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ABSTRACT

Common elements exist in undergraduate and graduate
education of reading teachers in knowledge, skill%, attitudes and
exper;ence- however, the two groups, differing in teaching
experiences and preparing for different roles, require different
programs. The first group seeking the skills for effective teaching
of reading in a classroom requires continuing guided exposure and
opportunities to test their abilities within regular classrooms in
order to recognize and understand the interrelatedness of
psychological principles, the function of reading in the classroom,
and the characteristics of group and individual learning. Given these
supervised experiences with many opportunities for discussion on
problems encountered, they should be able to function at a level
where they use their acquired knowledge and skills counsciously. The
secend group, influenced greatly by past teaching experience and
presenting an even greater spread of capabilities than the
undergraduates, requires more careful screening in terms of
performance and, frequently, specific placement into undergraduate
work pricr to a§EISSlOH into graduate study. Programs for admitted
students should be individually designed according to their future
roles, Graduate study should consist of advanced study-~-not
remediation for inadequacies in undergraduate tralnlng- References
are anludea. {huthor/AW)
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TRATNING READING TEACHFRS AT THE GRADUATE AND

UNDERGRADUATE IEVEL - THERE SHOULD BE A DIFFERENCE

Session - Teacher Training Programs

Changes in Teacher Education

There has been much said about the need for changes in teacher
educaiiéﬂ end in criteria for certification; Elam (5:3-6) suggests
that teacher educatign be performance oriented in odder to allow for

the varied compatenoies of ‘students and provide the opportunltles

.ne&essary far students to. begin to Qbserve leafnlng taklnﬁ place. Thea

f@cus st be on the chlli's learning—--nat on "how to teach —==SUp=

Pcsedly the prev1ous fccus of Lﬂ%ffé&thé methods coursges. Glearl;

.deflned cb;ectlves and sgeciflo assessmént skills are s part of many
‘7perférmance-arlented teahher tra*nlng prcgrams Var;ed=types‘ef

perfermance actlvlties are glannea fcr each pf the ibur or five yeafc
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of the trainee's college work: observation in the freshman year,
tutorial work with individuals and/cr small groups during the sopho-
more year, serviﬁgsas teacher aides during the Jjunior year, as
internes during the senior year, etc., These activities, guided
rfcperly_sa that students have the opportunity +to improve their
knowledge and skills, as they learn to assess their own performance,
will, no doubt, provide a greater sense of security for the begiﬁning
teacher. Preparation is not restricted to the college Elassrccm———
the student hasn't been told about what's "out there," by'prgfessars
who haven't been "out there" lately---another criticism of methods
courses. | |
The more recently trained teacher may bgccme a better teacher
than her predecessor whose practical experiences during her ccllege
V?Eérs were limited to a Junior Year Practicum and a Senior Year
étudent iéaching_ Hbﬁevgr; valid research affirming the superiority
Qfﬁtherperfcrmancé ériénﬁatién will be necessary. Elam confesses
"that nc-one can predict what the residual effects of performance-
~based teacher education will be 10 to 20 years from now." Expressing
doubt that expansion will occﬁr'rapiiiy enough tq make a sigﬂifieant
&ifference or that evaluat tion ﬁechniques will improve suffl iently for
valld and reliable measurement of the affective and cognltlve cbjec—
tives invclved in the perfbrmance-basea éxperlences, Elam indicates

that teacher eiucatign w111 prcbably'beneflt thrcugh an instzuctignal

pattern tha+ stressas individualization and thrcugh em@haE;s on pre-

clse and ietailed speclficatign of gbgectlves. (5 3—6)
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Actually, if one of the major problems in training reading
teachers was the sparsity of course requirements in the fisld of
Reading, then it can be assumed that Professors of Reading cone-

tributed little to the previous inadequacies in teacher eduction.

- dn fact, Austin's study seems to indicate that the cocperating

teachers "exerted unchallenged influence upon the instructional

behavior of beginning “eachers."” (1:218) Following the sug-

gestions of Austin (2:165) and others, emphasis is now made on

additional and significantly different types of course design for
teacher trainees.
A six credit requirement for K-P’'s and G=RE's plus a 3 credit

requirement for Secondary majors has been met in a few teacher-

. =training instituticns. Thelen's (10:614) recent study stated that.

47% or the states polled indicated a course in the teaching of

. reading is required for certification; three states cited six credit

" hour reqpirements. Contrasted to the 14% (requiring a reading caurse)

found in Aust;n s study, improvement has been made.

At the Graduate level, programs trsining. Reading Speciaiists

 have become more numerous, no doubt, related to the fact that 63% of

the states have certification for reading 5pecialists. Thus, today’s
Professor of" Readlng has a greater cppcrtunity to alter reaﬂing prac-
tices in” tha schools and can now be held accountable fcr teaehers'
fallures ani, indirectly, ghilareg‘s failures in acquiring adequate

reading skills..

Ggals FOr ﬁnaergraduate Trairi ees

What teadhlng ccm§etencies aré necessary Ffor the p:aﬁsehecl o
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teacher, the kindergarten-primary teacher, the general elementary
teacher, the secondary teacher, the Junior College teacher, and
lastly, the college teacher? What competencies are necessary for the
graduate student assuming,tﬁe role of regding Specialisﬁg reading con-
sultant, reéiing supervisor, reading clinician, ete.? Obviously,

trict to district and for different positions. It is Just a= cbvious
tﬁ;%mééch undergraduate or graduate student cannot be trained
specifically to fulfill all of these varied roles. Colleges should
provide many opportunities for careful;ybguided performance activities
as a part of the learning experience thréugh course structure or
in&epéndent study, however, the college's Primary concern must be with
the goals behind th=2 experiences. What attitudes and éamgeténgies can
Ve reasonably hope to achieve at the undergraduate level? Do these
Egeals vary acgcrd;ng to the students' specialization or 1nter 2ts

or is’ theré a commeon set of goals?

Austin stated . . . "neither textbook nor theoretical discussion
can train students to teach reading.g Involvement of three types ié
ﬁecesgary-—-in the arts and sciences, professional studies, and the
schools." (1;218) Prior to and concurrent %ith the reading ccuise
work ana/cr perfarmance actlv;t;ss of undergraduaie students, multl—
.-aisciplinary study is essential fcr prcv1ding a background of under-
standing in child déVel@pment; the learning process, ccgnltive and

'affective factors, the lnterrelatedneqs Qf read;ng, 1ingu15tics,

psychcliﬁgalstles and all communication skills;j e;assrccm mgnggémént

1s" a major concern.
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Powell speaks very specifically to goals when he raises the
question "What makes g reading teacher unique---whether he is a class- .
room teacher of rgaﬂ%ng, a remedial reading téaéher; a reading con-
sultant. or an English teacher?" He noted specific abilities:
(2) to teach diagnostically, (b) to determine individual reading
levels, (c) to deterumine, interﬁfé% and apply data on potential, °
(d) to underctand the cognitive system (e) to comprehend the concept
of'readability} (f) to know and be able to use bhonics,. structural
analysis and linguistic patterns in all of théir interrelatiansﬁips-
To téaeh diagnostically, one must develop conceptual maps of those
items which are related to tﬁe task, the sound system, the cognitive
-system, the symbol system, the ' affective system, the error system

and the notion of syndromes." (9:606)

Graduate Stg@i

Powell notes that teachers ogefate at ". . . variaué levels

of effeetiveﬁessi! At the verbal level of functioning, the correct
. words and the Jjargon of the field are used." A higher level of
effectivenesss——the perfcrmance level includes two stages, flrst
where the teacher “knows the primary systems, but applles them only
;with cansc;cus effart" and the lower stage where the teacher "has
s the kncwledge and maps but does not use’ them. Powell's highest
functicning leVEl is the automatic; "the knowledge, the stratégles,
‘Aand the attitude all become blen&ed 1ntc one ani become a part of
»~ﬁthé ﬁerscn. (9 606) Ebr mest unaergraduate students, probably the

vhighest lEVEl of effectlveness cannct be achievEd., However, impraved

' experiences EhDU1ﬂ éngble them tg acgulre varlaus skllls, atti udes o

.\)
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and concepts which they apply with consc¢ious effort in their initial
positions. To acquire the individual’s highest level of teaching
effectiveness and to provide for changes in role, graduate study is
necessary.

What are the characteristics of the average graduate student
seeking a master's degree in the field of Reading?

l. Generally, they've had some teaching éxperiEﬂce and

continue teaching as they take graduate work.

2. Some have been frustrated by their attempts to deveiép

reading skills in groups---or f@? specific individuals.

3. Others feel théf have something épecial to offer children

or other teachers through assuming the role of reading
specialist, supervisor or consultant.’

h, still cthars; un?regared3 have already assumed a

égegialized role. .

Tﬁe nature Gf‘ﬁhe experiences, both educational and in the
fielé, éﬁd the nature of the individual have contributed to a wide
spread of differences in ELQWLEQ%E; &#tiﬁuaés and performances f@ﬁni
" in beginning graduate students. There are fhése who funéticn at
Fowell's lowest levéle-sthe verbal stage, others ﬁave g?eate: ﬁndér-r
sténiiﬁg bu€ aQn't applyxits or apply it only ccﬁseiéusly_ The
likelihood of encountering a beginning gfaiuate student who has inter-
;nalizeé_aél of the ﬁknawledge, maps, strategies and attitudes"™ ;

neéessary for effective teaching Gfrrééding Seems unlikély; to

encounter éﬁé';agable of transmitting all of theseé.attributes to
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others is even more remote.

How have these student differences afiected Master's Degree
Programs? While requirements vary, from school to school, basically
they iﬁciude a general reaaing methods course, specific diagnostic
and treatment courses, some exposure to raseafch and research tech-
"niques, and additional requiremeﬁts in areas such as psychology,
1iterature, gsychclinéﬁistiGS; and/or linguistics. Some programs do
provide dual tracks dependent upon the students?! goals---they can opt
into a clinically arientea program or classroom teaching program.

Most programs resulting in certification feguire some classroom
and/ar clinical experience. Scmelccnsideraticn may be given to
students' weaknesses and strengths, but most programs designed to meet
spec1fic certification requirements are rather tightly structure;.

- The determining factor in program directions seems %o have been
certification requirements,not -student differences.

Pe:hags the first Etep with graduate students would be to find
out hgw they feei about their own strengths ané weazknesses, followed by
evaluation of perfcrmance ab;l;ty and culminating in an individual
prégram design of independent study, course work, research and
internship whicﬁ will best équip the individual for her future role.
The writer submits that gréduaﬁé faculty with appropriate background
.fraining ani experience shculd'befable to determine lgvels of func-
tioning thraugh interview, and survey tools. A’éhéc}: @ﬁlui@wiéage of
,psychclccical pr;nciples, psythciinguistics, llngulstics, liierature

and other ?e;atéd areas can>ha made 8long with'the check on factual
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knowledge in the theory and pracfice of reading. Results of the
interview and survey may indicate that EPecific students should be
placed iﬁﬁa’uniergraduaté experiences with admission into graduate
étudy déyenient up@ﬁ acceptable performance at the lower level. Or
an in&épendent study, designed to sgtrengthen weaknesses could be
planned with admission dependent upcon improved performance noted on

a follow-up survey. The independent study could incorporate experi-

enééé éé aides or interﬁeé in the College Reading Center, local
c¢linical facilities of school programs, Or a CcOOperatively planned
reading pr@graﬁ; or eXperimental work within the teacher's own
classroom. .

ﬁéinéxthis approach with begiﬁﬁingrgraduafe students should
alleviate the lower performance levels found in_beginniﬁg graduste
sfudents. However, the spread of knowledge aﬂd performance abilities
rema;nlng in aﬂmltted students w111 ne33531tate a flexible program
in order to lnsure the cpecific kncwledge and skllls necessary tc
the variea rcleg which students will assume on graduation. Some |
stuaents may bé advised to study in sueh areas as psychalcgy,-super—
fisién; research, etc. Others may be required to attend short-term
perfbrmance workshops or institutes s;eclflcally d351gned to develep
skills required in their 3pec1allzed raLes of cllnlclans, cgnsultants,
EuperV1$;rs. Still others may benefit most through serving as aides
Drvintgrnés in 2333u1%ant or sﬁgerviséry'rcles,_ér on ehiid-étudy
tééﬁ5>in'public 5§hcals, privaté cliniésrgr a£ the’Coiiégé;Génter.
As students advance, tth shoul& be gulded *ntc gartleular aspects of

research which wculd be mgst useful to them in their Prpsent or future -

-
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roles.

Obviously, the nature of these proposals predicates a differ;
ent role for many graduate professors, one which should assist them
greatly'in their efforts to translate theoretical knowledge into prac-
tice. The often rigid existing program design with specific course and
eredit réguirements would be replaced by individual program designs ’
with degree completion dependent upon ?erformance atezﬁwell's
"sutomatic" level of effectiveness. Also; students' concepts of
graduate stud; would alfer; becoming a Reading Specialist, Consultant
or Supervisor would not entail taking 32 erediis and passing a written
. exam, buf would redquire evidences of knowledge, skillsg and the

ability to perform in a specific role.

Summary

In summary, common elements exiét in undergraduaterand
graduaté e&ucati@n of reading teaehers in kncwledge§ skills, attitudes
and experlenceg hcwever, the two groups, aiffering in teach;ng experi-
enices and preparlng for different roles, require different prcglams
The-fi?st ggqup seek;pg_theaskills for effagtiye teaching af_reading
in avclaésrcém requires,ccntinuiﬂg,guidedrégpasure and éPportunities
to test their ablllt;es w1th1n regular classrgams-—sta reccgnize ‘and
underSQand the interreiatedness cf psychclcg;cal pr;nclples? the funcn‘

tlan @f read:ng in the classrcam, and the charactevlst1cs cf granp and

'ind;v;dual 1earning., Givan these SuperViSed efperiences w1th many

cpportunltles fbr dAscuESle on - pr@blems enccuntered they shculd be
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aﬁle; in their initial employment, to function at a level where they
unse their acquired knowledge and skills c@ﬁscicuslyi
The second group, influenced greatly by past experience and
presenting an %veﬁ ggeater spread of capabilities than the under-
graduates, require more careful screening in terms of performance,
and, frequently, specific placement into undergraduate work, prior
to admission into graduate study. DPrograms for admitted students
should be 1na1v1aual1y designed according to their future roles.
Graduate study should consist of advanced study-~not remealatlan

for inadequacies in undergraduate tralning,_
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