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INTRODUCIORY NOTE

The two workshops suwmmerized in this report were an outgrowth of a
project supported by the Resesrch Division of the United States Office of
Bduecatica vo develop a model for a "Masters College" to prepare teachers
for the country's proliferating commuinity colleges. The study was pub-
lished by the Union of Fzperimenting Colleses and Universities, Yellow
Springs, Ohio, in March 1971. An abstract accompanies the report. While
the Masters College study was corprehensive in its scope, it included the
general topde of the workshops: teaching and learning for "educationally
disadvantaged" students.

The sponsoring institutions received an EPDA grant to conduct two four-
day scasions centered on the preparation of beachers for educationally dis-
advantaged studsnts, Kennedy-King College, located in the heart of south
Chicago, generously ~~bted as host and fiscal agent for the project. Tt was
Joined by nine other sormunity eolleges associabed with the five state col~
leges and universities in exploring the possibility of initiating Masters
Colleze pregrams in their geographlc areus.

The first workshop, held in October 1971, concluded that the teaching
and learning ol high risk students sheuld nob be trested ag isolabed gle-
ments in preparing community college teachers. Accordingly, the second
workshop, whichh convened a mortn Laver, adopied & more general approach.
It concentrated on the education of teachers within the context of comman~
ity college goals. Because the Hasters Colloge concept was predicated. on
pbreparing teachers who couwid relate to the great diversity of needs among
communily college students, the second workshop responded to questions
posed by the Hasters College study.

In the second workshop, the four geographic groups ceoncentratad on
framing apprepriate guidelines Tor the g Lon and professicnal prepara-
tion oy community colleze tezchers. The discussion that preceded the con-
clusicns embodied in these guidelines reveals the educabional experience,
social awareness, and humane insight of the workshop participants.

It is our hope that this report will be a small contribution to in-
creasing the ability of our community colleges to meet the implied chal~
dienge ol Sam DeBose, recently a community college student himself: YA

good teacher or counsellor is a guy who knows whare you're coming from
-+++ He should have whatever goes out and gels -a Teeling about the lives

of others.

-=J. Dudliey Dawson
Project Director

1109 Iiverrore Stroet
Yellow Springs, Ohio L5387
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PART ICIPANTS

Hote: I and/or IT after the participant's name indicates vhebher the indi-
vidual attended the first and/or second workshon.

Tllinois

CENTRAL YiiCA COMMUNITY COLLEGE, CHICAGO s ILLIROIS 60606

Jagdish P. Dave, Chairman, Department of Psycholozy and Rducation (1)
Noreen Dowling, Dean, Liberal Arts and Sciences (IT)

George McCree, Dirazcltor, Student Acbivities (I1)

GOVERNORS STATZ UNTVARSITY s PARK FOREST SOUTH, ILIINOIS &0L6G6
Marvin A. Brottman, Professor, Urban Teacher Fducation (T)
Tilman Cothran, Vice President for Academic affairs (I & 1I7)
Douglas T Davis, Administrative issistant 4o the Vice President for
Academic Affairs (I & II)
Bam DePose, Student (1)
James J. Gallegher, Professor of 3cience Education (T) o
Y. P. HeLerore, Professor of Human Learning and Development (IT)
Robert P, Press, Professor of Comparative iducabion and
African Studies (L)
Geraldine S, Williams, Niracktor af ieademic Povelopmert follere
of Business and Public Service (IT)

KENNEDY ~KINT COLLMIE, CHICAGO, TLLINOIS 60621

Ewen Akin, Vice President for Acadewic Affairs (I & IT)
Margaret Burroughs, Professor of Humanities (1)

Vivian lMoore, Student (I)

Hauwrice . Meleil, Co-Chairman, Enslish Department (T & II)

TEORITON COMMUNTTY COLLIVE, SOUTH HOLLAND, TLLINOIS GOL73 ,
L. Donald Farquar, Director, Ueneral and Experimentsl Studies (II)
Robert L. Jack, Deputy Vice President for Academic Affairs (1)
Lenore Mendcza, Student (I)

Weyne Willard, Vice President for Academie Affairs (11)

New England

CAPE COD COMMITIITY COLLEGE, WEST BARVWSTABLE, MASSACHUSEITS 02668
Larry L. DeBower, Facully, Humanities Division (I & IT)

HARTFORD STATE THCHNICAL COLLEGE, HARTFORD, CCNNECTICUI 06106
James L. Brother, Faculty, English Departiment (T & II)

UNIVERSITY ow MASSACHUSETTS, AMHIRST, MASSACHUSEITS 01002

Cleo Abraham, Center for Urban Edeecation (I).

William Lauroesch, Director of Comrunity Colloge Affairs (I & II)
Wobert Miltz, Director, Microteaching Laboratory (IT)
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Hew Jersey

ATLANTIC COCBRINITY COLITR s MAYS LAMDI
thomas V. Chelius, Faculty Member (T)
Ronald 3. Hert, Faculty, #nglish Department (7TT)

Barbara A. Phillips, Counsellor, Community Services (IT)
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. NEW JARSEY  08l06

CAMDEN COMVITNITY COLLEGE, CHIRRY BILL, NEW JERSEY 0803L

Mary A. Visceglia, Facully Member (I)

ES31EK COUNTY COLLEGE, NeTARK, ®EW JERSEY 07102

Chandler Dennis, Teaching Intern in Physics (IT)

David Griffiths, Chairman, Department of Physics and Ingineering (II1)

ULIVIRSITY 5 NEW BRUMNSWICK, N7 JERSEY 08903 7
R. Doby, Adviser on Technical Hducstion (IT)

STOCKTON STATE COLLEGE, POMONA, NTJ JiR3SEY 08201

Samueld. L. Creighbon, Program for the Educationally Disadvantaged (I)
Candace Fall, Faculty, General Studies Division (11)

Leonard 3olo, Teacher Development Program (1)

Jacquelyn Stanbon, Paychology Departmrent (I)

VWashington
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%, AUBURN, WASHINGTON 98002

GREEY RIVIR COMMUNITY COLLIEG
Pat Dupree, Faculty, English Department (IT)

SHORELING COMMUNITY COLLENLR s OEATTLE, WASHINGTON 98133
de David Wright (1)

WASHINGT(  STATE ROARD OF COMHUNITY COLLEITS s SBATTLE, WASHIRGTON 98100
Pio J. de Cano, Staff Memhar (T)

Cal Dupree, 3pecial Assistant, MNabive American Education (71)

Richard G. Moe, Tducaticn Program Direclor (11)

Resowrce Ieaders

Chandler Dennis, Hssex County College, Newark, New Jersey (r1)
Roger Garrison, Westbrook Junior College, Portland, Maine (TI)
David Griffiths, Essex County College, Newark, New Jersey (II)
Verne Haubrick, University of Wisconsin, Madison, Wisconsin (D)
Jewel Graham, intioch College, Yellow Springs, Ohio (I)
William Moore, Jr., Ohio State University, Columbus, Ohio (T)

Workshon Staff

swen Akin, Kennedy-King Gollese, Co-Chairman

Tilman Cothran, Jovernors State University, Co-Chairman

J. Dudley Dawson, Project Director, Yellow Springs, Ohio
Phillips Ruopp, Yellow 3prings, Chio; Conswltant and Surmarizer
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THE FIRST WORKSHOP

Gelbiing = Perspactive

In his rewmarks during the workshop's Tirst gegsion, Maceo Bowie, Presi-
dent of Kennedy-King Tollege, spoke of the cormunity colleges as "the poor
people's college (vwhere) teachor:s bave an excellent oppoertunity to address
themse’ves to the...racisn whick has done so mush +o polarize our country

i

The experience of Kennedy-King College, with ninety-six percent of its
students from “hicage's black ghe to, contradicts the noticn that "educa-
tionally'disadvantaged“ students reed spesial programs.  that they need are
teachers wit) the right attitvdes who are ready to chanze tleir methods and
technigques, dpecial prosroams can be a dead end. President 3owie irged the
workshop to puh blacks in perspective straight across the bozrd. Later
Jewel Graham asked if it duedn't throw a different light on thirgs to talk
aboult education of the bppressed rather than education of the disadvantased,

:

If any concern dominated the Tirst workshop, it was the elffort to put
the community college and i%s poor and minority students into perspective,

to recognize their diversity and the wide spectrum of educational naeds in
the nationts puvliec two-vear colleses,

wr discusolon oi bhe community college's purposa might be boiled down
to the agrecement that the business of the community college is Lo moet the
unmet educational necds of itg cormunity's adults. By adult we meart army-
one who was beyond high schoel age, anyone whe would ba wmore likely to re-
spond to an sdult learning enviromment than a selting heavy with the vesti-
geg of adolescent schooling.

Oy :_-3

e
.

The group recognized that thore ave many different kinds of educational
voids, depending on the student's life situalion, Deprivation can be found
in professicnzl as well as welfare homes, in tse suburbs as well as the in-
ner city. That is why it is a misteke to label students "educationally dis-
advanteged" and isolate them in remedial programs. Insbead of undermining
the student's sense of bersonal worth because of his needs, we should con-
centrate our efforts on the creation of a variety of options and provide
counselling that will enable students to identify and use the rescurces
avallable Lo them.



Social Sbatus and Learning

Teachers and counsellors in the community college must abandon Lheir corn-
verntional imaze of the college student. They need to know the characteristics
of thelr students well enough to be specifiec about the rescurces, styles, mweth-
ods, and techniques which will help Lhem reach their educational goals. Tilman
Cothran pointed out +that there is a strong tendency Lo explain the educalion-
ally disadvantased student in terms of his veaknesses when the real problem is
lack of understanding of his interests and capacities. Because young people
from the ghetto, for exarmple, are wore rosporsive to whab can be seen ard heard
and done does not mean that they are incapable of abstraction. They abstract
from exrerience +hnl &

T is sharply differert Irom tlhe circumstances of middle
class 1life, with its emphasis on careers requiring academic credentials. Tn-
evitably, the ghette studentis absbract bhought is about a different order of
by cellepes should be the first to tate into sccournt the

=t

phenomena. Commun
impact of social gtatus on learning. Produchive student-teacher relations be-
gin in the tescher's active aporeclation of the ability o” poor and minority
students to negotiale their own environment and survive in a hoslhile world.

The beacher's attitude toward social change is one indicator of his at-
titude toward the community coll ¢, ite students, and change in educabion,
Does he equate curricular change with lower academic standards? One of Lhc
root problems in teacher-students relabions is the gulf bebween their class
tost teachers in imnor-city colleges haven't lived where most of
ir students live.  3Sone rarvicipants felt thai teachers who transfer to
community colleges Trom high schools with a similar social profile bring to
their community college responsibilities nore insishi aind seascned skill,

L. £2
Others thought that their attitudes and practices were often contrary to the
spirit of an adult enterprise.

The System; Performance Objec dves, and the Curriculum

Verae Haubrick emphasized in his observetions the influence of extern:
comditions on the corrmunity colleze. In his obinion the social system and
its institutionalized educational structure are more important fucbors than
the internal o niration of community colleges and the attitudes of their
facuwlty members. The American educational system is truly bucesveratic and
hierarchical, from kindergarten to graduate school, and it is sbubbornly re-
sistant to change. That is why he views t© comnunity college as essential-
ly corventional., Generally speaking, it is as concerned with extending
adolescerice and credentialing for the job market as other public post-second-
ary institutions. Significant innovation must be eredited primarily to the
private college. '

For Dr. Haubrick, this makes a behavioral objecbives approach te learn-
ing suspect. Who sets goals and objectives? The syster, he answered, with
the teacher usually acting as its agent.  Learning objectives should come in
part from the studenis themselves, who nced nore self-defining achivities
if they are to grow into responsibility for their own efucation and lives.

A benavioral objectives anproach to learning is too narrow. Concomitant and
related oulcomes are equally imnortant, and teachers are needed who recognize
this facth.

EPiC ) rd
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Boh Press disamreed zhout the usslfulness of performance obhjectives. In
his experience staled objectives rermove the myutique of teaching and

g Lhie
teacher by helping the student know where he's going and when ke has porform.
ed well.

Discussion of the teaching-learning process lad to the queslion of what
ought to be taught, especially the cwrriculum for the nontypical student. IT
teachers start with tlie proposition that the student!s learning cxperiences
ought to be bullt on what he already knows, there is sbtill the quastion of
what he ouzhi Lo learn and how Lhe teachor can help him acquire new knowledgec,
expand the boundaries of his life, and develeop occupational sxills. Yeb it is
clear that tho teacher can charge kuowledge with new interest by bringing it
closer to the student's experience. RBill Moore pointed to the example of the
"upside~down curriculum" that gebts Lhe student involved in son hing that is
consistert, vith his porsonal goals and interests from Lhe time he enters col-
lege. By iwmplication, the definition of what is worth krowing grows out of
the interaction over a period of time between the sbudont and these of his
teachers who ralse questions, provide resources, clariily alternabtive answers,
and reinfc.ce the student's confidence in what he can become,

Oup expressed the oplnion that if we are only bea hing
survival skills to the oppressed, the ghetto won't chanze. Poor and minority
students skills that will irprove their economic situsbion and change
the communit That is, for erxample, the argurent Tor lping them lesrn a
version of standsrzg Inzlish which is nore widely nepatiahla than thair Aia-
lects,

One discussion

Institutional Climate

The nontypical student needs structure, but structure should nct be con-
fused with dominsnce or rigidity. Tire is a basic element in any course or
program structure,  Students are not alike in iheir rates of developrent. The
growvh in the proportion of "high risk" studenis of all kinds in the cowmunity

college has made it abundanbly clear Lhat a developmental approach to educa-
tion requires a far rore flexible time malrix for the completion of tasks by
students vho have not been counvenvionally prepared for college.

The problem of time illustrates the fundamental importamse of the entire
institutional climate. It is not just a question of the individuval teacher's
valent in working with poorly schooled or culturally different studenbs. The
student's sense of acceptance, his commitment tn learni z, his aclbive use of
resowrces--all depend on how the instilution as a whole makes him feel aboutb
himself, his place in the college and the community, and the parl that learn-
ing can play in his life.

At the same time, the concerned attention of understanding teachers is
a basic condition of education for all community college students, especially
those who enter with serious deficiencies in communicabion skills. Bill Moore
reported that, in his extensive experilence, Lhe best students profit most from
Progy ed learning. Students who are less well prepared need the personal
attention of skilled teachers and developmental specialists.

8




Criteria for Remedial Programs

Since a comparatively high proportion of students come to the community
college without adequate verbal or computational tools for further learning,
remedial instruetion is an essentiazl part of the communily colleze's func-
tion. Vhile the workshop opposed the stigmutizing effect of segregating and
labelling students with basic skill necds, it recognized the necessity to pro-
vide reredial resources and defined some of the criteria for developmental
education:

1) Careful evaluation of skills at entrance which does not assume compra-
hensive deficiencies bul disgnoses the individual student's specific

needs.
I's

2) Active, informed couvnselling that guides the student toward the richt
resowrces and provides persopal support while he is mastering the
collesre gituation and working

3) Individualized planning of Lhe student's Program for at least the first
year, or as long as necessary,

L) The usze of techniques which cre individually appropriate. For example,
it is seliwdefealing if tallkers are asked to begir their college studies
bywﬁihgemdwﬁ:m%;ytﬂihg.

5) ixtensive individual zuidance and btuborial’ aid should be available,

6) The student's peers can be especlally helpful as tubors, at the same
time relieving faculty of some of their leoad.

7) Remedial work must been seen Ly the student as legitimate and iwportant.,
This neans that, sinece he is operating within a syslom where credits are
accurnulated toward eventual graduation, he should be given credit for
anything he does successfully. FPresur 21y, graduation itself should be
the final reward for Peaching qualitative (or developmental ) zoals as
well as compiling credit.

3

8) The student should be able to progress at his own speed; his advance-

nent should not be blocked by a lock-step course pattern. The curricu-
lum should be {lexible enovgh for him to_move to a higher level cor-
plexity whenever he is ready.

-

9) He should not be confined to courses in commuriication skills during his
first terms. From the start, he should be involved in learning some-
thing that holds personal interest For him.

A variety of experiential, audiovisual, ang programmed learning resources
should be available to the student, together with instructors and speci-
alists who know how to bring them to bear on his needs and prublerms,

=
[»]
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A Good Teacher Knows YWhere You're Coming From

During its sccond day, the vorkshop had the opportunity to hear the views
off three students on the qualities of the good bteacher. Sam DeBose, a gradu-
ate of Thornlon Community Colleze now at Governors State,; summed up his feel-
j this wav: U"A good teacher or counsellor is a guy who knows where you're
coming from and deals wilh you as a person with your own interests.," I[f there
was a recurring theme in this workshop's discussions,; he had distilled _4
most suceinetly: a good teacher knows where you're 1ivi g and the external
conditions you've survived on your way to college--including over-crowded
schiools and deadening instruction; your strusgle with your own self-regard;
the sense of defeat that hangs in the air all the time; your difficulty en-
visaging the carcer possibililies that may be open to you. '

B3

The studenls were asked; "Amonz your neers, which people would you lica

ng y
Lo see go inte communiby college teaching?' In reply, they listed a dozen
characteristics:

1) The prospective community college teacher should be a person who can
express the needs and hopes of his students.
2) le should be someone who wanbs to bring about change in the community,

3) Rather than being the kind of person who likes to show off, he should
“loolkting invo thne student," as Lenore Mendoza

enjuy give ana teke,
put it.

L) He should te willing to starlt with the student where he inds him,
Vivian Moore said.

5) He should have the ability to relate to the student as a human being;
people shouldn't be afraid to come to him.

6) "He should have, " Sam Dibose said, "whatever goes out and gets a fealing
about, the lives of otheors."

7) He should be easily accessible oulside class,
8) He should give the student the benefit of the doubb.,

9) A good teacher should be able to exercise foresight, a capacity to plan,
organize, and delegate responsibiiity to his students.

10) lle should also have the ability te move and change, to try new things.
11) He ought to be the kind of person who can focus on the work at hand and
help the student master it, making use of evaluation techniques which

will help students in their efforts to learn.

12) Iinally, he should speak a language which is understandable to his students.

I
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It is revealing to contrast the standards proposed by these three atu-
dent panelists with Bill Moore's report. of the eriticisms he heard in sixty
rap sesgions with inner-city cormunity college students about tkeir teach-
ers. Our teachers, they said, don't understand our languaze, life style,
cultural heritasge, heroes, or relations outside class, and they are unaware
of our emotional and economic burdens. They don't build continuities be-
tween the subjcet matter of our courses and our life experience. Subject-
matter is regarded as saecrosanct rather than something subject to question-
ing and reorganiuation, ("Open door, closed curriculum.") Teachers aren't
secure enough to expose their own ignorance, so why do they expect us to

exposge ocurs? They're running scared.

The Tcachor As Learner

Jewel Graham suggested a useful perspective for any discussion of
teacher preparation and in-service training. Wwhen teachers sece themselves
as learners, she said, they don't get lrapped by the impulse to remake
students in their own image. /

f

The first step is designi any progzraom for lthe preparation of £oMm-

munity college teachers is to © studenl needs and the professional’ cor—
riculun togebrer. HMuny in the group believed that teacher preparation
should revolve around the con unity~--rmore exactly, the kirnds of people
served by community colleges--and that graduate programs should concen-
trate on attracting conwmunity college graduates. Before naking theip
Iinal commitment to the professi.on, teaching candidates should be closely
acquainted with their prospective students and have a clear picbure of
the community college as the most complex teaching situation in our na-
tional system.

A panel of community college teachers cited four ingredients for
sound pre-service programs:

1) Bducation in human relations, including race relations.

2) Community involvement, including cxtensive experience as participants
in community activities.

3) Fewer classes in pedagogy and more teaching practice.
) Well-designed internships in community colleges.

They wanted the community colleges themselves Lo play a much larger
role in teacher preparation, echoing the observation that community col-
leges dann the universities for their inaction but fail to use their in-
fluence--now considerable--to press for a colluborative approach to pre-
paring professional personnel for cormunity college teaching, counselling,
and administration. Illinois and California were mentioned as exanples
of states where there are no university programs for training community
college teachsrs even though they are among the leaders in developing
community collese systems.

11
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Bill Moore stressed the importance of in-service as well as pre~service
training and also proposed bhe recruitment and reorientobion of high school
and perhops obther teachers in the light of +he cuarrent manpower surplus,
With the help of the group, he listed some of the ingredients needed in the
education of five cormunity colleze constituerecics: +he board, administra-
tion, teachers in service, student teachers, and advisory cormiltces. Mostl
of the content for in-service and pre~service training overlapped. Tt ine

cluded:
1) The history of the conmunity college.
2) Its national and local role,

3) Characteristics of Lhe honor, average, and nontypical student, with
emphasis on the last.

i) Instructional stratozies and technlgues; wanipulation of subject
matter to meet student needs.

5) Curriculum planning.
6) Comparztive Jearning enviromenls-—inner city, urban, and rural.

) RN, T, Fobhhr wrmvaaess o wdaToe f v Ly o p . S
?:‘ P.:Z.'SLL,:’;_C;; of tho ¥y Oliig &udud’d (;,—_;,J. UWLIL ali uallerence),

&) Evaluation and self-assessment techniques.,

9) The counselline role of the teacher; counselling styles arnd techniques.

>
10, Specialty teaching.

11) Knowledge of professionazl developrents and of tools such as audio-visual
aids and programmed learning.

12) Institutional role structure.

After naming o component in a projected professionsal curriculum, Dr.
Moore pointed out, we must still develop its content and a rationale for it,
Courses should be descrihed in a syllabus that states their purpose, goals,

objectives, and organization.

Jim Gallagher challenged Dr. MHoore's approach. Rather than listing the
courses s prospective teacher shonld take, he insisted, it would be prefer-
able to decide what we want a person to know when he has finished his studies.
It is better to ask what a student needs and make alternative routes available
for him to reach his goais. "Doos every cat have to go through the same maze?"

The final question, it leads directly Lo the second workshop.

ERIC ,
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THE 3ECCHD WORKSHOP

At the second workshop, hcld in mid-Movember 1971, each participating insti-
Lulion was represented by a mixture of old and new faces. Rubgers University,
Issex County Colleze,an! Green River Cormunity College were added to the group,
bringing the nurber of institutions involved in thie warkshop program to a
total of fiftcon.

Building on the first sessioun's exploraticn of the problems and jssues
of teaching in the community college, the purpose of the second workshop was
to develop general guidelines for the development of professional tLeacher-
preparation pregrams in the regions represented by the univergities, state
colleges, and community collezes taking part. The following questions ware
addressed in advance to the November workshop:

1. What criteria, if any, should guide the selection of students
for teacher preparation and the evaivation of their progress?

2. How should subject-matter content be approsched and how should
it vary for different areas of teaching?

3. VWhat kinds of cormunity involvement, job experience, and profes-
sional practice should be part of preparation for conmunity col-
lege teaching?

4o How can comruniby culleges themselves efiecbively bariiclipatbe
in the preparaticn of future teachers?

5. How can the future tcacher best learn to recognize and appreciate
the differences among community college students and place his
emphasis on helping all studenis succeed?

6. In what ways can he gein adequate knowledge and understanding of
a wide range of teaching skills and resources?

7. To what extent should the future teacher's lesrning environment
anticipate what might be desirable in community collegze teaching,
counselling, and administration?

To sharpen our sense of a commuitiy college thal concentrates on
inner-city needs, the group visited ihe host institution, Kennedy-King
College of Chicago. Getbing out of our commercial ghebto for a day con-
cenbrated our focus on the human reality that we were talking sbout in
windowless isclation.

Knowing How Tiving Is Done

Speaking out of his long experience as a junior college teacher and
teacher of junior college teachers, Reger Garrison shared with us his ine
sights into how the tcaching-leurning process can be designed "to help
people cope with their insistent present.v

ERIC \s



He asserted that we miss the point when we confine ourselves Lo a ner-
row appreach. Teachars haven't been able to live in enough different ways
"bo know how living is done," he said. What is really needed is a kind of
breadth, openness, and veriely of experience in teacher-education programs.

Wo wanl competent, flexible, and humane people to staff ouwr community
colleges. The original aim of teacher preparation was to produce individ-
uals with the qualitics that used to be associated with liberal eduecation,
but professionalism in the worst sense led to domination by a guild which
was contented with a standardized collection of lecture courses,

In Garrison's view, the overriding obligation of the teacher is to
help students gain self-direction in leerning so that they can mrarage their
own lives. The typical college student no longer exists., In community col-
leges, the median student age is 2l to 26, mary are over 35, half are married,
marly divorced, and a subslanbial number of the men have been 1o wsr. Often
they are not comfortable with formal learning, They are seeking not only
Jjob skills and social mobility but self-worth. With students like these,
subject matter is less important than the way it iz brought to the student.
The question of teaching style is not supcrficial hecause the beacher's
style communicates an attitude toward learning and human relations,

Unfortunately, Garrison feals, community college Leachérs are typl-
cally more concerned with the subjects they teach than the people who are
in their classrooms to learn with their help, Instead, they should be
"people-need” oriented. Subtle and sophisticaeted skills are required to
connect people and the subject. Tike their older colleazues, younger teach-
ers are suscephible tec the "phalanx v sthod" of instruction instead of rec-
ognizing that there are a variety of productive atyles of teaching and leacn-
ing. Like methods and teehniques, styles must also be selected. "ie may
treat owr students with decent humanity personally, but it doesn't necessar-
ily follow that we treat them decently professionally.”

Overconing Second-Handedness

In Garrison's view, "The secret of mediocrity in academia is second-
handedness.™ Course structure, content, and teaching methods are handed
down from generation to generation of teachers without enough effort on
the part of most to grapple with the problems and objectives of what they
are teaching in relation to the expectations, needs, and experience of
their students, -

Garrison raived the fundamenbal question that in his opinion should
be posed to bobth the beginning and experienced teacher: '"What is the
nature of the subject you teach and how do you teach it? Can you, for
example, write down the three most important things yeu want your stu-
dents to be able to do after taking your courss?!

ERIC . 14
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More specifically:

1. VWhat are the three most importart operational skills for your
gbudents to keep on learning in the subject? (This question
assu. 28 a broad definition of “akills," inclucding intellrctual,
organisational, interpersonzl, and physical capabilities,)

2. What pacing alternatives sre available? The secret of learning
is pace, and ihe same pace can't be forced On everyone.

3. How are the gains made by students in a partienlar learning ex-
perience to be evaluated in a way that is consistent with its
chjectives?

L. Do you know who your students are so that you can take advantuge
of their experience and interests in designing the course?

Garrisor nleaded for the inclusion of whatever enlightenment is avail-
g

3 by college
toachers. "Phey need to know more about what 1s known about learning."
Above all, they should be aware of Lhe abilities and disabilities of their
orn students and have sorme competence in diagnosing them. For example,
writing should stay with the need Tor descriptive concreteness until the
student lewrns how to do it well. Teachers must learn to live with a mix
of strengths and weaknesses, using their talent to help students overcoue
Lol weakiesses Ly builaing on their own strengths. :

able from educational research in the preparation of commun

Two-Hay Acculbwration

"lore will be demanded of us as teachers as the resources available to
our colleges shrink in bProportion to the number of students we are serving,"
The guestion of handling larger numbers more effectively is inescapable, no
matter what our convictions shout class size mey be. Tre prospective teacher
must be introduced to the hardware and scftware available to him. He also
needs to learn how to use his students as learning resources for one another.

Reviewing his own work as a teacher-educator, Garrison is convinced that
the best way to learn to teach is as a pald intern with dey-to-day guidance
from able senior faculty members. Learning to communicate as a teacher means
Jearning the student's language. This is as true of the technician teaching
his trade to beginners as it is of the humanities teacher. Each has to de-
fine specific modular sequences and learn to communicate them in a language
understandable to the student. .

Learning a portion of the students language, his idiom, represents a
needed attitude change on the part of the commanity college teacher. As the
first workshop stressed, the teacher should try to put himzelf in "the other
fellow's mocassins"--as far as he can. Tt is a matter of understanding
frames of reference that are foreign to the teacher rather than artificially
adopting the student's slang, dress, or style. UWhere significant cultural

15
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differences exist, what is needed is genuine "two-way acculburatbion," not
phoniness., In this turnabout, students can teach teachers Ly helping them
with their own acculturative learning. Any organized teacher preparation
should include direct interculbural involvement and the cr bical examina-
tion and interpretation of new expcrienje-

Sam Kelly asked Garrison what diffdrences exist that are significant
in terms of meaning ratler than style, and whal the implications of these
differences are lor teacher preparation. He obsorved bhet ernphasis on
style can produce the cuit of those who digsplay "in" symbols. "T thirk
Lhat subject matter is really vhere it's at, and self-managermsnt isn't
language that fits my cducational goals. I agree that the teacher should
know studerits as well as possible, but is it realistic to urge us to know
them as individuals?"

Garrison replied that he meant that the teacher oughtt to be acquoint-
ed with their characteristics as a group and why they are in college. We
shiould be using what students bring to our claessrooms with them, so we
need to know what it is. "The dominant culture is a reality, and students
nead to know how to navigate it." Style is a way of communicating, of in-
velving the student in the learning process,

The teacher is always faced with the challenge of content as well as
style and method. He has to select what He wants to brirng inteo the awvare-
Hoss of his studenus. Qovvrison cibed two vhativies.  Afber reading The
Prince, a class was asked to prepare an agreed slrategy for subverting a
destroying their own college, based entirely on Machiavelli's thought. Or
there was the chemistry teacher who wanted his students to be aware of the
ecological impact of a particular chemical process. He proposed the as-
sumption that what goes into a city must pile up or be shipped oubt. The
class assignments '"Find oulb what happens to a beer can." He was not only
teaching them a lesson in ecology; they were also learning about the con-
servation of matter and enerzy.

What is necded is maximum mileage from minimum material, Garrison con-
cluded, "iet the student to dig enough deep postb-holes and he'!'ll string
his own fence." Iater he added that, in preparing community college teach-
ers, we can only persuade the student to dig deeply enough if his education

is "less academic and more intellectually subtle and rigorous,"

Selecting Candidates

The group turned again to a recurrent workshop concern: how can indi-
viduals with the best prospect of becoming good community college teachers
be identified and attracted into the field? Yeveral basic questions were
fired at the groups:
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Gerry Williams wanted to know, Who selects pProapective teachers,
how and why?

Bill Lauroesch asked, Vho is educable as a teacher? And he went on
to say that the candidate has to have his head together so that he can
address himself Lo other people's needs,

Sam Kelly asked if we could bropose gomebhing that would bde more con-
crete and umigue than exist: 7 selection methods. Mihe greatest deterremt
to prospective teachers is the Leacher next door in the intern school, ™
Who's going to provide on-the-ground guidance in our ideal program?

sore Preliminary Questions

At this point the group split up into four resional groups to pin-
point some of the questions that should be given attention in the effort
to frame guidelines for a new approach to commnity college teacher prep-
aration,

Illinois
1. How can the capacity of candidates for empathizing with those
vihose ebthnic and cultursl backzrounds ¢iffer from their own
be determined?

Can an institutional selectien procedure be doveloper
cludes students?

3. Can a self-assessment process be .17t into the entire progran
through the intern year, so that t orimesv burden of deter-
mining whether or not he is quali’ . . he a community college
teacher can be placed oo the st: ... I n

&G,

New Enzlang
AL

1. What's the big hang-up about eredit in the admission of community
college graduates to four-year institutions?

2. How can the community colleges themselves participate in the prep-
aration of teachers? The group pointed out that the University
of Western Florida is working with five community colleges in its
vicinity which have made commitments of time and money to a joint
teacher education progran.

NeW'Jersaz

1. What is the role of a community college in community involvement
and action?
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2. How can teachers learn to inbtegrale subject matter and pedagogy?

3. Can the community college teacher preparabion programs get candi-=
dates with the nceded personal qualitics?
Washingbon
1. If teacher preparation is to be a cooperative undertaking between
the two-year and four-year institutions, what is the best approach
to identifying the things each partner can do best?

2. Shouldn't the community colleges themsalves describe the characler-
istics they are looking for in prospective teachers?

3. In locating candidates for a new kind of teacher preparation, can
we not begin with people already asscciated with community colleges?

The Flooded Haze

On the second day we were joined by Chandler Dennis, who teaches physics
and engineering at Bssex Counly College, and his inbern associate, David
Griffiths. They describad their approach to science teaching in a develop-
mental program. Rach student brinss experiences that can be matched by con-
crevely demonstrating sclentific principles. By linking science educabion
to the studenl's own environment, thay have been able to help him acquire
not. sy manimnlative sledilla hnk 2lan cognitiva updearstanding af nhitrad nal
processes. If a cat can be inventive in a flooded maze, Dennis asked, why
can't a human being see alternative solutions to difficult problems vhen he
is thrown into them? The trouble with Skinnerian theory is that it assumes
a pagsive human being incapable of responding to problems imaginatively and
unpredictably.

"3budents xnow how bto function in their own 1life situation. T know the
sbtructure of my discipline. I must ask myself what the student's cognitive
sbtructures are. They don't 'see' Newbonian laws at work in their world.
They abstract from their own experience of physical reality. My goal in

teachi is to match student cognitive structures with the structure of my
discipline. If I can't manage to do this, remedial work is likely to be

wasted. "

Even in an exact science, he strassed, "the opportunity to deny!" wmust
be given to the student. At Essex County College, the science program
draws on the experience of students, recognizing that concrete operational
mastery doesn't give a student the ability to géneralize a problem. "We've
designed our program to begin where students are in their cognitive devel-
opment in order %o reduce their resistance to the structure of scientific
thought.!
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Good Interns Dig People

David Griffiths said that until he went Lo Essex County he hadn't metb
any ‘teachers. "I'd met a bunch of people whko were lecturers." But the
people he worked with in the cormunity college r «uired teaching rather than
lecturing. "AL first a remedial science course didn't have any msaninz for
me. Instead, it was a hassle. It seemed that they wanted innovation for
innovation's sake. Those of us who were black interns thought whites were
experimenting on blacks, and we didn't like it. TBub all the interns could
come across with was the standard lecbure approach. I covered what I wanbed
Lo cover., Then I found that even my best students were migsing important
thinzs, and that makes you feel bad., T was hitting hard on subject matter,
but realized after awhile that sticking to classical physics wasn't teache-
ing, it wasn't helping people te learn physics. A friend confronted me with
the question, 'what is physics?' I found out that I couldn't answer it well
and realized that we had learned skills in graduate school but had no over-
view of the subjecct. Tt isn't enough just to be versed in the information
and skills of your field.

"I had the standard, uninformed view of the community collecze., At col-
lege, I never tauzht my teachers anything; I just prepared mysell to pass
exams. At Essex County 1 found that T wau teaching all kinds of people, in-
cluding older people, and T knew T Just couldn't keep cominz oub of the same
bag in communicating with them. I had to learn from them, too,"

beopie and people dig them--they!'re willing to jump into any opening they get.
AL Lissex County ve're expected to teach, study, and get imvolved in the cope
munity--the comrunity is the comrunity college.®

Interns nced to start vuboring early, Griffiths said. "Good interns dig

Dennis reported that they had tried various kinds of groupings in the
developmnantal program, including ability groups, bul had finally settled on
dividing sbudents between smolers and non-spokers. "That worked as well a=
any other arrangement," "he average age is 28 and the averace nurber of
students is a group of five. Sbudents formerly in the prozram have proved
especlally helplful in providing a ecommunication bridgz. "You nced helpers
who aren't strunz out on the fancy laws of physics,!t

A workshop participant who started colliege after a long prison term
and is now a coliege staff member asked, "What is education? What do people
mean when they say you should get it?"  He went on to explore an answer.
"Wou have something coming off the streets, but you need to organize it,
find out what you have. After eight years in prison I still didn't know
what I knew, so Tirst I had to find that out, to learn who I was.

"Now, how does an instrucbor Tind out what a student knows and use it ?
The bigpgest step is for him to put away 'I know it' and share the learning
experience with the student. UWhen twe pzople are learning together, that
shared knowledge is tremendous,."
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; Someone responded that that is what a good developnental program does:
it starts with real world experience as a base and tics into it Develop-
mental work is a shared process, an interweaving of existerntial experience
and formal learning. The intern who hasn't lost contact with the sources
of his own life and culture is best able Lo communicabte with students,

_ Scilence provides opportunities to learn how to ieolate problems and
solve them. How can we do the same kind of thing in the sceial sclences
and hupanities? How can we fchange the hustle," make learning a differ-
ent kind of thing, bring it closer to the lives and needs of our students?
Perhaps we can bezin with the simple assumption that learning how to learn
is the oldest human survival skill.

As the groups prepared to scparate again to work on guidelines for
regionally~oriented community college teacher preparatioﬂ; Dudlay Dawson
underscored the necessity Lo find ways of bridging the gap between dif-
ferent orders of reality, modes of thought, and styles ofxc@mmunicaticng

Conclusion: A New Collaboration

The Chicago workshops demonstrated to aryone who is seriously inter-
ested in iwproving cormunity college teaching that programs Jointly fazshione
ed by two-vear and four<year institutions are likely *.o have the musele and
cennoctive tissuoe needed ho owmuld: nurber of comnwidily collegs Leach-

s o b

iy
ers whe know the differcnce betwees education and schooling The touch-
stones for %this new collaboration can be found in Roger Garrison's obrerva-
tions on overcoming second-handedness through two-way acculturation and on
waking the beacher's education less academic and more intellectually vital,

The guidelines for preparing community college teachers that emerged
frem the four regional subgroups in the secoind workshop paralleled one an-
other on some of the rost basic gquestions about program design (see the
appendices), The grouns did not of course recommend the wholesale adopticn
of any one plan, such as the Masters College Program; +that was not the pur-
pose of the worksheps. But the degree of agreement between individual edu-
cators from a variety of institutions scattered through four parts of the
country points toward the kind or education being sought by a new breed of
American teachers--those who want to break avay from corventional precon-
ceptions of the college student so that they are able to respond ereatively
to the needs of both "typical® and "nontypical® students,

The four regional groups proposed conparation between comrunities,
conmunity : :lleges, and state colleges and universities in the development
of experience-based programs for community college teacher preparation. At
least implicitly. they all wamted Lo distinguish wich a greater degree of
sophistication between the perdonal qualities brought by the student to his
Tormal educational experience and what happens to him as a result of organ-
ized learning. That is why ‘the groups recomnended selection procedures

<O



that involve a triangsulation of perceptions from three angles: the community,
that is, those with whom the prospective teacher will be working in the com-
munity college; community colloge faculty and administrators; and faculty
and fellow-students of the four-vear institution, For the same reason, they
urged an evaluation process which combines self-assessment with performonce
evaluation by the teaching intern's community college students, his peers,
and critic-teachers,

As the groups ssw it, there is another dimension of expaerience which ig
an essential ingredient of the teacher-candidate's developitent as a teacher
and person: involvement in a variety of community subcultures. A1l of the
guidelines assume that the student should be directly acguainted with the
soclal environments which shape the values and expectations and sell-images
of a cross-section of comrmunity college studenls.

None of them fell into the trap of a monolithie approach to the acgui -
sition of the insights and skills needed tn be a resilient community col-
leze teacher. Each group concluded thab techniques of teaching and learn-
ing should be chosen for their relative usefulness in reaching speeific oh-
Jjectives, and that various modes of teaching signal Lo students whal is
worth knowing and doing. Teaching methods rest on social assurptlons and
prejudices as much as they do on educabionul theory, and inevitably they
reveal the teacher's feelings about obher people, justice and injustice in
human relations, and the character of a gnod society.

The shortcomings of teacher education at all levels, from nursery
through graduate school, have been exposed, debated, and sent to hell., A
few proposals and experiments have gone beyond jeremiazds to the imagina-
tive revision of goals and programs. Amony the new models are the Masters
College Program and other intersecting conceplts which would bring soecial
realities and needs inbo productive confrontation with the ideals which
the best of cwr educational thinkers have articulated for the nation's com-

munity colleges.
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APPENDIX I: ILLINOIS
Governors State University
and
Assocliated Community College Re

22 -

GUIDELINES FOR PREPARING COMMUNITY GOLLMIE TEACHERS

I. Applicants should exhibit:

II.

IIT.

Iv.

A.
B.
CI

D.

A selection committee should be establi

Humaneness
Flestibility

Prior competlence

Ability to ewpathize with students

teacher trainess.

This committee should include repre
rocommunity collegs, the ommunity,

The committee should ask questions designed to obt
information from the candidate:

A
B.

D.

E.

The trainee
These goals

Philosophy of education

Past academic and work experience

Association with people of different social and ethnic background

Emotional stability

Attitude toward new idess

f his progress.

They should also be an evaluation of the student by his peers,
student, and faculiy.

Common core courses:

A
B.
C.

.

Soclal dynamics

Developrental psychology

Milti-ethnic studies

Histor?cal and social foundations of cormunity colleges

shed to interview prospective

ntatives from a senior college,

Pars | sLudaits i Llhie terow - g
it wuduzlIbS LT e ML Uy Leifile

ain the following

will plan his career goals upon entering the program,
will be used as criteria for evaluation o

the

S
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E. Tosic

F. Counseling and testing

Internship

Trainee should select an advisory committec:

A. One person from a senior collegze

B. One person from a community college

C. One person in the trainee's discipline

Interns should begin practice with upper-level courses.

Community involvement

The trainee should be required Lo become involved in the comaunity,
or in one similar to the communiby in which he plans to work during
thie fivst year of the program, Yhis imvolvement can be through com-
runity colleges, community groups, or job experience.

Community work during the intern period should be through programs
at a community college only.,

23
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APPENDIX IT: NiW ENGLAND

University of Massachusetls
and
Associated Community Colluge Representatives

GUIDELINES FOR PREPARTNG COMAUNITY COLLEGE TEACHIRS

I. Phases of program development:

A. Negotiation -- forwmation of consortium of institutions
to play active roles

B. Conceptualization (see IIT below)
C. Operation (logistics, nitty gritty, ete.)
D. BEvaluation

L. Modification (essentially a loop back to B above)

=T A ST T S, R T = = Lt R
II. Dhazea of PLUgL el usVeloplieie uy HLELNS

A. Tormwation of consortium
1. 3-5 community colleges
2. Regional distribution
5. Variety (urban, technical, ele,)

B. Identification of key personnel to form nucleus of adjunct

Taculty

C. Use of instruments and other means to specify desired

characteristics to be developed by prospective community

college teachers

D. Sorting out of program-related characteristics and
characteristiecs unaffected by program treatrents

E. Delineation of admissions criteria and procedures

. Dstablishment of program components to develop desired
characteristics and sequence of acbivities

G. Allocation of institutional resources to program components

H. Plaming of workshep for training adjunct and university
faculty for coordinated effort '

pere



IIT. Preliminary coneceptual model:

A. Design ingr .dients for a four=year program beginning with
Junior year, leading to AB and MAT:

1. Strong undergraduate /graduate majors reinforced by
related interdisciplinary study

Early opportunity fo: exposure to facilitate self-selection

A}

3. Gradual and deliberate developrnent of familiarity with and
comfort in the community college environment

Le Early experience to inform on skill needs

5. Parallel development of substantive knowledge and organiz-—
ational skills

6. Optional opportunities for community involvement and
academic enrichmeunt

B, Possible sequence of components

a1
i -1

Fall . lulti-institutional observation
Philosophy and mission of community college
Aczadenic development

Spring - Tutaring/advising
Academic developrent
Summer - (optional)
Community involvement
Academic enrichment

Year 2
Fall - Guest lecturing

Siructure of the discipline
Academic development

Spring - Mini-courses
Structure of discipline
Academic development

Summer - (optional)
Community invelvement
Academic ernrichment

Q "E;
ERIC . ®
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Year 3

Fall
Spring

Summer

Year L

Fall

Spring

- 26 -

= Curriculum development

Substantive reinforcement

Internship
Integrating seminar

(optional)
Community involvement
Academic enrichment

- Internship

Integrating seminar

Synthesizing seminar
Academic develonment
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APPENDIX IITI: NEW JERSEY

Stockbon State College
and
Associated Community College Representatives

GUIDELINES FOR PREPARING COMMUNITY COLLEGE TEACHTR

This report is based on notes baken by the workshop summarizer and is in-
complete. It should not be taken as representative of Stockbon State Col-
lege and its associated commmiby colleges. Rulgers University was not
represented in the working group,)

The group's spokesman questioned a social policy which emphasizes the ex~
pansion of community college education. She felt that the community col-
lege addresses itself to soclally stratified needs and in this way mailn-
tains unjust relations in society. Rather than eliminating "tracking" in
education, she argued thatb community colleges may tend to freege it, mak-
ing 1t a permen=ant feature of the American higher educational system.

Given the existence of commuilty enllieges and their ranid growkh, the
group suggested the following criteria for the development of programs to
prepare community college teachers:

I. Selection. Open admission, anti-tracking, community-oriented policies,
and regional selection of students through multi-institutional boards
that include students.

IT. Curriculum. The standard "“solids" plus a core curriculum in community
! culum P

history, including ethnic studics. Role of +the commumnity college "in
America's political economy. Vocational training to meet the real
needs of people.

I1I. Placemeﬁt; The pald community college internships and an active in-

tern and graduate placement program,

IV. Evaluation., ¥#mphasis on self-assessment and collective appraisal of

intern persiormance,

V. Community involvement. Candidales should work in a variety of community
settings and there should be community participation in determining the

nature of Lhe community involvement program.

Py
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APPENDIX IV: WASHINGTON
Western Washington State College

and

Associated Community Coliege Representatives

GUIDELINRS FOR FREPARING COMMUNITY COLLEGE TEACHIRS

We offer the following outline as a summary of our group's discussions.
In general, we have addressed the questions posed as guides to the second
workshop., .

I. Assumptions:

A. We sghould nol describe present programs in Vashington State except
as elemenlts of such prograns are instructive to a new model for
the development of community college teachers, which is the pur-
poze of these pazes. _

B. Fach group represented at the workshor inevitably can produce a
model and these models will contzifl enough commen Teatures +o
identify both core features of a wide-based program and distine-
tive features that piroduce interesting and comparative variations

: WS Cerlain conditions face each group in terms of

existing programs, institubtional constraints, and available re-

sources and sponsorships,

II. Tdentification and selection of barticipants:

A. The responsibility properly belongs with the consuner, the com-
munity coileges. They have been insist

bing all along that thay
have special needs, and that they can best describe and identify
bersons who will become successiul practitioners.

B. One key group of such persons would scem to erbrace part-tine
faculiy ab community colleges, non-teaching personnel who would
like to become faculty, older community college students who
want to teach in community colleges, persons presently serving
as aldes, etec. TFor people already connected with cormmunity
colleges, motivation and knowledge of the terrain would seem
to be self-identifying,

C. The above two statements are Seen presently as excluding no
particular community college instructionzl program -~ gt least
potentially. Nor any particular. population of students, aides,
etc.

~8
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D. Senior institubions must accept the candidates identified by the
commimnity collezes. This demands than commmity colleges and
four-year institutions work out in advance, and agree on, the
criteria and special arrangements that apply to identification,
selection, and preparation of candidates. This would seem to
be obvious, but often isn't. Here is a critical, co-operative
Juncture in a partnership proszram,

E. A dozen persons thus initially selected and well served is better
than fifty persens enthusiastically accepted and lost., We oughtl
vo know this by now! Heither tokenism nor retreslt is the point;
abillity to fulfill an obligation is the roint.

F. Specifie administrative and faculty sponsorship of candidates is
a must -~ initially by the community college;  next by the four-
Jear colliege; eventually by the commuinity college again, as the
cormunity college accepts the candidate back into the fold.,

IIT. The program and the process:

Ao An analysis of the formal education and the accumulated experience
of each candidate should be made by the community college sponsors
so that appropriate ecredit and curriculsar placenent can be iven
by the fonr-vear institition (on negetizted)., Plunbly, 4his weans
eredit for vocalional experience, avocational experience, ete., A
thirty year oldg alde, for instance, is not a nineteen year old
transfer student.

B. From this analysis and its acceptance by the candidate and the
senior institution sponsers, a "program contract! should be
written for each individual. This contract shouvld reflect the
implications c~nbtained in the last statement under 1T above,

C. The "contract" must address such multiple elements as field
work, internships, regular course offerings, projects, etu.,
elther in specifiec detail or in relative amount ang degree,
This, of course, is central to the proposal outlined here.
As specifically as possible, time to be consumed ~- quarters
or years =-- must be dehbailed.

D. The matter of financial support must be considered individually,
with the joint efforts of community college, four-year college,
and the individus® all involved.

E. It is not assumed that the elements of IIT occur entirely or
mostly apart from the community college campus. Individuval
contracts will determine this.
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IV. Initial teaching/carcer development

A. A belbter assimilation (inducticn) procedure into full-time community

college teaching should be developed, An important feature of this
model is the description and implementation of such procedures by
sponsoring community colleges. Factors such as in-service training,
team teaching, counseling, evening as well as day classes, etec.,
come to mind.

V. Coneclusions:

A. The financial impaect of this model (if implemented) on both insti-

tutions would need to be explained in terms of the model's suit-
ability. Cost is a program element and will, inevitably, be
treated as such.

II, 11T, and IV demand well-defined and conbinuous evaluabion --—
the corparison of intention with achievement.

The refinement (detail, exclusion, addition) of items under I, 1171,
and IV should lead to a proposal for funding. A further workshop,
or alternative mode, could develop such a proposal in terms of
general (all five institutions) and specific (individual institu-

T w7

tiong) peogrome, rogion by reglon.  For incshbance, W50, wurklog
with a consortium of northwest community colleges, might focus on
preparation of envirommenbal specialists through the agency of
Huxley College, a satellite college devoled to ecolegical and
envirommental ednucation, or WWiSC might use its Celleze of Ethnic
Studies for a special program.
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APPENDIX V

MASTERS COLLEZE PROSRAMS TOR PABPARIG
COMUNITY COLLLGE KE

AN ABSTRACT OF A RE3SEARCH STUDY 1969-T1

BACKGROUND O DV ELOPMAND

In 1969 the Burcau of Kducztional Research, United States Office of Edusation,
funded a study on a provosed model for a lastors College, projecting a new approach
to the preparation of cormunity college teashers, The study was done under the
Union for BExperimenting Colleges and Universities with J. Mudley Dawson, Vice Pres-
idenl Emeritus, Antioch Colleze, who originated the model, as the project director.
The final report, published in 1971, describes the evolved Masters Collese Concept
~ its significance as preparation for community college teachers; its endorserent
by community college leaders and other educators; and its potential for being
developed at five selected colleges and universities.

The Masters College is a cowbined fouwr-~year urndergraduate and graduate program
which integrates the last two years of colleze with professional preparation at
the masters level., Ibs students, as prospective community ecollegce leachers enier-
ing after two vears of college, would alternabc study and work experience during
the first three years of the program with a fourth year as a teachi intern in
residence at a community collepe. A4 cluster of conmunity colleges would be alffil-
iated with each Masters Colleze Center providing a resource for facolty and stu-
dent exchasnges, for teaching internships, and for mutual sharing in the irprove-
ment of teacher preparation. The flexible curriculum and styles of instruction
of the Masters College Programs would focus on the student as a learner and would

- < . E N . i lJ‘.r‘l, hl 5 .‘-% aale e ] ' -
mevhodelogy. Prospective heachers could prepsre in one or more of the following
teaching areas: general studies, establisked academic disciplines, or cccupa-
tional education.

34
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The enthusiastic endorsement of the [Hzsters Ccllege concept by a wide range
of leaders in higher education reflectis an acute awareness of the need for better
prepared teachers wnose interest and preparation have bezen focused on the needs
of comnmunily eollege shbudernts. ne manifold expectations of Ancerican society {or
the constantly growing number of cormunity colleges call for new curricular forms,
new styles of teaching and counseling, and a new outlook in colleze-community re-
lations.

7

A new kind of teacher is neseded for ever-increasing community colleres as
they serve the interests of a diverse population: yvounger and older students;
groups wivh a wide range of vocational and educational goals; thosza upward bound
for more higher education and those outward bound ror fullbtime Jjobs; those who
are vell prepared and many who are under-prepared for the brograms they have
chosen; the affluent and the poor and those in between; all cormbirnations of
majority and minority groups. Furthermore, a community college is expected to
engage itself through its fazulty and students in a variety of services concern=d
with the development of its cormmunity, such as adult and continuing education,
Jjoint training projects with business, industry, community and government agenczies,
and ccllaboration on local problems.
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The commmity colleze movement is challenged not only by the enormity of ils
constantly expanding mandale, bubt by the call for accountahility which now faces
all levels of educalion. Accourtability imolies dinstitubional responsibility for
the abttainment of defined goals and objectives a3 the return rizhtly due on the
investrment of tine, cnergy and money, whether publiie or private. This in turn
requires a critical look at (1) the characteristics of the student populstion be-
ing served, (2) the nature and organizabion ot the curriculum, (3) the improvement
of the teaching-learning and process, and (L) greater asttention to faculty prepar-
ation,

The research study concluded that the uniguensss and strength of the Masturs
College Model is to bhe found in the synthesis of its several distinetive features.
The widespread endorsement of the conecapt and the recognized viability of itz
special features in relation to one another; led the study to consider ways and
means of establizhine Hasters Colleme Progrars in aypropriate colleres amgd univer-
sitiés, Seve stitutions with cowbined undergraduate and graduate study facil-
ities have expressed interest in Lhe tlasters Collese, Five colleges and universi-~
ties, sclected because of intercst and othier factors of location, personnel, flex-
ibility of brograrm, and community collcoe relations, participated in the latter
phases of the study and arec now acltively considering the establishment of Masters
College Programs:

New Jarsay

wr
New

Rutgers University, !
: State University,
vy of

Western Washington State College, Bellingham, Washington,

Trives b o i,
k b

otlum,

Launching the First Masters College Centers

5tuden§§

The quality of a Masters Colleze Program will depend on the quality of its
students and ltacully. iere we do not use t)r.. word guality" in the usual aca

demic sense. The centers will be leocking for particular qualities in their st
dents and faculties, qualities which can be formulated With some eyactness in

relation to the role of the community college teacher and the nature of educa-
tion and training for these roles.

=

Since the centers will be offering an unparalleled, sharply focused program,
we anticipate that they will receive large numbers of avplications. One o the
appeals of the program is that it opens up for studenis a clear but flexible road
to a calling just at z point in their lives when g majority of undergraduates are

expected to make a serious decision about their major field of study and its rela-

tion to preparation for a profession,



There are obvious things 'that a Masters Colleze Center will look for in its
adwissions: a sense of purposc, knowledze of and interest in the community col-
lege, serious commiinent +to baceming a cormunity college iteacher, evidence of
activities related to Lteaching, range of intellectual and other interests, aca-
demic achieverent, work esperience, interest in people as individuals. In con-
sidering hundreds of applicants there are some puides for selection bub the
Process is not simple nor inexpensive. Our study recemmends an open-ended ex-
perimental approach to admission standerds and procedures in the beginning to
be modified in the light of experience.

Faculty

Who will teach the teachers? The first step in initiating a center is to
merge .Lhe drocess of progranm design with the selection and preparabtion of the
core faculty for the progrem, who muzt themselves serve as individual examples
of good teaching. Tie study recommends that the core faculty of each iMasters
Colleze Center will provide its central direction, including both the academic
and field aspecls of the program. They will be responsible for the general
education curriculum for all students ang serve as the preceptors to individual
students. A najor semment of the core f

aculty's work will be concerned with
tlie professional preparation of students who plan to teach general sbudies in
the comnmunity college. The specialized preparation for those who wish to teach
esbablishaed academic disciplines or ocecupational snecialities will be arranced
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tecnnical training racilities.

The selection of the first group of core faculty is of the most fundamental
importance. It should ke composed of teacher-scholars with variea backegrounds
of societal experiences and with varied acadenmic competernces in the fields of
communications, mathematics, the nabural scicnces, the socizl sciences, the arts
and bumanities, educational practice and research. Some of the core faculty
must be idenkifiable as able practicing community college teachers. The task of
selection will hardly be a sitple one. The response of university, four-year
and community college teachers, brourght out in the study, gives us reason to
believe that superior and dedicated core faculty morbers can be found, some at
least from amonz the younzer scholars who are looking for creabtive opportunities
in college teaching. Once selzctions are made, some lead-time is essential for
the core facully to design the organization of a center's specific version of
the Masters College Program,

Role of the Affiliated Community College

Deeply imbedded in the Masters College concept is the erucial factor of a
solid working relaticnship between a cluster of cowmunity colleges and each
center engaged in preparing community colleze teachers, Our study did not sug-
gest any formal or corporate structure of affiliation. It can be expectad to
take various forms, depending on local conditions. The study did outline the
attributes of a mutually beneficial relationship as it might be viewed by an

individual commuwmity collega,
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. l. Affiliation would be on a voluntary basis. Those community colleges
forminz the cluster of affilises would be in geographic proximily to a lashters
College Lnnter, though no fixed territorizl linits need be imposead.

2. Community college affiliates would have representation on an advisory
board concerned with the development and administration of the ProZram,.

3. Some members of the Masters College faculty would be selected on a
leave-of-absence basis from the affiliated community colleges.

L. As an affiliate, a community collesze would be expected to employ Mastars
27e inverns when conditions permit, usually for two-thirds of a normal teach-
1nﬁ Jaad The intern program would naturally provide one source of recruiting
fulltlm“ faculty under tested conditions.

5. A Magter% College Center would be enrclling from commumily colleges a
nunber of its students who are interested in teaching thus offerins an unmatched
opportunity for its affiliates.

6. Among the mary mutual benefits of tle interchani;e of students ang faculty
between the center »nd its affiliated commun ty colleges, the center couwld serve
as a resource for in~service development ox Lhe Tacullty and starff of its affil-

iates.

LOGativwi eod Accumouaiion of Fasters college Program within a Lost Institution

Throughout the study it was obvious that there would bhe major advan
for the Masters Collare Programs, if they were located within cstablishe
leges and universities, This - uid offer immediate opnortunities for technical
aSﬁﬁstance} acadenle status, and acereditation. The plan for the Masters Col-
le; @ is that the core faculby will draw on obher faculty, library and facili-
ties of the existing institution to provide the necassary ranEe of courses and
the flexib: individualized progzramming. Conscgu -° asters Colleza
Programs will ratly be launchad as adjuncts Lo coll univarsities
posseszing the potential for innovating a new procram w wegrates across
departmentsl lines undergraduate and #FQQLuLQ educaulgng

At the sanme t;vus the overvhelminzg concens.as among the many porsons coie-
sulted underscored the importance of establishing the semi-autonemous status
of th; programs within Lheir host institutions. With due allowance for the
structure and policies of “he prescnt 1natltutlon, the central considerations
in the establishrent of a Masters College can be listed as follows:

1. Flexibility of organization and persomnel needed to combine the upper
two years of undersraduate and the master's degree in a unified program that
would integrate substantive content and methodology in preparing community
college teachars,

34



ERIC

Aruitoxt provided by Eic:

2. A calendar and curriculum making use of the full twelve wmonlbhs of ithe
year Lo allow the fullest utilization of time for combind T study, field expe-
rience, and teaching internship within a four-year period,

3. The creation of a core fdcu]ty of some twelve mewbers identified on a
fulltime basis with the Jasters bal1"?e Frogram. Ten of the trelﬁa would be
devoted to the tez acning-learning curriculum of general studies and to precop-
torial respinsibilities for all students in the prooram.  The two others would
be concerned with the advis 3ing and placewent of students in off-camous experi-
ences and internshivns., These numbur@ are based on a predicated eventual en-
rollment of LOO studentz (300 in the first three years with 150 on campus at
one time, and 100 in the fourth year of internship).

o
L el
o

b fvailabiliity within +h s institution or nearby institutions of de-
partments or facilities with svecialized courses cpen to Masters Collese stu-
dents preparing to teach established acadewic disciplines or occupational sub-
Jjects.

5. The seotti ing for working oul productive relationships with a ¢luster of
af'filiated commurity col 7@*;3 ready to participate actively in the development
and operatiocn of a Maslers Collera Py TOEr 2N,

1

Budgetins for JPT‘Y"‘:;“rsnﬁ-“

Preliminary studics on the costs of operating
indicate that once Ll& program is establish 8 1h1s
reliment, it can be sustained as well, if no ccnéﬁically thar marny
otnier professional prozrans, Supplerentary seod mor;} is needed, however, Lo
assist interested educational cenbers Yo initiate ilosters College Progrars.
Perhaps the appeal and .  niiicanse of this approach in preparing community
college teachers is such that it will elicit public and private funding sup-
port.,
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