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ABSTRACT
The purpose of this study was to clesign, produce, and

evaluate testing reports that would be useful and meaningful at the
classroom level: reports that would be useful to teachers and
informative to parents, without making time demands on teachers in
either preparation of the reports or in inservice training in
educational measurement. The Iowa Tests of Basic Skills was chosen
for the study. Every item of Form 3 of the fourth-grade level test
was analyzed by a group of clas?.room teachers, and the appropriate
subjer.t-matter curriculum coordinators of the school system. Also
examined was the Modern Mathematics Supplement to the tests. Three
reports were desgned: a parent report, a teacher report, and a
class-summary report. A brief discussion of each of these reports is
given. (Author/DB)



U.S. DEPARTMENT OF HEALTH.
EDUCATION & WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS BEEN REPRO-
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIG-
INATING IT. POINTS OF VIEW OR OPIN-
IONS STATED DO NOT NECESSARILY
REPRESENT OFFICIAL OFFICE OF EDU-
CATION POSITION OR POLICY.CO

pr.\ COMPUTER-GENERATED VERBAL TESTING REPORTING

Walter M. Mathews
University of Mississippi

A Paper Presented at the 56th Annual Meeting
of the American Educational Research Association

April 6, 1972
Chicago

Whilt . examining the standardized testing program of

a medium-sized public school system, it was observed that

aside frcm the reports containing the student scores, all of

the testing reports had the school administration as their

target audience. A large volume (217 pages) was published

annually which contained tables of data and analysis of the

performance of the total school system and of each of its

53 schools. This volume had no direct impact on teaching

and learning at the student level, and the majority of the

members of the teaching staff was not even aware of its

existence.

tal)
Two testing reports were routinely distributed to

each school:

1. a list of students and their test scores for the

information of the guidance counselor or class-

room teacher, and
CI)

(41)
2. a gummed label containing the same information

for affixation to the cumulative record of each

student.
or-11
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Achievement tests were usually reported in terms of

three scores:

1. a percentile rank on local norms,

2. a percentile rank on national norms, and

3. a grade-equivalent score.

These reports provide pertinent statistics. Unfortunately,

too many teachers are not able, or do not take the time to

analyze the tables of percentiles and grade-equivalent scores.

The only information provided to the student and/or the

parents of the pupil is what the classroom teacher interprets

(or is capable of interpreting under the limitations of time

and understanding) to them.

The Purpose

The purpose of this study was to design, produce, and

evaluate testing reports that would be useful and meaningful

at the classroom level: reports that would be useful to

teachers and informative to parents, without making time

demands on teacher in either preparation of the reports or

in inservice training in educational measurement.

The Approach

The Iowa Tests of Basic Skills, a widely used achieve-

emtn battery, was chosen for the study. Every item of Form 3

of the fourth-grade level test was analyzed by a group of

classroom teachers, and the appropriate subject-matter cur-

riculum coordinators of the school system. Also examined was
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the Modern Mathematics Supplement to the Iowa Tests of Basic

Skills. Three reports were designed: a parent report, a

teacher report, and a class-summary report. A brief dis-

cussion of each of these reports follows.
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The Parent Report

To provide information to the parents of each pupil,

an individual report in a verbal format was generated for

each child's performance. The only scores reported to the

parent in numerical form were the national and local per-

centiles for the pupil's total test score. Reports on all

of the subscores utilize one of the verbal descriptors

(exceptional, very strong, quite strong, near average,

rather weak, or very weak). Diagnostic keys in 25 skill

areas (e.g., subtraction, using verbs, and solving problems

involving money) were printed if a pupil's score in that

area was determined to be either proficient or deficient.

Since the mechanical interpretation of a pupil's

performance on the test did not take into consideration

unique factors in the child's background or indicants of

improvement which may be known to the teacher, space on the

computer-generated reports was designed for teacher comments.



RAPEmT REPORT ON INopitouAL PERFORMANCE oN THE ID** TESTS OF BASIC SKILLS
ADMINISTERED SEPTEMBER 1,70

MADISON PUBLIC SCHOOLS
ADISON, WISCONSIN

STu..ENT: JANIEL MARSHALL GRADEI 4
TEACHER: HRS. FRANKLIN SCHOOL: JEFFERSON

ACCORDING TO tHIS TEST, DANIEL'S OVERALL ACHIEVEMENT LEVEL IS AT THE 7II
PERCENTILE 4HEN cOmPARED WITH STUDENTS IN GRADE IN THE MADISON SCHOOL SYSTEM,
AND AT THE OR PERCENTILE AHEN COMPARED AITH A NATIONAL SAMPLE OF GRADE
STUDENTS.

THE TEST PROV:DES INFORMATION IN FIVE MAIN AREAS: DANIEL'S VOCABULARY
SCORE IS NEAR AVERAGE WHILE HIS READING COMPREHENSION SCORE IS NEAR AVERAGE. IN
THE AREA OF LANGUAra SKILLS HIS SCORE IS QUITE STRONG, AND MIS SCORE IN WORK
STuOY SKtLLS IS VERY STRONG HtS ARITHMETIC SCORE IS EXCEPTIONAL

THE TEST LOOKED AT FOUR SPECIFIC LANGUAGE SKILLS, AND Toils STUJENT RAS
RATED AS FOLLO4SI QU!TE STRONG IN SPELLING AND QUITE STRQNG IN CAPITALIZATION,
VERY STRONG Im PUmCTUATION AND NEAR AVERAGE IN WORD USAGE.

IN THE AREA OF *Dsio.STuDT SKILLS, THREE SPECIFIC SKILLS WERE TESTED. IN

mAP READING, DANIEL SEEMS TO BE QUITE STRONG WHILE HIS IS NEAR AVERAGE IN READ
IPS GRAPHS AND TABLE'S. IN HIS KNOv,LEDGE AND usE OF REFERENCE MATERIALS NE IS
QUITE STRON,S.

/N THE AREA Op ARI7HmE'tel HE APPEARS TO BE NEAR AVERAGE IN CONCEPTS AND
vERY STRONG Isz PROBLEM Qrli,vING wHILE HE TENDS TO SE EXCEPTIONAL IN THE MODERN
MAT,....MATICS SUPPLEMENTARY TEST.

DIAGNOSTIC KEYS INDICATE THAT nANIEL IS PRDFICIENT INI

SOLVING PRORLEmS INVOLVING MONEY,
SUBTRACTION.
ADDITIDN.
UNDERSTANDImG THE CONCEPT OF :410LE NUMBER IN MODERN MATH.

DIAGNOSTICS ALSO INDICATE THAT OANIEL IS DEFICIENT INI

SPELLING BECAUSE OF PROBLEMS IN VOWEL SUBSTITUTION.
USING THE CO04A.
PUNCTUATION BECAUSE OF OVERPUNOTUATION.

STUDENT PERFORMANCE IS EvALuATEr IN SEVERAL WAYSI SY THE TEACHER, SY THE
PAR74.TS OF THE STUDENT AND, OF COURSE, SY THE STUDENT HIMSELF. TEST RESULTS DO
NOT REPLACE AN" OF THESE, BuT CAN FP: VALUABLE IN THAT THEY ARE ANOTHER SOURCE OF
DATA. THIS TEST, LIKE ANY TEST, IS SUBJECT TO ERROR.

COMMENTS AROOT DANIEL MARSHALL FROM MRS. FRANKLIN
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The Teacher Report

For each pupil, an individual report was generated

for the teacher. The report for the teacher was almost

identical to the report for the parents with the addition

of percentile scores for each of the 15 subscores. The

narrative on each set of reports for a pupil was identical,
#

the particular form of each paragraph that was generated

was determined by the digits in his student number. Since

several alternative narrative forms of each paragraph were

available for printing, the value of a specific digit or

combination of digits in the pupil's school identification

number was used to determine which of the parallel verbal

forms of each paragraph was printed.

The teacher report ends with the same caution con-

tained on the parent report: that tests are fallible and

are only one way of measuring pupil performance.
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TEACHfR REPOTT ON IN5TVIITUAL PrWFORMANCE OR TME 1.014A TESTS OF BASIC SKILLS
ADMINISTERED SEPTEMBER 070

mAnismN PUBLIC SCHOOLS
MADISON, wISCONSIN

STU.*.ENT: DANIEL MARSHALL GRADE: 4
TEAC4ER1 mRS. FRANKLIN SCHOOL: JEFFERSON

ACCORDING TO THIS TEST, DANIEL'S OVERALL AiMIEVEMENT LEVEL Is AT THE 78
PERCENTILE 4HEN COMPARED wITH STUDENTS IN GRADE 4 IN THE MADISON SCHOOL SYSTEM,
AA) AT THE SM PERCENTILE WHEN CAMPAREO WITH A NATIONAL SAMPLE OF GRADE 4
STu-iENTS.

Tom TEST PROVT0ES OFORMAT/ON IN FIVE MAIN AREAS: DANIEL'S VOCABULARY
ScORE IS NEAR AVERAGE (53 BILE) wHILE HIS REAoiNucOmPRENENs:ON SCORE IS
NEAR AvERAGE ISO BILE). IN T4E AREA OF LANGUAGE SKILLS HIS SCORE IS
OWE STRONG 171 BILE). AND mIS SCORE IN WORKSTUDY SKILLS IS VERY STRONG
(B1 BILE). HIS ARITHMETIC SCORE /B EXCEPTIONAL (41 BILE).

TmE TEST LOOKED AT FOUR SPECIFIC LANGUAGE BKILLS, AND THIS STUDENT RAS
RANKED AS FOLLOwS: QUITE STRANG IN SPELLING (7g BILE) AND QUITE STRONG IN
CAPITALIZATION (71 tILE). vERY STRONG IN PUNCTUATION (87 BILE) AND NEAR AVERAGE
IN ,'ORo USAGE (SVgILE).

IN TmE AREA OF WORKSTUDY SKILLS, THREE SPECIFIC SKILLS WERE TESTED. IN
MAP READING, DANIEL SEEMS TO SE CluITE STRONG (73 ZILE) NE IS NEAR AVERAGE
IN READING GRAPHS AND TABLES (48 BILE). IN HIS KNOWLEDGE AND USE OF REFERENCE
mATEPIALS HE IS nutTE STRONG t 71 BILE).

IN THE AREA OF ARITHMETIC. Ht APPEARS TO BE NEAR AVERAGE !Pt coNEEPTA
(57 ZILE) AND VERY STRONG IN PROBLEM SOLVING (93 BILE) ',NILE HE TENDS To
SE ExcEPTIONAL IN THE MODERN NATHEmATICS SUPPLEMENTARY TEST (,3 OLE).

DIAGNOSTIC KEYS INDICATE TMAT DANIEL IS PRoFICIENT IN:

SOLVING PROBLEMS ImvOLVING MONEY.
SUBTRACTION.
ADOITION.
UNDERSTANDING THE CONCEPT OF ;;HALE NUMBER IN MODERN MATH.

DIAGNOSTICS ALSO INDIcATE THAT DANIEL IS DEFICIENT IN:

SPELLING BEEAusE OF PROBLEMS IN BOWEL SUBSTITUTION.
USIN%i THE COMMA.
PUNcTUATION-BECAUSE OF OvERPuNCTUATION.

STUDENT PERFORMANCE IS EVALUATED IN SEVERAL BAYS! BY THE TEACHER, BY THE
PARENTS OF THE STUDENT AND, OF COURSE, BY THE STUDENT HIMSELF. TEST RESULTS DD
NOT REPLACE ANY OF TREsE, BUT CAN BE VALUABLE IN THAT THEY ARE ANOTHER SOURCE OF
DATA. THIS TEST, LIKE AwY TEST, IS SUBJECT TO ERROR.
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The Class Report

The third type of report that was generated was

designed for the use of the teacher. This report began with

five paragraphs of text that were similar in design to those

already described for the parent report and the teacher re-

port, but the narrative describes the performance of the

class as a whole. Both verbal descriptors and mean percen-

tile ranks were used to describe the group's performance on

each test, and totals were given for the number of students

that were either deficient or proficient in each of the 25

diagnostic areas.

For each of ten areas that were tested by the Iowa

Tests of Basic Skills battery, practical suggestions were

designed by classroom teachers in conjunction with subject

matter coordinators. For each area in which the class mean

was below the mean of the school system in that area, a list

of suggestions was printed on the class report. If the

class mean was not below the district mean in at least one

area, the discriminatory percentile rank was raised by ten

points until at least one set of suggestions was printed.

The class report ended with a listing of human resources

that were available to the teacher from the central adminis-

trative offices, particularly subject-matter consultants.



RE01RT 1: CLASS PERFoRmANCt oN THE IOWA TESTS OF BASIC SKILLS
AlmINIsTERED SEPTEMBER 1970
MADISON PUBLIC SCHOOLS

MADISON, WISCONSIN

TEACHER: RS. HAMILTON GRADE: SCHOOL; FALK

THE MEAN ACHIEVEMENT LEVEL OF THE STUDENTS IN YOUR CLASS IS AT THE 54 PER
CENTILE AHE-! THEIR TEST SCORES ARE COMPARED TO THE oTmER FOURTHA.GRADE STUDENTS
IN THE MADISON PUiLIS ScHOOL SYSTEM. THE MEAN ACHIEVEMENT LEVEL OF YOUR STUDENTS
IS AT THE SS PERCEN!TILE NMEN COMPARED 41TH A NATIONAL SAMPLE OF FOURTHGRADE
STUDENTS.

T415 TEST PRov IDES INFORMATION IN FIVE MAIN AREAS I IN VOCABULARY, THE MEAN
Op THIS CLASS 73 4EAR AvERAGe (56 %ILE), WHILE IT IS NEAR AVERAGE IN READING COM.
PREHENSION (47 SILT). THE CLASS MEAN IS NEAR AVERAGE IN LANGUAGE SKILLS (SS SILE)
AND NEAR AVERAGE IN vORKSTUDY SKIL6S (53 SILE). THE MEAN SCORE OF THIS GROUP IS
NEAR AvERAGE IA ARITHMETIC SKILLS (SO SILE).

LOOKING A LITTLE CLOSER AT THIS CLASS' LANGUAGE SKILLS, THEY TEND TO sE
NEAR AVERAGE IN SPELLING (57 *ILE) AND NEAR AVERAGE IN CAPITALIZATION (61 %ILE).
THERE ARE I4DICATIoN5 THAT THIS CLASS IS NEAR AVERAGE IN PUNCTUATION (57 SILE)
AND qEAR A.JERAGE p vOR1 USAGE (50 AILE)A

IN THE AREA OF NOR<-ST-inY SKILLS, THIS GROUP1 AS A 4HOLE, APPEARS TO 4E
NEA4 AuERAGE 14 MAP READING (54 SILE), NEAR AVERAGE IN READING GRAPHS AND TABLES
(SS %ILE), AND NEAR AVERAGE IN KNOmLEDGE AND USE OF REFERENCE MATERIALS (SS SILE).

WITH REGAiD To THE ARITHmETIc SKILLS OF YouR STUDENTS, THE CLASS MEAN SHO4S
THEI Tn BE 'iEAR AVERAGE IN ARITHMETIC CONCEPTS (SS SILE) WHILE THEY APPEAR TO bE
NEAR AvERAGE 14 Pin4LEm SOLvING (S) SILE). ON THE MODERN MATHEmATICS SUPPLEMENT
THE scrimEs OF THE STUDENTS SEEM To RE NEAR AVERAGE (s7 sILE).

FOLL0 I74G ARE THE opdmiERS oF sTUDENTS IN YOUR CLASS OF 19 :itio 1ERE RATED
EITHER PROFICIENT oi DEFICIENT IN THE VARIOUS DIAGNOSTIC AREAS:

PRO'. f)EF. DIAGNOSTIC AREA

1 2 RECOGNinNG AND UNDERSTANDING IMPORTANT FACTS AND DETAILS.
2 2 REcosmInNIG AND JmDERsTANDtvG IMPLIED FACTS AND RELATIONSHIPS.

4 SPEL61443 SECAUSE OF PROSLEMS IN VOwEL SUBSTITUTION..
2 9 S11G VERBS.
5 7 uSI.IG VERB FOR1S.
4 ID uSI1G THE cOmmA.

s USING THE PERIOD.
2 10 uSIIS INTERNAL PP!Cr.;ATION IN A SENTENCE.
3 7 uSI1G TE4HINAL RuNCTJATION IN A SENTENCE.

9 ISIN3 LETTER.RITING PUNCTUATION.
4.41 3 OSIAG To0 MUCH PimICTUATIOA..
14 1 USING CAPITALIZATION IN LETTER dRITING.
10 5 CAPITALIZATION OF GEOGRAPHIC TERMS.
a 6 CAPITALIZATION OF HUMAN NAMES AND REFERENCES TO HUMANS.

4 LoCATINs PLACES ON mAPs AND GLOBES.
11 2 ALPHABETIZING.
3 6 uSIAG AN INDEX.
O 16 JRING A DICTIONAHY.



3 12 '.15ING GE=ERAL REFERENCE mATERIALS.
4 6 UNDERSTANDING THE CONCEPT Op !MOLE NuNsEN,

8 -OR,(INI P403LEMS USING q0OLE NUNSENS,
6 7 SOL/ING PROBLEMS INVOLVING MONEY.
2 7 S48TRAcTION.
7 S ADDITION

6 uNDERSTANDING THE CONCEPT OF WHOLE NUMBER IN MOOERN MATHEMATICS.

(e PR(IFICIEiCY IS NOT MEASURED IN THIS AREA.)

TEST RESULTS NEVER REPLACE TEACHER JUDGMENTS, THEY ARE ONLY A HELP TO THE
TEACHER IN FORMING MORE RELIABLE JUWIMENTS. TMIS TEST, LIKE ANY TEST, IS SUBJECT
TO ERROR.

FoLLT ING ARE PRACTICAL SUGGESTIONS FOR IMPROVING THE ACHIEVEMENT LEVELS
Or YOUR STUDENTS Iv THE AREAS THAT YOUR CLASS AVERAGE wAS ecLON THE MEAN OF ALL
THE FOURTHGRAlE PJPILS IN THE MADISON PUBLIC SCHOOLS! (SUGGESTIONS IN OTHER
AREAS ARE AvAILABLE FROM THE PROJECT DIRECTOR.)
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.RuGGESTIoNS FoR AEADING COMPREHENSION

SUGGESTONS FOR DEvELOPING A3IL1TT TO RECOGNIZE AND UNDERSTAND STATED OR
IMPLIED FACTUAL DETAILS AND RELATIONSHIPS

FROM THE BEGINNING GRA5E3 ON, READING FOR 114400 NoST OE EMPHASIZES. CILDREN
DO NDT SUDDENLY LEARN TO READ V.ITH COMPREHENSION IN THE SIXTH GRADEI THOUGHTFUL
READING AT THAT LEVEL IS THE RESULT OF A LONG PERIOD OF GROWTH BEGINNING IN TmE
FIRST GRADE. NO AMOUNT OF DRILL AT THE HIGHER LEVELS CAN MAKE UP FOR A LACK OF
ATTENTION TO READING AS A THOUGHT.GETTING PROCESS IN THE MIDDLE OR LOWER GRADES.
MANY OF THE FOLLOWING SUGGESTIONS THEREFORE, SHOULD BE OF VALUE TO TEACHERS AT
THE LOTER AS aELL AS THE mIGmER GRADE LEVELS.

(CIRCLE ONE)

I USUALLY 00.
I DON'T USUALLY.

I USUALLY DO.
I DON'T USUALLY.

I USUALLY PO.
I DON'T USUALLY.

I USUALLY 00.
I DomIT usuALLY,

I USUALLY DO.
I DON'T USUALLY.

I USUALLY O.
DON'T USUALLY,

I USUALLY DO,
I DON'T USUALLY.

I USUALLY DO.
I DONIT USumLLYI

I. 4HEN ASKING QUESTIONS, AVOID THE TERMINOLOGY OF THE
CONTEXT. ASK QUESTIONS WHICH CANNOT ae ANSWERED WITH
lyeRt DR 'Not, ASK QUESTIONS WHICH REQUIRE SOME THOUGAT
HAVE PUPILS EXPLAIN 'HOW' AND 'WHY" INSTEAD OF ASKING
THEM 11,1400 .DHEN0 AHAT0 'WHERE,' OR "HOW MANY,'

Z. USE SOTH OBJECTIVE AND SUBJECTIVE TECHNIQUES IN ASKING
DIRECT FACTUAL QUESTIONS ABOUT 'SIGNIFICANT' DETAILS.

3. ASK PUPILS TO FINO DETAILS WHICH SUPPORT A GIVEN TOPIC
SENTENCE OR MAIN IDEA,

4. ASK PUPILS TO IDENTIFY IRRELEVANT DETAILS 1HICH 00 HOT
CONTRIBUTE TO THE MAIN POINTS OF THE SELECTION.

S. FREQUENTLY GIVE DOZCTIONS FOR LESSONS IN wRITTEN F040
So THAT CHILDREN WILL LEARN TD FOLLOW PRINTED DIRECT.
104S.

6. IN CONSIDERING NEW WORDS, EMPHASIZE MEANINGS AND USE
IN CONTEXT RATHER THAN TME PHONICS OF THE OROS.

7. IN NO CASE, FROM THE FIRST GRADE ONI PERMIT VEROALISmo
THE MERE READING OF WORDS. INSIST THAT CHILDREN Kw:0
HAT THEY ARE READING ow,

I. EMPLOY QUESTIONS WHICH REQUIRE THE PUPILS TO DRAW
CONCLUSIONS AND HARE INFERENCES IN ORDER TO ARRIVE AT
ANSwERS WHICH ARE NOT DEFINITELY STATED IN THE CONTEXT.
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SUGSESTIONS FOR DevELOPING SKILL IN DISCERNING THE PURPOSE DR HAIN IDEA OF A
PARAGRAPH CP SELECTION

(CIRCLE ONE)

USUALLY DO.
I DONOT USUALLY,

USUALLY 10.
I DON'T USUALLY.

I USUALLY DO'
1 DON'T USUALLY,

I USUALLY 10,
I DON'T USUALLY.

I USUALLY O.

I DONO? USUALLY.

I. USE OBJECTIVE EXERCISES IN 104104 THE PUPILS IDENT/FY
114fTOPIc SENTENCE-OP SINGLE PARAGRAPH. IF NECESSARY
SEsTN YITH PARAGRAPHS IN WHICH THE TOPIC SENTENCE IS
REASONABLY APPARENT.

2. HAVE CHILDREN PROVIDE ORALLY OR IN WRITING TNIER OWN
STATEMENTS OF THE TOP1c SENTENCE OF SINGLE PARAGRAPHS.

3. PROVIDE muLTIPLE.CHOICE EXERCISES IN ImIcH PUPILS
IDENTIFY THE MAIN taEA OR I0EAS OF PARAGRAPHS OR LONGER
SELECTIONS IN WHICH TmERE ARE NO CLEAR.CUT STATEmEmTS
Or THE CENTRAL IDEA.

4, HAVE PUPILVSTAYE IN THEIR OWN WORDS THE MAIN !DER OF
IDEAS OF PARAGRAPHS OR LONGER SELECTIONS RHICH DO NOT
COITAIN A DEFINITE TOPIC SENTENCE. AS PUPILS sElizLOP
SKILL IN DISCERNING THE HAIN IDEA, THEy SHOULD BE GIVEN
EXERCISES IN WHICH THE CENTRAL IDEAS ARE LESS OBVIOUS.

S. ASK QUESTIONS SUCH AS iNHAT RAS ?HE AUTHOR'S PURPoSE
ARITING THIS ARTICLE?' OR ' WHAT IS THE ONE MOST
IMPORTANT THING TO REMEMBER FROM THE SELECTION?'



PLEASE FREELY CONSULT YOUR SUILDING READING RESOURCE TEACHER AND MATHEMATICS
CADRE MEMBER AIOUT ruRT4ER-DTAINISTIC-TESTB TNIt 01-AVAILABLE, AND ABOUT SPECIFIC
MATERIALS THAT CAN SE MADE AVAILABLE To YOU FOR USE IN YOUR CLASSROOM. ALSO
AVAILARLE Tn GIVE yOU SuPPoRT IN THESE AREAS AREI

YOUR REmElIAL REAOING CONSULTANT! MRS. ALICE SENN,
vnug 0EVELOPNITNTAL READING CONSULTANT! MRS KATHLEEN HARTY,
YOUR ENSL13W4LANdUAGE ARTS COORDINATOR! MR. LiE MANEEN,
YoUR mATHEMATICS COORDINATOR: 414 PETER CHROTIANEEN,
YoUR SOCIAL STUDIES CbaRDINATORI mR.OMAR *UMW.

THEY mAY co: CONTACTED AT THE ADMINISTRATION sUIOING SY CALLING 2S79S610

Ir YOU HAVE Amy QUESTIONS oR COMMENTS ABOUT THESE RtPORTS, PLEASE CALL MR.
MAT4eNs, Tose PROJEcT DIRECTOR, AT 2S7s9Sil EXTENSION Me we HOPE THESE
RFP,RTS ARE HELPFjL TO YOU.
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The Evaluation

On a random basis, 52 teachers from 17 schools in

the school system received either the traditional or ex-

perimental testing reports for their classes. The teachers

were asked to evaluate the reports that they received for

each of three uses: (1) the information that it provided

to the teacher on individual pupil performance, (2) the sum-

mary information that was provided to the teacher on the

performance of the class as a whole, and (3) the informa-

tion that it provided to the teacher for use at a parent-

teacher meeting. To gather data on each of these three

questions, six scales were used, namely' clear, useful,

meaningful, valuable, sufficient, and accurate. On 15 of

the 18 comparisons between the mean ratings of the tradi-

tional and experimental reports, the experimental reports

were rated significantly higher (.-i of. .01).


