DOCUMENT RESUME

ED 063 882 HE 003 137

AUTIINR Pfnister, Allan O.

TITLE Imoact of Study Abroad on the American College
Undergraduate.

INSTITUIION Denver Jniv., Colo.

PUR CATE 72

NOT= 270,

EDRS PRICE MF-3$0.65 HC-%$3,29

DESCRIPTORS *Toreign Countries; *Foreign Culture; =*Higher
Education; *Student Exchanje Programs; *Study
Abroad

ABSIRACT

The literature abhout the impact o2f study abroad osn
the Arerican college undergraduate is reviewed and an experimental
program instituted at Goshen College, Goshen, Indiana called the
Study Sa2rvice Term {SST) is discussed. The objectives of SST are to
give students an immersion in a foreign culture so that they may: (1)
examine and experience another culture to understand and respect it;
{2) live under a different government to sense different meanings of
nationhood; (3) experience being in the minority; (4) develop a
viewpoint necessary to live and work effectively in today's world;
{5) unierstand through exposure tu its causes the process of
revolutions of our time; (6) confront desperate physical and
soiritual need in a context where the possibilities of using his
culture for service are avparent; (7) meet specific physical,
intellectual, spiritual or other needs in another culture; (8)
exoverience an intensive relationship as a part of a small group with
1 or 2 faculty members before deciding on his collegiate and
vocational goals; and (9) contribute to a climate of international
understanding and interest on the Goshen campus. The program has been
evaluated as being a great success. (HS)
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Uneil there are reiiebla wmasecareh Sata upon which Lo bhase
genszalizations, we will be fovead &0 speculate,  Suudents wmature
while zbroad. bui du should be rewm:wmbered in ors sense vhey are
siwoly A year older and that they would alpo have wiured back
hown. The discnssicn that Follows is besad upon what is commonly
heliaved ©o be the valin of forvelga study, recognlrzirg that as
yab thera 45 no conclusive evidencs which provas foreign study
» siedants hovizons, changen
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haneive susvey of materiois pubiished up o 1306, However, as Breltenbach
points our, wost of zhe veporked ztudies ralate 19 stnganea from other
courtsing whe fave yesided fn andfor studind in dhe ulted Seaies. A
cyan yor these gmudisz, woft have baen underiaken foom 1950 on.

In view of the significance of cross~culitvwal education it is

sanzing how long it took scholaws o sioxre taking an inverest

L the problems conmected with it. With a lew eszoprions, research

in the social peiences neglected :he guestlons avising from study

abroad vatil 1950, whon the wapid 2mpansion of iaternational
exchanges of persons, paréfcularly in the U.d.A., gave »ise o &
wase of administretive and personmel wroblems which required am
intensive analysis and avaluation of the oxchange PYrOgrammes,

iBreitenbach, p. 7 i}

In his own survey, he found that 90 per eout of all of the studies dealt
with U.5.A. exchange progroms or wave fimouced by the mnived States.

eudles were conducied by the U.5, Depaviwent of State, by ALD and by other
federal agencies. Jome fow studies ware nndoreaken by the Soclal Sclence
fegearch Counsll and by Amevican exchange rganizetions. §tiil fewexr in
pumbay sere chose comprised by privata rescavch, choses, and dissertationsg.
mha number of studies undertoken by Buropasns appeared to be severely
yimikod,

Ty the some UNESGO volume, Dtie Kliinberg motas in the sgame veln
that wost of the rescarch on oversass stwly Qs coneentratad on an
examination of the effscts of study abiedd on rationals who have attended
colleges and universities im the ni ted States. Among the most significant
such studies ave those mundertaken by the Scuial Resaarch Couneil,

Marpavet Corwack in her contribution to the Review of Sducationgl

" - » (‘. 3 v
Research, surveys recent studies on edueavional exchange 1"Interxnatinnel

Develonment Through Dducational vxeohinee ., Clapter 7. Review of wducational
- 3 ¥ s e A ARTTIL X IR et

e » . I\hﬁ * 0 k)
Regearch, LXXVILI (1968). pp. 2¥3-3Li4 . Fug hoer review also conceuirates
» 3
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upon studies of foreign students in ke Priaed Stallu.

whis discusaion of Tessarch will be counfined iargely to studies
of foveign students in the United Hiates (or atiey thair raturn),

for this fe the largesi body of evitienl evalmavion. Very few
studies have been made of dmevicsus studying abroad--a fruiltful
area of needed dingquipy. (p. 29%%)
ALl of waich would suggest that che oponing quotation fvoa Gough and
Metorwack e fairly accuvate,
Yet, as I wead Cough and Melorxmack and others 7 was nst altogether
isfied that sucn littie weseazch bad actually been undevtaken. After

all, =he genoral study of the lapact of educarion on college studeats has

vosulted in 2 substantiel body of Jitomatuse., With studice geing back to

the Jacob volume ?Philip E. Jecob, Changing Values in College, New York:

Harpers, 19573 and cortinuing through reposris in The Americaun College,

adited by Nevitt Saniovd {Thﬁ Axerican Gollege, Wew Yorlk: John Wilay, 1962,

and more recently in the seview by Faldwa: and Nay;comb fThe Tmpact of
Vo ;

GColleze on Studenty, San Framcisco: Joseey=3nes 1969} gurely a nuuber
- ? . 4 L3 7

of people must have examined the Jupict of averseas eduecational programs
on collage students, I asked two graduate sindepnte in & neighboring
university ko vnderiake a thorough veview of the literature on the impact
of study abroad. Using the sourczs at thedr commend In tho library at

- 3

the University of Colovedo, they cawe up with less thon 26 diffevent
giudics, and enly half of thase relsiad the ezporiences of college
students. These ave the net resulis of some six months of scarching.

May T summarize very briefly the reporis of sowe of thuese studies.

Gunihor Bicknase undertool thyeo sepawvate cvaluative surveys among

Amexican wndecgraduates in Germany. The fivet was @ quesiionnalre €o

compare the siuvdents attitudes and opinlons befare and after the junloy




yeay in the following avess: actitudes toward Germany, lategration
patterns, veligion, politics, use of tuvbacco and alcohol, sexual
morality, culture, comparison of university systems, fraternities. A
wore subjective poll was taker to assess the effects of the program on
the individual, the organizational effecte of the progrvam, the impact of
travel, health and diet, and tbhe academic aspects of the program. A
follow=-up questionnaire examined the prodbrems of veadjusiment. {Gunther
Bicknese, "Junivrs in Gezmeony: Bffects and Cpinions on Experimental
Evaluation Through Student ¥ells," U.S, Depariment of Health, Educatlon,
and Welfare, Office of Education, ERIC #0&i39q}

Emily Girault in a 1964 dissertation wndertook to determine whether
changes in certain attitudes resulted amorg students who spent six wonths
studying at the Stanford Unlversity Cemier in Cermany. She wanted to
find out what attitude chenges weve detectable among students on their
return to the home compus and whether any of these changes appear to have
endured for a period of 18 months, The students were interviewed in three
groups, those about to depart for Cerxmany, those vecently returned from
Germany, and those who had been back for if wonths. She examined such
attitodes as: studants® wviecws of Amerlcans and Germans, stereotype

thinking, awareness of public affairs, pevception of purpose in study

abroad, percepiion of changes in thamsolvas; relevence group identificatcion.

Her general conclusions were that groups uwho have studied abroad ave more

gensliive to internatlonal problems apd thaiu overs:as experience tends ©o
¥ N .

reduce stereotype thinking. [Fmily 8, Giraulc, "Effccts of Resldency at

en Overseas Campus on Some Social Ateitudes of Stanford Students,”

unpublished doctoral dissartation, Stanford. 1964l
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Tha Gough 2id HeGommack study, €O which zoforence has clircacy baon
mde, compaved students selected for Univarsity of Californla study
abread programs with non-upplicaots and valjectad appiduants. The purpese
was to determine whether more effective ways of selecting participants
could be developad. The items that more sL*engLy differentinted those
accepied from other students was shat these acceptad bad a strong senss
of purpose in life, dedication Lo bumanitarian and egalitarian ideas,
selfereliance., and a tendency LO be complex and deeply vasponsive
individuals. The study then went on to compaxe vazious characteristics
of the selected students and measurements of success in the overse:s
experience {auccass was defilned in terms of peer evaluations, ratings
by study directors and academic atvainment). Ferformence sceamed to be
pogitively related to past academic perforumance, gualities of gpontaneity,
vitality, and sense of vesponsibility, and ontimism.

John 2. Gullahore and Jeanne E. Gullshern, began collsborvating in

1954 on rosesrch concerning iaternationsl educa rional exchange, Several pN

2}

r siudies underiaker in the mid-

o)

arcicles have been doveloped cut of he

Fifrles. 7In an articie in the Annals of the Aserican dcudeny Of Polivical

and Social Science {“Amuricaq Sgudents Abrood: Professional vaxsus Personal

Developmant, The Annals, 368 (November, 1263), 4,w59,A they report sowme
peneralizations baged or ohservaticn, jntervies, ond questiomnaire dats
from 401 Amevitan students in France and interview ond questionnaire data
on ovar 5,000 Fulbright and Soditeiundi grantees yho sojourned in all
parts of the world during the ten yoav perlod from 1947 to 1957." Among

rheir conclusiors is the observation that younjer students less settled

in adult voles and less committed to academic gorls reported more extenglva
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{interaction with hrgt nationals and greatzy poavcoral developmant and
patisfaction. On the other hand the older, advanced graduate students
involwed in research for advenced dagrecs covalunted thelr axperience

abroad in terms of the way in which it fostewed thelr own professional
development. Not unexpectedly, vhe Guliaborns pointed up that because

of the different: emphasis in "educational development among various

groups of studente, differant programs should be emphasized,

Por the younger student who is more in need of the perspective that
comes from meaningful interpersonal relationships and from opporiunity
to 'do something’® to be helpful to othexs (after having been in the
role of the relatively passive recipiant of sducational aid all

his 1ife), such programs as those sponsored dy the Friends Service
Committes, The Experimeni in International Living, and the Peace

Corps might be more efficacious, OUur wecomeendaiion for the

Fulbright program and for other programs of gducatiopal exchange,
therefore, 12 that the academic, professional goals be emphasized

and that preference be giwven in th: selection of student grantees

to ihe more advanced graduate studeants whose projacis appear 7
realistic in terms of facllities and pevsonual in their host
universitics. ipo 593

Simon N. He .n and Brling Schird nave revorted in several articles

-

the research undoviaken with scme siwty Jawish students who spent one year 3:
in Isvael ipm 1955, They used a seriesa of five qussticunnaires, one

administered before the students lLeft New York; the second, on thelr

arrival in fsreel; the third, five mouths later; the fourth, st the end of ‘

the sojourn i Israel; the fifth, at the ond of six mouths following returu
o the United States., In addition they chnse fifteen of the group on 2

random basis for intensive ingerviews. Tae problems of leazuing and

)

adjusiment of the students in the forsign couatty were viewed from the
perspective of a stranger in & host soelety. A number of hypotheses emerged

regarding the process of learning in this kind of situarion: obsevvation

contributes significantly to the scope of lsarning; direct participation




enhances eifeciivensss of leavning; explisis cowmunicatiown cdniributes wo
ease of learming; however, in the matter of long vange change in attitudes,
participation is wmost effectiv: and explisie copmunicartion 1o least
effective. [Cf "Contexte for thg Study of Crosg-Cultural Edwcatlon,™

Jonwnal of Social Tsycholowy, 52 {fupust,1960), 933«250}

In a doctoral dissevtation completed at Pemmsylvania State University
jn 1959 Elizabeth Ieonard examined the foreign study and travel program of
hAdelphi College. included were 85 students participating in the Adelphi
program between 1957 and 1961. She used a scale developed by P.F. Lentsz,
the Allport-Vernoa study of values, & dimension scale used by Hilda Yaba
and the Bthno-ccatrism, Facism, and Political-Fconomic Conservatism scales
from Adorno. She found that the students were slightly less congervative

following thelr gsojourn, that they had gained some knowledge about Buropa--

much of it through other than formal study, had increased in skill in foreigm

language, gained in self-pevception and in general knowledge of current
afifaiva, Students who vartleipated in study abread for one year became
more "liberal" on the Lentz G-R opinionneira *han wsg true ovev a three
vear parled of time (freshman te seuior ysar) for students who remainad

DN cAMpUs . gElizabeth Leonard, “Sezlected Educarioral Cutcowes of Forelgn
Travel apd Study Prograw," unpublished destoral dissertation, Fennsylvenia
State Unlvexsity, 1959}

Esther 0ldi's eveluation of tche Aptioch educarion abroad program
{?Antiﬁch Bducation Abzoad: An Evalvation,” Antioch (lollege Reporis, No. 16,
(May, 1969) Yeliow Springs, Ohilo: Antiech}ﬂullega} reviews several years of
evaluations. A questiomnaire was sent i 1964 ¢o all student who had

participated up to that point. wwo hundred-sity-one responded, Official

commietee examinations of the poiicles &ad operations have beer made every




two to three years. Ons member of the Antioch education sbread staif
reviewved the selection procass in 1968. An earlier study was made on

cthe effect of the education abropad progran on studears atiitudes. The
0ldt report is more a discussion of the studies underway and the analyses
yat to be completed.

C. Roberit Pace undertook on behalf of Sweet Briar College a study
of 1,000 alumni from 1923 to 1933. The questionnaire stuuy was supplemented
by interviews with some of the members of ¥rench families where American
students had lived and with some of the professovs under whom the students
had studied. ibo Robert Pace, The Junjor Year In Fruace, Sviacuse, MNew York:
Syracuse University Prass, 195§] Among other things, the study revealed
that those who had participated in the junior year in France were as alumnse
personally move tolerant in their acceptance of paople who differed from
themselves, appeared to be more fully aware of significant intercultural
contvibutions to the life of the 20th century, were more frequent and
wmore active participants in internationally orilentad activities, both of
a politicel and cultural zort, and wers wore inclined to endorse policies
which promote the freexr exchange of ideas, soods, and people among
countries.,

With those brief summaries you have the buik of the research on
impaci: of study abroad on Americin coliege giudents, There must be many
more studies underway or completed that have not been reported generally,
but the group of studies to which I have referred fairly well vepresent

those readily available and these to which refevence is made in wmost

i
e

articles or reviews of study abroad programs for Amerxican scudents.

would appear that there is still room for research in this areal




RBugene Jacobson provides & comprchonsive overview of what might be

involved in such reseaxch. ["Scjcurn Regearch: A Definition of the PField,"

Journal of Sccial Issues, XIX (1963}, 123»125] In his outlivz of a compre-
hensive sojourn sequence analysis, he refers to nine phases: pre-departure
prepavation, act of leaving, en route, entry into the 'rea of sojovrn,
post-arvival ovientation, explorvation, tentative cownmiiment, ultimate
comitment, decigion about further travel. The efiect of the Jacobscn
analysis is to point up something of which anyone involved in this type

of research should be awarce, namely that cleare. distinctions need to be
macs vagarding the particuler phase of ¢he expexience that is being studied.
Different mechanisms may be operating within each of these phases, and
while the experience is a total .experience, Lt may be better understood

through an analysis of the various parts.

In his approach to evaluation, Breitenbach !}fo Students As Links8...,
Pp. 70 ff:} sketches five steps in an evaluation study; an analysia of
the structure of the program to be evaluated, the development of research
aypotheses, choosing the instruments, colleceing the data, analyzing and
interpreting the data. He reminds us tha: in any good research study
there i3 a systematic and ovdexiy process. Kleinberg, in the same volume,
notes some of the difficulties involwed ia such research and suggests why
judgmenes regardiang the effectiveness of study abroad programs seem to be
so mixed:
There arve in fact several sources of difficulty---fivrst, there is
a large vaviety of possible exchanges; second, the differeaces in
conditions (political, economic, cultural) in which the exchanges
take place; third, lack of clarity as to the goals; fourth,
variation in the time span of the programmes; fifth, the limited
nature of available research finmdings. Under these circumstances

it 18 not too surprising that when asked his advice about the kinde
and conditions of exchanges which should be developed, the social
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scientist ~3v have to answer, 'I don't know.’ He should be able

to add, huwever, & least ir. some cases, 'But I can find out.'
[?Re?farch in the 1eld of Educational Buchange," Students As Links...,
p. 50

Kleinberg particularly calis actention to lack of clarity and disgonance
in the statement of goais. Effective evaluation must be based upon some
understanding of what the goals of the program ave supposed to be.

While not ignoring the other suggestions relating to the nature of
research on study abroad programs, let me call particular atiention to the
necessity for a clear statement of goals. All too frequently, the only
apparent reason for an institution to become involvaed in study abroad is
to be able to say that along with other institutions it does have a study
abroad program. Under such circumstances the same vagueness that
characterizes the purposes of the program is likely to charactexrize the
operation of the program. It is not that there is any dearth of statements
about the possible outcomes of study abroad; it is a matter of failure
to think through the meaning of the program for the specific institution.

Irwin Abrame, in one of hig earlier articles, notes that the foreign
experience may help the student discover who he is and that it is almost

certain to help him discover what he is.i:Journal of General Educatiorn.

Vol. 14 (January 1963) pp. 220&22?} in a piece co=-authored with David B.
Arnold, Abrams sees the purpose of imternational education a5 educating
young people to be abie to respond with sensitivity and intelligence to a
world characterized by change., The speclific benefits include knowledge
and understending of the host culture and the world in general, a more
obijective undavrstanding of ona's owm culture, and wore objective under-

gtending of one's self and values, an advance in maturity and ind-endrace.

I"The American College in International Education," New Dimensiows :._ gher

10
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Education, No. 27, Duriam, North Carclina: Duve University, April, 1967]
Battsek {"A Practical Analysis of Jome Aspects of Study Abroad,”

Journal of General Education, Vol. 13 (Januory, 1962), pp. 225u252} emphasizes

the social and human objectives fo. ~tudy abroad. In the rnew situation the
student is more likely to develop an openmindedness and greater understanding
of self and others. CGCoelho [“Peraonal Growth snd Educational Development

Through Working and Studying Abroad,” Journal of Secial Issues, Vol., 18

(1962), pp.'SwB?i}points up as outcomas of study abroad: international
uvaderstanding, technical and specialty trailning, personal growth, and
genaral educational development.

The Gallahorns weport on the objectives of study abroad as students

see them.{ﬁmmerican Objectives in Study Abroad,” The Journal of Higher

Educasion, 29 (Octobex, 1958), pp. 36§a, Ai: the top of the list the

students place the gain of professional advancement. This is followed by

acqulring an underctanding of the foreign culture, developing greater

ability in the language, and simply having an adventure. Other objectives

range all the way from being able to study under top men in one's fleld

to secing study abroad as & chance to esgcap: from problems at home.
McEvoy'{"Adjustment of American Youih in Gross-Culitural Programs,”

Journal of Colleme Studeni: Fersonnel, Vol. 5 (January, 1968), pp. 2ué]

stresses ag the main possible outcome the overcoming of cultural parochialism.

Stavig ["Why Study Abroad Pays Off," Saturday Review (February 19, 196%),

PP. 82»86} sees as possible outcomss: a shift in perspective involving

the student's view of himself and his relatioanship to otbers; the challenging
of basie porsonal and national assumptions: the clarifying, modifying and
strengthening of values. He goes on to suggest that the sxperience may not

so much change a student as help him to find out who he is.

11




12

Without rafcrring Lo a scora of of! zx articles, it seems to we &0
be possible to reduce the many stater s abrout cutvomes to an emphagis
upont one or several of the following: developing self-awareness, gaining
undgrsganding cf another culture, becoming more objective about one's ouwn
culture, becoming more semsitive to politizal and social issues at home
and abroad, developing greater competency in a particular language or area
of study.

May I now report on some research 1 have underway on the impact
of study abroad experiences on American undergraduates. This ig a
progress report on what has come 0 be & thiee~year examination of the
Goshen College Study-Bervice Term., Goshan is a four-year, coeducational,
liberal aris coliege lonated in Goshen, Indiava, 120 miles East of
Chicago. Curreut envollmant is just cver 1100 full-time students. It is
a private college operated by the Mannonite churcli, and approximately

65 per cent of its studenis claim membership in the supporting church.

a s

In the fall of 1968 the College initiated & unew academic program, .
one feature of whick is 2 wequired term of study and service in another
cultural setting. 7The Studv-Service Term provides 14 weeks abroad. The
firsc half of the term is devoted to 2 stedy of the country. During the
second part of the ierm, students are aseigned to field locations for work
or service. Groups of 15 to 25 students travel each trimester to locations
in Central Awerica and the Caribbean=-Costa Rica, Nicaragous, Horduras,
Guadeloupe or Haiti and Jamaica. Giroups have also traveled to West Germany
and Korea. A member of the Goshen faculty accompanies each group. He is
rasponsible for the guidance of the students, arrangements for the lecturers
and language teachers, provisicns for an sdequate library, assigning readings

and administering tests. During the first year 280 students particlpated.

12
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The expenses of the 14 wocks, iacleding teeasporvation. z2re met out of
the regular on-campus siudent ch.rges and Iees.

During 1969~70, ihe Coliege asked a four-man commission to evaluate
the 3tudy~Service Term 2ad to make recowmendations for further development
of the program., The team consisied of: uarold Epstein, forimerly Vice
Pregidant of the Imstitute of Iuternaiioncal Education, New York City;

Henry Gleason, Professor of Liuguistics, Universiiy of (antario, Voronto;
Lewis Hoskins, Director of Intermational Paucstion, Barlham College,

Indiana (Chairman); Allan Pfpister, Professor of Higher Education, University
of Denver, Colorado. The commission lield its #irst meeting on the Goshen
campus in July 1969 to establish a genevai format for the evaluation. 1In
pubsequent visits to the campus the commicsien members interviewed students,
both those planning to join the next units leaving for the SST locations
and those who had completed their terms. The comaission also asked the
College to gather reports from student ST pariticlpante and faculty, veview
the results of a specially constructed values inventory administered by the
College, and design some of its own forms to secure feedback from the
students on‘siteh

During the speing and sumper of 1970 members of the coumission visited
cach of the siies for sevaral days. Unde» the schedule adopted, while no
membar of the comMigsion visited all of the sites, at least two members
visited each site and arranged to obsarve hoth the study and service
portions of the program. Subsequently, the commission met on campus to
compare notes and secure additional informatlon from the College. The
first draft of the commissl.a report was presentad o the College in the
fall of 1970, and the final report in November, 1970. Subsequently the

report was presented for discussion with the faculty of Goshen College
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during the eaxvly wonths of 167,

The general conciusion o, che comsission was entilrely positive.
The commission stered that ¢ felit that wist of the students had derived
great value from the 88T experience. {cfi Allan 0. Pfnister, '"The EBvaluation

of Oveineas Study Frogramg: Twe Case Studies," Noxtih Ceniral Association

Quarterly, XLVLI (Fall, 1971), 307*313}0 Without going into detail regaxdinn
this first report, mdy I simply note that one of the key issues that emerged
during the evalvation was thet of determining how Goshen might best integrate
the experiential and academic. By "experiential” the commission meant the
field work, the day-to-day centact between students and the people of the
host country. By "academle” the commligsion meant the move tradltional
structure established for teaching and learning in the typical college
gsetting--~lectures, discussions, papers and examinations. During the

study period students typically attend lexturzs given in large part by

nationals of the host coumtry. The emphasis is upon understanding the

rey.4

culture in {ts own terms. 'The lectures. given in English ox through -
interproters, cover a wide range of topics--history, geography. government,

sconomics, litevaturs, ari, music, soclal customs, religlous, agricultural

and industrial development, educational systems, relstions to the United

States, and wild plant and animal 1ife. The lectures are interspersed

with short field trips to sltes related o the lactures. Students are

also vequired o complete s specinl term project, which ecan range from an

essay on social customs to a report on family velationships or comparatvive

study of government.

4y

Students 1iwe with two sete of families while abroad. They live with
one family dusring the study pericd and another family during the period of

sexrvice. Service experiences vary widely. Some of them take on the aspects
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of a wodified Peace Corps expevience, Az # nnit leader in Niceragud
reported, onc of the students was neeaching just about everything' and
another had "developed wonderful biistevs on the palms of his hands, and

i8 teaching vabbit and pig feeding." In Costa Rieca, a m jority of the
group was involved in tesching ¥nglish in schools, clubs and organizations,
or coaching teams and leading vecreational groups. Child caring iunstitu-
tions, hospltals and care centers occupled A large group.

1t was to explore in more depth the possible impact of this combined

experientisl-academic experience that n sccond study project was undertaken
in 1971. The College has listed as the objectives of 8ST to give students
an immersion in a foreign culiure in ordex to:

1. Examine and experience another culiure in order to understand
and respect Lt and his own cultuve.

2. Live under a different govermmant in order to semse the meaning
of natiocnhood for a country othar than the participants’® native
country.

3, Experience being a part of a minority--racially, socially,
linguistically, and religioualy, to place his role in his oun
culture in a new perspective.

4. Develop a viewpoint in understanding necessary to iive and work
cffectively in a world made smaller by transporiation and
communicuiion facillides.

5. Understond through expesure to ite causes the prucess of
revolutions of our time: itechnological, industrial, poiizical,
educations] and the "revoluticn of rising expectations,”

6. Confront desperate physical and spiritual need in a context whezre

he can see the possibilities of using his "culture for service."

15
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7. Mzet specific pitysical, iuntellostusl, sgiritual or othey needs
in another culture.

8. Experience an intensive relationship as a part of a swall group
with one or two faculty nembers bofore he has decided on his
collegiate and vocational goals.

9, To contribute to a climate of international undexstanding and
interest on the Goshan College campus.

The design of this second phase of vhe study includes elements from several
of the reseavch studies alrcady veporved: (1) responses to an opinion and
attitude inventory beforve and after the ofi-campus experience, (2) a series
of interviews before, during and aftev the expevience, (3) two types of
contrel groups, a group of students who romain on campus for a trimester
who complete the opinion anrd attitude insirument at the beginning and at the
end of trimester and a group of students in another study abroad program
wich some similar characterisiics but lasting for six months rather than

3 months, who also complete the attitude and opinion inventory before and
at the conclusion of the experilence; memboxs of this group have also been
interviewed on-gite,

in March 1971, a total of 59 students were interviewed on the Goshen

College campus. The interviews were conducted in small groups of five or
gix over a two-day perlod of time. The iInterviews focused vpon determining
what knowledge the students had of the countries to which they were going,
what they expected to receive from the program, what kind of problems they
anticipated facing, and what they felt the overall value of the experience

might be. The students interviewed were members of groups that would leave

within a few weeks for Nicaragua, Costa Rica and Jamaica.
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Zach of the 59 sicdenvs subgequently cowploted an opinion end
avtitude inventory counsisting of 97 items measuring aitivuedes toward

national status and scewurity. fnecdon of cxopression, minority problems,

the role of women., socictal valves, demdesntic proceoss, Cawpuy protest,

political scuivities. Other scales called for judgments regarding personal

a1a

developnent in the areas of bwonen relatlons, Gical thinking, humanlstic

"«
!-.

valves and vocaipionai values. Studanis woro also askad to vespond to a list
of goals for educailonal institutions and co vespond to a series of liems
relating o faculty at the inmauvitution. The items for the inventory were

taken from a preview edition of Higher Bducation Svaluatlon Instruments

developad by the staff of the higher education pregram and The Centexr for
the Study of Evaluation at the Graduate Schoel of Dducation, UCIA. The
principal director of the higher education szaff is C. Robert Pace.

Tn addition to the 59 students comprising the three groups going Lo
Nicaragun, Costa Rica and Jamaica, €1 students, comprising the three
groups going to Guadeloupe, West Berlin and Kores, completad {he opinion
and attitude inventory.

tn June 1971. T visgited and lnterviewed ~tudente in Managua,
Wicaragua; San Jose, Ovsta Ricaj; Kingston. Jamales. In ali, I coupleted
59 ipdividual interviews. %he interviews duplicated im large part the
interviews heid on compus fwo nouths befove. Each of the interviews lasted
one=half hour to 45 minutes. The groups in Guadeloupe, West Berlin and
Korea were not interviewed.

At the conclusion of the 14 weeks ou-site, students in each of the
gix units agaln completed the opinion and attitude imveniory. In September,

1971, when the students were on-campus, those in the units Hhaf: had been In
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Wicaragua, Costa Rica and Jameica werc once again interviewsd. These
interviews were group interviews involving five or six studente and
iagted on an average of 45 minutes. The interviews duplicaged in part
the questione that were asked in Msrch and June. Fifty-nine students
were interviewed.

in the period of January-April 1972, the process was repeated with
three other groups. A group of 20 students scheduled to go to Costa Rica
was interviewed in Decemwber, just priocr to the time of departure. Members
of the group alsc completed the opinion and attitude inventory. Io
February, each member of the group was interviewad in San Jose. In April,
at the concinsion of the Siudy-Service Term, each member of the group
completed the opinion and attitude inventory. Because most of the students
are not on campus during the summer trimester, there was no opportunity to
undertake an interview when they have retuvrned to the United States as
wag the case for the three groups in 1971.

In addition, 35 students enrolled in & program sponsored by the
Associated Collegas of the Midwest completed the attitude and opinion
inventory before beglnning work inm Costa Rica. These students come f£rom
colleges constituting ACM, spend approximately 6 months in Costa Rica
on the combination of study and field work. The great part of the time is8
spent on the field in variocus research projects. These students will
be asled to complete the attituvde and opinion inventory at the conclusion
of their stay in Costa Rica. Eighteen of the studenis were also interviewed
in February just after they had cowpleted their pexiod of lectures and
study in San Jose.

At this time all I can provide is a progress report. As you might

guess, the amount of data to be analyzed is substantial, T have made
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a preliminary analysls of the responses of the six units who completed
the Study-Service Term in August, 1971. I can summarize some of the
interview responses for the thrse uniis assligned to Costa Rica, Nicaragua
and Jamalca. The questionnaires compiated by the students remaining on
campus between January and April, 1972 and those in Costa Rica from
January through April, 1972 have just been received and bave not yet been
analyzed., The final set of questionn2ires from the ACM group will not be
available until mid=Juna, 1972.

The two 1972 groups represent a type of control group. 1 want to
find out if theve is any diffevence in responses to the opinlon and attitude
inventory between those who stayed on cauwpus and those who participated in
one of the SST units. I also want to compare the experiences of the winter
1972 SST group in Costa Rica with the experiences of the summer 1971 group
in Costa Rica. T wani to compare the experiences of the ACM students,
coming from different typss of institutione and spending a longer period

of time in field study, with the experiences of the summer 1971 and winter

1972 Goshen group in Costa Rica. In addition, I am comparing the experiences

of the Goshen College students among the six units as well as examiring
the sixz units as a tofal SST group.

fet me now turn Lo some of the preiiminary findings. First of all,
what, if anything, emerged from the hefore and after administration of
the opinion and attitude inventery? (YThe following stalements are based
on & very rough analysis, Some irregularities I discovered all too late
in the computer pring~outs cause me to be rather coutious about the
statements I am about to make.) Were theve any significant differences
in responses to the opinion and attitude inventory between the £irst and

second administrations? Using the total group of 126 students, on first
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apalysls, 1t sppeazs that there gre & nuwier of ilems on which the difference
in the means of the group responses is sigaificant at the .05 level. (I
say this, however, with some hesitancy, because in doing some calculations,
I find slight variations in some of the means, and I wonld want to check
further before advancing any firm conclusions.) With & word of cautionm,
let me refer to the items in which I found what appear to be significent
differences.

One of the stavements to which the students were asked to respond is
the followlng: "Government planming should be strictly limited, for it
almout inevitably results in the logs of essential liberty and freedom."
Students responded .o the item by checking cne of fouw columns--gtrongly
agree, agree, disagree, strongly disagree. Before S8ST, the average response
was almost wmidway between "agree" and "disagree.”" At the conclusion of
837 there appesrs to be a significant shift in the direction of “disagree."”
The prelininary interpretation would be that after 14 weeks in a different
culture, students appeared wore likely to disagree that government
planping should be strictly limited. Perbaps being in developing countries
they concluded that more government plamning might be ueeded in order to
bring about needed changes.

Another item uvn which there appeared o be a significant shift was
the following: "Crime in the streets is a relatively small problem compared
with crime or unethical practices in businesses such as false advertising,
shoddy products, bribery, inside 'deals,’ cuc." Before the 58T experience
the average response was falrly close o "agree." Aftexr the experience the
response moved significantly closer to “ogree.' It would appear that after
the 14 weeks students generally tended to think of unethical practices in

business as being even more of a crime than before.
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Both of these items ave in the general area of cocial issues.
A third item in which theve appeared to be significant shifts of opinion
had to do with campus policies. The item was: "Policies on this campus
regarding drinking or drugs are vnfair or repressive," Before SST the
students clearly indicated ithey disagreed with the statement. Afiier S8ST,
they tended to move from "disagree" toward agree.' By and large, the
Goshen College students did not filpd relatively striet campus policies
restrictive, unfair ov repressive. However, after a period of 14 weeks
in & society considerably more permissive than that of their own homes
or the campus, they tended to move at least slightly toward questioning
the campus policies.

Twe other iltems that fall within social and political issues also
appear to show significant changes in opinion. The first item is: "If
the United States were not mil.~ xily strong, it would risk attack by
enemy countries.” The respon:e« to this question should be interpreted in
the light of the fact that the majority of the students are from a historic
peace-oriented religlous denomination. Before SS8T, the average of the
responses fell between "agree" and "'disagree.” After SST, the average moved
closer to the response "agree." It would appear that after the 14 weeks
the students wern somewhat more sympathetic to the idea of the United
States being a militarily strong country. This may be narticularly
significant in the light of the historic oxientation of the group.

The second item is: "A society that is more concerned about law
and order than ebout liberty and justice is basically repressive." Before
SST the average of the responses was almost precisely at "agree." Aftcer
SST, the responses tended to move from "agree" o "strongly agree.'' Students

seem to be even more convinced after 88T that concern for law and ordexr is

not enough.
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You wiil recall ¢hat one of the aims of 881 is to have the students
make gowre comparisons and contrasts between thelr own culture and another
calture and thereby gein o betier understanding of their own culture and
of their owsn government. Some 35 itema on the inventory dealt with
political and social issues. On only five of the items did the group
as a whole seen to change significantly. Does this mean that the objective
is not being realized? I would suggest that £ in the short period of time
there were significant shifts on even ag fow as five of the 35 items, this
would still be indication that some changss have taken place. Most studies
of this type find little or no change in opimion over such a short period
of time. It Temains for further amalysis to determine whether ﬁhese changes
are statistically as significant as they now appear. And it also remains
to compars the apparvent changes in the 1971 summer S5T group with what may
have happsnad to students remeining on cazpus during the winter of 1972
and awong Che students going %o Custa Rica during the winter of 1972.

I found it inderesting that £t wes in another serieg of items that
most of the changes among the siudents weve registeved. Students were asked
to iniicate whothexr they felt they had mede progress in a number of
respeci:s, As developed by Pace, four scalcs are involved, s ‘es purporting
to meagure individeal judgments rTes- . ding progress in human relations,
eritical thinking, humsnistic values, vocational orientation. There are
only 16 items in this portion of the opinion and attitude inventory. What
appear Lo be statistiecelly significant differences in the mean responses
oceurzed in L1 of these 16 items. BStudents seemed convinced that they had
experienced some change in personal orientation during the 14 weeks.

The item in which the greatest change, in the opinion of the

students, took place was "Awarenzss of different philosophies, culture, and
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ways of life." Students could vespond to this iltem by indicating whether
they had made progrees or htenafited very muech, quite a bit, some, wvery
little. Bafore 88T the average of the responscs placed the students
slightly below “quite a bit." After 38T they had moved significantly
toward “wery much."” This would suggest that as faxr as Che students
were concerned, as a result of §8T they had grown considerably in awareness
of different philosophies, cultures and ways of life.

The second most significant change avpeared in counnection with this
statement: "Tolerance and understanding of other people and their views."
Before SST the average of the responses placed the students slightly below
the level of "guite & bit.Y After SST, they had voved sigrificantly toward
“wery much.” The students were of the opinlon thag they had growm in
tolerance and understanding of other people and their views,

Among the other ltems with apparently statistleally significant
changes are the folilowing: (1) "Pevsonal development--undexstanding one’s
ability end lLimitadlons, interasie and standards of behavior.” The movement
was from slightly above 'guite a bit" ©» &n even stronger approach to
"very much,.”

(2) "Reasoning ability--recogniziag assumptions, inferences, ete."
Before 88T the average response was beiween "quite a bit" and "some."

After SST the wmovement seemed clearly toward quite & blt." Apparently
wany of the students fel: that they had mnde more progress toward developing
reasening ability after 88T than had so indicated before 857,

(3) "Ouantitstive Thinking--understanding concepts of probability,
propositions, margin of error, ete." Before 88T students vated themselves
very low on this, between "soma" and "very ilttle.' After 88T the average

of the responses was almost ciearly at the level of “some."
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(4) "Ability to see relationshipe, sisdlarities, and differences
between ideas.” The movement heve was irom the level of somewhat below
"quite a bit" to a clearer designation of "quite a8 bit."
(53) '"Writing and speaking--clear, correct, effective communication."
The average of thz responses before 587 was fairly close to "some." After
SST the average of the rasponses moved closer to "quite a bit."
(6) “"Vocabulary, terminology, and facts in various fields of knowledge."
Before SST the average of ths responses wos midway between ''quite a big"
and “"some." After SST, thare was a signiflcant movement toward "quite a bit.”
(7) "Bases for impreved social and economic status." This is
classifiaed as an item relating to development in vocational objectives.
Prior to SST the average of the responses was 288 than "some." After SST
the average of the responses woved beyond "some” and toward ''quite a bit." !
On only one item relating to goals for educational instlitutions did

there secm to be any significant shift. %Shis was the ftem: "To transmit

established cultural values." Students cculd respond by indicating whether 35
this was very important, moderately important, slightly important, not at

all important. BRefore 88T the average of the responses was midway between

"glightly important” and "moderately imporiant.” After 88T the responses ‘

moved in the direction of "moderately iwportant.” This would suggest more

of an acceptance of the goal of an instituilonr to transmit established

cultural valuea.

The picture that emerges from this preliminary analysis is that there
appears to have been some significant changes in attitudes and opinions.
What is surprising to me 1s that these changes would emerge on rhe basis
of grouping and averaging responses for 129 students. In many such studies,

averages tend to wash out individual differences; Lf significanc differences
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appaar in averages for 2 group this large. it would appear that there have
indaed been important chenges during S5T.

1t is, however, when one begins to examine individuals that he may

be able to get a clearer irsight into the significance of any changes that
have taken place. By way of a rough estimate, I reviewed the chagges in
responses on the 35 items veferring to pelitical and gsocial conditions.
1 selected those students in which changes took place on 18 or more items.
In all, 22 of the 126 students showed changes iu one direction or another
on 18 or more items., Some dlifferences appeared among the group. Tor
example, only one of the 22 students spending 14 weeks in West Germany
showed this much change, while five of the 18 in Jamaica and 6 of the 22
in Korea showed changes of this magnitude. The same ggneral pattern euwerged
whan 28 a measure of Mactivity" I noted the number of questions on which
half or more of the students in & unit changed at least ome level,
irrespective of direciion of the change., I found that in the West Germamy
group, only 4 yuestions of the 35 showed change on the part of half or

: more of the students. By way of contrast, there were 11 quesiions on

]

items among the remaining three groups. It would appear that among the

students who spent the term in the developing countries more changes took

place. And among the developing socleties, the greatest Impact seemed to

be among these in the all-black soclety of Jamaica. The average number of

changes was Largest in tha Jawaican group clesely followed by the group

in Nicaragua, Korse, Costr Rlca and Guadeloupe.

&
1

which half or more of the students in the Jamaican group changed opinion.

4alf or more of the South Korean group changed opinions on eight items,

and similarly, half or iore of the students changed opinion on 2 number of
E
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Without going into further detail on the aralysis, there were special
points on which each of the groups differed irom the others. Responses
among the group in Jamalca were, foi example, rather different from the
respouses of the group in Costa Rica. As & particularly striking example,
on an item that dealt with iutegration, the group in Jamaica moved in one
direction, while the group in Costa Rice moved in another. The item is:

"In the long=run, school integration will contribute to the health of our
society and to the quality of education." The group in Costa Rica moved
from a position of "agree' toward "strougly agree." On the other band,

the group in Jamsica moved from “agree” toward “disagree." In both
instances the CGoshen College studenis rerresgented a minority in a different
culture, but being a minozxity in a black culturs would seem to have carried
a different effect.

Let me make one or twe rough generalizations on the basis of the
interview date., One of the purposes that clearly emerges among the list for
most study abroad programs is that the student will gain a better understanding
of a different culture. On-sifte, 1 asked eachk of the students what it meant
to him at that point in time to have bezen in a different culture, Most of
the students were hardepressed to describe what was "different” or "similaxr"
ir the culture. Almost invarisbly cach on¢ indicated that one of the
outcomes of the period abroad wasg that he wss able to understand better
what it meant to be in a diffevent culture., But most students found it
very difficult to pinpoint what they meant by a different cultvre. Thomas
Marshall in ecne of the chapters in the UNEBSCO volume ["The Strategy of

International Educational Bxchanpge," Students As Links.oi} observed that

it 18 difficult o show what it means to understand and appreciate a foreign

culture. And Otto Kleinberg observes that there are clearly differences of
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opinion as to what the characteristice of a particular country or culture
are. {?bidq, - 3@} Students seem to have & vague sense that thay are in
a different culture, may ssge the differences during the fivst few days in
the culture, tend tu become move adjusted to then and less veflactive
about them.

On another item, the amoun: of orientatien requived, with very
few exceptions, students did not seem to be much concerned that before
leaving for the site they had very little specific knowledge about the
country. After having been on-gite for seven or eight weeks, they still
felt very little need for orientation. Most were of the opinion that the
best process is %o ba put into the cul%.:ure3 to experience it with very
little in the way of anticipation or expectation. Many stated that the
experience would have been much less weaningful if they had had great
amounts of information beforehand,

(e

Paper presented at meeting of Naticnal Assoclation Ior Poreign Student
Affaire, Atlanta, Georgia, May &, 1972,
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