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ABSTRACT

This study investigated whether collaborative and
socially sensitive behaviors, necessary in group problem solving, can
be taught to emotionally disturbed children in residential treatment
centers. The sample consisted of 180 males ranging in age from nine
through 12 years in 12 residential centers. The children were
required to perform a performance-situational task o three
construction type problems, to assess their skill in social
relations. They were scored according to two criterji: the Planning
Stage, during which a plan of action was devised, and the Operations
Stage, during which the group put its plan into afvact,.
Participation, communication, ideas, quality of tiw. plan,
involvement, autonomy, atmosphere, activity and success were all
evaluated for each child. Analysas of posttest varialles of the
experimental group (exposed to a film modeling cooper:tive behaviors)
and the control group {exposed tc a "nautral" filmj iu.dicated that
modeling of behaviors through a filmed technique can roduce positive
changes in the cooperative group behaviors of children .dentified as
emotionally disturbec. (Author/KS)
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Introduction
At an observable level, children who are defined as being

emotionally disturbed can usually be regarded as socialization
failures. If one views the disturbed child in this way, as a
socializatior failure, education of disturbed children might
logically hiéve as one of its chief goals the teaching of cooperative
group behaviors. Indeed, research on educational programs for

disturbed children typically show that socialization of the child

7?5

0 is a. important stated goal. However educational programs for

the emotionally disturbed are generally built around a tutorial
teaching model, a one=-to-one relationship, in which the individual
child's behavior is regulated and changed. The behavioral ob-

jectives are specific for each child and rarely deal with the behavicrs
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of a group in the classroom.
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If we actept the premise that the disturbed child is
unsocialized and we take socialization to mean a process of social
learning, then it would appear that the treatment of disturbed
children should consist not only of further socialization training
but also that doing so in a group might be an effective way of
proceeding. The advantages of using a group teaching procedure
designed to improve socialization behavior are at best twofold:

1) the efficiency of workiag with more than one child at a time,
and 2) the development of interpersonal relationships in a situation
that teaches the child the inherent reciprocity, sharing, fairness, and

mutual responsibility which is the core of socialization.

Background

The social learning approach to child development is
comparatively new to the theoretical schools of thought in psychology.
In the tradition of the neo-Hullians like Sears, Dollard and Miller,
and others, Albert Bandura and Richard H. Walters ( 1963) have
atiempted to give a more or less formal social learning thaory
analysis of the process of socializa“ion. Aside from providing
adequate discriminative stimuli and using appropriate types and

schedules of reinforcement to change the behavior of ..\ildren in
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t'ie socialized direction, the most important source of new
behavior in children, according to Bandura and Walters, is the
imitation of adults who (as models) display these new behaviors.
Bandura and Walters say that children learn by imitation. The
same argument may be taken to suggest the possibility of teaching
more soclal behaviors to disturbed children by means of modeling
the desired behaviors.

Socialization can occur to some extent in groups, especially
if these groups are in situations where reinforcement will depend
upon group collaboration. To the extent that such contingencies
prevail, the group is a simulation of society. The subordination of
individual interests to group productivity and shared satisfaction is
a logical fact of life in the group. Thus it is suggested that the
learning of cooperative behaviors in groups should supply behaviors,
and perhaps attitudes and motives as well, that are commonly absent
in emotionally disturbed children.

The present study attempts to combine these two notions to
determine whether observational learning using a group model
displaying collaborative and constructive social interaction will

influence the degree of such collaboration subsequently demon-

strated by the group observing this model, especially when the
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subjects are amotionally disturbed children. In this case, the
experience of group imitation of a group model is regarded as
remedial or therapeutic for the disturbed child, but the context is
an educational rather than a disease~treatment oriented approact,

This investigation was based on one theoretical principle
contained in the broad area of social learning, namely imitation
learning. Flanders ( 1968), gives a simple definition of imitation
learning:

An observer (O) is said to imitate a model
(M) when observation of the behavior of M or
of expressions attributing certain behavior to
M, affect O so that O's subsequent behavior
becomes more similar to the observed, or
alleged, behavior of M.

While studies have shown that children often modify their
behavior as a result of being exposed to a model, most of these
studies have been conducted in very carefully controlled laboratory
situations., The present investigation by contrast, attempts to
examine imitation behavior as modeled through films and to note if

behavior changes within an ecologically natural situation where the

modeling technique is presented to a group.
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Ihe Problem and Degign

The problem of the present investigation was 1) to assess
the level of collaborative and socially sensitive behavior on a
group problem solving task among selected groups of emotionally
disturbed children, and 2) to determine whether exposure to a
filmed performance of models who display a high level of cooperative
behavior on the task will effect changes in that initial level of
collaborative behavior.

The sample consisted of 180 males ranging in age from
nine years through 12 years in 12 residential treatment centers for
emotionally disturbed children in four midwestesn states. One
requirement for any center to be included in this stucdy was that it
have a minimum of 12 male subjects hetween the ages of nine and
12 years. In each center, staff members completed the Behavior

Problem Checklist ( Quay, 1967) for all subjects.

Insert Table 1 here
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Subjects were then matched on the behavior characteristics
scales and assigned to the experimental or control group
arcordingly.

Youngsters were matched as closely as possible on all four
variables of the BPC, -with no matched pair being more than three
raw score points apart on the Conduct Problem and Personality
Problem scales, or more than two raw score points apart on the
inadequacy~-Immaturity and Socialized Delinquency Scales. In
82 per cent of the cases there was an exact raw score match for the

matched pairs on the first two scales. The Russell Sage Social

Rzalations Test, the instrument used to test for changes in social
behavior as a result of modeling, is a performance-situational
task developed to assess the nature and quality of two important
aspects of elementary school children's skill in social relations:
cooperative group planning procedures and techniques of grcup
action. The test was developed by the late Dora E. Damrin, a
staff member of the Princeton, New Jersey based Educational
Testing Service. The test, designed for children in grades three

through six, originally consisted of three construction=-type

problems administered one after the other. The test manual

(83 ]

yad



visualizes the test being given to an entire classroom of children
at the same time. The instructions given to the children indicate
clearly that the purpose of the test is to see how well they can work
together and that there is only one score given to the group as a
whole. The examiner provides each child with a number of blocks
and then tells the group that they may have all the time they wish
to plan how they will build the modei shown but that they will have
just 15 minutes for the actual construction., The examiner also
explains that the score given depends upon the amount of time it
takes to build the figure: the shorter the time, the higher the score.
The test, then, attempts to secure information about the
chiidren's ability to participate in group discussions of plans for
future group action and the ability to regulate one's behavior in
accordance with these plans so that movement toward the agreed
upon goal is facilitated.
In order to measure these two aspects effectively, the
test is divided into two parts: the Planning Stage, the period
during which the children devise a plan of action, and the
Operations Stage, the period during which the group puts its

plan into effect and actually builds the model using the parts
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provided by the examiner.

The recording and scoring procedures respond to the
following variables in the Planning State: 1) Participation-- the
extent to which individual children in the group enter actively
into the planning discussion; 2) Communication=- the way in
which the children exchange ideas during the discussion period;

3) ldeas~~ the kinds of ideas children have about ways of
organizing themselves to attack the problem; 4) Final Plan-~the
quality of the plan which the children eventually devise;

5) Involvement-=-the extent to which the children exhibﬁ: interest
in and concern for the task at hand; 6) Autonomy=--the extent to
which children can discuss the problem and reach a point of
decision without the help or restraint of the exéminer.

For the Operations Stage the variables considered are:

1) Involvement--the extent to which the children exhibit interest
in and concern for accomplishing the task at hand; 2) Atmosphere
-~the psychological tonequality of the group of children who remain
in the problem field as revealed by the kinds of statements the
children make and by the tone of volce in which the statements are

made; 3) Activity--the kind of behavior children who have
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withdrawn from the problem field engage in; 4) Succegg--the
time necessary for the group to complete the task of building
the model.

The manual gives examples of the specific behaviors
which fall under each variable and the way they are recorde::.
For each variable, the examiner gives a score from 1 iv § --
1 representing the poorest score and 5 the best score. The
scores are then combined to yield a single descriptive rating
which provides a "meaningful picture of the group's social
relations skill" ( Damrin, 1959).

The experimental and control groups each were given the
Russell Sage Social Relations Test as a pretest which was scored
by the examiner from a video taped version of the session. Afier
this pretest experience the experimental group was given a model-
ing film in which six models of the same age group performed the
task to achieve the highest possible score through cooperation.
The control group reviewed a film which contained the instructions
and the completed design, without the modeling behavior of the

models in the experimental treatment film.
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10
After watching the film, the groups were tested again and

the tests scored in the same way as in the pretest.

Analveis of the Data

Using an analysis of variance procedure, the results

of the 10 variables on the RSSRT as well as the actual time in

seconds were compared for the experimental and control groups
on both the pretest and posttest measures. No differences were
found on the pretest analyses, suggesting that the groups were
comparable on the dimensions measured before being subjected
to the treatment or neutral films.

The analyses of the posttest variables indicated signifi-
cant differences beyond the .001 level on the following variables:
Participation, Communication, Ideas, Involvement (Planning
Stage), Autonomy, Atmosphera, Success, and Time in seconds.
The Plan variable showed a large difference in means, but no
variability within groups. Involvement ( Operations Stage) and
Activity produced significant results beyond the .01 level, though
the absolute differences between means were small.

The pretest results for both the experimental and control

groups indicated a very low level of cooperative behavior present

. 10
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11
in emotionally disturbed children residing in treatment centers
sampled. Informal observation of the subjacts' behavior on the
pretest produced a judgment that "mob action, ! wherein it was
every man for himself," was the pattern even though the fina:
goal was understood. The pretest method of solution was always
an "all at once" procedure, indicating a distinct lack of skill on
the part of the youngsters in the treatment centers to salve a group
task by cooperative action.

Because pretest results showed none of the groups in any
of the 12 schools was initially prepared to cooporate and work as
a group, nor did any of the 180 individual subjects press for a
planned or coordinated attack on the problem, it is reasonable to
question the amount of instruction they had received which was
directed at cooperative group behaviors. If these 12 schools
in four states may be considered representative of residential
schools for disturbed children, there is a major curriculum

question here that should be attacked,

Insert Table 2 here
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The results of the analyses of variance on the posttest
measures indicate that modeling through a technique of filmed
cnoperative behaviors car produce positive changes in
socialization behavior of children in residential centers for the
emotionally disturbed. This finding may be viewed within the
framework of the opening remasiks of this paper. If it is true
that the emotionally disturbed chi’d 1s a socialization failure,
it would seem expedient to teach children .uterpersonal relation-
ships which includ¢: reciprocity, sharing, fairress, and mutual
responsibility. The results of the study reported here indicate
that film modeling is one technique by which disturbed children
may he taught such behaviors.

Educators concerned with emotionally disturbed chiwdran,
in addition to planning for achievement in academic subjects
clearly must also plan for instruction in socializaticn skills. The
filmed techniques containing soclalizing=-cooperaiive behaviors
as part of the everyday experience in the school seiting is one
way of presenting such instruction. The films, of course, would
have to be well nlanned and contain specific behaviors. The

program described in the present study would by no means be
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13
ideal l.e., using a test device for the teaching tool. However,
one might well consider short films in which “normal" youngsters
act {n cooperative ways in a variety of school experiences,
These could include play behaviors, cooperation on group tasks
in which a group goal is evident, or cooperation on a task in
which each child benefits, such as each child meeting a content
subject gcal as a result of the cooperative work of the group.

Developing a curriculum and filmed technique matcrials
for socialization skills would require intensive work, since it
would be aczcessary to make a serious study of the variety of
cooperative bahaviors desired &3 part of the total education of
disturbed children and to specify the behaviors necessary for
such goals so that they could become part of a filmed procedure.
It is Important to know the specific behaviors desired and to

model them accordingly.
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Summaty
1t appeoars as & result of this study that children who

are desoribed as emotionally disturbed can be taught certain
socialization skills necessary for group problem solving by

being exposed to a film model of the desired behavior.
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