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ABSTRACT
Schools cannot change the language of children; the

entire social structure is involved, particularly our patterns of
social mobility and the values of lower class culture. At the early
elementary level, children should be encouraged to use their own
language to the fullest extent. Reading instruction for these
youngsters should concern characters and experiences they can
identify with. Having readers in the dialect may only further confuse
the reading process. Standard English-as-a-second-dialect is a
definite asset in our society but kindergarten or even earlier is not
the place for drill to start. There has to be desire and inward
motivation on the part of the individual to switch his/her dialect.
Until a youngster is old enough to reason and conceptualize the
consequences involved in either acquiring or not acquiring the
standard dialect, drill per se is a worthless endeavor on the part of
the elementary school teacher. (Author/VM)
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Numerous writers auggest that the greatest obstacle to the "deprive& in-

dividuals creative potential is his "verbal inadequtcy." Ontside his peer or
CO

tNI community group, he has "enormous difficulties" with verbal expression. In school9

however9 verbalization is held in high esteem. Children who have "problems"

uj commmicating in the school setting are characterized as Inarticulate or nonverbal.

However9 I em suggesting that schools cannot change the language of children;

the entire social structure is 1nvolved9 particularly our patterns of social

mobility and the willies of lower class culture. It is apparent that educational

institutions do an efficient job of turning kids off mentall,y and verbally. We

do need to re-examine the dehumanizing methods pexpetrated. daily upon youngsters

in the name of "Social Mobility9" and I might adds by sincere and well meaning

teachers.

If we really believe what we sal about meeting the needs of the in-di.vid"ual

Child and accepting kids where they are...then why do we insist that children

change their language for the teacher. Language is mans° moat pereonal possession.

Ites a part of him and who he is. Why9 therk9 earn society make some changes

toward respecting an individual sigg his language.

Less that a year ago a college atudent Staid to ma..."11iss Cox9 &mot kids

hazejsugaga to talk like us (us being White) to get ahead?" It answer to thAt

wastm-PI hope not9" bat Vim aware of the social myth and pressuree "ta3k like

ft us and get ahead" but it really goes mach deeper than that and today') s Black youth

have given sufficient evidence that many deliberately reject "White Tare."

As one aathor tectel

0 "Americans speak many dialects9 but tend to downgrade the fialr. speech of

0 Negroes euel disadvantaged *tits migrantaw Yang people who leave school with

Lir



2

thts dialect as their only langeeae do not start their working lives on an

equal footing with their contemporaries who speak @standard@ American English."(1)

Helping 7ot/waters learn the kind of 'aerie= English that is acceptab/e in the
buainess wiefld le in demand. The author used her mat technique which she described

as a personaliusd adaptation of the audiolingual methods, which uses linguistic
concepts. Linguist did not all approve of her teelmique because some say that
dialect is not a speech deficiency, hut merely a difference. Stme Macke have

resented what they feel to be pointing the finger at a group of people rather
that at an educational problem.

"Speech habits are learned9 and old habits ctra be exchanged for new

I think s person should be given the opportunity to be socially mobile in his
use of language so that he can shift to the Arlo or dialect that is most effective
for the given circumstances.

"The dialect of Negroes and disadvantaged white migrants Iry be struaturally
interesting. But these dialects have too long beau associated with humble stations,
and patterns of low achievement.1I(1)

Via way of records this method proved quite successfta with the volunteer
high sehool pupile with whom she worked. In less than two years the anthor

received federal funds to do a similar project with pre.school sr Orly elementary
rohool youngsters. Unfortunately these youngsters had no choice in the matter.

At the early elementary level vs should be *nowt/ging youngsters to use
*thole ova lenguage toc the fullest extent providing experiences to add to it
and enrichen, but not methods aimed at deliberate eradication. Ent too often as
kids etter school, self appointed Apostles@ of Standard English choose to teach

these little people "the right war to speak. And and you, without taking into
account that these dame youngsters have been speaking End coeramicating to others
34 years before entering kindergarten.
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Pd like for you to take a few second and consider these following questions:

1. What is the correlation betaeen ones" speech and the Reading Process?

2. Does a youngster have to disregard his langt.mge.his mother tongue.
and learn "standard eaglIshy to be a successful reeder?

3 Or could it be that teachers want childret to have a certain vocabeary
to deal with structured readings sad Language Materials?

But couldn't this be accomplished by building on the experiences,
conceAs, and language the ehild brings to school; expending his
vocabulary and experiences by adding Ada rather the: asking a youngster
to abandon or eredlcate his previous existence, family and self?

Astons and ismons(2) compared the affects of training young Black children in

vocabulary verses sentence structure construction to find out which methodology

would result in greater transfer to other areas of language performance. Their

findings suggest that time devoted to language training for young Black children

is better spent on vocabu/ary than on sentence construction.

If we really accept the whole child then we accept his language too. If
publishers want to rosette primers and basal textbooks fine! For the most part,

they aren't real language swim. Readers should be about charm:tars and experiences

youngsters can identify with do we have to write theca books in dialect?

Black youngsters hive shown that they can translate sterile stories into their

own dialectamso vby flarther confuse the reading promo.

&amplest

The resew& being done in Detroit, at the Reed:big Miscue Research Center.(3)
'While the Mack dialect prisepshdeveloped by Berets end Stewart might be
more co:Musing tlan heThl0 4/

If a youngsters speech does not conform to the teachers concept of standard

or proper english, the youngster is corrected; sometime ostrecised andL'Averip;

ignored by the teacher in hopes of shaming the child into using the ummtstige

.dialect" or "good telk." But mach too often reafibg tine, prztulerly oral

reading, Is the time teachera use for diction, speech ecrerection, word study drin

. etc. Here the teacher is workiing against the child and .1;ntalsftwrIng with cosmehension

which is really what reading

a
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Swap less

1. at teacher stops a child in the middle of a sentence to have him re-
produce the word "Four" as she pronounces it rather than "Foe" (or. facsimile)
as the stue2mt pronounces it in his dialect.

2. Poor oral readers donet always get a chance to show their high level
of comprehension.

Sonettres, proficient oral readers here low comprehension.

One noted linguist stated that "Words one is accustomed to meeting only in

print and frequently mispronounced in oral reading' gives reasonable supposition
that they will be frequamtly nieaprehended in silent reading. This statement
is a reesonable =monition but only a supposition. For in a recent study a youngster

was reading a story and the 'lord "tnical" came up; the youngster pronounced "type.oal,"

and "topical" tut at the end or the story was able to define the word as =ening
"very ordinarror "an everydaty kind of thing."(3)

Standard english as a seclind dialect is a definite asset in our society but
I dongt feel Kindergarten or earlier is the place for drill to start9 especially
when standard is used as a vehicle or reading end hence introduction to the values
of middle class culture. I feel that even children will select those values
which suit their isnediate needs, therefore stagpstions of craning middle class
values down tha throats of hindergarteners might well be ignored. For trying to show

the social significance of standard to a kindergartener is a waste of tine. Row

do you tell a kindergartener, playing in the sandbox, or pulling a wagon, tea important
to learn standard to better his chances of getting a job -shen hoes eighteen. There

has to be &Dire and inward motivation on the part of the individual to switch
his/her dialeet. Md until a youngster is old enough to reason and conceptualise
the eonsequencea Involved in either acquiring or not acquiring the standard dialect--
drill per se is a worthless endeavor on the part of the elenenten school teachee.

In cloning I weld like to introduce, very briefly, tiro.new points. Under.

standing tion.reerbal consmication es used by students in end out of the classroom

4
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setting rdght be a helpful strategy for the classroom teacher. And those who

propoae preparing teachers to learn this means of ccemunication might think about:

(1) cultural groups use face, eyes, and hands as a means of cozaaraicating only

with wtoup members, or as a save fact" mechanism toward non group members. Pad (2)

once the gm* recognizes that non group members are decoding their messages, they

will simply replace old symbols with new ones.

Melly, Spanish and Spanglish versus ',Black Inglish".ch too often the

language difficulty that Spanbh spealdng children experience in learning standard

English is equated vith Black dialeot(a) Vlien really there is no compariaon.

is the base language for the majorito. of Black children here in haerican, and this

is not true for the Spanish speaking child.
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