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ABSTRACT
A remedial reading program designed for

intermediate—-grade students who read from 1 to 7 years below grade
lavel was studied. The program provided individualized instruction
within classes homogeneously grcuped on the basis of reading level
only. Six seventh-grade classes were studied, with three acting as
homaogensously grouped experimental classes and three acting as
controls. All groups contained white, black, and Puerto Rican boys
and girls, but sex and race were not factors in group establishment.
Class sizes ranged from 22 to 28 students, and experimental students
were transferred whenever reading levels changed. Materials were
specially chosen to meét experimental class needs. Oral and silent
reading, charts of progress, programmed materials, and skill
. developmental exercises were used in experimental classes. Pretests
and posttests administered in September and June were analyzed using
t~tests. All comparisons demonstrated significantly better gains in
reading {p .01) for the experimental groups. This was true for all
races and both sexes. It was concluded that homogeneous grouping was
of considerable value in this remedial reading program for
intermediate-grade students. Tables and references are included.
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Introduction

Traditionally, remedial reading has been approached
in intermediate schools in a very specific way. Students
" have been referred to a reading speclialist as individuals or
in very small grdups. This préctice is s8till prevalent tocdaye. ,
Students are referred to specialists, and specialists in most
inner city schoels.hava long waiting lists of students. Most .
of these students will never get to work with the reading teacher.
' The numbers are simply. too great. '
| Thera may have been a time when numbers of students

needing remedial readiﬁg were small enough to have made this
approach valid, At preéent; many of these intermediate schosls
" have sixty to seventy percent of their students in need of remedial
reading. Clearly the tradit;opal:appraaeh is grossly inadequate
for today's needs. In schools where more than hall of the total
student body are one or more years behind in :eadingl the
'speéialist;ser#ing a very small paréentage‘gf thase students is
“of little value to any but the small nunber directly taught.
| 7'~ | Problem r,f'
What isknaeded,is a new apﬁraaéh to remedial readinge.
This approach must attempt tc serve the large numbers of students
needing such instruction. It must be set up within the obvious
, physical and financial limitatiana of @xis%ing intermediate schools.
A program must bs set up ta facilitate the teaching and learning
of reading by large numbera of intermadiate sehaol atndents wha
are fram one torseven years belaw gradc level in raading. _Thn-

problem of this stdudy is. to determine whether such a program
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The rationale for this study is that if improvement of

readin%;ﬁs the problem, group homogeneously on the basis of readinge.

This)ﬁ;rrows the range of student levels and needs in each classe.

Eac¢h class becomes more suitable for its individual membersa in

terms of both rz2ading and class interaction. The homogeneous

group teﬁds t0 individualize instruction.

This project will be an attempt to apply to individuals
within classroom settings remedial techniques with as much
success as might he:hoped_far in the traditional individual or
smsll group setting. If a method fér .doing thls can be found,

. vast numbers of failures and dropouts might be prevented. The

psycholagical concomitants of failure might be alleviated among.

_many students. - . :

The following terms are of central importance in this

!

study
Retarded reader -- 1nterme&1ate student in the sevanth

grade reading from a readiness lavel to 4.5 yearse

' Reading level == the functional reading 1eve1 of a

~student at any given time during the year..

- Individualization of instruction =-- attempting to .

-remediata reading problems of indi?iduals in two way=:

1. by seeing them as individuals within a group ase

mueh as passible. ‘
2. by forming groups on a homogeneous basis, strictly

S v -T by reading level, thus narrgwing the area of needed

remediation in reading throughcuﬁ the membexrs of
. : D - - “:_*f:"’ R \ 7 '

the group.

Hamogeneous - grcups aat up ,x on: tha baais ef eur:sﬁt'

E«T,reading 1evels.;‘;jgj" ”“”'?




It is hypothesized that grouping remedial reading .
classes éf students solely on the basis of current reading
levels with flexibility for moving them to other similar
classes according to rate of progress will not give rise to
achievement in reading greater than that of students in elasses.
grouped according toa.variety of eéiteria (i.e. achievement,
reading level, teacher assessment, etcs.). | '

- o This study is limited to six seventh grade classes,.
three experimental and three control. Approximately one=third
school by June duq_to the high rate of transience of the

~ population in this area. Sex and race (Negro and Puerto Rican)
=~ ' are not to be considered in establishing groups. The only ‘

" variable to be isolated in grouping is reading level.

Review of the Literature

, There is extensive literature related to homogeneous
fﬁ'grgup;ng for developmental reading instruction, but far less
e for instruction in remedial reading. The latter, almost by
!-  defln;tian. has implied instruetian cn the basis of individuais

- er small groups-'
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Among studies concerned with homogeneous grouping
in the area of reading, results are mixed at best. Sartain
(1968) reports poor regults for several experiments involving
homogeneous grouping. Of particular interest, he cites Balow (1962)

who grouped homogeneously on the baslis of reading grades alone
for groﬁps from first through ninth grade. No significant
improvement was founds A report by the Euclid English
Demonstration center (no date) concludes that there is no
particulaﬁ classrﬁém organization that will transform the
‘reluctant reader into a skillful one. Most of the studies
;ansidered homogeneous. grouping to be based on multiple factors
such as I.Q., teachcr evaluation, achievement, reading scores,
etce Lieberman (no date) found no significant difference in
reading improvement for such a groups
Justman's (1968) extensive study of third and fourth
grade students grouped on the basis of reading scores also
yielded no sign;fieant differeﬁce in reaiing improvement.
However, he sugéests that studies in the past‘have concentrated
}i'on homogeneous grouping without due regard to curricular
- modifications as a concomitant. Justman says that definite
i’programs must be specifically designad for the se?eral ability
'levels'iﬁﬁc which elassesyare gréuped. This proposal to create

| !753"7fspecifically designed programs for thegdiffereht‘needs‘of each

,”f_af,the_special;yfdasigned'éraupsiaaggs t9fbeVthaﬁﬁéxtrstep needede
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Spache (1963) points out that grouping by reading
grade often overlooks chronological age range with all’ its
attendant problems of variation of physical and social ,
maturiﬁya This might be a greater possible source of |
difficulty in remedial programs in seccndaryrschcol where gtudents
grouped by reading levels might vary considerably in age., |
Spache (1963) also states that sectioning by
reading levels is pfobably most effeétiée when it involves
wide curriculum adjusﬁments; On the secondary level,:with its
greater variety of subjects and teachers, this would seem to be
even more crucial., It implies the need for adjustment in
curriculum in classes outside the'reading clasg itselfs in social
* studies, science, etc.s It also implies the need +to make sub ject
teachers more aware of the place of rea@ing in thelr activities.
Thelen (1967) states that in remedial work egpecially,
. the most important element in rehabilitation is the interpersonal
‘relationships between students and some staff member. Remarkable
results, gains of two to four years in reading, have been
. reported when the student is finalily able to enter into a healthy
~ relationships Thelen also makes the point that a teacher does
. a better job with some pupils tﬂén with others, and therefore it j

makes sense to assign him a class composed of the sort of .

studants ‘with vihrom‘ he_ has been founci '_to _dg 'Aa batte;' Job.

- ' -
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Rufus Hartill (1936) points out that under heterogeneous
groupong no one receives either an enriched course or a modified
-one. Hartill also says that greﬁping should at all times be
fiexible and temporary.

The literature has many useful suggestionsmfor the
specific program sought.T The great thrust in reading programa
now is toward individualization. The literature contains
many suggestions for approaches to fhié; Though most are for
developmental reading, they can usually be transferred in scﬁe
fashion to remedial classes. Cohen (no date) calls for efforts
- by teachers to indiviéﬁalize large group (i.e. normal classes)

- instruction in reading. Sartain (1968) says that some teachers
have moved beyond grouping to completely individualized teaching,
with each child on different materlals, levels, using individual
conferences, etc. | \ '

Reading skills centers (Davidoff, 1971) have been
found very useful for teaching reading via'individually
‘diagnosed and prescribed lessons. Speech therapy added to

-a reading program resulted in significantly better test results

" (Artley, 1958).. Programmed materials as tools for individualizing

7;f (KOmQ$ki- 1964) .. More emphasis cn‘self_diagnosis is'seen”asc

'insaructiOn. and provision far.éontinuousrregrpuping“ﬁre useful

 desiravle (Strange. 1968). Gambinations of tutaring with

-Elassrﬂﬂm ﬁeachlng ara more affeetive than either ane -alone -*‘

g(Sartain. 1958).

.’;




Procedure -
]

Seventy=five of the poorest readers in the seventh grade
were screened for placement in the three experimental classes. -
' The tests used'@ere Metropolitan Achievement Tests in Reading
" Primary II, Elementary B, and Intermediate Bm. These students
were ranked from lowest to higheét and placed in homogeneous

classes, SO

3.6 10 4e5

:‘-;96 to 305

‘Readiness to 2.5

There were 22 students in the lowest class, 24 in the middle
class, and 28 in fhe highest‘claési The contrcl group consiste@}
" of three remedial reading classes of. 25 students sach:set up .
“along usua; lines. Each includedrstudentg from all three
‘reaqing levels. All assignments to homogeneous groups were

%0 be flexible and considered tempafary- As accn:as a:child

L surpaséediar fell behind his group, he or she was transferred to

 :_ a more appropriate group. }
o .~ The key factor in chasing materials for each
- hambgéneaus elagg_wasilavalipf”di;ficulty.* Nothing tao d;fficult.w@ 




~ therefore was done much less.

that could ?eiﬁférﬁe patterns of fa{lure, was used. Sirice each
class was homogeneous, a wide variety of materials was brought
in. Only the variable of readability level was considered .
crucial. Aside from that, variety of every other type was
séught- '
' Each homageneaﬁs group had at least one book in common
for oral class reading. Since these students had not yet
;mastered phonics (especially in the two lowest classes) auditory
and oral repetition was considered highly desirable. Sinee}aii
students within each class read approximately as well as the
others, this oral :eading wag quickly accepted by virtually all
students. There was no’ stigma attuched to the level of the

“book being uséd. or to mistakes common to all. Unlike the control
groups, the students in the homogeneous groups participated
freely in oral worke. In the eantrcl groups this was possible

only in small homogeneous subgroups or with individuals, and

, It should be stressed that in
',glementary school oral reading is very impartant for phonic
developments. These secondary students were reading on an

felgmentary'level and needed oral and auditory worke In

: heteragﬂneous seccndary schoal classes this is a tremendaus

*{iin any graup situation.f

é'ftproblem. tha 1ess able often aimply refusing"‘#raad eut loud{flfg;fffE
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In the homcgeneous groups considerable peer interaction
was developed also in competition. Thia was done by charts showing
numbers of words one cguldlread. number of books read independently,
etce '

Both éontrol and experimental classes made extensive
‘use of programmed materials =-- the Sullivan Series and Educational
Developmentai Laboratories materials were most used. Both groups
used indlvidual student—teaeher conferances, based on ongaing
teachar d;agnosis. and as much self-diagnosis by students as
possible. Studants were encouraged to see where they stood and
what their next goal should be.

Pre-tests and post-tests were administered in September
and early Junes I.Se. 139, 345 Brook Avenue, Bronx, N. Y.
provided test materials. The subjects were seventh grade
vstudents. seventy-five percent Puerto Rican and twenty-five

‘K,_l'

- percent Negro.
Datacbtazned will show any dlfference that might

1, occur in read;ng 1mprovement between the axperlmental groups

'}rand-the control groupsa ‘Tests far signifiﬁance of differeneas o

?fzbetween groups was measured by *. ﬁeats
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Findings

Table 1 "Statistical Comparison of Gaiﬁs in Reading
by Experimental and Control Group Students" illustrates the
results of pre and post testing. All Gomﬁarisons demonstrated
significantly greater gains in reading in favor of the

experimental classes at the .01 level.

Table l: Statistical Comparison of Gains in
Reading by Experimental and Control Group Students

- —

N  Mean S.D. S.E. Diff.  t

Control I L 21 0470 - 0439 0409 1,06 5.9l
Expe I S 17 14767 0462 0 0415 |
Control II - 20 0,71 Ce59 0420 1.0  4.20%
Control IIT - ' 20 1.00." * 0438 0,10 . 0.72 H4.12%
Exp. III S0 16 T1e72 0 0461 - 0414
Negro Co. 21 0479 . 048 0011 074 346w

. Negro Exp. e 018 1e53 0476 0 0018 .
Puerto Rican C. '¥ 'ﬁ; ?? 36 O-?Q?if 0.53 ﬁvo;og‘fil,ou : 7.59*';
Puerto Rican Expe . .. 337  1.83 0462 0.10 ' - ~

U UBoys Ce o ho U 3100473 0 0ul6 0408 0498 6.99%
CBoys Expe’ . v 070 36 Le7l 00467 0.1 o
e 0456 0,11 0490 . Wol6®

Ceirls Ge . . .26 0486
S Girls Exper - 191477

.

. *Significant at .01 level
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The basic comparison between the three control and
three experimental classes showed significantly greater improvement
in reading for each of the three classes in the experimental
group over their counterpart in the control group at the .01 level,

' Gompar&ng,Negrces. Puerto Ricans, boys and girls in the
experimental and ccntroiigraups, results were cansiatently in
favor of those students in the experimental classes, Significance

~of differences in gains for those in the experimental groups was

at the 001 13'?81-
Discussion of Results

Clearly, the experimental classes gained considerably
more than their éﬁunterparts in the control groups. During the
year interesting observations were made by the teachers involved
which might make differences more understandable.

The poorest readers seemad to gain confidence in the
',»homageneous classes. They “fit in.® They partieipateé in class

work and demonstrated virtually no embarassment over fhe low level
. of materials they used both in class and individual work. This
 was not true in corresponding control classes. Even in their

.-ind;v1dual work they constantly compared themselves and often

? fre3ected appropriate materaals as “too easy" or “baby stuff.”

It should also be stated that the group;ng procedure f/ﬂ7;'f

1¢'ut;lized in thls study was ”homoganeoua“ in a strictly defined |

°“;way. It was applied to eertaln students with spe"ifiﬁ ﬁéeds and f:g?ﬁ; '

 :i;similar ehranological ages.“;Plaeament was Ilexible. o
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twenty= _ . ' : »
a total g}ﬂfive interclass transfers were made among the three

experimental classes for individualrstudenﬁs as they gradually
outgrew or fell behind their class.. In addition to the unlimited
flexibility in class placement, the programs for the experimentai
classes wefe deéigned for the speeifié reading levels of the
"students in eache. Only materialg on appropriate levels were
utilized in each class. Further, oral class work made up a large
part of the year's work fef each Qf*the_experimental clasgses,

A concomitant of this was some improvement in the speech §atf§rns
. of many students.

' Finally, sym%athetie teachers were found in Soeial
Studies and Science for the two lowest level reading classes in
the experimental group. They agreed to eliminate the seventh
grade textbooks completely. (These are normally used in a
1im1ted way ~= mostly fory homework). All other teachers involved
‘:WLth +these two classes (art, gym. " shop, ete.) were also
volunteers; thnugh reading plays little or no part 1n their

claSSES.-
| In sum. the results were produced by grcuping homcgensausly.j

2
H

f,establishlng speciflc pragrams for each af the hamogenaaus graups.7 "

"“and making appraprzata adjustments in other areas of the

N Profitable further study mlght ‘be to perform the saﬁa_fj;,f;f -

‘ faxperimant on a much 1arger scale.; An inserv;ce program fortff'

“3g?taacher andaadministrataf't"ining should‘be}devalmped-~
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Summary and Conclusion

In order te try to deal with the tremendous problem
of remedial reading in the intermediate schools, a method must
be found to somehow apply’ramedial instruction to extremely large
numbers of students. For all practical purposges this method must
be'passible within the existing financial and physical limitations
of the schools, : '

The rypothesis is: Grouping remedial reading classes
of students solely on the basis of current reading levels with
flexlblllty for moving. them to other similar classes according
to rate of progress will not give rise to achievement in )
| reading greater than that of students in classes grouped
. according to é variety of criteria (i.e. achievement, reading
klevel.‘teaeher assessment, etcs)s

Therstudy is based og'an_experimantal group of three
seventh grade classes and tﬁ?ee control group classes, The
experimental classes were grouped homogeheously on the basis of -
- reading level. These were readinessffo 2e5s 246 to 5‘5;3‘6 to
':Qqu- Placement of students wac flezible.uaccaraing to thieir '

_ progreés.v The three control groups were set up on trad;tianal
Zcr1teria. and each cantained the Whole range of raading levalss V

Both graupa used a w1de variety af materlals.

= includlng programmed materials.v The experimental classes each

?{f}jhad at léaSu one beak *ar aral classrocm reading. '




factor of specific programs designed for each homogeneous
roup, general  urriculum adjustments, and others besides

=

the homogeneous groups.

ERI!
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