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It is rather unusual to find a Junior college that has an Adult
Continuing EducAticn Center with a vaaic education and vocational prograr,
& high school equivelency program, and the customary short-term vocational
and avocationsl adult programs; yet, this is the kind of center to be
found &t Danville Junicr College in Danville, Tllinois. This Center
should wet be so unusual, for Ine jurlor college seems the proper place
{ir edults to attend schizel. The College surroundings provide the adult
Wwith a measure of rrestige which is lacking when he must return to d
comron schocl setting to recume his educaticn.

The Ceater is funded by the Iilinols Department of Public Aid
through Section 10:22-2C of the Illinois School Code, Title IXII of the

Adqult Education fict of 1956, and by tuition fees. Students in the

(Speech given at the International Reading Assccliation Convention,

Ransas vity, 1969, included in Reading Geoals for the Disadvantaged
edited by J, Allen Figurel. 1IRA, 19?0.5
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adult pregrem inelude people who are Puhlic L2
who are not.
Informal Testing Used to Flace Students in Classes
In the fall prospective students are interviewed by the counselors
before school begins. From conversations, the types of answers given

to questions, the amount of assistance needed to fill out the application

forris, and the use of the Harris Graded Word List and the Informal Text-

book Test contained in the Curriculum Guide to Adult Basic Education,

Intermediate lLevel, & publication of the U.S. Office of Fducation, the
crunselors determine the levels where they feel the students should
begin. The students are informed that their classes may be cnly
Lemporary until the teachers decide whether they have been placed at tne
correct levels or not. After a week has passed, the teachers and
courselors meet to discuss any schedule changes which need to be made.
The decisions rest on the students' needs in mathematics and reading; ard
if the differences are grezt in these two areas, math ability takes priority.
It is felt that grcup instruction is more essential in math, and that
wide renges of individual differences ecan be handled more easily in
e reading classes.

Five fifty-mirute classes are held daily, Monday through Friday,
and additlonal classes are held on Tuesday and Thursday evenings Trom /7:7)
to 2:00 pom. At the irnirocductory level, which is comparable to first
through third grzdes, classes are taught in self-contained classrooms

while the intermediate and high school equivalency level classes are

taught in departmental situations. At the intermediate level, day students
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are Scheduled far reading on Monday, Wednesday, anc Friday; and the high
school equivalency students meet on Tuesday and Thursday for reading.
Students may enrcll in classes at any time during the year. 'The
counselors take those students who enrcll after the first week of school
¢n a tour cf the Center, and the students are introduced to the teachers
they will have. In this way an attempt is made to make new pipils feel
reliaxed and welcome.
Formal Testing
In crder to have a record of the overall success of the program and
for an initial appraisal o7 the students' strengths and weaknesses,
tests are given to :tugents at the intermediate and higher levels during

the first week of entry. Tha Nelson-Reading Test, grades three through

nine, and *he lelson-Denny Reading Test, grade nine through adult,

(Houghton-Mifflin) are used in reading classes. The particular test
given is determined by the scores of the informal tests given previously
v the counselors. Formal testing is not recommended for adults on
the initial contact with ther, because enrolling ir school is sometimes
a frightening experience {ocr them. To make the new student feel
seif-censeicus or apprehensive by being greeted 'vith a battery of
“erts might cause him to not return to school, for he may remember school
ac teing o 1mmg series »f failures on tests.

Tes*:ing situations are always handled with care. The staff does
=verything possible to make the student feel comfor ble and at ease.
Toucners are careful to point out to the students that they no longer

pave "o oesnsider tests as threats since they wili not pass or fail on

w»
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the basis ol their test scores. They are told ths= the tests are used
to help decide which materials will be best for them to use. Directions
are given and are repeated patiently as often as necessary so that the
students are certain of what they are to do. While it is impossible %o
relieve all students of anxiety, testing usually does not seem to be
a. threat t» thenm. _ .
Non-graded Structure of Program

A decision may be made at any of the monthly staff meetings to
move & student {rom.one level to another although most of these changes
are made following the G.E.D. (high school equivalency) exams which are
given three times each year. At these times students who are caprble
ente: the special G.E,D, clasées which are held prior to eseh of the
examination dates. |

Whenever it js possible, students from the introducto;y level go tc
ore of the higher level classes for those subjects in which they have-
the ability to do more difficult work; yet, they still remain in the
security of the self-contained classroom for those subjects in which
they still need much individuval attention.

Individualized Instruction

From the description of the program, it must be obvious that the ey
for teaching adults at the Center is individualized instruction, which
is both an effective and a necessary method in adult education. With such
wide ranges in age, social and educational experience, and ability,
a plan designed to fit the individual brings the most satisfying results.

Individualized instruction also permits enrollment of students at any
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tiie during the yvear. It works well'iﬁ“combating instruetional
problems caused by the irregular attendance resulting from adult
responsibilities., Teaching a lesson to an entire class i®8 not often
pcssible because it is seldom that all students in a class are present
at one time. Ceptain basic lessons may be reserved for group Instructio:
at cimes when most of the class is present. Since the teacher cannot
" reen repeating a lesson for those who were absent when the lesson
was presented, individualized instruction minimizes the absentee problem.
Each nerber of the clacs can work on a different lesson, and each
student can progress at his own rate. Thus, the mother who has beer.
absent six weeks because one by one her children came down with the
chicken pox. can resume her studies without feeling that she is belid
the class. The teacher simply consults the records of the student's
rogress, and she resumes her studies. |
Special Problems in Teaching Adults

Poor attendance is not the only problem instructors face in teaching
2lults. Most of the instructors at the Center have attended institutes
in adult education, and in-service workshops are held at the Center.
Though most of the instructors hold master's degrees, these are not in
adult education for the field is so new there have been few opportunities
%0 even take courses in edult education. The Center has § professionsl
1ibrary and the publications, "Swap Shop" and "Pechniques /" of the
. National Association for Public School Adult ucacion and the magazines,

Adult Leadership and Adult Efueca ion, published by tne Adult Educaticnm

“sgociation piovide much useful info on on teacaing adults. Until
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.2 stecial problems connected with teaching adilts are understood,
“ereliers cannot expect to teach reading or any other subject and have
reon cesult.,,

The first problem the teacher encounters with the adult student
Nas already been mentisned; that is, the fears that some adults may
have about attending school. It may have taken much courage for them
evra to enter the building the first day. With satience and understa:.ding
*nese fears can be lessened. The teacher who admits to the students
that he doesn't know the answers to every question, but can help the
students find the arswers, makes the student feel more confident. There
£icudd be an ircorazl ati:osphere in the classroom. Many times
discussions can be held as to why students didn't finish school when
thiey were yovager. When the people find that others have ra2asons
vim*iar to theirs, and that the teacher accepts and understands these
reusens, they are not so self-conscious about “he fact that they do not
Lave an cducation. Such seeningly ridiculous reasons--at least froa a
ceacker's point-of-view--as belng called a "sissy" or eccused of "putt ag-
on-tirs; by mempoers of their peer group have caused ~.od students Lo 1»
por work and finally dron cut of school.

Teachers must show genuine interest in the svuder.ts ard their
croblems, and at the Center a ecard file with students! addresses is
kept so that the teachers can call or write tie student who has been
arsent severa’ dar~ to let him know he is missed. Tuis is Juct one wa-y

the *-~chers can show interest in the individual.



oo feecher must keep in rind both the bacic 1rinciples of learning,
~ 4 Lhe special problems connected with teaching adults. The adult
«hormer murt see quick results in his lcarning. The materials must be
neur.nrful, and each lesson should have a goul that the student can
~ttnin. He must be provided plenty of practice materials, eand a
variety of materials and techniques must be used in order that each
£8:aort can have experiences which appeal to him. Adults are motivatec
¥5 learn cr they wouldn't be in school, but the teacher must praise their
-..orts sn that they remain motivated. They must be encouraged t.
contribute ts the elass for although they may not be sble to read or
weite, they have a bach.ground of knowledge gained from their experiences.
They need many chances to i{eel successful i their classroom environment.
The Tfollovirs is a list o7 the Special problems of adult leavners wiich
are “~t similar to pi.blems of the child learner:

« Adults are tired atlter working or caring for a frmily,

. +sdults can learn as well as young children, but the learning

mav [2re loager.

- Aduits are esger to learn and are sorietimes impatient when the:r

do Rot seem to progress as rapidly as they wish.

. Adults must see some relationship of the lessonc to their needs

in raising a fanily and in their vocationg,

+ Adults have more sight and hearing difficulties than children.

- Adults have little time for homework,

These spec.xl problems must be kept in mind when teaching and vi.en
chhogd :aterials to be used.

tay
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Choosing Material'c
There shculd be as ruch variety in materials and eguipment as ti~
radget will stand in adult education. In selecting or preparing
materials, the fH)lowing points should be considered:
). Materials should be appropriate for the lrinds of students
to be tuught. Are they farmers, migrant workers, or factory
vorkers?
2. Tessons must provide practice for varying abilities.
. Materials and activities should be about familiar and
interesting subjects.
. -Aaterials, even at the beginning levels, shnuld have voeabularies
which ar~ in an e2dult style.
“. J27innins materials should have short sentences, and large
srpe and double spacing should be used.

. Readability levels of materials should be checked,

-3

- Each lesson should teach one or two concepts which the student

can master st that he can feel successful,

™

Lesz~ .5 should be in sequential and logical order.

D

. Lessons should be presented so that the students can g» ahead
By themselves much of the tine.

10. BSor> nuteriels should pertain to life situations, such as

homenmaliing, vocational opportunities, citizenship rights and

duties, and recreational reading.

Taerc underlying principles guide the instructors in the Center &s they
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wory with the students, and as they choose meterials to use with
cacli student,
Objectives for Teaching Reading

The Tirst year the Center openéd the following list of objectives
vas devised by the reading teachers:

1. Teach reading as a developmental process.

2. Determine and provide reading readiness experiences.

3. Develop verbal concepts and word recognition.

L. Develop the ability to communicate ideas and infomatién.

2. Develop conprehension of ideas that words represent.

6. Develop the ability to comprehend and réad for information.

7. Develop critical thinking and constructive discussion.

8. Encourage application of reading abilities in solving daily

problems.
9. Develop study skills and habits.
10. 1Instill a desire for worth-while recreational reading.
Teaching on the Introductory Level

As is true at all the levels, & variety of approaches iis used in

rinding the best way to teach each student at the introductory level.

The Gray Oral Reading Paragraphs (Bobbs-Mbrrill) are used to determine

the functional level of each student. They are taught the alphubet,

if they do not already know it. Much time is spent in discussions
before reading instruction is begun because many of the students do not
talk .n complete sentences when they start to school. It is neéessary

for them to build a verbal background. Articles in the newspaper,

S



0

Norma J. Bziley

itws_for You, Bdition A (Laubach Literacy, Inc.); sabjects whick relate
" their deily lives; historical events: and Snformation about the
- r7inps of government are topies for these conversations which are
-terest to adults,
Miny times discussions about the different meanings o1’ the same
wId result In emusing incidents. Cne day a class was using the werd
vanee’ In sentences.  Such examples as "change a tire, change clothes,

Ie

4l makting change" had been used when one lady came up with "change the
“uiv. " Another lady who happened to be a foreign student got very
4 .ted end exclaimed, "Oh, no! You couldn't do that!™
Teachers find that adults have to overcome some of the same
cangmage difficulties that children have, such as adding an "s" to
» i where none is needed and dropping the "s" where there should
* e, However, adults do seem to acquire a larger sight vocabulary
duickly than children do because adults save had a larger
">, <:ence with the spoken word; therefore, reading instruction is
. with the sight approach.
Yoot of the time experience charts are not used with the entire
because there are seldom two students at the same level; thus,
- t2acrer works with the individual on experience stories which the
~ a7t writes and then rcesds with the teacher's help. Writing the
- +af reinforces the leerning. Replicas of signs which the students see

evervday surroundings are displayed so that the students may learn to

wiottiem. The little techniques that are used %o teach reading to

-Area, such as matching words, pcinting out similarit.es and differences,
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and rhyming may be used with adults. The challenge ©or the teacher
18 do these things oa an adult level. The gosl is for the students
to rind that reading is pleasuratle, and the instractor must find the
best method for teaching the students to read and to enjoy reading.
Some of the materials used can be found in any primary grede

classroom. The Dolch Besic Sight Word cards (Garrerd Press) and

Re2ading Leboratory Ic {Science Research Associates) are used. Flashcards,

 either teacher-mades or those accompanying the texts, are used for

practice a2lso. The Garrard Press Discovery Boolis series and the Harr

Wagner biogrsphies end Leev Sea Adventure series are on the bookshelves.

But there are many materials which were prepared especially for adul“s.
Cne series which provides continuity in & sight picture approach is

whe Fteck Vaughn texts, Working with Words, Working with Word Patterns,

and Building Word Power. From Words to Stories and Operaticn Alphabet

(Noble and Ncble) are aleo good to use with the sight method. Stezs:-
Vaughn; Noble and Neble; and the Allied Education Council, publisher of

the Mott Basic Language Skills Program, are pioneers in the publication

or adult materials.

The Iunguage Master has been found to be a valuable tool in
teaching werd recogniticn, improvement of vocabularies, pronunciation
of words, and improvement of gpeech. It is particulery useful in
heiping foreign students learn English. This mechine uses cards similar
to Jdata precessing cards. Cn some cards there is a picture and the word

naring the okject. On other cards are printed sentences or rhrazes,

| )
e




nd osore cards sre dlank for teiacher-made matericl. AL the b ttom
>f the card is s strip of recording tape on which an instructoer
pronounces the words. The studen. records his cwn rronunciation of
the words, and taen he can listen to beth the instructor and himself
end compare the pronuncimtions.

Wanen students have acquired & good sight reading vocabulary,
prionics instruction may be introduced. However, i the instructor
finds a student who has dif'ficulty with this approach, then i% is not
pusned. The M.W. Sullivan mzsterials are used for supplementary werk
and phonic drills, &¢nd zs the studects progress the Mott materials,
which are based on phonics, are sometimes used. When the student can
read independently, 2, R.A. materials are started. Fach student is
allowed tu work with the nateriale which seem best sulted to his needs
and abilities. Actuvally on all levels, every lesson is a reading l-ss-n
unether it is in math, English, history, or science. 7The class msy re-d
an easy story about Columbus which may lead the hetier reader ¢ soms
in~depth reading in the encycloredia or 1a other sources,

Many ways are used to check the progress of the atudents. Ir
eddition to teacher evaluations, man y of tne texts have progress tests.

The Dolch Basic Sight Word Test is used, and the Adwit Pesic lenraing

xamination (ABLE, Harcourt, Brace & World), which is one of the few testy

cesigned especially for adults, is used ccagionally.
Teaching on the Intermediate Level urd Abcre

4% tne intermediate and higher levels, the students are diviizd irte

Q. 1.
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Tive groups. Level T is comparable to grade four, Level II, grades five

snd six; Level IIT, grades seven and eight; Level IV, grade nine and

Jdp; and the G.E.D. level. At the G.E.D. level, the students concentrate

on literature appreciation. 3Since these students are not considered a

part cof the tasic literacy program, their work will not be mentioned

again. Students in the other four levels spend approximately nine weeks

ir: the reading laboratory and nine weeks in a claasroom situation in

keeping with & suggestion Tound in e study by Mayhe« and Weaver (Journal

cf Developmental Reading: 3:75-83. Winter, 1967) which dealt with four

different metheds of teaching reading. It was noted that by concentrating

on & textbook approsch for several weeks, and then using mechanical

devices for severzl weeks, students were easier to nmotivate although

they did not make any greater gains than the other two aroups which also

showed improvement. Jince notivating the adult student is important,

this scheduling has been used. The ~onger periods of time in either the

lab or the classroom also limits the amcunt of confusion for students

g L2 which room they are suppcsed to be in o - reading class,

Al Levels T and II, the M2t materials provide an integration of
reading, spelling, and =nglish gkiils. Each skill reinforces the other,
much written practice is provided, and the stories can be used to stirulate
discussions about problems pertaining to everyday lide., A review of
prenic and structural elements and dictionary practices are included. For
schools with low budgets, or with inexperienced teacherc, these mavorials

“iTer & good start in adult education. Edition B of News for You is

b
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also available for these students. This edition seems better fitted
to the students than Edition A does to the introductory level. The
teachers at that level feel that an even simpler edition is needed for
beginning students.

SRA Laboratories IIb and IITa are used with the students at Levels
I and IXI. Although not written for adults, the tone of the language
used--even on the lower levels--~is suitable, and the stories are
interesting to adults. After reading the stories which would be
helpful to the students in their science or history classes, the students
ray chosse the s*ories they wish to read. The instructor checks every.
fifth lesson with the student. If the scores on tHis lesscn and the
preceding lessons are good, the student is allowed to move up a level.
While checking these lessons periodically, the teacher has a chance to
have the sftudent read orally if the teacher wishes, and any problems the
student seems to have can be discussed. This periodic checking
discourages cheating, for ﬁo matter uow often the teacher tries to
cunvinee students that they won't be considered "dumb" for making
n..stakes, there are always those students who reel that they must have
eorrect answers even if they have to cheat to get them. It is very
2.0ficuldt to eonvince scme students that they can learn form correcting
trely mistarkes.

Many educaters fear using programmed materials because they feel
that students will cheat. However, studiec have shown that a student
why follows the procedures with programmed materials will Yearn from the

experience of working with the materials even if he coples the answers
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in the final step. Most adults whe cheat when trrey first begin
Lttending classes 4 50 because they are unsure ¢ their ability,

but they socn learn tu play the game according to the rules when they
find they are uot threatened by failing grades since no grudes are
given. Those who continue t> cheat discover that when it comes time for
any summury tests, they cannot do the work they are supposed t- know how
tc do.

It is important that students understand the reasons for the teacher
conducting this "Do-it-yourself" kind of school. They must be convinced
that they are capable of carrying on their work alone, and that in the
long run this teaches them t. be independent. They also can understand
the attendance problem and can see it is to their advantage not to have
to wait for the rest of the class in order to advance in their studies.
They need to recognize the teacher is there more to help them than to
tell them what to do, and they must not feel self-conscious about having
tg ask for help. The teacher can occcasionally make statements, such as
"I'm here to help you," and "Don't be afreid to agk me for help." It
i1s also a good idea to walk around the room stopping by each student
and asking, "Do you need any help?"

The tachistoscope snd the Language Master can be used at these levels
alsu. The Language Master is used in the same ways that it has proved
usetful at the introductory level. The tachistoscore is used to increase
"seeing” akills, that is for rapid recognition and interpretation of

symbols; to teach and extend sight vocabularies, and to teach structural
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wid phenie analysis.,  The teacher must wateh for sigus of anxiety which
may .ndicate the adults are being pushed too hard, and the length of
drill time must be judged accordingly.
At Levels III and IV, the basic materials used are SRA laboratories

IIIa and IVa and the Educational Reader's Digest, in addition to the

materials available in the reading laboratory. MEEE materials are used
a5 supplementary materials at this level, and a library of approximately
three hundred paperback books is on hand in the reading laboratory and
in the classroom. Students in Levels I and II may use these library

books also. EDL Reading 300 Library B  (Educational Developmental

Laboratories) and Steck-Vaughn soft-cover adult library books make up
the bulk of tne materials in this library.

The reading laboratory is equipped with fifteen carrels, each
wired with individual headphones for listening to any of three taped
lessons which may be played simultaneously. Each carrel also contains
a Controlled Reader, Jr. (EDL) for weading rate training. In addition
five Skimmers (EDL) for skimming and scanning practice are in the
laboratory. These are used when the student is reading at about n...th
grade level at the rate of 450 words per minute.

Before the students begin to work with the Controlled Readers, they

are given the SRA Reading for Understanding placement test. Most students

can get the first fifty answers correct; therefore, an adequate judgement
of starting levels can be found by starting with item fifty-one of the

test. These materials oifer practice in reading paragraphs for comprehension
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rather than practice with basic reading skillz, such as word attack
siills or reading to find the answers tc questions. Since it is not
necessary to complete this work in one sessicn, the materiuls are useful
in the reading laboratory. It is difficult for an .nstructor to start

& class on the Controlled Reader because individual instruction is needed
to be certain that the students know how to use the machines. The

Reading for Understanding materials can be used by the students until

the instructor can teach each of them to use the Controlled Reader. After
everyone has learned to use the Controlled Readers, the students do
a Controlled Reader lesson first; and then they spend the remainder ~f

the lab session using Reading for Understanding.

To determine the starting level of each student on the Controlled

Reader materials, the SRA reading laboratory scores and the Reading for

Understanding scores are used. The Word Clues tests (EDL) work well also

for placement in rate training materials. The levels range from fourth
to fourteenth grade. Each student uses & workbook containing stories which
are previewed along with a study of new words intrcduced in the story.
Then a filmstrip with the complete story on it is read. The studert “hen
answers ten comprehension questions about the story. A record is kent
of speeds and comprehension scores on each stcry. Except for the
answer sheets, the materials are used non-consummably.
Most students start reading at a speed of 130 words per minute on
the Controlled Readers. It seems that 120 words per minute is too slow

for most of the students, and they get restless and do not concentrat: as
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well on the stories. A student Keeps increasing his speed us Tang

as his comprehersion scores are above 60%. Brlow this level the rate is
kept the sare, Occasionally when a student continues te 4o poorly ut

8 slow speed, the rate is increased to see if the first speed was

tor slow. Most of the tine, however, continuing low comprehension
scores indicate the muterial is too difficult for the student.

After every five less.us, Reading Efficiency Checks (EDL) are

given. These tests are on the same levels as the filmstrip stories,
and the student is timed while reading from a regular workbock. These
raterials are used to try to help the student transfer increases in
rate to a normel reading situation. Most adults are sure that they
cannot ret¢d any faster than they do. So often the statement is heard,
"I can't understand anything unless I read it over two or three times."
(ne student, who for many weeks was not able to finish an SRA card or

g Ccntrorlled Reader lesson in one class perind, finally was able to 45

oth.  Bhe remarked that she had discovered that she really coulé read

F
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she thought she cuuld.

It takes much encouragement from the teacher to cenvince the students
that they don't actually need to "gee" every word to understand most of
what they read. When students first begin using the Contrnlled Readers,
they are told not to werry about getting several answers wrong because
tuey have to have time to get adjusted to using the machines., They also
are rccinded that they have proved that they can read and find answers
te. questions in their other reading, and that the idea of this new kind

<f lesson is for them to learn to read faster. Most students soon adjust
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to this novel way of reading and come to enjoy beinc in the lab. Becuuse

reading and listening are closely related, the Listen and Read and

L.isten and Write tapes are used to present new lessons and for practice

on ckills.

The Center has many other kinds of equipment which the teachers use
in their classrooms. Each desk has an overhead projector which proves
invaluable in presenting new lessons and reviewing old lesscons. Many
teacher-mude transparencies prove helpful in teaching such things as
letter sounds, syllabication, and using diacritical marks. The opaque
projector is used to present the students' stories to the class for
group reading. Test papers may be placed cn the machine, and the
teacher can point out important ideas to the class. The tape recorders
are used by the students to practice and to listen to their oral reading
and to improve their speech patterns.

At the Adult Continuing Bducation Centgr in Mattoon, Illinois, a
viden tape machine is available; and many introductory lessons are taped
so that the teacher does not have to reé;at instructions to the
continuing stream of new students entering the program. Lessons also can
be taped to enable students to make up lessons they missed during ahsences.

Teachers in the Danville Center have devised many kinds of answer
sheets to minimize the cost of materials. For the lessons which require
expensive workbooks, acetate sheets and grease marking pencils are used
sometimes so that the workbooks need not be consumed.

In the finel analysis, no matter what kinés of materials are used,

adult students will not learn if their needs are not met. The teachepr of

4
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ndults nmust treat ‘hem as the mature rersois they are. He must accept
their morals, overliok their faults, rot tal% d wn to them, and treat
them a&s equals. Adult students are not merbers of the captive audience

found in the commcn school. Unless they feel accepted, they may become

dropouts for perhaps the last time.

&
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