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ABSTRACT
The problem of involving parents in programs of

educational change is discussed. It is noted that comprehensive
programs of parent involvement in public education will cut across
social-racial-economic lines in the community. Precautions to be
rememtered by those engaged in school-community endeavors are given:
{1) "Reality" for the individual is determined by what his reference
group accepts as reality; (2) The significance of the informal ties
between an individual and his peers also means that even first-hand
experience does not auvtomatically create correct knowledge; (3)
Programs designed to bring about a change in behavior must lead to
the active involvement of individuals in the dialogue concerning the
planning and execution of these programs; and (4) This crucial
element of personal involvement is reflected in such areas as
voluntary attendance, informality of meetings, and freedom of
expression in voicing grievances., It is concluded that to the extent
that educators can work with, through, and for new combinations of
federai and state government funds, foundation assistance, and local
parent groups, they may be able to accomplish something of lasting
benefit for modern society through the development of a school system
more attuned to the needs of this country. (Author/CK)
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L cunent prcgi ams of compansatmy educatior repr esent a. perple.u ng "

Involvmg Parents in Programs of Educational Reform

-:_ Ba«:l\n*rc;und | Lo : : ' B ’ ii

| In his latest wcrk Archlbald Iv'achsh pays tribute to Janc Addams
1:; statmg | “Hull House was not a house it was a.n!ac;tmn. nl' g e
significant that MacLe;sh refers to a nogable acﬁmvemeﬁts m the field

~of SOClnl Servme fDr publlc schools today are caucrht up in a demaﬁc?.

. for social action, Varmus for ccs. in the Umted States, inc'luéing the
federal géfernmcnt, are insisting that cducaltiénal inséituﬁan; a.cL

as ag’enf;s of social ;nd ec:m.mmic 1'eft::r.m, Nor is this dernand a new
“phencn'ier;ﬂn._ Jane Aduams hm self quéstloncd whether ec]uaatl.on is

an adequaue substitute for direct political action in the allcvm.,ieﬁ of
ipc?verty 2 |

i  Whether oy nqt schools should be e};pecicd to fulfill Lhc rale
cited above, however, has long been a hoi.ly c:OnLrOVernal 19*113

Far e};alﬁp'le; the 1equ11 ements of dev1smg a theor eixcal basc and

R ’E’he Operational pr Ocpdures esseutzal tr: succes S;Eul implementation :of

= sltuahon for schécl perscmncl True, federal projects such as Hea'd

——

]Machsh Archxbald Caiutjxlei.gg-Jaui.-'ney (New Y‘c::.{-'lc: Houghton
Mlﬂhn Cornpany, 1968), p. ?3 o

Actually she cr 11.1<:1z,c:d rL as bemcr "a fine Victorian e}'ample of

rosc water for the placfue " Jane Aduams My Friend, Juha Lathrop
. (Ncw le\ The Macmﬂlan Ccmpa.ny 19 5), p 57, '
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- .Otart and Follow Th;.‘Diugh have provided addlucnal funds for satisfy‘mg new’

i :'fithf;{c;bleln

. ﬂemands. But many of the ccncomuant tasks—-i’or example involving parents

m the educatmn of their c;hlldren are fraught with nurnerczus difficulties,

' For many years, the Parent and Tcac'her Assocmtmn was the ‘only

L orp anization through which arents were mvalved in schaal 1ssues Numerous
&

accnunts have described Lho ln’rut,ed 1mpa.ci f this Qrganizaf:mu Gritics

' 'pcmi. to the relatively narrow base of agtive membershlp as a major factor

are othe.r problems, too, Hence, 51n1ply extending the base of membershig

. Elfective Cpmmur;j.caticn—fThec;;jy

O
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solve the problem of involving parcnts in programs of educational change,

in negating the P, T. A, nmdcl as an effcctive agcnt of change. But theré

.of the P, T, A, would only improve one °rganization and not neces sarily

It.is 1mpo::tant to note that comprehensive programs of parent involve-

ment in public education will cut across socialafaciabeccnomic lines in

the community, Conflicts over school management in New York City,

;

disputes in many communities concerning _the administraﬁicn of Head Start

,sumrﬁer;pragrams, the ammas;ues d1splaycc? in- prcpce;als for school

' intefflai.mn all 111ustrate the prcblems created by the mterre]atmnshjp

bct\vcen educationa) issues and sacml prgb]emu One of the m,c:st basic

of these prcblems is how to encourage ei'i'cct:ve communication among {he

. N . o . Lo g
* . . - i . .

peop]e involved, ,
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Although coﬂsiderable.rescm ch on the scmal psychglarfy of cc:rnmum-— _
| i_eatmn has iaken plac;. in the past decade, the c@n‘lplexjty of this flcld was

: spethrrhted oveira generation ago in the wark Df Kurt Lewm 3 Several
- o points of caution cited by Lewin are wa; L}IY of caref’ul %tudy by those engaged

. in schcol cOmmunlty endeavoz s,

Ll

] "Reality" ft:;z' the iq;fliv-idual is to a hl.g;h degree, dctcrmmed
| by what his re{m énce group accepts as reality. That is, the ?
"recipient of a mass- comﬁiuﬂicateci me%san'e is seldom reached |
' dn ectly; mstead 111,.5 uucler,sta.ndin;g of thc—; mé'ssage is heavily
" mfluerxcec; by ihg, clase, mfcnnal groqpn;c‘fs to whz.ch he also
| Belongs. |
2, 'I‘he significance of th«;.se vl.nfmrnél ties also means that even

flrst-hand experience does not autanfmtically create Cﬁl'l;?ct
+ knowledge, Mor.eaver, intéllectnai wnderstanding of an issue

S .does; not necessarily reéulﬁi in changes in attitudcs: The resis-

tance Qf highly- echmaiec’i suburban c?weiiefs té pléms for open

) housmcr or sc_haol 1r;teg1 atmn is one maﬁffesf;atian of this dif-

iere,nce bei_wec.n! intellectual undei stnnd:ng and actual cha;nﬂ’es

‘ .,m atutudeu.

) 3Lc:wm Kurt. "Conduet, Kumvlcqﬁ‘e, and Acceptance of \Tcw Vctlues "
!Resolving Social Canths (New York: Hmph; Blos., 1948). Reprint: -
Charlcs . Mcrull Inc. ) 1965 : T

="




-3,  Programs ﬁesigzieci to.bri'ng abput' a char‘lge"inlbe_hi.vit)l; must
“lead fi) the active involvement éf.ir}dividualis in ﬂ‘x‘e clialggue
Moy concerning the planning and c.z!xeclﬁ'tian cj;f these ;p;-ogr-éﬁisg
4 This ci-ucia; element of pelsonal i_nvolver‘neﬁi-i_s-._reﬂected iﬁ |
'_ such areas as voluntary,attendance, :infcrmalifzy c;f ﬁeertingsg

' freedom of expression in voicing grievances, the presence of

an atmosphere of emotional security, and avoidance of pressure,

Effective Communication- -Operational Procedures
The consequences of poor communication are porirayed in the follow-

ing remarks. ' They initially appeared in the text of a speech given by Dan

) W, Dodson, Director, Center for Human Relatic»i;_s and Conﬁﬁunity Studies,

%
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New York University, under the heading, "The Crisis in School- Community

" Relations, " ’ : :
As the community comes into conflict over goals of education,
the leadership of the schools become insecure and rigid, This

exacerbates the problems, Hence in minority neighborhoods it is-
extremely difficult to create the climate between school and com-
munity which makes for a viable educational program. For instance,

T "7 as'the community becomes segregated and the whites withdraw

o ‘their pupils, the minority community begins to suspect that if
“ . prejudice is so great that whites will not go to school with them,
" itis also so great that white teachers really do not like them
. either, and arc there to teach only because it is a fat job. They
- become suspicious of the teachers, and frequently hostile toward

- = . . . . B 3 A 5,

_ 4Five;7 Crises of Urban Education, Paper delivered beforc the closed
scssion hearing of the National Advisory Commission en Civil Disorders,
- Washington, D, C,; November 2, 1967, L

Y : SRR P N
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Unless s::.lm@l»ccniznunity relations can be improved so teachers
believe they have the support of the community in dealing with
children, it is going fo be impossible for them to do the job required
of them. Unless the community believes the teachers are genuinely
interested in their children and accepiing of them they are not going
to give that support, Most schoo] leadership is unwilling to engage
in the type of dialogue necessary to develop that understanding,

G‘urrant!attempts to establish meaningful discussions between schools .
andthe parents of all the children are described on the following pages,
Thesé accounts were éxtracted froﬁz sources prepared by personnel active
in the :fielcl of sch@olac‘mnmuﬁity 1-é1at_i0n.sg 5 “Common to all éf the approaches

cited is a reliance on techniques which reflect Lewin's principles in action,

New Drlgans,i Louisiana-~The program described in Project Kinder~

garten, 1965-66 by the Division of Instruction of the New Orleans Public

Schodls stresses the importance of beginning with problems of immeéi_i‘ate
concern to adults, Excerpts frem the New Orleans publication follow, 7 )

Recognizing that optimal results could be achieved only if
home and school reinforced cach other's efforts, Project Pre-
Kindergayten focused attention on actively involving parents,
Their ideas, inspiration, service, and support were solicited,

Parents participated in a family-cducation program.
They were invited to bi-monthly meetings in cach center,
Sometimes these were large-group meetings to hear a

*Readers may be confused by the apparent dissimijlarity of such 7
terms as "School- Community Agents, "Detached Workers, ! "Integration
Specialists, ' etc. While certain phases of their job performances will
differ, individuals in these positions serve ag specialists in the realm
of fostering worthwhile school and community interaction,

*
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lecture, view a film or witness a demonstration, More often,
these were "kaffee klatches' with small groups, to talk informally
of the work and aims of the classroom, '

Study groups were planned around the problems of making a
home and rearing children. Discus sions and workshops were devoted
to family needs, such as budget, homemaking tips, and inforrmation
on eiisting legal and social service facilities; aspects of child ‘
growth and development, such as the early stages in child develop-

‘ment, child rearing, and discipline; physical needs, such as

nutrition, hygicne, and the identification, prevention, and treat-
ment of childhood diseases; and various phases of the educational

program, such as school goals, story-telling techniques, and

gameces and finger plays for carry-over experiences in the home.

Resource persons and discussion leaders included project
and school system personnel and voluntecrs from the community,
Among these were physicians, nui;ritic:nists, and college profes-
sors, In all 1iiec:tings, an effort was made to avoid professional
pedaguese and to ¢ncourage an easy, informal interchange of
ideas. Ieaders were impressed with the participants' cager
responses and receptiveness to ideas, which avid interest is
contrary to the charges of indifference traditionally leveled against
this class of parents. : i '

Teachers held frequent conferences with parents, Some
were scheduled meetings; others were informal conversations
during the dinner hour or when the parents brought or called for
their childrer, Parents were invited to participate in classroom.
aclivities, to assist with the preparation of materials, and to
accompany youngsters on field trips. Because most clas ses
were conducted in the late afternoon, the majority of field trips
were held.on Saturday, thus permitting the attendance of work-
ing parents. Such participation enabled them to become familiar

with and adopt the teacher's approaches and techniques.

In addition to home visits by the nurses and social worker,
teachers visited the home of each pupil on at least two occasions.
These interviews afforded opportunities for furthering mutual
understanding of the child and for discus sing. appropriate homne
and school experiences. o

Parents were asked to make suggestions and recommendations
for improving the program. In future projects,. they will be invited
to serve on planning and advisory committees.
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-eulture and its influence in the United States is an integral part of the

7

Oakland, 7C,alif}::ﬁrni¢_—a,f‘; Somewhat negative support for the New Or leans

emphasis on individual involvement in issues of 11‘1111’1@(_1:113 concern comes

from a report on the Ford Foundation Great Cities Schoo] Irnp’rmfenaent_

Program in Oakland, California, Calling attention to one of the projects
which experienced little fuccess, .the report concludes;

On the w]ml& this project was not successful because very few
neighborhood Organizations developed, Those organizations which
‘Were successful tended to direct their activities toward goals which
they could realize in the immediate future. Projects in which
neighborhood residents built a playground, undertook trash col-
lections ©v pressured the authorities to improve street lighting
were successful, Pr ojects designed to call mass meelings on
problems of unemployment, race relations, and urban renewal
rarcly furned out more than a handful of people, !

Las Cruces, New Mexico-~Scheo] District No, 2, Las Cruces, acts

as the legal agent for Title II1, Public Law §9-10, project: "A Sustained
Prlrnary Pregram for Bilingua) Students, In this program cooperation

of the home i3 sought in a variety of ways, A SGhODI—hUn‘lE‘—. caordinatar

conversant in botl, English and Spanish is a vital carnpancn., of the Project.

Teach I's an cﬂmvn%f,z.ator irom the schools g0 to the homes to Personally
invite parents to visit their children's c]assz_oams Study o1 the S_panisll

daily school program. K ' _ . : o

%Gc:a] J'nterventinn and Research in A Gray C1Lj_‘,fk1'a= ;. O:
Cahfcunr' pPresented to AT‘RA }'ebluary, 1966, (l\fin'nco)
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The Las Cruces approach is one move illustration of the close cooper-

ation often found between parents and the schools when young children are

involved. However, it is critically important to sustain this relationship

as students move vp into the sccondary levels. The role of specialized

personnel in welding l_«chers, administrators, and parents into a working

team for continuous support of student cffort is described below.

The parents of the incoming youngsters often had to be
encouraged Lo become part of the new school and to see it as
their own., They were sometimes coached in the kinds of social
skills that they nceded to be able to deal effectively with school
Ppersonnel. School officials sometimes asked team members to
attend and participate in meecetings of parent graﬁps cOncerned
with future desegregation as well, Thus, the integration special- .
ists assisted in establishing and maintaining communication and
liaison between the school system and parents. The importance
and success of this function was perhaps best illustrated at pro-
test meetings where it often seemed clear that the integration
specialists were respected and trusted by parents and other

protesters as well as by school personnel being protested .
against. . :

One factor incidental to the integration program, its special
Administrative demands, could have provided a major irritant to
é.li‘ti‘saaif overworked school personnel had not the tearn members
been available to carry much of this load. .For example, integra-
tion specialists often handled reassignment problems for young-
sters who secemed unable to adjust in their new schools or who
‘needed assignments to special classes, they arranged for the trans-
mitta] of necessary records between schools, they followed up - .
cascs of absence (frorn school or from the.bus), forgotten lunches,
and the like. Further, the specialists served as a link betwecn

the school and incoming youngsters who were lost and floundering
in a new setting and neceded help in coping with it, In this sense,
the integration specialist may be seen as the advocate of the
youngster who is unable, either directly or through his parents,

'to deal with his new school. o

Despite wide personality differences, the three tearm members
assigned to'individudl schools utilized sinilay strategics in.develop-

E.I'lrdzi itine essenfiallsr similor wale .

ing, cornmunicating

9



All had agrecd in advance that their constituencies would be the
- schoels in which they worked rather than the newly desegregated
youngsters aloue. This reflected the conviction that the school
‘as an institution, rather than iridivic?pai students, was the primary
client as well as the relatively small number of youngsters who
were desegregated. Consultative work with faculty rather than
“direct service to students was emphasized wlhcnever possible, 7

‘IJmplications for the Future

Head Stai_-t.anc] Feollow Through prégranis underscore the idea that
..sch_c:o-ls should be the coci'c1i11ati13.g agency through w;hic:h various forms
of social services are made availablejto children and their ,i,'aiﬁili.cz'si
- In order to discharge this responsibility a number of chanée;é in ﬁnancing
-a,s well ;15 Organizational ard instructional practices will be required,
- Government i‘undsr prcvic’ié a partial answer {o the qﬁestién of additional
finances. But the Head Start guidelings Whit_:ﬁ dnected sché&ls tzc; dev.f:lOp
programs for parents, i.e. . clas”ses in sewing, nutriticn; Vlii;e_racy, job
‘t;-%.iri-irlg~‘i11vclw-cdech-.zc:atcrs with factions ﬂ::LE schools had nsﬁ:f:! cusf.:omaril'y
dealt with in the past.

An m&stan}:%iné illﬁs%ration of the bene;‘fitss accruing from a prrcgrarn
whereby schoqls a:g_;qnnnitte_c!g to s’i‘j@int enclea{rcr with individuals and . _.
the éélﬂ;ljl.liliiity is found in I*‘_‘lin-t; I\{ichigaé. E};GGL'PtS taEen {from.a recent
address by I\ir ';F-red ';I‘cizlt'tenj ciire;:té-r of %he Mott FouniﬂatiunkPrczgfrantL in '

Flint, pinpoint certain noteworthy features of the community school approach,
s pinp y _ i ¥ P

I

. "_73(:]3‘991 De;sc_grs:gr;%timx&: 'Ix:z_t;e—_gra-ti’.grg;f Les scné From a Medium-
Sized Northern City, Jeromae Beker,. Syracuse University Youth Develop-
ment Center, Syracuse,. New York. (Mimeo), :

Q - ) ' i .
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Reading is basic to upward mobility and to successful

life. A large pPercentage of people in poverty cannot read,
They cannot read instructions given by an employer, They
cannot 1ovk up 2 nane or a numbeér-in a telephone directory
NOr can they read the want ads in a newspapesar, ° :

The parents of the children in one schoo] werce given
@ series of lessons on how fo help their children with reading
and a set of rules and practices to follow for the reading
Program at home,. Nothing was done with the parents of
* the children in the other school, -

Children in the first Eroup gained 5.4 months in
reading level in a 5 month period, while those who had
-no help frorn their barents gained only 2,7 months,

In a recent year the number of crimes committed
by juveniles in the United States increased by 17 per cent.
During the same year there was a 12 bPer cent decrease in
Juvenile offenses in Flint, '

)

It was during the first two-year period that the counseling
team approach was used as a pilot program in one of the Flint
high scheols that the number of juvenile offeiises in the school
district decreasecd by 32 per cent. :

During a 10-year period the ber cent of registered voters
who actually voted in the 10 most socially and economically ‘
- depressed areas of the city increased from 66. 2 per cent to
81.8 per cent. One district changed the voting record from
17 per .cent to 72 per cent in the 10-year period,

During the last 20 years every schggl‘aﬁllaga_has-been e
approved by a substantial majority. This is a rather rare
circumstance, ’

Mr. Totten adds that a true cazﬁinunity— school of the future will

resemble a human development laboratory, 1In his words, this laboratory

will become a Place where . -
T Expectant parents receive instruction in prenatal care

and preparation for parenthood,
Babies receive clinical examinations and medical care,

s . Preschool children get ready for kindergarten experience,
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Ghildren and youth use Lhe;r free time for creative expression
in such arecas as science, readmn‘ music, and crafts,

.;c:ho@l erpGut are reclaimed as a part of society,

-Mothers learn how to purchase, Prepare, and conserve food
and how to construct, launder, and maintain clothing,

~ Persons ch:plac:ed by au;@rnatmn retrain and learn new

salable skills, - , . )

Adults learn basic academic skills including reading and
writing, ' : .
Older citizens become aware that they are still a useful
part of society, '

Surmmary

Greater participation by community elements in the actual operation

of schools, as in P.S. 201 in New York City where neighborho«bd parents

are hiring teachers and administrators anc] making policy deécisions, may be

frightening to large numbers of educators; but it can also represent the

nucleus of a solution to the problem Df infericr education, In this sense,

the rural slu:ms of Appalachia ;:cni'rom. 1nany of the same sources of difficulty

ihat are present in ﬁ'let'répahLen areas, Years of nc;crlet’-., and 1nd1f.g.eren;e

to issucs of pubhc schooling have characterized the reactions of groups

living in the ghettos and in the 1mpaverjshed rural regions; 111\2\‘1’152 formal

Pl

ec’iucati_an has done little to reach out {o directly involve thase same peoglei
To the extent that educators can work with, through, and for new

combinations of federal and state government funds, foundation assistance,

and.local parent groups, they may be able to accomplish something of lasting-

. Benefit for modern society. Schools will have to a-ssu,ﬁl_e the positive attitude

-of going to the é@:mznum‘.t " by getting parents involved in the educative pro-
£ 4 Yy oY E gp I

FRICess athcr dnn ‘the negative one of s:ghply reacting to forces developing
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outside the educational system. This surely is one of the major lessons
to be drawn f;-crn t};e Flint experimme.
It is equally true that p:t;cnt i,livcl!;\féme-nt requires a .thér;'ough. alap:aisa¥
!c:;f the dangers and pitfélls_ that ]lC ahead, However, to t;h.c:se v;;hc) can con-
ceive and f:'{evalop'quality programs e;:nbcs-ij,rizjg this principle, the future
holds out the promise .Oii Operating a school systein more attﬁnec’i to ‘;;hg

needs of this country,




