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I. COMPREHENSION -SKILLS

Reading is a process of getting meaning from symbols. Meaning is.
not inherent in the symbol; the reader must bring the meaning to the
symbol. Symbols are substitutions. There are model (toy) symbols,
language symbols, picture symbols and graphic symbols. The importance
of any of these symbols is, not that you can see it, or say it, or
feel it, or read it, or hear it, or \Jrite it, but that you understand
the real thing or idea that the symbol represents.

Reading is not mere deciphering or word calling. Many of us
can decipher the word 'prophylactic,' but how many of us can really
read this symbol (bring meaning to it)? The problems of failing
college students are not problems of inability to decipher words but
inability to bring any depth or brea&th of meaning to the symbol,.

The Bloomington Kinde_rgarteh program will stress the importance of
vocabulary development, with depth and breadth of meaning, and
critical thinking when reacting to all symbols, models, language,
pictures, and printed symbols,,

Each ;me of us reacts to'any symbol in an unique way, depending
- on our own past experiences, We each have our own concepts which we
bring to the symbol. Concepts are the residue of experiences.

By listening, questioning and observing, the teacher can assess

~ children's concepts . Good teaching invariably concerns itself with

~ conceptual -understanding, for concépts are the ingredients for thinking. .

Children can be extremely glib; they caﬁ sound- so knowledgeable., How
many five year olds really uﬂderstand what happened to Jack in "Jack
and Jill?" How many know why the little teapot ﬁaé.called stout or

what is the difference between stout.and spout? ~In the fall of the year
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a child may learn about good safety habits, If you asked later in the

year what a habit is, he might say, "It means to be careful." The

child will need many experiences wifh the concept of habits--eating
habits, sleeping habits, work habits, the habits of animals--before

he has a more accurate-ﬁoncept. A child may not understand the difference
between smallest.and youngest, particularly if he is the yoﬁngest and

smallest.in his family and has always heard himself referred to as both.

He will need many experiences with time and size concepts to differ-

_entiate between youngest and smallest,

The kindergarten that emphasizes thinking, meaning and concept

developmént.will not only lay foundations for the lst grade reading

- program, but will add to the ongoing process of concept development
" which is a life-long process. |

A list of comprehension'skills,'activities,'and sample lessons . g

will follow.
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‘The teacher plans experiences for the child to achieve the follbwing

‘I, DESIRABLE OUTCOMES IN COMPREHENSION SKIELS

*

objectives:

mec}\ild ¢ o

1, LEARNS WHAT NEW WORDS MEAN THROUGH CONTACT WITH NEW WORDS
IN REAL OR VICARIOUS EXPERIENCES (field trips, movies,
books, discussions, dramatic play, sharing time, records,.
television etc.) ' '

*is encouraged to restate in his own.words what he
thinks the new word means.

*is encouraged to think of still another way, or
 another way to relate the new word (for example,
Yhuge" is big, large, g1ant-11ke, tremendous, '
~tall, b1gger than m1dd1e size, a-lot b1gger than
small) 4

2, ;SENSES IMPORTANT IDEAS AND SUPPORTING DETAILS

Aplans scenes for a mural
~_'plan§ a group dramatization
* *retells story on flannel board

‘tells news, so the group can.understand

3  RECALLS RELEVANT IDEAS L | ) /

'7“n°can answer quest1ons like, " "Why do you th1nk it
ended like this?'" "What was $0 1mportant about
this incident?"

".*can recall the important step he took ina -
science experiment '

_*can give d1rect1ons for game or actLV1ty to a.
child who. was absent :

=_» 4, 'l'HINKS AND RECALLS IDEAS IN SEQUENCE

' ,,°111ustrates a story
'”.'places Story Board'pictures.inzgight-squénée'Ev e
' suses See-quees puzzles | . '

| ~.-descr1bes steps in how to make a "magnet"
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MAKES COM?ARISONS, SENSES RELATIONSHIPS AND CLASSIFIES
sidentify relétionsﬂibé

‘mother animal to baby animal (chick with hen,
calf with cow etc,)

«farm animals and their use (pig-ham, bacon,
pork chops; hen-eggs; sheep-wool; etc.) (See .
song in Singing Time by Satis N. Coleman and
Alice G. Thorn, page 34.)

'-classify fruits and vegetables (for bulletin board,
"~ flannel board, baskets for table decorations, for
~game, for block grocery store, for food chart etc.)

‘make a grocery store using empty cans, boxes, car-
- . tons from home, Make a freezer (out.of blocks) for

- "frozen'" fruit juices, Put the 'fresh" fruit in

~ open coolers. Put '"'canned" vegetables on shelf.l

compare seasons (Read A House of Four Seasons. by
Roger Duvoisin)

«a tree in winter, spring, summer and fall
‘winter activities to summer activities .

*thermometer - where is the mercury on a
winter day; on a summer day?

«clothing - what type for each season?

setc, etc..

_ ANTICIPATES WHAT IS COMING NEXT

- +creates endings to a story the teacher initiates

'  oenumerate reasons why a specific event occurred -

use these reasons to. pred1ct what will happen next _',;  L

-(in science experiment, in a story, 1n a social
problem)

LISTENS TO STORIES AS. THE TEACHER INTERPRETS THE MOOD
AND INTENT OF THE AUTHOR i

odramat1ze 51mp1e stor1es or episodes as an expres-.,
sion of emotion or mood

+talk about words énd how fhey make you feel
(happy kitten, clown, the sad elephant,
fn ghtened g1r1 he bois terou—B'oy)




I, SAMPLE.LESSON TO ACHIEVE COMPREHENSION SKILLS

If your goal is to help a ch11d LEARN WHAT NEW WORDS MEAN 'l'HROUGH
CONTACT WITH NEW WORDS . .

. : Rlay - Simon. Says

slook like a huge, tremendous giant

*look like a tall, skinny, thin flower box

*look like a teeny, tiny insect 'that can only be seen throogh
a magnifying glass- '

°look like a fr1ghtened fearful child who is lost in the de-.
_ partment store . '

°look like the gay, Lb_]ixSanta Claus .

'b ".-."°look.11ke a plump, fat elf
_' *clap _yoor ha_nds a_s many tj_ulg_g as you have fingers on one hand
}ﬁalk"forw'ard (backward, sideways) three 'steps

. put your hands over (under, beside, in front, behind, in back,
on top) -of your shoes

At roll call time (after developing the meanmg of oppos1tes) ask

the child to respond to his name by g:w:mg you the oppos:Lte-

,cold-hot - boy-girl - 5 winter-summer .
tall-short =~ . old-young :  ice’'skating-roller skating
fat- sk:mpy . ~..  man-woman - snowsuit-sunsuit. "
big-little .. grandfather- grandmother - making a  making a
in-out .© . aunt-uncle . -~ . . snow fort-sand castle
up-down : niece-nephew . ° - - puppy-dog :
many-few ., sour-sweet. . ~. “kittenrcat
- Mothor-Father ~ smooth-rough L calf-cow |
. Mom-Dad . soft-hard - . over-under
~ Mommy-Daddy . " laughing-crying . ... inside-outside
sad-happy - kind-mean I door-w:mdow
~ morning-evening . salt-pepper. - R walkmg-running

day-night - th:m thick o . w1de-narrow
', | - At singing time have child dramatize part of song. |
| - *how turkey _s_tzg_g_ '
. estout little teapot

e *lonely pme tree, waxmg in. the cold w:md

. .-u pumpkm

QO
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' v © . At work time paint, or draw, or cut and paste to 111ustrate a part

of a sqng, or poem or story.. :

: - o °sp_eck1ed frog

°miniature castle
°frag11e egg-
| At story time have a child pantomime part of the story.

show us how Peter walked to make tracks in the snow that

looked like a penguin alkmg
On the neighborhood walk

hug the tree to feel the size - huge, tremendous, large
' small thin, skinny .

- oryb -the baxrk to feel the texture (whxch is smoother, the
~ birch bark or oak bark?)

‘crumple th_e leaves | .
‘.°smell the fragrance of the mint .leave's
_‘e."" , | B | -teste the pitch of the pine ti-eel
After a f1e1d trip, d1scuss new words used Mr. Chadw:.ch called .
: | parts of his farm the-- |
.' +pumpkin patch -
-pumpicin crop
."tpump;kin field

-another pumpkin patch on the other'side' of the meadow of hay -

Before .a mov1e or v 1esson prepare group for new tems that may
L .:: be 1ntroduced Evaluate after viewing by havmg ch11dren state 1n then'.'
| own words what 1s meant by: o )
. | .more magnetxc power
.respons1b111ty for your pet

T ‘etc.




I, SAMPLE LESSON TO ACHIEVE COMPREHENSION SKILLS

+ If your goal is to help a child ANTICIPATE WHAT IS COMING NEXT . . ,

Read a story to the children ; for example, Sandy and the Seventeen

- Balloons by Jane Thayer,
*F ]
When the ¢limax of the story is reached, stop reading and let. the
children predict how Sandy will get.down. from the high ceiling,
| - “If you were holding onto seventeen balloons and had
floated up to the high ceiling of a department store,
how would you get down?"
Tell the children the book will be on the library table during .
'work period " They may "read" the. pictures to see how: Sandy gets down...i"

At storytime, review earlier predictions, then discuss what the

' children learned as they "read" the pictures, Finish reading the book o

- to them ard compare the author's ending with the anticpated outcomes.

A kindergarten child who has attended school for a period of time |
. begins to anticipate.the'next activity in the daily program. Abecause

"-he knows there.is always a sharing time (news or show and tell) he

.‘;:anticipates sharing his news (he may.be:planning itfthe nightfbefore).

Or -after a lively and engaging social studies discussion about airplanes;‘

" the child can anticipate a related rhythm actiVity (the airplane engine

~ warming up, ready for take-off, flying high, flying lower and. slower ) '
- for landing) he may anticipate using the small blocks to make an
airport; he may hope to build an airplane on. the workbench '

~ After the child has been’ in kindergarten for several months he

- -L_anticipates going to the library for new’ books, he expects a8 mov1e to - -

arrive (even‘can make an intelligent guess_asoto it!s conteng), or he

| anticipates planning the bulletin board when a new interest is initiated.
When reading a story or poem the teacher éreates anticipation

for the pext event or word by hesitating or slowing down w..c pace, by

looking quizzically at the children. or by asking a question directly. _‘

7
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I, SAMPLE LESSON TO ACHIEVE GOMPREHENSION SKILLS

If your goal is to help a child THINK AND RECALL IDEAS IN SEQUENTIAL
GRDER , . , | | |

Revigw the activities of your winter bird study. After the ch11dren

have finzshed making & b1rd feeder (rolled pine cones in rendered suet,

‘then in pan of seeds) stimulate recall with a question like: "I wonder ~

where. your pine cone.came from, Where did}ite life begin?"

Let the children recall a11 that heppened to the pine cones, As

'-»children contrxbute the sequence, sketch a drawxng. make a pxcture chert,

",'or budld a flannel board p1cture of A

L Pine cones come from pine trees, -

-~ Pine cones fell to the ground in the fall,

+".. - Children found them and brought them to school,

- Pine: cones ‘were put on the scienge shelf ;n a box of .

o big pine cones, :
middle-sized’ p1ne cones, or

S0 .. - .small pine cones, :

0o ‘The cones were painted and hung on'a tree, '

“'.tj,”‘:The cones were taken off the tree. and returned to the

Lo “right! boxes.

R Someone filled the pine cones- with: suet. , S D
. "-We rolled the pine.cones in seeds,. -~ '~ =~ T 0. et

; ‘-_We put our pine cones. outdoors for the wznter'birds. FEE S

: "Reqd" the picture chart that was- built dur:mg the discuss;on.. , ‘.

As an extended exper;ence, have the children 1magine what might

1};'jhappen to the pine cone treat after it is hung on a tree outdoors.. Tel1 3'-,..,”

i:the story to the: group.

What would the tree thxnk or feel? (imaginative) :
"' Po you think a bird m1ght dxscover the p1ne cone treat? X
What will the bird think? = . ,
What really did happen to your pine. cone treat?

hé“'
=8
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II. - ATTITUDES AND INTERESTS
: One of the goals of any 1nstructiona1 program in reading is an
- affirmative answer to the question, 'Do you,read?" Once an ind1v1dua1
'.:;epn answey '"yes" tq '"Can you read?" thenzﬂbo you read?" becomes'e more
F;fmeaningfnl question. The question eonnotee a value judgment will be |
-;made on the 1mportance of reading, and the sptisfaction derived from
:'.;reading, The question suggests that there needs to be a desire and
; en'eppreeiation for what is read, |
The kindergarten program must foster for the child a positive
f_:: attitude toward books as a eource of pleasure to satisfy intereste.
'EJChi}dren Wi}l turp again and again to 'bogks which they find exciting;
",whet a powerful motivation to develop the desire to read'
| Story time is 1mportant from the teacher 's viewpoint as a time’
- to broaden a8 child's thinking hprizons.' But story time may be even
E more important to the child as just a tine‘to.listen to something that'
- is 1nteresting or fun or musxcal The'teacher who - takes time'to pre-

'hpare the presentation of a story or poem 1s well rewarded when yqung

fﬁ?.feges light up in a response of joy, compassion, skepticism, wonder,

' or any other feeling that is in the child's dfeeling eapacity."- The_f

" " most setisfying experience for both the teacher and children may be

- when the teacher thinks S0 much of a story or poem that it can be told
o without the book! "The next day the room library may be full of children
L all looking for the story in the book .the teeoher didn't.use! A pqetry.
'; book should'be constantly within e teacheris reech as'an'appropriate'
ii'.poem used at the right moment is a means of heightening or reinforcing
"5%'.; ehild!s thinking and feeling. - " B

A child's _personal 1nterest can 1nf1uenoe the progrem and thereby

=5
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reinforce his own interest while he is sharing it with the group. The
kinde.rgart.:'en'.} that both influences and is influenced by personal interests
| will do much in ﬁelpi_ng children develop deeper and more varied interests,
| As intcrqgts are develc;ped thréugh the use of books, the desire to read |

"+ and appreciation for the importance of reading develop,

A list of dﬁ:titgida_,and inter.est_' goals, act_ivities and sample lessons "’

.".'*!17 follow, . i
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II, DESIRABLE OUTCOMES IN ATTITUDES AND INTERESTS l

" The teacher plans experiences for the child to achieve the following _S.'

IS AWARE THAT HIS THOUGHTS CAN BE RECORDED IN SYMBOLS
; °d1ctates his story for his picture
‘: +dictates letter to a child who is .absent :.
*dictates invitation to another room

°d1ctates far. an expericnce chart of. f1e1d trip

?7 LISTENS TO STORTES AND POEMS WITH ENJOYMENT .

.~W'?tfff'shares reactxons to a story, to the plot, to the -
‘. roles of the characters )

: “719pantom;mes his . favor1tc character in story
"°participates in puppeF show a '
. °uses flannel board to rotell story ‘
' CHOOSES BOOKS TO SATISFY HIS INTELLECTUAL CURIOSITY

-rselects books .to be. read that particularly appeal.
.to him , '

"°br1ngs books from home

'has time to "read" a book (chtures and/or zraphchff{ij‘-'~
symbols as a choice act;vity) R

b.bﬂ HAS -POSITIVE FEELINGS ABOUT HIMSELF AND HIS GROWING
ABILITY TO ATTACH MEANING TO WRITTEN SYMBOLS '

’ﬂ:;°feels successful about his ability to recognize e
. .his name on .papers, rugs, boots, mittens

731nterprets bu11etin board titles in relatlon to
j“d1sp1ay

ﬂ,fwuses a name s1gn when a b1ock structure becomes
?55 a commerc1a1 buzlding B S

L’ 11
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" 5, BECOMES FAMILIAR WITH MANY DIFFERENT KINDS OF LITERATURE

«is exposed to a variety of kinds - fictional
. about real characters, fictional about make-believe
. characters, non-fictional poetry :

a 6. IS INTRODUCED TO DIFFERENT AUTHORS AND' THEIR STYLES

-talks about .books that are by the same authoy, .
How are they alike? How are they different?




11, SAMPLE LESSON TO DEVELOP ATTITUDES AND INTERESTS

If your goal is to help a chzld to CHOOSE BOOKS TO SATISFY HIS
" INTELLECTUAL CURIOSITY . . . |
| - Have the cbild who worked on the "smail block airport" yesterday i
" tell the group whec,buildings he was conétructing; elicic ffom group
| any additional.information you can about airports; When the group. is
. studying.c paeticulab iﬂcerest (trains, epace, insects,'airports or -
‘ﬁe;whatecer) plan.to use informational booksbat'en early (different) tiﬁe:

- of the day; for example, before work period. This is a subtle but

L poweffgl way to,help'children unde:stano-that the teacher uses books

"frfor'diffexenc purposee. All informatjonal books.in current use may
: ;be kept ip the room, away from tbe room lxbrary, tqQ make it easier _b_,
'L”for ch;ldren to use these books qs resource meterzal, Those books
;) jform a visual bib;zography. Read an- azrplane story, oevelop meanzng :iﬁ
of epy new words or concepts;- use p;ctures to help interpret meanings; |

'"f’relate content to oxperxences the ch;ldron or -some particular child

Lﬂ‘ff may have had

‘During work 1 t1me observe to see if any- 1nformation is used ina

'__f;f;afuncgional setting; for example ., . .-

'.fgg;iothe pilots call the control tower before 1andxng

w;f=?\the p}lots of the small planes check tho w1nd sock'*‘" SIS
. . before landing s

7';.the mechanics check the plane before teke-off f;; }?j'f3 T

1'?1a baggage is loaded on plane ‘“**'*" 5

n‘,i;};-fbod is brought nboard ,

.13
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“_will follow,. }f;f?:

III. WORD RECOGNITION SKILLS

Before a child can read he must be able to see.differences and to

- hear differences, Visual and auditory discrimination skills are ap-
" parent.when_the baby hears or seces the rattle and distinguishes it from
 his spoon, Whep the babblings "ma,ma,ma" and "da,da,da" change to "Da,

- Da" for father's face and "Ma,Ma" for mother's face, the child combines

recognition skills with comprehension or meaning skills., From these

;;'beginnings'the child continues to develop and refine these skills which
Cowill enable him to see and hear the dxfference between m and d and to |

| o attnch meaqzng to graphzc symbols for mother and daddy.

The child in k1ndergarten will be exposed to numerous.sight and

',1 sqund d1scrim1natory exper1ences 1nc1ud1ng exper1ences with the 1et§qrs¢

g f ,of the alphabet,

 Before a child can read "English" he needs guxdance 1n ppace

':,ﬂQiorientation. He must learn to work from top to bottom and laft to
- ~7?l‘:igh;. ‘The teacher will take advantage of the many opportunxt;es each -
E day. tp he;p the‘child become conscious .of top to bottom and left-to

*,; :ight orientation as she moves.her hand té the top of book, bulletin K
: '::board chart'holder; calendar, see-quees puzzie'and.goes-fron the left.'_

‘gl; sidn to the right . side and back to the left agaxn.

A list of wgrd recogn1tion skxlls. actzvxties and sample lossons 3

14




III. DESIRABLE OUTCOMES IN WORD RECOGNITION SKILLS

z-»efThe reacher,will plan experiences for the child to ., ., .
| .:i 1., BE AWARE OF LEFT fO RIGHT AND TOP TO BOTTOM ORIENTATION
o . +point to the next day on'the calendar. |

N .count the nurber of weeks or days until a special day
.:-arrenge a sequence of pictures oo a bulletin board

'Vf?arrapge children in a special order
f-paste pictures in a scrapbook.

':'?;-p ' '-decorare cover of a folded card

"'5-],:j:-share his book from home

“wwatch the teacher point to words on the bullet1n boards
_ - +use see-quee puzzles | | |
o 'z. START TO BUILD A SIGHT voc.uauww

o 'recognize his name and other chijdren's names

tqurecogn1ze repeated words in titles of books

Gobble, Gobble, Gobble - by Mary Ellis -
Cur1ous Georgg.FIEes a Kite - by Rey .
Curious George Wins a  Medal - by Rey
Curious Kittens - by | Peggy Irwin
Curious . Little kxtten - by B, Cook -

:‘i;féfFreoognlzes printed words repeated on_bulletin'boardd;»"

‘Going to the zoo
Como - Park Zoo
Lost in rhe z 200

= -recognxzes printed words when used 1n mean1ngfu1p o
setting . . a

signs for block. structuresz OPEN-CLOSBD T
Exit and Enter signs. - o
STOP - GO s;gns

i, sensz 'ma wu.ua OF CONTEXT cwes

o . :

2 :
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+£fill in the next word or phrase of a story or poem
as the teacher pauses

tell the next antxcxpated incident in a story and
explain why it is possible

4, BECOME AWARE OF LIKENESSES AND DIFFERENCES THROUGH AUDITORY :
DISCRIMINATION

listen for sounds in and out of the room, sounds
that may have been around all morning but weren't
. heard, Listen during quiet time and talk about
. them later. For example - clock, radiator, bird,
' car, children in the hall,

‘become acquainted with the school bell system

" © .listen to record Muffin in the City, and Muffin
" in the Country, recorded from the Noisy Book by

— T s SR CER

L M, W, Brown
- ‘listen for rhyming words in stories, poens, songs,
' fingerplays
listen for woxrds that begin alike; for exemple, Tom,
- Tim, Terry or ball, bat, batter
';jf*“fl"-~' R *listen for a sequence of words thet begin alike and
J [T ' _give a feeling of rhythm, (alliteration - Susie's

-galoshes make splishes and sploshes, etc,)

- s BECOME AWARE OF uxamasses AND DIFFERENCES THROUGH VISUAL . = |
| PISCRIMINATIONS | e

«discover that authors not only express their poems, . - - ~
- stories and songs in rhythmic patterns, but also

write their words in rhythm1c patterns, Rhythm

and intensity are shown in the way words are
S printed; for example, the Voom, Voom, Voom in a
i .. .. - ... Dr. Seuss book, or the blankness (no print at all)
Y ce . - on the page" that tells the noise the bunny makes, -
or the huge black ‘print that spells a lion's ROAR. =~

~ -d1st1nguzshes differences in. forms or shapes
(tr1ang1e circle, square, diamond, ova]l, .star
. rectangle, cube, cylinder, cone, wedge)

Legter readxness (which is a part-of word recognxtion skxlls) is

described in more.detail and will fbllow the sample lessons to achxeve

- SN G

the fbregoing goals._'-:'
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I. SAMPLE LESSON TO ACHIEVE RECOGNITION SKILLS

If your goal is to help the child to START TO BUILD A SIGHT

 VOCABULARY , . ,

Organize your bulletin board so children see three almost empty

: bulletin boards (or one board divided into three parts). On each

out of curiosity, ask about the words on the bulletin board. Someone

"~ notices. that three words are just alike,

Encourage:the children's questions about_the bulletin board

‘:'labels, At roll.call time have children tell what pets they have
?'ﬁlt at home, Guide discussion toward other animals by esking, "Where
© . could you go to see many animals in one place?" Answers might be:

n*'farm, zoo, dog show, my house dog hospital, kennel woods, Help’

ehildren-make,distinctions.between wild and domestic animals by

':-“tfefasking, "Where would you see wild animals- that live in.eeges or dens?

'7;ﬁ;JWhich animals are they?" ' |

Encourage children to think about the captions on the bulletin

- board by saying, "The words tell about three different groups of

L animals," Add a picture by each caption, for example, by'"Zoo Ani-

mals" put a pieture of a cage and lion, by "Farm Animals" put.a barn

~ and cow, . by "Homo Animals" put a house and dog.

‘Recall the many animal books you have read to the group. Sug- |

‘.:f; pet stories? Take them from the room library and. place them between

bookends.v Add the same" labels as were used on the bulletin boards. ;ﬁ

L AN

.board is a label--Zoo Animals, Farm Animals, Home Animals, Children, o

.i-gest ways-of'classifying them.' Which were fhrm stories, zoo stories.'” s,f
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JII. SAMPLE LESSON TO ACHIEVE WORD RECOGNITION SKILLS

If your goal is to BECOME AWARE OF LIKENESSES AND DIFFERENCES
THROUGH AUDITORY DISCRIMINATIONS . , .,

It is best achieved by establishing an.attitude of searching,

experimenting and responding to all that is in the environment,

However, sometimes a concentrated day or unit about sounds gives a
needed emphasis, so prepare the children for a special day. "This

is our DAY OF-SOUNDS. Put on your listening caps because here we go."

B Some . experiences during the day might be:

_ Use a rhythmic pattern for roll call; for example, WHERE is JOHN,

(Long, ihort. lpng.) Vary pattern, accent, degree of loudness, and
speed. Child matches his voice tone, accent, and speed of delivery
in his answer, | |

"~ Play '"Do aé:I do," clapping hands in different rhythmic patterns
and with varying intensity,’ |

Use @ rhythmic participation record, Children listen and respond

~ to the fecprds with physical movements,

Have the group listen to a part of feet walkiﬁg, then running, then

,'skipﬁing._ Use the Indian drum to pick up the rhythm; beat along with

the child's movements., When the children become aware of rhythmic

soundé in their own and other children's movements, let them listen to

new rhythm patterﬁs played on the drum, Children respond by using their .

ears ‘to tell their feet what to do; for example.. . .

sloy even beat - walk fast light beat - fairy steps
. fast even beat.- run heavy slow beat - glant steps .
. uneven beat - skip slow to fast - slow freight train
uneven beat - gallop fast to faster - fast streamliner.

Thiﬁk about some of the sounds heard -during work period. Carry

a note pad and jot down the many examples of rhythms children notice,

07
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x ‘nvmber of ti.mes the trnngle was played

'During the work period evaluation, let children discuss sounds or.

‘ rhythms they heard or felt today; for example . . .-

Whirring of. eggbeater in doll house,

Steady beat of hammer at work bench.

Musical steps of child playing on the xylophone.

Tap, tap of fingers dotting the fxnger paint paper.

"Choo, Choo," from the small engineer as he drives his train,

Rhythmic pattexn from the string of beads that'is heard in the
chant: "2 squares - 1 round; 2 squares - 1 round; 2 squares -
1 round,"

Ring, ring, ring of the room telephone,

Piano or bell system 1ndi.cat1ng the end of work period,

At story time read the Noisy Book by Margaret Brown.
At game time play Little Tommy Tiddlemouse. The child who has his

eyes closed must identify whose voice says "It is A'I." Or pllay "Who is

" Ringing the Bell" (play like Dog and the Bone) - child in center has
) ‘three turns to guess who was ringing his bell, Or play "Tappi.ng the

Tri.angle" chzld who has hxs back turned must use hzs ears to count the B

19
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a - * ITI. SAMPLE LESSON TO ACHIEVE WORD RECOGNITION SKILLS
; .

S If your goal is to help children BECOME AWARE OF LIKENESSES AND
% T DIFFERENCES THROUGH AUDITORY DISCRIMINATION , . .
ﬁ Read some of the children's favorite poems, Have children say.
-~ the poens .wii:h you if they can. Then read a new poem.and when you | ‘
ﬁ -~ get to an obvious rhyme, stop and let children try to complete the} :
| o rhyme. Explain a new rhyming game called COLORS IN RHYME. Show the - o
E - children a Box_of crayons and then start the game, - |

- .~ . v'm thinking of .a color
o : E That sounds like bed
' " I'm thinking of a color
~ That must be M (red)

a B ' .. "I'm thinking of.a color

R . * That sounds.like shoe

I. I'm thinking of a color
T That must be " (blue)

- " Continue with :other'i:olqrs:  sink-pink; je‘llo-y‘euow; bem-gi'een;
- ~sack-black; town-brown; day-gray, - | | | ,
N v " Refer to‘the numerals on the _flannel b}oaz"d and 't}}‘xen'.try__NWBERS o

¢ ®I'm thinking of a number .
~ That sounds like tree ’

I'm thinking of a number SR e

That must be M (three) | .

"I'm thinking of a number

. That sounds like heaven
I'm thinking of a number L
That must be - " (seven) -

~ Children can make up other rhymes: hen-ten; fun-one; shoe-two; -

- door-four; hi"é‘._fivei sticks-six, S
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Cut up ‘pictures from toy catalogue and place pictures in chart:
| holder and try TOYS IN RHYME.

"I\'m thinking of a toy
That sounds like rain
- I'm thinking of the toy
That must be a M (train)

"I'm thinking of a toy

That sounds like duck

I'm thinking of a toy '
That must be a M (truck)

Continue with other toys: fall-ball; reap-jeep; socks-blocks; far-car, .
Cut.and mount pictures of clothing from a catalogue and place on

- chart rack, The child who completes the rhyme ._coul.d remove the piéture_..»
. . "I'm thinking of.clothing | .
- That sounds like rocks
I'm thinking of clothing
That must be N (socks),

"I'm thinking of.clothing

That sounds like kittens

I'm thinking of clothing

That must be ' (mittens) -
- Continue with other wearing apparel: cat-hat, map-cap, dirt-shxrt- B
- doves-gloves; blues-shoes; flirt-skirt; rants-pants.

Play game using pxctures or obJects and relate to many different

categories, such as:

*ANIMALS IN RHYME:
. 'FOOD IN RHYME R
' ‘FURNITURE IN RHYME =~ = .
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~-show only two sides are~the same length; the other two «sides.arev

- either longer or shorter,

e IR

III, SAMPLE LESSON TO ACHIEVE WORD RECOGNITION SKILLS

If yoﬁr. goal is to help the child BECOME AWARE OF LIKENESSES AND
DIFFERENCES THROUGH VISUAL DISCRIMINATION ., , .-

Plan a way to capture interest of the group in a discussion of |

| shapes, perhaps by pinning large colorful shapes on a bulletin board.

Start discussion about.the ‘circle, Have the children think of

all the'thi_ngs in this room »and in this world that are of a .circular

. shape,

Proceed to the triangular shape. Show- the musical triangle which .

B thcy have identified ear11er during rhythm 1essons. Lead discussmn :

"-"with questions, such as ¢ o o

.. How many sides does a triangle have?
' How many wheels does a tricycle have?
. What do you think tri means?
What can you think of that is shaped like a triangle?

"Return to ‘the circular shape;and ask, 'fi{ow_ many corners does a
- {"»f"'*circle.have?'n Children may respond ‘to this question as.if they have = e
o :'}'_:_}"‘--made an. interesting discover)' or as-if the teacher asked a ridiculous."."-' S

T 'question.

Continue the discussion. vuth a square shape. Use a yardstick te

©i measure four sides of the s,q!la_re. Let the children discover.ﬂ.}at al'l_'i-;-. . L
s -'"13:“-"'v}feur sides are the same, - |
When discussing the rectangular shape, .1et children discover -',f'- LR

L '_ what makes it different from a square. Use the yardstick again to

 EXTENDED EXPERIENCES

- Look for "real concrete" gbjects from home .or* school .to add

22
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to the bullet:m board,
‘a child's scarf (could be tr:.angular, square or rectangular)
‘wrapper from bubblo gum - rectangular
‘cover of cotoage .cheese box - circular
*toy money - coins are circular

_ *toy money - papér is rectangular etc,, etc,, etc,

During work period some ¢hildren m'ight'.use "'pre-cut' - shapes

" cut from colored construction paper to make either a picture or

L "des_ign- At work .period evaluation ti:me, let children tell what

' shapes they used for their pic'tu'res.

~N
to form shapes,

At rhythms or relaxing time have children use bodies or just amms

At game time play a game of mailman, Let mailman pass out

~ several envelopes containing shapes, " Children who receive envolopos
.arra.nge shapes into sets and‘ "read" their ma‘il.,b.y saying, "I received -
~two square_s., threeboiz;cles,' otc, The moro.maturo child coulo be. - |

’ challenged t‘o:add‘tho oolorlfa'ctor; ".l‘he still more maturo-child
* could show seoeral different ways to arroﬁge'sets - either by shape,
e " number, or color, After all children who. received mail (perhaps :about'f”" e
S _oight children) have had a ohanoe to read mail to the rest of the -

~group, then start . game over, The child who received an Vempty .set" - .

of shapes. (an empty envelope) gets .to be the _nevi.mailman{'
At story time read Shapes by Miriam Schiein .or The Wing on a. -
Flea'by Fd Eo:berly ‘or Square as a House by Karla Kaskin..

Atv roll call time the.next.day have children respond to their L

name by telling of a shape in the kitchen, a shape of some food they

had for breakfast, a shape- in their bedroom, etc,

.23
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" surprise bag.

‘ . for teacher-pupil evaluatxon.

 - - for the teacher to adJust for 1nd1v:1dua1 d1fferences.

; : Obje.ctSo .

- .' & way which related acadenmic material to .the real world.

Use flannel board with felt shapes,

Have children arrange

L shapes .according to your directions or according to their ability

.~ to control more than one variable,

At work period _again_i:oday, other children may use pi-e-cut .

shapes to make pictures and/or designs. Still another group may

" look for pictures in old magazines that resemble -different shapes

and paste in.a "Shapes Scrapbook." The cover could have colorful

geometric shapes or a commercial picture' of shapes. The shapes

. might bes '_

circle - cookie' round - ball

triangle - piece of pie ' square - box

rec.ta‘ngjle - box |
Before work period .starts ‘ybu. may havq_geo-biocks inside a
Have'chiidr’en_ use their.sense of touch .tq guess what

~ shape is in the bag etc. -

~ From the preceeding 111ustrat1on you can see many opportunities

You could see

. there were opportunities to use more.concrete and semi-concrete

~ There were opportunities to involve the sensory .reaction of'_'_,'-

the child (sight, touch, taste, recalling shapes .of breakfast foods) '~
T*;etc.

The child was. involved in a physical way, ‘a.verbal way, and in-

He was in-

" "'"'-3'-'","'\"01ved_ in a social environment where interaction was taking place, he
Co was.emotionélly,involved in the dramatic game."will the'mailmah come .
to my house!! or m)'be n! 11 aet the "empty set! and got tobe the new

.'.'.,‘_ma:l.lman md wear ‘that neat hat and carry that keen mailbag!" It goes
'onandon...'_" |

| 24

~In- addiuon you could see opportunities o




" *the awareness of shapes goes on and on; most of
 the concrete materials will remain in the environ-
ment; the games will be played again and again

(all the above adjusting to self needs)

_*the interest in shapes will go on to include the

~ cube and cylinder so often talked about in pattern.
. construction with beads, the cylinder with peg.

~ -boards, the diamond in Parquetry Blocks. the oval,
- star etc. in Fit-a-Space. -




-

Co gatad

J L :i ; attention on our code system which is composed of the alphabet,

L
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III., LETTER READINESS

In the initial stages of reading, a child will be focusing his

"__'of the alphabet as having two major systems (capital letters and
;ff lower case) each system with 26 different identities; these ﬂthings":
1 f ,va= f;‘nqed-to be "seen'" as different idgntities ;nd need a name so we.can
| L  _‘ ta;k or think about them, In kindqrgarten.ﬁe shall lay foundations
~ for six levels of letter readiness. The teacher plans experiences
for_the child to achieve the following objectives:f;-' |

The child . . .

DIRECT MATCHES

‘matches (A to A and a to a)

USES - LANGUAGE LABELS

*learns letter names ("G" is called 'gee" and
"g!" is called "gee')

'RESPONDS FROM AUDITORY TO VISUAL DISCRIMINATION

picks out. letter in response to auditory stimulus'_ o

(hand .me the "D", stand on the "K")

" RESPONDS FROM VISUAL TO AUDITORY DISCR;MINATION

tells the letter name in response to visual ..
stimulus (names the.letters.on his name card) - -

~ LEARNS RELATIONSHIPS

'relates capital letter to lower case'(B( to b)

.DISCOVERS AND MAKES GENERALIZATIONS

‘makes discoveries - both visual and auditory
- (Bill, Bob, Betsy, Betty start with the same
~ letter) (Mary, Larry, Jerry sound and look

- alike at the end of the word) ' :

CAUTION; .Do not teach letter sounds in isolation. Always teach .
: ‘sounds in assoc1ation with words.._;. o '

"26
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The child will develop letter readiness by having many varied and
'{;vrepeated‘sensory experiences using concrete and.semi-concréte materialsfl
’  in as physical a way aS-ﬁossible, relating to what a child already
knows from his .past experiences.
| Because. the teacher knows of the importanée-of,a child's self-

; concept.and his attitude toward learning, she will construct the

limitations or potential, For example, at dismissal tinie the direc-. -
~ tion may be given "whoever is standing on the "K" (floor tile) may
_get his coat"; however, if this child doesn't respond to this direc-

tion the teacher could say,» "whoever has an orange shn-t, brown. pants.'

l . - | ” " activities so every child can respond .successfully according to his '
l black shoes and i.s standing on the "K" may get his coat "

L27
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III, SAMPLE LESSON TO ACHIEVE LETTER READINESS OBJECTIVES

If your goal is to achieve the six letter readiness skills ., . .

Use name cards (at some point in time) for roll call, dismissal

| . time, in pre-planning work period. At first hold up the name card
 and say, "Good Morning, ’Bob." Some time later, Bob can initiate the
greeting when his name éard is held up, Still later you can namejthe , o
 letters of his name, "Good Morni‘ng, B.- O - B" and.simultaneously

. place magnetic letters on the magnet board. At some point in time

'Bob could name the letters as you.place them on the flannel board

or magnet board, Still later Bob may come.up and pick, from the group

of name cards, all vthe-cards that start like his name, Betsy, Betty,

"Bill,

Other activities with manipulative letters may occur at work
time, A child who chooses this material (magnetic letters, flannel

letters, alphabet printing set) may 'write" (place lotters in correét

.order) his name, or other names, or "Mom" or "Dad'" or he may uso .

. _magnenc numezals for his phone number etc.

28
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Another child may be matching the "Aa card" to the Aa on the
Walk-on-Letter Line, Another child may be using the Printing Stamp
Block set to make a sign for the block builders. A sign that says
OPEN or CLOSED or a sign that says "Grocery Store' or "Restaurant’
or "Toy Shop." Or maybe the family in the doll house, upon deciding
to leave the doll house to do something else, may be encouraged to
make a sign, "House For Sale,"

At rhythm time you could play "Musical Alphabet" (like musical

" chairs) - walk.in b.ig' circle to music, If, when the music stops you

are not standing on an alphabet tile, then you must sit down, If there .

~ are 30 children in class, four children will miss on the first turn,

Now let one child who lost, name one letter and cover that letter with
tag board and masking tape. Now when the music stops.only 25 children

can be on an alphabet tile; again the child who lost, may name and

-, cover another letter and the game.goes on until there are two children

and.one letter uncovered.

At singing time sing the Aiphabet Song and have a child use a

pointer to identify the letters above.bulletin board or have e child
step on the Walk-on-Letter Line as the group sings the alphabet song,
The teacher could.use another song.” "A you're adorable; B you're so

beautiful; C you're a cutie full of charm; D you're a darling; and E

‘you're exciting etc."  While singing she could pass out letter cards,

At rest time the children could form a cluster of mats around the.
letter which is the first letter of their first name. They will dis-

cover that there are not:.many mats.around X,Y, and Z, Or, how strange

. that Kathy is by the "K'' and the other Cathy is by.the "C'!

At story time let a.child choose one book from the several -ABCf
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» . books on the beneh or special spet in the room (forming a visual bib-
| o li'ography') to be read to the class. After the story is read once to
»  the group, let the group read it.with you the second.time, Let children
tell you if they have ABC books at home, Encourage each one to bring |
his book to school and let's compare books and find out if the last page .
in everyone's book has a zebra on.it, or how many have a xylophone pic-
ture on the x page, how many have.a picture of an apple on the first
~ page. | ,
Next day show the movie "Andy's Animali- Alphabet," This is a
- delightful movie of real zoo animals., There is.a real animai for each-
letter of the alphabet, |
Introduce the ABC lotte_ game-bef.oretwork.time.
Provide motivation and materials for those chzldren who want to
color pictures for their own ABC book.,
Some children may want to make a deszgn or picture around the

magic purple alphabet letter m the center of the paper (see book Harold

and his Purple Crayon). .

Could be an ''A" frame: house E
/
[

\). - o
/
\N .
Could.turn into a butterfly
Some.children may want to use felt.letters on the flannel boaxd.

just like you use the magnetic letters.on them_agnet‘ board.

At game time play "What's Missing? The child who is "it" may choose = .

five alphabet letter cards to put down beside him. When he closes hzs

eyes. another ch:.ld tzptoes in and . takes one’ card - The child who is "1t" |
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must discover which letter is missing and ask, "do you have my capital

T?" (played like "Dog and the Bone")

At roll call time the next day have each-ghild pull from the sur-

prise bag a lower case magnetic letter, He then will place it under the |

- magnetic capital letter which is on the magnet board, On and on it

. goes , . .,

Many of the above materials will remain in environment and will

continue to be used - each édjuSting to the level of a.child's readiness, -




, e | IV, STUDY SKILLS

Many desirable skills (which are not listed specifically) are the
.natural outcome of living and growing in.the kindergarten. The child

. gains in eye-hand coordination as he uses material and equipment (puz--

. 2les, tinker toys, pegs,'blocks, workbench, paint), He listens for
.. longer periods of time as he matures and becomes more interested in
other children and the content of the program, He learns to plan his

v, . - work and work until he has finished his task, These skills become more.

" sharply refined when and where the teacher uses each day's experiences.::”
" as stepping stones  for fﬁrthe: growth._>‘ . - SR ‘
and sample lessons will follow..

- A list of study skills, activities,
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"IV, DESIRABLE OUTCOMES IN STUDY SKILLS

A'l‘ho-teach_er plans experiences for the cnild.'t:o achieve the
o following objectives: | |
“The child . . .
1. SENSES THE PROBLEM

{

+describes the problem at evaluation time; either . - = L

. an individual or group problem; for example:
‘why the nail stuck in work.bench
‘why. the wood split |
‘why -a different‘ size papor was needed |
-why the paint turned an unusual color

‘why there was a quarrel

*listens .to an idea presented by another child or - -

through a story

2. GATHERS DATA THROUGH A VARIETY OF SENSORY EXPERIENCES e

-concept - MAir Pushes"

. '-chzld feels air pushing his hair as the
air comes out of the balloon

child feels air pushxng sides of balloon
-as air-is pumped into balloon

. *child sees pinwheel go around as an' is
directed toward it

-cluld sees tree bending as wind pushes it.
-chxld "hears'' air push as:the balloon pops‘
-chxld "hears' air. push as the wmd howls
-concept - Spring is.Here | }
. ' '1_153_1_'_5_ -a robm smgmg .. f B
-smells - tulips - ‘

sees - green grass, .

.. 33
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-tastes - "milk" in dandelion stem
‘fEElE.’ warmth of the sun
: [ L S .feels - sticky bud on the apple tree
R R -sees - screens being put on house
i - :i:,.l' A .etc,

3. "READS" CALENDARS MAPS, GLOBES, THERMOMETERS, PICTURES,
. GRAPHS

.develop a.calendar for the month
_.compare calendars for different months

+show where mercury is on the thermometer

.in ice water

a IR -0 7 . .in hot water
O . +in morning class
1 A a .in afternoon class

~ +find state or country from which a new.child -
came; to which a child is moving

. family travel

‘.locate places of interest as they develop, for

E! . _fii;tf: o B 1;-1olocate places where a famlly or members of a
z! Y example:

e T .from a story.- Angelo the Naughty One -
S ' (Mexico)

«Little Toot-(New York harbor)

«locate places children are aware of because of
current news

.Mread? simple graphs made by children

f 4 . BECOMES ACQUAINTED WITH THE PARTS OF A BOOK; COVER, TITLE

. a IR *'PAGE, TABLE OF -CONTENTS, PAGE NUMBERS

°se1ect a specific book by recognizing the cover

‘observe the teacher using the table of contents to
locate a song, poem

- +find a page number for the teacher

- ‘ '-l. *look for books bf the same author; the same illustrator
E‘ 34 -




IV, SAMPLE LESSON TO ACHIEVE STUDY SKILLS

If your goal is to help a child "READ" MAPS ., , .,

Interest.in maps may be aroused when one child brings a road ﬁap
that his family used on an automobile trip, Let the child who brought
the road mapitell what he knows about it.

The next day look at a road map the teacher might have brought.

with its bright felt-pen markings. What are some of the things. a map

" can tell? Note the different colors and markings on the maps. Encourage.

discussion of . . .

places that are near and places that are far away.
lakes, rivers, mountains, oceans,

what is, large (an ocean) and what is small (a lake)
directions--north, south, west, east.
highways '

Encourage discussion of other kinds of maps besides the road maps;
for example, maps of the world, United States, Minneapolis, Bloomington,.
the new freeway, our school and playground, our.kindgfgarten room,

Reread the story of The Three Bears. Using a lgige flannel board,
let the children place pictures or felt pieces of trees, houses, paths, |
etc. in a map-like arrangement of "Three Bears' Land,"” Let small groups-
rearrange "Three Bears' Land" and retell the story according to their

arrangements,

" +let children draw a map of something they know; for example,
their homes and the sidewalk leading to school or to the bus,

a make-believe story map,.a picture map of a story sequence,
the school room -

*take a trip on a train or airplane made with blocks and chairs,
The children may decide to fly to Mexico (it's so far away) to

see Angelo from the book Angelo the Naughty One by Helen Garrett,

Locate the departure and arrival points on a.map or globe,

*take the children on a trip with you by showing pictures you
have taken, Locate special places of interest on a map or globe,

*show maps in story books, such as Katy and the Big Snow by
Burton or in Abraham Lincoln by d'Aulaire,
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IV, SAMPLE LESSON TO ACHIEVE STUDY SKILLS

If your goal is to help a child "'READ" SIMPLE GRAPHS , .';
Construct with large, hollow blocks . a block tower to represent'
a certain size family (as a.part of a unit on families),
2 blocks high - 2 members in family (Mother, child)
3 blocks high - 3 members in family | |
4.blocks high - 4 meubers in family
etc,
After all the towers are built have all children line up behind

the block tower which represents the number of people in each child's

| family. After each child is standing behind a block tower, find out

which tower has the most children behind it' Count the number behmd

each tower and record on blackboard flannel board

T 113
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t From this graph the following questions could be answered,

"f,;l. How many children are standing by the block tower with
- ten blocks?

" Why is '"Mary" the only one by the tower with ten blocks?

'~ﬁ.2; . How many children are standing by the block tower. with
~ four blocks?

. Why are there five dhild:en there?

36
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What can you say about the nine children standing next
to th1s set of blocks? (block tower. with f1ve blocks) etc,

Which size family do the greatest number of children in.

- our. class belong to? etc.

37
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V. ORAL EXPRESSION

Just as thinking is central to reading, thinking is central to
speaking., It has been said that speech is the index of the mind.
'A. Meaningful speech is dependent upon the speaker's understandings, just
as meaningful reading is dependent upon the reader's understanding.
The development of meaning, understanding and concepts is discussed -
under COMPREHENSION SKILLS.

| Speaking and listening skills are often part and parcel of activ-

ities designed to achieve other goals. For example, the sample lessons
on AUDITORY .DISCRIMINATIONS are also lessons which develop liStening
skills,

The most.important requirements of a.program designed to develop
listening and.speaking skills are time (for oral expression) and the

teacher's attitude toward the worth of each individual. The teacher

must show respect for the child by her behavior, She listens to what

- a.five year old says; does not interrupt him; and adjusts expectations

so they are realistic for each child. She uses praise as a tool to
improve the_ﬁuality of oral expression, ‘When a child does do a good
job of telling hisfnews or story, she uses this opportunity to point
out these qualities, | |
"He spoke so everyone.could hear,
He looked right at the group.
You could tell he thought about
what he was going to say before
he began.to talk,"

The- teacher uses her own "listening attitude" as a tool to teach

listening habits. She uses facial expressions to register surprise,
amusement, confusion, dismay etc, If listening is.important to the

teacher, thq'children will more likely respond in like manner
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Use recognition of good listeners as a tool to build good listening

habits, 'The child who is looking at the speaker receives a nod, a smile,

‘or mention of the fact.that he looks like he is ready to.listen, The:

child who asks.an appropriate question receives recognition as a thought- :,

' “.fu1 listener, .

A 1list of oral expression skills, activities, and a sample lesson .

"”ﬂ will follow, .
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DESIRABLE OUTCOMES IN ORAL EXPRESSION SKILLS

~ The teacher plans experiences for the child to'. . .
| 'TALK FOR DIFFERENT PURPOSES
",°share.news (show and tell)

| ~*tell about his work - at evaluation time

*participate in discussions

'E"°talk like a character from a story

~ ecreate verse for song

*dramatize telephone conversation

‘*pretend to talk to "the block structure grocer"~e
-+retell a story
~+tell a make-believe story

HEAR' DIFFERENT ‘FORMS AND STYLES OF SPEAKING

“+hear.and imitate- the good speech patterns used

by the teacher

'-play language games.and hear response in sentence‘

form

“.hear rhyme and rhythm of poetry.

-+ - +hear.the descriptive words used by an author to.
- convey a feeling or.sound

' . .hear children tell stories

~ ‘hear storytellers at library, or Resource Center,

... or on TV, on records, on sound filmstrips

nfifilhhear the teacher tell a story instead of reading

‘a story - the rapport can, be so close between
storyteller and l1stener L -




V. SAMPLE LESSON IN ORAL EXPRESSION

If your goal-is to have a child hear LANGUAGE IN SENTENCE ‘FORM ., . .

Structure a language lesson to help the five year old understand
the need "to te11 more." Even though there are many times (in con-
versat1on) when it is perfectly proper and logical to respond with a
one word response, it is, however, necessary for a story teller (author)'
and the listener (or reader) to use (and respond to) nouns, verbs and
adjectives,

Show the group five or six magazine pictures with one main char-
acter in each, Some pictures could be similar in content (this will
force more descriptive language). Now mix up the pictures and explain
that now they know which picture is on top but you do not know, Ask,
'who would like to tell.me the story of this picture and I'll try and
- guess which p1cture it 1s'" If the child does not use.adjectives and
a verb, make a ridiculous guess and immediately the children will sense
~ the need.to "tell more,"

You may txy this same-idea in.riddle-games.. Have.several fruits
. and vegetables in.view, o
I am a fruit,
I am red and small,
I grow on a.vine,
What am I? etc.
Have W11d animal plctures in v1ew.
I'm a small four- legged an1ma1._ -
I look like a dog. ) -
My front legs are longer than
my back legs.
I really can laugh.
" What am I? etc.
. Play a circle game of the "Missing Child and the Policeman." The
mother or father who lost.a child must describe their child to the
policeman,
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My lost boy is a blond.

He is wearing a blue checked shirt.

He has black shoes on.. He has
freckles on his cheeks.

Encourage the use of a picture file which is kept in the room

library. Change the pictures often, Give the children the "privilege"

]
of being authors, They can tell their.story into a taperecorder or

dictate to you or to a teacher aide, Or they may take a picture home.
~ and discuss a story with their families and;then come.back and share.

o ~ the story with the class,




, ' ..} VI. THE KINDERGARTENER WHO CAN READ

-The Bloomington kindergarten ''reading" p:ogrém is mainly a
' 'thinking and speaking program. Most children in kindergarten are in
a pre-reading stage. However, a small percentage of five year olds are
able to read. A child who reads in kindergarten will continue to read; - j
5] he may choose to read a book as a choice activity any day, He will

have the opportunity to share his enjoyment and/or information he

received from reading just as the child who.reads pictures, paints,

constructs, dramatizes, colors etc. has the opportunity to share his
enjoyment and information. - _ . | ;
During the kindgrgarten year many children will begin to read |

some.graphic symbols; each will take from the program what he is = = :

. ready to assimilate,
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