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Purposes of this study were to determine what Navajo

and Hopi parents desire of public education on the reservations, to
identify siynificant values of the parents, and to modify and
strengthen the school nggram in a manner consistent with the

research findings. P

art I, the first of an 8-volume report that is

 divided into 3 parts, deals with significant research and literature
prev;ausly done on parental attitudes and valves toward education on
the Navajo and Hopi reservations. Part I was compiled to provide
backgraund information for this study, to serve as a summary to those
working in Indian education, and to provide a guide to research
literature for those desiring more in-depth 1nfarmat1an in this area.
The document takes the form of a b;bll@graghy containing annotationms, -
summaries, or excerpts with each of the apprcximately 80 citations;
the works cited can be obtained from the Northern Arizona University
Library, the Museum of Northern Arizona Library, or the Flagstaff
Public Library, Flagstaff Arizona (call numbera are PISVlﬂEd with

most c;tatlans). {Ls)
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- FOREWARD

Manuelito -=

"My grandchild, the whites have many things
which the Navajo have not. But we cannot get them.
It is as though the whites were in a grassy canyon
and there they have wagons, plows, and plenty of food.
We Navajo are up on the dry mesa. We can hear them
talking, but we cannot get to them. My grandchild,
education is the ladder. Tell our peaple to take it.' nl

(Manuelito, Eamcus Navajo War Chief, to Chee Dcdge,

interpreter, two oOx three davs befefa Manuelltc s death
in 1893.) ' :

' 1Underh11l Ruth.1 Here Céme the Navaja.  ¥3?5 SN
Lawrence, Kansas-i Haskell Inst;tute,rﬁepartment of -

the Iﬁterlor, Bureau Qf iﬂd;an Affalrs, Branch ci Educat13n,_5f




FREFACE

This volume is the first of a three-part report
that deals with significant research and literature pre=-
viously done on parental attitudes and values towards
education on the Navajo and Hopi Reservations. The
remaining two volumes deal with specific parental
attitudes towards education, and current Navajo, Hopi,
and Anglo values.

This first volume was compiled to provide back—
ground information for the present study, serve as a
summary to those working in Indian ‘education, and provide
a guide to research literature for those desiring more
in-depth information in this area. All c® the original
sources cited in this volume can be readlly obtained from
the Northern Arizona University Library, the Museum of
Northern Arizona L;brary, or the Flagstaft Public Library,
Flagstaff, Arizona. From the voluminous ‘literature -on
public education on the Reservation, the authors have
attempted to glean only those references: which deal with
parental attitudes and values.;

Siﬂce there were no - Resarvaticns and no. schccls
- before the last part of ‘the nineteenth century, these notes .
and quctat;nns concern a hundrﬁd-year history of Navajo and
 Hopi attitudes’ towards schools. - Truly, when one becomes -
acqua;nted with Indlan-Anglg relations during this tlmé,_@ﬁé
'may come to feel as Mrs. Jcsephlné Salter of Flagstaff |
Arlzcna, felt when she wrate ln 1953 ”The Anglg is thev7
'vIndlan s problem'"-** - o

. Iﬂ read;ng the research l;terature,_ﬂne is ¢aut1gned
- as ‘to the type and quallty of the. various studles. ‘Many of
these studies are’ hased on 1nd1v1dual casesg cpinlcms,_and
‘data that. is based on biased sampling. prcceduras.,.ﬂuch -
- information is.: ‘often colorful and adds significantly to’ Qur'”’
- knowledge, ‘but the reader can eas;ly generalize such reports -
. to '"Navajo' .l;;Haplt...and YAnglo' - as if these were Ghafacteréf
'=?;stlcs that typifléd a partlcular graup., Few of these :




studies are based on reliable, valid data or adequate
sampling praeedures, and hence, generalizations can be
misleading. On the other hand, some of the research is
of the highest quality obtalnable under the research.
circumstances existing on the Reservation. This great
variation in the quality of the research should be held
in mind by the reader.

It seems that approximately every twenty years,
there is a resurgence of interest in the American Indian.
In 1928, the valumlnous Meriam Report, - The Problem of -
Indian Admlﬁlstzgtlﬂﬁ brought changes in education.
Research in the 1940's, the Indian Education Research
Project of the Committee on Human Development of the
University of Chicago and the United States Office of
Indian Affairs, produced a wealth of information in tribal
monographs and technical analyses of the chleeted data
which were published in the 1940's and 1950's.  In the
autumn of 1970, reports were in. from another series of
studies on the American Indian. This report is known as
""The Havighurst Report.' Research was completed under

vAthe leadershlp of Dr. Robert J. Hav;ghurst.

At this. time, the Indian is. the subJect of much
writing, much canversatlan. Many persomns, probably well-
1ntent10ned forget that the Indian has his own ideas and
wants to be consulted about what concerns ‘him. From all this.
search through all this- literature, the idea comes through
that Indians are 1nd1v1§uals. They are human bsings who have
had and have taday, varylng attltudes tawards educatlon. N

"There are birds of many c clors...red blue,“, :
_ green,. yellaw_..yet all one bird. 'There are horses
- of many colors...nrown,rblack yellow, whlte...yet

all one horse. - So cattle, SO all living things=-- ..
.~ animals, flcwers, trees. So men; in this - laﬁd .where
- _once were anly Indians are now men of every coloxr=--

white, black, yellow, red...yet all one people "l

(A chlef cf the Cheyennes and Slcux) " ,

- lLew1s Meriam, The Problem of Indian Admln;stratlan,
Baltimcre" Jchn Hopklns Press, 1928.- 353.,f SRR




Excellent sources of current information on
research findings and developments in the education of
American Indian children and adults are: American
 Indian Educztion, A Selected Bibliography, August 1969
and Supplement No. 1, October 1970. These bibliographies
have been compiled by the Educational Resources Information
Center, Clearinghouse on Rural Education and Small Schools
at New Mexico State University, Las Cruces, New Mexico.
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Allen, T. D. Navahos Have Five Flngers..‘
Norman- UanérSLty of leahama Press, 1963.

Durlng the sprlng and. summer of 1955 and 1956
the Allens substituted for the nurse at the Tselanl
'i;Health Center, Whare, they discovered, they were to
 be "all things to all people'. and that they were to
~ help the pecple in any way they. could., Navahos: Have
Five Fingers is a colorful account. cf thls ;cuple s
'_experjences with the Navaja.; : :

When the Allens became fr;endly‘WLth a. NavaJQ' 
“boy who is sixteen ‘and ‘does -not -know how to- read ‘they
‘wonder about the promises of: educatlon made in the Treaty,

of 1868. ‘(page- 213) '"'Why hadn't we  (meaning our -
government) done what we d pramised?"we asked each

,other.

S 5 ':"That4fwhy t
_;unestions.1 It flnall
w;conc1u51cn_th




"=f:tlcn of the San Carlcs Apacnes.7~~-
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~Arizona State Dept. of Public Instruction.
Division of Indian Education. Annual
Conference . of the Coordinating Fcuncll

For Research in Indian Pducatloﬂ, May &

and 5, 1961 State House, thenlx, Arlzona-

Research repcrts given at CQDfEIEﬂCE are as fcllows- ;

'Ccombsi L. Madlsan Impllcatlons of the Achlevement
Level of Indlan Students,.' : :

Qllger' Max-Impact of Trans;tlcn frcm Bureau to"h
Eubllc Schcgl - : , -

Ll@yd Dr. Dav1d Comparlson cf Indlan and non Indlan
Achievement: 1n MESa. . , S _

. Lynes, lst Lt. Robert-Results of the Screenlng and.
‘Placement Qf Tndlans.- : - _ '

Jeffrey, Ruby-Eerfcrmance Gf Indlans on. the GATB.;@ v 
'_Foster, Dr.,Gordcn Reaetlcns to Repcrts.,t}fﬁ

Parmee, EdwardsSccial Factcrs Affect;ng the Educa?f

Smltn,_ :3f

'“;fSalt Rlver leas,E i”




Martin, John C.-Screening Methods and Folléw—UP
Results in the Administration of a. Schalarshlp Prcgram
(Navajo).

Wltherspcon, Pr. Y. T. -Research Findings in Utah
Concerning Indian Educatlon.

Getty, Dr._Harry—Impllcatloﬁs of a Demograph‘cal
Study of the Papago.

Boyle, Charles -Job Skllls and Placement Problems
of Indian Appllcants. : = _

Cullum, Robert M.-Fcllcw—Up Results of Relcgatees.

Swaziek, Vlctcr-Curricular Impllcatleﬂs of
v‘Relocaticn Plaeament.

chert Earl-ngatlQnal Rehabllltat;on of the
Reservation Indiaﬁ Cllent. S - : ’

Beasléy, Flarence Anne—Fcllow—Up Results cf Navajo
'Graduates. : A .

Lundeen,‘Glenﬁ Follaw—Up Results of Indian
‘Students in the Phoenlx Area, : , ,

L Roessel DE. Robert Tndlaﬁ Research Now 1n
”Pragress cr Racently Ccmpléted.«,¢ _ _;v_ﬂQ,,jy

A Z;ﬁtg, Ds. Mlles V.é’"The AdJustment cf Indlan
_5and non-Indian Children in the Public®Schools:of New "
- Mexico. . Univ. foNew Mexico.x Flnanced by the folce er
:Educatlon." o TR e o
PR ‘Objectives:< T _ , =
”;,culture and: EEVerﬂmeﬂtal dlfrerencesfbetween Indlans and
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Arizona State Dept. of Public Instruction,
Division of Indian Education. Report of
Organizational Meeting: Coordinating
Council for Research in Indian Education,
May 4 and 5, 1960, State House, Phoenix,
Arizona. ' : ’

Pe0p1e from each of the £cllcw1ng agencies who
were present at the meeting listed problems and research
needs of their agency: Arizona Commission of Indian
Affairs; Arizona State Employment Serv1ce, Bureau of
Indian Affalrs, Branch of Education; Bureau of Indian
Affairs, Branch of Relocaticn; Arizona State Unlver51ty,
Univer51ty of ‘Arizona; Northern Arizona UﬂlVEfSlEy,
~Mission Schgal Educators; State Department of Public
Instruction; State: Department of Health; Tribal .
REPfESEDt&tiVEu. At a general. meeting, the act1v1t;es
in which the Council shauld beccme 1nva1ved were. discussed o
and llsted o A T L - B
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Arizona State Dept. of Public Instructionm,
Division of Indian Education. Annual Report
to the Bureau of Indian Affalrs, 1968-1969,
'Phoenix, Arizona.

Statistlcs ané dlstrlbutlén of federal funds under
,the Johnson-0' Malley. Act (P. L. 73-167). '




frmstrong, R. L. "Coﬁpariscn of Student
Activity Invelvement,' Jourmal of American
Indian Education 9:10-15, January, 1970.

The findings of this study indicated that a
larger proportion of Phoenix Indian School students were
involved in student activities than in the publie schools
studied and that the bulk of the additional involved
students were in hobby/recreatiocnal activities.




Baker Margaret K. ''Values of Iﬂdians
Become Necessary for Understanding."

Delta Kappa Gamma Bulletin, Vol. 36, No. 5,
~Fall 1970. :

(paﬁe 39). '"First, what is the definition of
value? Value must often be inferred from behavior,
especially with primitive people who learn them by trans-
mission from one generation to another. cht in his
~ study of Navajo veterans, defines a value as 'a conceptlén,

‘explicit or implicit, distinctive of any individual or

characteristic of a group, of the desirable which influences
_the selection between avallable mades, means . and ends Qf
actﬁons.'" :

S Mbst cf her 1nfarmatlon on the Navago is fram
Vogt and Kluckhohn. The Navajo adjusts himself to the
demands. of nature,'must be in harmony with nature, one
should work orly when ore needs to, and personal excellence
is more important than wealth. Strong, close. family
: relationshlps and- the importance of each: ‘individual and
" his contribution to the whole --- cocperatlcﬂ 1nstead of
'competltlan.——'are Navajc values. ' R :

These valués a:e in ccnfllct Wlth Anﬁlo Amerlcan
values aﬁd ‘cause Anglo=Amer1cans to. mlsunderstand ‘the v
f'Indlans.. Mrs.,- Baker asks; "Is. there not room on this. ‘great:
._r,ccntlncnt for two. such dlfferlm ’phllcscph;es cf llfe to '
r;~1lve together in harmony ﬂd sympathy?" A




Bayne, Qtephen I.. '"'Culture Materialsriﬁ Schools'
- Programs for Indian Students, ' Journal of
American Indian Education, 9:1-6, October 1969.

Mr. Bayne, a project assistant at the Far Uest
Laboratory for Educational Research and Develomeﬁt
Berkeley, Califormnia, discusses what the ‘inclusion of
Amevican Indian culture, history, language and arts in
" curriculum of schools for Indiam children can and canﬁot
accompllsh‘

He states that the form of the U. S. educatiomnal
system seriously changes the meaning of materials taught
from their meaning in the native culture. 1In the system,
the "job'" is a compartment of 1ife experience for which a .
person receives money to buy necessities and comforts of
1ife. For the Indian, life-maintenance tasks (jobs) are
intermeshed with all other aspects of life. In our educa-
_ tional- system, the student is. treated. as an object to be .
manipulated by the system. The Indian- child, in his nathE'
education, learns at his own pace and is ccns;dered and
treated as an 1Ddependent ‘human being. - The kinshlp
community of the Indian, where the child lives with a
large, extended family, makes.- indlans 51gn1f1cant1y
‘d;fferent from cther peop]e 1n the ‘U. S--» S

Iﬂtegratlng Ind;an materlals An the currlgulum Will
not perpetuate native cultufes but may give Indlan ChlldrED
- self-respect, make. teachers mcre sen51t1ve to peoples
;'cultural backgrcund may’ bring parents into the S?héol

- which could lead to- the- kind: Df mutual understanding: that
“ would enable - parents to- reenﬁarce the'. school s efforts -
‘in: the home and-enable: teachers. ‘to be more effegtivefln

the" classroom thr@ugh a deeper understandlng of tH31r
Indlan puplls.;v ‘ I I L o el




" reaches 4th grade. Among reasons glven is the fact tﬁat

Bayne, Stephen L. and Judith E. Bayne.
'"Motivating Navajo Children: Teachers'
Views of the Prob1Em and Recommendations
for Improvement, Journal of American
Indian Education 8:1-10, January 1969.

Many teachers interviewed on the Navajo Reservation
felt that the EQllQWlng factors were important in forming
'the Navajo child's attitudes towards school. They felt
that Navajo children's grandparents were antagonistic
to schools and that their attitudes were strongly and
lnflu@ntlally communicated to young children before they
enrolled in school, that parents, with few years of
schooling themselves, were not convinced of the wvalue of
education for their children, that there exists a complex
problem concerning the place of the educated Navajo among
his own people (formerly, he was a misfit) ; that since
Navajo acceptable behavior is ''quiet, non- assertlve
competence -and -social - ccntrol in Navajo' culture is based
on shaming, children who rec21ve top grades and are
responsive to the teacher's questions as well-as chlldrenv
who make gross mlstakes in class are ridiculed by their
peers (the Baynes' interview data indicates this is not
as great a problem as it was ten years ago). ‘Even today,
in sports, Navajo children consistently. help one another
rather than compete..  Navajo childrem give up. too eas;ly.
They need immediate satisfactlaﬁ from activity. ~Both
children and parents interpret success or failure in = -
school as a result of. thé teacher s elther llklﬁg or . dls—f‘;,.f
_l;klng a chlld ' S g T el ST L e L

The writers. ncte that many. ﬁeachers felt that the

a_3rd ‘grade is a: dlstlnct ‘turning palnt in- educatlcnal motlva-:fjﬂ 
tion of the’ Navaje ‘child and many reasons are.given. for thevgﬁ=

downward trend ‘and: dlslnterest Wlth schcal Whéﬁ the Chlld

';by 4th grade, ‘most Navajo~ ‘children are- treated as ad”lts
oo dAn the hogan,: but, ;. in- sc%acl they are: Drdered abaut and:_
' made tc ccnform A s SRR . > SRR
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Bennett, Kéy. Ka;bah Reccllecticn of a Navajc
Girlhood. Los Angeles- Westernlore Press, l964.

Kay Bennett has wrltten this true account ‘'of her -
" childhood with her family on the Navajo Reservation from
1928 to 1935.- Dally life in the hogan; care of the sheep,
,plantlng, weaving, attendlng the ceremcnials, mcv1ng from
the winter hogan to the summer home in the higher mountains,
 feelings and attitudes. of the family members towards each
‘other, towards school teachers, missionaries, and the. .
government, are descr;bed. Kaibah, Kay Eennett alsc
‘ descrlbes her life in- the bcardlng schaal. : :

: (Chap. Iv). . Attitudes tawards school- "The :
Visit frcm ‘the Superintendent‘; Although Kaibah hit the
*supetlntendent on the fcrehead with an apple he. offered
' and: sereamed that ‘she didn't" want to be taken to "that 3“‘~
awful school' where she would be beaten, years later Kaibah -
really wanted to. go: to: scheol., At -the’ t;me of the super-
‘intendent's visit, ‘Raibah's :mother, though she had no. love .
\'fcr the schocl and sympathlzed with the glrls, said; "We o
: T . ehi’ T I knOW'the ys
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Bleeker, Sdnla; The Navajo: Herders, ,
WEavers,,and Sllversm1ths.' Mcrfcw, 1958.;

By tElllﬂg of a ycuﬁg Navajo boy, hlS 11fe w1th
hiS family, his bout with tuberculosis in- the'héspital at
Kayenta, his developing talent as an artist and 511versm1th
" the author has woven into the stcry the hlstgry and customs
of the Nava;o Trlbei : : S S

p. 32: "Certaiﬂly a better future awalts my

sons than the poverty most of us- have had since: chlldhaod
one of the ﬂe;ghbors 5316.7 "That is. why I 'sent them bcth

~ off to school. Chlldren whc do. not know the white man 's .
.. paper talk and the white man s Ways Wlll flﬂd;lt haré to
tget al@ng when they grow up. P S e
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Boyce, George A. A of Navajo
. Economic Problems. Dept of the -
" Interior, Office of Indlan g‘effairs,
Navajo Service, Wlndcw Reck Arlzcma,
1942 ' '
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ﬁBrcphy, Wllllam A. and Abe:le Sophle D.,;f”V”

i“Bu31ness, ,
- Indian Series,. Vol. 83. UﬂlVETSlty of
:ZDklahoma Prass 1966.( ' -

The “Indian, America's Unflnlshed

‘compilers.
ﬂThe ClVlllzatlcn of’ Amer;can

' ?"In l?SB:the 83rd»Ccngress D£ the Uniteu States5




 ifconf11cts lnvclved in: the transition from one cultur

. almost: daily
" year~old boy nd glrl,

NAU
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' Bryant,‘Cla:a Overstreet. "A Study Qf'a,

{ Navajo Boy and Girl as they are Inducted
dinto a- Boardlng Schgol S;tuatlcn.ﬂ_ )

. Unpublished. Master's Thesis, Arlzana State

.3College, 1956.‘ 345 pp. o

- Im. crder to show adjustments,;expectancles an

~another by. ycung Nava;ofchlldren ‘when they first. »
. school, Mrs.: ' 'L’nteacher of beginning studentsﬁat
a government chacl at Denehotsc, Archna kept

_ speaking’ homes : located n'ane cf the most lsalated 2as
L. on hé'HavaJafReservatlan_ These records. -were. kep fc;‘”"‘_,
- eight months“from th ime “the children were. first: ﬁrolled
" at . the- scho 1Iin" Septefber 1953 untll the end afr' '




”15;;e;,

"It must not: be assumed since more Navajos .
are wantlng "their children educated that the Navajos..
- must and want to. leave the Reservation due to the: basie
" economic- factars ‘that ‘exist on the Reservation. . The '
Navajos have ‘been’ ralsed in this cultural settiﬁg and it
. will always remain their way of life for many Navajos. .
"It is a cultural her;tage they love. Regardless :of‘where -
" they 11ve, the Navajos- antlclpate the need for educatlcn
if they are to llve and adjust W1th white peaple - ’
lﬁfluences. .,,”

: - Navajo pa;ents v;s;ted the school to. flnd out if
their children were. content and were learning. 1If a chlld

' 'ran away from school:and arrived at his home, he would not

- be. punlshed by his parents nor ‘would he have to return to -

yschaol ‘Some parents’ compla;ned that when the;r children -

_came home for. vacat;on,_they would not speak Navajo, ‘did not 7
llkE the fccd were stubbcrn and more dlfflcultﬁ'a d;scipliﬂe_l,x
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Cathey, Gecrge Waliace. A Pre=Schogl
Program for ﬂDn-EnEllSh Sgaaklng Navajo.:
Students. Practlcum, Northérn Ar;zona
Uﬂ;vﬂréity A*,EE : o -

- : '_Ihe uthor describes ‘a functlonal currlculum fof,*giq"
,-’pre =-school non- Engllsh speaking Navajo childrenj a’ . . = L
" building . designed to :fit -the curriculum. and: therpersannei:};x.~’”
“needed to staff the ‘entire program to: help ‘the *Navajo =+

gjchlldren adjust arid ‘advance’ in the language: arts. . He |
.gives a brief hlstory of the. Navagc ‘and ‘explains . the
'apfcblems the Navaga have w1th the dcminatlﬁg culture..




17,

vChapman, Daniel T.  '"The Great. white
ratber s Little Red Indian School.'
‘American Heritage, Vol. XXII, No. 1
(December 1970), pp. 48-53.

Lt. Richard Henry Pratt, who believed that...
"Cooperation of the Indians cauld ‘be gained through
kindness and sympathy and that Indians could and should
be completely assimilated 1nto the white populatlon, v'
opened a school for Indlans in November 1879, using the
facllltlés of a former army pcst at Carl;sla, Pa.

102-'4"Carllsle s Legacy._ Anether Eclnt of ,
Vlew, a short article written by Ellzabath N. Layna, '
states that the Garllsle school set a pattern for Indian
education down to the present tlme that has resulted in
educational fallure fcr lnd;ans." , : ‘
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Chllcott John H. "The Acculturatlon

and ASSlmllStlQn of Public School Culture "
by Navajo Dormitory Students, Flagstaff,
Arizona. Study conducted uﬂdérfausgices
of the Museum of Northern Arizona during
the 1902 63 SchGOL yaar,“ (Mlmeographed)

— leferences bétWéén Anglo and Navajé value arev
given to provide. an empirical basis for: valldatlﬁg the L
'ass;mllatlon cf schccl culture by Navajc chlldren.   '.  EEE

v ’ The methedology used the ccllectlan cf case studles, ‘
teacher description of child, cbservat;cn, 1nterv1ews, socio-=

- grams; ‘California test of. sersoﬁallt 5" em@tlanal respense;g_.f}ﬁ,f
g y B

test, follow-up. of. summeryact1v1tles aﬁd ana1v51s aﬂd
Vdescrlptlcn of” = - L g




NAU ' . o
Arizona : - :
Documents
Coombs, L. Madison. ''Implications of the

Achievement Level cf Indian Students."
Annual Conference of the Coordinating
Council for Research in Indian Education,
May & and 5, 1961. State House, PhOéﬂlX,
‘Arizona. ' :

Mr. Coombs, author of The Indidn Chlld Gces To
School, a Bureau of Indian Affairs document which
reports results of a four year study, 1951-1955, of
school. achievement of pupils in grades 4. ﬁhrough 12
summarized what he considered to be the mcst
»Slgnlflcant flndlngs Of the study.,_

: As compared to the Whlté chlldren (42A),_,,e

Indian children (58%) were: l@wer in achlevement-‘ He -
"‘believes that the greatest reason. for thls difference
in achlevement ‘is due to difference in backgrcund and-

 }1earn;ng experiences. and’ that the school should- prov1de
thase mlssad 1earnlng experlences for the Indlan Chlid.'

19,
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Crane, Leo. Indians of the Enchanted Desert.
-Boston: "i le Brown, . and Company, 1926

This bcck is a fasclnatlng account of an Indian
agent's experiences among the Hopi Indians. Leo Crane
- came to the Keams Canyon Agency. a few years after the
"Hostile'" faction left Oraibi and moved to Hotevila. =
His was the task to. convince or coerce. Youkeoma, chief -
priest of HDtéVlla,ltD allow the Hopi children to attend
the school. From 1911 to 1919, Mr.  Crame supervised
‘everything from the Snake Dance to collecting children for -
'school. His sketches of tourists, traders, Hopis, and '
Navajcs are- dellghtful commentaries on that ﬁime.~,.ﬁ

As early as 1886 some Hopl 1eaders realized the :
11mportance cf educatlan. R . o .

o (page 210) ‘“"In 1886 a petltlcn, s;gned by
'twenty ‘Hopi head-men, requested Washlngton to give- them a
school, that their- chlldren mlght grow up gcod of heart

_and pure cf breath.'".éf
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| Davi Ray J 'A Prcposed Elaﬁ for the Re-
Orgaﬁlzatlon Qf School Dlstrlcts in Apache

~ County. Unpubllshed thes;s, Ar;zcna State -
uellage,.l945. o a

This S#udy is concerned with the p9551b111ty cf
re-organizing the present school districts in Apache
County in such a manner that the entlfe caunty would

form a 51ngle dlstr;cr




- 22,

“NAU
970.3
H792De

"Dennis,- wayﬁe. The HDpl Chlld ﬁEWchrk:
John WLley end Sons, Inc., 1940._' E

: A detelled account of the pley praetlees of Hopi .
children as observed from the author's dwelling in New -
‘Oraibi during the summers of 1937 and. 1938, this book shows
how the Hopi child is raised to aceommodste his culture.
The geographic setting,. hlstory, culture ‘and chlld care cf
- the HDpl are deser1bed.~ : : R

o On psges 42 snd 43 ‘under the title;'"Gddd'sﬂd¢Bed':v
Behav1ar,7 expectations: ef H0p1 perents fer theirschildren“u*
.ettendlng school are. stated- i : - T PR ’

oA ccnslderatlon of the expectetlcns cf HQPl
. parents reveals that the des1re to have their child
“excell ‘all. cthers is mot" possessed by them, or," if
- 1is, it is not. expressed “The  child is: suppcsed tc de
... what is. right,; as is everybody else.r
’ ;to be better then all“ € chi '

- "In spite Df the cpp051tlcn ta.
,ethlrty-five yeers egc, toda
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"Conduct in school is thought to be the .
"teacher's problem, although Hotevila. parents:
- prefer that the teacher be strlct and make the
~¢hild behave.".

On page 114 in descrlb;ng dramatlc play Dﬁ the
,Hopl children, the author writes, ''the- girl does not know
of many non-Hopi roles.. Dcc351aﬂally she ‘plays at being a,'”
~ government nurse, but our informants state that the girl '
- seldom plays at be;ng a school teacher. ' :




o Dltzler Robert E. The Iﬂdlaﬁ Peqple cf
"Ar;zcnag_ Vantage Press, 1967r

A chapter is devoted tD eagh of flftééﬂ Arizona
Indian trlbes.,,"The HDpl Indian"' _pages. 53-65, and "The
Navajo Indian, pages 99-109, describe. hlstary, rel1flan5;
custcms and 11v;ng CDﬁdltlDﬂS of - the Hopl ard Navajo-ff*7”
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"Eggan, Dorothy. ''The General Problem
- of Hopi Adjustment.' Personality in
Nature, Society, and Culture. Edited
by €. Kluckhohn and Henry A. Murray,
New York, Alfred A. Knagf 1953.
Ch. 16, pp. 276-291. :

Thls .paper deals with the seemlhgly hgstlle

maladjustment of the Hopi. Endless arguments, discord

and gossip permiate Hopi personal and inter-tribal
relations., It seems to be the Hopi nature to anticipate
. the worst. Under these conditions, one would think

'Hopi children are raised by a rigid code. This is not
- the case. Argumentatlveness and gossip may be the result
- of close village living, frustratlna acculturatlcn values,
fears of various kinds, the rigorous env;rcgment and
suppre551cﬁ of phys;cal aggress;on. : :

"In seem;ng contradictlcn to the evidence clted
we f;nd that the Hopi are a hospitable people who smila
easily and. glve generously Wlth a quiet dignity. Many
“exhibit a remarkable degree of reconciliation to white
1ntru51cn, some by ignoring. Whlte culture as far as
: pDSSLble,:bEILEVLBg that the;rs 'is the better though

“harder road, cthers ‘by mergirig. parts of it effectively -

with their own. Iﬂ fact, from surface 1nd;cat;cns, one -

is. 1ncllned to envy HQpl peace, and it is. ent;rely

“po551ble for a visitor who is not partlcularly 1nterésted
~. iny mor: sen51t1ve to, psych®10¢1ca1 manlfestaﬁigﬁg,r-
%,tc ‘be unaware cf the1r inner turmoll.;f ﬁjt3‘ ‘

- "The mlddle aged Hﬁpl cf tcday (1943), as’ .
"chlldren, bcre ‘the brunt of . an. 1nev1table aeculturstion

ﬁ.impac - They. Were tau&ht ‘to give warning: when a Whlte

”;”*flﬁtruders, ‘and, if they: b81ﬂﬂgad ‘to 'Hostile’

fperson starfed up the. mesa, ‘heard" endless: arguments
-as to the best methods of. placatlng ‘these" pcwerful
,;rathe:

" ¥Lthan friendly “families, spent long hours 1ﬁ'&ark hales‘j
»,‘ajwhere their mcthers hid them- .from. pgllcemE"”hc came : to
.. take them ta Duardlng7schcals.~ In the wards af a-

'”jHODl=
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"They have captured our war chiefs, imprisoned
or enslaved our ablest men, lied to us without
limit and like cruel giants, they have torn our
children from their parents to make American
citizens of them...but it was understood that we
had to put up with them...until Hopi gods saw fit...
to deliver us.'"

"7t would seem difficult to overestimate the effects
of such impressions upon children. WNormally, in childhood -
Hopi or white - pareats and other persons of authority in :
the culture, are ‘gods' of a sort for a period at least.
They are inevitably any child's conception of the ‘'all-
powerful,' persoms he looks up to, loves, or fears, but
in any case he expects them to salve his problems. To
find that these persons were themselves helpless in the
face of a greater power must have shaken not only childish
Hopi faith in their own parents and racial group, but their
very foundations of security as well. And when they were
finally caught by policemen, or sent by their parents to
day or boarding school, their personal dignity was
systematically gffended- their hair was cut without per-
missiorni, their clothes were often burned, and they were
bathed by force. Worst of-all, their halr was washed and
their names changed ~ items always included by the Hepi -
in transition rituals. In small Hopi eyes apparently
nothing their parents had taught them or dome for them
was proper from the viewpoint of these arrogant be;ngs.
During their school years, they were bombarded by a
confusion of ideas, manners, foods, trac:s, and theu
shalt ‘mots, ' though t:ey quickly found that the latter
were very: aften trans Lated by the whites in actual ,
,practice as 'thou shalt not get. gaught.v ‘The more clever__
ones learned by the observation of 'bahana -mathods in
dealing with each other that one could often coast on ,
his reputation if he made a good First 1mpress;on. Others'1 
reacted with what has been aley characterized as o

'embarrassed stubbormmess.' It is small'wcnder, therefere,;
that a school sojurn did little but pave the way for , :
adult adjustment. When the girls returned to their homes, -
they accepted for the mosit part’ their mother's standard -
rather than those. advccated by ‘white women, for. the bond .
between Hopi women and their daughtérs was very strong. . . .
The failure to adopt whlte methods of chlld care and dlet o

-

PR K
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would seem to reflect 1nablllty of white teachers to :
supplant the influence of the 'educated' girls' mothers
rather than a lack of love for children, as has sometimes
been charged. . The boys learned little at school which
would prepare them for the hard life of a Hop; farmer
and much which made them dlssatlsﬁled with lt,
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Eggan, Dorothy. "Instruction and Affect
in Hopi Cultural Continuity.'" Education
angd Culture---Anthropological Apprcaches.
Edited by George D. Spindler, New York,
"Holt, Rimehard and Winston, 1963.

In Part III!!Educaficn Viewed Cross-
‘Culturally, Chap. 17, pp 321-~350.
First published-1956. :

_ - This is a studv of the HOpi educational system
'prlor to World War II, when events put a wedge in the
Hopi way of life. Thelr education operated on every
level, started at birth, and was towards inter-
dependence instead of independence. There was.
deliberate instruction in kinship, community obliga-
tions, Hopi history and mythology, fear was taught for
personal and social control and for protectlcn,‘relig;nus
lore (the Good Heart), how to work, play, even how to
deal with white people.  Good manners and. conduct were
emphasized. They were taught to listen to the 'old
people'’. Thls education surrounded - and supported the
child and was consistently given by many teachers. -
Disapproval and shaming from the child's extended
family was punishment. for unacceptable behavior.
Although the’ Hopi child feels disillusionment at ,
first initiation when he finds that. the Kachinas are

- not gods but-men, he does not suffer alone as other
children are initiated with him and scon he learns to-
'accept the added respgns;b;l ty of hlS 1n1t13t1an.v,

: Hcpi chlldren WhD WEfe sent to boardlng schcols,‘
to be educated : S - o

solved thls dllemma cf enforced educatlon By o
" means of a surface’ dccommodation to the situation
~until such time as they were able’ to return to- IR
thelr own meanlngful world. ~For, as’ Park has sald__""
. 'man. can make his manners a elgak and his face a
'i~mask behlnd Whlch he is able to . preserve..,lnner
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freedom. . .and independence of thought, even .

when unable to maintain independence of action.'
In other words, because the inner core of Hopi identifica-
tion was already so strong, these children were able to
stay in a white world, while still living in the Hopi
world within themselves. And while for some there was a
measure of temptation in many of the things learned in
white schools so that they 'became friendly with whites
and accepted their gifts', the majority cof these older
Hopi acquired a white education simply as a 'necessary
accessory', they incorporated parts of our material A
culture, and learmed to deal with whites astutely, but
‘their values were largely unaffected."




Erickson, Donald A. Community School at
Rough Rock. A Report submitted to the
Office of Economic Oppcrtunlty, April l969.
Gcﬁtract ND. B89-4534.

ThLS report on the Rough Rock Demonstration Schccl
is the result of information collected from September 1968
through January 1969 by 1ﬁvest1gatars, mostly from the
University of Chicago.

Rcugh Rock Demcnstratlcn School became a functioning
organization on July 1, 1966, funded by the U. S. Office of
Economic Opportunity aﬂd the Bureau of Indian Affairs through
a non-profit organizatiom, DINE, Inc. A five man school board
was elected by the Many Earms—Rcugh Rock Chapter. This school
was to involve the whole community, children and adults, to
transmit both Navajo and Anglo- cultures so that pupils could
succeed in bcth wcrlds. S : o :

cémparative ‘studies of Rough Rock, Rock Point Boarding
School (BIA), Chinle Public School and Chiﬁle Boarding Schocl
(BIA), were made in the following areas: programs of
instruction, extra—curricular act1v1tles, dorm;to;les,
community involvement, pupil attitude and achievement; the
attitudes and: cancérﬂs of teachers, and.functlons‘ofythe
school boards. : R . SRR

Areas for 1mprcvement and areas of success are
dlscussed :

Pafents attitudes tcwards edueat;en-«'

(page 3: 36) l"Because I'm uneducated and T .
don't want my ehlldren to bé llke me, ‘80 I send them ta-.
,schgcl to learn‘ o N -

: "wlthcut éducatlon, you ll ‘mever get a decent jab
these days‘ e : S
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anrdlnﬂ scheols-}

, "The bulk of parents at Chinle Boarding and Rough
Rock seemed sold on boarding schools. Why? When we asked
for an explanation, the response most often given was that
bad roads would not permit regular attendance by any other
device. As a close .second choice, many parents said their
children would be well-trained, prctected from the winter
cold, clothed and fed if they lived in a dormitory. A few
felt constrained to add, 'I miss him terribly."'"

v The Navajo Language and. culture were taught at Raugh
Rock. Most parents thought this should be taught in school.

1fty-s;x (567.) per cent of the Chinle Public School
 parents thought that their children had learned things in
school that made them treat their parents badly. They thought
that the children were undisciplined at school and cansequently
behaved unacceptably When they came home. : ~
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Fedder, Ruth and Gabaldon, Jacqueline.
No Longer Deprived: The Use of Minority
Culturcs and Languages in the Education
of Disadvantaged Children and Their
Teachers. Teachers College Press,
Columbia University, 1970.

The authors explain the backgrcund and beliefs
from which minority children come and the problems they
face in the schools and the techniques some teachers
‘have found to be helpful in working with minority
children. They. identify the greatest problem as that
of ability to use language.

History of the Navajo, family life, religion and
arts are discussed in the chaptér,'"Learnlng About The
" Navajo.'! The Navajo value their children and like big
families. Customarily, children make many important
decisions for themselves (such as whether or not to
attend school). A child is also an economic asset as.
he can herd sheep or take care of younger children.
Parents are reluctant to send their children away to
school. If a family is poverty-stricken, the children
will be sent away to school so that they will have amp le
food and care. Today, more parents see the value of
education if only not to have to use an 1nterpreter ‘and
also for vacatlcnal training.

-



Galloway, C. G. and N. I. Mickelson.
""Changes in Persomal-Social Distance of

Teachers of Indian Children.' American:-
Journal of Orthopsychiatry, 40:681-3,
July 1970.

"Changes in the attitudes toward Indian people
of teachers working in an educational setting at a close
personal-social distance with Indian children, teenagers,
and parents, disadvantaged with respect to social class
and ethnic group membership, are measured. The data
do not support the generalized idea that increasing
information about and acquaintance with minority groups
liberalizes attitudes. It appears that liberalization
of attitudes may occur at an intellectual level but not
necessarily at a close personal~social level.”

Only 14 teachers, experienced in the publiec
school but with no previous experience in teaching
Indian children, were subjects in this study. A
Wilcoxon sign test for differences in teachars'
attitudes towards Indian people was used to analyze
.data collected in a 72-item, Q-sort questionnaire given
at the beginning and at the end of the seven weeks
Pprogram. :

33,
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Gallup-MéKlnley County Schaols. Teachers '
Guide on Experiences with Navajo Chlldren.
1958.

Gives concrete ideas on how to help the Navajg'“
child adjust to the school situation and how to help him
learn Engllsh. :

Some explanation of the backgrcund af the Nava1c
child is given:..''Navajo parents seemingly have high
- respect for the child's wishes and if he is mnot happy in
school, grows too lonely, they will allow him to withdraw.
A mother will say 'he wants to come home'’, When asked why
her boy was out of school for a week.,,

The Navajo ghlld is ralsed'tgrbe independent and,, 
~ to make his own decisions. He may not always follow orders.
He feels he has the right to make his own choice. o
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 .G0ossen, Irvy W. Navaje Made E551er.-!
Flagstaff. Arizona: Ncrthland Press,
- 1968. :

: This bcck is a course in converSatlgnal Navajc'* 
lSEEuage. The lessons in the book are also on tape._ If
the book and tape are used as suggested, the learner-

should begin to know cenvgrsatlcnal,Navagog_
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Griffen, Jayce.,,ramlly Structure and |
School Performance: A Ccmparetive Stu@z
of Studente from Three Ethnic Backgrounds
in an Integrated Sehgcl.k Research report
#51, Tri-Ethnic Research Project, Univer-
vs;ty cf Colaradc, 1965.,_ :

o Sehogl performance Df ch;ldren rrom nuclear,,-i5¢ S
:extended and expanded families of Spanish, Ute and Anglo .
origin is cempered.f It is. belleved that chlldreﬁ in a .
nuclear femlly are trained for lndependeﬁce aﬂdmechievei*
‘ment whereas children of ‘an extended family: have more-
‘adults. to satisfy. ‘wants. and are geered for: dependence

on other family: membere -and are trained fcr family: "

’eooperatlan 1netead of eehlevrng far themeelvee.;v_i




Harvey, Donald F. and Anderson, Bernard E. .
""The Navajo: The Widening Cultural Gap." - .
Preliminary findings of a research project

on Navajo employment adjustment problems

for the U. S. Department of Labor, Manpower
Administration. Flagstaff, Arizona, 1970.

The policy of paternalistic treatment, the cultural
and language barrier, the impoverished and substandard
environmant, the conflicting self-images between cultures,
the rate of technological change all contribute to the
widening cultural gap. The Navajo has not been resistant
to change, he has resisted assimilation of his culture.

In order to narrow the cultural gap, the Indians,
themselves, must become involved in methods for solving
their problems. Bridging cultural differences involves
mutual understanding and the breaking of Anglo prejudices
concerning the Navajo. : :
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Havighurst, Robert J. and Neugarten, o
Bernice L. American Indian and White
Children: A Sociopsychological Investi-
gation. Chicago: University of Chicago
Press, 1955. :

The purpose of this study was to investigate
the development of Indian children in six American Indian
tribes == their moral, emotional, and intellectual
development -- in order to obtain. information helpful to
the education of Indian children. Hopi, Navajo, Papago,
Sioux, Zia snd Zuni, as well as white children, from six
to eighteen years of age, in a typical midwestern community,
were tested, studied and compared.

Reliable data on basic emotional relationships,
common values and aversions, and basic moral attitudes
of children in several cultural groups, was obtained.
Wide individuality was shown by children in these
:ccmmuﬁﬂtles. 'Individual dlfferences were SO great that

-children to repr resent a csmmunlty.
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Havighurst, Robert J. 'National Study

of American Indiar Education.' This
series of articles on the National Study
of American Indian Education was prepared
by Frank LaPointe, a Sioux, and Mary Baca,
an Apache, tribal newspaper editors, 1970.
(Mimeographed). '

Indians feel that their children ''need an education
which gives the best of both cultures.'" They must have
understanding and pride in their heriitage and knowledge to
enable them to function productively in the larger society.

The majority of Indian parents and students feel
that their schools are adequate, but Indian community leaders
are critical.

The following is quoted from Part V: ''The findings
may surprise some people who have heard vigorous and even
violent criticisms of the education of Indian ch1ldren and
youth,'" Havighurst added.

_ He called "an exaggeration' the charge that most
teachers are prejudiced against Indian students.

""'Some people have heard that Indian Boarding
schools are bad places for children, or that schools
operated by the Bureau of Indian Affairs are inhuman
places,’ he continued.

"""hat is not the way most students and parents in
such schools perceive the situation,' Havighurst stated.

- The Hav1¢hurst Report Sumned parental-at tudes
as follows: _

1. Eighty-twc per cent of parents said that the
school was meeting the needs of their children.
EiﬁhtEEﬁ‘per cent were unfavarable.

2. Eighty-six per cent of parents thDtht the schacl

curriculum was okay. Fcurteen per cent were
critical.

a8
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3. Eighty-seven per cent of parents approved
the performance of the teachers in Indian
schools. Thirteen per cent answered '
negatively.

"In general, the less favorable parents had children
in school where the majority are non-Indian, and they were
likely to have children in high school,' Havighurst said.

The Havighurst Report indicated part of the reason
for a favorable response from the parents may have been
their lack of involvement in the school.

"It is clear from the interviews that the majcritj
of parents were not very much involved with their schools,
Havighurst said.

The Report summed up student attitudes as follows:

1. Nearly 8 out of 10 Indian students interviewed
thought their school was averaée or better.

2. About 2 out of 10 students had serious ccmplalnts
about the s chDD 1.

3. Eighty-five per cent of students believed teachers
were doing their job. Fifteen per cent of the
answers were negative. :

, ""The most negative comments came from the more
acculturated junior and senior high school students with a
mixed Indlan and non- Indlan population,' Havighurst said.

""The most positive evaluations came frcm some cof the

more isolated, all-Indian schools and from one board;ne school,

‘he added.

- Community leaders' attitudes were more critical:
Forty-five per cent of local Indian community leaders when
interviewed were negative in their overall evaluation of the
school program for Indlan studenits. FlFty—flve per cent took
a positive stand. : : -
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“"This critical attitude is probably due to their
broader perspective on the local community and on the
relation of local Indian life to life outside,'" Havighurst
explained. |

When asked what things prevented Indian students
from doing better in school, Indian community leaders spoke
of: parental apathy, lack of motivation by pupils,
irregular attendance by students, poor home life, and lack
of clarity and decision concerning the educational goals of
the school. ' _ :

"Local community leaders, even more than parents,.
want to see the Indian influence made stronger with respect
to education. But they are not clear how this should be
done, " Havighurst reported.

"On the whole, the parents and local cémmunity’aré
mildly conservative, wanting orderly progress,' he added.

The Havighurst Report recognizes four trends in
Indian education: more students are graduating from high
school and attending college, more Indian teachers and
administrators, more accurate portrayal of local and general
Indian history, more Indian people influencing education of
Indian children. ‘ : :
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Indian Voices: The First Convocation of
American Indian Scholars, Princeton Univ.,
March 1970, San Francisco: Indian
Historian Eress, 1970.

A record cf speeches and dlscuSSanS from the first
convocation of American Indianm scholars and students which
brought together 200 scholars, professional people, artists,
and traditional historians, at the invitation of the
American Indian Historiecal Scclety, to probe the problems
of balﬂg Indian.

Ph;losophy, educatioﬁ, history, civil rights, arts,
psychology, land development, and other subjects were
considered. A wide spectrum of ldeas were expressed on
almost every subject as each tr;be has its own value system.

Many pEDple saemed to agree that the Indian needs to
be educated to be able. to compete and to make choices in
the world today but that he must keep his Indian values in-
tact and not be removed psychaloglcally Frcm his own people.

What kind of phllosophy (ies) ... what klnd of

culture (s) should the Indian maintain was a question

frequently. sked.

Some people blamed anthropologists, the BIA and

téchnclggy for Indlan p?chEms.

(pa@e 21) W;lfred Wasson Stat

"What you were speaklng of thlS morning was-
probably the problem I ran into, because there 15
a difference in value systems between Indian and .
non-Indian.. I find a great deal of difficulty in
’dlscuSSLng values.ifi thlﬁk lt s prlmarlly because

| 51 |
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all of my life, no one around me has valued the things
that I value. Therefore, I have had to hide my values
inside, rather than have people laugh at them. But then,
somebody brought up that perhaps you can't verbalize

values. Perhaps this is an abstraction that
~describe. One of the problems I run into is
wanting me to list Indian values. They want
packaged, set out nice and neat for them, so
go back and refer to it. I can't do that.'

you cannot
teachers

it all

that they can
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Kahklen, Joseph M. Factors Assoclated with .
Navajo Teachers in the Bureau of Indian Affairs
Schools on the Navajo Reservation. Unpubl.

practlcum. Northern Arlzona Un1vers;ty, 1966.

"Phis study is aimed at finding ways in Whiéﬁ to
assist the Navajo people to better meet the challenge of
present day and future 11v1ng. : - ' ‘

Mr. Kahklen gives a comprehensive history of the

- Navajo and explains their former. attitudes towards education.
By sending questionnaires to 40 Navajo teachers (24 were
returned) on the Reservation and interviewing 15 Navajo
educators, he scught to discover what made these pecple

‘seek suﬁf*clent educatlcn to become teachers.
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Kellough, Ruby M. ''The Study of Navajo
Children in the Nazlini School."
Unpublished Master's thesis, Arizona
State College, 1963.

- This study was made because the author felt that
a thorough knowledge of the Navajo traditional system >£
values and a comprehensive understanding of the acculturation
process is needed by teachers working with Navajo children.
Observations, structured interviews and check lists were used
to obtain information concerning the adjustment of the
children to the school and to the value system of the dominant
society and to f£ind out if the degree of acculturation altered
personalities of the Navajo children at Nazlini School.

Since Nazlini School was established at the request
of Navajo parents, parents cooperate with the school and
dormitory staff by obeying school rules and regulations ‘and
encouraging their children to obey teachers and staff.
Parents tell their children to take care of the school and
"to keep the school building looking as if it were new.'
They tell the chlidu;’ to ask questions if they do not .
¥. Parents rarely leep their children

understand the teaché?
out of school to herd sheep for a long period of time.
"In the community, education has taken on new importance
and meaning; therefore, the chlldren anW'lt pleases the
parents for them ta come to school." :

o
He



Kluckhohn, Clyde. ''Some Navajo Value
Terms in Behavioral Context,'  Language,
Vol. 32, No. 1, January, March, 1956.
pp. 140-145.

Navajo terms and an explanation of their meanings
as used by the Navajo is given. . R
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Kluckhohn, Clyde and Leighton, Dorothea.
The Navaho. New York: Natural History
Library Revised Edition, 1962,

Although the authors make no such claim for their
book, The Navaho is a comprehensive, analytical study of almost
every aspect of Navaho life and culture. The habitual and.
traditional ways of thinking and reacting, the attitudes and
value systems of the Navaho have been examined and explained.
The interaction of the Navaho with other peoples from the past
through the present is studied. '

Information concerning ''Education for Navahos'' is given
on pages 141 through 152. Descriptions of boarding, mission
and day schools are given.

(page 145). '"The principle conscious educational goal
expressed by Navahos today seems’ to be the ability to use v
English. They realize that without it they are at a ‘disadvantage,
and they have dlscavered the usefulness of communications and
records in writing."

(pages 148- 149) "The People have had varied and mingled
reactions to the present school program on the Reservation.
In the past, some children objzcted to going to schecl and
parents have respected their wishes. Many parents have '
opposed any schooling because it takes away young herders and
the other helpers they need in the business of wringing a living
from the barren soil. Others have feared that in the present,
as in the past, their children would be unfitted for Navaho life
or that girls might be led astray. Mainly, however, objection
has. been to the type of schooling. Those adult Navahos who
have been in the o0ld boarding schools and- cthers who know
something of the different methods of mission and public schools
in the region have felt (and some still feel) that they had a
secrnd-rate brand of educatior. foisted upon them. They
{nszvpreted the progressive method as useless play and demanded
that their children be made to work harder and be disciplined

LI

0
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" as they themselves were disciplined or see their neighbors’
children disciplined in other schools. The project to teach
reading and writing of the Navaho language was held by some
Indians to be an attempt to hold back the wheels of progress."

""The day schaols once were the prime target of the
resentment Navahos felt for all sorts of government programs.
They expressed their disapproval toward other govermment
activities by withdrawing their children from school. Until
recently, when a crisis arrived in the sheep reduction program,
or in relief, or in any other sphere, the attendance at the day
schools dropped either locally or generally. Such withdrawal
served an important function as a safety valve for the large
number of not openly aggressive Navahos who had no other ready
means of protest against the white administration."

"At present, 1961, however one hears little criticism
from Navahos of the program in the government schools. More
children than can be accommodated wish to enter...Many Navaha
parents are clamorlng for compulsory education.'' '

(page 149). "o the observer who knows something
of modern educational techniques and of the history of Indian
schools, the administration cf Navaho schools seems uncommonly
enlightened and progressive. True, there was too much haste
at first and too much unfettered experimentation. Some of ,
the day schools were hurriedly built and badly located. The
- sympathies of many Navahos were alienated because, through lack
of proper interpretation, they got the impression that this was
a back-to-the-blanket movement. When Navahos who are to compete
with whites find themselves judged by the standard of more
conventional education, it does not matter to them which
~standard is better; what does matter is that the standard is
different. A small but vocal Navaho group who take civil
service -examinations or try to enter college feel bitterly -
that th21r educat;on is unrealistic, just as graduates of
white prcgress;ve schoals dld at one time. '

(page 151). "Perhaps the most hcpeful sign is the,

extent to which adult Navahos have caéperated during the past
twenty years in building new dormitories. Part cf the tfcuble

S“i‘"-‘



in the past has been that too much has been given without
their request or participation. Naturally, The People have
not felt that the schools were theirs as much as would be
desirable. 1If schools are built on their initiative and
with their cooperation, much better understanding and more
constructive attitudes will grow. If respected elders were
occasionally invited teo give oral instruction in Navaho on
Navaho ethics and values, the older genmeration would have
less reason to feel that schools create a gulf between the
young and the old." ‘

_.h
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Kluckhohn, Richard, ed. Culture and
Behavior. Free Press of Glencoe, 1962.

Collected essays of Clyde Kluckhohn.

- Deals with various aspects of Navajo ceremonies,
morals, ethics and personality.

“Navajos recognize and respect the strength
of the dominant American culture. Many of them agree
unreservedly that their tribe's only hope for salvation
rests in mastering the language and the way of life of
the larger society."



LaFarge, Oliver. Laughing Boy. New York:
Houghton, Mifflin Co., 1928.

An overwhelmingly beautiful love story that won
the Pulitzer Prize for Literature in 1930, Laughing Boy
probably has more truth about the feelings of the Navajo
than any factual account--even though Mr. LaFarge states
in the introductory note that this is a work of fiction.

The heroine was taken from her family's hogan and
sent away to boardimng school. Caught between two cultures,
she becomes non-Navajo and wishes revenge for what she has
become. : S -
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Lee, Dorothy. ''Are Basic Needs Ultimate?"
Personality in Nature, Society and Culture.
Edited by Clyde Kluckhohn and Henry A.
Murray. New York, Alfred A. KﬁDpf 1953.
Ch. 20, pp. 335-341.

"Culture is not, I think, 'a response to the
total needs of a society', but rather a system which
stems from and expresses scmeth;ng had the basic,
values of the society." :

" ..for the Hopi, the good is presert and
positive. An individual is born in hopiness, so to
speak, and strives throughout life to maintain and
enhance this hopiness. There is no external reward for
being good, as this is taken for granted. It is. evil
which is external and intrusive, making a man kahopi,

or unhopi."

"In my opinion, the mctlvatloﬁ underlylng behavior

" is value. To the Hopi, there is value in acting as &

Hopi within a Hopil s:tuatlcn, there is satlstacticn in

the situation itself, not in the solution of it, o7 in the
resolution of tension. I speak of value, but I am un-
prepared to definme it; I shall try to indicate what I mean

by presenting wvalue 31tuatlcns....1f we substitute the

notion of value for that of needs, ‘We are no longer

troubled with the difficulty of trying to assess totality

in terms of an aggregate, since value is total and is to be .
found in a total situation....again, we find that the Hopi:
like to eat corn; would we be justified in’ assumlng that

"a Hopi would therefore find it good to work for wages so. o

as .to earn money to buy. corn to satlsfy ‘his hunger7 TD

- the Hopi, corn is mnot nutrltlan,. it is tctallty, a way - Df

life. Something of this sort is’ exempllflea in the- story

which Talayesva tells of the Mexican trader who c:fered to -

" 'sell salt to the Hopi group who were starting out on-a.

hlghly ceremonlal Salt " EXPEdltIGn.a Within its- context

- thls offer to relleve the grcgp oﬁ the hardshlps and



dangers of the religious journey sounds ridiculous. The
Hopi were not just going to get salt to season their
dishes. To them, the journey 1is a part of the process of
growing ccrn and of maintaining harmonious inter-relations
with nature ard when we call the divine. It is the Hopi
way, containing Hopi values. Yet even an ethnographer,
dealing with Hopi culture in terms of basic needs, views
the Salt Expedition as the trader did, and classifies it
under 'Secondary Econcmic Activities.'" ‘
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Leighton, Alexander and Dorothea C.

Leighton. The Navajo Door. Harvard Univ.
Press, 1944,

The Leightons, both medical doctors, lived and
worked with the Navajos in order to txy to understand the
Navajo world-view and to compare the Navajo outlook with
that of people in average U. S. communities. They have
written their experiences with a background of history,
religion and custom and show how environment shapee the
living hablits of the Navajo.

Chepﬂ 8, "Navejc Lives'" contains the life stories
of three middle-aged Nevegas as they, themselves, tell
-their stories.
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Leighton, Dorothea and Kluckhohn, Clyde.

Children of the People. Cambridge, Mass.:
Harvard UDlVEf&l*Y Press, 1248.

This book is a study of perscnality development

of the Navajo in his native emvironment. Attitudes,
interests and abilities of Navajo children, who in varying
degraes have been exposed or unexposed to school and to

Spanish and Anglo culture and who lived at Shiprock,
Ramah, and Navajo Mountain, were investigated by Lests
such as Stewart's Emotional Response Test, Bavelas' Moral
Ideology Test, the Grace Arthur Point PerformaﬁCE'Test,
the GDCdEEQLgh Draw-a-Man Test and others. Interviews,.
anecdotal, autoblcgraphlcal records and observatlans are-
included. ' . :

| The way of life or culture of a ﬂrcup is creabed
by the physical environment, personalities of the members
- of the.group and historical accidents. Navajo' ‘children

- are trained differently from children in the dominant =~

~ culture.  The Navajo - depend less upon conscience, more on
' shaming,;, to obtain desired behav1or._ Children are told. that

" eertain’ things. w111 happen if’ they act in a ‘certain way.“

“7fThe whole conceptlcn éf punlshnent is less perscnal 1n Navagc Hffj

‘ﬂfsaciety.-

SL . The wrlters bel;evs that gradual self—management shauld
';b@ the. goal of the Navajo Tribe. Facts of prablems shauld '
; ihe people 1ﬁvalved.: The{;' ' 11¢
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to be described in later chapters make it very plain that
these conceptions have somehow become deeply engrained by
the time the child goes to school. He has learned to
respect the 1nViDlabll]tlLS which the Navago scheme of
things imposes upon 'private property' and upon other
persons.' i

(page 63). '"As it has been estimated, by no means
all Navajo children go to school, even in these days. BRut
most families where there arée a number of children, see to
it that at least one attends school. Definite policies of
selectivity are followed. In some families those who have
better memories and are quicker to learn are chosen. But
in at least the poorer families, the prevailing tendency
has bzen toc send the more delicate or crlppled children Who.
are less useiul in the hcme eegnomy.'

(pa&e 58) "The ‘psychological ccnfllcts aﬂd

stresses which are perhaps the most momentous for the
personality formation of Navajo children taught by white teachers
-in any school do not appear overtly in these autobiographical
excerpts. These arise from two features of the white culture:
(1) the great stress upon competition between individuals; -
(2) the lack of definite status for the child at each age level.

The Navajo is completely unaccustomed to an’ egpllc1tly stated
hlerarch;cal ranking of. persoms such as is-carried cut in the
-gradlng system in whlte schools. At first, at least, being °
singled out from one 's. fellows for superior pe*formance is
embarrass;na or ‘actively: ‘disturbing rather than rewawding.
It is 11kew:sa a strain to have quas;aadult demands put upan

- one. Navajo practice is' to expect’ only so- much from children B

- An old SLEQEI complalns (paég 69): '‘children’ are . tC

'at each age level. The white tendency 1s to plcject ‘adult.
standards down into all except the earliest chlldhoad., It is-
 frequently observed that" ‘Navajo . chlldren ‘who' leave the hogans-
calm  and Well-pc1sed returﬁ at the end of the first. ‘year nervous .
and tense. Thls is less true of" chlldren attendlmg fhé present;f
Indlan Serv1ce day and seml-bcaldiﬁa sch&gls;i R R

ke _ The cgnfllct betwegn 1deas and standards 1earnéd 1n
,_schocl and 1lfé on the’ Reservatlcn are discussed :
stresses are not ccnflned to the. schcal-attending,

.~ these days.{ They teach them in the ‘sechools that{;:ffilfi?jff - ';;
’V}Qneed ta mlnd thelr mathe;s and fathers._ They are. suppose SR
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to go the white man's way and we don't know that. So we
can't even wake them up in the morning. We try tc teach
them to go out and roll in the snow the way we did when
we were their age, but they won't do that. They even cuss
their parents out.'

(page 70). '"Well, it's no wonder it daesn t rain
anymore llke it used t@ The reason there 15ﬂ 't a grass
we have too mgﬁy Sheep like ;he whlte pecple sayi It s
because these young boys aren't learning what they should.
They even sing Night Way songs in the summer and do those
dances. We were taught that this would pack the ground so
hard that the grass would stop growing.' The Blessing Way
was used to protect and purify students when they returned
fram school. :

‘(page 73).  '""Them at the Sing, the first night,
the medicine man talked to him and told him that he had
been to schcol,ilearheéJa lot of things, white man's ways.
'But you're not a white man. What are you soiﬁﬁ to do when
you have learned white man's ways? That won't make you whlte,
you'll still be Navajo. Now, white man's way is one way and
Navajo way ‘is anether, and you better learn the Navajo way.'"

" Most Navajo parents thlnk that schoal is gaod for o
children. ' But the conflict between generations is. intensified
by the introduction of forelaﬁ ideas. and interference with the
methods developed by countless gEneratlcﬁq ‘of Navajos for
teaching children the custcms ana bellefs Df the trlbe. :

(page 74) "It is only in the case of sch@gl ch;ldren

" that there is any conflict between home staﬁdards ‘and aga—@rcup
atandgrds., In white society every little cllque=11ke group
~of children is apt tc have its .own sub—cultule and each child
is torn between’ the ‘demands -and- eapectatlang of: his” parents.
and the preasu:es for ccnfarm;ty ‘putupon: hLm by - hls age-

- fellows. In Navajo .society, eacept under the full® import af
~white ways, such prcblems areminor. -~‘Among the. ehlléren'“‘ :
j_themselves age llnes are. much more . f1u1d¥spart1y because"ﬂ

. there are mno schccl grades “to: glve symballc value to the:

’ ;separatlcn of Chlldr—n of various ages.. Mcreever, LD the gld

~ worlds. The same set cf standards prevalls 1n mgsf

 _Nava3Q ways;. chlldrén and adults do not belong - ‘to: two separate- f%a
’rthlngs for T

o ;;
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all ages, from the child (as -soon as he can talk) to the
very old people. Generalizations were really 'zeneral'
and easy to apply in the old Navajo world, and the child
was taught a way of thinking suitable to such a world."
- "phe fact that even today these generalizations are
usually so unverbalized and are taken so much as a matter of
course makes it particularly difficult for the child who has
lived for some time in a boarding school to see where he is
going wrong from the family's point of view. The whole
system is so non-contractual, so automatic, that the older
members of the group find it hard to explain in words what
it is that the school boy is failing to do or 'is doing wrong."

"rhis indeed, is probably one of the reasons why the
graduates of boarding schools have. thus far failed to provide
leadership that is more than superficial and temporary. They
are often articulate--at least in English. They can write
letters to the newspapers and in other ways attract the
attention of that part of the white population that has ‘an
interest in Navajos. With increasing frequency they are
elected as ‘chapter officers' and even as delegates to the
Tribal Council. But this is because the actual leaders have
discovered the usefulness of intermediaries who can handle ‘
‘English. ' However, real leadership inevitably rests upon the = = .
‘1eadér's,intimate'undErstaﬁdiﬁg'offthé’ﬁative,sgcialiafganizaticng>
an understanding which comes only from full participation, S
from beinz a cog which meshes perfectly with other cogs. Such
participation is seldom possible for the man o woman who has -
spent six to ten Years almost completely away from the world .

of the'hogansa-beéruse.Qcﬂs;igus-trafniﬁg*andiﬁéfb&l_ipétrgétiﬁn-€7
are no adegquate substitute for continuous apprenticeship.’ - ERRE )
"'Navajo personmality as found in the pre-school years ... "
,»'and:the;canéitiOﬁsréf'liféjasnit;still,ggésfoﬁ;ipfadulﬁfyesrswEQ1"
. in the hogans are not as yet geared to the demands of the white.
‘man and the psychological atmosphere 'in schools'taught and
* directed by white men. Until the people have gradually wor
~ out adjustive techpiques for reconciling their

'and'théirflife}Ways;with¥ﬁﬂ32inéxé:éﬁle;feall

ies ‘caused

"péfsdmsg-.In”thé;soéialfsphefeg;Dnéemustféipectﬂdisérga
b : . TS O bl o ek A

igood -

=g

iizatic

~and the ‘increase ip recourse to witchcraft a
;supernatural*practigggPH SRSk R g
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: A chapter in the book deals with the psychology

of the Navajo and mentions differences in attitudes towards
Wworld War II as expressed by Navajos and Pueblo Indians.
The Navajos were generally curious about it. The Pueblo
Indians asked questions bearing on whether or not a given
~individual would be drafted or when the. war would be over
so that a certain individual would get home. S

(page 104). ‘'This contrast may be generalized
beyond the war. To the Pueblo Indians, their village 1is
enough. They are supremely uncurieus about the outside
world. The Navajo is mot so 'ethnocentrie'.. He continually
demands information about great cities, ocean boats, other
ways of life." ‘ '
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Meriam, Lewis. The Problem of Indian
Administration. Baltimore: The Johns
Hopkins Press, 1928. 872 pp.

- This repcrt is the result of a need felt by Dr.
Hubert Work, Secretary of the Interior, for a comprehensive,
impartial, 1ﬂdcpendent survey of Indian affairs. The
fnstitute for Government Research supplied a staff of
specialists under the direction of Lewis Meriam.
Invesﬁ;gatlcns and research were done in 1926 and 1927.

- (page vii). ""phe main detailed report contains
the . following sections: 1) A general policy for Indian
affairs; 2) health; 3) education;. 4) general economic

conditions; 5) family and community life and the activities
of women; '6) the migrated Indians;  7) the legal aspects of
-the Indian problem, and 8) the n1551@ndry activities ameng
the Indians. : : : :

_ ATTITUDES (page 354) "whether certain Indian
characteristics of today are racial or merely the natural
result of ex perlences-and the pr@bab;llties are strongly in
-favor of the latter assumptioﬁ—lt is the task of education -
~.to help ‘the Indian, not. by a;':’;surnln@r that he is ruﬂaamentally

_1jd;fferent ‘but that he is a ‘human being very much. like the
‘rest of us,. with a cultural backgrcund qulte'warthwhlle for

its own sake and as a basis for changes ﬁeeded in aégustlng

: to modern - lliei_ Moreover, it is .essential for those in chﬁrge -
.. of education for the" Indian’to remember: that the Indian's’ SRR
,;{attltudes towards SOGlEtY have ‘been. determlned largely by ,p
.- his experiences, -and that these. ean, - _wherever. necessary,,be

. changed - to- d251rable ‘'social: ‘attitudes. by exgoslng -him to a-

7cgr:espcﬂd;ng ‘set of rlght experlences in the relat1anshlps
of home, family,’ and ccmmuﬁlty life. " A normal ‘human o
attltude toward. the Indian: boy and . ¢1r1 in school:and’ tgward
Indlan parents. as’ ‘human ‘beings. not: essentlally diifferent . -
from ‘the" rest»ofsus, is: Justlﬁled by:th"’ idenc
1n515pensab1e for : v ‘direc

edncat;an."
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(page 574). A Hopi boy says, ''Wle used to have
lots of fun whenr we were little fellows. Of course,
we sometimes got into a fight, but since then I never
have seen my sisters for seven vears, they both away from
home like me, so 1 hcpe we will all see each other some
day."

Y'"A Navajo mother said: 'I hated to send this boy
to school, I knew I was saying gcodbye. He would come
back a stranser.'" - :

(pages 737-738). '""The educational needs of his
people probably have as great & place in the migrated
Indian's thoughts as economic needs or property rights.

In the face of white civilization and competition he
considers his own back&rcund and the training he has

received and finds it inadequate. He has his children with
him in his home, and he recalls that his own family life was
practically destroyed and that for many years he was deprived
.of association with other member s of his family. He compares
the teaching and rate of progress of his children in public.
schools with that of children in govermnment or mission ‘
schools and finds the government schools. lacking. He

recalls ‘his experience when he or ‘other Indians attempted

- to market their skill in competition. with persons dlfferently
' trained, in positiomns as unskllled _semissgllled, or skilled

- labarers.'
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Mitchell, Emerson Blackhorse, and Allen, T. D. |

Miracle Hill. Norman, Oklahoma: University
of QOklahoma Press, 1867. : _

Miracle Hlll is the autcblographj of a Navajo hlgh
school student from his earliest remembrances through his
high school years. T. D. Allen has changed little of his
sentence struzture and grammar. She asks the reader to
"read loose'" and 'be flexible enough to let emotions flaw
- into them directly from the paper and ink Of this bcck. '

. "Broneco 's" Crrandmﬂther *esentad 1nfluences from the
White world and dld not want Broneco to attend school.
However, Broneco's cur1D51ty causes him to grasp every
contact possible with the White world. His is the story of
a Navajo boy who is determined to get an English -education.
His experiences attending school in Colorado and New Mexico,
~his life with his family and: ﬁrlends, his - 1nﬁermest feellng -
all are here for the readlng : : : :
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Momoday, N. Scott. "Iﬁdian in=Canf1ict."

N. Scott Nﬁmadav, chwa Indlan aﬁd author of the
Pulitzer Prize w1nnlng book, House Made of Dawn, was an
Honors Forum speaker on Monday March 1, 1971 at Northern
'Arizona University, Flagstaff, Arizona. His subject -

was ""The Indian in Lankllctn”' The seats, the stairs,
and the floor around the 5peaker was filled with lnterested
listeners. -

' He started his speech by quoting the Chiefs of the
Six Nations, who replied to an offer of education for their
sons in 1744: ''Several of our young people were formerly
brought up at the ccllewes of the Northern Provinces; they
were instructed in all your science; but when theycame back
to us they were bad runners ; ignorant of every means of ~
living in the woods; unable to bear eithér cold or hunger;
knew neither how to build a cabin, take a deer, or kill an
enemy; = spoke our language imperfectly; were therefore
neither fit for hunters, warriors, or counselors; they were
tctally gocd for ncthlngi" - B '

He gave the hlstnry of the rise and éemlse of theA
' Kiowa cultuire and attributed its decline tc the slaughterlng
of the buffalo and tihe bamming of the Sum Bagce, the Kiowa
livelihood and rellglcn. : LT

: He stated that ‘the. Indlan ploblem is- really Indlan
problems. Relocation has not ‘been successﬁul. Establ;shment
of an Indian education. program is of.utmost ;mpcltancé.»'

. CQultural assimilation’ should be reciprocal. ' Indian cultures .
have a great.deal to offer the dominant. cultuxeg. He explalned
the Indlaﬁ VLeW Qf 1;fe and the feellng f@f the land e

He an%wered all questlons aske& by peaple lnithe f; : 
‘audlence.rv . o e T g R
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Nafziger, Alyce J., compiler. American Indian
Education: A Selected Bibliography, Supple-
ment No. 1, October 1970. Educational
Resources Information Center (ERIC), New
Mexico State University, Las Cruces, New
Mexico. =

‘ED 035 483

‘The Role of Changing Woman and the Twins in the
Navajo Origin Myth. An Effcrt to Correlate )
‘Navajo Legends with the Present Navajo Culture
and Educational Needs. Mecham, Edward M., 1969.

The Navajo origin myth is discussed by comparing re-
corded versions of the story of Changing Woman and the : »
Twins. The myth clarifies the signifiec ice of many present-
day tribal ceremonies and customs and provides a basis for
‘the traditional upbringing of the Navajo child. The Navajo
defines wrong as ''that which produces disharmeny within.
society,' and the basic precepts and injunctions against
wrongdoing are contained in the mythology. Use of Navajo
legends as instructional material promotes interest and’
motivation for learning in the Navajo child; just as an
' appreciation of Navajo mythology by the educator, increases
understanding.of, and rapport with, his students. =
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Nafziger, Alyce J., compiler. American
‘indian Education: A selected bibliography,
Supplement No. 1, October 1370. Educational
Resources Information Center (ERIC), New
Mexico State University, Las Cruces, New
Mexico. ' T

ED 035 495
Does Your Child Have a Future? Begay, Blanche

Bizahaloni, Northern Arizona University, Dept.
of Home Economics, Flagstaff, 1967. C

, In an attempt to encourage school attendance of

' Navajo children at an early age, this booklet was prepared
to improve the attitudes of many Navajo parents to 'send
children to school at age 6; to inform parents of possible
disadvantages of age-retarded beginning  students; to -
improve lines of communication between the school and
parents; and to present a pleasant but realistic picture -
of school. Pictures of school-related activities are _
accompanied by textual material in both English. and Navajo
- languages. ' AR Coal e e L '
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" Nafziger, Alyce J., compiler. American Indian .
Education: A Selected Bibliiography, Supple-
ment No. 1, October 1970. Educational
Resources Information Center (ERIC), New
Mexico State University, Las Cruces, New
Mexico. '

ED 034 612

Navajo Evaluators Look at Rough Rock
‘Demonstration School. Begaye, John Y. and
others. Rough Rock Demonstration School,

Chinle, Arizoma, 1969 :

Four proanent NaVagQ leaders evaluated Raugh Rock

' Demonstration School by invitation of the school board..
Inquiry was directed toward ascertaining the type of educa-

tion Navajos desire for their children, the extent Indian
culture should be included in the eurriculum,- and how =
Navajos want their schools operated. It was concluded that
the student at Rough Rock is happy, is engaged in the learn;ng

.~ process, and is interested in what he is doing. The most

- outstanding instruction comes f£rom the classrccm teacher
~although dcrmitcry parents are also effective instructors.

- The parents and community are 1nva1ved in scnocl operation.
~and activities. Areas of concern were needs. for- greater
‘emphasis in teaching Englich, for curriculum- guldes in the -
~bilingual and bicultural areas, and for follew—up evaluatlcn

- of students pursuing hlgﬂer education. It was concluded:

~ that Rough Rock Demonstratlan School- has proved successful

' needs ccntlnucus funding, and should be renamed and.

" cdnt1nued as a model fcr cther Navago cammunlty schoals.,ufif'
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Nafziger, Alyce J., compiler. American
Tndiar Education: A Selected Bibliography,
Supplement No. 1, October 1970. Educational
Resources Information Center (ERIC), New
Mexico State University, Las Cruces, New

Mexico. , -
ED 036 383

Navajq_?%;¢eptippf;£ Anglo Mediciﬁé. : .
Mico, Paul R., California University, School .
of Public Health, Berkeley, 1962.

Understanding how the American Indian perceives
the health and medical programs. of the Anglo culture is
the key to the United States Public Health Service in
being able to raise the Indian's level of health to that of
' the general population. Vast differences between the American
Indian, as represented by the Navajo, and the non-Indian are
found in language, customs, cultural patterns, health _

- concepts, and social organizations; therefore, overcoming
cultural differences as well as increasing health = =
facilities will be necessary. A long-term health education -
campaign in-schools and community is essential before the
' Navajo individual will be able to perceive Anglo medicine
in a manner which will contribute ‘to the maintenance of
his own health. IR IR e el s




 nyavaJo world lylﬁg cuts;de the Reservatlon area did. ﬂQt
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The Navajo Yearbcak Report No. VIII,
1951-1961. A Decade of Progress. Ccmplled
with articles by Robert W. Young, assistant.
to the general superintendent, Navajo Agency,
- Window Rock, Arizona, 1961. B

(page 10-13) "A few years later, in 1887, the
school attendance of Indian children became @Qmpulscry,
and thereafter it became the custom to use the police to
locate school-age children and place them in school.
Frequently, parents hid their children from the police,
or voluntarily sent only the sickly and weak, retaining
the strong at home. Implementation of the campulsgry
attendance law almost precipitated violence in the fall
of 1892 when Agent Dana Shipley was besieged in a trading
post by a force of Navajos under the leadership of a
‘man known as Black HGrSE." :

"From time to tlme, long after the turn of the 20th
century, there was friction becween members of the Tribe
‘and the admlnistration over the subject of school
attendance. However, during the first decade of the 1900's
schools were constructed at Tuba City, Leupp, Tghatchi,,ﬁ
Shiprock and- Chinle, ‘and durlﬁg the following decade
‘similar facilities were built at Crownpoint, Toadlena and
'Ft. Wingate.: 'In addlthﬁ, :Navajo students attEﬁdEd some
- of the off-reservation facilities- cénstructed for purpcses o
- of Indian education in the 1880‘5 and 1890 s; e. g. Sherman L
,Institute, Carllsle, Chemawa.x e S , S

"H@wever, the.farmal educatlcnal system af the nan- '

'egple, 11v1ng
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assume the ways of an alien people was not attractive

to the Navajo people. Nor was the Tribe subject to

many pressures for cultural change requiring formal
education as a prerequisite to successful adaptation

until the decade of the 1930's. Most of the unwilling
scholars driven to school by the police in preceding

years merely returned to the Reservation and re-established
themselves as members of Navajo society following their
'release' from school or their successful evasion of the
police." | | B |

(pages 13-14). ""By the 1940's, there was a growing
awareness of the need for formal schooling on the part of
the Navajo people, and during the war period, temporary
makeshift dormltery operations, built in some localities
by Navajo parents themselves, converted the day schools
. to a boarding basis and kept the Reservation school system

alive. The active participation of Navajo parents who
acted as dormitory attendants,. contributed food, and
DEheIWlSE made sacrifices in the interest of educating
their children, stand as a monument to the vision and
’ fcrebearaﬁce of these fargighted_members_cf'the_TribéJf

. "The interest in educatlcn 1ncreased greatly ,
i;éurlng the war; Navajo servicemen and former war: wcrker5‘
alike returned to the Reservation with a new understand;ng

- of the role of education. in the 1life training. of their

fjchlldren. The cultural lsclat;onlsm ‘of the past. had given'
- way .to:a much broadened v;ewp01nt on -the. part of :a. majgrlty :
.“of the Navajo people ‘and, in May 1946, a speclal Trlbal

  {Ccuncll Delegation: expressed ltSélf to the- Sesretary of
. the Interior, CQ?gIESSlGnal C@mmittees and cthe:s 1n '

“‘Washington, D. C.,._
7cQE51dered by'tk"Trlbg tc be 1ts primary 1eed




E.whc would not send their children to- school: or agcept

vNequa;ewa, Edmund. Truth of a HQPI.
Edited by Mary Russell Col;cn; Museum
of Northern Arizona, Flagstaff, 1967.
(Originally issued in 1936 as Bullet;n

- No. 8)..

The Drlslm, legends ‘and history of a group of
HDPl clans are related in this book.

- The Hopi bellef that the Bahana, whlte brother or
savior, came up with the Hopi from the underworld and will
return to bring peace, wisdom and an .end of trouble,
caused the Hopi to accept the Spanish priests and later, -
the government schools, since they wanted to learn the

wisdom of the Bahana;

_ : (pages 60-77) A school was establlshed at Keams

. Canyon in 1875. The Hopi Wllllﬂgiy sent their chlldren.

The Hopi attitude towards:school changed when pollcemen

were sent to return the children to school” when. the BT
children were kept ‘in the v1llaﬂe for religious: ceremanies.jjjfjj
The Hopi divided into two groups, ''the hostiles ... those'z.”‘

 tools, food or clcth;ng from the gaverﬁment'L -and- o
- Mhe friendlies'; who' ccaperated with the: gcvernment ;‘
agents, .sent the1r children to- school and received useful
tools and food.: ‘Some of ‘the '"hostile'' men were. .sent away“
"and so Was the chlef. Th;s tlme 15 stlll rememberéd.. -
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 Newcomb, Franc Johnson. Navajc NélgthTS. . ‘
Uﬂlveralty of Oklahcma Press,VISES.;,

o 'Mrs.‘Newcamb came to the Navajc Kesgrvatlcﬁ Lﬁ:
1912, to teach schoel. She married a trader and stayed
thirty_yearsi: Th15 beok is -an account of those years.

(Pace 6-8) . ”When Saptembér arrlved ,more than _
400 ‘Navajo children had been gathered Ffrom far and- w1de,
~to enroll as ‘pupils in this government. baa?dlng school -
.and five more- teachers had been appointed by the Board cf~-
~ Indiam - qucatlon_ Thére was -a- klnéersarten teachar whose
~_ tots played their ‘zames and sang their songs in- the sunny.’*w
red log schoolhouse. The next grades Gccupled the. large Cons

-;f,red ‘brick barracks-that had- housed" ‘the . seld;ers.; The

_1; klndergarten children and my rlrst—araders Wer:
o pupils who- attended_schcalrall &ay The ‘childx

~higher grades were-in- 1agsrooms ‘half a’ day énda
“Werg assigned to- work ﬁrcugs “the. cher halfjf
';n the l undry, sameﬁln the bakery he 1
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to teach me the Navajo language, that I made any headway.
After that, things were better and when they completed
the year's work, they could all read their primers, spell
~ and write the words thereir, and equal any white thixrd-
grader in mathematiecs.' ‘ ' : R

v "The teachers at the boarding school had little
opportunity to become acquainted with the parents of the
Navajo girls and boys who attended our classes as their .
homes were located many miles from' the school. Sometimes
we took horseback trips and paused to visit the hogans of
one or two families, and twice we were invited to fall
festivals. Occasionally, the mother and father of one or
two of my pupils would quietly enter the classroom, stand
silently near the wall until directed to a seat, then care-
fullyrexamiﬁe.every»deﬁail,that'metAtheir gaze. I was =
always impressed by their good manners, their quiet dignity,
and their evident interest in the activities and purpose
of the white method of teaching.' S A

| " (page 9). 'During the greater part of the year, -
all childreniof'schccl'aga:Werefét bcsrdiﬁgjééhocl]where
food and clothing were provided by}thé‘gcverﬁment;{ﬂThis

was of great benefit tc_many‘Navajg:familias[wha_We:élcbliged  "

to live on very short rations during the winter months;,
' especially so when the summer had been hot and dry.": = -
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»foicer, James. "An DverEV1ew of Currenfi-
Needs in Indian Education." Annual -

Conference of the Co- Drd;matlng Council

for Research in Indian Education, April 18
and 19, 1963. Arizona State Department of -
Publlc Instructlon, Phoenix, Arizona, 1963.

Mr. folcer states that research in Indian.
education now needs more problem solving than problem
stating, that researchers, in order to be more realistic,
should recognize their. Perscnal biases towards Indian
education, that more coordination, broader scope and more
erpeflmentatlcﬁ is needed. Research must be geared to each
situation as it is. -He points out as a "fact of life"

" that "the education mcst likely” to prepare young Indians -

- for maklng their own way in. the modern world is precisely -
the type which W;ll Wlden the gulf between fﬂdian children ; "

and their parents-
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Officer, James E., Iﬁéiaﬁs in School:

A Study of the Development -of Educational

F321l1tles for Arizomna Indians. American

Indian Series No. One. Bureau of Ethnic -
Research, Univ. of Arizona, 1956. o

Mr. Officer g;ves é detailed, factual (maﬁy
tables with figures) history of Iﬁdlaﬂ educatlon in
‘Arizona from its beginning until 1956 e

The facts tnat Navajo parents want thedir children
to live at home, that their homes are moved fr@m place to-
place on the Reservation and poor roads on the Reservation,
‘have been the greatest problem. After World War II, - , ‘
Hopis and Navajos, who had worked for defense or served in
the armed ﬁorces, reallzaa th% 1mportancé Df educat10n,rr;

- Dver the years, the policy of the Federal ggvernment
towards Indian education has varied. = Indian education -
reflects these policies.  The Merriam repcrt ‘and Jahnson-
0'Malley Act (educatlng Iﬂdlans ln pub11c sch@ols) are
]dlscussediJ , , - . e _ v

o (paga 5) ATTIIUDESC» "Po some extent Indian.
Bureau ‘attempts. ‘to educaté Indian' children ‘have been -

.'anhlblted by native fEllnguS practlces,,although this ;s

:,1ess true today than fcrmerly."purlng ‘the- early perlod
fﬁmen Indlan ch;ldrenrwere fcrced}ta undergc exposure to
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geﬁtlemen's agreement whereby Hopi parents strlctly
enforce the attendance of their children during the
rest of the school year, in return for the privilege
of having them eygused for important events of the
religious calendar. : :

S (page 17- 18) " HOPI "ATTITUDES TOWARD BOARDING
SCHOOLS, 1955: ''In 1914, I was again moved to Califcrnia.
When I was in the R;ver51de Indian Schcol 1 also '
‘experienced. home sickness and wanted to go home, but 1
began to uﬂderstand a 1;ttle Eﬁcllsh so 1 had tc make the

best of it..."

, "And . when I entered schcgl it was just like
entering the school for Army or soldleang Every mornlng,

 we were rol;ed out of bed and the biggest part of the time

,Qwe would have to:line up. w;th guns in our hands ... and we .
"had been forced to go to school in ‘the same ‘manner. We -

 'nad to mareh into it just like it, " because 1f .anyone -refused,

"he was immediately punlshed but: most. of. us have different w;ré'

“nature, that some of us who are much bclde; than the rest

7 _heart did not run away. ~And we ‘had. to. go. along with WhatEVEr_;5{'
- they wanted us .to, do.: we had to.go “to churchy’ and when’ WE~ff
.~ entered the’ church,; we had to listen. to th :

ffijchocl . a government school:
.1 had toigo. through{an ‘re

ﬁfnf us Wéuld run -away s put the rest of us: whc ‘had-a small’

. ‘ e Wh1te ‘man
'-preachlna tD us.;;v (Bureau Df Indlan Affa‘*; 3

V"Iime ‘soon came’that

but tcday:as;I'tthk



(page 22). A report concerning the first Navajo
commupnity center at ournhams, New Mexico, 1935, reads
like reports on the Rough Rock Demonstration School of
the 1960's. Indians built the facility. ' v

. (Page’127).‘ Sub-Committee on indiaﬁ Educatiaﬁ'f”
(Arizona White House Conference, 1955)...'For many years,
the Indian Bureau has talked of the advisability of

‘greater participation by Indian parents in the school

program. The fact that Indian members of the Education.

‘gub-Committee insisted strongly on tha,inclusiaﬁ cf“this 

'area of agreement in the finaljreport'suggests_thétfthe:*

76.

Bureau has not succeeded inﬁbriﬁging lndian’PafEﬁtSﬂiﬁtG ,

the school program to. the extent many Indians desire."




77.

NAU
Special
Collections v ' - ' o o L o
970.3 : . L - B -
N792

041n

_QO’KaQe; Wa1ter Collins. The Hopis: _
A Portrait of a Desert Peeple. Norman,
Oklahoma, 1953. R o L

A photographic record, ‘in-color and word
sketches, of individuals from the older Hopi generation, .
those over 80 years of age, who have lived by the old ..~ - )
values, the old Hopi way, which are the foundations of - = =
Hopi character. = e ST T
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MC?Kane, walter CQlllDS. Sun in the"sky.
‘Norman, Oklahoma: UﬁlverSltY of Dklahcms
Press, l950. : :

This is an acccunt of the guthar s eyperlences
while he lived among the Hopi on the Mesas.  He descrlbes
' the environment, ‘village life, home and ‘home life,
'rtfadltioﬁs, ceremcﬁles,:aﬁd shows the Hopi way, which
will assimilate new ideas if’ ‘these new ideas: da nct

”741nterfere with Hopi- rellclous bellefs. T

. unde rstanélng ‘man- 1n Dther ways . - My-companion ‘told: mé’ﬁlﬁ

9fthere were. three thlnas he'wanted fcr me tQ remembérri-

: Gcﬁcernlng schaals, he writés of the flrst schoolf¢” 
Nat Keams Canyaﬁ,1  - L : o

(page 224) "The first superlntendent was  an

{7What had' happened -on- “his- last day of: schcol /" "The. .
:”asuperlntenéent seﬁt for me, ‘he’ said. He ‘told me that-

:nct‘Sametthg I d learned 4in-school; but ‘other’ things.'
; id,: 'don't, smoke.;ij'“*cn t;hurt ycu“%but
: ‘save’ your money.. : 1t ig e e '
;you haveﬁmaney ycqu;ll lose it ]
‘A man Who's drunk doesn’’ tfknow What he's
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opposed the plan; They could not agree to a move which
deprived the child of traditional training. In this new
and foreign scheme, how could a boy be taught the essentials
that he could acquire only in the kiva ~-- the handicrafts
that he must master, the history of his people, the rltuals
of sacred ceremonies, and the precepts: of right living?

How could white teachers, who had no ‘knowledge of Hopi
beliefs and who were insistent on their own ideas, - take

the place of a chlld s parents and eldéfs?” B :

”Washlngtcn was too. far away from the FDPI people,

. both in miles and in thoughts, to understand what these
 matters meant and to PlanAaccafdlﬁgly. Hopi parents could-
‘not see that new ideas, though poorly conceived, were well
 meant. In American life, compulsory school atteﬁ&ance ‘had
long been an accep;ed ‘principle.: 1t was appllad now. to the
Hopis. Children were hunted out and taken away to- schoal.;_
Parents hid their children. Ccmplete mlsunderstandlnﬂ on
both sides led the authorities to resort ta m;l;tary ﬁgrce
. to compel acceptaﬁce of thelr planauu;_' C e

_ , "In this prcgram, Washlnatcn did ﬂDt reallze that T
'there ‘was 1nvclved apather piinclple DE Amerlcan Iife ==
- freedom of rellglous bel1efs..TTo the Hcp;, da;l.ﬁl;fe and_'
religious life are. two aspects. of: tbe same thlng “They -~
are -not’ ﬂetsched.dptlv tTes, the cne pursued on wsekdays_;:

7and the othe* an sunday . They are not éven mer‘ y two .

7dgpr1ved szhis kiVa;tralniﬁg is'
_ "eliefs




-ffchildren are ~incapable’ of undertaking. the

80.

Finding the rlsht teachers is not easy. Ideally, a
teacher should know how the Hopis look upon the world,
should be in touch with their history and in sympathy
with their beliefs and ways. But where is such a teacher
to be found, except by good luck? - Choosing the subjects
to be. ;ﬂcluaed is another question. There is mno reason
to assume that -the. program should: be ldéntlcal Wlth that
Df a 21ty szhoql of the Whltg raca. : :

"y aaked an cld Hop; frlend for hls views on the
=s;bgects that should be taught. ‘He has seen more than
eighty years of Hopi 1life, and has watched the troubles
and progress of the schools from the staft.“ ! They: shauld
" teach things that the .children. don't ‘learn at héme, ~he .

declared. "Eﬁgllsh and Wfltlﬁg erid geography. .It's good
- to teach the girls about canning and how to use. food
~supplies. Tha boys ought to learn .about- carpenterlng and'
‘,blacksmlt?ln “But not Weav1ng, cr msklﬁg baskets or:
v

pcttery.t

. ’"ThlS would seem’ sgund enaugh thaugh in. the past 7
it has not- always been observed.» But there still remain . s
5questlcns -about- varlcus ‘sehool: SubjectS‘ ‘not’ begause Hépif g

" because of ‘the dgubtful f;tness and ;mpcf;

1ff studles fgr H@pls. :;r




The Hopi boy 1nher1ts the wish to be a gccd HQPl rather'V
than a cempétltcr in a struggle for 'success' as we define-
' the word. . He may feel pride in his ability, but he does
‘not like to have his- acccmpllshments set him apart from his"
fellows. ~His aim and: reward lie in- apprcbat;an of his
ne1ghbors, in winning -and' holding their. confidence. For S
‘a .girl, ‘the real objective remains what it always has ‘been ==
 to begome in due time a competent and reso;rceful Wle and L
-~ mother. She daes n@t seek or - thlnk Gf a career.

"I thlnk that in the view cf Hcpl parents, the.
mlSSlQﬂ 'of school can be. axpressed in a brief phrase -~
to give to their ‘children the training that will best help
them to 1éad a sound ngl l;re 1n the mldst Df a: wﬁlte
clVlllZStlQn.: , i : ' : :

) - '"The hlstcry o£ schools in the r&servat;on 1s L
:Mparalleled in. scme ways,,thaugh not in Lall, by;the stcry cf
" the white man's various moves in: ‘other contacts with:the"
’iHcpl people,‘ a h351tant .start: when everythlng depeﬂded an




Oswaltg
,Iné 1966

New ¥ork-

. History, tél;gicn, arts economy,
psyeholcay of - the Hopi ‘is- describede"
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Owens, Charles S. and Bass, Willard P.
The American Indian High Sehccl Dropout
in the Suutnweet. Albuquerque South-

western Cooperative Edueetlcnel Laboratory,
Inc., 1969

‘This is a study of Indlen student dropouts in
Arizona, Nevada, New Mexico, Oklahoma, southern Colorado
and southern Utah. The sample was drawn from lists
furnished by schools of all Indian students enrolled in
the eighth grade in the fall of 1962. At the same time,
the schools submitted lists of 1963-64 ninth graders,
1964-65 tenth graders, 1965-66 eleventh greders and

1967 graduates. Forty (40) students,-lﬂ a sample of

1,217 students, graduated in 1968. John K. Norton states

_ thet the average dropout rate between eighth grade and

~ high school graduation in the United States is appruxlmetely
.32% (1963). The dropuut rete in Arlzuﬂa is, 32 SA

" In this study, the’ drupeut ‘rate of Indlan studente'
-~ from BIA, Publle and prlvete schoele 1n Arlzune are aef
follcwe- ,

'EiArSeheeie S - '¢ '3”47;7‘

;,,Pfivete‘Schccle f L 9%?~1fv.-u1»7;: B
'”Publle Schoole SR 23 5%;"fﬁjfj;y;"“

o f'rﬂigh eehoel dropout percentages ffeﬁftheuﬂeéi;eudf
Navajc trlbee are ee fcllewe- e : e

k'?Hcpl
f NeveJe
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Parker, Seymour and Sasaki, Tom T.
"society and Sentiments in Two
Contrasting Socially Disturbed Areas.'
Approaches to Cross- -Cultural sz;hlatry.
Edited by Jane M. Murphy and Alexander H.
Leighton, Cornell Univ. Press, 1965.

A comparative study between peoples in two very
different societies-a group of Navajo Indians living in
a g’nall tcwn in the Scuthwestern Unlted States (1953)

in Marltlme Canada (1949 1952)

The researchers found overlapping sentiments
 (sentiments-representation of predominant ideas that are
- colored with emotion and feelings that occur and re- '
occur more or less. ccn31stentlyﬂA H. L21ghtan) in e1ght
broad areas.

1. . Pecople occupying 9051t16ﬁs of pawer ‘and
authority are exploitative, and thus are to be feared
and distrusted. However, one must be deferent when inter-
actlng W1th them. ‘ : : : L

. 2. 'Nature and the world around are full‘cf‘threéES'
~ from dangercus supernatural fafces such as wiﬁches?and'ghcstS- -

, 3. Humaﬁ success and gett;ng aheadﬁ;n life are beyéﬁdff
the control of the individual. ‘The maln for;es beh;ﬁd soelal
-land materlal success are ”1uck" and pull. x»if o

S ,4. Qancarted act1v1tY tQWard longerange gcals is
lﬂ‘futlle,“ shortsrange grat;flcatlons are the maln thlﬁgs
o Worth str1v1ng fora_}.- S A g

L5 A‘lS Phys;cal 1abcr 15 ‘a nece331ty for sat;sfy ﬁg[~”
'Tlmmedlate needs——lt has nc 1ntr1ns;c value. e
;XFE Upward mcblllty3 ‘on” the part Qf a member of the a

 51lnagrOup is_ ccn51dered equlvalent t@ regectlcn af the ln—jv]f“
';7grQuPajvgbf, s 5 o e ST S L




71_; the behav;or of blanket Indlans.f As agalnst,'he feellngaafu -
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7. Residents of the depressed rural
communities are morally and mentally inferior to
people in neighboring communities.

8. Situations are to be evaluated according to
the definitions as set down either by the whlte or Navajo
way of life.

(pages 346-347) INFORMATION CONCERNING NAVAJO:
"speial and material success lack precise definition and
social consensus. Navajos do not usually wish or expect
to mingle socially with 'Anglos' nor are middle-class
Anglo valuations on items such as gcod hcmes ~and furniture
important to them. Success in this ‘'alien' situation is
measured largely in the accomplishment of immediate ends:
getting a job, being the last fired, buying a car, and
finding a fr;end are all measures Df success accomplished
by means of 'luck.'' : :

"on the Reservation, the goals- and means-of..
achieving them are fairly clean cut. The Navajo belleves
in traditionally defined ways to: achieve socially valued
ends. The means-end relatlcnshlp is defined within the
context of their value system and beliefs. On the other
hand, the town Navajos are still unable to link one item
of behaV1cr with the Dther 1nsafar as. they relate to. ‘means
: and ends.,,v : SR o =

. ""The Reservatlon Navajo is lndustricus Whlle he is

: accumulatlng what he thinks is desirable-then he stops to
‘give someone else a chanca. ‘This idea’ is carried over by:

town Navajos. - "Also, since excess wealth is: asscc1ated-w;th

'Wltchcraft the NaVaJo accumulates pGSSéESlDHS w1th1ﬁ llmlts.;'

4 (page 349—350) beveral Navajo famllles in town' .
“have . made the grade’ in the ‘white Wﬁfld’”ﬁThey live 'on. the '
rlght gide of .the tracks ~and- partlclpate in ‘the. soc;al [‘
activities of the- Aﬁglg world.' Because of this, they are
"ﬁrequently labeled aéency Indians' ‘and ‘are said. to be - '

, gcing ‘the- white: way. . In recent: years, samezgealou51es'
_have. develcped ‘among thcse who- hay ,”:1 s1ves of
~from Navajo scclety and who speak out .
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futility which the people in the depressed pockets have
about upward mobility, the town Navajos strike hard

at what they believe will lmprave their standlng—anamely,
education for their chlldren. '

"Navajo children are the chief victims of this
growing confusion and multiple standard. At school they
see themselves in a situation where standards are set by
white children. At home, the Navajo children find behavior
and housing conditions far 'inferior' to what they
experience in school. Their clothes appear. relatively
shabby, their 5peech is noticeably inferior, and they
look different.' (Discussion of seemingly paradcx1cal
behavior among Navajos, page 352). '
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Polenz, Ned C. A Follow-Up Study Df

the Ganado Mission High School Graduates.

A practicum submitted in partial fulfillment.
of the requirements for the degree of

Master of Arts in Education, Northern
Arizona University, Flagstaff, Arizona, 1969.

(page 2). "The problem was to deVelcp some idea
of how effective Ganado Mission High School's curriculum
and environmental factors have been in preparing the Indian
student for his post high school position, with special
emphasis on higher edueati@n," :

"It became 1mportant to determine the students'
attitudes regarding curriculum and other factors as: :
revealed through the questionnaire studled. The study |
was made more valid by sending quEﬂtlanna;res ‘to all Ganadc'
Mission High School craduates from the past flvepgraduatlng.;
classes (1964~ 1968) n o . T S

v (page 12) r;...fear of change,'crffear Qf the e
-unknawn is one’ of- ‘the major: prablems that the ccllege bound:, ;

" Indian youth faces," espec;ally as he” mustlcross cultures

'Hdepreq51an and anxiety' for the Lnd;an ycuth

h;-tc pragrams ior fundamenta
“iThese pragrams,

along with- all the other factors- involved
”VmEﬁt between hlgh‘SEhDDl and callege.v"-

sln theiadjustﬁff;if“‘Vﬁ

S“V"If an Inélan chlld e e
.v»accepted in the non=Indian. ccmmuﬁ;ty, he W111 prabably 1DSEx
~interest in his schcal wark.; ' ‘ ijreate

, 1dent;fy w;th h;s Indlan herltage or: the hastllﬁLAnglci
soclety_’,_v_f R I ' Sl e L

thay feel
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community are necessary. One hundred fourteen (114)

ques tionnaires were sent out; 63 were returned. - Twenty-
six (26) graduates are attending institutes of higher
learning; 28 did attend; ‘9 never attended. English
was considered most helpful of all subjects. The students
felt, of courses not offered at the school which should
be offered, were a foreign language, physics, rapid
reading, psychology, shorthand ‘and sociology. Some
graduates reported that they were lured into a false
sense of security concernlng competition in higher educa-
tion because the school handbook states that the school
is college preparatory.f :

, (pa&e 40). “Through counsellng ses51ons Wlth
many young Indian people, the author ‘has ‘become -aware of
the fact that many of them feel .that equal educational
opportunities are not avallable to the Indian. Thls cannct
be considered the entire fault of the white man, for many .
of the traditional Indians feel that. the Indian ycuth
should learn about the Indlan culture and forget the
white man's. educational ideals. This. theory is: supported
by some of the problems ‘the HQpl Indlans -are. haV1ng at
- this time. " The Hopi peaplé 'who ‘want. a high school educatlon'
for their children are farced to. send them to bcafdlﬂg
schools or submit them to a 1lﬁsmlle round trip bus: rlde
 to the public. schcol’each day. Thereiare “these peaple
want to build a hiah;school ongthe HOpl Resarvatlan, yet
“the trad;tlonal Hcpl”perLE'ar" S V¢

o (page 41) ,,;..some fee
' gces on ta pcst high school educatlonal
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Ganado Mission High Schcal were interested in
enrclling.

: The author states that students are frightened
by the thought of going off the Reservation to college.
Indian students keep prcblems to themselves. If problems
'~ become too big for him to handle he turns to alcohc] or
drops out of schoal :

(page 43). ''By opening up and communicating on
a deeper level with a well-informed and understanding
counselor, the Indian student may find his adjustment
of bridging cultures a b;t 1ess dlfflcult and frlghtenlng.
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Qoyawayma, Polingaysi. No Turning Back _
by Polingaysi Qoyawayma (Elizabeth Q. ‘White)
as told to Vada F. Carlson. Albuquerque,
University of New Mexico Press, l964. ‘

Born in Old Oraibi in 1892, Polingaysi was a
small child when Hopi children were snatched from non-
conforming parents (the Hostiles) who did not wish their
children to attend the government school at the foot of
the mesa. Curious Polingaysi, many times hidden by her
mother or grandmother, decided for. herself that she would
find out about school. Later, she became a stowaway in
a wagon to be filled with bays and girls bound for
California to attend boarding school (Sherman Institute).
Her father and mother finally gave permission for her to
attend. When she returned to her family after four years
of school in uallfornla, she could not accept traditional
 Hopi village life. She seemed caught between the. Hopi

| world and . that of the white man and felt she belongad

. to neither. Being a m1351anary to her: peaple was not
satisfying. As a substitute teacher at the" ‘Tuba City
Boarding School, she had her first teaching experience.
- Later, she taught first grade -at Hotev1lla and. develaped
~_her. thaﬂ contrcver51al teaching methods (be&nn with- the
. familiar). She hoped to blend the. best of the HDOL '
‘culture- With the best Df the white- culture._ It is-

" Elizabeth White who has started the Hap: Schalarshlps

Tj”but makes pcttery and llves 1n her house 1n Oralbl.vifg,
f;glocatlcn wAs  to w1n th
“VQBecause she did’ nof

._ﬁ;llgher Navajo “pupil
'{725began Vlsitlﬁgrt

. for children from her Tribe. She has retired as a teaéhér B

(paﬂe 149) "Pollﬁgay51 s flrst project lﬂ_;he néw

~ _‘been unable- to. mak‘fthe acqualﬂtance cf the;parents ofr
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(page 150). 'An established and recognized
teacher now, after more than a decade in the classroom,
Polingaysi no longer shivered in her shoes at the
‘approach of white educators, nor was she any longer
afraid of the condemnation of her own Hopi people."

"From the first days as a teacher, Polingaysi

had been convinced that since the vital interest of Hopi
children coincided closely with their spiritual nature
and their seasonal activities, their lesson topics should
be organized into sequential patterns and experiences '
suited to their development., SR

, "Harvesting and storing foods would engage their
interest when school opened in the fall. ' The winter

Kachina dances and the re-telling of ancient legends _
would be natural topics during the cold months. Gathering
of wild grEEﬂsﬁ.fcct_racing,_games} agd-plaptiﬁg:pf'familiar
seeds wdﬂld'prcvidérlessDﬁs}fgr;sgriﬂgjandﬁea:lyjsummér;f-5””
Food familiar to the Hopi would provide year-round topies." -

"She had encountered what seemed to her a surprising
amount gf'oppcsition,'stEWhat-foSet~b7~the enthusiastic
approval of such educators as her Toadlena supervisors. = .
At one stage in her: career, when she had been called to . ..
~ account because of -her ipsistéﬁéé&éﬁﬂtéachingffrom;théﬁkﬁown*ﬁq[‘
" o the unknown, a Washington official, impressed by her logic, .
* had defended her.": ;5T77;5??ﬂ‘P¢7T2?M~~ ’1ff5!a?.77 A

e . g,! Polingaysi
. had declared then membering he: roting hool - - =

~ "puring
. themselves had d
- methods, saying they
. about things they
. her. Hobbling over to I
' 'her hand gently in his d
'paughter, do not allow them to:

1m, ' saying,: =

i chief had consoled

thered

You are right.'"
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(Pagé‘151). "It was Indian cgmmissiQEEt, jdhn

-~ Collier, who eventually gave her the greatest support.

Overnight, and to the consternation of teachers confirmed
v}iﬂ.the'éld‘way{ofrteachingrIndian children, he changed the
procedure. Instead of thinking of them as 'benighted

- children of nature' who must be Tfedeemed'frgm,the,darkness'

of their superstitions and ignorance,' he thought of them
as worthy parts of the whole 'web of life' and recognized
the fact that degrading individuals may result in degrading
the society to which they belong." | |

© "Instead of thinking of Indian children as people
whose natural state was one of 'moral and mental stuper,
he_reccgnized4the'dyﬁamié,innarlfelatichship.@f their own
cultufe,patternSAaﬁd_suggested;thaﬁ*teachiﬁg should come
from within instead of without. Superimposed education, he

realized, would never reach deeply into the Indian
consciousness." S : o -
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Roessel Rabert A., Jr. Handbcck er ff 
Indian Education. Los Angeles; Callfornia.
Amerlndlan Publlshlng Co.,, n.d, f :

In order to better teach the Indlan child, the
 teacher must have an understanding of his culture, This
book gives suggestions on how to acquire this knawledge.-'
A brief history of Indian eéucatlon is given and the
various kinds of schools in Whlch Indlan chlldren are
educated are descrlbed :

v (pages 30 34) .- The authef dlscuSSés Tndlanifv- o
"~ values and basic dl:féfEﬁces between the Anglo and Indlan"
- way of life. He points out that all Indlans,,even in ‘the )
~game tribe, do mot think the.same or ‘have the same’ values.;;Q;.-f
~ The Traditionalist or Conservatives, the Moderates,.and - . . .
’the Prcgr3331ves, are three lelSlons 1n Indlan culture.,:r*:”“




2.

NAU o
Special Col.
-301.3509701
' .RZISi'
Rcessel Robert A., Jr.. Indian Ccmmunltles

- in Action. Tempe," Arlzcné-° ‘Bureau of-
'Eublicaticns, Arlzcna State Unlver51ty, 1967

Successes and fallures Qf proceases and prQJects in
community development on the Navajo and San Carlcs Apache
Reservatloﬁs are. descrlbed and analyzed ' e

. ATIITUﬁES TOWARDS SCHDOL'7 Chapter IV, pages 120—v7f‘f
©129. “A Personal Presentation and Evaluation of Gcmmunlty
Development at ‘Low Mountain,' is written by Peterson Zah,:

“who was. born and ralsed at Iaw Mﬂuﬁtalﬂ-;ﬂ;f;;xﬁypL@MG_w.f

(page 121—122)
"fscldlers began returnlng frc
‘and attitudes of the people silc
;ycunc men had seen much of ‘the 'w




""Because of the 1ack cf traﬁspmrtatlan and the
lack of knowledge of the true importance of education,
my parents never came to visit me during the. school year.
Their attitude was typlaal of the Navajo at Low Mountain,
and. their feelings about education began to be more and
more negative. Education to them meant that their children
'wcuid be taken at a young age and sent to bcard ng schools

many hundreds of miles gway."

As LGW‘HDthaln became less 1salated as more people
did acquire an education, and the positive resuits of
education were seen, attitudes changed. The community
" wanted. and worked for its own school.
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Roessel, Robert A., Jr. ''The Right to be
Wrong and the Right to be Right.'" Journal
of American Indian Education, Vol. 7, No. 2,
(January 1968). — ' |

”Eagerpts from the Eighth Annual Indian Educatlon
Conference Speech, Arizona State Un;ver51ty, March 1967."

Dr. Roessel, a prgfasscr of education at ASU, has
also served as director of the Rough Rock Navajo Demonstra-
tion School near Chinle, Arizona. He explains the
differences between the Rough Rock School and other schools
(BIA, public and mission) serving the Navajci The Rough Rock
School is called ''Dineh Beolta', the Peoples' school, the
Navajo school.

(page 2). ""Two elements make this experiment
(Rough Rock School) unique. The chain binding us together
‘is cooperation. The BIA, Navajo Tribe, University and

the community have united. First of the two distinguishing
features of the Rough Rock School ;s local control, the
,sa;and is cultural identification."” - '

_ ‘The school beard is compcsad of people in the
community. They: encourage parents to visit the schcol
hire them to work there. Because they let the child belcng
to the famlly instead cf the school, more- chlldren attend.;."

(page 3) ”Parents ‘who had never had a ehlld in
school before sald 'All right, now that you've shown me
.that the Chlldréﬁ belcng to us. and we can have them when
'we want them, I'll put them in "school. ' I've never put
them in school before because it was . always 1like you were
taklng the chlldren away - frgm'us -~ we had no volce.f” ‘

Indldns whc visit thls schoal are mast 1nterested -
in the fact that Indians; ‘make the decisions and. control the
school and that respect fcr Indlan culture 15 tauﬁht in the .-

- classrccm., : TR : S :

| The Ggmmunlty is. proud Df and takes an active,i?T
: lnterest 1n thls thcnl.A
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Salter, Josephine Heath. ''Analysis of Need
and Resources for Greater Indian Emphasis at
Arizona State College, at Flagstaff.' Un-
published Master's thesis, Arizona State
College, Flagstaff, 1950.

A comprehensive program for greater Indian emphasis
in education for the benefit of the Indian student and
interested students who will be working with Indians is given.
This program should aid in buiid:mCP attitudes fcr sound
social action.

The author recognizes that the most important
difference among groups of men are those in their value
systems and believes that the culture, structure, history
and geography of the Navajo and Hopi Tribes must be studied
for a sounder understanding of Indian- Anﬁlﬁ px cblems.
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Sekaquaptewa, Helen. Me and Mine: The Life

story of Helen as Told to Louise Udall.

Tucson, Arizona, University of Arizona Press,

1969.

Mrs. Sekaquaptewa was born in 01ld Oraibi in 1898.
Her parents were members of a group called the Hostiles
(traditionalists) who resisted having their children sent
to government schools and rejected help from the government.
Much of the book tells of her experiences, first a day
school, then at Keams Canyon and Phoenix Indian School.
How she adjusted and how various members of her family
reacted to her when she returned to the Reservation, show
the wvarious attitudes toward education. Her sister did
not want to accept her because she had adopted other than
the Hopi way. Happenings in her life are paced with
happenings on the Hopl Reservation and world. Besides
providing personal experiences, this bouok gives an
excellent history of the Hopis and their attitudes toward
education other than the traditiomal Hopi education.
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Shepardson, Mary, and Hammond, Blodwen.
The Navajo Mountain Community; Social
Organization and Kinship Terminology.
Berkeley, California: University of
California Press, 1970.

This book is the result of a study made in 1960-
1963 by two anthropologists, who found that because of its
isolation, the community of Navajo Mountain maintains
- traditional customs and beliefs that are disappearing in
other parts of the Reservation. Navajo Mountain, just over
the Arizona border in Utah, is one of the sacred mountains

of the Navajo. The hlstdry of the community, the relat;enshlps .

and cooperation between individuals and among groups, the _
various aspects of daily living, the seeping in of the outside
culture, and the kinship system are described.

(pages 127-128).  Attitudes tcwards school "Parents
of Navajo Mountain children genetrally accept the fact that
a speaking knowledge of the English language is de51rable,
and most members of the grandpareﬂtal generation accede.
At the same time, if a child is reluctant to leave home to
to school, the elders are not apt to exert any pressure to
'change hlS mind. Frequently, a child is kept out of school

if the famlly feels that they do mot wish to be deprlved of-
his services in herding, or if an old graﬁdmcther demands  a
small child to keep her company, run errands, help around her-
hogan, and generally be useful. In 1962, ~ thirty-one ellglble
children were not in school. Fourteen Qf these young Navago
had never attended schocl and the remaln;ng seventeen were.
early drop-outs." ' ST

\m\
0

"gince only the Navajo language is. SkaEﬂ at hame,
or when Navajos get tcgether, an individual who ‘has had- only
‘brief schoollng will soon- forget most. of the Engllsh he ‘may ,
‘have learned. ' None of ‘the older generatlon at Navago;MQuntaln,
speaks any Engllsh anﬂ less: than a: dozen of- the mladle-aged '
are capable of ccmmunlcatlng 1n Engllsh.;_;, S

: H'f"Up ta the present tlme,,the ccmmunlty has prcduced ﬁD—f
- college graduates, and Dnly lQ hlgh school graduates.gﬁfﬂ
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Simmens, Leo W., ed. 'Sun Cchief: The Auto-
biography of a Hopi Indian. New Haven: '
Yale University Press, l942.

Born in Oraibi in l890, Don Teleyeeva,,Sun Chief,
has written a detailed, vivid account of fifty years of his
life on the Hopi Reservation, school in California, and his
return to the Hopi Mesas and the Hopi way. L

From hlS earliest memories he reeelleeted the arguments
of the "Hostiles'" and the ”Frlendlles."r His family belonged
to the group called the "Friendlies' who accepted a few favors
from the U.. S. Government; .whereas the "Hostiles" attempted to

‘have no contact at all with white people or the U. S. Govern-
ment. Instead of being taken by force to school, Don presented

" himself, clad only in a blanket, to the schegl at the foot of
the mesa. He did not want his Hep1 clothes burned. Later,

- he attended Sherman Institute in Califormia. When he returned
to Hopiland, he found that his education had not prepared him.
for life on the Reservation. ‘He' had to learn to farm and to
herd. : He worried that he might not be able to support a wife
and famlly.,’He turﬁed wholeheartedly te the HQPL way of 11fe'
and religlon. ‘ S S SR v

Altheugh Sun ehlef hed meny frlends emong the Whlte
peeple, some teachers, anthrepeleglets ‘and - etudents,‘end .
- while he wanted. his" edepted scn, Nerman, to. have an edueat;eﬂ,
he raised: him- 1n the Hopl way,v ' N S Fem e G

(page 335) ""I had made Norman a- £;ne Kachina. mask, ‘
‘prelsed his wvoice and- encouraged ‘him to be a good. daﬁeef,‘for,e
Lthet is more 1mportant to- the Hep; then en educatlen.ig' ~

, (pege 340) '"I w”,fglad fer him to be educated but 1
“ ;heped he would stay- heme,and be a. gced herder, Ain my ewn S
~&'foctstepsi' I Wented ‘him to- teke gccd ‘care of our ptoperty, keep
. ‘the ‘respect- ef ‘the - nelghbors, ‘know’ the teaehlngs ef eur encestore,'
rsfcllew ‘the geed 11£e, end escape the TWQ Hearts-v Sy E -
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Sizemore, Mamie, compiler and author.
Sharing Ideas. Arizona State Dept. of

Public Instruction, Division of Indian
Education. nd.

A collection of ideas on the "how" of _
intercultural education. Values of the Indians

" and cultural differences that are important for

the teacher to know when working with Indian
children are discussed. An Indian bibliography

. is included.
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Terrell, John Upton.' The Navajos- The
Past and Present of a Great People. New
York: Weybrlght and Talley,»l 70. “

A history of the Navajo from earliest times to
the present:, this book describes and explains the problems
the Navajo faced and Stlll face frcm enccunter w;th cther
cultures.

Farmal education is traced from first féeble
efforts to establish schools after the Treaty in 1868
- to the present and the development of the Cammunlty
College at Many Farms by the Navggc TIlbé.
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Thach Harry S. Navajo Mlgratlen, Its
Occupational and Educational. Implications.
History of the Navajo, their adaptability to their
land and to the péDple with whom they come in contact, their
power to survive, are described. The five-year educational

plan, started in 1946, for Navajo children is outlined and
results of the program are given. -“Over-population on the
Navajo Reservation has accelerated the Navajos towards the
white culture. A sustained effort must be made to keep
Navajos in school so that they will have the tralnlng
necessary to become productive c1tlzens. : o
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Thompson, Laura. Culture ¥n Crisis New
York: Harper and Erctherd, EubLlshers, 1950.

Over 400 years ago, the coming of the Spanish with
new ideas, techniques, plants, animals and diseases, was the
- beginning of the Hopi crisis. Settlement of the boundary
dispute with the Navajos in 1943, which left the Hopi with a
land~use area one-fourth the size of the original Hopi
Reservation, caused the crisis to become acute. This book
loocks into Hopi history, culture, religion, personality and
environment and attempts to find pract;cal ways to sclve
problems.

(page 111). '"The White man's school.' The White-
man's school in Hoplland is merely one facet of a multiple-
faceted educational system which includes the household and’
clan, the kachinas, the cetremonial associations, and public
opinion, all c&mblnlng to mold the development of the Hopi
individual. Attendance at day and boarding school,. however,
removes the children during their: formative years fram the
molding and restraining influences of home and community for’
considerable periods of.time, and it eéexposes  them to various
alien ideologies. Thus it comes abcut that Indian young-

- people are caught between two worlds, the HDpl world and LhE‘f

 traditional- Anerlcan ane, each with its own 1deals and
expectancles. :
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Thempson, Laura and}Jssaph, Alice. The Hopi Way.
New York: Russ=2l1ll & Russell, Inc., 1963.

The field work for this study began in June 1942 and
ended in August 1943.

(page 13). 'The following study of Hopli personality
development in its interrelationship with the total environ-
ment falls into five parts: namely, Part I - a brief '
description of Hopi society in its geographical and historical’
setting; Part I1II - the expected course of individual develop-
ment through the life cycle; Part IIL - personality studies
of selected children; Part IV - the actual developmental
sequence as revealed in the attitudes and reactions of the
. sample of 190 children studied by means of tests and :

1nterv1ews (aged 6 through 18), - and Part V - some findings
dra = from: these data.k' ' BTN S S -7

ATT:LTUDES TOWARDS SCHOE!LS (pages 58 59) ""Although
schccl attendance is not compulsory;, it is urged by many of :
the village leaders and most Hopi . boys. and. girls go to school
for a period of six to ten years.: Regularity of attendance
differs among families and villages; children in the more = -
acculturated groups having the highest attendance. r#cords. j"

" When school interferes too greatly- with: ceremcnial or -
"economic acthltles, hcwever, the cnlldren are likely to drop
out for two or three days. To ‘overcome this - difficulty, ™

last year the prlnclpal of the Polacca ‘Day: Schcgl persuaded
the First Mesa leaders. to. hcld some.-of " their: ceremoglals ‘on-
weekends, rather: than during theée week, and since this time, . .
he reports, regularlty Df attendgnce has 1ncreased "-T?V.V_

S "n school the chlldreﬁ are ’§pecteé tQ acqulre,v°" N
First and foremost, a speaklﬁg kﬁowleége of. the, ‘English J
language" and also certain tools of the: white. culture: such as.
the three R s, together w1th a knawledge of Whlte Ways whlch
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will be of use to them in their future 1life on the
Reservation. There is little interest among the parents

in many aspects of White culture included in the curriculum,
and even some active opposition to such subjects as arts ’
and crafts, which many parents consider to be within the
teaching sphere of the clan and ceremonial groups. There

is also the objectlan to the fact that school is co-
educational, acccrdlng to the American pattern.”‘

"Oon the whcie,rthe Lch@cl experlénce to most Hcpl
stands out as something unique and scmewhat detached from
the main stream of their 11£e cazéers., : o

(paces 123~ 124) ”The children are sent to school
by their parents usually not- Qut cf genuine admiration for s
- the values Qf readlng, writing and American history, or ' S
" because our system of moral education is thought to" be trulyfff%f‘”
desirable and superior to their own but, ‘as they openly o

"~ voice it, because school may prcv1de them with necessary

";ldeologlcal Gf&é

_tccls far defense-~first of all, the kﬂcwledge of Eﬁgllsh-?.
in the fight for their own surv1val in- cantact Wlth a '
,phy31cally strcnger fcrce. : : :

; "CQESlderlﬁg the fact ‘that- the “Hopi cnildren studled
‘are all school children and as such..are quite. regular schcol _,x;
fgattendants, the interest and the dlsplay of emotion’ cennected cE
- with school -and school authcrltles An: our test results are
sttrlklnaly low. It seems,' ‘however, that the attit fo
.in girls is: of a scmewhut more. pc51t1ve nature than;that sho
by boys, . and this agrees Wlth the fact that reports from ;T”
‘teachers about puplls who" study after school hours at ‘home
- concern malnlY older g;rls; Our school system, as 4t is
"¢presented to the Hopi 'children,: offers. them7malnly knowledge
.. and activities built on needs_whlch are based on very . dlfferent :
_tscc1o—econ©mlg “condition ;33351des itmpresuPPQSES, nd- expresses
in 'simple stateitents: Of ‘truth and untruthj; an ldéolo gV Whlch
fls dlfferent frcm that held;by theiHcpi, even as ‘to- such e

“ffﬁdlsofganlzed zmay;adapt relatively suécessfully tc alien,ﬁ,,
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doctrines and ways of life. Their 'weakness' may become

their greatest chance for survival, if not as a group then

as individuals immersed in a larger foreign entity. With

the Hopi, however, minute, group-directed organization in
practically every sphere of life is a main characteristie.
Acceptance of alien values would imply true substitution,

that is, destruction of what is still functioning. In order

to prevent this -- if adaptation be imperative -- such a

group may react as the Hopi have done toward the white

American educational system; they may try to use and to re-
interpret it as a means of strict advantage to themselves,
without accepting its alien spirit. It is apparently not a
coincidence, and not entirely due.to defects in our school
system of ten years ago, that the Hopi who has gone through

the grade school does not show less, but frequently more,
resistance to measures taken by the administration than the
unschooled Hopi. It is probable that a highly organized culture
which has hold of its members' personalities as thoroughly as
that of the Hopi may be touched effectively only at its center."

‘(page 125). ''sSchool is only one manifestation of
many efforts of whites to bring about adaptation among the
Hopi to modern American concepts and values. The slight
difference in the attirude shown by boys and girls is under-
standable. We have mentioned that the boys find themselves,
at school, in. an atmcsphere Whlch though implying that they
belong to the 'stronger' and 'more lmPOftaﬁu' sex, on the
other hand, calls for special protection of, and regard for the
weak and ﬂelples; girls. This situation Will’be unacceptable
to the boys as long as they feel the wcmen 's dominant position
in their lives and as long as the school does not provide
them with practical proofs of their own greater importance
through the creation of a sufficiently large number of
occupations and pos;t;cns which would render them 1ndependent

At prESEﬁts,the average Hcpi bay knows that, whatever
he may be taught at schocl, he will have to return to the
fields of his mother or his future wife if he dces not want to
leave his home and his pecple and to live alone in an unfriendly
and strange world. The Hopi girls, usually sure of their own
importance, will not mind seeing additional regard toward them
required from the boys. Furthermcre9 1t may be that certain

-
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skills learned in school by the girls, such as dress-
making, canning, etc., are more useful to them at home
than those taught to the boys who learn the essential

of farming outside the school......The social function
of the school is perhaps its sphere of easiest and
potentially greatest influence. If used wisely, it may,
by securing the cooperation of the Hopi women, become of
increasing significance in the process of education."
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Tyler, Samuel Lyman. Indian Affairs: A -
study of the Changes in Policy of the
United States Toward Indians. Institute
of American Indian Studies, Brigham Young
University, 1964.

"rhis work was originally prcpared as a report to
the Commission on the Rights, Privileges, and Responsibilities
of the American Indian in 1958" and brought up to date for
this publication. :

From the 17th century to almost the present, a
history is given of the interaction of Indians with the
'Europeans (visitors who stayed). | '

Basic ideas that have influenced the actions of the
United States toward Indians from the beginning of our
history and the guiding principles adopted and pursued by
the government at a given time are discussed chronologically.
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Underhill, Ruth. Here Come the Navaho!
Lawrence, Kansas: Haskell Institute
Publications Service. U. S. Department
of the Interior, Bureau of Indian Affairs,
Division of Education, 1953.

From ancient to modern times, this is the story
of the practical Navajo and their ability to adapt for
their own use, ideas and materials from other cultures.

In the 1880's, the Navajo could see no purpose
in the white man's school. Children were sent far from
the Reservation, became homesick, walked home ... some
died on the way. Students were punished for not conforming
to the rules. At the beginning of the twentieth century,
as Navajos became more interested in the white man and the
white man's goods, they began to see an advantage in learning
English. A family would send ome child to school to learn
English. TIn the 1930's, many schools were built on the
Reservation. During World War 11, the Navajo began to see a
real need for education. Navajo boys were not accepted for
service because they could not speak English. Veterans came
home with new ideas.

(page 259). '"At last Navaho life had changed so
much that the people had real use for school. But it was
a hard time for the schools. The buses which had formerly
served the day schools could not run because they had no
gasoline. Some day schools were closed. At others, the
children stayed all week and drove home with their parents on
Friday. There was no Government money to build dormitories
for them, since everything was needed for the war. 1In a few
places, Navaho fathers worked at putting up sinple buildings
or even hogans, where the children could sleep. Navaho

‘mothers tock turns at staying for a week at u time cooking

for the children and taking care of them. The plan did mot
work too well, for the older people had too much to do with
their own homes and their war work. Still, they began to
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understand how important tle schools were to them, and it
had at last become clear that day schools were not yet ade-
quate for a reservation of scattered population that moved
seasonally with its sheep over a wide and rugged land. 1In
February 1947, the Council passed a rule that schooling must
be compulsory on the reservation. All children must go."

"Suppose the People had come to that conclusion in
1869, when the first little school was starting:! Or even in
1893, when they wanted to kill the agent who was taking their
children to boarding school! Perhaps by this time there
would have been roads and towns on the reservation. Yet,
perhaps not, for many causes must work together before a
people feel it wise to change their ways. The Navaho now
have moved slowly up from the days when they were a savage,
warlike people, with no wish to be anything else. Step by
step, they had become acquainted with the white man's world
until they saw what it could give them and how they must
arrange to use these gifts."



112.

NAU
970.3
N317
U55n

Underhill, Ruth M. The Navajos. Norman,
Oklahoma: University of Oklahoma Press, 1967.

"six or seven hundred years ago, there were no
Navajos." Ruth Underhill begins with the ancestors of
the Navajo and writes the colorful history of these
adaptable people almost to the present. She has re-
written the chapter, '"Fourth Beginning,'' to bring the
story of the Navajo to 1967.

Chapter 15, '"Learning Paper,' is a history of the
Navajo people and the schools. Reasons for their resistance
to education are given.

(page 211). ''The first faint stir in the school
world was apparent, yet it was faint indeed. As late as
1901, the agent had to report 'the feeling and disposition
of camp Indians towards school is not very enccuragingi'

Why should it have been? The matter-of-fact Navajos were

not very likely to want school until their 1life had become
such that school could be useful." "In fact,' complained

the agent, "'parents seem to think they are conferring a great
favor on the whites by bringing their children to school and
they ought to be compensated.' '

(page 262). ''The people may be only partially
convinced that good health demands a change of so many habits
that have served them for centuries. On the subject of
education, however, they are not only convinced, they are
dedicated. World War II opened Navajo eyes to the fact that
many of the white man's good things could be earned only with
education. Immediately there went up from the Reservation
a cry that was unanimous and insistent: 'give us more
schools. ' S




U. S. Congress, Senate Committee on Labor
Education, Indian Eépgaﬁigﬁ, 1969, Part 1
and 2. Hearings on Policy, Organization,
and Administration and New Legislation, 91st
Congress, lst Session, 1969.
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Vogt, Evon Z. ''Navaho,' Perspectives in
American Indian Culture Change. Edited by
Edward H. Spicer. Chicago: University of
Chicago Press, 196l. pp. 278-336,

Navajo history and culture are described from
earliest times to the present. The ancestors of the Navajo
probably arrived on the North Ameriecan Continent 3000 years
ago, began their migration to the Southwest about a thousand
vears ago, and began to live in the Southwest at around the
time Columbus visited the New World. Interaction and reaction
of the Navajo with other groups of people in the past and to
present times seems consistently to show that the Navajo take
what they find useful from other cultures and adapt these ‘
things and ideas to their way of life.. Any attempts at
directed change in Navajo culture have been of short duration..
Only when the Navajo finds practicality in change, will be
desire it. | | '

(page 316). '""The Navahos willingly accepted the
rations, seeds, sheep and tools that were issued; they were
quite unwilling to send their children to school. When, for
example, the Indian Bureau passed a compulsory school regulation
in 1887, the Navahos resisted strongly, even to the point of
violence at Round Rock (Left~handed Mexican Clansman 1952).
Between 1900 and 1930, boarding schools and mission schools
were added; and during the Collier administration of the
11930's, the day schools were established. But it is = -
significant that it was not until the years following World
War II that Navaho public opinion shifted to become pre-
dominantly in favor .of schools, and Navahos began to. demand
schooling for their children.' - - | L
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Williams, James R. ''Tribal Education
of the Hopi Indian Child.'" Unpublished
Master's thesis, Arizona State College,
Flagstaff, Arizona, 1948.

A histoiy of the Hopi and a description of customs
and culture is given. How the Hopi child is trained
through ceremony and religious observance, what membexs
of the family and tribe are responsible for this training,
and methods used for keeping the child on the Hopi way
of 1life are described. Hopi songs, with accompanying
stories, have been transcribed.
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Young, Robert W. The Role of the Navajo in

the Southwestern Drama. Gallup, New Mexico:
The Gallup Independent, 1968.

Robert Young, linguist, anthropologist, and
historian, has woven a bri'liant, living tapestry of
the history of the Navajo from earliest beginnings to
the present. ' '

First schools for the Navajos, the reactions
of the people, the gradual acceptance of education, and
finally, the conviction that education is the "key to
the future,' are described in detail. ‘



117.

NAU
Special
Collections
970.3

N317

L495¢

Young, Robert W., and Morgan, William.
Trouble at Round Rock. Phoenix, Arizona:
Department of the Interior, Bureau of
Indian Affairs, Branch of Education,
Phoenix Indian School Print Shop, n.da

This is an account of a fight at Round Rock
between Black Horse, a powerful Navajo leader, and the
Indian agent, Dana L. Shipley, who had tried to put

~ the Navajo children in school, as described by several
people who were present during the confrontation in
1892. Both sides of the story are contained in this
small book which was second in the Navajo Historical
Series. Agent Shipley's letters describing the event,
Left-Handed Mexican Clansman, Howard Gorman, and
the nephew of Former B8ig Man, who were children at
that time and were planning to attend school, record
the varying reactions of the Navajo people 1nvolved

On page 35, the nephew of Former Big Man says,
""But mow education is, without doubt, the right thing.
So, go on children. Go to school. Study hard. 1In the
future you will be helped by lt.ﬁ
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Zintz, Miles V. Education ACTrosSsS Cultures.
Dubuque, Iowa: Kendall Hunt Publishing
Company, 1969. '

This is an excellent guide for educating
minority group, bilingual children. Historical back-
grounds, beliefs and values, family patterns, environments
and cultures of the Navajo, Hopi and other groups, should
help the teacher to understand and plan for cultural
differences. Many suggestions are given to better teach
Indian children. ” , '




