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ABSTRACT
This paper discusses the development, implementation,

and evaluation of a first-year action program at Indiana University,"
Ssouth Bend, designed to prepare urban people for caregers in
education. The program was initiated because of the need presente\d by
the ever growing concentration of blacks in the urban environment
‘who, in many cases, face poor housing, unemployment and no political
identity. The concentration of population and high :level of
unemployment in urban American emphasize the urgent need for
educational programs designed to develop marketable skills for
‘individuals. There are demands upon universities tq offer such
programs for the training of individuals from poverty areas. This
training, hopefully, would raise the educational level of the
participants, provide them with a set of skills, and create
on-the-job tralnlng that would lead to full—tlme erglcyment.
(Author/HS) .
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INTRODUCTION

Mefﬁopolitan areas in America téday face ‘th‘e‘ multifacited
prbblem ol a rapidly growing Black population.' By the end of
the 197015, xﬁost majo'r cities will have Black qurities.

o Howeirer. the existence of a Biack_ ma jority does. z\ot guarantee'
| - pélitical influence » economic power or social .contzfol by Blacks,
Instead, in manjr cases.. Blacks face poor housing, unemployment,

and no political identity,

The .concenl;ration of population, and high level of
| uneinployment in urban America emphasize the urgent need for
| -educatiOnal prog‘rams designed to develo’p marketable skills for
ind.iv:i.-dualls‘. fI'hei-e are demands ui_)‘on universities to offer such
- ‘p'rbgra:t‘ns fdr the training .6f individuals from poverty ‘ar‘ears.- |
This‘ tz;ainihg'. hopefully, would raise '_'t'h'e "eduéa't‘iohal level of

~ the pé;rticipants. pi'dvidé them with é‘ s'et‘.r of skilis, and create
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“g on-the-;;job‘ training which would lead to full tiine employment




2,

With these issues in mind, Indiana University at South Bend
designed a teacher-aide training program for resicents of the
Model Cities, and Title I areas of the local commuity, Raising
the economic, social, and political pousition of the Blacks
comprised one set of problems, .while developing an e_ffective

teacher-aide training program represented a_second challenge.

For a better understanding of the problems surrounding
the first challenge, the authors recommend the April, 1970 -

issue of Black Scholar. This paper will focus upon the latter

challenge., It is the purpose of this paper to discuss the
development, implementation; and evaluation of a first-year.
‘action program at Indiana Umver51ty -~ South Benc: desuznea to

prepare urban people for careers in education,
THE - PROBLEM

:The-taSk incmnbent uponthe planners oi‘ this program was
\ to cdesign a set of educa\.ional tra:m:mg experiences meet:.ng
the needs of ths part:.cipants. The prn.mary concern of those
1nvolved with. program development was to provide instruction.
and supportive services to facilitate an effective tralning

program. A partlcular quallf:.cation of this task was the

' preparat:.on of urban residents for work with children att_ending.
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neighborhood schools, The proposed answer to this proble
indicated the construction of a curriculum whlich balanced
educational theory and practice., As stated by Baptiste and
Meindl (1971), it was believed "that educational theory becomes
sterile and enemic in substa_nce when it is devoid of immediate

practical use of instructional situations with children,"

Silberman (1970) gave support to the blending of theory
and practice, He pointed to the inability of teachers to see
the relationship between theory and practice as one of the

chidf shortcomings of the teaching profession.

- Determining the proportion bf .instruction‘ ih education

courses offered at the university. and classroom work in local

- schools required considerable attention, However, it appeared

to be clear'i'rom the beginning that. it was necessary to

provide university instruction in educational theory, and
on«-tl'_xe-job' training cohcurrently if the ‘pfogr‘am were to’ reach

maximum e»‘fvfe ctiveness,
THE PROGRAM

The program for teach'e:'--aides at Indiana University - South

Bend was directed to ‘the education and training of residents of
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the Model Cities and Title I areas. The desigh of the program

required consideration of the eligibility qualifications to be

met by participants. and of the curricular innovations providing

a balan'~e of university courses and on-the-,)ob training

T

Participants:

Applicants were screened by the Cormunity Advisory Council,

Priority Consideration was given to those individuals who met
Office of Economic Opportunity poverty guidelines, and resided
within the target areas, An additional _economic consideration

was that further education was beyond the financial means of

the applicants, The candidates were expected to manifest a

desire to work in a school setting with children from low-

income famllies. and to have a personal commitment to succeed

in the program, From an original 1ist of 100 applicants, the
Cormnunity Advisory Council recommended 40 participan'ts who met -
" the eligibility cr:u.ter::.a.

Curricular Innovations s

Curricular innova_tions developed for »the '_first ysar of

the paraprofessional program included two cour‘ses designed as

- technica.L training courses. and two blocks of courses concerned

wit.h the academ: c development of the participant
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The develom_ent of a course ‘titled "Special Endorsement

in Chosen Field" provided the essential bridge between university
instruction and on-the-job training., As part of the requirenlents
for this course, the participants were assigned to'work’ in
instructional and supportive roles in classroom‘s located in

the target areas, The sites s-elected'for this on-the-job
training were three schools in the Model-‘Citi‘es areh'five

Title I schools, and s...x Headstart Centers. The trainees

devoted 20 hours per week to work at one of the elevan
designated 1ocations. Very early in the program. the students
became 1nvolved with children. and with the educational practices
of the cooperating schools, .For their classroom assistance in

this aspect of the program, the participants received a 'stipend. |

Special Endorsement in Chosen Field prov_ided the opportunity
| for university instr_uctors towork “with't'he classroom teachers '

"to whom the'trainees were asSigned. The classroom teachers -

: monitored the students' performance. and evaluated their progress,

| o These,-e\ral_uations were_ share_d with the participants. - The

university component :of this'course.w'as.‘ to relate educational“

principles to the classroom practices in which the | trainees were

enga'ged. Special Endorsement in Chosen Field was offered as a

Y

| 'two credit hour course each semester for continuity in the 3

| developnent of the relationship between theory and practice.

On-the-:job training was des‘l.gned to permit the participants to
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approach the total teaching experience progresvsively.

In order to instruct the trainees in the skills necessary
for ‘them to function more efficienfly as teacher-aides. the |
university personnel designed a. course titled "Practicum in
Educational Technology." The purpose of this course was to |
train the participants in the propev-'use. of a variety of
instructional equipnent such as, audio ~ visual aids. mimeograph“
machines. etc.. and to develop their talents in the construction
of classroom learning materials, Techniques of individual or
small group instruntion were discussed in these classes in

addltion to a range of services within the capacity of teacher-a

aides. Practicum in Educational Technology provided the
opportunity for the. university instructors to compliment the

training gained through Special Endorsement in Chosen Field.

Consultation with the classroom teacners and the participants

identified deficiencie in skills. and clarified expectations ;

y for the paraprofessional role These practical needs were met
at the u.nivers:.ty in Practicum :Ln Educational Technology. Like

Special Endorsement in Chosen Field. this course was offered

each semester.

Since proficiency 1n the academic areas was recognized as

‘_-an initial deficit among the majority of the applicants, two R

| blocks of courses were de51gned to provide education in basic
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subjects. These courses were planned to increase the performance
of the participants :|.n the regular univey sity courses in which
they were enrolled. as: well as to advance the level of their
yclassroom assistance as teacher-aides. A Communications Block

| focused upon 1nstruction in language arts. -reading, composition.
speech. interpretation, literary analysis. etc. Private
tutoring was \provided for students needing additional help. A
Physical and Biological Science Block prov:l.ded students with |

study in these subjects comparablf; to freshman year courses.

The Communications Block and the Physical and Biological
..:cience Block provided the general education background for
‘students in the first year of the program. The participants
enrolled in the professional education courses required for |

" § e v e e # s bR L

‘elementary educat.Lon majors. o

o The total program design was vplanned to Ipermit course work" :
to become more individualized as the participants progressed :m .. |
_' their studies. Satisfactory completion of courses over the two |
.' years of th:|.s paraprofessional program leads to the Associate |
‘, Degree in Educational Technology. The selection of courses .‘
| during this period was arranged to provide the equuralent of

two academic years in the elementary teacher training progrem. .

The program was designed to permit individual participants who

me ERHUTES s .. . -
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have been awarded the Associate Degree in Educational Technology

to apply for acceptance to the _, university teacher training program,
- EVALUATION
Program Objectives:

The program designed at Indiana UniVersity - bouth Bend to R

'train urban people for paraprofessional careers in education ,

T L AT S ey A gy e e

~ was directed to meet a challenge presented by the res:Ldents of

target areas. The partic:.pants selected for admission to the

O T

program were described as individuals with a high pers onal and .
~academic risk. High personal r:lsk referred to the probab:.lity |
of indiv:mduals to obtain and maintaln adequate employment. High
academic risk referred to the probability of indlviduals to ‘
, perform adequate'!y in a higher education env:.ronment. The general -

| hy'pothesis for the desn.gn of the program was that urban people

A W B M e B M Iae Ty = g P Pt e s 0 e ot

characterized as both high personal and h1gh academic risks
could succeed 1n work, and in a university program if a
curriculum were planned to meet thei- academic needs, and trained

o them in the em.lls necessary to fu.nction on the ;Job

Personal. and -Acad'emic..Risk Factors 2

| The factors which contribute to academic risk are, in many
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cases, the saine factors’which contribute to personal risk, The
mother of five children. separated from her husband. has little

opportunity to 1ncrease her income through employment or to |

: explore fomal education opportunities. An unmarried man or

woman who is 26 years of age. and has been unemployed for a

| year. is not likely to have the financial support to enter '

‘ college. Even though the indiv:.dual may have graduated from |

high school he or she has been away from formal education for

approximately 8 years. | The inability and reluctance to pursue‘ :

further education or training affects the individual's capacity
| for wider employment opportunities. The multiple possibilities |

,for 1nteraction among such factors compounds the iniluence

these variables may have upon ind1v1duals.

The present paper repo.rts _the re‘sul'ts ofi the firStyear

‘of the 'parapro'fessional pr'Ograml for-teacher;a'ide's. No attempt

was made to specify the weight or significance of selected
variables at the end of this phase of the program. . Rather, |
number of factors were considered cumulatively. These factors

were age. marital status. number of children in family, education

-level attained. and previous annual income. The evaluation of

.I , this program was conducted in terms of ohe first-year on-the-job '

performance. and academic adequacy of participanta whose _

| histories suggested that these variables were contributing to

their academic and employment limitations.
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R - The degree to wh:.ch these factors were manifested among

the partlolpants was :Lnd1oated in the personal data collected

from the tran.nees. Usually cons:l.dered as demograph:l.c data,

?; ] | B this informat:l.on appeared to be pa.rtlcularly relevant 1n an

evaluation of a. program d:l.rected to target area res:l.dents.

The follow:n.ng data were collected for 38 part:l.c:l.pants who

entered the program in August 1970, and who oompleted the flrst

»year. Of the orlginal 40 seleoted partlc:l.pants "‘j'ftwo left the

lprogram before the end of the f:l.rst year. E In the remalm.ng

'group. there were 34 women. and 1+ Imen.




PRI Gy

nfieonis 2 bkt erg 4

M R (R T

11,

Upon entering the orogram.' 30 of the participants were .
high _‘school‘ graduates; Of‘ the 8 participants who had not completéd
high s.chool. 3 had paesed the General Educational Devélopment
examination, 3 |

Before entering the program. the yearly :mcome of the
part:.c:l.pants ranged from no income to $6216 OO It must be

_noted that the person report:mg the income of $6216 00 ‘was the |
sole support of herself and her ? ohildren.

 Evaluation »Proeedure‘s_'zr .

| For the purpo‘s‘es of this ‘evaluzation. an evaluation scale

s _was des:.gned to rate the partioipants ' performance during the
:on-the-,job training ccmponent. This scale rated the trainees |

" | on the follom.ng 10 character:l.stics.-_ R

I T Dependability o |
ke .>‘~"2A..1“‘”Initiative -
B 3. Judgment

e -‘?i;Rapport m.th‘Adults

.,_.rPersonal Appearance

A_tti tude s

T Rapport ,w:Lth_u Children T s
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9. Knowledge of Work

10, Capacity to Work Profe'ssionally |

Tt was believed that t'he characteristics measured by this rat:.ng

(.

scale would prov1de an adequate reflection of on-the-;;ob 3

performance. The evaluation ‘scale ‘ was distributed- to classroom |

teachers who rated the on-the-Job perfomance of the partic:.pants‘j _‘

working m.th them. In addition. daily attendance records were
compiled- for each_ of _the traineese in orcler_to_provide.an |

estimation of individual job absente'eism.

- Data reflecting the success of the participants in the -

university program were collected during the first year. | These

 data included number of credit hours enrolled. and grade point
'.faverages computed by the university registrar's office. Records o

| of attendance at university classes were maintained. aISO. o

‘Program Effectiveness: =

The average daily attendance on the ;Job for the first

semester was 97 6% During the second semester, the average ‘.

S f,daily attendance __of "?'the fpart:.cipants was 94 976. 5
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of this evaluation. A.n average of the ratings on» the ten N
characteristics was computed for each of the participants. |
The range of these averages was from 1.90 to 4,00, Of the j
38 trainees. 22 participants earned average rating of 3. 00 or

higher, and 16 participants received average ratings of 3 OO |

or below. o

mring the first semester. the trainees were enrolled

for 14 credit hours of course work at the univers:.ty. The.

average attendance at university classes during this period

' was 91, 6%. Grade point averages ranged from 2.29 to ll- 00,

Twenty-eight students earned a grade pomt average of 3.00

or higher.- Ten trainees received grade po:.nt averages -

'be1ow3 00,

Students were enrolled for 12 credit hours of course |

o .work at the univers:.ty during the second semester._ Average | o S
attendance at classes was 89 3% Individual grade point |

: averages ranged from 1 16 to 4 OO At the end of the second

- semester. 22 students earned grade point averages above 3 OO

- ",j“_'while 16 students received grade point averages below 3 00
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| implementation, and evaluation of an action program directed

to the training of residents of Model Cities and Title I areas

~ for 'paraprofessional-careers in education, The design of the o

program requ:n.red the 1ntroductn.on of curriculum 1nnovations

which would relate educational theory to in: :tructional practice'

- in a meaningful way. At the same t:l.me. this curriculum had to ,

meet the academ:l.c needs of the trainees while prov:l.d:l.ng them

m.th the techm.cal sk:|.11s required for effective on-the-;job

. performance. :

The effectn.veness of the program was evaluated 1n v:.ew of
a number of var:l.ables which have particular relevance for

target area res:l.dents. High attendance averages. both on the

Job and at univers:Lty classes. were reported for each semester
~.of the first scholastic year of the program. Above average
- ratings of on-the-aob performance. and above averagc grade point;l o

- averages were reported for the same period.- 3

These find:l.ngs become more s:l.gn:l.ficant when the h:l.gh

personal risk. and high academic r:l.sk factors of the participants |

selected for admiss:.on to the program were cons:Ldered. As an o et |

R exam ple of the ‘-un:I.que pattern o f the J.nfluence of dem 0 graph:l.c T

..';“"{Variables among th:Ls grou‘ . the;.,mar:l.tal-""status of the traineesf;..: R DT LEEE A R

Ten of the”31+.‘.‘women"werev":umnarried. However. l&,i;f
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child care, The drop in average daily attendance during the

second semester was a reflection of the :I:_‘actl-that iwo of th‘er

| participants' underwent surgery during this period, The addition

~of the Phys:Lcal and Biological Science Block accounted for the

lower number of students who earned a grade point average above

3. OO during the second semester. While this latter point

. :|.ndicated the difficulty the trainees encountered 1n this block,
| :|.t :|.nd:|.cated. also. the sequential development of courses

designed to prov:.de general education background for the students. :

The rev:l.ew of the first year :md:.cated that the curriculum

»developed to train paraprofessiona.ls for employment as teacher- -
_ : aides contr:l.buted to. the attainment of the nrogram objectives._ *
o ‘The continuation of this program at Ind:l.ana University - bouth

| Bend has provided an opportunity for further curr:.culum |
: 1nnovation, and has offered some suggestions for incorporation

| into ex:.sting teacher training models. Evaluation of the

- second year of the program is now 1n progress. L
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