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INTRODUCTION

One of the main crises in school-
education is caused by the in-suitabi-

lity or non-functionality of the inst-~

‘ruction given to children. There is a

general complaint, for instance that
primary school pupils are estranged
from their society, are not prepared

at all for any practical activity in
their after=school life. It is thought
that this situation can be improved by

the provision of functional education,

for instance by the introduction of a
revised or new curriculum and suitable

text books.

In the field of out-of~-school ed-
ucation similar crisis has been obser-
ved, particularly in the teaching of
literacy to adults. It has been ad-
mitted, for instance that the mass
traditional literacy concept; applied
for decades, is not‘so useful, not to
say meaningless. It does not serve

the adults in their daily life. It
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has ended in more failures than suc-
cesses, and has brought about wastage
of time and resources. It has, there-

fore, been adopted universally, for

‘the first time by the World Congress

of Education Ministers and Internat-
ional Organizations in Teheran in 1965,
that this traditional literacy should

be transformed into functional liter-

acy, vhich meets the felt needs,reai
interest of the adult learners, either
their political, socio-cultural or
socio-economic interest. In the lat-

ter case literacy should serve as a

Pt B e .

factor in development.

Work-oriented literacy has been

propagatedy planned and experimented
by UNESCO and its member~-states in

Nt i B S i e ¢

the frame-work of the Experimental

World Literacy Programme, since 1966.
This literacy education is geared to
the felt needs and interest of selec-

ted vocational groups, farmers, fac-

tory workers, small tradega, drivers
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etc. It teaches literacy abilities
(reading, writing and arithmetic),
technical knowledge, vocational ski-
l1s‘ and related socio-economic sub-
jercts and problems to be solved., It
is then assumed that it will he more
attractive and useful to the adult
learners; that it leads to improved
working efficiency and increased prod-

uctivity, and change of attiiudes.

This booklet is the fourth in
the International Literacy Celebrat-
ion series. It is hoped that it can
show the role and importance of men-
tioned work-oriented literacy for dev-
elopment; that it is a way of training
to adopt techno-vocational and socio-
econonmic requirements of development.
It tries also to indicate how exist-
ing training activities can be en-
riched, and or new ones organized
without too a heavy burden to spons-
ors, organizers and learners, presen-

ted in simple terms for the sake of

8
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clarity and practicability. In broad-
er sense, it suggests that literacy cam-
pPaigns be integrated with development
programmes, in most of which farmers and

workers play an important role.

It isgy however, to be kept in mind
that for the ftotal eradication of illit-
eracy and ignorance, all means and res-
ources should be employed, functional
mass literacy campaigns and selective
work-~oriented literacy must go hand in

hand, and support each other.

Accelerated development is a must
for less~developed countries. It is
clear that to support this,functional
education i.c. functional literacy bec-

omes an imperative.

Literacy Day celebration is for

rethinking and a.c t i o n.

Amir H. Nasution.
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THE VICES OF ILLITERACY

It is needless to explain that
illiteracy hampers development. Ill-
iterate here means not knowing read-

ing, writing and arithmetic in the of-

ficially recognized script in the state.’

Illiterate people are kept not only out-
side the writtem world of knowledge and

experience but are also "blind" to cha~

nge and new réquiremenfé‘of theif daily
life, the changing vorld around them in
general. It makes them also more resis-
tant to change;Anew ideas and applicat-

ion of new techniques.

s

It -has been proved by experience
and studies or. surveys that illiteracy

is one of the principal .causes of.ignor-

ance, diseases and poverty, and eecece.:.

under-development. It has been found
out that it correlates with national in-

come. A low per capita income is prev-

ailihg in cointries with a large illit-

e




;
¢
!
[

o e mprs st

" ‘'ses causes not only low productivity

6'

erate population; that a real take-

of f for development requires about

35% literacy. It has also been ex-

perienced that due to ignorance and

resistance to .change and new techni-

ques of»tl_le _t;:_'it,i'ze‘ns. vcorixcexf-ned, pro-

jects in pealth, agr_icultur-e' etc. .

meet diﬁ_‘igultiés or delays, in some 3 !
cases failﬁres. It i-s known, for | o
example:%:hat_; by sticking té tradi;'t-'. h

ional and inherited customs 'and prac-
tices 4 and or strong belief in super-
stitipns, i];l_iterate farmers reject

the introduction of new faiming cy-

cles or épplipéﬁion ‘of recommended
fertilizers etc.; that illiterate
village people do not believe in med-
ical doctor's advices and practices,
ébjeci: .to' injections, hospitalization
etc. which they and their witch-doc-

tors regard as taboo.

Illiteracy among workers in fac-

tories and oth'er industrial enterpri—

11 |
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7.

but in a number of cases, also waste
of.ingtrumg:fhs and materiais, and a
high occurrence of.acc‘idéhts.‘ Also
mi‘sunderstm@iﬂg. or conflicts between
workers and their tfade unibns,'- and or
their employers. A study of workers
attitudes in a factdry in Jos,-"Niger-
ia, for instance has given the follow-

ing conclusion : 1)

"The major .problem of the
Fibre Factory worker was the
problem of low morale. . Irr-
egularity of attendance, abs-
enteeism, unpunctuality, acc-
ident promneness, hostility to
reasonable request and suspi-
cion of management might be
traced to low morale in the
worker's..s. Here lay the pro-
_blem of communication which
might be important to the cre-
-.ation. of low morale.. Manage- -
ment could not effectively
communicate with the workers. -
Low level of skill made
the promotion rate very slow.
Many workers were ambitious
end aspired higher level of
skill more than they knew they
had the ability to achieve.
The vicious circle of low level

12




E ! " of skill making for low™
! " " -promotion rate, - résulting -
... . in low morale might be .
| broken by a programme of
" T funictional -literacy el
-would.lead to better mutual
.understandmg, better’ app-
reciation of industrial:. . ;
-+, ... needs and better particip- . i |
ation on the part of the '
workers in the industrial .+ . .- !
enterprise of the company,
and also ‘to higher level =~
of skill din the workers - . N
economic activities.m ..

Il1literacy, victimizes f'h"méfs "and

T S, e

warkers m :unprovement oi‘ their in-

come and promotion, thelr condltmns
of 11fe m general 1ncluding health |
cond:.tions, and maybe thelr happmess.
of course, it cannot' be denied that

1lliterate farmets who have been far-

ming f£or, years, can make Some improv-

T - e g e A T A 0 A b e e A 2 i

! ement through experience, by txial

and error method. : At the same tme
it can not be refuted that thelr yie~
lds. and cond:Lt:x.ons of 11ving can har-

dly be improved as long as they use

the tradition_al,: and inherited methods,
[V T 2
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technigues and tools.  Progress: through

word by mouth is wvery limited.

Workers :l.n factories and other in-
dustrial eaterprlsen, usually, suffer
more of thg;r illiteracy because organ-
ised eriterpriées have set cert'ain stan-
dards for wage :uu:rease and promot:.ons
are determned by certain trade tests.
Again, it can not be denied that one of
the lowest 1eVels of trade can be reach-
ed by the llliterates through long ex-
perience or on the Job-tra:uung, parti-
cularly if the trade test does not requ-
ire literacy abilities. But this oppor-
tunity is very limited, and the chance
very minimum. in this case illiterate
worker"s'inay'be frustrated, become dis-
contentéa, -and may -blame their trade uni-
on or their employer of their ill-fate.
If possible, employers, understandably,
prefer to egnpl_oy literates over illite-

rates.

{
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- Illiteracy has also an® adverse™ -
effect on ‘investment. Investors,: par-:
tlcularly foreign 1nvestors are scared
of 1111teracy, of 1nvest1ng 1n count- _
rles where the labour foz;ce 1s stJ.ll
suffermg from the fr1ghten1ng dwease.
whlch can ontam1nate productmn, may

br:.ng about losses or damage to cap:.tal

.and equ1pment. But rea11zxng that the

dlsease or ev11 cannot be el 1m1nated '

R

soon While imrestment must start, f:.na.n-
c:.ers ’ bankers and econom:.sts resolved

at thelr conference 1n Februa:y 1969

‘M'In the preparation of new
..development projects.as in .
the reappraising of exlstmg
" production activities, ‘the
.« .- importance of work-oriented .
literdcy for short and long-
“term effidiency should always -
5 -:.-be considered.. . Thus, funct~..
_ ional literacy tramlng qhould
DR -éppropr:.ately constitute- an

and implementatlon process."

b 5
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i "The resources of modern
: _enterprise; industrial and
, "agricultural, as well as of"
banks, national, regional .-
. and international, of differ-
ent types, and specialized '’
credit agencies, should be
brought to bear on training
illiterate workers and farm<
; .- ers. . Provision for finan- .
} cing the training involved
should be part of the overall
financing of the project.
Thus, in projects which they
are financing, development
banks should see to it that
the financing of functional
literacy néeds are taken care
of. International banks and ..
financial institutions should .
give serious consideration to
; making it a requirement that
5 each development project has
incorporated in its basic
structure, where it is appro-
priate, the component of func-
tional literacy, including
programmes vhich might be
called for prior to the act-
ual launching of the project."

A - e e e e i s sesenns

ST e

In the old times colonial masters,
Tk feudal rulers and landlords exploited
illiteracy as a vicious instrument. For

them it was more profitable to govern |

veg v
-
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illiterege people, ignora'at of ‘their
pol1tica1 and economic rlghts “Uf-
mindful of t1me1y neede for 1mprove-—‘
ments in llving condltzons and stan-
dard, and fatalistic towards exist-
ing srl:.uation. "It was therefore, not
surpr:.sing that colonies when th‘ey be-
c ame mdependent, were left behind
with 80-90% illxteracy. A glaring
compar:.son of illlteracy ratios be-
tween’ developed and ieséédeveloped
countr:.es, grouped 1nto reglons, is

g iven below : 3

e e b A e ong 18
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Table I

Adult (15 years “and older) 11terac], o
around 1960 and 1970 o -

e

SRR 20

:
i;
b
v
£
:

Maior |- Around 1960 . Around 1970
J Tiliter |I1lite- | I1lite- | 1llite-
Regions*) | rate | racy " rate - | racy
adults % Sl adults -
. (000) __(ooo). .
Africa 1244000 | 81.0" |- 143,000 | .73.7
Northexn | o . .
America 3’3002.4 2'510.0 1.5
Latin | , . woo | '.
America 40,000 32-5. o v.38’-600 23.6
Asia - | 5424000 | "55.2 -i| 579,000 46.8
Europe . | ' ’ ) '
and USSR - 24500 5.3 |- 18,700 3.6
Oceania | 4,200 11.5 | 1,400 10.3
(arab - | ,. : -
States) (k2, 700) (81.1} (£9,900) | (73.0)

s S he et e B g ey .

AP PR

*) AFRICA includes the Arab ‘States of Africa.
NORTHERN AMERICA covers the United.States,
Canaday Bezrmuda, Greenland and St. Pierre
and Miquelon. LATIN AMERICA ‘Covers the
South ‘Amexrican continent,. Central America,
Mexicao and the Caribbean. ASIA includes
the Arab States of Asia. EUROPE‘includes
the USSR. - OCEANIA covers Australia, New
Zealand and the surrounding islands. The
Arab States as a separate grouping are

presented in parentbsses. |
18 ?
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it 15 regrettable that even 1n the
present era’ of freedom and moderm—
zation, there are st:.li leaders and
groups who use 1111teracy as a vici-
T oust J.nstrument to _preserve or obtain
:'po 1t1ca1 and or economc gaJ.n. To
quote . lstatements of ‘a Tanzanian

“Mao P. in- h:.s key~note address to the

"...the educated few will form -~ ~
the society's '"haves" and the
uneducated or' illiterate major-
ity the '"have-nots. -

«ss.The 'educat,ed few can -easily
pose a serious danger to the un-
educated majority in ouxr midst.

eeelt remains a fact in most
Gountries that women are still

e

study on the impaci): of functional 1i-

_teracy instruction.’s the.tobacco far-

: mefs have akpreééed‘that one of the
: advantages of their being 11terate,
~is that they can not be cheated any

longer, foxr instance in the weight

oy ————
J— B

1971 AAFEA Conference in Dar-es-salaam:

under-privileged and exploited...”

.Anothex. example, in an evaluation

L),

MJ o
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theracy will reljg for a. '1 ng t:.me to

comes

JIt may be recorded that all deve-

lopmg countr:.es are, to-.:a. vary:.ng deg-

ree, aware of the vices of illiteracy,

partlcularly of the fact that’ 1111te-;‘

racy impedes the 1mp1ementat1cm of de-

Pt

elopment programmes. However, 1n

'splte of all enorgetic efforts of nat-

J.onal govermnents and their peoples, '
assisted by international agencies and
friendly states, the number of illite-
rates in the world is still éoaring.,_
although the percentages are dec_;l.iriihg,

as shown in Table 1 and below : 5

e o S S s L e
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Table 2

Estimated Numbers and Perceritage
of Illiterate Adults (15 years
* "and older) in the World - ... i

‘Adult Lit‘e-. ‘ 'ili'ite;-;i‘ ::‘Percent-
Year | Popul- rates | rated- |- 28° of
' ation | '@ re 1 1lite-
‘Facy: . %
1950 | 1,579 | 879 | 700" | uk.3

1960 | 1,869 | ‘1,13 | 735 | 39.3°
1970 | 2,287 | 1,506 | 783" | “ju.z ¢

N In | éllosérvi’na":thoéé ‘formidable fig=<
uregrnﬂ :sﬁddl&;'hdwéw}ref; be remembered’
that a number of countries have achieved
remarkable res.hl’t:s','"and or formulated
gigantic programmes for the eradication

of the evil. To give a few examples :

Iran could wipe out illiteracy among

500,000 citizens in one year (1968) due

to her "Armies of Knowledge''. 'Guinea had"’

a massive programme to earol 80% of her

el A e e
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17.
entire illiterate population, and for
this purpose she trained 49,400 secon-
dar} 'sch'ool_ stu&'ents, 5,000 school tea=
chers and 600 university students in
1968. Tanzania has obligeti all school
teachers and rural development workers,

and mobilized farmers, community lead-

‘ers, Party members etc.; prepared 400

inspectors and 3000 instructors for her
work-oriented literacy project in'1971;
decided to totaily e1‘iminate"£11itéracy
in three districts at the end of 1971.

" Nigeria which has only 2% -and 20%
permanent literacy in rural and urban
6) ihieh means?98%
and 80% illiteracy, has -indicated "its =

areas respectively

intention to wipe out illiteracy in the

coming decades within a certain period,

as expressed by the Federal Minist‘ex""in‘dr
Education in March 1972. 7

e
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FARMERS AND WORKERS ROLE IN DEVELOPMENT

It is ;safe to say that-all deve -:-
;:Qp_i.n_g._gor. .less-developed countries are:
agricultural, and will remain 8o for .-
decades to come.. : It .is a fact.that,. as
h:.gh as. 70-80% of their peoples- live :in
rural areas,.and earn: their. living.from
one .or two agricultural.activitiesj,that
in many cases_ agriculture (farming,: fo-
restry, fishery, lifestock etc.) .is-the
baekbone of .t_he economy.. .~

R AL E

Many of ‘these countries have accor-
de,c_i,_top—ppiox;i_,ty fo agriculture in their
nai};i_c_mél development plans, next to- in-
dustry (mining,.manufacture, :processing,
comstruction etc.). ... .t

ree
coe

' In ngerla agrxculture has been .and
w:.ll remain the largest employer 1n the
'economy. Its percentage shares of em- .
ployment are 69.8% in 1970 and 65 5% in
1974, thus employing 16.790 million out
of 24.054 million, and 17,881 million
out of 27.316 million total employment.

23::;
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{ Clearly, these facts demonstrate the
R e fiYean

E significant and vital importance of farm-

3 ers and workers.in development. . This, as

explained -above, makeg-literacy .education

.

! an imperative in order that: farmers. and
workers can live up to.their:new responsi-

? bilities and perform their share in the

implementation of projects: Farmers, for
instance will be engaged in wheat and rice |
growing im new irrigation schéﬁ;g a.ré.a.s, in
cotton growing, toba.cco f'mrm:.ng, rew. f1sh-

ery schemes, cattle ranchea et¢ L:.terate

and traxued workers are requxred in old
expanding and new factor:.es and ;th;r en- i
terprises in mxm.ng, textxle, agrxcultural
:industr.iea etc. IR L
‘At the same tim;a, small i'ndustrxes de- l
,mand better qual ified owners and workers for

the_prgduc_tion qf_._lng_ggz_r quantities and im-

SN e Y oy et -
T I T D B e L e s g S R

proved qualities.

Expanding traffic and transportation

services requires better qualified drivers.

R g SIS T e

Public service as well as private business

is also in need of better educated and tra-~

ined personnel, low 19?_'@';1 as well as high

o R .
b =4 .
v
¥
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“: The'following data, taken from the -
6)

National Plan: ' show the employment - . - .

situationy 'and most interesting the:.:.
rieed for additional manpower.: . - .-

cw o yen-. . Table 3

a

" ~Etimated Wwage employment, 1970

' . o .
1 et et . . . .
. . P

.o

Large & .Small
1. Employ . IMedium - .} scale

S rment L Sc.a]'e',

‘Agriculs
ture ...

168,000 |

Non-Agri-

culture | 19217000

765,000 622,000

1,217,000f =" : =: 44 385,000 - : -

e




In terms of categories the situat-
ion and additional need is pictured be-

?i low 3
- Table &
Eetimated lgyment,uﬁedium'aﬁd Large

Scale Establishments, 1970-1974

21.

| Occupa-. _Estimated :- - |Addition
o tion employment |employ-
. Group —Jment req,
1970 .|  197& |1970- 1971
R : o University
. Senior
1. Senio 45,654 | - 58,861] 13,207 |graduates
Staff ' s
’ . and senior
" staff
2. Intere Tech. Ass-
 mediate| 126,879 [ 159,257 | 32,378 [istents,
Cater | | echnician: -
gory . etc.o’ Jun-
_ ior Staff
3. Skilled o | rivezs,
Cate- ~ |.247,304 | 289;433°] 72,109 - [PErators,
gofy e 0 . : .. . arpenters ;;3
. ‘ an etc. i
e R g
P vao el ffice J
bo Resia- | . . | mployees, .
ual ca-|] 375,163 | 477,469 (102,306 Mnskilled :
tegdrjr e e N KT o . orkers ?
Total | 765,000 985,000 [220,000 i
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« It iy worthwhile noting that -there : .

are many ways to get illiterate workers

trained, voluntarily or in-voluntarily.

In ngerla for example, ‘some responslble

quarters have expressed the 1ntent10n ‘of

e

[P YRCIES

making 11teracy a requisite “for certaln

Jobs, fox dr1vers, office _messengers etc.

In thls fleld much can be learned frbm

the ekperlepce and achlevements of other ;

countrnes because not less ithan 28 coun-

trles have resorted 'to ithe use ‘of law

- and or statutory prov131ons to boost the-‘
e e L : :
ir, 11teracy educatlon, adult educatlon : !

&y o

' . :

Tin general
IS
-4--..;-a‘l ' T

?At‘the end it should be.’ remembered ;

Finy

that the aim ef work-orlented functlohal

11teracy 1s not only to provide; 11teracy

aporr e

_Jq.abilitles and'vocational skills, but as' "
oo ! : ‘
‘ ment;ohed, also receptlveness to change

of hehavxour and attltudes, and readl—

" ness %o apply new 1deas and technlques.
Findangs have shown that literacy abili -

t1es alone. can not. meet the requlrements -

for - progress. Brlefly speaking, the : %

"acquured appropr1ate knowledge ‘and skills.ﬁ

s A" .L

.._.4_.,_...,.._..._..._‘ .

o cet -w., S ;352.._f
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must be accompanied and strengthened by
improved habits of work. In trade uhi-
ons and enterprises mutual understanding
and compgnication,'and employer-employee
relatibnship can be of vitalﬂimpoifance.
In rural projects mutual understanding
and confidence between the rural people
and executors and supervisors o:_tﬁe
projects usually:dgtermine success or

failure.

e _
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APPLICATION OF FUNCTIONAL LITERACY

L(Hoﬁ,to,make,literapy ufuncfipnal) ."

s 1 i w3 e T 7

. -Traditional maSS'literacj,'it has

been said, is not so ugeful;.doés not
serve practical purposes. The content
of its:teaching materials isanpt'féla-

ted to'ihe,adult learngrs needs ahd in-.

terest, and therefore, negatiVély, ef-
fects the motivation and learning int-

erest of the adults. As it aims at

mass production in the shortest possi-
ble time, the course is very short (30

to 50 teaching hours), and the teaching

is not* intensive. It often leads to a
high rate of drop-outs and or relapse

into illiteracye.

Functional literacy, in order to

provide a useful and more retainable

knowledge and skills, logically, should
be geared to the felt needs and inter-

! est of the learners, of the community,
: the nation as a whole. The course sho~-
> ¢ wescculd be of-a longer- durat-dion. (100--to.-.300
F o f teaching houré), and the teaching of

29
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the community-oriented or development
oriented educational materxals should be

more intenaive.

Community or national priority of
needs differs from country‘te'coﬁntry.
In cases where national unity and or-soc-
ial justice and. security must be given -

hzgher prxority, national governments may

_ resort to Bocxo-polxt1Ca1 or socxo-cult-

ural 11terg:z campaxgns. At the same time,

to meet pressing need for 1mprovement of
the lzving standard of their poor masses,
they can launch economzcally or develop-

ment-orxented literacy, which is now termed

work-oriented 11teragy for selected occupa-

t10na1 groups in viable areas.

‘A8 regards contents, traditional mass

lxteracy is "content—empty" ‘or ‘themselves

“The successive 1e§sons form separate -and

loose'units, and’ the language used need not

be taken from the adults' "Known",.and from

“a vocabulazy'they need ‘to ‘léarn. 'For these

reaons traditional mase'liﬁeracy Primers

can be written by every interested writer.

(RS
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Needless to say that funct10na1

Si0G e

literacy Primers, which should fu1f111 - i

certain requirements and standard w1th E

®\ .
¥
L
I8
L
e
i
I3
3

3

3 et 53

régard.to;the: needs pnd‘lntegest of the

learnersy:their level of knowledge and

A bied o

-experience, . their, intellectual abili- .

Humn ik

ties, and.yocabulary.

“f'.;é;?regafds ;ahbuage, 1t is commonly
eece&teddféagileaynlpg in the mother ton~

gue tet psyeho-methodologlcally"eas:er
thehlln); fe}elgn 1anguage; hence it is i

B, o

reeommended to teach 11teracy 1n a mo-“

ther tongue, partlcularly in a country . T -

feadl Lt nnyo@)

» where %here is no one natlonal language
yet. Further, it should be noted that

(L,

o T
e e e e e i P £ e e e 0 i 2

\3

|
’ » in some countrles or reglons, "due to a 3
‘ i uu1changewuf¢scr1pt .there .are groups who
~sane officially -regarded 1111terate a1~

though.they. know another scr1pt for 1r-
1 stance. Arabﬁe“scrlpt, -and as such, act-

e _adl

~1'uallyy can.read.bocks and eremexggsed.to
-a rich literary, world. These "function-
--ally" illiterate people.have also to

learn; the .nev, script. . The guestion now

i RPN b i £ -
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remains: how to apply'the‘funétional li-

teracy concept? '

‘Before indicating some lines and
action; which might be followed, it is
wqrthﬁhile to know the difference between
the three concepts, particularly with re-
gard to the comyositiop of the content of

their Primers. The followiny tables of

content and examples of lessons may give

a clear picture, though an outwardly com-

parison.
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, .. Table.5 .

B RS

Content of a.traditional Primer:?)\ ,-

(£irst printed in 1950)

Codid T B I S

2.'"'- Hen A . ' b'."t'.‘

3. .Shoe (BATA) . . .. ... .

6..- Snake .,

7 Butterfly
8. Fan

9. Bell

10. Bird .

11. ¥heel

12. Wife

13. Hawk

1k, Goat

15. Snail

16. Letter

TR

1. * Pathes (containing only one word . .

[

P
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First lesson:

aba
a
a

baba

ba ., a

ba ":ng;'-v'baww a

a

" a

‘ba

\bagé | ba

29.
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Table 6 }
; 'g?.v.f . 10) ;
Content of a-socio-cultural Primer i
(£irst prodiced in 1970) !
sz A i
1. Stalk-: T 0 i
2. War . j
. 3. 'Flag B o : 4
; :
P 4. Bucket (metal bath) _
! ‘ ' ; b i

5. "ieopa¥d

6. Thatched entrance

‘7. "Bandicoot (animal)
8. Farming . , . '
A 9. Sickle R

: 10.  Grass

: 11. (Lessgﬁ;iﬁ%roducingié%mpounds)
12.  Letter ' o
13. Health is the mothef'of the body
14. Cleaning the housg

15. Fight ignorance for improving
occupation

16. Traffib reguih&ions =

17. The work of police |
8. Community development work

19. Use of co-operative society.

[ B P
S IR et

35
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First lesson (in Hausa) :

rak ar

. st

e

raka’a .

raka kaka rara.  ara

31.

4t

raraka .

Note: According to the gdide.profided,

analysis should be .taught.as follows:

k

ol R

a r

a r
a

a
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Table 7

Content of a work-oriented Primerii)

(First introduced in 1972)

VoL
B

{
!
!
f
|
| S n il
E .
!
|
|
i
!
|
f

1. This is seeg,féj:é
g 2. cotton )
‘ 3. This is a farm. B j
L. weeding grasseé | ’
] Se wait for rains
6. Put animal manure or fertilizer. %
7. Begih-riéging the farm. - :

8. Prevent loss of water by makihé |
cross ties. :

~

9. Plant recommended cotton seeds.

10. The seed germinates well.:

11. Clean the furrows.

12. Following advice doubles the profit.

]
’ | ©13.  Letber writing.
|
I
3
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First lesson (
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PAFulText provided by ERIC
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ga ri.
ga - ri ri - Qa
a
¢ .
,:‘-!f ! 3 a - ri
G'a"‘gari‘-.: S
Iri, _a gari.. K

'Ga riga a garis

W e

Study:mg the examples of lessons
above one can observe the dszerent
methods appl:.ed, and the first words

' selected, hlthough their choice is

 very lz.mited in the very first lessons,

by the mlmber of characters (letters)

' int_ro«;uced.

" In Table 5 the alphabet method. is
used i.es teach:.ng _separate ind:ur:.dual
characters as the first elements to-

gtart withea . . o

s e A e

B o s R . e
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'+ Ih*Tabla" 6% the® keyivord methsd ds
ised; introducing.s ommonly: knowniword.
(KARA) *to'be anzlysed: (broken:dbwn).into g
its component elements (characters); star-
ting from the end of the worthsu-:cz: © -«

In Table 7 the phrase me’thod is ap-

ST s s = e s e i

p11ed whxch p_resents a phrase (GA IRI :
It's seeds, a :meiax';in‘gful though-un:.t, to
be analysed into syllables ‘which' have_to
be recdognized and -learned properly befare

going ‘on to the break:.ng down'vof ‘évery syl-—

L N P AT b e e

lable " *into -it's "elementss ' R

b . ,

{{- -“.. N RIS T TR

& .. AB. Yoruba and Hausa 38,10 st African
and .Asian .languages, are, sy pii‘c languages,

1mst.uame%&v.nend,-,ﬂsihede;ogi,ceiz.v, it may
. be. argued that the third method is the ap-

o S A b b Ve AN 4 e 8 97 ekt e A W S e % b
s RIS
SHAREN B

propriate.one to be adopted,

Featk RN

(Y 2 1-1 X . _-, N < o N
How then to apply the }fmé'tlonal lite-
5rd T i

racy concept to meet oniy above ment:.oned

requirements, ‘because 1t sho[tld bé admitted
- ! A I

that there are other requ.u-ements ‘if the

concept is to be applied purely' ‘and fully

scientifically. P

40
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~First of all let us:indicate how

' e'xisting-.trad'-ifional mass ‘literacy can

be. transformed or improved by brihg ing
it in line with the functional concept -

and approache: . . AL

1

2.

. The best thing is, of course, to
. repla"e _the old (out-dated) aner

with another, completely new func-

t:.onal one.

- If the old one need not be totally

!thrown. away', because some pgrts
of it, beside their historical va-
lue, have proved to be suitable
and acceptable in the course of

many years, 'a thorough revision

"may be sufficient to make it func-

tional. This step has been taken,
for instance by the Northern Sta-

‘ tes of N:Lgena. Some parts of the

_ traditional Prz.mer have been uti~

. mer.

lized, and the same method has been

_used in the new socib-cultural Pri-

a

domames e

opa ) nme
oA
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3. ' As many>countries: are not in the

e b o i

position to publigh a. tot ally new

or even a revised :Primer, mainly

due to sShortage of money or lack

‘of avareness, .the -old non-function-

al Primer must still be used. In

‘this emergency--cése the f_ollowing

steps cati be taken :

(1)  Adding to the-enforced Primer

a second book, which can ful-

| £ill, though- to a certain ex-

‘ . tent, the requirements and

objectives of:the course, ci—
vic' or socio-cultural object-
ives or whatever education is

" decided upon.: It .may contain
subjects or .problems on hygiene,

 health, government, civic rights

and responsibilities, art and

culture, etc. and religion for

specialized groups. If the

" added mate_fials can not be pro-

duced in the .form of a complete
‘Book, they -can.be distributed

‘in parts; in the form of. sheets,
gradually andiaccording fo need

. PR i nesmel s P A
et e reanif S S e A AD TRt

I
I
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r i

and progress, to be bound to-

ERERY

gether m the and.
_ “ ) Tlus book must be obliga—
v o ‘tory, and fnushed before
»o _ final tests, if any,' are ad-
| muustered for evalua.tlon pur-
poses or the award of certifi-

] cates.

(2) In great_er _emoroeri'cy situations

bwﬁich cannot afifor"d the public-
at1on of ment:.oned minimum add-
it:.onal materials, the content
and the teachmg of the tradit-
1ona1 Primer can be enriched by

the introductmn of the desired

. sub,]ects and problems to be sol-

h ved, through stories, discuss-
'1ons, and additional notes in
handwriting at the proper stage.

Further, events and problems

' arlslng during the course, such
’as change of traffic, currency,
ep:.demic outburst etc. can be
. » i included 1n the teachmg content.
: ‘ . 43 If v1sua1 ‘aids are available,
- LI\ posters, drawings, graphic pre-

i
H
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HEN fi' ST )l"],"'fﬂ S ree i
N sentat:.ons etc. maximum use of
) X A ko avibo sr b ot
them 1s recommended.{ In add:-

1 bl

tlon, usually m:l.n:.stn.es of in- a

formation, health and‘.others. Y

publlsh posters and pamphlets
- s i,

.ol y.. which, through mutual under-

_standlng and actlve co-opera-

»tlon, can be adapted to the cap~
‘ _.-racity of sem- oxr ne_o-l:.terate

readers, thus maklng them more

,_.useful and efﬁ. ci ent .

_In both Bituations, addi%ioﬁ&l .mater-

-ial .and care :should be glven to ar1thmet1c,
which.should;be related to da11y needs and
ex:.stmg problems in order to be functmnal.
Automatmally, the duratmn of the course

must be lengthened,, aqd as, far as poss:.ble, ,

<

the, literacy teechers should be vauamted

<

with, the, change and 1ts consequent require-

ments LT "'i'.' L

PR RN tity

T4 Ame e
L
-

}
|
. |
How to apply the funct:.onal cancept in %

. 3 |
socz.o-cultural mater:.als and courses" i
" Por-~tirevsake ‘of brevity, the: worl can
Q : be divided into three stages. preparation,

| aat
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execution and evaluation. In view of
the objectzve of this booklet, ‘emphasis
will be laid on the fxrst stage.

Pregai'a{:ion' :
'. "Selection by the policy-making au-

thor.ities of the kind of education
to ‘be given.‘ It may be health educ-

o ation, politxcal-civic education,

socxo-cultural education, family plan-

nmg, spxntual-rehglous education

etc. For farmers espec:.ally, co~op-

erative educat:.on, for general work-

' _ ers, trade unionism may be suitable.

If the country has a national develop-

_ ment plan, it can be déerived from it.

Select:.on of the central theme(s) of

the education decided " upon, and def-

h initi.on of obaectives.' In political

' education for instance, the central

theme is democracy, its concept,

, vmeaning and implementatlon, presented'

in subaects and problems on democra-

tic govermnent, civic rJ.ghts and du-

tiesy; election etc. ‘The objective




may be to“impart politifcual aware-

ness, - stability and natigpal unity.

"* In co-opeihutive’ education for

- farmers: the neéed foi,tthe organi-

sation and working of co-operatives,
v+ officers.’and members, rights and du-

tiesy meeting procedures, loan faci-

i 2 lities 'm_ay form the components of
the:central theme, .In-trade union-

- ism-education the .theme may centre

-» around . organization, -rights and du-
.~ties of .members and. oi_‘ﬁg:e-fbeare_rs,

B
p
&
ki
¥
£

N

- employer-employee relationship etc.

[ o .
“ i v

Y CO].lectJ.on of 1nformat1on, data and

R R e, S e

materlals on the theme and its sub-

M,]ects selected, needed for the set-

Laomt h

t:.ng of targets, curr:.culum ]pmgram-

Pt e e ek sm

mmg and wr:.t:.ng of the requlred tea-

- ch:.ng matenals. o

4. oPublicity -_.and_ ‘motivation, and soli-
L 1. eiting-support from:organizations,
b+ 7 .government .and ;ngn-government agen-

cies, influential groups and leaders.

o e S Tel ""'.x t R SR i

Lok il r;,i;li,x;g of the Primer and followmg

book( s) 1nc1ud1ng a separate ari th-

Q
P - L _Aw*w_.&.‘-‘__———‘—-—“_

- I Y N .
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~metic book, if necessary.

Y6 . Registration and selection -of pros-
o4 -pective learners (name, sex, age,

! -, educational level, main occupation

:( C o et‘;-)- Gew ietrr e,

‘ 25 Re¢pruitment and training of teachers.
‘% 21t ig clear that many of the activi-
"‘ties 1isted, cannot be performed by the

" tats of one ministry, for instance edu-
‘cation ministry alone. -The co-operation
“and b‘&r’*t’icipatibn' of other ministries,
" ‘Huch as information and those directly
) concemed with the selected education and
1ts central theme(s), for instance labour
mmistry 'in trade unionism educat:.on, ig

-j’essent:.al. Partu:ular stress on this co--
operat:.on and ﬁarticipat:on should be
g:.ven ifith regard to the writing of the

materials. A wr:.ting team consisting of

"4t least’one experienced adult education-
“ 'ist', -bne’ ‘subject specialist.and one lan-

guage specialist is certainly required.

B Work-oriented literacy which includes
' the teach:mg ‘bf ‘technical ‘kmowledge and vo-




;
i
! cational skills, needed by the selected 1
; voc‘ationalrgroup",'ihas-'h'igh'e‘r" redtfi’reine'nts
& and - poses more complex . activitiesi "It in- !
i - o TS L
v tegrates:litexracy teaching“and” vocational i
traiming. . .
2‘ R L L . N ~.-.“-"t'. s L/ i
: ;' The selection”of‘economicidector and i
‘ vocational group in it; need careful consi-
deration as to its role'and impbrtance in :
i ]
¢ the natlonal economy and development of the .
: country, the s:.ze of the group and its po- ‘
l'_‘v %
tent1a11t1es. .Further, “the scope of 1111te-

racy among “its members and the degree oi‘

impact of th:n.s 1111teracy on efflclency ‘and

production. Surveys may be requu‘ed also
for the selectz.on of areas or centres of

operat:l.on to know the needs and’ mterest of

BTG I ke g g am g g 2

the group, the situat1on and v:.abillty of

R

RN AR e T

s

the enviromnent .

an

R

- In the sel'eét’e'd ‘areas. and_f‘ceﬁtre.s the

prospective:learners should .also.be "screened"

after publicity and ‘motivation ‘has been car-

ried.out.. It should be remembered that ohe
of the.characteristics of work-orjented 1i-

teracy is "selectivity". Not every vocat=-
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R A TR ;""-' .l K
fon4al’ griolp, hot ‘every area, not every
“farmer or‘worker ‘éan be ‘accépted, ‘as in

thé ‘cade of Mass literdcy campaigns.

In a factory, for instance with 10
o' 25 ‘differént “trades; ‘workdrs have to
“‘bé-selected ‘ca¥efully in order to form
‘homogeniuis" ¢lasses. E
I B R B O AL P .
.o . The selection of technical . knowledge
.z iand ;vqc__.ati_or_x_gl _:s;ki}ls to be taught and

trained .requires. expert's knowledge and

A e et A

..experience because it is not the idea to
! t,teac}},.-,;_f.jor,instancg_,,wheat farming from a-
' to..ze ... Most of the farmers have been
_.,engavged» in wheat.growing for many years,
have a great deal of knowledge and a wide

expérience. What they need is only impro-

S T T T TR . T
[

vement of their shortcomings and learning

. | “: 'ddditional and new knowledge and skills,
| E' louopop‘exaiiple in the use of fertilizers,

} * “isappli€ation’ 6 f new techniques etc. and

! f ~'~.'some-' relited problems of liygilene, market-
' ‘ - {inp-and ‘éo=operative, if 'nécessary.
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In the field of industrial training,
those activities "are usually'performed by
an industrial psychblogist and or  indust-:

rial tra:.nmg spec:.ahst.

.The wr:.t:.ng of "Pr:.mer" (Book 1) and
subsequent occupation or Job-or1e.nted books,
therefore,. can also be done only by an, 1n-
terg-dls_g:_:‘n.pl;.na-ry; team. The mtegratmn of
the three components (llteracy, t.echmcal
knowledge and sk:l.lla, rel ated soc:.o-econom:.c
matters) requires special }mowledge and ex-
perience. For all mentioned reasons and re-
guirements, it is therefore not surprising
that in a Unesco. ingg:rdl or pilot wo:!ic_,_—;qui‘ented
Pproject. we have..a number of inj:emafional ex-
perts, ‘working with a.larger. number of nation-.

al specialist and staff.

In brief, it ma‘&" be saxd that a work-
oriented literacy pfo;‘]édﬁ can be prepared,
1mp1emented and evaluated only by inter-depart-
mental _ co-operatxon and participqtﬁiq‘n, with
the assistance of .international e,‘x-péiﬁté, it

necessary, particularly in the initial stages,

~and because of the fact that. this concept-is

e - st e

50
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very ‘new.and. has been tried in‘'practice. ..:
only -since 1967. ‘The training of the
selected skills should. be done, at least.;
ass:.sted, by vocationally qual ified ins-
tructors, preferably, of thé Bane vocat-
iohal gr&up, for example by ‘extension "
workers or able farmers in agr:.culture, ‘
and 1nstructors, techn:.cxans or foremen

in a factory. To know how to teach lite-

Y ';y (reading, writing and arithmetlc)

they ‘heed to be’ ar.:quaxnted with or trained

" in it. ‘If the literacy and technical com-

nie

I

read

ponents must be taight by a non-technical
teacher, then he must be trained in order
“to bé ‘able to act as a’ teacher-technic:.an.
‘He' mu'st b ‘equipped with a ‘detailed inst-
ructor's guide or manual on how and what

Yo teach in practical work, ,demqnst;ration

less ons and f:.el dwork

toagy PRV

el As regards the productxon of litera-

e books, it has béen' noted that in many

countries the old ‘traditional Prxmer is

T still being used, although-there is aware-

ness of the need for reviding or replacing

it and that relapse of neo-literates into
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illiteracy is high because of the short-~
age or absefice of follow=up reading mate-
rials.’ I both casés the primary cause: -
ié lack’ of money for theé production of
the néce's'sa‘r).r"bbd'li:s.' It is’trie, in many
de\}elopihg'coﬁntries"nof only production:
cost is very high but thére is often also
frequent shoriage of printing paper and -

ink.

A cheaper and pract ical way must be

looked for.

];n the case of the Northern States of
Nigerié where four projects have been laun-
ched, the 'seehihgly unsurmountable 'obstacle
.has been eliminated by the use of a bold-
faced typewriter and a scanning machine
(stencil cutter) which can pick up illust-
rations, which are aviilable for use in the
Institute of African Adult Education in the
Uhis}érsity of'Ibada;l. Some Btates .have pur-
chased or ordered them which are also very
useful for the production of post-literacy

materials such as new letters, bulletin,

pamphlets. etc.
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Product:.on can, be carr:.éé Ol\:ltr a;: ’
any..t..;me,conven;ep’s, in the. ,qugn.p;ty. B

required, and in quit.e a cheaﬁ vay. For

immedlate practical purposes :Lt may be
worthwh:.le to. quote here the cost of thé

production o;t‘, let us say, 1000_.cop1es

of a book of 40 pages :-
Duplicating paper: 1000 x 40 - 20,000

40 reams of 16/~ £ 32. 0. O.
Stencil itk : 2 tubes of £1‘.5/- " 2.10. -
Scanning sheets: 40 x 5/- ©"{0.10. =~

_Cover, cardboard: 2000 leaves __ 15.10.

0
'£6o. 0.0
0

R . £-75. o' o
) Fon some readers 1t may be also :m-.
terestzng to know that the prxce of a

bold-faced typewriter and scanmng ma-

chxne :r.s about £120 and £500 respect:.vely.

e e hy
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. TRAINING. OF, ILLITERATE FARMERS :f
.. s :.AND WORKERS

Flrst of all 11: should be kept in

i mlnd that funetn.onal 11teracy, part1cular-—
| ly work—or:.ented 11teracy concerns the

. education of the whole personahty of the
-learners. Special characterzstlcs of

. adults should be taken 1nto account in the

B g

,preparat1on o:f the educat10na1 matenals, ‘
;}_ 1n the teach:mg of “these mater1als and in
: teacher-lear'ner relatlonshlp. , '
{ Without 901ng “into the psychology and ‘
" pedagogy of the adult, 11: suffices to note
i ;
S a few general characteristics in relation. i
b ~..to learning. _ ' . i
a:.'i N Illlterate adults are’ influenced by

‘then' age wh1ch breeds conservatisme.

Th1e,".1.n turn, makes them cling to

habitual patterns of behaviour and i

.. . more reluctant to change. :
3 2. = Illiterate adults must’ have a strong
i .motivation: They want not only to (
“informed about what the literacy
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‘téaching (attending classes) will
lead to, What the:'benefit is etc.
but also to be convinced of the

poss;bilxty of reachzng the  dec-

“lared- obJect1ves. The’ object;ve

" " to Kkbow more or to gét'soc1a1'pres-

tige ﬁéj‘ﬁot be sufficient. ‘Conseq~

‘uently, their desire may wane, their

“‘{nterest cannot be maintainéd. Far-

""" mers  must be convinced, for instance

that they will be able to reap better

yields, “and workers must see clearly

i that 11teracy w111 bring better wage

and or chance for promot;on.

"yilliféfafe édﬁlts,:the more those

living in very simple Societies, can-

not understand 1mag es . They cannot

oy, R, gL

“read" graphic representatlons, draw-

"1ngs, symbols etc. They cannot con-

V’)!',:

celve abstractlon.

Illiterate adults have no understand-

- ing of physical phenomena, such as

natural events and processes; rain,

disaster, causes of diseases, elect-
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.ric current, mecbanical working -of

oy s

-,..machihes e.tcb: X A N

5.  Illiferate adiiits Have fig precise
;notion"of"tiﬁe:éﬁéidisﬁénce. 'They

T REeprp—

£l

approx1mat10n and” compar1son.

L. s e

A;l these .traits will inf;uence the~

e . e e
WA e

ir learning and activities. greatly. .We

should be warned that they attend classes
voluntarlly, ad will Teave' them if they do }
not’ see any further benefit in "it, or if :

they feel that the lessons afe not related f

e ey s

ik

H
A
i
1Y
i
L
£,
&

to their needs and env1ronment, or if these
are too difficult, or-if they experience

fhat ihey.are.treated_in,an_“un-adult“ man~

% ner, _or if the teach;ng tame 1s ‘not sulta-

S

E ble to_ them €8s, 1f thxs 1nterferes or obs-
g trupts their daxlx,work or means of 11v1ng\

The tra;nlqggpf 1111terate farmers so

far has been carrled out through mass "educa-
: tlon, particularly by extens1on workers, by
i words from mouth to mouth’ only, ‘and in the i

: casenofuskills~by-snuw1ng~how to -do- them. i

No doubt that thls method can reap. some re-
sult, Only 1t is very restrlctlve. They

;
o6
O
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can pick up and  learn only that what
they can retain by memorxy. :They can
remember and carry out only those

sk;lls or actlvities which do not re-

~'qu:.re arlthmet1c calculat1ons or pre-

cise measurements of time, length,
volume and value. It is still harder
if they must learn new knowledge and

unknown. techniques.

This a11 15 not surprls1ng be- _

cause even literate and 1nte11ectuals

have to make written notes _and drawxngs

“or to read releVant books, during or

Jafter their study or trainxng.

‘'The question now is how to improve

those shortcomings of the illiterates

“4nd how to impart the required new know-
'ledge and skills to them. Just to re-

peat what has been mentxoned above, how
to adapt the ‘course to their personal

ab111txes and adult character15t1cs and

_most sultable t1me?

Work-oriented iiteracy, based on

the collected data and materials, and

. 57
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the result of Burveys made, should be able
to fu1f111 the requirements, among other
things by integraolng'the components in the
teachlng mater:als,'and adapting the ‘teach-
.ing tlme to ‘the agrlcultural cycle ‘in ‘the
area, and also by taklng 1nto account men-
tloneo characterlstlcs of the illiterate
adults. Theoretlcal lessons 1n ‘the class
must be'preceded or followed up by demonst-
ratlons and or'pradtical'work in the field.
(on the spot or in the factory in the case

\

of workers)

5Drawiqgs,:il;ustretions and other vis-
ual aids shoﬁld be used to teach them to unw
derstand imagesj models and simple explana-
tions and showing of physical phenomena, for
example why plants need sunshine and water,
should be provided; measurements of time,
length,y volume etc. should be shown and tau~
ght, which are needed, for example in irriga-
tion, planting of seedlings according to the

required distances, mixing fertilizers etc.

There are, of course, many and various
methods and programmes which can be applied.

o

g

o8

SR e




e vy 2y 1 e

i
!
!
;
|
i
]

54-

No one method is of universal character
whzch can be used at a11 t1mes and in
a11 places.‘ Work-orlented literacy is

st111 at 1ts exper1menta1 stage. Every

. proaect, carrled out by Unesco and its

memoer—state is’ plannlng and try1ng its
“own method and mater:als.‘ An example,

an easy and practzcal one as suited to

"and practxaed in the wheat farming pro-

Ject in the Lake Chad area of nger1a,

is given below pzcturing the method of

integration of languagef?technical know-
ledge and skills, and adapting lessons to

agricultural activities and farming cycle.

i
{
!
h
i
;
i
i
4
i
;
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f Table 8 . o : }
, Outline of l:ééson'é, 'fo.x".'tni'ghi:"i‘-y?." ;
f Wheat Growing. |
i Time/Acti- .| Lesson "- ~{"No. of Lesson
: vities ' : Content : °'} Keyiphrases *)
{  SEPTEMBER |
E-:l. 3rd-4th week Clearing of .
i First discing, land, first 1. ga dawa
} carx“:.ed by discing. 2. da masara
{ Agric Staff. 3. fure ne :
v (Introduc- k. ciyawa a juji
tory) - 5. taki a bubu :
7 . 16. lemo ya zuba
FI. 1st-2nd week Clearing of -
i . - | 1land, 1st and
} 1. Cutting grass ond discing. 7. shuka :a‘ . i 1
t.- 2. Burning grass ' - | usiro ; J
- | .. 8. kwari da 3
3 . 1. Emphasizing ‘
i+ 3. Preparation of e gwazarma suna ]
need, impe- e
channels, cle-~ rtance of buya a juji. f
3 a:;:g and re~ . grass st~ 9. :.n hada
pair- o wma | hemarewa
b ing. .
i urning Pot iskum :
{ 2. Removing :
grass from |
- channels. | _ f |
{ 3. Repair of. |
"~ charnnels:
broken :. -
i v ’ parts, gra-
6'1}. ding depth.
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I1I. J3rd-4th |Discing and

week - ° ‘|preparation
of channels

Clearing |Repair of chan-]10, an gyara

‘and-repair nels (contd.) hanyar ru-
i - of chan- . oo : wa da kasa .
© nels. _ ‘ :
NOVEMBER, BRI ]
etc.:: T - . etc. E

'. x) Literally translated into English, ;
.the key-phrases (tltles of the les- 3
sons) are : )

1. It's guinea corn.
2.  It's maize.
3. It's flower. A
L. Grasses .on rubbish ‘heap.
5. Fertilizer in a bag.
6. Oranges have fallen.
"7. Plant has germinated.
"~ 8. - Insects and grabé'hiding rubbish
R - heap.
9. A good channel has been completed
S in Potiskum
- Y 10, Water channel has been prepared
C T e ‘ with earth.
Further'i .
11. Seed dressing.
12. Materials for seed dressing.
13. Ways of seed dress1ng.
14. Bunting soil.
15. Fertilizers
16. How to use fertilizers .
17. Methods of sowing seeds. . °
‘31-18. First irriocation.

TR Y e e A, e A1 A a5 e e e w1 emrs e e
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How to 1ntroduce llteracy 1n exlst-

HE SN

ing ggrlcultural_educatlonel act1v1t1e52

‘'There 'aré various foris of how to
educate illiterate *farmers 't giving oral
1nformatidh, by word of" mouth through spee~

ches/lectures, by radio broadcast- provid- '
'ing“informatlon and showing practice by mass %
‘of group meetings ("open—a1r classes")- orga- ;
nized tralnlng, resxdentlal or non~re51den~ |

‘tial for a short perlod.

o

If :the:lectures.or extension services

L e R L T T a8 g A S PP o e 0 e A A P e £ i £

meetings are not given, accidentally,: in other

words :if:-in these .cases, regular meetings can

be organized literacy -teaching can beinser-

s Ppe T M S B

ted, forming just a complementary educational
“activity to ‘support learnind. The method used
neéd not be ‘thé usual class method, and the

I NeTRRY T I W g

materials “néed not have ‘the form of complete
‘books; -but ‘£or instdnce stericiled sheets for

each meeting. The words and topics or prob-

lems are to be derlved from the 1nformat10n

glven and dlscu851ons held after which the é

L LR, T ST P

teachlng of the selected generative words

starts. In thls way the 1111terate adults

e

B -

1
learn what they are fam111ar w1th (1n general f

62
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'terms calied startlng from the "known
' to the un-known" ‘What' they need and are
E interested {g,.vhgg,thgy will uyse,K imme-

% diately.and in further practice, what

{ . they feel they have chosen -themselves .
»g(in fact chosen by the insfructor, who
:,“haq.élgo_ptepgged the necessary illustra-

_tions, pictures or posters). Farmers who
: P RS - . » . . .

23 0 e oA = s A B <

% i”i;ivevtoggthgrfin farming settlements or
work in brigades are.in a better position
to benefit from this inserted literacy

. course.:i.The same method and activity can

ﬁbe.empldyed.fOrnfarmers who are members

-of: ‘a co-operative society, and thus may

a.come‘to regular meetings.

. . . .', I .. O .
.«'-'l.‘.‘ 0 IR P N . . i

Dt et Such lessons can, be suppqrted by . ra-
é i dlo broadcast, if community:radio-diffus-

: __-122ncgntresnopipegsoqal*trgnslstors are

i o §¥§§19b1e7;92-9¥ literacy insert. in.local

. new’BpapeI'Bq! [ . B W e ' |

4,

-

' Thee tralnl g of 1111terate workers

has two vltal aspects- 1mpart1ng technl-

cal knowledge and vocational skllls, and

changlng worklng hablts and attxtudes.}.

Q : General 11teracy teachzng is often provi-
. \ |
i

L 7__4,““._‘_.__.___33.“.1&;..1____...________._._1
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ded by trade unions and or their employ-

ers, as a social service, which makes wor-

kers literate but not necessarily eligible

for wage.or -job promotion..

As mentioned earlier industrial enter-
prises, for example big factories,.usﬁallyg
have a number of trades which workers can -
enter through defined tests. There may be
an opportunity kept open for illiterates to
reach the lowest trade ih order not to bar

them at all during their whole life from.any

chance for promotion. The training is usual-

ly conducted by group foremen, but this type

of occasional training on the job may take a f
long time and much strain, and may require a
lot of patience‘from the illiterates. Those !
who have ‘high aspirations or think that they

have more knowledge and skills than they rea=-
lly posess, may bécome impatient and or frus-

trated. -

Well-organized enterprises, normally,
have a special training section, such as the :
Western Africa Portland Cement Factory near
Abeokuta in Nigeria. It .has about 18 tradss !

(vocational groups), and conducts trade tests

T

Y Y S Y NS
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 deviced to s'f.é'rié.lard'é whiéh would satis—:
fy a Trade Tésting Officer of the Fede- -
ral Ministry of Labour or such other -
“trade ‘test requirement - that may become
legally recognized. There are three .
classes. - Candidates for the iowe,st_
class; Class III should normally have
had :a. total of three ’_y.ears,.-e:gperienqe‘,»_.in,
théir trade. -A few examples may give an ..
impression of .the content and grade requ~-.
ipeds + 130
Class III -~ auto electrician
Every camdidate' must:
“.41i  be' able to use and read a rule to
-.1/64th . of an inch,-read and use a
- micrometer.
-2+ - be able to use and maintain in good :
 condition the tools in common use .
in the trade and be abie to make
' fiom & sketch, somé simple part in
s_héet metal,’ pa'x:o"l in or tufnol, etc.,
lnvolv:.ng “$he use of B.A. or other

“small taps and dies, call ipers and

‘dividers “etc. s
3. be capable of sbldering and sweating
65
Q
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jointe and cables including battery
leads.

know Ohm's Law'and‘ bé*able to éalcu-
late fuse and cable requirements.
hdve  knowledge of A.C. and D.C. and
how produced, the use of a megger,
voltmeter, ammeter and ‘ohmeter...: *:
have a knowledge of cables common to -
vehicles and be able to. trace CerUIt.
breaks and reconnect. ‘'

be able to clean and re-set contact
breaker points and be etieJto trace
L.T. and H.T.. defects in an ignition
clrcuit.

be able to. test voltage and speclflc
-gravxty of a battery,.dilute sulphuric

acid, and charge a battery on a mains

charglng board or - petrol drlven charging

plant, connecting in’'seties’ or parallel.

‘be able service“geﬁérétdré; sthrters and

wiper motors, check and ad;ust alignment

L2 IS

-of" headlamps, repalr horng, trafficators

and switches as applicable:’
be able tb"éatr&'buﬁ ignition-timing of
4, 6, and 8 cyllnder engines.'

understand the worklng of the 1gnit10n
coil, voltage regulator and cut-out.
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12. .. be able to use and, understa;_ad a

fe_elex_'.,_gaiuge. .

Class III - mason e .

Every. candidate must :
1. ‘''be' able to use and read a rule to .
1/16th of an inch.

2. be able to use and maintain in good
condition the tools in common use in
the trade and correctly name ' them.

3. “be able to prepare cement and concrete
for general building, plastering, and
the manufacture of blocks, and know

* the mecegsary proportions.
*-T‘hé able to build straight walls in-
+~n:cluding a right angle, of ten courses,
to a given common bond, using level,

5

Hiiltilejle, ‘steel” square and plumb bob, and

. .-construct a setting out square.
5.  have a simple knowledge of brick and
' block terminology.

6. ‘b.éA able to plaster and render walls,
" -~level for concrete and finish off con-
crete floors.

7. - :be: able to lay paving slabs_,

8. be able, under supervision, to pre-cast,

~ cast in situ and place such things as
~ei7lintels, sills and cover sBlabs..

9+ ‘be able to i&éhfif& the various types
of refractory. bricks and materials

P Y YW 7 o o B, TR . A

PO
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‘ used on the works, cut and shape, by

3 ‘bolstery .scutch and machine, bricks

§ for supply to seller, undertake simple 3
‘brick setting angd’ assist in the sett- j
.-ing up of brick _Jackg and struts. ;

The factory.is conducting literacy classes
of the -non—uﬁrk-:oriented type. . It is will-
ing to organize work-oriented .courses but
due to lack of qualified personnel who can
act as literacy teacher cum voéationa}. .trai-
ner, and inability to prepare and write .the
necessary teaching materials, - they have not
been introduced yet.

A

In Liberla, Lamco(a copper m1n1ng com-
pany) has provided that the lowest grade in ,
some trades can be attalned by mdustr:.ous '
1lliterate workers after a certaln per:.od of

organ1zed and regular trammg by foremen. |

The test does not require 11teracy abil:.txes.
Neverthelesa, the factory w1th govermnent "
assistance, conducts functmnal 11teracy cour-

ses to help the average worker, and thus

accelerate h:.s progress.

The preparati on of work-oriented lite-

racy programme ‘for industrial workers is more i
! PR . -‘,f.L; Yo W o H
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_or. less the same ‘aB that for farmers.

fo b’ ‘ .

- ;Hawever, a8 the former have ‘a more de—

tailed trade, ‘and face a ‘test :of cer-

tain standard, consisting of theoretical

“and “practical ‘work, a more defined pres -

- ‘paration’is regquired. Ofice thé 'general '

objective is defined (increased product-’

ion, fuller participation in daily act~:
‘ivities, improvement in standard of
-'living, change in outlook and behaviour

"dtc<), the problems in attainirg the ob--

ject ive needed for the adaptation of the

educational programme to the environment,

“'neéds and 1nterest of the selected voc a-
‘"tlonal group , the technical obgectnres ;

'e g. mprovement of operatlons, can be

translated into tralnlng ob,]ectives H

'technical and vocat:.onal skzlls, ability

"to conmunlcate, knowledge, workmg habxts

and attitudes. The study of the env1ron-
ment and the collectlon of materlals for
the +teaching maten als can be made by

various techniques of investlgatlon, such

~ a8 direct observation, questionnaire, in-

. terviewing. and group discussion.. The

necessary work analysis needs to be per-

63
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formed with techmicians, representative sam-
plings of the persons to be:"tr‘é’l'iné-d', in con-
sultation with the trade um.ons and the em—-‘

pl oyers ' organi.z ations .

In this'\;'ay- the information . and mate~
rials for the preparation and wfiting‘ of . the
appropriate teaching maferials are collected:
list of commonly used words, vocabulary, list
of'_jt..od;lf:s 'ansl“s:kill‘:sl,'short;co‘m.ings of the pros-
pective learners, working‘cyéle etc. ;rhe tea~
chmg ma‘l{ei‘ials can be 1p_repa;:e'a_. completely,
dividihg up their contents into monthly, weekly
and daily s.e_gsio_ns., if possible. Or they can
be :produced in a progressive:way, prepared in
stages by aiwfidi.:xig' up the sub'ject—'ma'tter in
sequences, designed to last a week and to fit
1n w1th the day—to~day act1v1t1es oi‘ the voca~-
tional group. : The produced :lessons’ or sheets
etc. can be assembled later and reproduced in

the numbers requ 1red .

The mater”ial“s, as far as possible, should

be pre-tested and improved durmg the course.

The pro;;ect in Ma11 for workers in a matchaes
factory, after having conducted a ,survey of

70
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the product:.on process, study of the d1f— .
ferent operatmns and ana1y51s of the
tasks involved, identification and :t‘ormu-._
*atlon of training requirements, const-

r“uets a.syllabus phase 1, - sequence No.1

as follows. :13) e e ?

1. Job traming e i eame e i i
Cross-cutting. correct plac:ng of the :
gauge function of the power sSawj main f
feature of the 'sections sawn by the
power sawj adjusting of the three stan-
'dard lengths; demonstration and pract-—

ical. applications..

2. - Industrial safety and hygiene

-Precautions to be taken when working
close to the saw bladej cuts; first-
aid in case of cuts. ’

3. Socio-econcmic training i ‘ ;

Mali is not a timber producing country;
most of the timber used at SOMATAM has
to be imported.

L, Job-oriented arithmétic

Couxit:'mg the number of sections sawn
from' a tree trunk: 1- 2- 3- &
5. Readix_lg .

Key-phrase: '"la scie meéanique"
(power: saw),’

mecanique

71 me .ca : \ni que
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|
| 6. Writing 8 ; -
Copying and di‘ctating‘ letters: i a a

Copying and dictating syllables: ~ni na

: 7. Spoken la\nﬂa‘gé'~

; Theme: 'the power saw'. :

j ‘Listening - Repeating: What is this machine
: . ’ called?

Answer:’
What is_fhe function of the power saw?
i Answer:

Elocution: The. power saw (the machine)
Baws sections of wood.

8. Prosters used.

& The work-oriented adult literacy pilot

: project, Dezful in Iran gives the following -

x exXample : 14)

! |
!




68

Outline of programme for 1970/71 .

1st STEP, Subject:

LIVESTOCK, sequence 1:
alfafa

Subject centre :

Sub-~-Topic

.a; Value ahd impor-

tance of alfafae.

b. Comparison between
alfafa and other
foddexr crops.

¢. Why we should grow
alfafa.

Sequence 2z

a. Land preparation

b. Suitable variety,
rate of seeds.

c. Planting.

d. Irrigation

SCIE.:

5.E.

DRAW.:
CALC.:

‘SCIE.:

S.E.

DRAW.:
CALC.:

Bacterias of
roots

Value of al-
fafa

Square

Weight, length

and surface
units.

-Aeration of
'soil

The cost of
planting
Rect angle
Measuring the
surface of a
square, of a
rect angle.
Numbers to
100. Simple
addition and
mult iplication.

J.P. Rykmans in 1968, citing the ex-

periences of a French engineer, who has

heen engaged for years in the training of

73
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workers in undersdeveloped countries, wrote:

"The solution usually a'dt.>pted is to
give illiterates a- technical training with-
out litgracy. But this solutlon has obvious
limits, and allows only for a restricted
training. It does not open the door to fur-

ther techhiéal proérébs and prombtion.

The common answer 1s to teach 1111te—
rates to read and write first, before any
technical training. The advantage of this
method is tﬁét' it p'érmité‘ the use of train-
ing methods similar to those in use in indus-
trial countries. Results, howe'ver',' ‘are not’
ehc'okui"a"ging'. Few 11terates go on to techni-

cal traim.ng cree

W@. have tr:.e_d to give literacy the same

favourable conditions (as technical training)

_and therefore the same motivation. The method

used is not to dissociate literacy training
and technical tra:ang, the results seem in-

[

t eresting N

_ The teachxng method adopted is the fol-
lowing 3
(a) observation of reality (OR)

(b) observation of model which simplifies
and symbolises reality (OM)

N o ,_:.7& L - s w___..#.._._...__-__.__—_-_.
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(c) discussion on draw1ngs and general
principles (DD) "

{d) . execution on the model, giving a
first appl:.cat:.on of the prlnc:.ples
(EM)

(e). application:in reality (AR).

N N

Thls from reallty to reahty, go1ng up to .

abstract:.on through a model and down agaln
through model to app11cat1.on in real life

y 15)

It is' clear. that general literacy

_cl asses can be held in the aftemoon or

evenmg outs:.de a factory but work-onen-

ted literacy, fo_r tho_teach;ng or demonst-
ration of implements and skills, should be
conducted on spot, in the workers working |

place (training on the job) or at the

' factory s:.te.

_ Factor:.es and other 1ndustr1a1 or com-
mercial enterprlses can pay the cost of
such work~-oriented literacy, on a volunta—
ry or statutory basis. Its introduction,
therefore, dépexids totally"on'.“the readiness
of the managements concerned, on the aware-

ness of the:trade unions and their members,
and finally on:the guldance and leadership

of the government.

N
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