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FOREWORD

O aaautastn ]

The purpocr of this booklet 1s to offer to those
fndividuate in thoe role of "unit leaders" some gulde-
Tines for ascumine the leadership role 1n planning in-
servlce cdueaticn Tor members of the school staff.
These steff mzarbers may be. serving in profeassional or
paraprofessional capacities.

During the period of time we have been involved
in working with tecachers and paraprofessionals, many
other professionals have in some way contributed to
our professional grewth. From them we have learned a
great deal about chlldren and have attempted to pro-
vide the programs which are so necessary in order to
meet the individual needs of children. It 1s honed
that thig booklet will document some of the knowledge
and information we have acquired on LEARNING STYLES,
and will give t! e unit leaders a place to start in
their search for practical information on methods and
techniques used in determining learning styles.

Jean Sanders
Linda Zalk
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LEAENTNG STYIRS

Scorr AN PURPOSE

-

Learning styles are discussed in the context of
the central problem of education -- the individualiza-
tion of instruction. Within the traditional seclf-
containad classrocm, a narrow range of instructional
options is provided, a limited number of ways to suce-
ceed arce available. Alternative paths that can be
selected for students with varlous learning styles
and characteristics are restricted according to Glaser.
"The limited paths available require particular student
abllitics, and these particular abllitles arec emnpha-
sized and fostered to the excluslion of other abilities.”
When we desiyn cnly a relatively fixed set of instruc-
tional alternatives we are rewarding and reinforcing
only a limited sct of behaviors and a "wide range of
backeground capabilities and talented accomplishinents
might be lost from view because of the exclusive reli-
ance upon seclection for survival in a particular setting.”

IGE offers a possibility to adapt educational en-
vironments to various learning styles (one type of 1lndi-
vidual difference). However, learning style 1s not
synonymous with individual differences and should not
be used as anothcr excuse for grouping children "homo-
geneously". In IGE, one outcome is the "degree to which
the following are considered when students are assigned
to learning activlities:

®

peer relationshilps

# achlevement

%# learning style

# interest in subject area

¥ self-concept."”




The edueational environment can provide for a wide
range and varicty of instructlional processcs and oppor-
tunitlcs for success. Alternative moans of learning arce
adaptive to the individuval's strenasths and weaknesses to
derive an appropriate "learner/materials" match., The
success of the teacher's diagnostice planning can be seen
in the oxtent to which the student experiences a match
between his unique abilitics and interests, and the actl-
vitics preoscerited for him.

The teacher, in order to identify learning styles,
should focus upon:

¥ what is learned
* the way in which one learns, and

¥ one learns to learn

The I/D/E/A Tilmstrip on performance testing and ob-
servation, the Wisconsin Design filmstrip on the same
topic, and the I/D/E/A pamphlet on Learning Styles are
invalusble resources for this area of study. In addi-
tion, the next two pages on educatlional testing will
offer some ideas as well as the bibliography to this
paper.

24 ]
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SrPESMENT OF TLEARNING STYLE

Perisroance tosting and ohservation are by far the
best vaye to detomiine a pupllts learning stvle, Varilous
cheekliots, surh o those inciuded n this booklet, are
helnful to the teacu2r in eastanlishing criteria to de-
Lapinine Joornine styles, Qpl{-assessnsnt instrwsents and
snterest inventories ave often very vevealing.

The following tests are supgested to be used by the
Unit Leadeyr and tcochers in helplng to make an educatlon-
al evaluation of the chilld. This list in no way precludes
the use i other similar tests, nor does 1t intimate that
a1l of theze tests are used with every child. The decision
to use various tests will be determined by the Unit Leader
and teachers whe will consilder (1) test information already
availsble on the pupil; (2) the type of informatlon desired;
(3) the preferences of the professional staff.

Psychoeducational Inventory of Dasic Learning Disabilities
(Robert Vaslett) Fearon Publishing Company

Mills Learning Methods Test
Mills Center, Ft. Lauderdale, Florida

Pupll Behavior Rating Scale
(Myklebust: Grune and Stratton)

Bvanston Early Identification Program
(Follett)

r
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contine «l

Moasuren of individual diffcrences within an T6E frame -
woPrh ars cvalld o the exteont that te define alternate
paths thint rooule in eptinlzine Inmediate lceborning, as
well s Lens-toerm osneeacs, Ve must reflect whether the
partientar seletive tosts and sortline out devices that
we prosently use tall to consider abllities and talents
thot mipght enmerese as inportant in a more interactive
environment whoire the teacher allows for adjustment bo-
tween abilitics and medes of learning and lcarning styles.
Tnstead, we need to Jocate mcasures that wlll:

¥ determine the different ways 1n
which dlfferent students learn
best

¥ measure basic processes that
underlie various kinds of learn-
ing

bid

assess prercequlsite nerformance
capabilities reguircd to learn
a new task or skill

% determine who will lcarn better
from one curriculum or method
of learning than from another
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CLOUTTING TH S0CIAL STUDTESH
Mogse of Punil Dato
Unit ~ Teacher
Always Sometimes Never

One to one instruction

Pairing with Other Child

Small Greup with Adult 4

=y

Small Group without Adult %

i

|

Independent ;
¥Source

- Sy -

Performance Testine and Observation.

T/D/G/A-Kettering filmstrip.
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Flvay RTHEERY, Krfective Unually Always
Incet f;vtivo Inotffective 1/2 the time Erfective Effective

I. How effccicive would motor, kinesthatic and *tactlle
techniques be in helping him to learn when:

he can teuch, handle and learn how to use a

ghinge by dircet experlence with 1t.

the teaok involves body movemeat such as climb-

ing, hepping, clapping, skipping, rhythms

the Yinesthetle zystem of niovem:=nts are used

to taach cuttine, pastineg, forming letters
__discriminations of form, shape, texture, slze,

quantity and weight are made by sense of touch.

-

II. How offecctive would combined visual and aunditory
approaches to learning be when:

__hc both sees and has explained verbally one

small step at a time before he responds in

cach task

he is told what to do, walts to sco what is

expcceted; or, 1s shown what to do then needs

to have 1t explainod

_____he is asked to follow verbal dirccetlons con-

cornih? material seen when the task 1s famillar
_he 1s asked to 1Larn a ncw task quickly by fol-

lowing visually what is being exnlalned

TIT. llow effoetive would visual presentations of new
material bhe when:

__all distractlons are removed, to enable him to
T perform simple one to two tep familiar visual
tasks without audltory clucs

it 1is a simple visual task of two or three op-
oration and has been demonstrated

__visual directions are fomillar and fine visual

diacriminations are reauicced in completing a
new task

___he must seek ond uso information from an unre-
lated source to solve o new probl.m reaquiring
multiple operallons,
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cont e o

Iv, How offoctive would auditory-~verbal methods alone
ba whoens

_he ts oasked to ldentlfy obiocta, pictures,
T eolors, forms, lettoers, sounds by name
_____tne task bas a two or thrce part verwcal dlrec-
tion to b completed quickly
hae is read to and asked to understand and re-
momber in seouence the storics heard
he is asked to understand the main idea from
a spoken or read paragraph composed of complex

sentences

L et
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Dove Toned by P". (]
Children's Necoitod
Worhninaton, F.U.

Please dndlcot reononse hy oo, siidins 2 number from the
seade o A o the fovp parts ol every quuestion.,

HOW D YO &0 TR A7 mi01e
1. How eff-ctive ere these wavs of gelting his atten-~
tion via phvsien! contact?

. pitedns ors hand on his hands and the other
aclding his ehin so that he foaces you,

Lo helding his hand, nmutting an arm around him,
Git seatine him next to you

e Loucning hin

G. aawing a student nearby to alert him by
ftouching hin

IT1. I vou wanted to gain his attention by motor in-
volvement, how effeective weuld it be to:

a. hoelp him physically to respond

b. train hin to give an immediate motor ro-
"pOﬂq( to cach stimulus or rcquest

c. demonstrate the desired motor response
L“¢Ch he must imitatoe

d. alert the cliass to pgive a response that
£ he group has learned (sit up, stand)

IIT. How UffﬂcthL would 1t be to alert him visually by:
a. doecercasine vizsual distractions and in-
oroa 3ing the interest value of material
presented directly to him
b, placing material dircetly in front of himn,
such as on hiis desk
¢. pointingm directly at the thing to which he
15 to attend which is at some distance
d. placing material within his range of vision
on the board, on a chart, held up for class

Iv. IT you wanted to gpain his attention by auditory
means, how effective would it be to:

8. speax directly to him at close range
b. c¢nll his nnoe
N ¢. use on alerting stimulus - "Look", "Listen',

vee a hell o »on on table
d. give verbal divccetions to thoe group

e s

1 2 3 l} 5

Always Unually pliwesive Usually Always
Ineffecetive meslcetiv. 1/¢ the time Fffecctive Effect

X - Don't knon: hove nevey tried this

ive
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DEVHLOTRENTLT, TASKS AND LDUCATIOH

Robert J. Havighurst
Seceend Edition
Lonemang, Creen and Co.
Hoew York . Lowdon . Uoronto
1952

"A dewveloer-emtol teck 1s oa task which arisces at or about

a certidiy neriod in the 1ife of the indlvidual, successiul
achisverony off uhiieh leads to his happiness and $o suceess
with later faocks, while failluvre leads to unhappiness in

tha Individual, disapproval by socicety, and difficulty with
later tacha,”

I. Developmental Tasks of Infancy and Farly Childhood
(to nue C)
.  Loarning to wallk
learning to take solid foods
Learning to talk
Learning to control the c¢limination of
body wastes
. Learning scx diffcerences and sexual
modesty

B N S N
* L d

<

t

IT. Devclopmental Tasks of Middle Childhood (ape 6-12)

1. Learning physical skills necessary lor
ordinary games

2. Bullding wholescme attitudes toward onc—
selfl as a growing organism

3. Learning to get along with age~mates

4, ILearning an appropriate masculine or
feninine social role

5. Developing fundamental skills in rcad-
ing, writing and calculating

6. Developing concepts nccessary for every-
day living

7. Developling conscience, morality, and a
scalc of values

8. Achieving personal independence

9. Developing attltudes toward social
groups and institutions

IIT. Deveclopmental Tasks of Adolescence (age 12 to late teens)

1. Achleving n-w and more mature rclations with
apo-mates of hoth sexes.

2. Achicving a masculine or feminine social role

3. Acceopcing one's physique and usinpg, the body

1 ef'Tectlively
D1 I,  Achleving cmotional independence of parents
ERIC P .
: and othrr adulta c

>
- b
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DICIELOPRESTAT, AN 20D EDUCATTON
continucd

5.  Achloeving assurance of economle indoepon-
denee

6. S8clecting and preparing for an occupation

7. Yreraring for marriage and family life

3. Developing intellectual skills and con-
cepts noccoesary for civice conpetence

9. DPesirine and achicving socially responsi-
Ele behavior

10. hdequirinm a set of values and an ethical
system as a pulde to behavior

Iv. Develovmental Tasks of Early Adulthood (latce tcens
to mid--40's)
1. Scleeting a mate
2. Learning to live with a marriage partner
3. Startinz a family
k. Rearing children
5. Manaping a home
6. Gotting started in an occupation
7. Taking on civie responsibility
8. Tinding a congenial soclal group

V. Developmental Tasks of Middle Age (approx. 40-65)

1. Achievines adult civiec and social respon-
sibility

2. Establishing and maintaining an economic
standard of living

3. £Asslisting teen-age children to become re-
sponsible and happy adults

L., Developing adult leisure-time activities

5. Relating onesell to one's spouse as a person

6. Accepting and adjusting to the physiologi-
cal changes of middle age

7. AdJusting to ageing parents

VI, Developmental Tasks of Later Maturity (65 and over)

1. Adjusting to decreasing physilcal strength
and hecalth

2. Adjustment to retirement and reduced income

3. Adjusting to death of spouse

k., Tstablishing an explicilt affiliation with
one's age proup

5. Meeting social and clvie obligations

6. Establishing satisfactory physical living
arrangements
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Utilizing the cheeiklicts within this booklet, the teacher
ia ablo Lo make seae obrervations as to the child's learn-

ing stvile.

]

The surmary shoots entitled "Divected Classroom Observation®
and "ihreo Aspuets of Learning Style' should help the class-
poom Lunehop doseribe in a fow short sentences the appropriate
obesorvations nind order thoece observations into a framework.
This frrnetert then ds hoipful in planning classroom strate-
plos.  he teacihor has cbserved for relevant factors and can
thon deeide wiat alterations and modifications or adjust-
ments nocd to b made in the learning program to assist the
pupll in uwcetliny his learning nceds,

The teacher should consider altering the variables of:

1. Modality of presentation

Would the pupil learn better given oral
directicns or auditory clues?

Would he learn better if given visual
clues or a demonstration of what the
task entails?

2. Nature of the task

Can I alter the task so that the pupil
can cvidence mastery?

Does he need to:

recognize _____ldentify
____Gilscriminate ____sequentlalize
analyze syntheslize
_____memorize

3. What is the modality of required pcrformance?
Spoken (oral response) _

Visual-motor response __

(gesturing, marking, drawing,
writing, ctc.)



SULKARY_OF OBSERVATIONS

Factors: Three Aspects of Learning Style

1. Sensory factors

Modeliitlces

II. Human interactions

IIT. Timing - "interventions"

¥Refer to Loarning Styles, an I/D/E/A publication
(Sce Bibiiography)

13.
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SUMIIATY OF OBSERVATTONS

Factors: Three Aspects of Learning Style

1. Sensory factors

Vodalitios

ITI. Human interactions

IIT. Timing - "interventions"

¥Refer bo Learninge Styles, an I/D/E/A publication
(See BibIioprapny)

-
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PROVTSTO! FOR LEADNTING STYLES TINVENTORY

. o desmey

This questiommaire acks vou a number of questions concerning
the unit in which yeu teach. There are no right or wrong an-
s swWers.  The way you see 1t 1s the important thing.

In the eppronridte answer space, write in the number from 1
> to 6 for crnei item. Choosc the numbers you write from the
answer scaic printed at the top. of each pape.

. Please cemplete the nersonal iunformation regquested below.
Nawmes are net necessary; information will be complled for
the school as a whole.

School:

o carn

f Assipnment (circle one): XK 1 2 3 4 5 6 other

Number of years taught in this school:

1 2 3 4 5 6 7 8 9 10 over 10

ANSWER SCALE

1 2 3 i 5 6

/ / / / / L /
Practically Not Moderately Moderately Very Extremely:
none; to a  very (on the (on the much To a very
very low low side) high side) high degree
degree

1. The degree to which teachers insure that each
student has personal rapport established wlth
at lcast one tcacher. 1,

2. The depree to which opportunity is provided
(through discussion and written communication)
to insurce that each teacher is fullyv aware of
perceptions and supprestions of other teachers
relating to the students with whowm each has
developed special rapport. 2.

3. The degree to which ecach student is involved
in selfl-assessment procedures and analysces of
the assessments. 3.




gﬁgg;g;gg_won LIEATHING STYLES INVHHEQ&X
continuad

ANSWER SCATE

16,

1 2 3 4 5 6

/ / / / / /
Practicolly Not fioderately Moderately Very Extremely;
wone: to a very (on the {on the much To a very
very low low side) high side) high degrec
degrec

I, The derree to which each student accepts
increasing responsibility for seclection of
his learning objectives.

5. The degree to which each student particli-
pates in selcction of learning activities
to pursue lexcning objectlves.

6. The depree to which each student can state
leavning objectivss Tor the learning acti-
vities in which '« is cngaged.

7. The dopree to which assignments of staff
members to student groups are made with re-
gard to complementary strengths.

8. The degree to which large groups, small
groups, paired situations, and independent
study are provided as optional learning
arrangements.

9. The degree to which options exist for pro-
viding a greater range of teaching~learning
environments.

10. The degree to which the following are con-
sidered when students are assigned to learn-
ing activitics:

a. Peer relationships

b. Achievenent

¢. Learning Styles

d. Interest in subject arcas

e. Self-concept

10a.
10b,
10c.
10d.

10e.

i
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PROVICTON FOR LEARNING STYLES TNVEMTORY

——— piren omt acan o

' continued
ANSWET SCALR
‘ 1 2 3 4 5 6
/ / / / / /
Practically Not Hoderately Moderately Very Extremely
nons* to a very (en the (on the much To a very
very low low side) high side) high degree

depree

11. The dersree to which teachers accumulate a
variety cof student learning objectives
consistent with lesrning programs being
developed, 11.

12. The derree to whlech teachers accumulate a
selection of activities whereby students
may pursue e¢ath of the desired learning
objectives. 12.

13, The degree to which teachers select and/or
develop curricular materials which include
the following components:

a. provision for thosec who learn

best through books 13a.
b. provision for those who learn
best through "things" 13b.
¢. provision for those who learn
best through auditory channel 13c.
O
-
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GLOSO I RY

s A ——— 14 Gt e Bu-

cormitive:  {faculty of knowing, of becomine aware of
objects of thourht ov perception (lncludes
understanding; rcasching)

cornitive style: often used for learning style

hurniin Interaction: the variables of interpersonal ro-
lationships

carnding: Iethod of organizing many perceptions: a
ponling of past expfrlence concerning simi-
lar situations and cxperiences

learning style: intcgratvnﬁ Tactors that make learning
osslble so that individual is able to
meet learning necds

perception: the process giving particular meaning and
sipgnificance to a sensation.

sensory factors (modalities)

(a) auditory

(b) wvisual

(¢) kinesthetic
1) multisensory

reinforcement: modifying behaviors by presenting a
reward for a spccific situation

.. ,—\§
-
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