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programs-—-one in Florence, South Carolina, and one in Gary,
Indiana—are compared. The Florence program was designed to increase
the students® self-confidence by providing ways for them to
experience success in' listening, speaking, reading, and writing. The
Gary program agreed that self-confidence buiiding was important but
emphasized the cognitive more than the affective domain. The Florence
rogranm included an initial administration of reading tests to the

tudents, a screening of teachers to find which ones wanted to teach
classes of disadvantaged students, and a five day inservice workshop

- for teachers. The workshop cutlined objectives, emphasized the

importance of teaching students at their own levels, and deemphasized
the 1npottance of drill in teaching reading skills. The Gary program -

‘hidd only a’one-half day workshop in which traditional, cognitive.
. approaches to reading were outlined. Reconnendatione-for reading

programs for the disadvantaged are made. neferences are include
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READING INSTRUCTION FOR DISADVANTAGED CHILDREN

- L4 . ‘
\ ) . o
The relatively new emphasis upom-education for the disadvantaged

has found few teachers well prepared for thg teaching of reading to

these students who are in such need of their competence. The refined -

.intention in this paper is to persuade secondary teachers to seek

" assistance which 1s essential to them as readinﬁ teachers. Such °

assistance can be found in periodical institutes and workshops which
will increase their knowledge and enable.thcu. as teachgrs. to combat
some of the laligﬁ;nciea resulting from the disadvantagement of theirA
studeﬁts. Several questions require con;idoraéion and response: How
such are teachers willing to do in order to develop more proficiqncy

in reading for the. diudvafmc;;u student? Are teachers willing to
establish reading as a priority in our schoolt. or will they fool them~

selves into conplacency by asligning more and more of - the usual analytic

SR At Ly
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renderings of literature? What kinds of responses can be expeqﬁed
from th;se'students who have 1iﬁited backgrounds? On the other
haﬂd, wh;t is expected of teachers who are channeled to comply with
the system? ‘

Theré are tremepdo?s pressures placéd on the disadvantaged stu-
dents, as well as on the teachers,.ta make thes; students reach the
designated ﬁational average, as though pafadise must lie in that direc-
~ tion. Yet, to be average means to perform below the norm of the ex-

pected: level, and then to be euphemistically labelled "underachie#er".
In maﬁy instances these standards #re set up by panelshog individﬁals
.whé have, for yeers, ignorcd causes that would detetmihe the fate of
these students who wouid eventually become underachievers;

First, let us define the labe;liqg term, "digadvantaged". Cohen
and Reinstein (3) refer to the disadvantaged as victims of the insid-
ious practice called 'drop qug" because they could not meet the time-
‘table and rate and. for various reasons, could not aycept ;he content
of their courses. Anthorities:pdhh as Lewis (6) interpret labeliing
terms as inaccurat; and negningleas,.;nd 1nd1q§;e that some of these
tags might éven arouse hoéti}ity;-'Lewis further states that labelling
1n§1viduals can affect 61ahn1ng ;ng programming. According to Livingston,
(1) some teachers getcéive these students, who have beén labelled dis-
‘advaqtaged.al slow, lazy, brain-damaged, or C;o;ionally disturbcd; de-
pending upon the éurrcntlfad. According to the Division of Compensa-
tory Education (4), BESE (Bureau cf Elementary tnd.SgcondAry Education),

the disadvantaged child is poor; his family relationships, most probably,
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are unstable; dé;éftion, illegitimacy, relatives, and lodgers comprise
his familiar'backngund.. He and his family live in a depressed neiéh-
borhood. He brings to school an unfamiliafitj with the written word,
and by the ninth grade, he may be from ‘one to six years rétarded in’

reading. Far more importéntly, positive attitudes toward education,

such as the desire tn achieve and learn, are cru&ely formed of entirely

- lacking. We (BEéE) cou14 call him an underachiever and be accurate, but

this terﬁ cannot canfﬁfe the full import of what deﬁrivation really
-meang. Many Caucasians iﬁterpret "disadvaﬁtagédf as a label*synonyﬁous
w{;h "Negro" or "blaék", aithough this fact is disputed by some writers.
In.keeping with thé—afo;eueutioned‘definition, the term "disadvﬁntage&"
will be gsed—in this pag?r to refer to any ghild.who is born in, or

brought to Amej}éa; with-all or part African heritage and who, therefore,

© must suffer,th¢ consequences of being deprived in one way or another.

/

Students iirvarisbly know when they aré being labelled, whether as
individuals of in a'group and tﬁis, in tur, may cause them to develop

negative attitudes towérd the whole rea&ing process-and to become re-

bettious toward sociptyl It is relatively easy for'tedchrefs on the

L

secondary-Ievel'Eo pass on the blame for such deficiencies and attitudes
to teachers and schools of the past, which they regard as poorly quali-
fied; .in addition, some teschers nake explanatory remarks sbout the dis-

advantaged students themselves, such as "It's their enviromment", or

It's their heritage". _
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It takas couraga for a student to admia being "disadvantaged"
while he ds striving to acquire, in a few months, what other students
with unlimited opportunities have gained over a period of many years.
Even if such attainmeafg were possible with‘a subject as complex as
reading, students on or above reading leVel,.expogéd to such a grash
program, would make even greater advances.. Consequently, there wbuid
still .remain the gap to bridge or the catch-up race to be run by the
disadvantaged stud®At. " o -

Programs may be organizéh:-trainiag procedures prescrihed, data -
" of all sorts obtained, and expensivg/aaterials and‘bduipment purchased,
but unless each atudent is thougyf of and worked vith as an individual,
most of the time and effort of both teacher and student has gone to
waste. The fact -pst be faced that the iadividuality of studenta does
exist, and that tyefe is difficulty in convincing qecondafy'tcachara
that a single textbook cammot solve the problems of an entire claas.'(gj

The puréose of thia papar:can best be developed by means of con~-
trastiag. in most 1natances.'and conpa:ing in others, two'paparc pre~
vipusly presented at International Reading Associations. descriptive of
ezanplary readins prograns in separate school systeus. Reports of these
two ptogran- in Florence. South Carolina. and Gary. Indiana. were aade
.by Louise Scott (9) and Jeunnye Allobrooks (1) respectively.
'chomiai_n‘ Individualism | o

 Louise Scott () viewed the Florence, South Carolina, Public Schools

as having recognized the nsed for individualized instruction in reading

beyond the plencatarxrlcvol, and having done oo-othiag’abodt iti This

] . . | '4.



Tests . , . S

\ : } - Abbie H. Jordan
\ » Page 5

program was désigned to help the high school student increase hi$

self-confidence, and to provide ways for him to experience success

. N ki
 and coordinated training in listening, speaking, reading and writing.

Consequgnt to their program, the number of dropouts was reduced and
the studcnts; enthusiasm for reading was gteafly increased.

Alsobroogs, @ who:desfribed the‘reading p:déram in Gary, Indiana,
does not disagree';ith the concept that tgé;disydvan;aged should be
given self-confidence. Other authorities go even further to gta;e,chat
the parents should be idc;hded in éuch enlightenment: since the lack of
positive seIf-coﬁcept is fostered in.the homes of naﬁ; diéadvantaged
students.\ Lewis (_) supports the idea that parents should be involved
and averd that they should bde given the highest priority. Though this T
may be true, it is more easily said than dome. Alsobrooks (1).does not

reveal how the teachét will ge about includiﬁk parents, if once the
opportunity preaents itself to comnunicate with these parents. On the

-

other hand, both school syateas could make use of ths suggestions offered

by Lewis fOr the involvenent of parents.

écott ¢)) reﬁor;e& that the procedure in Fhé Florence Public Schools
begai>01th.the adnin}atering of readgpg‘surv;y tcsts.;'Conaideration.;an-
ﬁot he givcn.toilhis initial step without a renigdé} to the teache;a thaf?
many inportaht'objectivaa wili not be measured by reading tests. Giving |
support of this fact. Cebulach (2) .states that ntnndardized tests should

not bc the sole ncasure of readxns .chioveucnﬁ*and ability. but should be

0 . . -
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supplemented by diagnostic tests and ‘inventordes which in. totality,

will provide a more accurate picture of each student 8 reading skills

and weaknesses. Furthermore, Graham (5) says~that students should be

told of these weaknesses and of their strengths. In conjunction with

his statement, Graham reveals some of the deceptions of secondary
students.-vho_often will not -éven try to answer questions on'tests he-;

cause of their previous ‘repeated failures throughout earlier grades;v
[
Thus the question. ‘i posed as to the validity of test results. This

-~

term, validity", is characterized by Livingaton (7) as being a slippery
and cover-all térm that conceals the fact that. there are several kinds

of validity. cbntent validi y face validity, concurrent validity, pre-
ddctive validity, and canstruct validity. in other words teachers shonld
beware of pﬂ@falls in the inxerpretation oi tests. | E |

With full knowledge of these pitfalls and great care to avoid them,

?

‘ the Florence Public Schools chose to/uae the test "regults with two groups,

experimental and control, depending on-the level of difficulty in raad-"

ing, as a basis on which to organize°a four-phaaed'progranﬂ“ T
Attitudes oL 0 Co

i » o ]

The second step was to choose teachers who had an interest in‘and a . .
desire to participate in the prooran. ;Iﬁﬁg‘with thia concern ahould
come their grasp "for aelf—betterlent of theaaelves aa teachers, and an °’
optimistic viaion for their atudenta. to be realiaed thrpugh etfective

teaching teehniquea. According to Alaobrooka @ any teacher is a .’

teacher of reading, whether or not he is interested in or deairea'to work'

..

T

-

e a. o
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with disadvantaged students.

Both Scott (9) and Alsobrooks (1) concurred that education is.
developed through the raoport existang between teacher and student.
Alsobrooks (1) Went so far as to list ten tips by which resvdect may
be gained frow- the students; these are, incidentally, uanecessary if
all studants are truly thought of by their teachers asAhumao beings,
and are given equal shares of respect in the£z~ogn'rights. if teachers

simply swallow Alsobrooks' prescription without employing their own

~gound judgments and imaginations, their objectives as teachers are de-

pleted before they begin. . )

Plan of Opetation

.’~/.

A distinct advantage of the progtam in the Florence Public Schools

Py

is the fact that it included a five-day workshop, instead of the mere ‘

'half-day workshop in Gary, Indiana.

" Some syatems develop periodical workshops to explain and deuon- o

strate meterials aloae,.while othqr aystens set aside released time of

one ‘day a nonth for reading teachers to attend workshops. According to

Zimmerman (1Q), “only a handful of teachefs in the secoadary schools have

ever had a/single course 1n the teaching of reading - let alene become.

(
expert at|the job". Of what .assi{stance, then. can a half-day workshop -

" be to a, teacher trained 4n a content area othar'than roading? - - \

/
_Admittedly, it is true that years advanced training are a pre-

requisite for teaching; 1nsetv1ce training.’howevar. is thouglit to be

L Y 0

| infinitely more important in the making of & good teacher than pre-service
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training. The workshop can be that means to the end of organiz-
ing new teachers who may garner viable ways of teaching reading from

experienced teachers, in exchange for their own innovative ideas.

A well—rlanned workshop can be the realization, by one teacher, that
other teachers have similar problems and he may learn the solutions

used to eradicate these problems.

/

To return to the conparison of the two separate schooi systems,_
the.Flerence School‘worRshop.;urported to outline objectives, to stress
the importance“of teaching the studeénts on their levels of achievement
instead of teaching books, and to help each student realize his poten-
tials, rather than -to employ the popular method of repeated practice
drilis cf reading skills with which the students are usually already
i'femiliar.ﬂ In other'wores: the popular system involves covering a said-
text book and~e eai&-number-of'pages by a’said-deanline, which are to.
be regurgitatee,on aagaid;day in a wrestling nntcb between note peper
and lead pencil.' Thus..time is wasted, energy expended and little, if

n

. any, progress is madﬁ

-
v ©
v

' The helfﬁday workshop in Gary, reported on by elsobrooks. (1) in-
cluded the encouragement of teachers to use the Snrvef,-Qnestion. Read,
Recite, Review (SQ3R) atudy plan as a means of stimulating studente. The
atudy plan 15 a ponr excuse as a stimulant for underechievers, ‘since it,

in iteelf, requires nnstery of certain skills in reading. - Alsobrooks
seens. as well, to give her blessing to a reeding teacher who began her

classeo y expleining the reading process. It is obvioue then, that -
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whereas the Florence Public Schools vpened with a plan.in the affec~-
tive domain, the Gary workshop employed the cognitive demain. The
imagination could not possibly devise a more lackluster beginning

for a class of disadventage¢ readers.

’

Both Scott (9) and Alsobrooks ) conceived of the psycholggical

value of selecting materials adjusted to the maturity and needs of
. A

the students. Soini2 of the aisé‘isétei by them included:‘newspa;e:s,

forms, (e.g.'epplication, 30cieifsecurity, ihsutance)‘telephqne di-

rectories, magazines, practice books, tapes‘and papetbacks{ In ;ddi—
“tion to these, Lofetan and Umans (§).listedlin their:bdek, Teachingb
-‘the'Disadvantaged, excellent materials which‘hight be ueed'fot yeung

adults.

\
\

SN -
. Results .

" Evaluative tesults of the Gery program vere not giveﬁ, but “innova- -
tors of the Florence program inagcaQed growth in the affective and the
cognitive domains by stating, resﬁectively, the students verbal ad-
missions o£ the realization ef suceese and the resulte of statistical '

data. . . P . o

o

Recommendations | L - T
Subsequent to4a,detai1ed appraisal of these two programs this author
] . . . " . . a T
makes the following recommendations: ' -

To the teacher:

~
l' Have a desire and an interest to work with the

3

20 "disadvantaged" children. ° Coe
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2. Have a knowledge of what is to be taught.
- 3. Have a mastery of techniques to be used in that o

which ould be taught..

4. Above all )\ have the belief that the students
can achieve certain proficiencies. |
- Furthermore, a program for the school snd the.tescher:
l.v Should be guided by needs of the .._udents and
| sound objectives; |
' é. Should include'trsining‘for adninistratnrs,

" teachers and aides, bf means of periudical
institutes'snd workshops or other feasible
ttaining sessions‘or projects;

v3: §hou1d\provide:matetials; equipment and oppor-
jtunities tn meet its.needs and objectives;

4. Should include testing: instruments which

measure beyond the reading skills .to be de--

’ o . veloped. i L _ g o
¢ conclusion.
- ‘To sumnarize, inasnueh ss these children are labelled "disadvant- - y

aged," individuslization isnthe proper step to take toward tailoring
a prostln to neet theit needs. All progrsms should include an in- .

- " " tensification of ‘the instructionsl plan—in such a way that the skills
nﬂhich ought to be scquited and the 1eve1 and rate at which they ean be

e hcquired are conpstible with “the students and their needs.

a . a . . . -
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