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ABSTRACT
This paper reports an exploratory investigation of
the comparative effects of situational characteristics on first-year
teachers' perceptions of their preservice preparation, teaching
situation, and educational attitudes. Community size and type and
percent of white pupils in the teacher's classes were formulated as
independent classification variables, along with s=ex of teacher and
teaching level, and were examined for differential effects on teacher
perceptions. Three hundred forty-one education graduates from the
University of Georgia, identified as being employed full-time in
teaching, returned a February, 1970 questionnaire. The questionnaire
consisted of three sections: 1) classification information about and
attitudinal information toward the teaching situation of the
graduate; 2) evaluation of aspects of a teacher preparation program
as general education, foundation courses, and professional
experiences; and 3) a 30-item Likert-type instrument measuring
attitudes toward education. Four major conclusions concerned 1)
response of female graduates and elementary teachers to educational
philosophy; 2) reaction of suburban and inner-city teachers to itenms
concerning sociological foundations; 3) perceptions of rural teachers
and teachers of all white classes concerning preservice preparation
and the most subject centered educational attitudes; and &) response:
of inner-city teachers and those with less than 50 percent white
classes concerning faculty and community acceptance, philosophical
congruence, satisfaction with teaching, and adequacy of preparation.
Further study is recommended. An 18-item bibliography is included.
(MIM)
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Situational characteristics of the teacher's job, particularly those
emanating from the social context of the community, are often indicated
a8 a limitation in studies assessing teacher attitudes and Perceptions.
Getzels and Jackson (1963, p. 575) emphasise the lack of provision made
for the variations of teaching situations in experimental results. Little
research has been reported involving teaching situations per se; however,
a fev studies report effects of situational variadles. Those related to
cormunity site and type generally indicated less satisfaction by teachers
in smell systems and communities (Mason, 1961; Booth, 1966) and in lowver
socioeconomic situations (Ryans, 1960; Dropkin and Taylor, 1963). Feelings
of adjustment wvere found to be positively relsted to teacher-parent and

- teacher=faculty relations (Mason, 1961; Young, 1967) as vere feelings of
satisfaction by elementary teachers and vomen teachers at all levels
(Trull, 1967; Jay, 1968). A relationship, therefore, between situation
characteristics and teacher perceptions finds some support in the
litersture.

The double socialization process affecting teachers noted by Hoy
(1968, p. 35) occurs during pre-service preparation vhen idesl images and
practices are formed, snd during full-time teaching vhen confrontation by
the "real" teaching world often provides value conflict with idealized
{images of the teacher role. Whether the second aspect of this process
hias differential effects on beginning teachers' perceptions vas tue primary
question of this study. _

This paper reports an exploratory investigation of the comparative
effects of situational characteristics on first-year teachers' percep-
tions of their pre-service preparation, teaching situation, end educa-
tional attitudes. Specifically, community size and type and percent
of vhite pupils in the teacher's classes vere formulated as independent
classification variables, along with sex of teacher and teaching level,
ead vere examined for differential effects on teacher perceptions. An
investigation of interrelationships among dependent variables constituted
a secondary objective. ’

anper presented at the American Educational Research Auochtion‘
meeting, Chicego, April, 1972.
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METHOD

Subjects

Education graduates from the University of Georgia including those
in programs of early childhood. elementary, and secondary education
constituted the subjects for this stuldy. Of the 420 graduates identified
as being employed full-time in teaching, 341 returned a Fedruary, 1970
questionnaire. As shown in Tedle 1, four-fifths of the graduates were
female and almost half vers certified in elementary education. Community
type and percent of wvhite students in the teacher's classes are also
shovn. Almost half of the graduates vere teaching in suburban situstions,
end three-fifths of the graduates had 90 percent or more vhite classes.

TABLE . 1

: Distribution of Beginning Teaching Gradustes Classified by Sex of Teacher,
i Teaching FMeld, Comunity Type, and Percent White Class.

Classification Number Percent

Sex of Teacher

Male ' 65 19
Female 276 81
Teaching Field :
, Elementary 162 u7
: Secondary Academic i f 23
‘ Secondary Non-~academic 102 30
{ Community Type
Rural R ) § 09 -
Suburban , 145 43
Urban 60 17
Inner-city . 05
Small town ‘ 78 23
Unclassified . 10 03
Percent White Class
0= 29 09
50 - 69 25 o7
70 - 89 52 15
90 - 99 119 35
100 95 28

Unclassified 2l 06




Instruments

The first part of the questionnaire returned by the graduates provided
classification information about and attitudinal information toward the
teaching situation of the graduate. The classification questions regarded
size and type of community, occupation of pupil's parents, and degree of
classroom intergration. Questions designated as person-situation relation-
ship items (P-SR) elicited perceptions of faculty and community acceptance,
faculty=-graduate conflict in educational philosophy, satisfaction with
teaching, and general estimate of preparstion adequacy for the teaching Jjod.

The second part of the questionnaire consisted in its entirety of the
Teacher Education Program Evaluation Scale (TEPE), which vas structured as
six factors based on a factor analysis by Bledsoe (1969) for a University of
Georgia subsample of responses of an instrument used in a study of bdbeginning
teachers in Georgia {Bledsoe, Cox, and Burnham, 1967). This self-report
instrument evaluates such aspects of a teacher's preparation program as
general education, foundation courses, and professicnal experiences in the
areas of psychology, curriculum end methods, and student teaching. On s
five point Likert-type scale ranging from "very unsatisfactory” to “very
satisfactory” teachers vere asked to indicate perceptions of their training
in regard to preparing them with specified skills and understandings.

The third part of the questionnaire consisted of items in the
Educational Scale VII (ES-VII) (Kerlinger, 1967). The instrument is a re-
vision of the U0 item ES-VI with increased reliability (about .80) reported
by its author (Kerlinger, 1967; 1969). The thirty item ES-VIII elicits
responses along a seven point "strongly agree" to "strongly disagree" line
of attitudes tovard education. The two factors, or subscales, are desig-
nated A: Progressivism (e.g., child-centered) and B: Traditionalism
(e.g., subject-centered). .

Procedures

The responses to the items on the questionnaire were coded andtrans-
ferred to IBM punch cards. Classifications regarding comsunity type (COMT)
and percent of pupils in the teacher's classes (PWC), each as a two-way
analysis with sex of teacher and teaching field, vere sudbjected to a least-
squares analysis of variance utilizing the MUGALS program of the University
of Georgia Computer Center. This procedure lends itself to unequal sub-
sanple sizes and allows mean differences to be considered simultaneously.
Since the F-test indicates significant differences between two or more
unspecified means, a Duncan's Multiple Range Test vas applied vhere the
probability of a ration being .05 or less by chance occurred. Interactions
vere investigated vhere significant.

The secondary objective investigated relationships among the TEPE,
ES-VII, and P-SR variables through calculation of Pearson's product-moment
coefficients of correlation. The BMDO3D (Dixon, 1965) computer program
vas used for this purpose. ;




RESULTS

Differential effecta resulting from comparisons across teaching
situations are shown for the TEPE, ES-VII, and P-SR items in Tadbles 2, 3,
and 4. Tebles are sub-divided for COMT', PWC, sex, and field, and doth two-
vay classifications of COMI and PWC, with sex and field ss main effects and
interactions, are tabled together.

It may be observed that there is a small difference in adjusted means
across pairs of two-way analyses due to equal weighting in the MUGALS
linear regression design. This design, referred to by Winer (1962) as
"Unequal Cell Frequencies - Least Squares Solution,” assumes equal rubset
sample sizes vhich, vhen not equal, result in slight errors in the adjusted
means from those vhich would be obtained from direct calculation. The
variance ratios and the difference directions, however, are correct.

TEPE Factors I (Pre-professional Skills and Abilities), IV (Knowledge
and Use of Teaching Materials), and VI (General Bducation: Science) vere
significantly differentiated by community type at the .05 level, rural
teachers rating items in these factors the highest. Factor II (Sociological
Foundations) also reached this level for CCMI'/sex and approached it for
COMT'/field. Suburban teachers responded significantly more favorable than
did the others, and along with small town teachers, more favorsdbly than did
inner-city teachers.

Factor II yielded non-random means across the classification PWC at
the .05 level. Teachers with less than 50 percent vhite classes indicated
less satisfaction vith this aspect of their preparation.

Sex as a classification was found to be related to Factora II, III
(Professional Sequence in Education), and V (General Education: Personal
Development), reaching the .01 level for Factor V: sex/PWC, and for
Fector III: both for sex/OOMI and sex/PWC, favoring female graduates on all
varisbles. The same factors differentisted graduates across teaching fields,
elementary and secondary non-academic teachers perceiving more satisfactori-
ness in their preparation than secondary academic teachers, the mean for
elementary teuchers bdeing significantly greater than the secondary non-
acadenic mean for Factor V.

Interaction effects vere found involving COMI-by-sex and COMI-by-field
for Factor III. Responses vere statistically equivalent for suburban and
rural situations and differed the most for inner-city situations, women
having the highest means. Commmmity type showed diversified effects vhen
analyzed vith teaching field, secondary non-academic graduates from inner-
city, small town, and rural situations having the highest perceptions of
" their professional preparation, as did elementary teachers from suburban
and urban situations. :

Although the ES-VII factors did not reach the .05 level in this
analysis, the Traditionalisa sudbscale (Factor B) approached significance
for rural teachers whose high subject-centered mean (about 80) vas 12
points higher than suburban, urban, and small tovn means and 20 points
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Ad Justed NMeans and Nean Sopntim for the Teacher Education Prograa
Evaluation Scale (TRPE) ‘

Criterion Classification Sepration
Neans®

of
Coamunity ‘_lxzt

TEPE Pactors® ¢ 2 v 5

I is-:) 52,20 3570 35:93 26,00 35,68  *1 D> (4a2e)es)
Pleld) 52,57 3582 35,93 3593 3569  *1 > (I=2=5)

II iaox) 16,68 18,85 18,05 15.88 18.68 2 >(1-b’). s>k
Fleld) 16,74 18,91 18,08 16,02 16,58

IIX is.:) 25,78 25,15 24,87 24,10 25.8%
Fleld) 25.86 25.71 24,87 24.51 25.53 .

zm) 30,57 2350 24,52 28,86 23.23 o1>§3-c-5
Pield) 30,68 23,57 24,52 28,82 23} 1 >(3eRe§

i 20,29 19,41 19,15 18,80 19.67
Field) 20.% 19,46 19,15 18,47 19.6k

VI (8ex) 32.% 1N.02 1NM 116 1.1 *1 > (Ielies=2
Pield) 31,90 11,01 11,09 11,13 11.16 *1 > (I=5elia2

mt White Class?

TEPE Pactors
I zm) 35¢50 37.07 7% U1, SH
Fleld) 35.48 36,99 P70 41,96
mu 16.14 18,08 18,27 19.23 s(ha3)> 1

III z 28,99 25,72 25.59 24,32
Pleld)  25,05. 25.58 25.59 25.59
2303) 24,24 23092 230“3 26, 52
Hold) 2h.22 23095 230“3 26, 52

i!oz) 18,46 19,29 19060 19.78
© (Meld) 18,47 19.18 19,60 19.86

VI (Sex) 11,03 .44 11,11 17.61
Field) 10,98 11.% 1.12 17.7%




TABIZ 2 (Continued)

Sex® Nean rie1af _ Separation

Gritericn 1 2 Sep. 1 2 3 of Neans
I (comt) 75 3B.4b4 .52 35,90 W.46
im) 3’217{ 7.7 ¥.62 40.36 .26

nim) - 16471 18,56 *2>1 18,40 16.58 18,81 ¢(%=l) > 2
M) 17023 18.65 2 >1 18.37 16.“9 18,12

11X zm) 23,61 26,69 **2>1 25,77 22,87 27,00 *¢(%=1) > 2
Pe) 20,07 26,23 *%2>1 26,22 22,96 26,47 *¢(3ml) > 2

v ém) 25,50 25.19 25,03 23,93 24,70
PVC) 24,00 25,05 25.26 25.63 25.27

vim) 18.55 20,37 *2>1 20,16 18,02 19.66 *(1=3)> 2
PVC) 18.%% 20,23 *2>1 20,48 18.84 18.90 *1>3

i zm) 17.65 12.81 12,26 13.71 12.87
ve) 13.40 12.20 13,07 13.68 14.27

SThe "greater than" syabol separates significantly different subset
DOAns. .
O - Pre-professional skills and abilitiess II - Sociological
foundations; 1II - Professional sequence in educations IV = Knowledge
and use of teaching materials; V - Genersl education: personal developments
VI - education: science '

¢ Rurals; 2:¢ Suburbans 3s Urbans 4s Imner-citys; S¢ Small tom

Qs O0-UoKs 21 50-89%5 3t 90-99%s s 10Uk
¢ Males 2: Female : )
1s Elementary; 2: Secondary acadeaics 3: Secondary non-acadeaic

*Significant at .05 level
se8ignificant at .01 level
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Ad Justed Neans and Mean Separations for the Educational

Scale VII (ES-VII)

Criterion Classification Separation
| of Means®
Community e .
T 3. & 5

ES-VII Pactors® :

Field) 85.09 82.54 82,29 83.40 82.57

i 79.58 65.85 67,77 60,43 65.26

Pleld) 79:1%  65.7% 67,37 60.53 64.57

ro:o.nzi Vhite Clased

ES=YII Factors 2

Pleld) 83.29 82,07 8362 81,92

' ?“) 62,4 65,28 65.59 70.01
Field) 62.,53 65.07 65.58 70.53
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TABIZ 3. (Continued)

Criterion Sex® Sep. of rie1af -  Separation

=31 2 Yeanms 1 2 3 of Neans

BS-VII Factors ' .

A im) 82.45 83.63 . Sh.0k 83,37 82.12
PVC) 81,53 83.90 Sh,0b 82,03 82.09

3 (cont) 69.66 65.58 68,59 67.69 70.13
M) 66.&1 65023 “027 6'0.21 69031

> _
OThe “greater than" syabol separates significantly different subset

DAs Progressivisa; B: Traditiomalisa

1s Rurals 2: Suburbans 3s Urtans &s Inner-citys S:¢ Small tom
€1s 0-49%; 2¢ 50-89%5 38 90-99%; ks 100%

®1s Males 21 Femle _ ’
f1s Blementarys 2: Secondary academic; 3t Secondary non-academic

*Significant at .05 level
*Significant at .01 level
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TABLE &

AdJusted Means and Mean Separations tor the Person-Situation
lohttcutup Itens (P-SR)

Criterion Classification Separation
o of Means®
Community Type®
‘ ® 1l 2 3 5
P=8R Iteas ‘
PA m) 10% 1.” 1.33 .71 1.2
Field) oW 1e¥? .73 1.77 1.%9
?o:) 1,80 1.68 1,80 2.0 1076 ’
Field) 1.83 1.68 1,80 2.03 1.76

i 1,91 1,75 191 2,00 1.92
Fleld) 191 1,75 190 2,00 1.9

i 3e31 9% %62 2h .70 2 > (1sh)
Fleld) 2% 9 %62 R 7N ©2>1

303) 2.81 319 30?7 1% ) 2.90 2> 5 2>h
Field) 2.81 3.21 3.07 2.3 2,90 ss(%e5) >4

d

t WVhite Class
"'1""‘ &z_ 3 &
P=SR Itens
FA ss.:) 1.5 143 143 1.2
Fleld) 1,52 .1.42 143 1.20
CA (Sex) 2,05 178 175 1.55 1> b

Fleld) 2,06 1,80 1,75 1.55

i 1,99 1.87 .87 1.7
Pleld) 1.9 1.88 1.87 1.7

i 3¢33 385 %53 39N o> (=1
mu) 3.3 3.83 3.53 3.91 sl > (3=1
i 2.67 %22 2.90 3,08 in s & >1




o iR gE I
AT R A RS ST

10

" TABIE & (Continued)

m

]

Oritericn Sex® Sep. of r1e1a7 Separation
"i_—_ Means T2 of Neans
P=SR Items ' '
gA—-im) 1,52 1.36 .30 142 1260 *3I>1
‘ M) .48 1,32 i 1.29 1l.43 "1.48
[ ioom) 1.90 1.73 1073 195 1077
PUC 1,88 1.69 ‘ .72 1,95 1.69
z 1,99 1.8 1.82 2,01 1.87
m:) 1,93 1.8 1.3 1,96 1.84
5 356 377 *2>1 375 329 3.69
rwc) Fol7 384 . 384 346 3.65
i 2,70 302  *2>1 3,02 2,68 2.89
rwc) 2:86 3,07 3.05 2,80 3,08

"l‘ho “greater than" synbol sop.ntos significantly different subset
Reans,

bﬂc Faculty acceptances; CAs Community acceptances PCs Philosophical
cennicts STs Satisfaction teachings PR: Preparmation for job

d Rurals; 2: Suburbans 3: Urbans U4s Inner-citys S5: Small town

1: 0=l4o%s 2¢ 50-89%3 38 90-99%3 Us 100X '

®1: Males 2: Femle '

fls Elementary; 2: Secondary academiocs 3 Secondary non-academic

*Significant at .05 level
**Significant at .01 level

10-
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higher than the inner-city mean. (A scale score of 60 theoretically reflects
a neutral attitude with a plus or minus 15 point variance reflecting a strong
attitude on either factor.) Neither field nor sex as main effects differen-
tiated graduates on the ES-VII subscales.

The classification categorizing the percent of white students in the
teacher's classes was not significant for the ES-VII variables; however,
teachers with classes that were totally white had higher subject-centered
means and those with less than 50 percent vhite classes had the lowest.

Community type and PWC were related to several of the items regarding
the relationship of the teacher to the situation. Perceptions of teaching
satisfaction and adequiocy of preparation for the job were significantly
higher for siburban teachers, graduates in inner-city settings having the
lowvest means. Suburban teachers felt the least philosophical conflict and
inner=city teachers the most. Inner-city teachers felt the most rejection
by parents as 4id teachers with less than 50 percent white classes. The
latter group indicated feeling the least satisfied in teaching and feeling
less adequately prepared for the job than the 50 - 8§ percent and 100 per-
cent white groups. Teachers with 50 - 89 percent white classrooms, however,
rated their preparation significantly higher than teachers with 90 - 99 :
percent vwhite classes. .

Satisfaction with teaching and job preparation reached significance
for sex, female teachers responding more favorably, as they did on all of
the P-5R items. Elementary graduates felt significantly greater faculty
acceptance than secondary non-academic teachers. Secondary graduates re-
sponded with the least favorable perceptions on other P-SR variables.

The relationships among the dependent variables were investigated
as a secondary cbjective through the calculation of product-moment cor-
relation coefficients. The results are reported in Tables 5 and 6.
Thirteen of 15 possible TEPE intercorrelations were significant at the .01
level, and three relationships, Factors I, IV, and VI, correlated above .90.

The correlation between TEPE factors and ES-VII factors were significant
for eight of the 18 relationships. TEPE Factors I, IV, and VI and factor
A of ES-VII had low positive coefficients (about .23); however, these same
factors had correlations of .87, .85, and .90 with factor B. Factor V was
less positively related to factor B and factors A and B showed a .20 inter-
correlation. . .

Person-situation relationship items were moderately related in a
positive direction, the largest (.38) being between faculty acceptance and
comunity acceptance, and each of these was moderately related to philo-
sophical congruence, satisfaction with teaching, and adequacy of preparation
for the job. )

Twelve of 30 correlations between P-SR items and TEPE factors were
significantly related. Moderately positive correlations were found between
the following variables: Faculty acceptance and community acceptance to
Factors II and V; philosophical congruence to Factor V; teaching satisfaction
to Factors I, II, III, and V; Job preparation to Factors II, III, and V.

The highest correlation (.UO) was found between job preparation and Factor III.

There were no significant correlations between any of the P-SR items
and factors A and B of ES-VII.

11
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TABIR 5

Correlations Among the Teacher Education Evaluation Scale (TEPE)
and the Educational Scale VII (ES-VII) Variables

———————— — —
——— —— —

A ——
—

Varisble R TEPE - ES-VII
T I N V Vi A B

TEPE FACTORS

Pre-professional I .23 .22 .9 .49 .95 .23 .87
Skills and Abi;ities " -
Soctological m 41 .21 .46 .09 .07 .12
Foundations

Professional . III .23 .33 ,06 -.,08 .12
Seguence in Education . :

Knowledge and Use of IV | A4 96 .23 .85
Teaching Materials

General Education: v ' 3% .11 .38
Percongl Development

General Education: vt .22 .90
s;;ence ) '

* ES-VII FACTORS |
Progressivism A ‘ : : .20

Traditionalism B

_ *A Pearson of .14 1is required for significance at the .01
level, - ; ’
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DISCUSSION

Since this study vas in effect a first look at somevhat global influences,
conclusions are tenuous and must be considered primarily as questions needing
further investigation and clarification.:

First-year teachers in this study sav their preparation differently on
several variables and indicated different perceptions of social and philoso-
phical acceptance and of satisfaction with teaching. More specifically, some
of the differential perceptions are summarized as follovs:

1. Female gradustes tended to rate their preparation more satisfactorily,..
as did elementary teachers, and to be more child-centered and less subject-
centered in educationsl philosophy, and to feel more community and faculty
acceptance, less philosophical conflict and more satisfaction with teaching.

. 2. Suburban (and 100% vhite classes) and inner-city (and less than 50%
vhite classes) teachers rated their preparation highest and lovest respectively,
in response to items regarding sociological foundations.

3. Rural teachers and teachers with all vhite classes indicated higher
perceptions of pre-service preparation and the most subject centered educational
attitudes. :

L. Inner-city teachers and teachers with less than 50 percent vhite
classes indicated feeling the least faculty and community acceptance, philo-
sophical congruence, satisfaction with teaching, and adequacy of preparation
for the Jjob, -

Although the directions of these findings are as might be anticipated,
several obvious questions needing further clarification concern the following:

1. The quentification and comparison of attitudes and perceptions over
time, i.e., change from pre-service through first-year teaching and deyond.
Do attitudes and perceptions tend to equalize across situations with increased
experience?

2. The extent that "culture shock" relates to the less favorable per-
ceptions by inner-city teachers of their preparation, acceptance, and satis-
faction with teaching. Would this diminish over time or dbe precluded dby
earlier experiences in the classroom?

3. The curvilinear relationship of percent of white students in classes
to perceptions of pre-service preparation, i.e., teachers with 50 - 89 percent
vhite classes indicating higher estimates of their preparation than all other .
groups, including those with 90 - 100 percent classes. Iz this an indication
of an adjustment process resulting from experiencing a moderately mixed
situation?

As related commentary it would be easy to suggest that the findings of

this study support the recommendations for and implementation of increased
classroom field experiences early in the preparation program for teachers.

14
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Examples are found in several of the elementary education models such as the
Ceorgia Educational Model (Johnson et al., 1969) or in programs such as TEACH
(Hanna et al., 1967) at California State College, Los Angeles, vhere contact
vith classroom situations vas maintained throughout the teacher's preparation
to facilitate adjustment to vorking with culturally handicapped children. The
thrust of this direction is currently found in the trend to establish in prac-
tice the tescher education eeuter concept. (Collins, 1970)

A note of reservation, howvever, is appropriste. Exposure for the purpose
of overcoaing "culture shock" or facilitating adjustaent should not be con-
gidered a panacea. As indicated by Smith (1969, p. 49), comprehensive under-
standings of causes of cultural conflicts necessitate supplementing the situa-
tional approach vith systematic study of relevant cultural knovledge. If the
prospective teacher has not deen conceptually prepered, proximity alone may
serve only to reinforce preconceived differences and does not necessarily re-
sult in useful knovledge and objective interpretation. An important question
for exploration would be the extent these learnings (via 1nltructionul processes)
are necessary to balance situationally dased perceptions.
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Selected Attitudes and Perceptions of lquluu Teachers as
Related to Their Teaching Situations

!;_fozrctt Teague, Jr., Stephens College.’

The purpose of the study was the investigstion of situstional
characteristics of firet year teaching graduates snd the cosparative
effacts of these placemsnts upon the beginaing teachers' perceptions
of pre-service preparation, attitudes toward education, and situstiomal
relationships. Research regarding the effects of teaching sitwation per ss
vas not evident ia the literaturs; rather, such sffects were moze often
acknovledged as a liaitation ia other investigatioms. The questioam, then
of the importence of considering for teacher preparation the differential
effects upon teachers' attitudes and perceptions generated by situatiomsl
characteristice provided the basis for this study.

Objectives included the classification of beginniag teachers by
situational characteristics, the elicitation and comparison of attitudes
and perceptions across situation classifications, and ths iavestigation
of interrelationships among the dependent varisdles. '

University of Georgia 1969 gradustes in education and rslated
programs mesting certification requirements were contacted ia October of
1969. Of the 420 graduates identified as being ewployed in teaching, 341
returned a Pebruary, 1970, quastionnairs containing situstion clsseifi-
cation items as well as ftems comprising dspeundent varisbles. Situational
characteristics were delimited by size and type of community, occupation
of pupils' parents, and racisl composition of the teacher's classes.
Situstional relationships included faculty and comaunity scceptance,
philosophical conflict 1n educational ideas, satisfaction with teaching,
and adequacy of preparation for the teachsr's plecement.

The six factor Teacher Bducation Program Evalustion (TEPE) scale
vas used to evaluate aspects of a teacher'a preparation progras such as
general education, foundation courses, and professionsl experiences in
the areas of paychology, curriculum and sethods, and student teaching.
The tvo factor Educational Scale VII (RS-VII) was used to measure "tradi-

- tionsl" snd "progressive” attitudes toward education, and five person-
eituation relationship iteme to elicit pesrceptions of situstionsl acceptance

and conflict.

-Bypotheses were tested concerning whether situational classifications

such as type of community and percent of whits pupile in. the teacher's
classes would differentiate teachers' responses on the dependent variables

- and vhether significant correlations existed among these vsrisdles. In

order to test null hypotheses formulated for attuatfonal comparisons, each
claseification was taken as 8 tvo-way analysis wvith sex of teacher and with



m field grouped ss elementary, secondary scademic, and secondary
son-acadenic. Date wers amalysed weing frequency distributions, least-
équates analyeis of verisace; and product-someat correlation coefficients.

‘Bypotheses wers ujoccod at the .05 level; maan differences at this level

lelag tested vith the Dumcan Multiple ln.c Test. Interaction effects
Yere: imvestigated where evidetit.
.o The latgest aumber of graduates foumd phc.ato in suburban

~ sattings, but & substaptial awmber wire distiibuted across a variety

of umuhu iacluding urbed ‘add inner~city climates, bl.u eonu -d.
laboriag occwpations, and racially aized classes. -

T i - Sdceationsl -cleseifications differentisted .tuum on four of
oix TEPE factors. - Rural teachers respouded most favorably om factors

favolvisg pre-profedsiocnsl akills, knowledge and use of teachiang materiale,

end knowledge and understanding of écience and Asericaa culture. Suburban
teschers aad those with 100 percent white classes rated items regarding
sociological foundatiens the highest-and immer-city teachers and those:
vith less thm 50 porenc vhite classes rated these items the lowest.
Sex"of teacher #ad teaching field interacted with community type for
TEPR Factor 1II (profeshional-sequahce {a education), womea immer-city
teachérs rating théir professional education courses the highest and men
ianer<tity teschets rating thess courses the lowest. Teaching field
{atetacted with commmity type on this samé factor, elementary teachers
rating this' aspoct of their preparition highest in suburdan end urban
sitadtidts and secondary m—nudcnc tuchou the huhut in -nn con.
rural, and inmer-city situstions.

‘ Factors A and B of RS-VIX m not differentiate graduates at
significaat levels for either comminity type or percent of white students
in:the teather's classes: howevet, rural and isner-city teachers showed
the highest and lowvest mesns respectively om the ttaditionslism subscale,
&b d1d- teachers with all white aind less than 30 percent vhite classes.
2.0 "Parteptions'-of teaching satisfaction end: adequacy of preparation
for the job were significantly higher fot-suburbar teachers and teachers
with all.vhite classes, gradustes in immer<city settiage having the lowest
m -'The-50 -. 09: percent white group, however, showed higher means thaa

*’l =99 pertent group. Téachers with less than 30 percent vlu.co '
elum "isdicated significantly more. rejection by parents. - -

- Regarding interrelstionships émong deperdent variables, teschers
vtth Iu.lnr ‘Féctor-B (traditiohalism) scores tended to rate their prep--
dum- (Factors I, IV, VI of TEPR) higher, correlations being above .85.

" Im-gemeral, ¢he rationale of the study was uphelds that 18, -

perceptions and sttitiides of begioning teachers were differentiated across

teaching situations and:more favoridble perceptions vere ssifested in
thc.ut ‘eetiiage wost 1ike the teichers' general baikground snd exper-
fence. : ' Implicitions seem evident for teschér education programe regerding
sote’ omunud preparation for snd/or:in situational contexts, including
darlier and mors éxtensive contact vith children in divereified situations.
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