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LOCALE AND SCHOOL SYSTEMS

The city of Paducah, Kentucky, is located on the Ohio River 30

miles east of the confluence of the Mississippi and Ohio Rivers. The

community, founded in 1824, is the oldest in the area and has been

very stable in its developmental characteristics. The present popula

tion of 31,627 represents a 7% decirase in the past ten years, but

Paducah remains the fifth largest city in Kentucky. Paducah reveals

an active urban renewal plan and has been outstandingly successful

in the various steps toward complete desegregation of public facili

ties and school programs.

Paducah Public Schools have an enrollment of 61013, 77% are

white and 23% are black; and 30% are from families with annual

incomes of $3000.00 or less. Project VIII began as a pilot project

at the junior high level in Paducah in the school year 1968-69. The

program was expanded with the influx of E.S.E.A. Title VIII funds and

is operating as a consortium involving the Paducah Public Schools,

Louisville Public Schools, the University of Louisville, and Murray

State University. *Six schools have been identified as target area

schools with a total population of 3,588; 66% are white and 34% are

black, and 46% are from families with annual incomes of $3000.00 or less.

Louisville, with a population of 389,0441 is the largest city in

the state of Kentucky. The city lies on the Ohio River, which forms

the northern boundary of Kentucky.

* (Tilghman High School, Jetton Junior High (Annex) and Whiteside,

Clay, Cooper and Northside elementary schools. Cooper Elementary

housed all students in the four schools identified as potential dropouts.)



The Louisville School District has 54,425 students, 54% are white

and affo are black; and 24% are from families with annual incomes of

$3000.00 or less. For operations in the school year 1970-71 three

schools were chosen as target area schools; Tingley Elementary,

Manly Junior High and Male High School. The target area schools have

a population of 2,951.

The present conditions of the Louisville School District, are

mute testimony to the plight of big cities throughout the country.

The Louisville school administration acknowledges that traditional

educational approaches are not proving effective in coping with

their inner-city problems. Consequently, the Louisville School

District is presently initiating a series of programs, Project VIII

being the first, designed to bring about major changes in educational

structure, program and processes.
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PROJECT OVERVIEW

Project VIII is an innovative behavioral science oriented educa-

tional program designed to attack the personal, social and educational

problems of children whose previous record of school failure and frus-

tration has indicated high dropout potential. The program is operated

as a consortium involving the Paducah Public Schools, Louisville Public

Schools, Murray State University and the University of Louisville.

The consortium enables one design to test the project in both a large

urban and smaller city setting. Project VIII contains three major

components and a management system.

Component I

A classroom intensive unit program provides highly specialized

learning processes plus motivation and personal adjustment activities.

The Louisville and Paducah systems have two and three elementary

classroom units, respectively; three and five junior high units,

respectively; and one high school unit each. In the elementary

school students are in self-contained classroom units; in the

junior high level they spend a four-hour block in project classes;

in the high school they work with individualized instruction programs.

Component II

Two project staff members provide extensive training for regular

classroom teachers of the target area schobls in Paducah and Louisville

in order to modify their behaviors toward creating a more positive

classroom atmosphere. In-service training sessions are held on

released time during the school day or after school throughout

the school year and during the summer.
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Component III

A homemsehool program involves the parents in many school activities.

Four home-school coordinators and two assistants work full time to help

parents understand their childrensf behavior and to help in the develop.

ment of better parent-child relationships. In addition to visiting in

the homes and conducting group meetings for the parents, these staff

members work with community agencies which assist the students.

Mhnagement Srstem

The management program emphasizes the development of individual

and group skills and understanding through extensive involvement and

interaction. The system provides for effective and efficient means

for controlling the time and resources for the project in order to

meet its goals and objectives.
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INFORMAL PROJECT EVALUATION

The Paducah-Louisville Consortium during the second full year of

operation under the auspices of Title VIII of the Elementary Secondary

Education Act served 6, 539 school children in the target area schools

of Paducah and Louisville, Kentucky. The Federal grant for the 1970-71

operational year was $447, 000. 00.

A very high degree of concentration was expended on 250 identified

school children in 15 classroom intensive units during the 1970-71 school

year. These units provided highly specialized learning processes, moti-

vation and personal adjustment activities to students who because of

certain academic and behavioral problems have not experienced success

in a traditional classroom setting.

A significant aspect of staff utilization is found in the two-

metaber teaching team of the intensive units. The team approach enabled

one teacher to instruct while the assistant teacher observed the children

and watched for those having difficulties in understanding or those who

might be creating problem situations.

The intensive unit instructors were thoroughly schooled in affective

teacher training designed to change their behavior with students in pre-

service and in-service programs. The teachers learned specific tech-

niques for providing success experiences designed to build the student's

confidence and self-image. Teachers learned to apply problem solving

processes to classroom difficulties and group dynamic processes.

Flanders-Amidon System of Interaction Analysis was studied to aid in

the understanding of the pupil-teacher relationships. Training was

also provided to assist the intensive unit instructors in developing

behavioral objectives for their weekly instructional plans.



In the junior high intensive units, students were assigned to

the project for a four-hour block. During the remaining two hours of

the school day they were assigned to regular junior high classes in

physical education, music or art programs. In this way these stu-

dents were allowed to become a part of the regular school program

and to associate with other pupils in the student body. Teachers

at the junior high level were in contact with the pupils for this

four-hour block thus allowing a minimum of two hours daily for in-

dividual and staff planning, team discussion of pupil problems,

selection of individualized materials and the required home

visitations.

The elementary intensive units also utilized the team approach

for students in the fourth, fifth and sixth grades. The organiza-

tional format for the elementary units again reflects a higher in-

dividualized learning environment. In most cases the children had

a portion of their day in physical education, arts and crafts, and

music classes. The elementary units used numerous types of reading

materials of interest to the pupils. Although the elementary teachers

did not have ample time for daily critiquing and planning, appropriate

redesigns were made by the teachers with minimum difficulty.

Only one senior high intensive unit operated the full school

year. Students were admitted for one or two hours per day for indi-

vidually prescribed instruction in areas according to their specific

needs.

An outdoor education program was conducted for the Project VIII

students in Paducah at the Land Between the Lakes National Education

Center.



Situated on a small point jutting out into Lake Barkley, the site has

been developed by TVA for use by school systems throughout the United

States to provide learning experiences in the following areas:

plant ecology

animal ecology

local and regional history

geology and topography

conversation and nature appreciation

language arts

nature art

mathematics

map and compass reading

ttA bond of trust, a touch of love, a period of outdoor, indoor, every-

where education. This is what we shared," reported one intensive unit tea-

cher. A teacher assistant revealed, "The opportunity to live in the dorms,

was great and gave us a chance to know one another better."

Research and the past two years experience in Project VIII confirmed

the belief that students are physical learners. The students demonstrated

conclusively that they are willing to become involved when classroom activi-

ties are flexible and are directed toward. practical application. To meet

these needs an arts and crafts program was implemented and served the elemen-

tary- and junior high students in Paducah.. The elementary students attended

the lab twice a week for two hour blocks. _With the use of flexible-modular

scheduling, the junior high students attended the lab during the four-hour

academic block. The program was staffed by an industrial arts teacher and

a teacher assistant.
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Experiences were limited only to the imagination and creativity of the

students and staff. Some of the areas explored included:

( I) Plastic s

(2) Art Metal

(3) Wood Working

(4) Designing

(5) Leather Crafts

(6) Metal Enameling,

A curriculum specialist worked with the intensive unit teachers in

planning and coordinating a continuous program of activities in the cogni-

tive, affective and psychomotor domains of all curricular areas. The inten-

sive unit teachers planned individually and/or in groups with the curriculum

specialist and submitted weekly instructional plans which were evaluated by

instrumentation (Lesson Plan Checklist) and room visitations. The curriculum

specialist also monitored the process of Flanders Interaction Analysis. Audio

tapes were submitted bi-monthly, and analyzation and computation was accomplished

by the computer - services center which returned the print-outs to each tea-

cher.

One counselor was employed in Paducah and worked primarily in the junior

high school intensive unit. Both Paducah and Louisville had an intensive unit

coordinator charged with the responsibility of planning and coordinating all

units at the elementary, junior high and senior high levels.

The intensive unit procedures and activities were much the same in both

the Paducah and Louisville programs. Therefore the same evaluation and

management designs were utilized and formal evaluation of the intensive units

can be noted in the nummary Analysis.
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Another major area of concentration was the preventive or staff

development component. Three hundred and fifteen school personnel have

been involved in programs initiated and/or monitored by the preventive

component. The philosophy of Project VIII contends that teaching is what

the teacher does. To change teaching means that the teacher himself must,

in some respects at least, change, and only the teacher can change the

teacher.

Not all changes are equally possible or equally desirable. The most

appropriate changes for any teacher are toward improved ability to cope

with the problems of educating childrenthat is, of giving instruction

more creatively and more realistically.

Coping with a situation is actually coping with one's self in a situa-

tion, and more precisely, it is coping with one's feeling as he interacts

in a situation. This may be done in a number of ways. The teacher can

pretend,against all evidence, that certain feelings do not exist. He can

deny the ieelings of inadequacy with respect to his rapport with children

or, he can recognize the feelings, try to understand them, and then con-

sciously set about to acquire the information, emotional orientation, or

skill required to do better next time, to feel more satisfied with his

improved operation.

The changes that a teacher can be motivated to produce through the

preventive program are the ones he wants and which are not surrounded by

feelings of threat, coercion, fear, or blocking emotions. These appropriate,

desirable changes differ from one teacher to another. The training ob-

jectives for each should be formulated from interpretations of feelings

he is aware of in the classroom.



Since interpretation of one's feelings is a personal matter, it is

clear that, for training to succeed, the teacher must be deeply in-

volved in it; training for the total creative art of educating children

is not a matter of gimmicks of superficial knowledgeit is a matter of

integrated changes within one's total self.

The preventive component was designed for the total school staff

of the target area schools in Paducah and Louisville. A staff of counselor-

coordinators presented a helping relationship with the teachers in the inner-

city schools throughout the year. The mode of work with the teachers varied

from activities with the total group to work with one individual. Each teach-

er was given clinical help that evaluated his experience, in teaching and

helped him to improve his performance. As facilitators, the staff was avail-

able and emotionally supportive to all the teachers as they tried new edu-

cational processes in the classroom to involve students in the kind of aca-

demic effort which would make them productive and successful in classroom

activities. The counselor-coordinators provided opportunities for the tea-

chers to develop new patterns of behavior and interpersonal relationships,

resulting in changes in the behavior of children so that they will move, .

in terms of self-awareness and social contribution, toward their potential

intellectually and socially.

Preventive pre-service training events and activities for changed staff

perceptions and classroom practices were operated during July as follows:

HUMAN POTENTIAL July 13, 14, 15

A three day seminar founded on the conviction that something is right

with the student-thus the achievement motivation process focuses primarily

on what the student has going for him.
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To do this the seminar elicited individual discovery and immediate

group reinforcement of the personal strengths, resources and success

experiences'of each teacher participant, who in turn, learned how to

conduct Human Potential Seminars with his students.

EDUCATIONAL OBJECTIVES, July 16 and 17

This two day lab familiarized teachers with how to state teaching

aims in terms of verifiable student behavior which is to be learned.

PROBLEM SOLVING AND TEAMWORK SKILLS, July 20, 21, 22

The goal of this three day lab was to learn a systematic method

of problem solving for the classroom and effective teacher responses so

as to develop for every child stronger motivation, higher achievement,

and socially productive behavior.

INTERACTION ANALYSIS, July 23 and 24

A two day lab explored techniques that teachers can use to become

more mare of their verbal instructional behavior in the classroom

and to provide insight into teaching patterns that can be identified

through interpretation and analysis of the matrices utilized in the sys-

tem of interaction analysis.

COMMUNICATION SKTITS July 27-31

The lab was an outgrowth of activities conducted by the Northwest

Regional Educational Laboratory and explored basic skills for inter-

personal communication including skills in understanding each person

with emphasis on relating these skills to the interaction between the

teacher and the pupils in the classroom.

The on-going or in-service training programs were concerned with

the correlation of teacher behavior and student learning because a

relationship exists between certain patterns of teaching bthavior and

what students learn.



Research evidence is.not available to enable prediction that

a particular set of practices will likely produce a given result

with students. However, some generally positive relationships

can be described which are useful for the teachers interested in

self-improvement.

The purpose in examining teacher behaviors is not to find "ideal"

teacher behaviors but to help teachers to: (1) become more aware of

what they actually do as they work with students; (2) discover for

themselves the effects of their behavior on student learning; (3)

find ways to develop some new approaches, new behaviors, which will

be more effective in attaining their own goals; (4) and learn the

use of various techniques which will be helpful in their continuing

analysis of their own teaching behavior. The on-the-job inservice

training was a process of self-examination, self-evaluation and

self-directiveness.

The self-examination and self-evaluation were accomplished by

the teacher and training personnel analyzing the feedback from the

Style of Teaching Inventory by William Roggee and from audio tapes

of regular classroom sessions tallied by the Flanders-Amidon

Interaction Analysis System.

By this method each teacher decided the areas in which he

wanted to improve and practice. The General Learning Corporation

Skills were presented and teachers chose the skills they wanted to

try to implement in their classes.

After practicing and trying some of the new skills the Interaction

Analysis process was repeated. The feedback from the Analysis was

discussed in one to one conferences. A flow chart is presented out-

lining the process used in.the training programs.
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In Paducah during the second semester, a Communication Skills workshop

was held for 41 teachers, related school personnel, and administrators.

The workshop met for 6 sessions during a 12 week period.

Although it is very difficult, if not impossible, to measure the

effectiveness of these training programs in the affective domain, staff

training in these areas are a very integral part of the total program

for dropout prevention. Please note summary analysis for formal evaluation

of the staff training performance objectives.



The third major component of Project VIII was the H me-School

Programs. Since the child is a product of his home environment, parent

involvement is an essential ingredient in the education process. Parent-

involvement is necessary since the child's concept of school is a direct

result of the parent's perceptions. Parents may value an education for

their children but fail to see the school system as a means to this end.

It is vital that parents be given full knowledge of the project, its pro-

grams, and goals so they will see the school as the avenue to an education.

The Home School Coordinators maintained a continuous coordination

with project parents concerning the children's attendance, academic and

social progress. In the event of particularly difficult behavior situa-

tion, the coordinators assisted in immediately involving the parents with

the problem solution. The coordinators assisted project parents in utiliza-

tion of other community agency services and resources when needed.

The Home-School Coordinators arranged sessions in which parents had

an opportunity to discuss their procedures and concerns about children

with the help of the woject staff. Some of the programs were designed

to orient parents about the objectives of the project and specific pro-

cesses being used to work with the project pupils. Programs were presented

in an attempt to give help to parents toward a better understanding of how

they can more effectively relate to their children and provide a more posi-

tive and constructive home environment.

A cross-age tutoring program was initiated involving eight ninth grade

students who were selected by the Annex teachers to tutor younger students.



They were given in-service training in relating constructively to stu

d'entb.. These older students worked with the seventh grade class for one

month on reading and math skills on a one-to-one basis or with two or three

students at a time.

Six of the older students volunteered to tutor selected fourth grade

students who needed individualized instruction in reading.

Using trained older children to help younger ones as a part of a

planned curriculum provides one possible answer to the perplexing ques-

tions of how to: (1) individualize instruction, (2) motivate unmotivated

students, (3) improve the self-image of students who feel useful in help-

ing, and (4) improve skills of the younger child being helped.

Evaluation of the Cross-Age Tutoring revealed the following:

1. Students responded readily to in-service training in relating
constructively to younger students.

2. Students rapidly gain competence in techniques of' encouraging
the younger students.

3. Students acted as links between the younger students and the
adult authority figure.

4. Students offered friendship opportunities within the peer
culture.

Students learned skills in assuming responsibility.

6. Students discovered alternative ways of being influential other
than coercion or rebellion.

7. Students internalized learning in the the teaching process.

8.' The younger students responded positively to the direction and
help of the older student.

9. The younger students showed academic improvement.

10. The younger students made a greater effort in classwork and ex,
hibited better behavior.

-15-
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The Home-School Coordinators in Paducah held a Human Potential

Seminar for children at Jackson Elementary School. There were 17

sessions in 7 consecutive weeks involving 17 children from ages

8 through 12. The Purpose of the seminar was to help children:

1. Identify and use strengths

2. Discover latent potential

3. Begin to explore their value system

4. Learn to set goals for themselves

5 Look at their a c compli shments

6. Introduce them to problem solving techaques

7. Learn to control and guide themselves

8. Have experience in expressing themselves

9. Practice listening

Evaluation revealed a gain in self-concept and a regression involving

student attitude toward group participation. Observations recorded inclu-

ded the following: elementary children function better in like sex groups,

and sessions should include various related action-oriented activities to

reinforce the experiences.

A poll of the Jetton (target school) student body conducted by the

counselor revealed over 60 students were actively interested in a guitar

class. Through the efforts of the Home-School Component personnel, pro-

fessional instructors were contracted, necessary materials secured, and

four classes were scheduled. Major objectives for the program are as fol-

lows:

1. Provide an opportunity to learn basic guitar playing

2. Provide a physical outlet in a socially acceptable atmosphere

3. Insure a leisure time activity that would provide pleasure
to a group or an individual.
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4. Provide opportunities to contribute in a group for per-.
sonal growth and group unity.

5. Provide opportunities for stimulating creativity.

6. Provide exposure for a life-time career.

Discipline problems were a minimumized through peer pressure

and group unity. Over half of the students learned to play at least

one simple song with varying degrees of skill. Greatest creativity

was shown by a group of seven boys enrolled in the intensive unit

(potential dropouts) program. The group of boys learned to compose

songs and change chords easily. The interest of many students was

aroused.

Slinmastics was offered at Cooper School. The primary objective

for the class in slimnastics was to offer the facilities of the school

to adults to work together to improve themselves mentally, emotionally,

physically and socially. Objectives in physical change were body toning,

agility, coordination, balance, endurance and slimming in connection with

diet. Women were initially attracted to the class because they wanted

to lose weight but found that they not only lost weight but changed

their outlook on life. Average attendance was 30.

The Saturday Romp Program utilized school facilities and recreational

personnel to foster a healthier relationship between the student and the

school. Two target area school-buildings, Northside Elementary and E. W.

Whiteside Elementary were used. Volunteers, assisted by one male instructor,

worked at each center.

Many children do not have the opportunity to play with sophisticated

sports equipment at home, to make crafts and to express themselves in low

organized sports in pleasant surroundings.

24
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The main objective of the program was to have the children come

to the school to enjoy leisurely wholesome activities on Saturday.

Saturday Romp activities were as fol.lows:

1. balls for play

2. mats for tumbling

3. crafts to make

4. free play on equipment

5. free choi(.te for all children

6. coordination and body skills

7. sportsmanship and responsibility

The staff met with the children after each session to talk about

the activities the children Eked or did not like9 and the activities

the children would prefer for the following Saturday. Average attendance

for the Saturday sessions was 110 children for both school$..

The link between home and school is becoming increasingly popular

in educational programs. The evaluation designs of the Home-School

Component reflect a quantity evaluation instead of a more meaningful

quality evaluation. Ascertaining the significance of these activities

to student attendance and/or achievement is difficult.) but it is increas

hgly apparent that these programs are essential and need to be strengthened.

The U. S. Office of Ed Ucation recommends that representatives of

all segments of the community be involved in the development and opera

tions of projects and requires that formal. Dropout Prevention Community

Council be established for each project.

Paducah selected 34 members and Louisville selected 27 adults and

10 students members to serve on their respective Community Advisory Councils.
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The functions of the councils were to work with. development of project

policy, involve people in the community in the total project, review

proposals, suggest program changes, and assist in dissemination of

information throughout the community. The Paducah and Louisville Coun-

cils have met a total of ten times.

A half-time dissemination specialist was employed to plan and

coordinate tours of the project for those persons wishing to visit

and atucly the program operation. In addition, the dissemination specialist

was responsible for all project news releases and writing, designing, pam-

phlets, brochures, and newsletter for mailing to persons: interested in

learning about the program. An dissemination activities conducted through-

out the project year were efficient and very professional.
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Several people have visited the Paducah-Louisville Consortium this

year. Dr. Carl Rogers, Resident Fellow, Center for Studies of the Person,

La Jolla, California, had the following comments in a communique to the

Board of Education Louisville, Kentucky:

t. "I was particularly pleased that the opportunity to visit
a classroom of Project VIII was given me, a project designed to
assist the learning of potential drop-outs. This program has
already been in operation for a year and is now running smoothly.
When I visited one of the classes, it was very hard indeed to
realize that the children in the group are composed of the most
difficult, and even incorrigible, students in the system. I

never would have guessed from their behavior. The class was
quiet. Small groups of students were working intently on dif-
ferent kinds of problems. When I was there a teacher was show-
ing pamphlets to a boy, telling him the contents quality of each
paniphlet. He was, in other words, doing his job in providing the
resources for learning. Suddenly, the boy said, "I want to take
that'.one home." I asked him later to show me the pamphlet he had

chosen. It was a pamphlet on astronomy - the relation of the earth
to the sun, the moony the planets; a quite technical but well illu-
strated pamphlet. Here was an instance of the responsible, per,-

sonally initiated learning which the whole program leans toward.
I looked at this boy and thought, "This is an incorrigible young-

ster?" It is obvious that he was becoming a learning student.'
I felt a certain degree of awe at the change which must have
taken place in him.

In the same class a boy and girl were working on a science
problem. They were confused. They called out. "Hey, Charlie,
come here. Tell us what you do with number 2." Charlie, another
student, came over and explained to them the issue about which
they were confused. I thought that this is the best of all possi-

ble,learning. The climate of the classroom hed permitted them
to admit their ignorance. The informal atmosphere had permitted
them to call for the help of a fellow student. There was an
equally informal relationship with the teacher, with the intern,
with the paraprofessional. I feel certain that as the Focus and
Impact schools settle into their new program they will increasingly
resemble the classrooms of Project VIII which is trying to implement
the same general approach.

I found the same thing to be true in the elementary school
which began this facilitation of learning-more than a year ago.
Things are funning very smoothly; students are working on their
own. The principal said it was truly inspiring to see the stu-
dents on.their own initiative going to the library all day long,
sometimeA, working there, sometimes taking books out, sometimes get-
ting advice on the best resources, but learning because' they found
it exciting to learn."
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The Paducah-Louisville Consortium, in the opinion of the evaluator

has made more than acceptable progress in operational processes,. Most

objectives were :sticcesefully. attained. .*.

The problem areas of the program appear to be management oriented.

Despite a prolific study recorded in the original proposal submitted to

the U.S. Office of Education dated May, 1969, concerning resistance to

change, the problem still exists. Of course, this is not an uncommon

problem for programs of this nature and is certainly a two-fold problem

in the Local Education Agency.

Institutional change is a massive task and a frustrating endeavor

at times. Documenting the mechanisms of institutional change through

management process must begin if the project is to realize when the

institution is. moving. The program has made strides toward a design

for a management system, and there now appears to be at least En under-

standing of management' s role.

As the project is being integrated into the total school system,

the next level of management sophistication should include a formal sys-

tem defining goals, functions, Major work activities, flow charts, time

lines, commitments and personal responsibilities. This system-analysis

approach to management would reduce resistance and would in fact allow

the educational manager insight into institutional change.

-21--
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An analysis of the dropout rate for the schoold*directly involved

with the Paducah-Louisville Consortium during the first year of operation

under Title VIII of the Elementary Secondary Education Act (the school

year 1969-70) yields 5.2% in Paducah and 3.18% in Louisville. An analogy

of these same schools for the operational year 1970-71, the second full

year under the auspices of Title VIII, reveals 4.5% in Paducah and 2.610

in Louisville.

Formulae presented in the original proposal were utilized in com-

puting the dropout rates. (See Tables 1, 2, 3, and 4) In assessing a

school dropout, U.S.O.E. addelines and Kentucky's withdrawal code

were employed. These guidelines and codes for dropouts include:

1. A pupil discharged

2. A pupil who became 16 and dropped out

3. A pupil excused from school because of marriage

4. A pupil excused from school because of mental or physical
disability

* Paducah-Tilghman High School and Jetton Junior High, Louisville-Manly

Junior High
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PROGRAM OBJECTIVES

The overall program objectivesfor the year which were implicit but not explicit were to
reduce the dropout rate, increase the attendance and decrease the number ofsuspensions in
the target schools.

In 1969-70, the target schools were Tilghman High, Jetton Junior High andCooper, White-
side, Northside and Clay Elementary Schools in Paducah (all the elementary participants were
housed in Cooper) and Manly Junior High in Louisville. In 1970-71, the Paducah target schools
were the sa)me while Louisville added Tingley Elementaryand Male High Schools.*

Tables I, 2, 3 and 4 summarize the dronout rate in 1969-70 and 1970-71. An.observation
of Tables I and 2 reveals that in Paducah in 1969-70, in grades 7-12, 114 students dropped out
of school; while in 1970-71 in the same grades only 97 students dropped out. The rate was
reduced from 5.2% to 4.5%. In 1969-70, ingrades 9-12, 109 students dropped out; while in
1970-71 only 90 students droppedout. The rate was reduced from 6.4% to 5.5%.

An observation of Tables3 and 4 reveals that in Louisville in 1969-70, in grades 7-12, 253
students dropped out of school; while in 1970-71 in the same grades 271 students dropped out
of school. The dropout rate increased slightly from 10.7% to 10.8%. In 1969-70, in grades
9-12, 249 students dropped out; while in 1970-71, 269 students dropped out. The increase was
from 14.0% to 14.1%. A closer observation reveals that in Manly Junior High 25students
dropped out in 1969-70 and 24 dropped out in 1970-71.*

Table 5 summarizes the attendance rate in the target schools in 1969-70 and 1970-71. In
Paducah, in two of the three schools whichhoused project students the attendance level
increased. At Cooper Elementary in 1969-70 the average attendance was 93.9% in 1970-71
the attendance was 94.7%. At Jetton Junior High in 1969-70, the attendance was 93.9% and
in1970-71 it increased to 94.3%. In 1969-70 at Tilghman High School, the averag& attendance
was 94.2% and in 1970-7/it was 93.5%.

In Louisville, the attendance rate at Tingley Elementary increased from 89.9% in 1969-70
to 90.1% in 1970-71. The attendance at Manly Junior High decreased from 86.4% in 1969-70
to 85.5% in 1970-71. The attendance at Male High School decreased from 83.9% in 1969-70
to 81.6% in 1970-71.

Three of the six target schools increased the attendance rate. The attendance rate in both
elementary schools, Cooper and Tingley, increased.

Table 6 reveals that in 1969-70 and 1970-71 inPaducah the number of students suspended
at the junior high level was reduced from 22 to 18; while at the senior high level the number
increased from 57 to 128. The high schoolprincipal attributed the increase' to better documen-
tation of suspensions rather than to an actual increase.

In Louisville the number ofsuspensions at the junior high level were reduced from 239 to
203 and at the senior high level from 29 to 27.

*An observation of the dropout rate in other Louisiille high schools ,reveals an increase.
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INSTRUCTION- COMPONENT I

Comonent Objective

Given a constant classroom atmosphere that provides acceptance, praise, encouragement and
allowance for student interactions, students will adopt a more positive view of self, others and
school which in turn will bring about a positive gain in achievement in reading and math.

Product Objectives

I. At least fifty percent of the students* will improve their concept of self, othersand school
as measured by a .05 gain on the self concept scale, by a significant gain on the "House-Tree-
Person" and a significant gain on the "Behavioral Checklist."

To assess the efforts of the program on the students' self-conceot three instruments were
used. The "How I See Myself Scale" was developed by Ira Gordon at the University of Flori-
da over a period of ten years /958-68. This scale assesses attitudes toward school, peers, physi-
cal body and one's own emotions. A "Behavioral Checklist" evolved from appropriate and
inappropriate student behaviors observed by teachers and assistant teachers in the intensive
units. The "House-Tree-Person" is a projective test used by psychologists.**

Teacher-assistants were trained as observers for the "Behavioral Checklkt" through scoring
video-taped classes. An interobserver correlation of behavior observation using the checklist
yielded a reliability coefficient of .84. .The "How I See Myself" was administered by the tea-
chers and scored on the computer. The "House-Tree-Person" was scored by the school psy-
chologists.

Of those students showing improvement within the intensive units, the Paducah students
met the criterion for all measurements. The average percentage of all students who improved
when compared to those who shOwed no improvement, cr regressed was 50% (Louisville,
43%; Paducah, 60%). Of those improving, both Louisville and Paducah student showed a
significant change at the .001 level of significance. Table 8 in thestatistical charts section
of this report summatizes these findings in terms of evaluation tool (test), target area (school),
number of students showing improvement, percentage of students showing improvement when
compared to the total enrollment, statistical value for determining significance, and level
of significance.

*In Paducah 65 students were identified at the tenth grade level and were placed in the
classroom at the high school which was designated for individualized instruction. Three
teachers and one aide worked with them for an hour and sometimes two hours each day.
The teachers had been trained to use humanistic techniques. Two teachers resigned at
the end of the first semester and were replaced by teachers who had received no special
training. At that time the decision was made by the director and principal not to include
the tenth grade in the evaluation. Male High data was incomplete and could not be used.

**See Appendices A, B and C.
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2. At least fifty percent of the students will gain an average of at least one year's (GPL)
achievement in reading and math as measured by the "Comprehensive Test of Basic
Skills" and the "Gates-MacGinitie."

The "Gates-MacGinitie" was administered to groups according to directions and
scored by a reading specialist. The "Comprehensive Test of Basic Skills" was adminis-
tered over the inter-com at the junior and senior high schools and by the teachers in
the elementary schools. The test was coordinated by representatives from the Ameri-
can Institutes for Research which is monitoring the Paducah-Louisville Consortium as
part of a longitudinal study for the U.S. Officeof Education and scored by the Cali-
fornia Test Bureau.

A combination of values from both the CTBSand G-M shows that neither the
Louisville nor Paducah units met the 50% student's gain of a least one year in reack
ing and math. The Paducthurilt achieved this level on the CTBS with 53% of its
students showing such a gain, but did not reach the objective on the Gates-MacGini-
tie. Composite mean average gains of those students meeting the one year criterion.
show Louisville averaged 1.9 (one year, nine, months); Paducah, 1.7 (one year, ieven
months). Table 9 in the statistical charts summarizes these findings and shows the
project area, evaluation tool (test), numberof students from the total enrollment
having obtained a grade point level ofat least one year, percentage of the students
achieving the one year gain when compared with the total enrollment, and coMpo-
site mean average gain value for those students gaining at least one year. Tables
10 and 11 show CTBS standard scores for the Louisville and Paducah units grade
by grade, including computed t-test values for determining levels of significance
concerning the contribution of the school programs.

.er.9.015 Objectim.

I. The teacher will exhibit acceptance, encouragement and allowance for student inter-
action as measured in terms of indirect teacher acceptance by an I.D. ratio of .6
or better as measured by the Flanders' Interaction Analysis System.

The intensive unit teachers* submitted audio tapes of 1045 minutes duration
bi-monthly. (Tables 14, 15, 16, 17.). The tapes were analyzed by the In-service trainers
and the computation of the 1.0. ratio was accomplished by the Computer Service
Center which returned a print-out to each teacher.

The mean average of all the Louisville teachers' 1.0. ratio values involved in the
intensive unit is .64, the mean average for the Paducah teachers is .79. Table 7 in the
statistical charts section of this report summarizes these findings and shows the num-
ber of teachers involved, average ratio values for all teachers (those achieving the .6
ratio level plus those not) and per cant of the total teaching staff having achieved the
.6 ratio expectancy.

Computation of cumulative grade indirect/direct interaction shows that 83% of
the Louisville intensive unit teachers (only one teacher did not meet the objective)
met or exceeded the .6 level, whereas 100% of the Paducah teachers achieved this
goal. Findings are summarized in Table 7.

*One teacher was late submitting tapes, but they wereincluded.
33
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process Objective.

2. The teachers will plan individually and/or in woos and submit lesson plans weekly
(Mondays) rating 3.5 or better as measured by tbe "Lesson Plan Checklist."

The "Lesson Plan Checklist" was developed locallyand approved by the auditors.
It was introduced into the evaluation design in January, 1971. Prior to that time, les-
son plans were submitted weekly and reviewed but there was not a systematic evalua-
tion. See Appendix D.

Tabulation of "Lesson Plan Checklists" for each teacher involved in the intensive
units throughout the project year yielded data for both Louisville and Paducah useful
in evaluating the extent of lesson preparation. Mon averages for both units show no
significant difference between Louisville and Paducah. The average value (the range
of values on the checklist is from missing to excellent with five possible values) for
Louisville is 4.31; for Paducah, 4.30. This (*active was met.



.

STAFF DEVELOPMENT - COMPONENT 11

CQM22.0.21g Objec.thw.

Provided with opportunities to help teachers change their teaching behaviors to be non-
directive (stimulating, flexible, encouraging) in classrooms, classroom teachers will acquire
non-directive teaching techniques in their interaction with students.

Eroduct Obiectives

I. By the end of the training period, at least 75% of the teachers involved in the intensive
training programs will demonstrate non-directive teaching style with an I/D ratio of .6
or better as measured by the Flanders' Interaction Analysis System.

Computation of the data revealed that 85% of the teachers involved in the intensive
training programs exhibited an MD ratio of .6 or better as measured by the Flanders'
Interaction Analysis System.. Table 19 in thestatistical charts section of this report'
summarizes the findings.

The inservice leaders, evaluator, project director andauditors agreed that this instru-
ment was a better monitoring device than an evaluation instrumenv a better evaluation
instrument is not available at this time.

2. By the end of the inservice training for the general staff, at least 75% of the personnel
involved will exhibit positive attitudes toward the behavioristic techniqubs as measured

by a score of 21 points or more on the "Teacher Training Questionnaire" or by positive
scores on other evaluative instruments.

The instruments for assessing the effectiveness of these training programs were
developed locally.

Ninety-five percent (95%) of the participants exhibited positive attitudes toward the
behavioristic techniques presented during the inservice training. The objective was met.
A complete summary of the evaluation instruments and findings are included in Appendix
F.

3. By 01 end of the project year a majority (51%) of the students will improve their concept
of the teacher involved in the intensive training by at least a .10 gain on the "Style of
Teaching Inventory."

The "Style of Teaching Inventory" by William Rogge of the Cooperative Educational
Research Laboratory was used in assessing this objective. Dr. Rogge reports reliability
coefficients (splithalf) for the Inventory of .90 on comparisons involving 300 teachers.
The test reflects how the students perceive the teachers and measures these behaviors -
stimulating, flexible and encouraging. The tests were xored by the West Kentucky
Data Processing Center and each teacher receiveda printout.

Fifty percent (50%) of the teachers Involved In the inservice training programs -
with valid pre-post test - demonstrated a a .10 gain on the 'Ttyle of Teaching Inventory."
(As perceived by 50% of the students). Fifty:six peicent (56%) of the teachers became
more stimulating, 75 percent (75%) more fag**, and 87percent (87%) became more
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encouraging. Only two teachers demonstrated decreaws from pre-test to post-test ill
all areas. See Appendix G.

4. By the end of the intensive training programs,* at least 75% of the teachers involved
will exhibit a positive attitude toward the behavioristic techniques as measured by a
score of 21 points or more on the "Teacher-Training Questionnaire."

The instrument for assessing this objective was developed locally and modified at
the auditor's suggestions before it was approved by the auditors. There are forty
points possible; positive attitude would be a score of a least twenty-one points.

Nilnety-seven percent (97%) of the teachers involved in the training met the cri-
teria for this objective. Of the 35 people involved in the training, only one person
eihibited a negative attitude. A copy of the questionnaire is in Appendix E.

licagasAlbitakes

I. Project Personnel will provide forty overall training opportunities in the project
year (September-May) either in groups or in one-to-one situations for teachers
involved in intensive training program as measured by records kept by the Com-
ponent I I. staff.

In Paducah 21 teachers enrolled in the first training program from SepteMber
to January. Project personnel held 13 group trainirg sessions andhad 101 individual
conferences with in-service leaders Fifteen teachers participated in the second
intensive training program from February to May. Project Personnel held six
group meetings and 65 individual conferences with inservice leaders.

In Louisville 26 teachers participated in the trainingprcigram. Project Personnel
held 21 group meetings and had 35 one-toone conferences.

A one-week training program in "Human Relations" was, presented to three
groups at Tingley Elementary School. (The trainer resigned during the second
semester and a qualified person was not found to replace her.) This objective was
met, but is ambiguous

2. Personnel will provide three weeks or group training opportunities in the summer and
during weekends of the project year for volunteers from the general staff as measured
by records kept by Component I I staff..

The three weeks of summer training eonsisted of: "Human Potential"July 13,
14, 15; "Educational Objectives" July 16,17; "Problem Solving and Teamwork Skills"
July 20, 21, 24 "Interaction Analysis" July 23, 24; and "Communication Skills"
July 27-31.

During the school year Mgr teachers participated in six training sessions on
"Writing Behavioral 0bjective4" and 31 teach= participated in six training sessions
on "Communication Skills" (See Appendix F for evaluation of the training opportu-
nities

*Tike training held throughout the year which included general meetings and one-
to-one conferences.
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HOME-SCHOQ L - COMPONENT I ll

Component Objective

Provided with opportunities tcl meet with Project Staff, the parerits of the project students
will demonstrate new patterns of behavior in interpersonal relationships involving schoolacti-
vities and school personnel as measured by records kept by Component I I I staff.

Product Objectives

Thirty percent of the parents of intensive unit students will participate in activities initiated
by the project staff during the year as measured by records kept by Component ill staff.

An analysis of the data revealed that 47% of the parents of intensive unit students in both
Paducah and Louisville participated in the activities planned by the Home-School Coordinators.
(Some of the activities are described in the informal Evaluation.)

Process Ob'ectives

I. The Home-School Coordinators will plan and conductgroup activities for parental
involvement, visit the parents of each elementary and junior high student in the
intensive units at least three times during the project year and visit the homes of
senior high students for the following reasons: (a) excessive absenteeism, (b) behavior
problems, (c) failing grades or (d) request of school personnel or parent as measured
by records kept by Component ill staff.

The Home-School Coordinators planned and conducted bi-weekly or monthly sessions tv
involve the parents. All of the parents of the elementary and junior high students were
visited at least three times. The mean average was six home-visits per child. The senior
high school students were visited for special reasons,.

The parents of the elementary students were more interested and participated in
more school activities than the parents of the junior and senior high school students.
This objective was met. Table 20 summarizes the Home-School Coordinators'contacts.

2. Project teachers will visit with parents of each intensive unit student at least twice dur-
ing the project year as measured by records kept by intensive unit teachers. -

Project teachers made approximately 250 home visits and talked with approximately
80% of the parents. All project teachers did not visit homes& intensive unit students
twice during the project year. The chief reasons for not obtaining this objective are:
(I) Many parents worked during the day when teachers wouldand could visit.
(2) Elementary teachers had no free periods, and no time was allotted for visitation

during the school day.

The objective was ambiguous and every visit was not documented.
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MANAGEMENT

Overall Objective

Given the program design of project objectives, the project director will be responsible for
or will delegate the responsibility for planning, installing, operating, communicating and evalua-
ting the processes and products and implementing changes when the data warrants change.

Specific Management Objectives

I. Given the names and appropriate data on students referred for the program by target-
area principals, the coordinator will select students who possess characteristics which
would indicate high dropout potential; i.e., high absenteeism and two or more grades
behind (GPL) in academic achievement as measured by the "Comprehensive Test of
Basic Skills" and attendance records.

The students selected for the intensive units (grades 4-101 possessed the following
characteristics; an average of three years behind in total academic scores on the CTBS

(two years and eight months behind in total reading and in total math scores), a self-
concept mean below that of the entire school system as measured by the "How I
See Myself Scale." (System mean 2.27, Dropout mean 2.10), exhibitied poor atten-
dance (baseline 20 days), exhibited malbehavior (baseline 5 referrals), failure in one
or more yearsof school, a mean intelligence quotient of 96 as measured by the CTMM
(baseline 81), 67% of the parents were unemployed or on welfare, 44% of the parents
were divorced, separated or widowed. The students sekrted exhibited high dropout
potential. Criteria for the student selection will be more specific next year.

2. Those students selected for the program will rank average (1.0. 76) or above on an
individual I.Q. test and will not exhibit brain damage characteristics as measured by
the "WISC," "Bender-Gestalt," and the "House-Tree-Person" as measured by project
records.

Median average intelligence quotients found on the 'Wechsler Intelligence Scale
for Children" for those students enrolled in the intensive unit were found to-exceed
the 75 1.0. butoff level. For Louisville the average (median) 1.0. was 84; those stu-
dents in the Paducah unit averaged 88. No students were admitted to either the Louis-
ville or Paducah units who showed definite signs of brain damage. Table 13 in the stqtis-
tical charts section summarized this data and shows the number of students from each
unit, average 1.0., range of 1.0. score (highest 1.0..value minus the lowest 1.0.) and the
number of students enrolled in the units having brain damage.

3. Representatives of the four school systems will be involved in bi-monthly planning and
evaluating sessions as measured by project records.

Representatives of all four school systems never met as a group. The objective was
not met. Through planning during the summer of 1971 this objective will be met during
the 1971-72 school year.
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4. All Project VI 11 staff members will be involved in weekend sharing, planning and evaluating
sessions three times during the 1970-71 school year as measured by attendance at meetings.

Two of the three weekend meetings were held during the 1970-71 school year. The
first meeting was held at the Land4etween-the-Lakes in October - 68% of the Paducah
personnel and 93% of the Louisville personnel attended. The second meeting was held
at the Brown Hotel in Louisville - 62% of the Paducah personnel and 100% of the Louis-
ville personnel attended. Due to the change of project schools in Louisvillie, the third
planned meetingwas cancelled.

5. There will be an exchange of services between the Louisville and Paducah School systems;
i.e., Louisville will offer assistance to Paducah in research and evaluations and Paducah
will assist Louisville in teacher training as measured by records of contributions from each
system.

Eight Paducah teachers and administrators assisted in the eight-week teacher training
program conducted in Louisville during the summer of 1970. Fourteen Louisville teachers
and administrators attended a one-week workshop offered by the Paducah Board of Edu-
cation in August 1970. Paducah teachers, administrators and supervisors have participated
in three workshops offered by the Louisville Board of Education during the 1970-71 school

year.

Dr. 8illie Elliott conducted extensive research in the Shawnee School area (Louisville)
which was used in the 1971-72 proposal.

6. The personnel who will implement and participate in new programs wil I be. involved in
at least 75% of the planning sessions; i.e., arts and crafts and counseling, as measured by
project records.

Two new programs, arts and crafts and counseling, were implemented in Paducah.
The personnel involved participated in all of the planning sessions starting with their
employment. The elementary and senior high unitswere implemented in Louisville.
Personnel involved participated in all planning sessions conducted after their employ-
ment.

7. The supervisory personnel will be involved in weeklyor bi-weekly communicating ses-
sions for the purpose of sharing information, anticiPating problems and team maintenance
a§ measured by post meeting reaction sheets.

This objective was not met as it is stated. Weekly and bhweekly meetings were not held
with the total staff. Meetings ,with individuals, supervisors andsmall groups were held
weekly. The post meeting reaction sheet was not appropriate for evaluating these sessions.
Monthly meetings will be.held next year anda different instrument will be devised for
measuring the effectiveness of the sessions.



.8. The internal evaluator will plan, coordinate and communicate the evaluation program
through the use of a flow chart, written reports and oral presentations which will be
measured by questionnaires to teachers, principals, supervisory personnel and external
recipients. (The minimal requirements will be established in September.)

The internal evaluator did plan, coordinate and communicate the evaluation program
through the use of flow charts, written molts and oral presentations; however, the ques-
tionnaire was not devised which would have measured the effectiveness. The need for
a different management system was recognized in September and the time and effort
were spent devising the new system.



RECOMMENDATIONS

The findings indicate the program was successful in attaining most of its objectives. Based on
these findings the following recommendations are made:

Clearly define the functions of the consortium

Implement a monthly reporting system

- Hold monthly meetings with all Project VI I I personnel, principals and superintendent in each
school system

- Employ an assistant evaluator for Louisville

- Hold a workshop for members of the Advisory Council

- Drop the "House-Tree-Person" as an evaluative instrument

Involve students in weekly group counseling sessions

Focus more .effort on finding relevant reading materials

Seek outside technical assistance for curriculum development

Seek outside technical assistance for training in Human Relations

Involve the administrators in staff development

Devise a better system for evaluating the effectiveness of the Home-School activities

Drop the Gates-MacG initie as an evaluative instrument
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TABLE 6

Project VIII
NUMBER OF SUSPENSIONS

PADUCAH

Schools
1969-70

Suspensions
1970-71

Suspensions

Cooper 0 1

Jetton 22 18

Tilghman 57 128*

Schools

Tingley

Manly

Male

LOUISVILLE
1969-70

Lumnsions

239

lr0-71
Suspensions

203

29 27

Suspension is a temporary dismissal of a pupil from school by duly autho-
rised school personnel in accordance with established regulations for such
infractions as cutting class, fighting with peers, disrespectful behavior
to teacher, truancy, stealing, pregnancy, juvenile offenses outside of
school, drinking alcoholic beverages, taking drugs, selling drugs, severe
emotional disturbance, destruction of school property and abusive language.

A suspended student is asked to return with his parents or guardian.
The suspension can be for as little as a halfhour to a designated number of
days for particular infractions. Suspensions are individualised.
...................

*The increase in number is due to more accurate record keeping than
an actual increase in suspensions.

48



4.

TABLE 7

NON-DIRECTIVE TEACHIM STYLES
(Flanderts Interaction Analysis)

Component I Process Objective I

PROJECT AREA N teachers Mean Average

I/D Ratio
% N Z. .6

a

LOUisVille

Paducah

6

8

.640

.792

83%

. 49

-

.

,



TABLE 8

STUDENT IMPROVEMENT

Component I - Product Objective I

(t-test for significance of difference for pre/post values)

EVALUATION
TOOL TARGET AREA

N
Improve

1

%N
Total Students

T-Test
VALUE SIGNIFICANCE

.

1

HISM Louisville 49 39% 6.0000 .001

Paducah 82 58% 13.3333 .001

4

House-
Tree-

Louisville 24 29% 83333 .001

Person
Paducah 49 52% 13.0435 .001

Behavioral Louisville 39 57% 9.4000 .091
Checklist

Paducah 27 69% 6.7760 .001



TABLE 9

STUDENTS SHOWIM GAIN

Component I Product Objective II

PROJECT AREA EVALUATION TOOL
N

STUDIDITS
GPL 100

%N
TOTAL

STUDENTS

COMPOSITE
MEAN

AVERAGE GAIN

Louisville CMS 44

Gates MacGinitie 4

35% 1.9

Paducah CTRS 53

Gates MacGinitie 16

32% 1.7

St
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TABLE 1/4

Project VIII

INTERACTION ANALYSIS

Flanders-Amidon Model

INTENSIVE UNIT TEACHERS

(November, 1970)

TEACHER GRADE SCHOOL
TEACH&R
TALK

STUDENT
TALK

INDIRECT/DIRECT
RATIO

Stiller 4 Cooper .636 .345 .817

Wicker 5 Cooper .445 .473 .908

.Hopkins 5 Tingley .459 .369 .456

Cromwell 6 4Tooper .412 .447 .804

Farmer 6 Tingley .403 .380 .769

Wright 7 'Cooper .513 .330 .546

Walker 7 Manly .602 .314 454

Moore 8 Jetton .270 .209 .774

Stringer 8 Manly .660 .320 .546

West 8 Jetton .241 .704 .645

Banks 9 Jetton .347 487 .710

Hargrove 9 Jetton .306 .427 .525
(Brown)

Matthews 9 Maar .779 .209 .208

Chaffee 10 Male .438 .386 .461

Ruoff 10 Tilghman .275 .667 .691

Cope 10 Tilghman .618 .336 :888

Wright 10 Tilghman .684 .236 .725

55
N ifs r/ i .6428



TABLE 15

Project VIII

INTERACTION ANALYSIS

Flanders - Amddon Model

INTENSIVE UNIT TEACHERS

(January, 1971)

TEACHER GRADE SCHOOL
TEA CHER

TALK
STUDENT
TALK

INDIRECT/DIRECT
RATIO.

Stiller 4 Cooper .615 .357 .912

Wicker 5 Cooper .532 .353 .928

Hopkins 5 Tingley .531 1364 .785

Cromwell 6 Cooper .478 .494 .977

Farmer 6 Tingley .569 .375 .772

Wright 7 Jetton .637 .309 .871

Walker 7 Manly .515 .352 .538

Moore 8 Jetton .402 466 .710

Stringer 8 MWnly .653 .320 .664

West 8 Jetton .528 .431 .851

Banks 9 Jetton .243 .466 .600

Hargrove 9 Jetton .306 .427 .525

Matthews 9 MWmay .501 .390 .801

Chaffee 10 Male .607 .347 .591

N U. .7475

56



TABLE 16

Project VIII

INTERACTION ANALt5I5

Flanders-Amidon Model

INTENSIVE UNIT TEACHERS

(March, 1971)

TEACHER STUDENT INDIRECT/DIRECT
TEACHER GRADE scion mu TALK RATIO

Stiller 4 Cooper .461 .486 .969

Wicker 5 Cooper .618 .339 .658

Hopkins 5 Tingley .444 .498 .e05

Cromwell 6 Cooper .543 .363 .804

Farmer 6 Tingley .604 .340 .568

Wright 7 Jetton .410 .566 .617

Walker 7 Manly .359 .566 .612

Moore 8 Jetton .261 .675 .716

Stringer 8 Manly .277 .603 .901

West 8 Jetton .858 .416 .888

Banks 9 Jetton .189 .643 .818

Hargrave 9 Jetton .331 .484 .688

Matthews 9 Mhnly .605 .371. .348

Chaffee 10 Male .318 .657 .563

N sa 14 xf,7m

57



TABLE 17

Project VIII

INTERACTION ANALYSIS

anders-Amidon Model

INTENSIVE UNIT TEACHTIIRS

(May, 1971)

TEACHER GRAM SCHOOL
TEACHER

TALK
STUDENT
TALK

INDIRECT/DIRECT
RATIO

Stiller 4 Cooper .407 .564 .938

Wicker 5 Cooper .380 .568 .791

Hopkins 5 Tingley .422 .312 .521

Cromwell 6 Cooper .463 .406 .702

Farmer 6 Tingley .355 .584 .876

Doom Jr. High Jetton .684 .237 .923

Wright 7 Jetton .622 .340 .631

Walker. 7 Manly .555 .414 .890

Moore a Jetton .284 .489 .564

West a Jetton - -. OINIMMOIRMD

Stringer a Manly .435 .464 .780

Banks 9 Jetton .398 .378 .631

Matthews .9 Manly .478 .516 .5oo

Chaffee 10 Male .416 .553 .937

N = 13 x.. .7449
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TABLE 19

Project VIII
Flanderle Interaction Analysis Data

on the Teacher In-service
Training Prommua

1970-71

Teachers

Mary Ella Bagwell
Litha Bass
Mary Bates
Doris Benberry
Aline Howland
Inez Brewer
Mamie Brown
Mary Brown
Elizabeth Bunchmail
Cereta Burch
Mildred Carr
Carolee Clark
Mildred Clayton
Faye Clemons
Sharon Cunningham
Julia Cotton
Bill Doom
Jessie Dortch
Judy Espdnoza
Fred Feller
Monica Feiler
Vanna Rmguson
Anita Glore
Corine Glore
Evelyn Hall
Judy Hipkiss
Louise Grassham
Patricia Jackson
Luda Johnson
Ruth Johnson
Ray Moore
Hattie Stewart
Thelma Stiller
Dcrothy Vinson
Elizabeth Wicker
Barbara Winslow

atIda OttiPaining

.645

.793

.928

.824

833
.819

a35
:525 (changed jobs)
.830

.839
9909

.811

.917

.816 (dropped out .-ill)

.784

.662

.535

.862

(only attended one meeting)

.865

.776
.769
.808 (moved in December)
.902
.842
.888
.792
.634

0509
.637
.950

.817

.541

.908

.686
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Name
411117111111111011M0/4110/Ii0M

APPENDIXA
Sex Race

Grade =11.1111 Age

HOW I SEE MYSELF

This form is concerned with the way you see yourself. Please respond in
the way you feel most of the time, not how you think you should feel.

Notice how the statements are arranged. On the left side is a statement,
on the right a counter statement. The numbers in between have the
following significance.

1. indicates that the left statement closely describes you.

2. indicates that the left statement somewhat describes you.

4. indicates that the right statement somewhat describes you.

5. indicates that the right statement closely describes you.

3. is neutral, indicating that the left statement describes
you equally as well as the right.

Circlethemprogriate number.

1. Nothing gets me too mad 1 2 3 4 5 I get mad easily and explode

2. I don't stay with things
1 2 3 4 5 I stay with something tilland finish

I finish

3. I'm very good at drawing 1 2 3 4 5 I'm not much good in
drawing

4. I don't like to work on 1 2 3 4 5 I like to work with others

1 2 3 4 5 I'm just the right height

MON.MENIMENINII

committees, projects

5. I wish I were smaller
(taller)

6. I worry a lot 1 2 3 4 5 I don't worry much

7. I wish I could do some 1 2 3 4 5 Hy hair is nice looking
thing with my hair

8. Teachers like me 1 2 3 4 5 Teachers don't like me

9. Itve lots of energy 1 2 3 4 5 I haven't much energy

10. I don't play games 1 2 3 4 5. I play games very well
very well

11. I'm pat the right weight 1 2 3 4 5 I wish I were heavier,
lighter

63



Appendix A
Page 2
HOW I SEE MYSELF

The girls don't like me9 1 2 3 4 5 The girls like me a lot,
choose me

_12.

leave me out ch

13. I'm very good at speaking 1 2 3 4 5 I'm not much good at
speaking before a groupbefore a group

14. My face is pretty (good 1 2 3 4 5 I wish 1 were prettier
(good looking)

,

looking)

15. I'm very good in music 1 2 3 4 5 I'm not much good in music

16. I get along well with 1 2 3 4 5 I don't get along with
teachersteachers

17 :i' don't like teachers 1 2 3 4 5 I like teachers very much

18. I don't feel at ease, 1 2 3 4 5 1 feel very at ease,
comfortable insidecomfortable inside

19, 1 don't like to try new 1 2 3 4 5 I like to try new things
things

20. I have trouble controlling 1 2 3 4 5 I can handle feelings
my feelings

21. 1 do well in school work 1 2 1 4 5 I don't do well in school

22. I want the boys to like 1 2 3 4 5 I don't want the boys to
like meme

23. I don't like the way I 1 2 3 4 5 I like the way I look
look

24. I don't want the girls 1 2 3 4 5 I want the girls to like
meto like me

25. I'm vary healthy 1 2 3 4 5 I get sick a lot

26. I don't dance well 1 2 3 4 5 I'm a very good dancer

27. 1 write well 1 2 3 4 5 I don't write well

28. I like to work alone 1 2 3 4 5 I don't like to work alone

29. I use my time well 1 2 3 4 5 don't know how to plan
my time

I'm not much good at 1 2 3 4 5 I'm very good at making
things with my handsmaking things with my hands

31. 1 wish I could do some- 1 2 3 4 5 My skin in nice-looking
thing about my skin

64



Appendix A
Page 3
HOW I SEE MYSELF

32. School isn't interesting

33. I don't do arithmetic
(math) weil

34. I'm not as smart as the
others

350 The boys like me a lot,
choose me

36. My-clothes gre not as
nice as I'd like

37. I like school

38. 1 wish I were built like
someone else

39. I don't read well

40. I don't learn new
things easily

41. Science is easy for me

42. I present a good
appearance

43, I do not have much
confidence in myself

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

65

School is very interesting

I'm real good in (math)
arithmetic

I'm smarter than many of
the others

The boys don't like me,
leave me out

my clothes are nice

I don't like school

I'm happy with the way
I am

I read very well

I learn new things easily

Science is difficult for me

I present a poor appearance

I am full of confidence in
myself
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APPENDIY: B

Sci.to for House-Tr:Ae-Prwr. Drawing Test

1,

2.

3,

small drawing%
5n Pla,.!.,aH low or. pagr,.

6, Piat--.m Ln. low.r le.ft-hand

7. Plwoiln!: a7 or On bottom of pagn
8,

12-nsily =mall 11;tak

strong .r:-Iinforrt,,ment of fa.7.ial featurns

small or ,:losnd iys
ftimsy, wastn.:1 or s'-.r:Anken arms or 1s

sqr:T arms
Vag or 6im

larg hands

Omission of hand4:
13t.:al or grape-like finvrs
UnvLslaily

t:r04

Tiny or
Buon
PoAnt .iinpha4s
Clothr,:i too big for figure
MarkpA di.,--itrhan of symmetry

mp!".asis

HousP. Drawin4

26. Ground. linsifilill.111
27. Ver') small nousn
28. 13,-Irip'-.,1ral 1 in-1s faint.44/n44.

29. Bas,?. of 1.ous,,! on bottom edge of page
eu

Tre Drawirg

10.

32 ,

33.

33,
36.
37.

Saplirg
Sm.,?.11 trq,71

Tr..,1 drawn LT1 a dnpression

Oiw dininsionat braty..hs
Shading-hating crown
flatn.e4 ,Irown
Two ::limer.i.ional and too large branc%heR

Paint:ly drwft trunk

66

39.

40.

41.

'2

Tiny trunk
Deep shading of trunk
Paper based tree
Poorly organized root
strutitu:res

Trunk n.R.rrower at base



1. MB Motor Behaviors

2.V

APPENDIX C

BEHAVIORAL CHECKLIST

Inappropriate Behavior

Talking, Blurting out,
Commenting and Vocal
Noise

3. BI Beaavior Inappropriate

Horseplay, hitting, pushing and fighting,
destroying. Inattentive behavior; tiurning
head or head and body to look at another
person; showing objects to another child;
attending to another child.

Vulgar talking, name calling, carrying on
conversation with other children which
disrupts others. Blurting out. Vocal
noises, singing, whistling, laughing, etc.
Threatening, bragging, griping.

Does not follow instruptions; withdraws;
sleeps; head on desk; passive and not
oriented to what is occurring in class.
Cheating.

Appropriate Behavior

4. RB Relevant Behavior

5. VR Verbal Response

6. NVR Non-Verbal Response

Oriented or attending to class activity;
to be rated only if does not fit one of
the below categories. (raises hand)

Asks and answers questions; behavior
oriented toward positive learning.

Writing or reading under direction
or self directed.

RATE ONLY BEHAVIORS SUSTAINED OVER A TWO SECOND DURATION

67



APPENDIX D

Lesson Plan Checklist

INSTRUCTIONAL PLAN

State objectives in behavioral terms.

I. Objective: IM

Teacher

Date

A. Procedure for meeting above objective:

B. Alternate plans for meeting Objective I:

C. Materials and equipment for Objective I:

D. EvalLation of Objective I:

II. Objective:

.112111.

MOOlim.1.M.P.M071101.0.411V.1100111.0IrMIOUPIMMO.11.114Milm011001

111.111411111111101111117.11=0.11111MINVINIIONI ION =1181...

A. Procedure for meeting above objective: -.......NM.. 1.1.Me........

B. Alternate plans for meeting Objective II:

C. Materials and equipment for Objective

D. EValuation of Objective II:

III. Objective:

ow.

11=1.1

Im

.11.1.1.4.411=1.

OMIMINNO1141.1MASOINIIIMIIIMMIMIMINIMI.M=111110MMIM=111! AIIMINIIMIII11

A. Procedure for meeting objective III:

B. Alternate plans for meeting Objective III:

C. Materials and equipment for Objective III:

D. Evaluation of Objective III:

IV. Objective: ImolmiNomm1=!...
A. Procedure for meeting above objective:_

B. Alternate plans for meeting Objective IV:

C. Materials and equipment for Objective IV:

D. Evaluation of Objective 1tV :

68
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Appendix D
INSTRUCTIONAL PLAN
Page 2

V. Evaluation of previous week:

Objective I: 11101MONEWIM.m..1.SISINOMm =111

Objective II:

Objective III:

Objective IV:

imlwrumermounimsate

69
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Appendix D - Page 4

Objectives

1 1, Procedures
and activi-
ties for
meeting
objectives.

Ill. Alternate
pier
stated.

Criteria For Checking The Lesson Plan Checklist

FAIR (3)MTSSJKL__(1) _

The teacher did The format: for the The formet of the

not inciuc the st:Itement of the. :statement of the
Iitem i n thr I oblecti..7es was not .c.1e lectives was

Collowed Trio content ipartially followed.

Jf the objectLves was 'The ::onrent of the

too dlfficult for the

studeuts, The corLtent

of the objecti.-,:es was

objectIve was reve-
lant co the potential
dropout. The behavioral

not ppropriate for ,expectetions were

the level of st.udents iachievablx by the scu-

in chat class. !dent. The content was
pprcpriate for the
levet of students in
that. class.

The teacher did
not include the
item in the LPC.

The precuedures and
activities were mono-
tonous or they were
not well adapted for
the physical learner.

Go+

The compe

a behavii

included

of the

tent of

eevelant

achieven
student.

The procedures and or
activities were adapted
to the physical learner.
They were of a medium
interest level.

The proce

ties invo
stimulat
that usw:
dent par t
methods e

were empi

that rese

interest
dent wet/.

The teacher did The alternate plan The alternate plan in-
not inrluee the indicated little or no dicated a direct re-
item in the LPC. revelanee to the objee-Ilationship toward

tive. !attaining the objective.

71

The alter
per tinenu
and it pr
technique



Checklist

,R (3)

: the

the

11 owet.1.
toe

r CVe-
pOr.ent

GOOD
The c7c;in.ii.o.i.'i-ent-s tor siati ng

behav ir oal objective were
included in tl.c suucture
of zne obj(---ctive. The con-
tent. o Lhc cbjecfive was
cevelnnt and oithin the
ach tevemnt live of the

behavioral ..studcht-

wero.

the Scii-

ontent
ior the

.idents in

:as and or
Jere adapted
teal learner,

a medium
;;el .

The procedures and activi-
ties involved the use of
stimulat ing techniques
that usually required stu-
dent pstrtic tpation. Var ied
methods of presentation
were employed. Techni ques
that resulted in a high
interest level by the stu-
dent were used.

te plan in-
1 Tee t re -
..oward

objective.

The alternate plan was
pertinent to the objective
and it provided aroustag
techniques.

EXCELLENT (5)
AlTE;IrClec-:.omponj;.ts--for srailni;

a behaviroa objectiv were pr(
sent in statlng a!1 of the objec-
tives in the lesson pian. The

content of tric ob jec Lives pro-
ided niethodis of measurtbie

behavior in readinE, English,
anguage ar ts , arts and craf s ,

self-concept, tFisk completion
idenci f icat ion with otnel..s, or
problem solving.

Procedures and activities were
appropriate for the level and'
individual placement of the stu-
dents. They were diversified
and intellectually and physi-
cally stimulating and revelant
to the students in that class-
room. Activities that resulted
in a high interest level by the
students were used and activities
which provided actived active.
student participation were used.
Procedures were stated for reach-
ing all the objectives in the

The alternate plan allowed for
the same attainment. of the objec-
tive via an alternate route. It
allowed the pursuance of the same!
objective by a deviation in the
procedures and activities set u.p
to attain the original objeri-tve

72



Appendix D - Page 5

MISSING
,f

POOR
f

FAIR

1

, r

iv.. matprlaIs 1 Tbc te4cher did Materials and equip- Various types of materials A val..

. Iviid EquiP- I not included che ment :-.,ther than a and equ4mr.:nt were used. ;and e(
mi!nt to bP ttPm :n EI-..e LPC -nc,.k were zarcI.::. used, The7;

:

:1sed tisen,

rp!z:z

I7c := r weck .was the c.

ISC did 11CA: re..7.;:rp ci:xec.I.Ay related tzl the'

cti-Jicy.tserC4

8. PrPvicus The tf,:neher

wr:ek did lot include
t1e d_me in
the LPC

f

Ma evetuation plan
for the previous
week was not stated
in the percentage
of students who ac-
complished the
objective. Whether
or not the objective
was reached was in-
dicated by yes or
no.

73

The evaluation plan for The e-

the previous wimIt was for r1

partially reported in the indict

percentage of students tage .

who reached the objectives who r
tive.



GOOD

te:ialsIA variety of matertals
.ised, and equipment wr.7o
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The evaluation plan for the pre-
vious week included the percen-
tage of students who reached the
objective. The evaluation stated
that Cre objective was reached
by the original method of the
alternate plan. It included
whether or not an objective was
reached and an explanation if it
was not reached.
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APPENDIX E

Teacher Training Questionnaire

TRAINING SESSION TOTAL SCORE
1MIMME=NIMM10111111 11

1. How clear were you on the objectives of the sessions?

2. From your standpoint were the objectives met?

3. Did the objectives have meaning for you?

4. Were you satisfied with the content and materials?
.

5. To what extent do you believe that your own relation-.
ships have been affected in relating to others?

6. How benefi,cial to you was the data from the Style
of Teaching Test? .

7. How beneficial to you was the data from the student
Self-Image test?

4

8. Has your attendance contributed to any chan6 in
your teaching?

HIGH AVER. LOW

5 4 3 2 1

5 4 3 2 1

5 4 3 ...2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1



APPENDIX F

Final Evaluation
Human Potential Seminar
July 13, 14, 15, 1970

No; cf Participants ,h.1

n The Human Potential Seminar has meaning for me.

1 MI. 2 3 1 4 6 5 _22_

2n In my opinion the Human Potential Seminar has meaning for my
fellow participants,

1 2 3 4 7_ 5 29
.11.11MOIlera002.1710M11141.411

3. I believe Human Potential could have meaning for students.

1 2 1 3 2 4 5 20

I feel that a marathon Human Potential experience could have value
for total school staffs.

2 3 4 4 9 5 23.14=n APNIf

5n I feel that this experience could have value for groups of parents.

2 1 3__ 5 4 12 5 18

6. I can use one or more ideas of Human Potential experience in
classroom (if teacher)n

2
.=.11110.111=1110M.O.MI

4 10 5.22___ No response

7, I feel that leaders were effective with the group.

1 2 3 4 1
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8. STRENGTHS OF THIS SESSION.

Well presented and planned.

EVeryone participated fully in the group. This was a rewarding experience for
me...

Very good feeling for each other growth in lot of ways.

Out leaders were great. I could have learned more after learning a lot.

The strength of this session is it brings out the real inner you. No matter
how you try to keep from revealing too much about yourself. You eventually
find yourself responding, and you are glad you did when you discover your
assets.

Good cooperation of participants.

Well done.

Ilnemendous ego builders. Leaves one feeling good about himself.

The positive approach, interchange of ideas, upbuilding to each other.

Cooperation and openness of participants. Good leadership.

I think the leaders were very effective. I liked the way "the ball was
kept rolling."

Every person gave freely to the group sessions.

Helped to build self confidence. Helped us to grow in sharing experiences.
Leaders were very good.

Group worked well together. All participants enjoyed session.

This session has been most stimulating.

I am promising myself to be a better teacher this fall because of having
attended this seminar. We had excellent trainers.

I have.learned many things I can use in my classroom.

Reinforced potential I knew I had. Made me aware of Potential I did not
feel I had.

I have a much better feeling about myself.

Cooperation of leaders. Earnest participation by members. Relaxed atmos
phere.

Small groups (The people were quite warm). Interesting leaders. Recognition
of personal concern.

Interest of trainers. Learning to emphazise positive rather than negative.
It really encouraged me to try to do more with my students.
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Relaxful way,in whic.n portions of the program were developed, the easy
manner ia which we were pointed back in the right direction and the
closeness which seemed to exhist.

Open expression of feelings. Acceptance and honesty on part of all
participants, Really concerned trainers, well prepared, sincere.
Relaxed, pleasant atmosphere,

Allowed freedom of choice and participation only when ready.

Makes you aware uf yourself.

Brings out strengths of each individual, and gives each person more
confidence in himself, Helps each person to know himself better.

Good leaders. Trainers were prepared. Small group.

Compared my values with those of the group.

Good leadership. Getting to know others better and through their
understanding and perceptivemss know self better. Sincerity of parti
cipants.

Honesty of participants, skill of leaders.

Freeness to speak frankly. Cooperation of group. It made me feel
better,

We got to know several people very well and it helped me to understand
others. I think it will help me in working with students.

This seminar did more than any that I have participated in.

Seeing ourselves as others see us,

The fellowship from these sessions was great and the rapport between
mrnbers likewise. The leadership was outstanding in being very capable
az-i understanding.
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WEAKNESSES OF THIS SESSION.

More time, Didn't last long enough.

None 5
1=MMEMON No response, 7

A little hot, too condensed. I think shorter sessions during more days
would be effective, but this might mean absences which would be worse
than condensing material into 3 days.

Would have liked to resolve some conflicts. Go through the process
of solving.

Too much material covered in too few days.

Time, rushed,

Maybe more time for seminar,

Maybe longer.

Had to endg

Maybe I'm not experienced enough, but I found none and I ,;ame with a
particularly negative attitude.

Not enough time.

There weren't many weaknesses. It was just too short.

Too little time. Not long enough.

I wish this session could have been longer.

Perhaps too pushed for time.

Group (not leaders) kept getting off subject.

Shortness of time.

We were very cooperative.

I wish we could have had more time.

Pressed for time. More men would have been interesting.

In the beginning I considered talking about myself to be a weakness because
I don't like to reveal too much about my peksonal life. My attitude changed
somewhat later on.

Not enough time.

Too Short time.

Not time enough for some things perhaps too much time on others.
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10, OTHER COMMENTS OR SUGGESTIONS

I have enjoyed this workshop it was very interesting. It enabled us to
understand and know each other better.

Du this more often for more people.

This would be good for all school staffs, but most effective on a
voluntary basis.

This was the test workshop I have ever attended.

EVen if I did not feel that this had benefited me, it would have been
worthwhile to see other people blossom visibly- and unfold into truly
great people. Only with more of the 'lay people, within the system
could be encouraged to 'take part, get the truth. . not only lay
people but fellow teachers as well.

Offer a follow up of "refresher"

Everybody should be exposed.

The seminar has help me a great deal.

I enjoyed this so much. It has deep meaning to me.

I enjoyed it very much and think it helped me very much:

Reminded me of a quote: "Have ymthad a kindness shownPass it on."

We just needed more time.

I enjoyed it thoroughly.

Is this all of the seminar or is there another part of it?

Was personally uplif,ted and given new goals concerning my own personal
development instead of expressing myself only through others.

This is second time for me to attend the Human Potential Seminar. I feel
it has been much more meaningful this time.
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Educational Objectives

July 16, 17, 1970

Survey Analysis
Evaluation Data

No. of Participants 34

1. WAS TIE PROGRAM A SUCCESS OR FAILURE? Success 26 Failure Neutral 7

GIVE YOUR REASONS WHY;

I enjoyed it, but not being a teacher some of it was very hard to understand
right at the minute but after a while it begins to make sense.

Some of the information wasn't interesting and we have to digest so much
in such a short period of time.

The program did.n1 t hold the attention of the group as it should have. I

would not classify this as a complete failure, or success.

I couldn't really say that the program was success, Neither can I say
it was a failure. There was some things from it that could use in the
classroom. But, there were lots of things that I didn't understand and
hesitated to ask because it seemed that we were pushing for time.

I can only judge the success or failure of the program after I have used
methods presented.

Many new ideas were learned hut we went too fast to get the full sig-
nificance of them.

Lasted too long. Lost the interest of many participants. Simple ideas

were presented too many times.

I learned many terms and new ways of approaching my problems in forming
my objectives.

Learning took place i.e., I can write my teaching aims in terms of
verifiable student behavior.

This program was a success for me. I feel I can be more specific in
planning.

It met many needs.

Yes, but it was tap short for me to have time to really get the best out
of it.

I am now able to write instructional objectives in behavioral terms.

Because the three trainers were thoroughly grounded and prepared to pre-
sent the program.

It has made me more aware of stating my goals In terms that I can see
the results.
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I did 1ea4n something about how a child's behavior affeds his classwork.
And bette/L methods of sclving the problems.

It helped me to be able to write objectives better.

Learned to state objectives in terms of learner behavior.

I found something I plan to use in my classroom.

I had a chance to take part in a group discussion. I also learned
from other experiences

I was a part of the group. I was involved. I was able to participate.
I made new acquaintances.

We learned a lot of things which will help us in our work next year.
We were made to realize we can make a lot of adjustments in our methods
and thinking..

It offered a usable area of study. I demanded concentration. There
were some interesting persons involved.

The leaders seemed to have accomplished their objectives in that the
group showed interest and took part in answering both orally and written
exercises,

This was 44..learni.ng.eituation in which we did not feel pressure but
sensed the need for learning the material presented.

It introduced ideas for improving instruction.

Well planned.

I consider the program as a successful one. The group seemed to be a
happy, relaxed working group, enjoying the learning experiences.

The workshop was helpful.

Because the material can be used in classroom preparetions, it emphasized
the needs of the children.

Moved too fast for consideration or thought on some items.

I feel it was a success because I feel I can now write lesson objectives.

Success because some learning procedures were clarified. New one:, pre
sented.
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2, WHAT WERE THE PARTICULAR STRENGTHS OF THE PROGRAM IN TERMS OF:

a) INSTRUCTION?

Instruction was clear in most instances and films.

Self explanatory

Good leaders. Good examples. Art-illustraticns very good.

Instructors willing and capable. Material well covered.

The leaders showed willingness to help, explain further that we clearly
unierstood.

There was much evidence of many hours cf planning and careful preparation
for the program.

Relaxed atmosphere. Respect to opinion.

Very good, The filmstrips and records taught most effectively. The
instructors were good.

The instructors were very efficient and understanding. They did not
become impatient when we did not grasp some of the material but tried
to explain further.

Everything seemed to be well planned, well presented. Something that
can be used.

Instructors were not dogmatic or authotitative about aAything.

Instructors knew hc-.7 to do what they were trying to teach us learners.

Everyone participated. There were no right and wrong way. New insights.

Each had a chance to participate in the workshop.

The material was at our level--not boring- -but, not impossible.

Leaders were good. Films were good.

Very clear and to the point.

The programmed instruction technique using the filmstrip was good. It

gave the people who donet wish to respond openly a chance to respond and
check himself immediately.

Excellenttrainers. Plenty of audio-visual aids. Plenty of mimeographed
material on the program.

Relaxed atmosphere. Pleasant leaders.

Group. Participation. Filmstrips. Personal help from leaders.

Showed importance of definite planning teaching and evaluating in order
to measure the learning that took place (as changed behavior)
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Being able to identify behavioral objectives.

Well planned class periods. Instructors knew their subject matter.

Qualified instructors.

Good, considering the time spent on each idea.

Available information in the form of efficient leaders, film strips9
work sheets-,

The instruction helped me to clarify, paCk out, and arrange many of
the skills I already knew alid had used.

I don't think I will be able to recognize the strengths until I
get into the classroom.

Lots of visual aids and activities were used which was more interesting
than only lecture. Enthusiastic instructors.

Time

They were some very strong points for bettering mes approach to
setting goals and classroom activity.
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2. WHAT WERE THE PARTICULAR STRENGTHS OF THE PROGRAM IN TERMS OF:

b) PROVIDING YOU WITH USEFUL SKILLS

Yes, the morning session (Friday) was very informative.

When writing.objectives, I will be much more aware of.my terminology
and preciseness.

I feel the same about the skills as the strengths.

Some new thoughts were presented.

Available information in the form of efficient leaders, film strips,
worksheets.

Learned some words that suggest things to look for in your teaching
and writing objectives.

Yes, and reasons for my using them this fall.

Useful comments, mimeograph papers, etc.

In being more direct.

Learning how to write objectives correctly.

Reinforcement.

I will read and study all the material handed out and endeavor to
put it into practice.

I can better write my objectives now.

Too many.

Setting up objectives is a practical Skill.

The material made me think about the skills I employ in the classroom.
We received many useful comments and materials which made us stop and
think about our weaknesses in our planning objectives, etc.

It is the most vital point of concern with me right now.

Yes. New light on stating objectives, knowledge of classifying
types of learning.

Has definitely made me more conscious of my objectives and how to
state them.

Clarification of terms.

Definite objectives are an essential part of good and successful
teaching. Every boost to better objectives will be helpful.

The skills applied will provide a better learning program.
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Goock

Emphasis on affeztive behavior.

Presented in a simple form easy to understand.

Some material presented on film could have been on sheets to keep
and used for referral.
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3, WHAT WERE THE PARTICULAR WEAKNESSES OF THE PROGRAM IN TERMS OF

a) INSTRUCTION

Slides moved too fast. I did not have time to think before checking.

Too fast,

Nctenough time on some of the filmstrips. Need more good examples to
study.

Not spy,

Tne program was in my opinion a strangone from instructional point.

None

Too much in such a short time.

Too much sitting.

Time element.

Not enough time.

I find it very hard to learn from a tape recorder and film strip projector.

There were so many filmstrips over an extended period that they did not
hold my interest.

These sessions were too long without a break. 45 minutes to 60 minutes is
long enough to sit still.

Some individuals may have had trouble reading the screen and the board
due to the distance. Perhaps too much to be grasped in two days.

Too much sitting. Same type of instruction (tapes and filmstrips)

Time element

Too concentrated to comprehend fully

Too many filmstrips. Not enough contact with trainers.

A check back after breaks or stops to clinch what we had just gone over.

Periods of sitting too long for attention span.

The program could have easily tem condensed into 1 day.

Time.

Some of the exercises were not fully explained before guidelines were
asked.
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3. WHAT WERE THE PARTICULAR WEAKNESSES OF THE PROGRAM IN TERMS OF:

b) INTERFERING WITH YOUR PRESENT SKILLS

No

It did not interferewith my present skills. It was very helpful.

None

I like this.

Some of the ideas were not realistic.

No strengthening them.

Not any. 9

It was an enhancement to my present skills.

None -- the program cleared up some problems that I had not been
able to solve.

The program has not interfered with my present skills.

The program will strengthen my present skills.

It does not interfelewith present skills.

No answer 15



Appendix F - Page 14.

4. DO YOU FEEL CONFIDENT TO ATTEMPT TO USE THESE TECHNIQUES IN YOUR
CLASSROOM AND/OR IN FACULTY MEETINGS? IF NOT, GIVE YOUR SPECIFIC
REASONS WHY.

Yes these can be and will be used by me because some methods are
ideal for making slow students feel they are part of a body.

Yes, 21

I shall attempt to use these techniques.

Yes, I really will attempt to use them in classrooms but no other
place.

Need further stiltly and personal practice before I would feel confident.

Yes, I feel confident to use these techniques in classroom.

I feel confident and I plan definitely to use these techniques.

No - not all of them. We didn't coordinate the types well enough.

No. We need more time in workshop.

Reasonably so.

No.

No answer 2
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5. WHAT IS THE FIRST STEP YOU PLAN TO TAKE TO IMPLEMENT WHAT YOU HAVE
LEARNED IN EDUCATIONAL OBjECTIVES WHEN YOU GET IN THE CLASSROOM?

Remember learner and state terms in form of student behavior.

Use objectives to set up "lesson plans" for myself -- in class to
pre-test.

To be sure that my objectives are clear, concise objectives which portray
terminal behavior, describing conditions under which condition occurs
with acceptable performance.

Review my plans and objectives and see what improvements (which are
many) can be made that will best benefit my learners.

Try to help the student to better reach the objectives set for him.

I will attempt to be more specific in stating my objectives and
thinking them through more thoropghly.

Help plan the lesson and follow a better outline and be more aware of
helping the class.

Use the get-acquainted games.

Ift.:e the daily planning much more precise.

Put them to use.

I plan to pretest before each chapter in my social studies. I shall
use the same test which I will use with my student upon completion of
the chapter. I will evaluate my methods after camparing the results.

I plan to use these principles during the next few weeks in planming
the yearfs work.

I hope to write objectives for many lessons. However, I'm wondering
if our big problem in implementing these new, skills will not be the
time element. Especially on the elementary level, when will bhe class-
room teacher have time to plan this specifically?

To think in a more objective wgy as to the content of text in relation
to students to be taught. To compare objectives in text to what I
feel is not related to pupil's needs.

Be sure that the children are the first concern. Teach them what they
need to know instead of what I can teach the best.

4

To write my objectives for each unit in this form and then check to see
if I have succeeded.
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Try to write behavioral objectives for as many subjects as I can. I

want to be more aware of the perceiving part that was discussed in
planning objectives for my. students.

To find an accurate vehicle of measurement, both pre and post testing.
Otherwise it is impossible to know the changes that have taken place in
the students.

The first step I plan to take is to be aware of not setting my objectives
in such a manner that the children will not be able to succeed.

I'd like to use the "getting acquainted" exercise first.

Make an appropriate list of educational objectives and put them into
practice.

Write some objectives for the class including a measurable terminal
behavior.

Pre-test.

When given the opportunity I will help plan objectives for the class.

Find what the child knows in as far as possible and continue his growth
rather than dishing out materials that may be too advanced or too slow
for his pace.

No answer $
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Problem Solving
July 20, 21, 22 1970
Elementary Group

No. of Participantsa

1 . Strengths

a. content

Helped learning individual problems.

Finally got around to real problems.

The problem solving workshop covered many of

I feel that we have covered much during our
to the wide scope of the subject, I feel we
the surface0

our concerns1

three days but, due
have only scratched

Good, but needs more concrete focusing upon problems, situations,
specific s.

bo process

Fine, except that large discussion groups seem to produce general, non-
risking impressions. Participants probably would apprebiate more
evaluation of their opinions.

I felt that near the end of the workshop, we had really begun to
communicate with each other.

As far as I can see the process was what it should have been.

co leadership

This was well done and excellent.

One leader in particular did an outstanding job.

Leaders exhibited the fact that much time and effort had gone into
the planning.

The leaders were very sensitive to the needs of the group and
worked cooperatively toward these needs.

Exc ellent
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2. WEAKNESSES

a. content

I sensed a gap between the communication of elementary and secondary
workers. We seemed to get down more to our immediate problems when we
were divided.

Probably could have covered some more specific problems..

Seemed like the workshop was not as exciting as others, but maybe
it wasn't supposed to be0

b. process

Knowing how to get things done after a thorough discussion.

NO weaknesses0

c. leadership

I hava no weaknesses to list here.
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STRENGTHS

The leadership was superb! The content and process was both interesting
and presented in a relaxed manner. Not being pressured by leaders made
one feel more at ease doing the things that were to be done.

WEAKNESSES

The only weaknesses I observed was the length of workshop too short.
I have learned more useable information in this program than all others
I've taken.

STRENGTHS

I feel that the content of this workshop has been excellent. Although I
had some knowledge of correct problem-solving techniques, I found these
sessions brought to mind many things I had l'stored away" and had not
tried in my classroom. I thought the leadership was very good. I

especially enjoyed Jean Moore because I felt she really believed in and
practiced these problem-solving skills. I feel that the working with
teachers of elementary teaching level was more meaningful than the
random selection.

WEAKNESSES

The only weakness that I can pick out at the moment is that we spent too
long on the first step of problem solving, and I felt that we. were
rushed to finish today.

94



Appendix F - Page 19

30 USEABILITY'

This has presented to us a more systematic method of problem solving
which we as professional people desperately need.

This workshop will help me in my classroom. There are several things I
am looking forward to trying this year.

I can't see in my experiences a wholesale application of process or ideas.
Fragments of each part were meaningful, however, and should be useful in
the future.

Many of these ideas can and will be used this year in classroom situations.
Soom will not apply to my needs.

Yes, can use the group ideas, the contract idea and be a better listener.

I hope I shall use these techniques as situations arise. I shall
certainly try having a day-dreaming child write his thoughts.
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4. YOUR ATTITUDE AND PARTICIPAVIM AS A GROUP MEMBER

Each person was given time and his ideas discussed.

I enjoyed participation in the group. It is rewarding to discuss
problems and to be heard by those with like problems and situations.

My attitude changed during the process. I sense desired or "pat
answers and responses at times. I get impatient or intolerant at times,
caused by some of the comments made by participents. I doubt that true
and sincere impressions are consistently presented. I feel that in spite of
these inevitable handicaps, that I can get as much from it as I want.
Overall, I think professional growth is being cultivated.

Wednesday was a good day. One reason was because of the smaler group.
I enjoyed working with the children.

I have enjoyed being a member of this woricshop. Although I have not
participated very actively, I felt free to do so if I desired. I

profitted from the contributions of those who have had more experience
than myself.

I felt that whatever contribution I made was.a welcome one.

I enjoyed participating as a group member. I always learn when around
other teachers.
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5. YOUR OPINION OF ATTITUDE; AND PARTIcIPATION OF OTRER GROUP MEMBERS.

Some were more talkative but had good ideas and problems that all of
us could discuss.

Other group members as a whole seemed to enjoy the discussions. Those

who took an active part seemed genuinely concerned; those who did not
care to be a participant were not pressured to do so.

I think most members took a part. I think at the first of the workshop
some attitudes were different, or they weren't feeling the worth of
the workshop.

feel that more members would have participated if the workshop had
continued for a longer period.

The attitude of the other group members appeared to be the same as mine.
Some people whom I had never heard talk in groups before were speaking
out quite often.

I enjoyed the comments and ideas of the other group members. I feel many
of their problems are shared by many of us.
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6. IF YOU HAD BEEN GIVEN THE OBJECTIVES BEFORE THE WORKSHOP, WOULD IT
HAVE BEEN HELPFUL?

Yes and no, because we probably would not have taken the time to seek
out material.

If I had know the objectives before the workshop perhaps it would have
been helpful but I doubt if I would have studied them if they had been
given to me -- giving them to me probably would have been a waste of time
and effort for those getting them out to me.

Yes, I would like to have known the objectives before the beginning of
the workshop. I feel that this may be true of any workshop.

I believe having been given the objectives would have been helpful.
Knowing what or where I'm going is always helpful.

I think so, but I would need to thihk about it more deeply than I am
able to do at the present time.
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EVALUATIONS

I found this workshop stimulated crar thinking in many aspects. Lenopuntored
the feelings of disgust, lack of comMunication and non-listening techniques
being practiced by my fellow workers. The content of this packet was in some waye

too complex for it' s own good. I felt, more unique problems that we all deal
with daily could- haVe been used instead of problems presented to us on paper.
It seems to me that we are to learn the art of communication and listening. How

can this be achieved when all practical aspects of people are taken out and

unreal stivations are invented? How can, we deal with problem solving when we
are not willing to give of ourself? How can we as teachers be a listener when
we do not deal with a particular-problem at hand? I felt, that in this workshop

we, the participants, were as ants runming from one piece of sweets to another.

I do not feel we could condition ourselves to the problem at hand. This workshop
has given me technicpss that I can, and will use in my classroom. I feel it's

given me many useable ideas. As a group member I participated, and felt many
feelings of both good and bad. I felt as participating I learned many things
to consider in working with my children. I feel.that I learned one valuable lesson,
and that being, when someone presents a problem, aisten, don't cut them off
to find another problem more exciting. I learned many, many things.

The workshop was very helpful to me. We had three very good leaders. The job

was well done. I didn't see any weaknesses in the workshop. It could have

been much better if we would have had more time. It was wonderful working in
a group, we all had a chance to share our problems,.

The content of this workshop will be very helpful to me in the Flassroom. The

leaders did a very good job in presenting the material and guiddng the
discussions. They seemed very concern about each participant as an individual
and didn't leave you hanging with unansiaered questions. I have enjoyed this
workshop more than I can explain. My feelings are so deep seated until I'll
just say, it was beautiful! My participation was limited the first day, but
the leaderShip was so good until I just opened up and really started talking.
I don't have anything to say about the weaknesses other than sometimes I
thought toil were getting out in left field. Maybe this is when the objectives

would have been helpful. But I can riettly say maybe this is the way things are
supposed to go. I really believe having a Blabk Leader had quite a bit to do
with my attitude.

This workshop has been very worthwhile to me. It has recalled to me things I've

known but let slip away. At the same time sharpening my understanding of them.
I believe that the techniques will be helpful to me in dealing with children.
Some I've used before and some will be used for the first time. Most everything
I run across I can relate to my own situation with some modification and such
is true in this case. I've enjoyed the rapport of the elementary groups today,
although I found the logical thinking of some of the men in the large group
stimulating. I'm especially impressed with the beautiful leadership of jean and
with her qualities of gentleness, compassion, and forbearance. I wish I had

been as wise a parent with my own children as they were growing up, as I believe
she is. I do believe that having the objectives before us at all times would
have enhanced the value of this course.
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I have enjoyed this workshop very much. The leadership was very good. In

as much as I didn't know what the workshoplmas supposed to have 'contained
or consisted of in the beginning there is nothing to say about the content
and process. I don't see how I will be able to solve that many of any
problems resulting from this shop because of the structure of the school
system (lack of time). Today I have enjoyed the smaller group much better
than being in the large one. I might not have participated in oral
discussion that much but I have been a good listener.

I have enjoyed the opinion and participation of other group members but I was
unable to see where sharing their experiences were of any help to me at the
present. Although it might be later. I definitely feel that the objectives
would have been greater help if we would have received them in the beginning
of the workshop.

The workshop has been very, very helpful. It provided an opportunity to
express ideas, attitudes, problems and to find feasible solutions. I felt

free to participate. The leaders were great. The attitude and participation
of the members of the group was good. There was a feeling of warmth and
mutual understanding.

The leadership has been good. The contents have been informative. I liked

to hear from the group in the discussions. A weak point I believe was not
knowing the objectives or what we were expected to be able to respond to.
The example that I'm thinking of is "I'm dumb" or "give me a problem." Had
we been thinking a bit ahead of the question, I believe the response would
have been quicker and with "problems," we kept listening for more information.
We would like to use this freedom when we go into our classroom. Perhaps we
will know how to in a more effective way since having worked together these
days. Some of us have monopolized the talking periods and some have withheld.
I haven't any suggestions about this because this is the way we are made I
suppose. I've enjoyed this very much. I feel that we shall have a richer
experience with our students as a result.
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Problem Solving
July 20, 21, 22, 1970

Secondary Group

I° aSELE11.1.g.

a. Content

If content was used it could be very good for a teacher who had problems in
classroom.

Good, to the point.

Process and leadership o.k.

. Good.

Some interesting thoughts.

No response

b. Process

Workingwith the small groups the last day was more meaningful than the two
groups working together.

Good, not slow.

Good at times.

Organized well.

. Leadership

Informed and at ease

The best.

Good, Understood.

Very good.

Good.

Very Good.
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2. WEAKNESSES

. content

Content was very weak.

Too much content.

Too vague. Very few concrete examples of problem. solving.

13..--RE2S2EE

Same miercises were juVenile and too many handouts where the value of the
material was not expl4ned or justified.

Not complete.

0 CIO

Was not clearly stated in some situations.

Not sure what the point was in some of the exerciseso In some cases, somewhat
vague.

Good.

None.

Some seemed to stall and not be sure of what they wanted to do.
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STRENGTHS

Analysis of problem solving has been made in a different viewpoint
tha4 I would have thought of before. I will use a different approach.
Leadership was excellent. We felt at ease to relate experiences and.

express opinions.

STRENGTHS AND WEAKNESSES

The material of this workshop was interesting and helpful if it is
used. The-process was effective when we divided into small, groups.
The large group was not as effective due to the wide range of interests
from elementary to secondary. There were times when I didnft undena
stand what was expected of us. The leaders at times didnft show the
interest that was necessary to really motivate. There were some
parts of the program which were interesting like the discussion with
the students. I am made more aware of some techniques to use in
listening to people.

WEAKNESSES

The content is not what I expected. It was
slow. Leadership was good although I think
from closer discussions instead of the long
blems such as chewing gum. As to strengths
professional in their work.

somewhat weak and procOeded
we would have benefited more
boring discussions of pro-
the leaders were very

I objected to generality and level of printed. material of the second
day.

Perhaps there was too much time spent on a few discussions that were
too vague to have meaning.
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3. Useability

Methods could be used in many classroom situatdons.

In some situations.

I will be conscious of saying the right thing to students when they have
a problem.

Some of what I have learned can be very helpful.

Know myself more and may be able to help someone else with a problem.

It can be used in small groups as one to one.

Useful, it, seems, only in certain situations. Some problems requdre
an immediate response and subsequent action.

In everyday situations if one leaves the structured form the material
should help in counseling. I need to work 6n some parts to make them
natural though.

I can see areas where I will use this material.

I will try to use this means in dealing with children.



Appendix F Page 29

4. Your attitude andparti4ptionasagpup

Participation was fairly good by most concerned when the discussion

was on a problem of al.arger latitude.

Although I didnet participate much orally, I did enjoy listening and

contributing at times.

Todayes group was much more sincere than the larger group.

My attitude was not very good because 1 felt there were some people

in group who were taking the training who were not ever going to

use it.

Good.

It is my opinion that some persons in the group were not the least bit

interested in the workshop and were very distracting.

I did not enjoy beinta member of this group because I did not feel

that many of the'-membelts .were sinc ere. I felt that some members were
making statements to gain the attention and approval of the group.

I thought. the participation was monopolized on the second by an individual.

I felt the problem was not relevant to the group as a whole and a waste

of time for manyl

Everyone seemed to show a positive attitude.

I feel all the different attitudes expressed could be learned from one

way or another. ParticipattLon should have been more.
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5. luslinasibeensimithe ob'ectives before the workshop4 would
it have been helpful?

Possibly some because I could have thought and gone over the
material. I enjoyed the workshop and learned to, much from it.
I hope to put all that I have learned to good use,.

I would like to have known reasons for certain activities before
I did them. Some seemed silly and had I known the reason I could
have proceeded better.

No.

Yes. 5
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EVALUATIONS

This has been one of the most stimulating workshops I have ever
attended. The leadership was tremendous. I feel in ,:orking with
the children I can listen and be much more aware as a teacher and
help them to be able to think through problems. Others in the
group seemed very responsive. I do believe if we had been briefed on
objectives and procedures beforehand it would have been better.

The content brought out some points that some (at least one) of the
group had not really thought of. The student group wat; good. The
questions were usually much too general. Whe leaders did good things
and bad things. I participated too much. t tried not to pre-judge
and have a positive attitude. My feelings are less positive at the
end than at the beginning. Others participated, some more--some less.
The other people (at least half) did not feel that the program was
significantly beneficial. I -feel that I would have benefitted more
had I known the objectived and procedures beforehand.

This was an excellent way to get involved with the Paducah system,
There were techniques, such as problem solving and making the students
aware that you care, that can be used in the classroom. But much of
the material was muchtbo general. There were not enough concrete
examples given.

I think what was covered was of some value but I doubt the ability
to use very much of it in the classroom. The leadership was good
but the main fault was the process I thought the subject was problem
solving but I don't think we ever really did any of this. I think it
could be of great value if the examples were better and more true to
life, I can't say I didn't learn anything, I did, but the time could,
in my opinion, have been put to better use. I don't think that prior
knowledge would have been much of a help.
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Evaluation of Interaction Analysis

July 23, 24

1. The workshop in Interaction Analysis has made me more aware of my teaching
style.

None A Little 1 Some 4 Considerably 7 Very Much 6

2. I believe I will be more aware of student's feeling.

None 1 A Little 1 Some 3 Considerably 3 Very Much 10

3. I feel that I will accept and use student ideas to better advantage.

None 1 A Little Some 3 Considerably 7 Very Much 8

4, I feel that I will make praise and criticism more meaningful.

None A Little 1 Some 2 Considerably 10 Very Much 6

5. I will be more aware of the time spent in lecturing.

None 1 A Little Some 2 Considerably 6 Very Much 9

6. I will be more aware of the type of questions I use.

None 1 A Little Some 4 Considerably 5 Very Much- $

7.. I feet.confident enough to use Interaction Analysis.

8. I would like help in using IA in my classroom.

Yes No
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COMMENTS:

There are three other Jackson teachers in this workshop. I feel between us
four we could find success in IA.

Video tapes (these should no be staged)
Perhbps shorter sessions.
Always vOluntary.

We studied a teacher4upil interaction within the classroom. We learned or
were reminded to give the student more time, use less criticism and accept
more of the students ideas. The matrix helps one to see what he is doing
and how he needs to change, A successful teacher is usually a flexible one
and uses many roles. The instructors did their job well.

This course has been very helpful. The growth the second day on the part
of us participants has been noticeable. We feel much more at ease when we
feel that our answers can be valid and understoaa. This helps us better
understand the pupils in our care. I'm glad thdt we had this much time on
this course. The "Typescript Analysis" helped us so much. Today we have
a real good feeling about this last "Typescript Analysis" sheet. This
summer is more profitable for me than the after school sessions we have had.

All teachers should be made auere of Flanders work.
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Interpersonal Communication Skills Workshop

July 2731, 1970

Evaluation Data

Participants wtxre asked on Monday, July 27 to write down their
hopes and expectations for the workshop, On Friday, July 31,
this information was returned to them,and they were asked to
respond to:

a) If their expectations were reached; haw?

b) If their expectations were not reached; why?

110



Appendix F - Page 35

Exprztations

I hope to learn to communicate more
fully with people, to listen to others
more closely.

I hope to gain new ways of
communinatim with others, especially
rha pupils that I will be working
with. Also learn of new tools that
ccoild be used to bring about better
;:nderstanding of tha teanhing and
learning processes.

111

Evaluation

I feel that, I have learned how to
communicate fully with other people.
I hope chat when nnnessary I will
be able to apply this ,-;orrecrly in
my work. I have learned so much from
the people in my trio.

My expectations were quite high -
Most havG been fulfilled,
I don't know why.
Perhaps because you leaders were nice-
Or the handouts wnre loaded with
good advice

I can't give much praise to the
movie machine -

For at times it aeted very moan -
Do you get my message?
I hopn you do -
Cause I'm trying to communicate
with you.
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Expectations

To leaen something which will enable

me to send and receive moze
aeeurately.

I hope this seminar will be as infor-
mative and helpful in its purpose as the

other seminars have been. My
expentations are to be melch improved in

the skills of communication.

hop,71 to have a better understanding
of the childeen, by doing this I can
eommunicate and try to be a better

listener, I also hope to try to

undeestand myself better,

To learn more about communieating with

each individual student through lang-

uage skills in oeder that I might be
able to do a more effective job in

teaehing and undeestand them (children)

better individually.

I wish to learn some methods of
fpmmunication that will help me to
beeree understand my students and

tbsir behaviors. I also hope to see
"myself" and learn some ways of
improving mytapproach in atteirting
to communicate with each individual.

112

Evaluation

My expectations were eiel fuUy, This

has been a most valuable workshop.
Not only have we been given materials

which help us identify problems, but
we have reeeived help in solving them
coupled with sympachetie members to
"practice!" with. I've been impressed

by the excellent oeganization, the

way the leaders worked together, and

the wealth of informaelon provided
in "take-home" form., i expet to
use this experience as a teaehing tool

and the whole technique as a part of
the curriculum in psychology.

my expectations have been reached in

the following ways: 1.Being able to

identify and paraphrase, 2. My be-
havior in response to an individual's
problem has been improved, and 3. To
realize that feedback is important in

communications.

My expectation have been met and then

some. There arn so many things I have
learned about communications and how
to usn them more effeetively. I will

try to put more feeling into the way

I communicate. Most important I be-

lieve I will be a better listener.

My expeetations were reached in taking

this /purse, Because, 1 feel that I
wIll not only be able to eommunicate
with my students more effectively but

with.everyone elsn as I have also

discovered my strengths ars1 weaknesses
in communicating end rhi s. will enable

me to improve myself in communicating

as a teacher and person.

my expectations in the workshop
"Communications" have been reached due
to the help of the instructors, the

members of my groep and my participation

as a learner and a participant in the

"Units of Commanieation." I have ex-

perienced some basie things about inter-
personal eommunications that will be

very helpful in eommunieating with the

leaeners in my .1lasses. I want to be

able to show trust in the personal style
of communicating. Therefore, these
units or exereisea have given me a chance

to become more elear aboue my personal

style of oommueieating with individuals.
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Expectations

I, the learner, wish to be able
to communicate with students and
personnel in a better way from
participating in this workshop as
an outgrowth of activities con-
ducted by the Northwest Regional
Workshop,

I would like to learn better how to
nommunicate with people - better ways
of reaching children. How to have
better, more satisfying relationships
with my family.

I hope to learn better means of
communication with my students and
fellow workers. By this I mean more
effective means. We need to develop
those characteristics that will help
us to bring out the greatest potential'
possible in thesewith whom we associ-
ate. I want td try to understand
others more and to be more accepting
of their differences.

A better understanding of communication,
especially as applied to teacher-
pupil relations.

113

Evaluation

Yes, I the learner will be able to
communicate with 95% of my students
and personnel .0.is year after having
attended this workshop. I am able to
communicate between people and I am
able to practice many of the skills of
communication with my friends. I am
now able to assess my personal style,
focus attention about waye of checking
on things I know and can do better. I
am able to set my goals for the im-
provement of instruetion. This work-
shop has been. 99% informative and 1%
tiresome. Good luck and best wishes,
Nary Frank, Jean and Evelyn. Thanks
for everything..

I feel that my expectations were
reached for the most part. The work-
shop has served to make me more aware
of good communication techniques and
more aware of the need for good
communication and how I can do my part
to mnet that need. The instruction
was well planned and WA6 given without
pressure, which made an enjoyable
five days.

I definitely feel that I have become
more aware of communications skills.
I now see this, morn than ever before,
as a continuous process which can
always be improved. We have explored
many facets of communieation and been
led to see how even the most insigni-
ficant of these can certainly hamper
or facilitate communication. I feel

that the knowledge gained from this
workshop will not only help me to be a
better teacher but will aid in my re-
lationships with everyone,

Yes - I have a better understanding of
communication, 1 didn't realize that
certain skills were so involved. I

will bn more aware of these skills
when communicating with others,
especially my students. Certain units
or exercises could have been understood
better if the trio of workers had had
a demonstration.. Several times we.
would like to have had open discussion
as to rights and wrongs.
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Expectations

I feel that communication is the most
important skill that one can learn oe
teach. By learning to communicate
more clearly I shall beeome a better
teaeher. I am also interested in ways
of communication ()the= than speech and
ways of reaching students.

Through this workshop, I hope to be-
nome more aware of the various ways
and methods of communicating with my
students and co-workers.

Through this workshop, I hope to
improve communications with my students,
to be able to help them without really
telling them what to do.

To get ideas that will help me in
the classroom.

As a result of this workshop, I
expect to be able to undeestand,
through verbal and non-verbal
communication, myself and others.
I expect to explore ways in which
to inspire students to express them-
selves verbally.

In working with students, I hope I
will be better able to talk with them
and become more skilled in understanding
what they are saying to me. I hope to
'earn new skills that will enable me
eo open channels of communication with
students so they can be turned on with
enthusiasm and motivation to learn,
and learn to avoid certain ways of .

"turning students off" or closing the
channels of communication.
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Evaluation

I feel that I have gained mueh knowledge
in communication skills which I can use
both as a mother and a teacher. I

plan to try to practice some of these
skills with my family apd then carry
them on into the etassroom.

Yes, my expeetations were reached. I

have become more aware of the effective
skills of communicating with ochers.

To some degree I feel r[10,:P confident

in communicating with others. I realize
I must work hard to overcome my
weaknesses. I will now be aware of
different approaahes and techniques
of better communication and under-
standing.

Yes, I think that I will be conscious
of communicating with students.
Seeing if I understand them and making
sure they understand me. I think I
will be able to help and understand
students better this year,

I have been able to understand better
verbal and nom-verbal communication.
Perception checking proved to be a very
valuable tool as did learning to para-
phrase. I have gained an insight into
communication with others. The feedback
I have received through group ex-
periences has been very good. There
were very many modes of communication
skills used in the workshop. 1 bene-
fitted from all of them. Thank you,
Evelyn, Jean and Mary Cooper for a
rewarding experience.

I feel that the communication skills we
have worked on such as paraphrasing,
giving and receiving feedbatk, learning
to describe behavior objectively, ex-
pressing and aceepting expressions of
feeling will help me be a better communi-
cator with students - if I continue to .

use these skills. Thank you for sharing
these skills with ue. We enjoyed the
workshop and the opportunity for working
together.
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Expectations

To be able to understand children --
To be able to communicate with child-
ren and for children to communicate
with me. To interpret the verbal as
well and the non-verbal behavior.

Be able to understand others and
pupils understand you better in the
classroom and around school in
general.

I hope to learn more different ways
of being able to communicate with my
pupils.

The workshop in communication skills
will make me more aware of my style
of teaching. It will also help me
get my points over to.the students
better.

I hope this workshop will enlighten
me on new methods of communicating
with students and other people, to be
more aware of other people responses
to what I say.

115

My expected outcome from the workshop
was very rewarding. 1 have a better
understanding of the skills of inter-
personal communication. 1 feel that
from my experiences with the group I
will be able to communicate more
effectively and will be undeestood.
I enjoyed the group. We solved our pro-
blems. We learned to paraphrase,
express feeling, describe feeling,
agree, disagree and to receive and
accept feedback. Rewarding oppor-
tunities for learning, participation
and friendship. Thanks, Evelyn,
jean, Mary F.

My expectations were reached and not
only for school but for. life in
general. I really enjoyed being here
and I was in two very nice groups of
three and six. I think the togeth-
erness taught all of us something we
can use the rest of our lives. We

had good leaders also.

Yes, I feel chat I am more aware of the
many different ways I can communicate
with my pupils. I also feel I will be
better able to understand their re-
sponses. I think I ean be a better
listener.

The communication skill workshop has been
very helpful to me. It will help me
understand how to work wich my students
better. I will practice and use them
in any situation I can. I understand
that communication skills can be over-
done and used when it's not necessary.
I will try and use them at the correct
time. We have had three very good
leaders: Mrs. Moore, Mrs. Cooper and
Mrs. Lyne. With the help of these three
leaders, the workshop has been very help-
ful. I have also enjoyed working in
groups. We were able to share our ideas.

my expectations were reached, by ex-
plaining ways to notiee if what I say
is reaching the other person and to be
aware of their reactions. And to know
when the right time to give feedback
when it concerns another person's
feelings.



Appendix F Page 40

ExpnItations

1. hope to get nex i4e...en in ommunir:a.
tion which I can nsc in my clansrocm

fall. Comminicating with the
low achiever is most important in the
leat.:ting situation in th e! public schools
today. Ideas or motivating them are.

1.10w, to laidtretsni what 101111111171:.(te.tion is
bt ?etbal an.4 non-arba17 Mow to be

that ot!..trs are trying to comm.:-
hi late: with ma?

I !...ope to br. able to etommunleate better
to my students in the clafisroom. I
tope to Is., eble to der.fr.lop better under-
standing between myrelf and At-Aar:nits
t'..-..rongh better communination.

hope to letozo how tommtininatc.1 to
others bettetr. To learn the skills
of comminication.

Sir ce. having attealed t!te eii'orkshops
since July. I6 a.n4 finding so much
going for us I am c1rice..2.1 as to what
will be coming forth thin vik. I
luaven't forned tiny opinions but am
thinking that_ tiv2re will be a better
ernderstanding iti omoinications te-
Omen teacher! and stader,te.

twill hope to bst better able to
comm-..inicate, with my scol pupils in a
begz.,T manner t!-,an t've evier been Able
to Co before. I hope that my inner
fhelings towar.i my pupils will be
better undstrntood, rt.-!-:!tri than mis-
tnarstood (as a TPFJ It of tlAs
workshop.)

'-oops. to Iria.rn how to cornmuntn.a.te
bettn.: with 1-.mior high. school stidents.
t would nesd to learn how to adequately
c'kpress my feelings to t'.-,.seta, to be able
to conv.v; a genuine Interest in them
as people. Alpo, I neei help in under-.
standing their feslings altions,
to kr.ow whet tey arn thinking and
doing,

Evaluation

My expPctatioll were beeause
many feAceth of communication were
presented that I wag not familiar with.
I awn cowl-Jew:ire with my ntudentsj
more r.tonstructively Parsp1tras1ng and
feedback will be- most helpful., 1. can
niderstand and cornmulio4t.

Yes hard work and 411'.-rmination on
the part of this participant.

I think I Will be able to understand
my atuci.ents in tt!e la3,room better
lief:miss this workshop Las macTe mf! more
aware of s..oma ve.aknosse . I t has
given me some Weas that i t:1-Ank will
h. carthil in making so-ne improvwent
in communicating.

I have learned the neces74ary parts of
good comarinicati On t worked
on them enough to k'o i f ny OMOTtlni-

catiott has actually improved. That
will take practice,

Too broad e!xpeetation; hew,,,,tr, the
information received Ois week will
surely bear fruit in a better teacher-
pupil relationship as a regult of
learning skilln tl,at will be used in
communication.

Yes, I believe my expectations have
been mqt in giving me moterials and
experiences so I can he:tome a continu-
ous learner in oommunication skills.
I want to seek out ane o p helping
relationships with othere On my own.

l feel that my expectations were
reached by being given a-. opportunity
to learn and then use various communi-
cation skills within crtt work groups.
The fa,:t that everyol:fe shared and no
one dominated the group va c,onducive
to learning. The leaders were will
trained and gracious in lee:ling the
group.

116
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Expelt;...tions

hope by th..e of the wek I will
know how to communizate better with
students. Learn ways and means of
communication whinin I can apply to
ewe stuitnts.

hope that wh-:n I complete this work-
shop 1 shall har. come: useable ideat
for better o.omm5nt-tatior with my
students ani my

To ger to know my ce-wc..7ke.ra better.
To learn to aczept people for what
they believ.,.. To bt openminded and
f-lijoy what's pt:t before me..

I expect to und:.rstand myself better
and be able to ,lommunilate with others
on a fair and e:.-e.n sal

117

Eva luat ion

I do fed my expe:t!ations were reached
to a ccrtain ext..nc. More time would
hare been profitable. One most
valuable skill I received is the
ability to give and r.,:s.ive feedback.

Yes, I that I ^Ai! use. para-
p',.rasing in my ',14OOM to help solve
puptl-pupil or irtpil-teacher problems.

My expectations we-re reached in my trio.
I fe.1 we were so honest, open and
broadminde:d. I feel that I learned so
mud' %low the other group mmbers.
resper:t their opinion to the fullest.
I fird myself seeking for feedback both
constructive and non-construetive!. I
ha...e. found myself wanting then to say
things that. will help me improve. I
fet:1 that I have learned much from this
workshop. Much more than I ever had
anticipated. I have enjoyed it to the
fullest. Espe-Acially while. in our trios.

Yes, I found out that I am too concerned
about how the other person will react.
If its bad I will clam up and refuse
to communicate with them. I don't want
to hurt people even though their actions
hurt mf. and others.



DO NOT PUT YOUR NAME ON THIS

1.1Proly
Name of teaf!her

APPRNDIX

Style of leaching Inventory

School Date

=1M

General Di re:7 t ions

We will ask you to describe your teacher, and then to describe yourself. There
are several statements, followed by a numbcr. This is what each number means:

I. The statement des-!ribes my teacher yea well. The statement about,
how my teacher a,...ts or feels is always true.

2. The statement des-!ribes my teacher most cf the tim2 but not all of
the t ime.

3. The statement describes nor tea..her about half of the time.

4. The statement des.ribes my teacher ,only 22Easionally. It is
seldom true.

5. The statement does nct describe my teacher. It is not true.

Read ear.h of the statements below. Opposite the statement, circle the number that
best describes your teacher. If you do nct understand the directions, or some of the
words in the statements, cr the whole statement, please raise your hand and we will
help you.

BE SURE TIO MARK AN ANSWER FOR EVERY STATEMENT

My teachem

1. . makes assignments that are clear and
easy to understand 1 2 3 4 5

2. ...seems "give up" on some students and lets.to

them know that he or she does not believe they
can improve ..... . . ... 0 . i 2 3 4 5

on" or "'rides" certain students 1 2 3 4 5

4. ts toc much of us . . . 1 2 3 .4 5

5. ...wants every student tc do nearly perfect work . 1 2 3 4 5

60 .spends time helping ea:h student with his
or her own special problems. . .. . 1 2 3 4 5
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7. ...glves a student a chance to change a
wm.ng answer before asking wrneone else
for the right answer

8. ..punishes the whole :lass for the things
that only a few of the lass members do

9. makes the :lass work exciting

Da. ...tells students not to help each other
in their assignments and homework

110 ...allows students to ask any kind of
question in the class they wish

12. ...praises the students when they do
a good job . . .

13. ...has a sense of humor, is willing to
laugh at things students think funny

14. ...is a happy teacher

15. ...likes to have students pay close
attention to what he or she says or does .

16. ...knows what students talk about when
teachers are not around .

17. ...makes clear what his or her beliefs are
about matters such as segregation and
political parties

180 ...wants students to know he or she is
boss in the classroom

19, ...keeps changing the rules for punishment

20. ...expects much more homework than most
teachers .

21. ...gets the class to do what he or she wants

22. ...changes the plan for the day if the
class really wants to

23. ...selects the same students to help
and to ran errands

24. ...treats a student. who does not behave
quietly and fairly
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1 2 3 4 5
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1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
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1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
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25. ...shames and embarrasses scme students

26. ..likes students who have ideas which are
different from his or her own ideas

27. ...asks the students' help and suggestions
in overcoming trouble in the ,..lassrocm

28. .,uses words which the students are able
to understand

29. ..causes students to be afraid to ask
questions and to answer questions

30. ...admits when he or she is wrong or
does not know an answer

31. ..is friendly to each student-

32. ...has certain mannerisms of teaching
that bother and irritate me

33. ...talks more than most teachers .

34. ...asks me to think for myself as
compared to most teachers

35. ...lets students do the teacbing or lead
discussions once or mere each day

36. ...clearly explains how the class
grades are determined

37. ...has the class do individual cr
group projects . .......... .

38 ..asks facts or Memory questions on
examinations

39. ...allows discussion among students
once or more each day

40. ...gives everybody in the room the
same assig:nment

41. ...makes up small groups in the class for
special purposes once cr more each day

42. ...allows us to say or write what we
like about his or her teaching

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

. 1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
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43. ...ignores questions of students who
raise their hands 1 2 3 4 5

44. ...cares more about what some students say . 1 2 3 4 5

45. ...does not care if a student is different
from other pupils 1 2 3 4 5

46., ...is willing to talk with students during
or after class aboLt any problems which
might he bothering them 1 2 3 4 5

47. ...knows what each student likes best 1 2 3 4 5

48. ...encourages students to be friendly
and kind to one another 1 2 3 4 5

49. ...tries to find things that students
are "good at" instead of things they are
"poor at" 1 2 3 4 5

. 5_0. ... likes the students in this class
very much 1 2 3 4 5

51. ...knows how to explain things so that
the students are able to understand 1 2 3 4 5

52. ...lets us know,soon after we are in
Lhe room exactly what we are to do 1 2 3 4 5


