CHANGE

RE-PLAN
(if necessary)

MAINTAIN

'13
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Providing Appropriate
Consequences

Most teachers are primarily concerned with disciplining
.Willie and his classmates, in other words, providing ap-
propriate consequences to change their behavior. To
simplify even further, we are talking about

REWARD
and

PUNISHMENT

This section will deal with the appropriate and effective
use of reward and punishment.

Reward presenting a pleasant consequence
following the occurrence of art
appropriate behavior -- increases
the probability that the behavior
will occur again

7
4



8 Helping. Willie Wantoo

Punishment I

Punishment II

presenting an unpleasant consequence
following an inappropriate behavior
decreases the probability that the
behavior will occur again; punishment
does work, but the following side effects
may resu It

children often avoid those who
punish them (when we want them
to approach us for learning)

children often lie and cheat to
avoid punishment

children often feel bitterness and
resentment for the teacher and
the system

children who are punished often
begin to feel that they are
failures

punishment's effects are often
temporary

withholding a pleasant consequence
following an inappropriate behavior --
decreases the probability that the
behavior will occur again.



Providing Appropriate Consequences 9

In using reward and punishment to change behavior
we have now arrived at two basic strategies:

1. present an unpleasant consequence following
the negative (inappropriate) behavior and a
pleasant consequence following the positive
(appropriate) behavior incompatible with it

REWARD and PUNISHMENT I

2. withhold a pleasant consequence following
the negative behavior and present the pleasant
consequence only when the positive behavior
occurs

REWARD and PUNISHMENT II

Strategy number 2 is far more effective!

Try it and you'll see!
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Exercise:

Helping Willie Wantoo

List behaviors below that you would like to change in your
students; then list rewards that you could use for each
behavior. Check the ones that were successful.

Behavior Conseciuence (reward)

4 +7
to



..----RenwowT111111111111111MMINFM,

Problems
of Implementation
Now that we have completed the basic steps of class-

room management, we will try to anticipate some questions
you might have:

Problem 1: I ask the child what he is doing and
can't get him to tell me what it is.

Solution 1: If he does not respond, you might say,
It appeared to me that you were doing
something. What was it? Remember,
your student may be used to being
punished, so when you ask him what
he is doing he may at first be apprehen-
sive. You might smile and say gently,
I just want you to tell me; you won't
be punished. If you tell me what you
were doing, I'll be happy.

11



12 Helping Willie Wantoo

Problem 2: I have a student who has so many problems
that I don't know where to begin.

Solution : Begin with the problem that concerns you
most and, together with the student,
specify it. It is impossible to work with
the whole student. You must work with
one behavior at a time.

Problem 3: John will always tell me what he is doing,
but when I ask him if it's helping him he
shrugs and says he doesn't know. What
do I do then?

Solution 3: Keep talking with him. Accept whatever
he says, no matter what it is. It's not
that whatever he says is acceptable, but
that whatever he says is worth listening
to. If he says that a particular behavior
helps him, show him the possible con-
sequences of that behavior, stressing that
he is responsible for his behavior and its
consequences. Accept what he says as
his values and avoid judging them in
relation to your own values. Avoid saying
to him, You know better than that!

Problem 4: Mary will always tell me what she is doing
and says that her behavior isn't helping
her, but she doesn't seem able to plan a
change.

Solution 4: Help Mary to think of possible alt(onative
behaviors as well as their possible conse-
quences. Then agree on one behavior and
together set a specific step-bystep plan
of action.

19



A'

Problems of implementation

Problem 5: What should I do if the student forgets
the plan?

Solution 5: Write down the place in the form of a
contract signed by you and the student.
Give a copy to the student and keep one
for yourself. Then there are no excuses!

Problem 6: What should I do if the student does not
follow the plan?

13

Solution 6: Do not accept excuses. Ask the student
if and when he intends to follow the plan.
If his response is not precise, then ask
him if we need to change the plan. If the
rewards within the plan are adequate,
you will not need a verbal commitment
to follow the plan.

Problem 7: What should I do if I can't get through
to a child after some effort?

Solution 7: Find someone else a student or another
professional whom the child will more
readily accept. No one can be all things
to all people or for that matter, any
things to some people.

Problem 8: These management steps sound fines
but I don't have the time to do what
you suggest.

Solution 8: Ask yourself this, How much time do I
spend disciplining and controlling the
child now? You vIlI be amazed at the



14 Helping Willie Wantoo

amount of time it takes to critize a
student's behavior. We suggest only
a few seconds a day to reward more
appropriate behavior. Do you have
a few seconds for each one of your
students?

Proi)lem 9: How long should I use these steps with
a particular behavior of a student?

So/ution 9: These steps should be followed until
the child is successful in learning the
appropriate behavior. This behavior
should be maintained by unplanned
natural consequences. The child i s
then completely responsible for that
behavior.



A Typical Situation
Stanford Bennett -- school psychologist
Phillip Mycupp school social worker
IWiss Yvonne Yarturn teacher
Willie Wantoo -- student

When VI r. Bennett and Mr. Mycupp arrived,
Miss Yurturn was happy to see them. She was at her wits
end. Willie was misbehaving all over the place.

Mr. Mycupp suggested that they discuss the situation
over coffee in the teachers' lounge. Miss Yurturn
proceeded to tell her visitors ali about Willie.

Miss Yunurn: Ever since the day he came he has been
unhappy. He does not do his work and he does not
get along with the rest of the children. Maybe you
should test hi m again, Mr. Bennett. Maybe we should
have another parent conference, Mr. Mycupp.

Mr. Beni4ett suggested to Miss Yurturn that the best
approach would be to make a list of Willie's problem
behaviors. After about 30 minutes discussion the
fol/owing list emerged:

15



16

A "I won't do it."
B. "I can't do it."
C. "That's no fun."
D. Does not pay attention.
E. Lazy work
F. Talking out
G. Teasing
H. Fighting

Helping WillieWantoo

Mr. Mycupp asked Miss Yurturn which behavior gave her
the most problems.

Miss Yurturn: I always have to remind him to pay attention.

Mr. Bennett suggested that they begin working on that
behavior.

the next day

The next day Miss Yurturn, Mr. Bennett, and Willie sat
down together to discuss the problem.

Miss Yurturn: Willie, many times during the school day I

stop teaching and talk to you. Do you remember what
I generally say?

Willie: Yes I do, you always tell me to pay attention.

Miss Yurturn: What do you do when you are not paying
attention? How do you feel when I remind Vou to pay
attentio n?

Willie: I don't know.

Miss YurtUrn: Does not paying attention help you?

Willie: I don't know.

Miss Yurturn: Does thinking about other things help you?



A Typical Situation

Willie: Kinda.

Miss Vurturn: How do they help you?

Willie: Well, they're fun to think about.

Mr. Bennett: Is your school work fun?

Willie: I don't know.

17

Mr. Bennett: Willie, school should be a place where children
have fun learning. It seems to me that you are not having
fun, you're not learning.

Willie: Oh, I have fun.

Miss Yurturn: But Will ie, I guess you don't have fun
learning.

(No response from Willie.)

Mr. Bennett: Do you think, Willie, if the things you
learn in school woe more fun, you would pay
attention?

Willie: Oh, I don't know.

Miss Yurturn: What if we could make school work fun,
Willie.

(Willie smiles.)

Miss Yorturn: If we made your school work really fun,
do you think you would work at it?

Willie smiles and says Y ea !

Mr. Bennett: Well, Willie, let's you and Miss Yurturn and I
set up a plan. `la know, it's been kinda like getting out
a map and trying to find the right highway.

94



18 Helping Willie Wanton

Miss Yurturn: Willie, if I let you have two free think periods
during the day, would you like that?

Willie smiles and says, Yea!

Miss Yurturn: 0. K. , you can have two 15-minute periods,
one at 11:00 and one at 2:00.

Willie: Wow!

Miss Yurturn: I'm not just giving you the free time; you will
have to earn it. I will be watching to see when you are
working and when you are not paying attention. Every
time I see you working I will remind you of your next
free period. Every time I notice that you are not paying
attention, Willie, I will say two minutes, which means
that two minutes will be taken off your next time
period. Y:)u may work or do anything you want during
your free time period.

Mr, Bennett: How does that sound to you Willie?

Willie: Great!

Mr. Bennett: Willie, I've got an idea. Let's you and Miss
Yurturn and I sign a contract. You know what a contract
is, don't you?

Willie: Kinda.

Miss Yurturn: Well Willie, it's when two people go into
business together.

Willie: Oh, I know now.

Mr. Bennett: The contract will remind us what we decided
to do today. We will each sign it and have our own
copy.

Miss Yurtum: How does that sound, Willie?



A Typical Situation

Willie smiles and says, O.K.

19

Miss Yurturn: We will also keep a chart, Willie, so that
when Mr. Bennett comes we will show him how you
are doing. The chart will show us how many minutes
of free time you earned each day and how many times
I noticed you were working.

Willie: Can I keep the chart on my desk?

Miss Yurturn: Sure, Willie.

Mr. Bennett: Willie, it sounds like you are really going
to have fun. Now remember, when we write the contract,
a deal is a deal.

Willie shakes his hand and says, Yes sir.

Mr. Bennett: I'll be back after lunch and we'll sign the
contract.

Mr. Bennett returned after lunch. Willie was still
excited about the deal. He had told his friends all about
his new free time. While Mr. Bennett was explaining the
contract and chart to Willie, Miss Yurturn was in the
classroom explaining to the rest of the children about
Willie's free time. They agreed with her that Willie did
not pay attention and that maybe this free time would
help him solve his problem. They also agreed with her
that once Willie's problem was solved, their work INJu ld
not be interrupted. The children agreed that they would
be happy about that. So Willie returned to the classroom
with his copy of the contract and his chart. He showed
these to the rest of the children and received much
approval from them. Miss Yurturn reminded Willie that
Mr. Bennett would be back in a week to visit with him
and look at his chart.

In the weeks to come Willie was more attentive and
Miss Yurturn was more positive in that she was learning
to remind not only Willie but also the rest of her children
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of their good behavior. Miss Yurturn discovered that since
Willie was more attentive most of his other problems were
minimized, which was a great relief to her. She now had
many good reasons to be positive. She was succeeding and,
more importantly, Willie was succeeding. She found she
could do something with him. She also found he could
do something for her.

We've really helped Willie Waritoo.



Synopsis of
VideoTape Presentation

A video tape presentation has been prepared to assist
the reader in applying the behavior management process
in the classroom. The presentation illustrates the basic
steps of the management process as the teacher would
use them.

The student and behavior problem in the video tape
are the same as those described in the sample perform-
ance chart and contract in this section. The complete
process is developed as it is used in the classroom.

A copy of the video tape may be secured through
the Iowa Regional Educational Media Center in your
area.

21
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*Performance Chart
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