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The TESOL organization Is at a stage in Its deve lopment when it must
actively solicit contributions from a variat ty of dlSCIPIIHES' linguistics,
pgychology, sociology, anthropology, and education. While such an infer=
disciplinary approach to problems has its dangers, part?cularly when allied
to the goal of social and political relevance in the actions that follow,

It is the only appﬁoprlaf@ appiroach for the 1970's TESOL will develop
best as an organization through fnﬂferung |ﬂie'Gl¢ClD|lF3rY endeavors, encour—
aging the cncio-political concerrs of its membeyg, ‘und being pragmatic and

eclectic in the conduct of its profassional matiers

The underlying theme of fhe blenary sesslions of this 1972 convention is

ah examination of some of the major Issues that confront us as an organiza—~
tion. This paper will atfempt an overview of the fotzl situation and the
following papers will discuss that situztion from a variety of disciplinary
perspectives. The function of his paper is 7o raise var-ious -questions- in
a deliberate atfempt to provoke some possible answers in the plenary ses—
‘sncn Fapers. that will fo!low dZring the next fwo days This paper will
also express the belict that the problems and isstes we face,‘fhough-tcm-
piicated, are far from Insupeirable. Indzed, the pfcspecfs for the future
of our crganxzafuon are every bit as braght now as fhey hzve;ever“been._¥
We should begrn our f E3SK- LYy aﬁking;geveral earcthg quesffans-abeuf
the~ TESQL orgﬂwfzafron :fsei¥ ' Paw deéé fhl organlzafnon sfand in 19!2?

Numer:cally, it is g.owing Sffung*? vcry dayp ihanks fc fhe energy of fhe .

7 membership, fhp elecfcd of ice.d; and fﬁe awﬁcufrve secrefaryi_ The'erralls'

fhe e;'ab'i ‘m?"f;Qf—mgtésihaﬁ~ '“

ERIC
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best meets the needs of universlty professors and first-grade teachers,

of minority group militants and representatives of the so-calfed‘bstab-
lishmont,” of teachers of the forelgn-born and teachers of native Americans,
of researchers, administrators, communlty workers, counselors, and a com-
Plex array of other Indivliduals? What is ihe common bond that can best
held together the members of such a heterogeneous group? What really
unites us? A few years ago the zest of founding and developling a new
organization held people together, but some of that particular zest has
disappeared as the organization establlshed Itsetf, Today various
differences and internal pressures have become apparent at our meetings,
There are requests that the TESOL organization become active on behalf of
one interest group or another, or that it take under Its mantle most or

all of bilingual or bidialectal education, however one defines these
terms , or that It try to indicate exactiy what kind of training a pro-
fessionsl worker in TESOL should have, or fhaf it become ® soclety of
applied llngutstics. Some kind of respanse Is necessary to these requests,

but it is not always easy fo reach agreemnnf en what form thaf response
should take. o o '
One possible respanee wauld be to set abaut rafher de!lberately to

- reassess. the purpcsas of fhe IESOL organizaflon in order to farmulafe a

t mlssion for eurselves in fhe sevenf!es. vaEVBF‘ any'sugh reassessmenf S

s particular!y difflculf Fighf ncw because gf fhe pnlitfcai,‘so¢lal S

_raeial, and econamlc climate we as a nation Find ourseives in. There. is j
",Itffle daubt fha? we are ll'{ng fhraugh a periad of polifical unresf
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Then, too, the academic world in which most of us work is filled with its
own uncertainties: scholars in the different disciplines tend as usuai to
go their own separate ways, and cliassroom teachers find themselves pushed
and pulled hither and thither as various interest and pressure groups com-
pete for influence in public education. The problems and pressures are
excruciatingly “omplex and our urge to respond to them is a healthy one,
whether it be personal, professional, or crganizational. To a large ex-
tent the responses we make must recognize realities we have tended to ig-
nore and must result in social and political action. We shouid not draw
back from making responses because they must have social and even political
consequences.

Traditiona. .y, workers in TESOL have looked tco the academic world
rather than to the worid of social and political action for sources of
inspiration and modes of action. The future must see us achieve a better
balance between our use of these two worlds. Educational decisions are
both academic and sgcnospolnfncal in nature. For fthat reason education

Is one of the mcef difficult of caliings, since educafcrs work with llving,
thinking human beings not with ‘inert matter. -And tﬁe more . fhey seek f@
involve %hehSélves with the lives of the people fhey serve the: mqre they
must involve fhémsélves in the sécial_anﬁ ppliti;al,deéisigngmakihéVprof
‘cesses of qacie‘ry.‘k At this poihf’fhen It would be well to look closely

-at fhe relaflénship= of TESOL to 8 varne%y of dlscipiunes so as to. examine 
the nafure of those relaf|anships, parf|cularly within a cllmafe af social"

and pclifical relevaﬁce. :

Firsf of all, we Pay ask whaf fhe fradlflcnal rcle cf linguusfucs has:

. been in secand—language fe;chlng and whaf canfrnbufions we: c;w:”:L'” &




entirely unfair to say that many teachers of second languages do not
know an allophone from a telephone, a grammatical transformation from
an ecclesiastical reformation, or a sentence pattern from a holding
pattern. This is a large deficiency in the knowledge of those teachers
and a difficulf‘ane to remedy. However, there is one consolation:
teaching a second language is different from feaching linguistics.
Now that you will say I's a truism--but it is a trulsm worth stating
again: teaching a second language Is different from teaching |inguist-
fcs, Too many linguists have insisted that linguistics is just about
all that language teachers need to know in order to do thelr Jobs well,
Consequently, much that has been written on the subject of language
teaching is about certain linguistic aspecfs of Ianguage teaching, and
relatively little is about IEarners, learning, and the variety of socio=-
rultural canfexfs in which learning goes on.

Linguisflcs has much fa ﬁffer language feachers, but providing
'Ianguage teachers wurh a rugcraus frainung in fhearetical linguisfics
'Wlll gc only so far in salvang problems fhaf exisf ir Sﬂccndilsnguage

nnsfrucfugn. ‘We musf frankly acknawledge fhet if ts dnfflculf fo ﬂndi

,much in currenf fhearetncal lnngu;sfncs fhat has any dirécf bearlng,cnv;»'

Fnr example,'r‘

lang_ag_,feaching as. ﬂpPQSEd fo féachin? aboutrsan Ua,?

':fnanal rules, Iinguusf:, uﬁ"‘ sal
: v rUIE'conspirac:

pheﬁemes, fransfgrma—;;,r:ffrr" v




At the very best there is considerable speculation; at the very worst
there is assertion quite unsupported by fact. Theoretical linguistics
s a very scholarly pursuit. The concerns of the leading linguistic

theoreticians can best be appreciated by reading articles in such

Journals as Language, Linguistic Inguiry, and Foundations of Lenguage.
These concerns are very different from those of language teachers:

they are much more narrow, much more abstract, and much more remote from
the realltles of dajly existence! The really lasting contributions of
linguistics fo language teaching probably have more to do with attitudes
toward language than with the latest trends fn linguistic inquiry and
analysis. And really these atfitudes have not changed a great deal

over the years. Linguists are united aliove all by their commitment

to looking at languege in as Scientific’a way as fhéy péssibly can, so
linguistics Is as muéhra set of attitudes of scientific inquiry as it

is the particular body oF:ifnguisfic knéwiédge théi'exisfsiat_éhy_gne
time. 5f is fhe—aftifudeS"as;hdch‘és;fhé knowéédge tﬁaf heéd<fé bé;f
sfressﬂd in fhe Iaﬁguage compenénf of teacher tralnsng in English-ass
a—Secoud—language programs‘ it IS the beliefs and attifudes wh:ch unIfE 
Innguusfs fhaf w:ll prnve fc be mosf helpful tc language feachers. Un-':ff

1fortunafely, |f as fhose be'iefs and affitudes which separate Iinguists-f_;"

“_fhaf have tendéd fa garn most pubincify and fhsr h;fe éV%n deferred same ;7  s
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across the eyes, and barbers from the brow right over the top of the
head. A person’s training and upbringing necessarily predispose him
toward a particular worid-view. How then do linguists typically react
to the fact that people speak English differently in different places
and in different circumstances? They react by fitting the differences
they perceive into the framework of something they call dialectology,
and then they sometimes proclaim that the major problem that exists
is one of modifying a particular dialect or adding a new dialect, Here,
for example, is one statement (Cannon, 1971) of such a viewpoint being
attributed to linguists:

...most linguists agreé that underprivileged

blacks are native English speakers who need

command of an additional diaiect which will

permit them fo be accepted socially.
Af the statement is correct—and there is good reason to believe that
If is—-it means that certain linguists assume that what some black
children require In order to speak | ike some white children is direct .
insfruéfiqh in a sténdaf&'&}aiegf—: fhfélsélufiéni&eﬁivés’ffnm thefr .
way'of Iackinaiat fhe—pkcbiem: But fhe saluflon is jusf faa narrgw
‘fﬁ wnfhsfand serious examunafnon.' The prrblem is far mare complicafed

*han such lanUlsfs have parcecved uf fc be, Far fh@ Ilngulsflc cam-_

pnnenf an fhe prgblem |s only one cf many campgnEﬁfs, andfpnsS|bly

naf éven fhe mast lmporfant. Lungucqflcs as ncf a panacea_capable eF
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achievaeble goal in our society. And even if bidialectalism is
achieveable, we must ask ourselvas whethor it will have the racial

&

and social consequences hoped for it by some. VWill blacks really
find eguality with whites if they learn to spsak like whites? \/il}
books written in nonstencard English induce a desire to rcad in
children who may sees |ittle or no value in learning to read, in-
deed who may even find reading to be dyafunctional in the sonse
that success in reading witl alienate them from peers and other
acquaintances? Such success may mean fer them that iniThémas
Volfe's words "you can't go home again,” bul at.the same time you
have nowhere elsz to gu. Thoiz of you who work with minority
groups will recognize this phenomencn. If is cartainly a well
documented phanometicn in the iiteraiure of ‘ne dispossassed and
uprooted. %o must fit the Iiuguisfic factors involved in working
with speakers QFfﬁrh3+ andard dialects info a'pafferh that contains
all the other rﬁIEVaﬁf factors: culfuralg rac:al, economnc, and-
p@lifica!- Only by dclﬁires can. we hope to achn@ve avalid per-
spactiv ?A@n the total pﬁzblem,and stE'gEzmpsés,oF_poss ble mades
of action.  TD'iﬁdk af thellfﬂgdiﬁfiC'Qﬂéfbrs:alone:isﬁfé'éi ' 'afev

"any possnbii}ty af ﬂvrr reelng’ih preblea as a whala and af actlng

'~effe;f;v;ry;_

Aruitoxt provided by Eic:
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mindedness that so often accompanies such an interest. Dwight Bollnger
(1968) has written that "language teaching is not linguistics, any more
than medicine is chemistry.” He is right: linguistic knowledge is very
relevant to our concerns in language teaching, but such knowledge must
be thoroughly Enfégrated with contributions from cdisciplines other than
linguistics and with an awareness that language teaching is not the ex-

clusive démain of any single discipline. By thorough integration too |

meah more than fryung to embrace psychological and sociological variables
through the dévelopment of hyphenated disciptines Iike psycholinguistics
and scclcl:ngunsfncs. Neither of these hyphenated disciplines has yet
develcped the camprehenslvenéss required to make more than a small con-
tribution to second-language teaching.

The second disclpline which has traditional |y cénfributed to
language feachlng is psychology. Perhaps the greatest contributicn of
psychology to language teaching has been in |ncrea%ing the general aware~
ness in such areass as sndcv:dual differences and human growth and devel—
opment and with the develcpmenf af varicus kinds QF fesfs and measure-
menfs. lnnavaflans and ideas from these areas have been on rhe whale much
more influential than- inncvaflans and ldeas frcm Iearning fheery ‘ Psycho—k:

lagisfs, of c@urse have Iong been invalved wufh problems af learning.

rais Iearnlng how fo gef threugh mages, dcgs haw fe;salivafe en cue"ﬂf

,vpngéans how fn peck guf rhyfhms- freshmen sfudenfs >aw fo memcrize variausszf~7F> o

‘ kinds of nonsense syllablea, and sc on.;_"‘

olagasfs are very useful uf ane s aneresfs are“exhausfed by-the»behavier

':f; of. rafs,,ﬂ is




far different from rafs§ learning is scen as being multifaceted and
influenced by all kinds of variables; and an occasional psychologist
admits that his concerns and those of his colleagues are not always
relevant to problems of describing the kind of leariiing that takes
place in a ccm@lex social sotiing. And, of course, second-language
iearning iz extremely complex. Those of you who are familiar with

the work of Scherer and Werthaimar (1964) in a college setting, or
with the Peﬁnsyl"aria Project in a large public school satting -(Smith,
1970), or with the work that graduale students do for doctoral dis=
sertations know how complex is the provlem of invesfigafing any kind
of sustained learning of a faﬁéign languege in actual classrooms. e

Same of you are also sware of fhe subtie interplay of cultural group- .

@

ing ard psychological char*r;-eis%ics, 1n3r in fact there is a social-
paychglﬁgy af langnagé Iearnnng as wall as a psyc hoio,y'of'ianguége

iearl.ng, in cfher words fhaf fha pra:é 35 Qf Iearnung us nof fhe qame f‘ “* -

everyu:are, ve ryung as lf does from’ culfure fa culture and w;fhln B

u'f“'** awang dnff Peﬁf éub—cu!fLrga.  f'

ﬁnre are honele éighs fhaf FIPdIFQS rﬁl@Vaﬁf fo work Fn aur

Quf i‘.1-‘=r ra|.< Jyhn c:a"' '

in kew Drle'5
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langﬁages. There - is aIS§ a Féﬁéwéd ihferesf in ESF'Y shildhocd education
and an acknowledgﬁenf of the cr:t:cal nmporfance QF the earlyschildhcad
pericd in the lnfe of e«%ry ch|ld. chever,Acerfaon signs of grcw:ng
academic gbfuscaflon un Thaf area are alsa apparenf, as is a deplgrable
 _ifendency fo lmpﬂrf an Insfifufuon——in this case fhe British lnfanr schaol—%
V;tc solve a presslng educaflcnal prcblem her ‘in fhé Unlfed Sfates, "
This Iasf ccmmenf on unsfifuflanal fransplantlng leads quité

r»praperly fa ccnsideraf;ons cf cantrlbuflgns fram ‘a fhlrd set Df relevan%

'i;dls;iplines, In fhns case fhe d:sciplines af anfhrapclggy and EQCIQIQQY.‘LL" 

},;Typically, we neglécf pcssuble ccnfrnbufuans frcm anthrapeiagy and sneial=  H;




=11~

idents of Evanston, Ililinois; Jackson, Mississippi; Drange County,
California; and New York City's Hériém. Ferhaps we may find out a
great deal that Is relevant to our various concerns in Ianguage
teaching. WE may fsnd ouf what initiates ‘and contrcls learnlng in
the different subcultures guf of whlch our culfure is :ampq5§g.: de
can scarely afford to do less if we do indeed belneve in the goal of
cultural and linguigtic plgralism. -
In %his écﬁnécticn WE;méy Wélf-ask;énﬁerﬁare'fhe twnrqueéficns

~asked ear!ier-, Why should any child learn a seccnd dnalecf? Why

should any :htld Iéarn fa read? And fa fhese quesf:ons we can add

a fhird.

Why shnﬂd anynne, chlld QF adulf
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pologists and sgciaiégié%s,'has written the following about the value
systems that are involved (Labev, 1971):

From ali that | have said so far, it should be evident
that cognitive and structural factors play a role in the
evolution of language and the difficulties that people have
in holding on to their older lahguage or acquiring new ones,
But these factors are not sufficient: to- account for the major
social problems of communication and for. - langungfic -divergence,
In parfléular, success or fauiu.efin cgmmu116a1|rg across soc=-
ial graups betwcen Black and white, is controllied: primarily
,by the social values ascribed to !ghQUﬂva.',Swfces s in. learn-
ing to read or Fﬁeak a rgrezgw ianguage may be fostered by -
aralyzing- ;arErully Ihe cognitive uﬁd,sifu;;ural processes - ;
~involved...and yet recearch generally pmlnfs to the fact: that
~the massive recading fallure we ‘obgerve -in the Inner: cities”
_ie primarily the re:ulr of cultural and: pc!:flcaliccnflicf. s
E Languaﬁe differences are |mpérfahf ca’.ne ‘conscious or unccn-“'] v
~ Scious symbols of that conflict,. It is_increas ingly. ev:denf,-;*_' ‘ o
.fhaf we can EXDIQFE aﬁd undﬁrstand gucn valu‘ 5y s tems R
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fiourishes of his own. Note, however, the relevance of the follewlng

words to what has just been said-

The best descripfion of all our kinds of English would
still not be enough to make coercive bidialectalism a success.
The English teacher's forty-five minutes a day for five. da¥
a week will never counteract the influence, and sometimes the-
hostility, of playmates and friends and family durtn? much . -

. the larger part of the student's Fime. Farmal education. cauld
produce real bidialectals only-in-a vast: ‘system of state nur-
series and boarding schools to which the children of -the poor

~and ignorant wculd be consigned at -an early agef ‘but such- es= -
n

1fablishmenfs waul bé ;ahl sr&¥el g;g?nsévg# utgégrabée
no bso ai ‘SUC S
cause ehe éssen? , of al condi ns - might not be. me?—snamely

_fhe desire cf fhe chuldren to. falk‘llke the whlte muddie class,

Nu ane perscn has a mancpcly Qn sclufinns, begause nc ane person has

'a grasp of a!i fhe issues.r We must seek to snvclve anfhropc!ogisfs
;”and sccnelegisfs in the. ﬁearch for.. sa1uficns‘fc aur problems.vaéf,f{,*{f L
- must continue to Fasfer that invalvemenf Fcr fhe resulfs caﬁnnti ‘ -
';buf beTbeneficlal to Jone . concel
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excellent job so far in and through our érganl?afian. The success of
TESOL Is apparent. |If we feel unsure of ourselves, it is a!masf en-
firelyvfcr reasans'laﬁgely beycnd our control: cqmmﬁﬁlfy ﬁressurgs;
lack QF financial and prcfessucnal rescurces, physical, social, and
academic infimldafcon, and the sheer w2|ght of numbers that we must deal
with every day. These Facfgrs affécf everyene in public educaflcn. 'fﬁei
'surprlslng facf then is fhaf we can pclnt wufh pride fc S0 much success
in our own brief hfsfcry. | ' o 7 ‘ ) ‘

| If may be well af fhls‘péint tc lcak a Iitfle mcre c!csely af hcw '
f we :ha?acferisfically deal w:fh pressures In public educafian.l Oﬁe E

"way ls to spend mgney In(fhe hape fhaf Failu-e wlll samehgw disappear.r-lw
__accnsequenfly, we begi y ' ' : res

 grams_for fhaf§: f:fhﬂAnl&?'?fo

 @!;§ﬁd the. Right to.




Journais that should never have seen a first issue. We need such
alleviation and.such long~term programs, but let us note that this
advocacy has”pclitical as well educational consequences. However, a
nation that has spent more than twenty billién dollars on sending a
few men to the moon- and many more billtons on a viccgus war in Asia,
and cenfinues fa spend great amaunfsv fb maintacn repressive paliricaI 
and sociai sysfems rhraughouf the worid fggefhér with a vasf mtlifary '
,esfablishmént, but stitt falerafes paverty, |gnaraﬂce, crime, and o
diseasc on a massive SCE'E at hame—seven in ifs own’ capufal clfy-—‘ 

A’has Its sense of vaiues upsvde—dewn._ The kind nf edugafianal

';réspgnses¢we;mgsf makgﬁ;éngg’;avcnd a requesf_fgr eardering naftana]
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sense no matter whose mouth it comes out of. There is certalnly enaugh
of it to go around, so jet us label it 3 such when we hear it or when
we read it. And let us nof be faken in by ‘the big lie eafher! We musf
sort out and evaluate fhe c@mpefsng pressures as well as the :ampeflng

prlcr:fues.:n our saenefy. 7 7 7
1f we. insisf that manev be spenf wusely aﬁd If we lfsten Far gopﬂ
vdaas, we can find much fhat is useful in fhe classrocms. Teachers learﬁ
“a lot from feashing.‘ Classranms are wunderful places far fesfing ideas,

and caunfless fune ihings gg cn in fhem, The |deal educafianal eﬂviran— ) 7 :

menf 35 one. un whlch fhesretpcal insughfs Frcm the academle disclplesj;   '
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We must also learn to ask good questions of each other as we
'dichSS our mutual problems, for good quesfléns produce answers that
we can work with for years, and bad quesficns Iead us nowhere. Wé
mus ask Ilnguisfs to tell us how their concerns are relevanf to ours,
and haw fhélF grammars ‘and rulés rélafe fa language as :f 15 used by
réél people for the purpaaes of meanlngful ccmmun'cafian. Wé musf fheEe—
fore. reklndle in fhem an. snferest in Iingunstic»perfgrmance,-Fn5Whaf
'_Saussure ) Called Earcle as opposed" fo igggys . Happnly, fhere are 5|gns
of such an’ Inferesf, parf:cularly |n fhe wark af WIlllam Labovi We
:musf ask psychglcglsfs to. demans,rafé ta us’ hcw bays and gwrls arer

'1,alike and dlfFerenf from dogs and pgeans in fhe ways fhey learn.; We v,'ifri  ::_75

Full Tt Provided by ERIC.
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Is drawn on, and when those who are involved with the

probiems approach
them with caution, rather than whén one advocate, one expert, or one

discipline appsars to preempt all théF possible inputs. Ourlpraspecfs
for the future are good if we remefber this caution, and fhis»Canenfian

€an mark a new turning point for the TESOL organization if we do indeed
heed it.

Our TESOL- organlzafnon reslly hEa no chguce but to became more
censcio;sty interdugcupllnary fhan

it has been and fo encaurage paFfic—
upafinn in its deliberaficna and cnnvenfic

ns of practitioners from a wide
varlefy QF d|$¢[pl|nes.

!f has no cho:ce buf ta béccme braadly cafhclic.
lf cannaf beccme jusf a saciefy for applned Iingunsfics or

’ snmply a- -
chby for ballngual ed ;affAn, or mere!y a pressure graup for a partscular'
kind cf bldlalecfal'i.sfrucfiéﬁ.- Tﬁese optncns are_much fgc narrcw and
qu:fe cuf of Peeplng w:fh The demands fhé ]970'5 k

II make on-. us.u




'respect, but what is called for is a different relationship between the
academic and soclio-polical worlds than has existed heretofore,

We must also be pragmatic in what we do=~or eclectic If you prefer
that term. Again: there may be some reluctance to work without having
arficlés of faith to fall back on when the warld does not seem to behave
as it should, That's what art:eles of faith are Fcr—afn sfraighfen up fhaf
babblung buzzlng ccnfusucn thaf is the real war!d. Buf fhe alternaflvcs
seem quife clear:_ either you buy a sysfem that prgbably shculd never have
been markefed or you cgnflnue tg seaFch for lmprovemenfs fa mhaf has warked
Fcr you. The first way backs yQu up sanEF or . lafer nnfa an unfenab!e
virsifuafian, fied fé bellefs and pracf|ces whlch slowly frangle and ccnsume.r'

The secand way ycu s%ay a!uve vvable human, and :n a real sense, infel—ﬂ‘

ﬁ nlecfually hanest You: dc naf“sell yaur burthrighf fg eirher' trucfural
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guistic contributions, for all wisdom does not reside on the banks of the
Cherlee,‘en the West Coast, or in Ann Arbor, or enyﬁhere else,. Neifheé cen
we be dogmatic beheviernefs nor degmetlc cegnnanusfe. Dur mission Is to
help peeple learn Iengueges when they wanf to learn languages, to initiate
learning when that seems desirable, and fto maintain learning onte leerning
has begun. These are preblems eneugh FGF eny ‘group of peeple no: metfer
how felenfed end no metfer hew dedueefed., Our miesien ie nef to win con-

verts to a new ereed, is not to smear the |ntelleetue| eppeeitien, and

cerfeinly is not to dezzle our eelleeguee and. etudents wufh our. EFilllence.-

We musf feke what werks wherever we F nd it, end we muet eeek tevfind reeeons

for befh fhe eucceeees end fhe fellures we heve. The ?eeeher hineelf muef

’"beceme an ee%ive lnqunrer, e synfheei;er, end ebeve ell a Ieerner.; Te"




In doing all these things, we must reject emotion, self-seeking, and special

pleading. Not to do so means that we all lose: black children and white,

the native-born and the forelign-born, linguists and educators, admfﬁistraﬁ'

tors and parenfs, every one of us. anh fanfh in the prcgess of . educarngn

and a Iarge degree of humiluty in the face nF fhe faee af fhe camplexnty L
of fhe situation we Find curselves |ﬁ, perhaps we can rmove. in the. directuanf;f

of a better life Fcr all in which culfural and !inguisfuc plura||5ﬂ are

hnghly valued and fherefure realisf:c affainable goals. And wﬂh a wnl!lng-

ness fe ccn%u!f widely and to Iisten tc a varvefy of vuewpounfs, perhaps :f.fiff

mfhe TESOL gﬁganizaflcn can shcm orher prcfesszgnal and educa.:anal organ—zLi“fft

”tzafiens a v-able way ef furning 'ay frcm the irrelEVancnes whlch sc offeﬁa'

”'{pregggupy fhem foward dealing

mEanungfully wafh urgent human and sacia(

";f;prablems.f ?QF‘If is abaveiall

'fi}such prcblems fhaf brings us he

"jfszaflcn nn cur

Full Tt Provided by ERIC.
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