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I
DEDICATION

We are grateful to the ESSO Foundation (SPUR) for
underwriting two years of experimentation in intensive
language training at Dartmouth College.

Because of ESSO support our ideas on education in
general and our ideas on language instruction in partic- .
ular gained impetus in trying times.

Because of ESSO support we were able to shape and
Prove a program to which the College has committed it-
self. .

We hereby acknowledge our gratefulness to Mr. George
M. Buckingham, and particularly to Mr. Frederick dew.
Bolman, present Executive Director of the ESSO Founda-
tion, with whom we worked closely. |

Both gentlemen--as gracious as they are cooperative—-

are genuine friends of education.
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Abstract of Proposal_ for Support Under ESSO_Foundation
SPUQ Program

Name of Institution: Dartmouth College
Address: Hanover, New Hampshire 03755

Area of Resource to be

Inmproved: Instruction
Brief Descriptive Title: Experimental Intensive

Language Instruction

Brief Analysis of Resource Problem and Objective: College
level foreign language study too often fails to provide the
student sufficient linguistic skills to make further study
in the language or its literature a rewarding experience.
Present instructional methods, while placing substantial
demands on faculty time, tend to be tédicus and uwnproduc-—
tive. Sampling of material in class without effective
drilling does not furnish the student arbasis,for acquir-
ing a mastery of the language and invelves,himkinrits«use
perfunctorily at best. Laboratory drills more often thén
ﬁctvare impersoﬁal ana unexéitiﬁg. Student—te;cher con-~
£act is limited. Lack of ﬁrgencgiana motivatién on the
péit_éf:the”studenﬁ is likely to result; ' |

' This at}leaStihasbeeﬁ‘gurrexperience at Dartmauth!

-Recent research by Harvard UnlverSLty on. behalf Qf the 0f= 

r f1ce of Educatlcn suggests that the prcblem 15 sharea by

,other lnstltutlcns.,;

:;, As :eporteﬂ 1n~“H1gher Educat;cn ana Natlonal Affalrs,_j

Vbl VXII No; 1, 'January 5 1958



v
The objective of our proposal then is to develop new ways
by which to:

a. Provide the student a high level foreign language
capablllty by making language learning a stimulat-
ing and provocative educational experiance,

b. Broaden the student's intellectual horizons while
he is gaining an understanding of the language.

c. Better utilize existing teaching resources toward
these ends.

5. Brief Description of Demonstration: We propose a tightly-

knit program of intensive language instruction which will
greatly increase the student involvement in the use of the
language during classroom and laboratory sessions. Aall
language learning will be strictly supervised through team
teaching, each team to include a faculty member assisted
by undergraduate apérentice teachers énd appropriate labora-
tory stéff. Occasional eﬁchangé'of ap?rentice teachers a-
mong different classes will be enccuragearto'vary classroom
routine. New instructional téchniquesi developed at Dart-
mcﬁth’in céﬁjuﬁctiqn ﬁith Peace ccﬁgsAéxograﬁs. inAwhigh
_réai;iiﬁe‘s;tuatiﬁnsfara;;ted‘out‘willbe'utilizedv along
:_With ﬁcré”tfaﬁiticnal”ﬁethcds!" Student mct;vat;an to learn
 the language w11l be he1§htened by hls greaterrlnvolvemeﬁt‘
, and the Qpportunlty for a term abroad on successful cémple-'
 t1an cf the 1nten31ve 1nstruct19n‘at Dartmouth 'Successful
':exgeflence w1th a.- smail Pllct prcgram thls year: has ehééurs  7
:, a§ed7us té éﬁgage 1n the prapcsed aemanstratlcﬁ ac:assrtﬁe -

Q ;bcard in Spanlsh, French and Itallan.
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A key element of the program is the recruitment and
training of undergraduate apgtantica teachers, generally
language majors, to conduct intensive drill sessions as
part of the curriculum. This innovation not only should
benefit the student teacher by encouraging a livelier in-

terest in his studies and in other ways, but will also

serve as the prototype of a College-wide proposal now under

consideration by the faculty for appointment of selected
students (seniors) to act as tutors and academic assistants
in instruction of freshmen.

Training sessions will be conducted by the Project
Director to ensure that faculty and apprentice teachers be-
come familiar with the activist classroom routines, spon-
taneous drill "under pressure" tachniquas,rand ctha: as-
pacts of the anlivenad instructional fare which are essen-
7t1a1 faaturas af the pragram but not suacept;bla of full
treatment “in thls summary. Tha prcgram EUbstitutes organlz—

ed sa551cns for unsuparv1sad hamawcrk anﬂ ccns;ats af tha

follawing alamants*

‘a. An ;nten31va language course at the alamentary

- level (Franch l and 2, etc.) ccnSLStlng of 5 hours
per week in sections. of 16-20 under the. faculty
'taacher (taam laadar) ‘who' prasents tha lasscns,
dlacusaas the,lltaratura undar atuay, and ccnﬂucts
language drill; -Another 5 ‘hours- ‘per- waak will be
devoted to- 1ntan51ve ‘drill under: ‘apprentice taachars
in 2 sections of 8-10 each. ‘Eight half<hour super-—
,_v;sad sassxcns in the. Language Laboratory will com-

~ plete _the formaLVccur se work.  No outside homework =
;1s requlrad L T
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b.. Students will live together in a language dormi-
tory which will be remotely linked to the Language
Laboratory for further drill opportunities. Some
returning students from the term abroad will also
live in the language dormitory.

C. Successful completion of the intensive course counts
for cne credit (Dartmouth is on a 3-term, 9-course
schedule}, and will be followed by a term abroad
at a language center staffed by Dartmouth faculty
and indigenous instructors (lycée or equivalent).
Students will live with local families and will
take three closely related courses in the language,
civilization, and culture of the country, success-
ful completion of which will satisfy all Dartmouth
language requirements and partially fulfill the hu-
manities distributive requirement.

6. Method of Evaluation: Comparative testing (at the begin-
ning and at the end of the course) of éﬁr students in all
sections with C.E.E.B. examinations; comparison of these
results against those of the past three years; regular
Dartmouth examinatians (written and oral) compared to the

results over the past'three yvears.
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L. INTRODUCTION
A play, a poem, a statue, a piece of music, a paint-—
ing are what they are because of the pProgression and fusion
of their parts into a conclusion or an entity which marks
the end of the artist's active participation in his crea—
tion. It would be difficult to say which part is the
most indispensable or vital to the sense of the ultimate
creation--is the nostril of Rodin's Balzac, for instance,
more relevant to the artistic whole than the ear?
A course in language instruction is also a proyres-—
sion and fusion of units of language skills manipulated
by the language instructor. The}impact of art aﬁd=language
instruction is aetermiﬁed by the success of. the;r function:
as genuine art finds its place in cuikbelng and 1ﬁfluences
us in numberless ways beyand gﬁdgments on beaﬁty sa mﬁ@t‘
"languége flnd its place 1n cur belng aﬁd lnfluence us begv
Hyanﬁ the mere abllLty to - sﬁeak.a fcrELgn 1ancuage;‘ |
The wnrk crrpurpgse Df‘art-ls manlfcld and may be
:amblgucuS.the,wcrk.of1agguage 1nstrﬁct1cﬁ 1srélso manl—ﬁﬁ_ﬁ
 fq1d”but“;t'is:ﬁﬁéﬁbiQQQﬁs;  i£ls}Primarllj ccmmﬁniéatlan,frk

*cf ‘a prccess by whlch mean;ngs*are exchanged be;ween 1na;e?3”

‘5jV1duals thrcugh a common system,of sgmbals, acccrdlng to

';jwebster.‘ ,f 1t ls tc have any valld;ty teday the procéss f;f’

'”f*af ccmmunlcaticn must'shape Qur aWareness Qf ourselves/‘,




";f,‘,fj;gram or any part’of 11: 1s wcrthi,

, 3
I began this discussion on language teaching or

communication by an analogy to art because both functions
demand much of théir practitioners and because the former
has farrtogr1cngAbgenréquatadrtc armechanicallprccess de~
vcid of a highly developed ccﬁscieusness; The difference
between language'ﬁeéchihg and art in general is that we
can measure in a relatively objective manner the value of
what we inject into our ﬁtlimate c:aéticﬁ in language.
teaching, whereas the arﬁiét}éeals most often in subjec-
tiverﬁalue5'whi¢h hé‘rélatés to each:cther‘tc form a dis-
tinctive or new whole. ln language teaehlng we should
know whethér the 11ngulst1c counterpart of Balzac s ear
" is nge lmPértantrthan hls nostrll. | | |
This Paper is an analys;s cf a language pregram
E whcse va:;eué campchents ﬁere carefully evaluated befare
 tﬁey were 1nc1ﬁded 1n the ciéatlve précéss.;lfhé reader

i' Hcan judge frcm the fallow;ng descrlptlcn whethe: the pro—,,jv

the whcle 7Qr;tc take };,_¥“'g
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(and adaptation) of any single part of the system herein

analyzed.

Simply stated, the basic tenet of our philosophy
of teaching is vital involvement in what we do, both in-
side and outside the classroom. There is nothing original
in this practice as there is, for that matter, nothing
original in this paper: the only claim we can make to any
degfee'of originality in eithex category is the vigor with

which we apply our principles of education.
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A STATEMENT OF BELIEF AND AN OVERVIEW OF SOME PROBLEMS

Students today are not too enthusiastic in general
about the study of languages or the study of other disci-
Plines because of a basic lack of reaiify or humanity in
our courses, as well as a sense of futiiity in the goal
of learning. This void is soon apparent when we consider
what many students view as the purpose of their education,
the reasons for their choice of majors, and what they are
deriving from the academic process. Many with whom I
have spoken conceive af their four years at college as a
merévpreparaticn for the "real" world. Their comments
amount to a painful expression of the "*onveyor—belt"
syndrome. Accardingly, a student moves steadiiy through
his elementary and secondary education and then is pro-~
Felled-—with,thexsame mechanical rhythmé—through four more
years of ccllege, always w1th the sense that he is being

prepared for scmethlng ahead but somethlng Whlch is dls—,

_embod;ed frcm what ‘he 1s actually dclng.V"The W@fld»th&ﬁ
r,becgmes'"real" iny after thE'"canveyorabelt" has stopped-

and the student is 1ssueé a dlplama.:'

My'fear is. that thls attltude lS tca W1despréad aﬁé

.that lf'lt is. left unchal;enged the real functlgn cf

,,the humanltles-—tc humallge——WLll be perverteﬂ Dur task-—5

fand 1t 15 urgentssls to extend aur stuéents' awareness and
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meaningful. This is the time that their values are being
challenged outside of their own perspective. Full aware-

ness.of themselves will lead to an awareness of others.

It is not after one has a diploma that one suddenly be-

comes sensitive and is linked to other men through bonds

I believe that the most important need in education
today is the sharing of the éxperieﬁge of life. Our youth
seem to be expressing in various manners the same priority.
There are several ways one can share 1iférwith others: in
a Claudelian context one can mount the cross and give all
that éné has joyfully; in the ?iewwéfrsaggntzakis one can
look, listen, smell, taste, and touch all things with all
one's heart. I have no ééﬁbt‘ﬁhat'thése extremes--and all
thg subtle gradatlcns between them—!wlll prove deeply fe—
wéfding tﬁ thase who practice them. T am sympathetic to
both,thcse views but wculd c@n51aer each a pern;c1cusrluxﬁ”.
uryunlesskit was}shareq-by/a-majarityQf‘men; and gﬁless
it ,Vcant:ibﬁtea- tp" th_é 'unaefstaﬁéiﬁé of all ménﬁf.'

| VLife may be shareﬂ by communlcatlng one s kncwledge
anﬁ feellngs ;ﬂ dally ccnfréntatloﬁs. vWé‘mﬁst tzy tc preﬁ 
 fsent CQﬁfSéEVWthh are ccmpounﬂs Qfllnfarmat;on, 1n51ght

whenever pcss;ble,;and perscnal examples af haw the sub—,,~

',ject matter has shaped usi<
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sion, then we will have provided them with an enriched
human perspective, or in a word, they will have acquired
an informed vision.

It is clear that a student makes honest progress to-
ward liberating himself from his prejudices, is highly
infected by causés, quick to condemn those who interfere,
dedicated to hard work, responsible--indeed, in this re-—
spect he is the best informed spokesman this country has
ever known. For the‘mgst part, however, he has operated
within his gwﬁ culture and is confident that he can thrive
in another world through nothing more than the resiliency
of his youth and his courage.

Despite his sophistication, he finds it difficﬁlt to
be himself. He has been %XPQSéd to too many cher moéelSa—
like thSE1f¥*WhQ have gohe through the nermél eéucatlcna;
CYElé w1thout any é;gnlflcant changé |

Admlnlstratcrs seléét teachers ncrmélly by evaluat;ng7 

thé;r aéaaémlc cfeééntlals.v Then they turn them loose ané
say:- teach ana shcﬁ yguﬁ sﬁudEﬂtsVtherwaf;:‘Téaéhers canéﬁ
Amést of thém—¥ﬂ;épenée 1nfcrmétlcn and stﬁdéntsrcénrébsorb

";nfarmatlon,.but has anzthlng ha,kénedﬁ

What spec1a1 chémlstry is requlraé tc make 1nstructlén
”f wcrk? What can we dc tc teach perle ta gemmunlcate?
By' ccmmun;cate"'l da nct mean the nlEEtLéS W1th L

,,whlch Qne kllls a’ day, nor dc I mean” dlSéu351ons cf l;+erary




'35Qmust be luc;d hlmself.v Tc attaLn thls'goa; in. wcrk;ng'w1th§  ;:”

't;ve absence Qf 1nh1b;t1cns.-,IahaVéth_proverthatvT;nane-

9
values that are of little consolation to the greater part
of the world which has never seen a bound book. I mean
communication at the level of true understanding. I mean
full cognizance of the fact that we are alive and that we
share this globe with other people.

The characteristic both teacher and student should
radiate is mental and physical suppleness. To attain sup-
Pleness at times requires an heroic excision of prast in-
fluences--but this must always be our first objective.
Vitality, immediacy, and reallty have to be the base of
our endeavors. The need to include these characteristics
in the éollege curriculum is cbvieus‘when Wé“réélise the
number of college graduates who lack the sensitivity nec-
essary taccmmunicatefully.

The teacher must coﬁstantly be aware éfrth% uniquee

ness Qf,each day, of each'ciass, and of each student ~He

.must remember that verbal cammunicatlgn 15 an 1ntellactua1

and emotLVE'éxper;ence.‘ We can achleve genu;ne relat;an—‘

Vshlps when we cvercame the temgtatlcn to allaw the teacﬁer=

student dlchetcmy to preciude communicatlon

: H

tTis herefcre ESSéntlal Lo shatter h@llcw thlQnS

rcf dlgnlty_  Fcr thé teacher tc 1nsp1re hls students her

*qmy stu&ents and my teaehers T have tc authent;cate ‘a rela—;}m“
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theless possess a degree of dignity, whose primary defini-
tion, according to Webster, is "the quality or state-of
being worthy, honored or esteemed."

As a teacher I can consider myself worthy if I know
my material, and I can censiaer’myself honored and esteemed
if I make them appreciate the unigueness of our task. But
I will not be able to communicate if I am tied up in the
crippling knots of staleness and self-consciousness, and
the student will certainly not be reached.

My iast Peace Corps assignment (in the Summer of 1970)
involved work in Micronesia. During the training phase
I conducted--among other aCtiVitiéE?gélaSSéS for Micro-
nesian children in English, in order to develop methods
‘applicable to various grade levels. In one of tﬁe'steps
illuStrated on pages 49-53, .Ivaskea thééhildren.what‘they
admired ﬁcst in’aﬁgaad tea¢hér;1 |

TheyA;greediaﬁ'threé’truths.,whiéh we wéularignexe,

"étiéur'pefiléx (1) the gécd teacher must have respect‘far
hiSstﬁégnts: (2) he must be al;ve and eﬁjoy what he 13‘

= #

‘doing; (3) he must have.a character. Qr,aﬁ'laentity;ri.é-,f

hemust fbé a hﬁméﬁfibéiﬁg; .
What fallcws 1s a system whlch was dev1sed to restcre
—f:reallty and humanlty tD language educatlen ‘to release teach%r:

fand student tg Enij an eﬂucatlcnal VhlIlWlﬂd to. redlrect

| ‘the purpose Gf -,F;Qmm!én%‘:atién , and, somehow ,_tq make‘ ,"the o
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' THE INSTITUTIONAL DiﬁDSAUR IN PERSPECTIVE 2
’Historicall?. language held its position in the
humanities currlculum pr;nc1pally because of its contri-
butions to general culture. Langﬁagé training was not
conceived primarily as an ;nstrument to teach conversa-
tion or cemmunlcaticn in any mundane senses it concen-
trated largely on réading Ekills so vital to the apprecia-
tion of literature in the original language. Literature,
that refined expression of a gentleman's liberal educa-
tion, was viewed as the most important facet in language
instruction.
A university, one ins?iﬁctively feels, shéuld deal

in elevated thought. Literature, philosophy, history,

~science and the like are fittingAaﬁd proper for study.
|  Lénguage learning, a more mechanical pracess, ought not

'therefare ta be takén serléusly by a réspectable 1ﬁst;tu—
tlon,, The etbereal zcnes af thought cannot tclerate‘ é ;
fstruggllng utterances and—-lcglc ﬂlCtatésg—thlS mechanlcal_
5and me¢han13eé 1ns£ruét1§n Quqht to be éénslgned térhlgh

-jschccls. A mast respecteé member cf bur PerESSlGD t@ld  .*'
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me some time ago that language study is of such unsophis-
ticated intellectual stature as to preclude it from ever
being taken seriously, and a language teacher cannot con-
sider distinguished instruction in this area a reason for
promotion. fhis form of reasoning is still widespread in
Qﬁr universities and language éépartmeﬁts continue to as-
sign the most inexperienced statf memEErs to the instruc-
tion of their iangﬁages, What new Ph.D. does not dread
such courses? And given the conditions under which most
Ph.D. s  are reared, it is difficult to find a cogent argu-
ment to change their attitude.
The accumulation cf’experieﬁce’cver‘this'lcngJégaﬁ

of timévshsuid have wrought radical ana'freqﬁent ghanges
in the,instructian Qf,languaées_ Instead, 1anguage in-
structlcn bécamé enténgled in 1vy;clglsteréé concepts Df
Ca géntleman é educatlan and few daréd (ér even wanted) to:'
 facé reality; ' : | | |
| 7  Dartmcuth Ccilege cafalogﬁes revéél éeftalnrmutétlons*'
‘ 1nvthe conéept of 1anguagé 1ﬁstfucticn through thekyears

'(Catalegue, as artérm,fapgeared flrst‘ln 1820 but ccursés,
;rwere n@t described tc any extent unt;l 1895 )‘ In 1876

*Vthé study af French bégan i

Lfthé snphcmcre year w1th Knapp s"

,fGrammar and la Francewlltteralre.;iix'“




In 1895 French was studied in the Freshman Year.
In 1900 the word "pronunciation" appeared in the descrip-
tion of the "First Year Course," and held its Prlace in
all subseguent descriptions uﬁtil 19565 Apparenﬁly,“lit—
tle was déne to make prcnﬁnéiation a part of lanéuaée
léafniﬁg through realistic conversation; it was studied
in a disembodied form and never articulated properly to

the language. The 1900 éescfiptian then stressed: "Ele-

ments of Grammar (Fraser and Sduair's French Reaﬂer,

Erckmann-Chatrian's Contes fantastiques); memorizing and
simple paraphrasing in French éf pbrtiqﬁs of the text read.”
The substance of the French 1 courses continued ap-
praximately thersame uP to lglé,,whén “Reading, Writing,'
nd speaklng of eaqy French Erose“ apgeéred in the descrip-
t;Gn;' Wc:ld War I taught mémbers of the Depa:tment that,
11ké>MQn51eurchuraaln what theyrweré actually speaklng
ViwaS“ércse, and 1n 1919 a. SLgnlflcant change was madea dné
:3was taught the_"speaklng (cf) 51mple French .
Nﬁ further change was made untll 1946 wh%ﬁ Prcfessor

"7Frang ,s D nceu foered a substltute Qﬁu:se fcr French 1

1abe11ed "French 3—4 [credlt fcr twc ccurses],rIntens;veif

'+Course fcr Beglnners.” The ccurse met,nine haurs pexr Week

:k;?,_g;cund;ggf;n?sggken Ereﬁ§h and a

19




15

"considerable ability in rapid silent reading."” In 1947
the optional French 3-4 continued for two credits and

three of the nine meetings were devoted "to very small con-
versation grbﬁgsa“

In 1958 Dartmouth replaced the semester sysﬁem Ey
the trimester and its French coursges were patﬁerned'this
way:

"French 1l: an iﬂtréﬂugtisn to French as a quken'
and.wgitten language. The work included regular practice——.
batﬁ iﬁ—class énd in the labcratcry—ﬁin'uhdefétandiﬁg and
-using the spoken langﬁagé. Elémen;;;yr;éédingrﬁaﬁeriéls
drawn from literary and other sources serve for vocabu-
lary builaing,.analytiéal’exé:cigés,.ana digcussion.

VFrench'2§ exténéiﬁeuraaﬁing of Fréﬁch,classicé of
'lnterm%dlate dlfflculty, w1th 1ntén51ve analysis and - 1nﬁ
.terpretaticn of- “aésages.seiecﬁad;frcm them.'ﬁcéntiﬁued
vacabulary bullding anﬁ mcre advanceﬂ practlce bath in
1the classrcom and in thé language labarétcry, in the use R

"_cf the spcken language. t . S - | B

French Sif further'dévelépment éf fluency-ln readlng; j;1.f

'sklll ;n l;terary analySLE, and cral cgmpetence, thrcugh

*vthe study Qf represe7tat1ve major wcrksh“dlscussed as farlfiff”f

as st$;ble:;nzFrench;i:pabq:atgry”_gArcisesﬁaésiéngdjt¢;lﬁ;




complete mastery of besic'lenguege Patterns and active
vceebulary."

The optional French 3-4 was dropped in 19253, and the
new 1,2,3, courses remained the same until 1963, when the
phrase "drawn from literary and other sources" in the
French 1 ﬁeecripticn was elimiﬁated

In 1966 a new approach was atcempted A double course
(Frencﬁ 1-2: Intensive Intrcductcry French) was des;gned
to echleve in a 51ngle term meximum prcficlency in the
epcken 1anguage" "class preperatlcn " the cetalcgue reads,
M"is largely replaced by superv;eea wcrk in the clessrccm ”

- and injthe laboratory. Special language teblee end'cc:—
 7m1tcr1ee pEGV1ée ﬁexlmum ccﬁtact w1th the language.

pcccree”enrcllment 11m1teé tc twelve studente.,

: The results cbtelned were acceptable, but nct specgc prﬂr

ee];tecul”r—-ln eplte cf the fact Ehat etudente devcted twc e

'*;cut Qflthélr chree ‘courses tcfthe etudy cf French.c:TheﬂV

:iprcgrem_wae perhaps et;llﬁtec "ecademlc" and needed @




comprehension capacity in French 1; improvement of the
student's speaking ability, along with the enrichment of
his vocabulary through literature and culture in French

2; deeper concentration on literature and culture in

'Fgenéh 3;
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VI

EXPERIENCE PRIOR TO ESTABLISHING NEW COURSE
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Dartmouth College offered many training programs on
its campus and sponsored othérs elsewhere in the United
States, Canada, the Virgin Islands, and Africa for great
numbers of Peéace Gcrpé trainees from 1964 to 19269. During
those years andvta the present I have been involved in
establishing programs and training teachers in many other
countries.

Our involvement with Peace Corps served two ends:
we were able to hLslp the cause of an ideal, we were able
to experiment in shaping effective language programs.

In the beginning language pxogfams sponsored by the
Peace Corps whipped together teams of non-professionals
whb were host ccuntry nationals bréught over frcm'the;r
cWﬁ ccuﬁ#ries; crhired from graduate schools in this
country along with'cther natiﬁa speakérs of various lan-
guaées. They un&erwent intensivé ;anguage wéxk$hcps7and
'wefé:convéfﬁéé‘é@“semiégroféssiaﬁa1iﬁéééhers, who often
faispiayeﬁ mé:e'enthusiésm? admittgdig;fthan ééﬁgétencé,
NévertﬁélesS;thrqgéﬁ:cénS#éﬁt suPer§isicn a,ﬁighly'éﬁﬁec%
._tiﬁé,lévelﬁffPféfiéienéyiwas:mainﬁainadfand the;thTgf':"
"lanéuaég iﬁsirﬁétic§ Was>a¢¢éﬁplished{it wasfécgémplishéd_“

. so WEI;'tﬁatﬁlaﬁquagéfinéﬁrﬁétian'Wasi@ﬁfen=the'mCst out-

- oma
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standing component of many training programs.

Slowly, at first, the impact of the Peace Corps made
itself felt The égency's prestige heightened when pre-
viously acéeptéé methads of language iﬁsﬁruétiaﬁ were ser-
iously challenged by the'special demands created by train-
ing programs on campus. The nhew techniques that were then
brought to focus on the problem made language learning
quick, accurate, and enduring. Language instruction prov-
ed effective, rewa:ding, and real. It became so real, in
fact, that the acquisition of a foreign language became
for many students a useful and inspiring experienﬁe. Ques=-
ti@nnaireé distributed to Peace Corps trainees {and later
to. our own students when we introduced the new course)
revealed: (1),thétriangﬁége learning was exciting;r(é)
that language teachers were alive, invalved; capable and
(3) that the learning process was a practical, measurable,
unée;sténdable_phén@méncn,.n@t,a vague, unrelated invest-
ment in cﬁé'srfuture bstterment. | |

This:experiénceindiéétedthat‘an effective language

prcgramcculd bé‘déviséd;Wééi§ nd£'hé%itaté to cope
with the qublémiwithin th§ a¢a6emic'sgttihgf“r
| One of the lessons we learned from this experience

was that a bééinnihggStﬁQEhtiéaﬁ ccme:tably attainiét
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speaking level of S-2+ 3 in one month under immersion
pressure. We decided to concentrate on achieving a yvear's
goal in one term (10 weeks), if possible, and in two terms
at the most.

This new approach wéulﬁ not neglect training in read-
ing andag;iéing, lest the end result be the creation of
orally fluent illiterétes. Ner would we depa;t from the
humanities tradition, for alchg with the excitement of
language instrucﬁicn in a new mold, we wanted to continue
brcadeniﬁg a stﬁ&ént;s cemprehansian Qf.culture and lit=-
erature. We would atteﬁgt,to do the jcb more effiéientlg
by making it possible, according to accgmplishmentran the
College Board examination, as well as oral proficiency
exam;natlahs, for a gngﬁner tcrp?eceeé to rélatlvely so-
phi stlcated llterary studies in his third t%rm.

The time had come to establish4a course which would
represent a 5ifférenﬁfapptgach to'the‘fulfillment of a

language requirement in a humanities curriculum.

3 L o o , ,

A shart défln;tlﬂn cf thls level Qf prcf1c1Enéy, estab—"

'1s s-2: able to satlsfy rcutine sgclal demandg and ‘1im- |

_‘1ted work requlrements w1th canfidence but nat W1th facl;
nility,,s—2+.r exceeds S=2 primarily in f;uency or either
'grammar ‘or' voeabulary. (See Faculty- Paper No. 1, To
'”S éakfas,E ,als Allan Kulakcw. p. 6 ) (See alsa
Addendum I, 118 ) ’ :
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In no case would we abandon liberal arts values in
this new ap?#cach— Duﬁ éxgerimeﬁtaﬁian in ianéuage would
never stray from the liberal arts tradition of shaping
the whole man; our goal was to give that man more than
one voice. We value the aid language learning contributes

to thought processes, but we also recognize the stark ne-.

-cessity of working up to that goal, rather than starting

from the top with the hope that the oral phase will some-
how take care of itself. For one to appreciate what lan-

guage can do he should logically appreciate what it does.
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A. SCHEDULE

A thorough overhaul of scheduling, along with peda-
gogical procedures, was required. Five hours per week
were assigned to classroom study of the language with a
faculty member (master teacher), five hours to drill in
a class with a qualified undergraduate (apprentice teacher),
and five hours to work in the language laboratory under
the close supervision of a gualified student monitor.

The formula of 15 hours per week was based on the
traditional and unwritten law which ccmmits‘a student to
two hours of preparation for every hour devoted to class,
or a combination of five hours of actual class time, to-
gether with ten hours of ;éntro;léé study time.,

| o | B,  CILASS SIZE

In reviewing our class enrollments, we decided that
normal ciasé sizes would ﬁave'tc be lowered in order to
incféase‘stuﬂént‘involvément.r Adaptlng Peace Corps crltem

rla tQ enrcllments, we plaaeﬂ a ce1l1ng of twenty stuéents}

~on each class w;th the regular faculty,ranﬂ reduced Qur,_

drlll 53551ons to ten each student»lnvolvemént-ln the

regular classes w;th the master teachers ;ncreased CGnSld—

erably. wh;le it assured us af maxlmum partlc;Patian in-

r'drlll sess;cnsi Mcrale rose as Qu; students real;zeﬂ thatl:;

g.’iii’n R
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language, as they were experiencing it each day, could
be lived--and that they were living it.
C. COURSE CREDIT
In spite of the total investment of time in this
one course, the student would receive one course credit
for his work.
D, INSTRUCTIONAL NEEDS
Once the schedule was decided we took a close look
at our inst:uetianal neeés. I have defined elsewhere the
qualities we sought in our Peace Corps language teachers 4.
and we used the same criteria to staff this new program.
Along with indispensablepééfessional competency in the
language. we sought vitality in our people: we wantédr
themrt@ be firebrands and actors. Dynamism and histricniés
are reguisite nct:éﬁly to'convéy the subject‘mattér mére
éfféctlvely, but also to give students a model of the
uninhlblted suppleness they would nééa té 11ve the language
exﬁer;ence more thsrcughly. B
, Werﬁéraraware that saﬁérof the apprentlces would

eventually seek ‘careers 1n teaching The vitality We

A Phllcscphy Gf Language Instructlan. thn A. Ra551as b
Dartmcuth Ccllege, Hanevex, New Hampshlre ;QQS,_. :
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insisted on served notice to them to abandon our ranks
if they could not lose the stuffed-shirt dignity that pre-
vented them from exuding the reality of .a language.
"Language, "we said in our workshop for teachers, "is a
living, kicking, growing, fleeting, evolving reality, and
the teacher should spontaneously reflect its vibrant and
protean qualitiesg“s
Our professional staff‘deéicateﬂ itseif to the task
by accepting the many new strains this program placed on
them. (I will return to the role of the teacher in a
later section.)
E. THE APPRENTICE TEACHER
- Next, wé turned,to,cur,mcst'qualified undergraduates--
French natiénéls”cﬁ'ééﬁpus; éen;ar stu@ents (majcrs c#
n@n—majors) who had spent some t;mé'ln Franée and whose
F:ench was thcroughly c@mpetent=ﬁand ;nv;téd them to attend
a wcrkshap one week prlcr té the Fall term. These stuak
dents knew that they would net all be selected far §951—7
.tlons; anﬂ the atmasphere cf camgatltlcn was electrlc.

A teamﬁteachlng Qperatlon was established and respen—

s;b;lltles were a551gned ‘aéccrdlng'ﬁc.this'plane S

Ibid.
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(A) master teacher (presentation and clarification of
materials); (B) language laboratory (reinforcement): (C)
apprentice teacher (reinforcement and manipulation of
materiéls);
F. THE WORKSHOP
Using the same techniques we employ in language work-

shops for the Peace Corps, we canétcted demonstration iesﬁ
sons in modern Greek for the prcsgeétive‘appréntice téacheﬁs.
Each demonstration covered a variety of teaching skills:
backward build-up, pattern drills, dialogue learning, con-
versation exercises, testing the learning of materlals,f
and’means of energizing a cléss. Greek was useé to acquaint
- the student eandldates w1th the préblams hlS pée:s haﬁe

when théy appraach the study gf a fer31gn language.uk |

The aggrentice teacher was lelged to prepare and

present several lessgns every day dur;ng thé w@rkshop.,Each 
session- was fallawed by general/crltlclsm,rself—crit;clém,L ,'
“and groﬁp evaluat;an. strengthayand weaknesseslﬁe;e frank—” f'
Vly evaluated in relatlaﬁdtéVtheAcandlﬂaﬁes' ccnffol cf the: fff
method. We workeﬂ hard to establlsh-a moéei”cf téaéhing |
efféctlvéness. The c&mmandﬁént;vwe ﬁse as guldellnés fer: :'
‘the Peace ccrps Qere éaféfuily feviéwéa aﬁd the reiéﬁancyh

o Df the ccngégts Was éiscussed w;th the students.g Thegbasig   i;

.....
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and inescapable theme was that no other method would be
tolerated in the program.

Some of the “cummandments" wnich- the -apprenticei teacher
learned to Qbey are:

1. Always stand move absut, your animation should
be natural and should involve the class.

2. Do not be too slqw'ér too fast. Alwagsrgpeak
at your normal conversational pace.

3. Pronounce everything distinctly.
4. Kéep students? booké'clééed.

5. Do not name the student before asking him to
recite. Make all students part;clpate in the
‘class. Indeed, if you do not name them or give
them" cther ‘outward " ‘indications before ask;ng a
student to recite, all the students will be on
the- alert since they know that it may fall. arbli
, , B ,t:arily upon one of them. tc answer.  1In. order  '
o - not to-lose a- 51n6;e*student s interest, use a
B :"shﬂtgun“ appraach v1z.,.laak at one- student
but Pant to the one whose turn it is to recite
after you pcse the quest;cn. lee llghtnlng, ‘
4thefquestlon,shculd strlke first,- and l;ke the

”éhéﬁld’,mmedlately 6551§nate théfﬁf?ﬁ 75

"u persQn ﬁg be éuérled.§_~;;_lrym_
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7. Do not wait for a delayed answer. If the student
hesitates go to the next person and then return
to the one who did not answer.

8. Correct every mistake and make the student re-
peat the correction prcperly.

9. Do not abandon a subject which the students do
not grasp.

10. Speak conly in the target language--in and out of
the class.,

The need to close gaps in time, experience, and expertise
was apparent here, as wifh Peace COrps;training. To

teach skills to teachers who are largely inexperienced
calls for a well-conceived methééalséy t@ which all staff
mEmbérs must subscribe. Our prablem was dlff;:ult because
we were deallng w;th students wha had never taught befarg

in thelr 11ves." They not- cnly 1ached experlénge and the

Aresourc;s of lmaglnatlcn that ‘experience créates but alscef

th,r anldence ‘S0 necessary ta an effectlve clase:ccm Pre-
rsentatlon. E | | |

Te w;thhold LHEthétan ta the staff bécause of some
 sense éf mlsdlsectea academic freedcm, or to allow the ‘_7
staff tc ac as lt ﬁleésés,>mlghtvcausé aifferences Qf a
_‘harmful ﬁaturé tQ arlsé. T;achérs may galn Qr 1aséyycpu—
?lérlﬁf byvthELr lndlv1dual peffarmances, but students w111

~in general suffe: the ccnsequencesiwuff
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It is also important that all master teachers and
apprentice teachers adhere to one system in order to
make possible staff rotaticn;uﬂThis allows the student
to be exposed to various accents, intonations, and speak-
ing personalities which are part of language, or which in
fact are language. One person, one teacher is not the
language. It is too great a danger to allow one model
to serve as a symbol of the country. This may lead to an
identification with the teacher's deficiencies, creating
psych@l@glcal blocks toward the whole country. One then
runs the risk of developing love or hatred for the language
by exposure to a single model.

Rapld rotation also creates new pressures which keep
rlnstruct;rs and students alert The 1nstructgrs gain more
Dbgect1v1ty through the changes, the students lose any
sense of cver—c@nfidence 3:‘éth§rlbad habits éevéigﬁed
under one instrucfd::(fér famiiiafity also breeég tolerance).
By,méihtaiﬁing'cneiméthcdélcgy wé can beﬁéfit'ffom several
adﬁantages ana lose nc tlme by farc1ng students to ad;ust.
~to ;ndlv1duai tEChnlunS |
_ Wé,al$Q ;nvlted'local'high s¢haél teachers fd'atténd'
‘thé wcfkého??' The hlgﬁ schccl teachers agcepteﬂ the 1nv1—'

btatlcn and we - haa bnth Perfect attenaance and ccmplete"
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cooperation. (At the end of the workshop the high school
teachers assured me that they fully intended to incorpor-
ate what they learned into their own classroom Procedures.)
G.  OPERATION

We had designated our French classes for pilot ex-
perimentation in the Fall of 1967. In the Winter of 1968
we added one class of modern Greek. In the second year
we included Spanish and Italian in our offerings, and in
the thirﬂ;yeai Ecrtugnese.A Tﬁé appreﬁticé ﬁeacher was
ass;gned the fDllDWlng éutles. |

1. 'Keep attendance and report 1mmedlate1y any
absences to thé maste; taacher.

2. Do ngt change'ccqrse hours assigned,

3. Make all classes. no cancellatlcns w;ll be
,tolerated under any clrcumstanGES.

4. Attend all meetlngs w1th master teacher and
all meetlngs called by the D;rectar.

5. CQr:e¢t all papers (dlctatlsn exerclses) and
return them to the master téachér immediately.

6. Full préparatlgn and full réSPQnS;blllty are
_dEmanﬁed for- all classes.‘v ;

‘8. va you muSt be absent bécause of 111nese
make: sure- to contact the- master teacher ;n
,suffic1ent t;me to flnd a substltute._,

9. Do only what the syllabuE calls fsr.i 

'10;-'DQknct;change_the~mathqdclquf;n'any‘wai;'

.  :E;? >



It is important to st;ess that the apprentice teacher

ﬁas ne&ér éiicweé té instruct material not previously
covered by the master teacher and reviewed by the students
in the language laboratory.

Apprentice teachers worked in clase:caaperaticn with
their master teachers. They met with them after each
class for evaluations of their drill sections and discus-
sions of problems in teaching.

In addition to these meetings they met with me every
two weeks to compare problems and to discuss solutions.
During these bi-weekly sessions they were exposed to addi-
tional "shock" lessons in Greek, in Qrde: to remind ﬁhem
of therneceséity to adhezertc a singlg methodology.

To reinforce further the methodology I viéited'daily
as many classes as possibie and gave each apprentice
teacher a critigue éfvhis work. As a geﬁerai’rule the
appréntice teacher should be visiteéuas freqﬁently as pos-
sible nct‘DnlY-b¥hismaste;‘teaCher and the Director (or
his altern:aﬁe)',». but by all themembérs of the language
&epattmEﬁﬁ. ' - | : ' | |

jﬁAgpréntice teachers ﬁay Wozk'cﬁly ﬁw@ of the three
terms in any giéenbygaf.,_Thié_ié a Preééutiénéryrru;er

we exercise in order that they will in no way neglect

‘their aanStﬁdiéég
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In our first y=zar of operation we employed twentv-
two apprentices in French in the Fall term, nine in French
and one in mcdern.Greek in the Winter, and in the Spring,
one in French. In our second year (1968-6G9) we employved
‘twenty-seven apprentices in French,lgleven in Spanish,
two in Italian in the Fall, sixteen in French, six in Span-
ish, two in Italian, one in modern Greek in the Winter,
and in the Spring, five in French.

Each apprentice teacher was paid at the rate of $2.00
pPer hour for fifteen hours per week (including actual teach-
ing and preparation--at least two hours for every class-
room hour), or a total of $30.00 per week.

It has been pointed out that the amount of energy
aggréntice teaghe;é channeled into ﬁheir teaching gener-—
ated a greater interest on their part in d;fferent levels
of departmenfal éctivity, This interest was demonstratad
partially by moreifrequent discﬂséi@n with thg professor-
ial;staff; Mefe to the Pcint;'this'néw sysfeﬁ encouraged
thé érésent ééneraticn cfrstuaeﬁts to becémerdiréétly in-
Véived in,education7at Dartmouth.

 Thé”stuaént'ﬁeé;he;$ were placed in demanding circum-
 $taneés and every one of them bénefited'frcﬁ the expére

,ience;‘ TheyvﬁerE-fcrced to function at -their highest level
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of ability. Unlike regular teacher in university work,
they could not afford not to be at their best every day.
And this experience had salubrious effecﬁs in more than
a personal sense: the apprentice teachers' grades im—
proved in most instances in their academic subjects dur-_
ing their employment,

They must all--~even the best of them—-attend the
workshops at the beginning of each trimester and compete
for a post. The workshops are training periods for all
of us: master teachers and apprentice teachers. The aim
of the workshop is to train the apprentice teacher in one
methodology, to train as well new master teachers, or new-
1y assigneé faculty, and to remind everyone of the key

role of vitality and enthusiasm in teaching.




35

VIITI

PROGRAM NOTES A

ASSUMPTIONS IN LANGUAGE TRAINING
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PROGRAM NOTES A

This section contains fundamental assumptions in
language training. These assumptions are not advanced
as revolutionary doctrines but are intended to demonstrate
the practical foundations of our system.

It is true that when a child can perform the equa-
tion 2 x 2 = 4, he is functioning at that level as com-
petently as a thoroughly gqualified mathematician. This
truism however should not be taken idly. It contains the
entire psychology of language learning!/! Similarly, if a
student beginning language study can say: "Il féit beau"
to reflect a true condition of weather, he is participat-
ing at the level of a nétive spéaker‘at the threshold of
meteorological considerations.

These conclusions by the child or by the beginning
language student{gught bo be treated aS-pronouncemeﬁts be-
fitting a Moses, anﬁ the two cught'canstantiy ﬁo be re-

. minaéa cf'their”éinguiar prowess. It is Whénrthe child
anarthe beginning language student penetraté”kncwinély‘
into théir respectiﬁé areas of concentration that 1eérniﬁq
taﬁes‘plac;; | | |
| :Tc do this bcth have Ec'bé“given fe;evénﬁfmaterials

aﬁaAbéth‘haﬁé’tp'héve'theirVkﬁcwleagérccnstanﬁlg tested.



The child has to be able to take two of anvthing and mul-
tiply those by any other two objects to know that he is
right. Then and only then should he pass to more compli-
cated substances, with the assurance that he hsas already
mastered something. On the other hand, the language stu-
dent must communicate his discovery to others. Language,
unlike mathematics, is best learned in its own framework,
i.e., seciety.r The student who is made to communicate
what he has learned and made to manipulate this knowlelge
in conversation will acquire a more lasting Kknowledge of
language.

- Language teaching has two constituent elements (the

measurable and the unmgasg;ablé),'and these elements are

capable of repeated reduétiens. An analysis of these re-
ductions will help us to create language courses which are
effective because we will thus know what tc’stress, when
to inject 5pecifiéraraas of,caﬁcentraticn (ﬁinjéctién"
factofs)-fgr'supﬁcrtk'éﬁd how to evalﬁate'(tést) what we
a;erﬂcing. ) |

Measurable (ggrdgnétagive),characteriStics,embraée

quantitative stress in five areas of language skills, viz.,
grammar, comprehension, vocabulary, fluency, and accent.

Progress here is calculable, measurable. Progress here

a2z
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can be plotted; it can be programmed. Progress here

can be weighed and our evaluations can be objective.
These are the concerns of a beginner course, and until
the student has mastered these elements at a level 2 pro-
ficiency (see Addendum I ), it is folly to inject un-
measurable gualities in learning.

The realignment of language values—--placing stress
on coOmmunication, for instance--will give the student
more confidence and allow him to learn more readily how
to control the language than be controlled by it. I am
convinced, for instance, that we can reduce many problems
in languagerinstructicn in French if;we do ﬁoﬁ dwell un-
dulylcn studies of accent. The dé;emghasis of the value
of accent will enable him to approach language study with
fewer complexes. The increagéérstress on cbmmunicating,
replac;ng the frightful waste cf time devoted t@ invoca-
“tions to the gcddess of Phonetlés w;ll be more provoca—
tlve énd(w;ll lead to greater acccmpllshmént

There afe flve ccmpenents in languagersﬁﬁdy, but
,they aré nct alﬁays plﬁperly managed- | |

1. vGrammar;p:cv1aes the-main*approach to communication.
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Students best learn grammar thraugh iﬁteiligently
constructed dialogues and pattern drills, when
grammar is taught practically and iﬁaﬁéti§21§.
Comprehension may be quickly attained and steadily
enhanced by encouraging the student to pérticigate
fully in class, by total memorization of 1éésoﬁs,
and by constant involvement in the language lab.
Vocabulary is acquired through memorization and
active use. A word (as well as a thought) étrcgﬁies
quickly not only when it is not used, but whén it

iz used in a non+r831 sense, ige.; if the Word ﬁe
learns at the level of his'study‘isAﬁéﬁ'iﬁécrpcratéd

1nte the hoﬂy of hlS experience or needs.

Fluency must be redefined: it is "smqothheSs, ease,
and readiness of utterance," or the abi;ity of the
stuaént to express his concepts 1ogiéa11y,'witﬁbut
stumbllng toc cften 1n the expre551cn af whatrher
wants tc say,,hut w;thout regard to the rate of

speed (measured ;n wards per mlnute in del;very)."

: V;ews on fluency are ccnfused and even frlghtenlng

in sccpe "The student is 1nvar;ably led: to belleve."

-:that fluency means speea anﬂ he trles tc perform -

the mlracle cf changlng hlS personallty when he speaksf
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a fcrELQn language by speeé;ng up the movements
cf his speech apparatus. This leads to schizo-
phrenic l;nguistlc tendencies and, at the very
1east,’tc humiiiating frustrations.

The Foreigﬁ Service Institute tests suggests
that the interrogator examining a student in speech
(the "S" test) be encouraged to ask him to say scme%
thing in his mother tongue, in order to gauge the
flow of his verbal ﬂellvery patterns. If thé stﬁ-'
dent speaks slowly in Engllsh it should not shcck
anyone—gand least of all the stuaent—-tc speak at.

Jthe Same’ rate Qf speed 1n the faralgn language.%mw
,Sg Accent must be of relaﬁlve unlmpgrﬁance in communi-

cation if there.is»no real interference in expression.

The unmeasurable (or connotative) compensmt inéludes guali-— =

tativé-impaét; 7tiﬁéfaﬁufé;'WEich is ccnnctatlve, helpsff_

‘fone tc perc21ve and to express oneself but is is 1mpcssj §f]f7

 “51b1e to measure accurateiy because cf 1ts.subjegt1ve nature.,

Intrcduc;ng unmeasurable ccncepts ln beglnnlng ccurses

‘fmay be entertalnlng, but they dg 11tt1e tc advance actual :

fcammunlcatlon.i Progress ln this area 15 dlfflcult ta' *:”:

"d;evaluate because we have tco many skllls at play whose

Hffcrlterla cannct be un;fcrmly and unlversally establ;shea
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As a result, we deny the student a. true indication of his
conscious progress (his reward) through language, and he
can never be totally sure of succeeding steps.

Reducing language study to the questionable joys of
translating cryptological texts at the elementary level
when a student has serious difficulty to say his nrame with
any ease, is roughly analagous to the student of mathema-~
tics who goes from the equation 2 x 2 = 5 to the 32nd pro-
position of Euclid. Not surprisinély, language teachers

do make that leap with devastating resul:s.
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VIII

PROGRAM NOTES _ B

RATIONALE FOR TECHNIQUES
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PROGRAM NOTES B

Q.m

This section deals with specific techniques dev
to aid a class in the acquisition of language. It has
been the painful exgerienéa of a good number of students
and teachers that knowledge of correct drilling proce-
dures does not suffice to keep a class exciting or produc-

tive,. 7

The serious lag between the need to learn foreign

\'-J

languages today and the manner of teaching them effective-
ly on the college level was made clear by the trainees in
our Peace Corps programs, as well as the many Volunteers
we met overseas.

The Peace Corps is an éxce;lent 5Qufcé of information
on the status of foreign language teaching in our colleges.
As reported by the great majority of trainees-—-who repre-
sented every state in the Union--they learned very little
in their college language courses. I pPersonally recall
- hundreds of trainees whgghad,exgcsure adequate,tg satisfy

the language requirement in French--who were Lwarded "0O"

~J

- In a similar context, fhais s;mple fact became obvious
'in a series of seminars on teaching that I recently
conducted for the Péace Corps in Bouaké and Abidjan,
Ivary Cgast and 'in Dakar, Sénégal.
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to "O0+" ratings when they were tested on oral proficiency. 8

On the other hand certain weaknesses encountered in
training--who were themselves involved in teaching Eng-
lish as a second language--added dimensions to the pProb-
lems we faced in structuring thoroughly workable programs.
In this instance the function of their language programs
had not succeeded, since they learned how to speak but
not communicate.

The Volunteers whom I met overseas wanted to become
involved in the life patterns occurring incessantly around
them.

They wére not prevented from doing so because of a
lack of opportunities to use the host country language.

In a strong sense, their failure to function at maximum
efficiency (or sensibility) with their neighbors was simi-
lar to their failure to function in the classréom: it
may be simply because they‘nevér learned what language
cén do.

It is not of course in drilling ccnstaﬁtly that one

discovers what language can do: at this level one learns

8

See Addendum I

49
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what 1aﬁguagé is. It should be in the so-called conver-—
sation phase that one learns what laﬁguage can do, but
these are all too often converted iﬁé@ dull sessions in
which "one puts into one's own words" what one learned in
the text. Sometimes--though rarelyﬁacne confronts an
imaginative teacher who succeeds in sparking a student's
natural curiosity to relate what he has learned to the
life which surrounds him. This type of teacher increases
his student's abilities to perceive and to relate concepts
within a cultural focus.

It is the acquisition of the ability to manipulate
language which enhances one's desire to continue communi-
cation. The absa;ptiaﬁ of drills and the perfect mastery
of textual materials will not necessarily lead to an aware-—
ness of cultural relationships or to a sense of the throb—
bing vitality of a culture. Manipulotion of language
here means the ability to gé beyond the level of guestion-
answer, or stimuluS*résgonse;f-Proper manipulation trains
the student to go from the mcsﬁ'céncrete or even trivial
notion to ﬁiscgurse on a meaningful plane. ‘Thegrgticnale

: [
should in fact be that nothing is trivial in life and that
~eve;ythiﬁg can be made a subject éf.c@nvérsatian. What I
am tryiﬁg to avoid saying'is'ﬁhat ccnversaticﬁ ccufseswill




46

not succeed unless we can make them courses on the art
of conversation.

All advanced courses (or courses offered after basic
instruction) should be conducted along the lines of 1it-
~erature courses--and less consciously along the lines of
language courses--in which the instructor leads his stu-
dents to isolate ideas in a text, to interrelate themn,
to apply them to one's own context, and to appreciate
multiple levels of expression.

We need to show our teachers of grammar and conver-—
sation courses that through various techniques we can
challénge our students to make relationships through lan-
guage, lead them to increase their curiosity, and encourage
them to participate more intensely in the world in which
they live. We must affect not only the linguistic capa-
cities of our students; we must also increase their per%
ceptive powers.

This is a real need because the nature of language
is growth. When the studeﬁt truly becomes the creator of
" his own work, then we éan be sure that hls Patticipatign
in his.creation will»ﬁct finish'when the termrof stﬁdy is
- ended. The stress must aiwags be realismranﬂ cammunicaticn,
The more a ceu;se‘is»éetermineé by thesé necessities, the

more it will be apt to succeed. v .
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PROGRAM NOTES _C

In the early stages of language training materials
should involve identification of concrete objects (meas-
urable). In the second phase materials should embrace a
complete identification of objects, plus their relation-

ships (measurable). In the final stage of beginning lan-

guage there should be a complete identification of objects

rand relationships (measurable), in addition to the consid-

erations of abstractions (immeasurable) inspired by the

totality of the concrete examples (measurable).

One example will suffice to demonstrate this progres-

sion from the measurable to the immeasurable and the con-

trol of the "injection factor." This technigque is refer-

red to as a Portraitoconv; in which the teacher draws an

abstracted portrait of a person, animal, or thing. He
lists four to six characteristics which best illustrate
the topic. The students identify each object shown and
then relate them to each other. if the subiject is a per-
son known to the other members of the class, they attempt
to identifg him; Once identified, the class proceeds to
abstract these cha:acteristics_t@ see whether they are de-
Vsi:able, etc.. The device'engenéers considerable class
intérest and should be used with some frequency. It gives

the students confidence since they proceed from concrete

53
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objects to abstracted concepts. Asla homework assignment
it is wise to remember that a portrait with more than six
items is too involved and takes the excitement of deduc~-
tion out of the exercise.

The task of the students is to identify the illustrat-

ed objects and all that they . iggest. Consider the follow-

ing drawings: fj? - _ .
A e R B
e - " Today's lesson...
= Iij — e
C D

Y,

&

—

Answers to the following questians'willwindicaté the
progress of the student in a 1an§uage,caurse, Thé guestions
‘must be controlled, of gaurse; and no advance sh@uldrbe

made untii‘the stﬁdent can satisfactgrilyiccge with each
one, i.e,, commun i cate about ‘each picture with his c;ass—

mates.
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Q. What are the objects you see?

A. I see some books.

Q. - How many?

A. I see two books

0. (Indicating the cover of a real book): What
is this?

A, That's the cocver.

Q. (Indicating a sheet of the book): And this?

A. That's a page.

Q. (Indicating words): And these?

a. Those are words.

Q. (Indicating a sentence): What do we call this?

A. That's a sentence.

Q. (Indicating punctuation marks): This?

A. That's a comma...a period...a guestion mark...
an exclamation point.

This slow progress in acquiring the totality of the
concreteness of an objeci is the essential first step in
the learning of a language. The extract above is part of
a lesson--an infinitesmal part--with which I experimented
in Africa and Micronesia. The gquestions obviously feed
themselves to repleteness, or exhaustion. The most advanced
level of concreteness would follow this pattern:
Q. What kinds of books do we have?
A. There are novels, poems, plays, history
books, etc.
Q. What do we call a gersan who writes novels, etc?
Al He is a novelist, etc.
- And after covering each category, the teacher could conclude
by asking:
Q. What is your favorite novel, poem, play, etc?

Or the teacher can cut off at any point in the 1nterroga—

o 55
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tion and switch to a second, related Picture, as fcllows:

Today's lesson...

® = % ¥ =2 3 = = ¥ »

7‘% !7"!7 - - = L] Ew!iri -
Q. What is thies?
A. That is a klackboard.
Q. What color is it?

What is it made of?

Where is it?

What do I do on it? ~
¥es, I may write on it, and what else?
Yes, I may draw on it, ete.

The round of gquestions is again based on the concrete-—
ness of the illustrations, or the objects, and the teacher
controls the elevation of diction. He may of course sup-
Ply new words and drill them until they are known by the
entire class, but he does not ask the class to do things
for which they have not been prepared. The time element
is crucial, as is the pattern of gquestioning, for the
teacher must lead his students to involve relationships.

)

The next draWiné is dealt with in a similar way.

N
/ f_}f? Qé’?
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Q. What do you see?

A. I see several ears.

Q. What does one do with one's ears?

A. One listens, or one hears.

Q. What do the arrows indicate?

A. They indicate a relationship...an exchange. ..
or that the one ear is listening to the
others...he is the teacher, etc.

Finally, the teacher introduces a fourth drawing, which,

at the outset, seems not to bear any relationship with what

e )

has proceded.

Q. What do you see?
A. A building...a bank...cclumns...steps...a roof,
etc.
Finally, the attempt must be made to go from all the con-
crete identifications, to the relaticnship’qfrall the ¢on-
crete identifications, to their abstracted relationship.
We have been illustrating afpréféssicﬁ,_and all the con- , -

c:ete=examples revéal some functiﬁns of‘the,teache:. Ve

Q. Why has the bank been crossed out¢

A. Because the teacher has no money to put into lt,,H L

If that is the ccnc1u51on. the stu&ents sh@uld,be congrat—
ulated- Indeed. they‘shauidfbefccngratulated'fcr'any_¢9n= 
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clusion théy logically arrive at.

It will have been possible by now to identify the pro-
fession and to introduce adjectives, and explore the realm
of the abstract.

Q. Which are the gqualities of the teacher you
admire most? or:
Which are the gualities of the teacher you
admire least? o

It is advisable to keep the pictures before the class
throughout the term. It is an excellent scale of their
achievement and, although the lesson may be worked for sev-
eral hours, the students will always be reminded of their
progress.

Additional Aids

As with the above example, the following techniques
may be used not only in conversation classes, but also in
grammar {i.e., drill type) classes. They are not listea
in any hierarchical order, 2

The suffix —conv is appended to each exercise only

to remind the instructor that he is dealing with conver-

sational material essentially and that his role is to speak

The most popular technigues, as reported to us by the stu-
dents, were the Portraitoconv, Pantoconv (No. 1), Micro-
conv (No. 11), Balconv (No. 13}, Psychoconv (No. 15).
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In general, discussions of pictures and the like
should be used according to the following table:

a. First stage (elementary): a complete identifi-
cation of objects.

. Second stage
(intermediate): a complete identifi-

cation of objects,

Plus their relation-

ships.
c¢. Third stage (advanced): a complete identifi-

cation of objects,
plus their relation-
ships, plus their
abstractions, and
relationships to
other abstractions.
As a final note before application, bear in mind that,
as some forgotten philosopher put it, if you don't strike
0il, stop boring and go on to some other field. Following
are 23 major fields which may be drilled. With a little

imagination many others can be located.

l. PANTOCONV: The instructor gives one student in the

class a list of verbs. The student selects the number of
his classmates required to work out the action sequence,

but he places each action out of its normal seguence (i.e.,

yawning, sleeping, dressing, waking, etc.). Another student--

who is outside of the room during the mise-en-scéne--is then

asked to place students in their logical sequence. He

59
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describes each action and then makes up a story using the

verbs involved. The mimers enact the new segquence.

2. MACROCONV: The instructor selects an item of genuine

interest to his class. Any object may serve, e.g., a box
of matches. He assigns to each student an item pertaining
to the box of matches: the match stick, the sulphur on
the stick, the striking surface, the design of the box,
the price, etc., Taking the stick of which the match is
made.as his assignment, the student will research the sub-
ject as thoroughly as possible: he will discuss the types
of trees found in his regian; the role lumber plays in his
society, the role of the lumber industry in the economy,
where match sticks are made, the number of people employed

in the industry, and so forth. The possibilities are in-

‘exhaustible. In all cases the student should be encouraged

to speak without reading his prepared script. In the begin-
ning he may use notes sparingly. Each assignment should
last about three minutes in presentation--certainly not
more than four minutes. The purEose here is to use the ob-

ject as an expanding textbook.

3. FABUCONV: "The instructor presents a fable to the class

and then appeints actors in the group to act out a parallel

60
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story-line.
4. PROVERBOCONV: Same as FABUCONV. A short proverb is

interpreted into an everyday sequence.

5. COMPARACONV: The teacher gives a topic of cultural
significance to a student who then researches the suriecct
and reports on it to the class, i.e., marriage. The stu-
dent talks on the subject for two or three minutes and
then the teacher comments on the subject from his own cnl-

tural condition. This may also be done extemporaneously.

6. ﬁEEIHlGQHV= The instructor fires a word at each class
member for immediate definition: duration: 30 seconds.
It is advisable for the teacher to have a "clever" defini-
tion of each word to terminate the round-robin, or he may
take all suggested answers and incorporate them into a

definition. His own definition should also last 30 seéaﬂds.

7. The instructor chooses a number of words

each beginning with the same two letters. Pictures of
these objects are drawn on the board and the students are
asked to iaentify them. (These pictﬁres may be mimeo-
graphed--or its eguivalent-—-and given as homework assign-

ments.) Once identified, the students contribute their
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own words on the same model (same initial two letters).
When the list is about 20, students make up stories based
on items illustrated. Always incorporate people in the

picture so that an "internal" dialogue may occur.

8. PROMENOCONV: The instructor has the students follow
him on a walk. The students are told to follow at a close
distance and to say nothing. Up.i returning--he interro-
gates them on what they saw. This is obviously another
study in perception. When the students list the things
that they saw--they become aware of the gaps both in their
vocabulary and in their powers of observation., The instruc-
tor then lists all that was to be seen or heard, and he
lists them in chronological order. This is another legiti-
mate exercise in vocabulary building because the students
offer words they know and are curious about knowing the
terms for the objects they saw but couldn't identify in
the langﬁagé studied. (This type of exercise cannot be
used more than one or two times during a program.)

A similar techﬁiqué may be used in introducing a dia-
logue. Objects are placed outside of the classroom and
the instructor leads his class around them. He int:aauces
the dialogue and then reinforces the ccﬁcepts by asking

the students to seek out specific objects.
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9. VALUCONV: The instructar.suggests a topic and then

asks the class to describe it thoroughly, with the ultimate
view of obtaining value judgements from the students, e.g.,
what are the five senses: the organs of each? most pleas-

urable/offensive reaction of each? moral values based on

all five senses, 2ztc.

1C. PRESSOCONV: The teacher designates either a student

or any resource person to play the role of a dignitary. The
other members of the class become journalists who interview
him. The journalists then write up their articles, submit
them to the teacher who corrects them and has them mimeo-
graphed for the class. Interviews may also be taped for

"broadcasting. "

11. MICROCONV: The instructor asks a student to think of

a subject which most interests him. The student is then
asked to listen carefully while the instructor explains it
to him for one minute. The instructor then repeats the
materials two more times--each repetition lasts one minute,
At the end of this series of repetitions the instructor

asks questions of the student--based exéctly on what he said.
Try to keep the same tense structure and the sams humber

of facts involved. (LIf yvou don't know the subject too well,

63
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ask the student to try another gquestion. Also tell him
that you will research his first question and try it again
with him another time.) Finally, ask the student to re-
capitulatz what you said. Designate a time-keeper in the
class for each microconv. Although you may allow the stu-
dent to go over his time span, you yourself must never
surpass the one minute period. For a large class the in-
structor may add a step: at the end of the student's re-~
capitulation, the instructor may fire questions at the
other members Of the class. He may also ask them to write
down what they hear during the microconv as a dictation
exercise. An elementary class would require at least
three repetitions, and intermediate group two, and an ad-

, . 1
vanced group one.

12. IMAGINICONV: The students write their own commentary
based on an idea which interests them most. They draw a
picture of ten objects and then récount what they want

most to express. The instructor then corrects the assign-

10 . : :
The inspiration for this idea came from Dr. Earl Stevick

of the Foreign Service Institute, who demonstrated it at
Furudal, Sweden during the meetings of the International
Secretariat for Volunteer Services in June, 1969. We

have adapted it to include more than one person. Also,

in the beginning the MICROCONV's may be prepared. The
MICROCONV is an effective way of introducing cultural notes:
any of the dlalogue notes in M@dern French may be expanded
:Lnta MI CRC)CC)NVS .
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ments, selects the best one, and then has the student teach

it to the cleass.

13. BALCONV: The instructor starts a story. (He specifies
the tense or tenses he wants the students to use.) He then
throws a ball at the student he wants tc continue the story.
That student contributes a sentence and then tosses the
ball to another student. This exercise is similar to an

"exploding" pattern drill.

14. ADVERTOCONV: Select advertisements from magazines

and cut out the printed message which would reveal the pro-
duct. Have students identify each object in the picture
and then relate what they consider the message is. Then

have them compare their relationships to the adman's concept.

15. PSYCHOCONV: The instructor selects a topic which is

to be enacted by the class. The instructor may participate
in this activity, keeping it on track. The topic may be
gquite sgacific, e.qg., theft of an object, and the reactions
will inélﬁﬂe'aﬂger. In order to create emotions as serious-
1y’as possible, the entire project'must-be'treated in a
serious manner. The instructor also--as in all of the above
techniqﬁes——arranges to correct whatever is not properly

expressed by the students. Corrections should be written

55
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and then repeated at the end of the experience,

16. DIAPOCONV: The instructor uses film strips or slides
for discussion. First, the instructor prepares a narra-
tion to accompany the visual. He reads it twice. A student
is then selected to recast the narration in his own wérds,

adding whatever he thinks is important. Slides may be used

as in the PANTOCONV.

17. CINECONV: Same as above, using instead a running film
about three minutes in duration. As in No. 13 the students

identify vocabulary and then describe action.

18. DEBATES-ARTICLES-PANEI, DISCUSSIONCONVS: With the use

of all three the instructor must talk minimally and correct
copiously. He must keep a strict control of the structure.
When dealing with articleg;he may also begin the discussion

by asking for a simultaneous translation of certain paragraphs.

19. ESSAICONV: If the instructor has a duplicating machine

and ditto material évailabie he may assign the class~-on an
impromptu basis--to write out a-f%w‘paragraphs on a specific
subject on ﬁhe dittb sheet. He then collects them and
selects one O: two among them tc‘run"éff immediately. The

instructor then passes them out to eaxih student and all

&6
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corrections are r.ade by the students in the classroom.
This exercise adds another dimension of interest to »ractice

in the written language.

20. LETTRECONV: In an elementary class the instructor

may ask for a letter., He then draws a picture based on

the letter and mak=2s up a story wlith the various figures.

21. SHOCKCONV: The instructor may occasionally--in the

middle of any drill--fire a shock question at someonc in

the class.

22. EXPLOSOCONV: Draw an image of allegorical value [e.g.,

a dove] and ask students to relate all the symbolic con-
cepta it connects. This drill appeals particularly to the

advanced student's creative or poetic faculties.

23. ANALOGOCONV: The teacher asks the class to form compar-

isons, e.g., a flower is like a child's smile, etc.

For the sake of further clarification the following
is a transcript of an actual demonstration of one of these

techniques [No. 9: VALﬁGQQYJ'WarKEa in the Ivofy:caast for

African and Bmerican teachers of English as a second language.

TEACHER: What are the five senses? ,

STUDENT A: The five senses are sight, hearing, touch,
- taste, and smell.,

TEACHER: "What are the organs of the senses?
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STUDENT E:
STUDENT F':
TEACHER:

STUDENT A:

STUDENT E:
STUDENT B:
STUDENT D:

STUDENT C:

TEACHER:

STUDENT D:
TEACHER :
STUDENT F:

TEACHER :
STUDENT A:
STUDENT B:

STUDENT C:
' STUDENT E:

VTEACHER:

. STUDENT D:
,TEACHER:

STUDENT B:

' TEACHER: - “Good
v*LSTUDENT B;#?*'m

T . sense of sight?
’STUDENT Ff'”
_A sunset.
- What about a- beautlful ‘woman sharlng a sunset
: - with you*
STUDENT D: e _
I wculd say seelng a wcman sleeplng,

. STUDENT A;%f'

"f?gf{TEACHER-=:V_Why at°h1gh;tiae;“
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The eyes are the organs of sight.

The ears are the organs of hearing.
The entire bcdy is the crgan of tauch
The
The
Excellent,
senses?
Sight cenables us to take cognizance of an exter-
ior condition.

Hearing allows us to register noises.

Smell alerts us to sweet or acrid sensations.
Taste informs us of the agreeableness or dis-
agreeableness of an object.

Touch informs us of the guality of an object,
such as its softness or hardness.

I wonder what STUDENT D, who defined taste par-
tially as "the agreeableness or disagreeableness
of an object," would consider the most agreeable
taste imaginable?

I think it would be an excellent meal--rice and
chicken--after a hard day's work.

And STUDENT F?

Unguestionably the taste of a cigarette after
that meal of chicken and rice.

And for the rest of you?

nose is the Qrgan of smell.
Now, what are the functions of the

-Ice cream on a hat day.

A glasg of cold beer right after this class.

The taste of the lips of the woman I love.

Ah hah, Prdbably the same.
But not the same woman, I hope. Now what of the

A beautiful: wgmaﬁi

Perfect

‘Descrlbe what ycu wauld lmaglne.
_,vty and grace._ T wguld 1mag1ne
ianldEnEé sléep suggestsy_ri.“

. of" ;eautiful ‘woman.




- STUDENT C:-

STUDENT A:

STUDENT C:

STUDENT E:

TEACHER:
STUDENT B:
STUDENT C:

STUDENT F':

STUDENT D:
STUDENT A:

STUDENT E:
TEACHER:

STUDENT A:

TEACHER :

TEACHER:"

STﬁDENT.A:—
.-STUDENT B:

"fSTUDENT D*“

- The voice of one woman,

No,
“have never seen—sought to be pleasant.;
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Because the earth is filled to its brim with
water, and no people are there to spoil it.

It is the water reclaiming its beach, driving
people away from it so that they do not harm

it with their litter, their radios, and their
talk, their incessant talk.

Birds migrating to some distant point. And the
reasons are simple: the motion of their smooth,
well-coordinated flight is a joy to the eve.
Also, their movement suggests a movement to some-
thing better.

I think it would be any mother--human or animal--
bestowing affection on her young.

Let's pursue this further, and, in all instances,
do continue to give reasons for your choice.

What about the most pleasant sound to the ears?
Waves clapping incessantly on the seashore.

It's a hypnotic, peaceful sound. It's pure
nature talking.

The wind rustling through the trees, particular-
ly after a hot day. The wind is free; the wind
cools the day and makes life bearable.

The call of an iman to prayer. His voice is

the call of the past and the hope of the future
and a reminder of our holy obligations of the
present.

The wvoice of a Ehllé

The scund of a train at night.
venture and escape..

The happy sounds of chlldren at play. ,

I'm Surprlsed no one said the voice of a woman .
P%rhaps, but the voices

It suggests ad-

of two women, never) - o ,
You're being unduly harsh. ,I,meaﬂt the voice
of one woman--the woman I love telling me that
she loves me. It may be because I don't hear
it often enough. Let's go on. What about the
most - pleasant tcuch? '

Touching a wgman s b@dyu

I knew we'd get araunﬂ to that.

Umlike what I said a: ‘moment agc.Ait7wguld be

tGuchlng two ‘women's . bodles.,', : S
I should imagine the touch of sncw——whlch I

I prefér the tcuch -of water whlle 5w1mm ng.”,,"



STUDENT E:

STUDENT F:
TEACHER:

STUDENT A:
STUDENT B:

STUDENT C:

TEACHER:
STUDENT D:

STUDENT E:

STUDENT F:
TEACHER:

STUDENT F:

"STUDENT B:
STUDENT A:

STUDENT C:

' 'STUDENT D: -
" ‘STUDENT SorR
'..TEACHER*

STUDENT E

'féTUEEﬁTfB;J'

‘where blood is. v151ble,u__;,, o

:Someone" cevered with small- Eax.. v g
“An accldent with’ bodles ‘strewn abcut.;7*v4
An accldant w;thout bcdles Present. '

'ﬂSTUDEET Az
~STUDENT D: -

 _5TUDENT c:

Freud would have a lot tc say to you. I would
prefer touching petals of flowers. Their soft-
ness, their velvety sensation is alive and
innocent. It is the best nature has to offer.

I would have to say touching a woman.

Let's leave this for now and move t0 the sense
of smell.

Ozone after rain.

Flowers, flowers; their smell is clean and makes
me feel clean. -
I prefer the smell of sweat. I know it will be
greeted by laughter, but the smell of sweat sug-
gests many things: it is erotic, it is a sign

of hard work, it is--basically--an honest, a
human smell.

To sweat is human, to smell clean is divine.

Food, good food, say, chicken and rice after a
hard day‘'s work.

I think it is the smell of the morning, when

dew and mist and flowers all combine into one
massive odor.

The perfume of the woman I love.

Again, I suppose I shall have to say what we

all would accept as most agreeable to the sense
of smell: the perfume of all women. Now, on

to the other half of STUDENT D's definition of
taste, that is, the "disagreeableness of an ob-
ject." What would you consider the most disagree-~
able taste you can experience?

The most disagreeable taste would certalnly be

»,the taste of Aralen.

"The taste of alum.- : ,

The taste of Elment which my wife uses exces-
- siyely on food. - _

‘The tasté'éf,l;verﬁ'
»Qstuff., : -

I get hives when I eat the

The - tastev f 59011ed meat.,

I should say the tas+e ‘of ‘'sand in- fccd

And. what of the mcst dLsagréeable slght?'
The Slght of anyone dead. . : : :
The: 51ght Df anycne .who has’ a. arave 1njury,;

O T T A A A O :
n W n 0 T n .




TEACHER:
STUDENT C:

STUDENT F:
TEACHER:
STUDENT A:

STUDENT E:
STUDENT D:
STUDENT E:
STUDENT C:

STUDENT F:
TEACHER:
STUDENT B:
STUDENT C:
TEACHER :

STUDENT A:

'STUDENT C:
' o "-;humanlty_would ‘be war,

' STUDENT B:

. STUDENT F:

What would that suggest?

The mind would imagine bodies more horribly
mangled than in reality.

The sight of a child who has been hurt.

What about the most disagreeable sound?

Any sound which is persistent, such as a siren,

a telephone, or pounding in a street while men
make road repairs.

Loud music.

Loud music which is augmented by electronic means.
A loud screech.

The cry of a lost child looking desperately for
its parents.

The sounds of two friends cursing each other in

an argument.

Now, what of the most disagreeable smell?

A putrid body after it has been drawn out of water.
The smell of a rotten egg.

It is most interesting to hear these various re-
actions on each of the organs of the senses. I
know that we make judgments, as has been demon-
strated by each of you, based on the interrela-
tionships of agreeable or disagreeable reactions
of our senses. Now, thinking in terms of morality
and viewing it through what we are--or through
what our senses have made us--what would you
consider the most horrible crime one can perpe-
trate against humanity. And, while we are at

it, can you introduce yDuP chc;ce by using a
synonym of the superlative "most horrible"?

Yes. The most unspeakable crime one could commit
agalnst humanlty would no doubt be d%pr1v1ng some-
one of llfe.. ‘Murder. S ,

The mos t frlghtful crlme one cculd ccmmlt ‘against
or ma551ve murdér :
The most atrocious crime one could camm;t agalnst1'
humanlty wculd be Preventing scmeene from u51ng
all hls capaC1tles., It would. ‘be. keeplng one. ,
chlla at home to look after the house and the -

- younger ch;ldrén and degr1v1ng that ch;ld @f an

. owo o education. . - gt -
STUDENT D: = |
S o raqa;nst human;ty wauld be tc k;ll systemat;gally o
~a.young child. e SR T P e
”Murﬂ%r, but I mean- the muraer Qf semeone meortant. ;',

The most unlmaglnable Crlm% @ne coulﬂ ccmmlt
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TEACHER:

STUDENT A:

STUDENT E:

TEACHER:
STUDENT D:

TEACHER:

STUDENT B:
STUDENT A:

STUDENT C:
STUDENT E:
STUDENT D:
STUDENT F:

TEACHER :
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You would pilace a relative value on human life?
Yes, the murde:r of someone on whom many pz=ople
depond is more to be deplored than the murder
of someone who is aione.

Can you make such & judgment without knowing the
full scope GF’a person's life¢

ta bé the werst crime one :ou1d commlt aga*ns+
humanity because one can never %ncw vhat one may
become in life.

I agree. The mest abhominable crime one can com=
mit against humanity would hz murder because we
have no real protection against it.

Very good.

Wait. I believe that the most atrocious crime
one could commit against humanity would be the
deprivation of each of the senses through torture.
Again, what is interesting here is that we each
have a view of morality based largely on what

we have learned through our five senses, all cor-
related to give this information. Now, suppose

I were to deprive each of vou of one of your
senses and asked you to pronounce your reaction
to the same question. What would you say if I
were to deprive each of you of your sense of sight?
Inflicting physical punishment against me.

I would still say murder and particularly of
someone on whom I could depand. :

I would say being trapped in a fire.

Being caucght in a bombardment.

War is still the most abominable crime.

‘Being lost or trapped in an elevator without

means of getting help. ,
Now, let me ask each of you tc closze your eyes
and to . keep them closed until I tell vou to

. ‘open them.{ [Here I rcse and mcaned I then
‘dragged my feet heav1lv ‘across the room. I

~ screamed. and then walked—-always with a. heavy
’5téP——aEIQSS the ‘room and moved 1nto the center

- of the: class I;aVDlﬂEﬁ touchi ng anyone and
ystgle an eyegla s- :ase whlchrwas placed on. the

R ﬂcommlt agalnst a scc;ety Gf bllna pecple?;V
STUDENT A: e e _ :

Phyaieal attack, Sl TR

;,-;Iﬁﬁz,ﬁ_,




STUDENT C:
STUDENT D:
STUDENT B:
STUDENT F:
STUDENT E:
TEACHER:

STUDENT F:
TEACHER:

STUDENT A:
TEACHER:
STUDENT A:

STUDENT B:
STUDENT C:

Harming us physically.

Murder.

Setting fire to the room.

Being subject to physical attack.

Being raped or sexually attacked.

Fine. But look about you. Have I done anything
to anyone?

Not to me.

No, let me assure you that I did nothing to in-
flict bodily harm on anyone, but I did something
against which you have no defense. STUDENT A,
do you notice anything missing?

Why, yes, you took my eyeglass case?

Precisely, and therefore...

Theft would be the most harmful crime one could
commit against a blind society.

No, I think it would still be murder.

No, not mt der. Murder would still be bad, but
its possibility for occurrence-~even when one
has all one's senses—--is more remote, less im-
mediate. When you are lacking one sense a crime's
severity is measured by one's inability to de-
fend oneself against it.
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PROGRAM NOTES D

Once the teaching methodology has been worked out,
it is essential to review the resources the teacher has
at his disposal. Beginning language courses would bene-
fit from controlling these other factors: (1) the text,
(2) the size of the class, (3) the scope and purpose of
the program.

The first of these is the text. The teaching pro-
fession has become a close ally of the publishing industry,
but not always in the best sense. The fortunes of a few
are made by the gullibility of all, even in our own pro-
fession! Books, we believe, are designed for each level
of competence. This theory might be considered sound and

unassailable, except for one undeniable fact: it contains

‘a measurable fallacy. Language instructors throughout the

land have abdicated their ccmmch sense in favor of the

next pretty book that rolls off the fcur—calé:lp:esses,ai

~the publishing houses.

All instructors certainly know that, with rare excep-

tigqs;vﬁq.stﬁdeﬁtHEVEr a¢quirgs:§1i_the p6t§ntia1ities'of'

the first book of language study. The measurable nature

of language should have told them this, and yet new text

 bccksfq§ntaiﬁin§;new“maté:ials_a;é'égdéiédffét*thé $aﬁér“
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students who are now a semester or a trimester older.

The profession encourages the ever-burgeoning book market
to produce more fadistic execrations--with more and more
attractive reproductions, until one day we will have the
ultimate text book whose greatest asset will be a fold-
out of a topless Miss France!

Most second round grammars are padded with more de-
tails on grammatic points than the first. Prcgress then
consists of passing through a second phase without a thor-
ough grasp of the material in the first. Reading materials
then pad out the padding, and what should have been accur-
ately measurable remains unmeasurable, and unlearned.
Literature may of course be injected, but only to trans-

late and elicit simple responses to simple gquestions.

In an'attemptrta control Fhe measurable'iactcr we
usecur‘bcdk twiéé, éncelinjﬁﬁéﬂéh'l“éné again‘in French 2.
The méﬁérial‘memcrizeé inHFfénch i:(tﬁé diélogues, fér in-

B stlance')1 is qULLkly recalled in- French 2 and we then aad
»’.ta the bas;c grammar and a351gn féadlﬁg materlals.
’ Fallcw;ng the cha:t shawn 1n AddendumaII 1t Wlll be _seen.

that thé flISt back may bé explalted 1n the secgﬁd raund

Thé measurable sklllg can be fully revlewea and thé student




~J
[ %]

will remain consciously aware of his knowledge. The book

should be carefully reworked in the second round, and the

injection factor can include.a dose of denotative-connota-
tive materials in the form of convs.

The second physical condition is the size and moke-
up of the class. Language is a social phenomenon and re-
guires socialization. (An accurate title for this report

may well be: For the Socialization of Language Studies.)

Society talks mostly; language students should also talk
mostly. Every new word acquired, every new idea conceived
should be experienced socially and E-préséeﬂ convincingly
to others, to elicit further views and opinions. Comnnmuni-
cation simply has to communicate, but it will not have the
slightest chance to do so if our class sizes remain con-
stantly at a strength cf~2D crrmcre students, and, lamen-
tably, it seems thatvfhe flgures remaln ln the h;gher reg-
1steré. What ‘is the 1deal strength‘?i Wlthin the tradis
.ﬁ;@nal £fx amewcrk of 50 mlnutesr;n which one is tc speak
thefgféaterthenumber ofkstudentsin”the.¢1ass; the fewe:
:rthe:apportunitiés'tc vécélize. ‘Péaéé.cdfgs éxbériéncé has
v :éStab11ShEd that a fatlc af 6 students per teacher is- DP;'
7.£iﬁum?l fh@ugﬁ feﬁ échaols—;if anyé;éan affo;d tc‘llmlt S

classes to é,students,w;thga'mastér'teachér; ﬁhé,use‘c£:
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apprentice teachers is Eerféctly satisfactory.

The third physical condition is the scope and pur-
pose of the course. Is it realistic? Can it be completed
satisfactorily in the specified amount of time? Does it
try to do too much? Has the program been conesidered in

all its diménsicnsgll

'~ See Addendum II, p. 125. =
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THE TEACHER: RETURN T@ THE QUESTION OF THE EGG
The best course on paper will forever remain just a
document if the teacher does not infuse his work with his

own enthusiasm, ardor, and love. An appropriate subtitle

for this section is a line from Frangois Mauriac: "Le
Christ vomit les mé&diocres?"

The teacher is the reality of learning: his own com-
mitment to communication must be experienced by his students.
He cannot be mediocre.

The extreme value I attach to the teacher does more
than dispell the notion that he wili be réélaced tomorxow
by the tape~recorder, or by the computer the day after to-
morrow. I should hope that college communities would elim-
inaterfram their faculties»ef language and literaturés those
' teachers—-regardless of fhei: creaentials——whavcahnct teach
language | co:i;rse-s succéssfully . |

The one persan wha may salve same cf the llls 1n thls
fwcrla may be shaped by a géca teacher. The udds on th;sff f
 happen1ng w;th a paor teacher are- tcc femcte, and the daﬁ- f

5ger toa gréat that the patentlal saviar w;ll be destreyed

 And 1E ane sav;ar can he enccuraged the poss;blllty that 'f:f"il

“*?we may have multlple sav;ars in aur ranks shaulé push us,?f =

 all to maximum lnvalvement
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Three gualities are absolutely requisite to good teach-
ing: sinceriiy, science and suppleness‘ Sincerity means
“freerof dissimuiaéién." The teacher must ﬁqt be other than
‘what he déééi;hié'purﬁééé is to ccmmuniéété and he must dem-
onstrate his love for what he is &oiﬁg Eyrhis desire to
reach others. Z=Zf this desire is sincere the students will
know it, and they will wcﬁk hard to reciprocate the teacher's
devotion. Languége will become real to them; it will be
more than a :eqﬁisite; Science is of course cgmpeteng%, and
withﬂut it no aﬁershéuld bekg;anted the.pfivilege.cf faeing

“a claés;v Suggleness is both the mental and phys;cal ahlllty
tc meet all the demands of the students. It alsc éeménstrates,
Wthe v1tal1ty Qf language.‘ |

We spcke‘earlier gﬁ a wéiksheﬁ'fér teachers as ﬁellraé”

‘fcr apprentlces.  Wé salﬂ that when a prcgraﬁHls launched

v,i-im. R

'7 w1thout lnstzucticn tc the staff when the teachers are al-

"f 11¢Wéaftgﬁ§§,é;:they please;ydlffarenxv 'cf a harmful naturefgr

Gl

1s'a work c,mpcsed!by varlgus{hands, 1ncluﬂ—7{ _-»‘
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"There is not as much perfection in works...
done by various hands, as there is in thcse
accomplished by a single individual."

VIt is almost as though the 17th Century philosopher were
speaking about most college language programs, when he

states in the same work:

¥...0one sees that buildings undertaken and
finished by a single architect are more
handsome and better made than those which
several architects have tried to adapt by
using old walls which had been built for
other purposes."
I should also like to think that he may have had in mind the
efforts of thése of us who draw up a set of ground rules and
impose: them without exception on our teaching staffs:
,"Ana Ito'speak of human thinés, ‘I believe that
if Sparta flourished.,.it was not because of
the goodness of each of its laws in particular,
since several were guite odd and even contrary

to morality, but since they were all invente:l
by one person, they all tended toward the same

. goal."
iTﬁe teacher must have a profoﬁnd bellef in the value
' 9£ whét hé 1srdclng,i The s;neerlty af hls chclce af the
'ipréféésién Dught tc be an 1nd1catlcn Df hls entlre maral

'V-flbér.r Wlthcut thls 51ncer1ty he canngt perfe:m at max;mum

17fpitch. TeaGh;ng ls a hard jcb and requlres 1ncreﬂ1b1é

7;;?;stam1na ana durabllltya, Dne needs all cne s PhY51Eal ré’ 




There are teachers who can be devastatingly effective
with the raising of an eyebrow; there are others who can
dominate a class by their silence. We have in these teach-
ers profound sensitivity and humanity, and we should all
bow before their skills. They possess and are possessed
by sincerity and together with their science and suppleness,
they are totally effeétiveé-and we do not of course mean to
imply that they should change. But these men are few--I
know only a handful, and it is dangerous to Aelude the neo-
phyte to believe that he is a professional.

Can we not ask candidates for positions why they elect-
ed the prafessicn? The choice of a: prcf3551an is of magcr
phlloscphlc cConcern fcr St. Thomas Aqulnas, Descartes, Pascal
and many others. Why can we not -judge our colleagues in
part by ﬁheir reasons for their choice of caree: and accept
those w;th fewer creaentlals (artiéles, for 1nstance), but
greater belief 1nvthe need té teach athers hcw ta communi-

r:eate? TQ askvthe quesﬁldn of candidateé fgﬁ pQ$1tlons mlght
alsc bé ‘a.. refreshlng change over the usual 1leC1ES band;ed
ahcut at MLP(ij 1ntefv1ews;v | | .
MPaééal‘é thécr} cnxtﬁé a;ﬁiﬁﬁt;on Qf ﬁan by labels ls

  *@£ value ta our dlscu351cn., Eascal wauld prefer that one'

"?;flrst bé 1dent fied as a man,rand then as d teacher,'arr
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. artist, or whatever. 1In this view the whole is very much

superior to the parts, because the integrality of the man

speaks of his constituencies as having coalesced.
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X NEED JfOR FURTHER EXPERIMENTATION

In the light of our own experimentation we would en-
courage individual instructors to dream of ways to improve
language teaching and ccﬁmunicaticn, and we would encourage
administrators and foundations to solve the problem of the
Pharoah by making abundant funds and resources available
in these lean years, rather than wait to feed us during the
years of plenty. The need to experiment is an alWays pre-=
sent need.

We have--in the preceding sections—--demonstrated alter-
natives to ankylotic methods.

'All in all, it seems difficultto devise any system
not steepéé, first, in réalify. Indeeﬂ,:we need to discover
m@fe wéys to bring realityriﬁté the claésfocma One way of
framing the questign“isz dcesrané‘lea:nylanguage ﬁcre |
ﬁreadiiy whencneis'iﬁﬁdivgd.WithAlanéuagé in alggélétate,
ét‘inran ima:iqgégétaté?:sj Eggl_wemeanthé‘eoﬁmon,identi—

'fiéblé;'unaérétanaable;*ﬁaﬁgible'réaim'iﬁ:ﬁhichfWéfliVéérby

 ima ihe§ wé1meanvaitouristic'apgrqééh_Whieh’déalé in terms
of a remote France.
"~vigjifféwfyéa:sfagéﬂprﬁépésed*ﬁgﬁshapefé“language course

 which would deal exclusively with the reality of our own =

~ setting and to speak in terms of life as it is lived by
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orr students. I did not want to attempi to teach French
civilization and culture through French, but rather to teach
communication and thought in French. I have long félt that
this attempt to identify réélity 1qcally would compeﬁsate
for the disadvantages the sense of the word "foreign" (some-
thing alien in character; not connected; not pertinent) adds
to the problems confronting an American in learning what is
nonetheless another language.

In this desire to reach total reality I felt that con-
centration on our own milieu (Hanover, New Hampshire) would
lead to the study of a Practical language called “Hanover-
ian," or French asrit is‘spgkén,in Hanaver; bél@nging to
Hanover, and purposely divorced from a French setting. This
app:éaéh Waﬁld enablé the stﬁdentitc feel mQre specifically
what he says, to be cpnvigcéd,cf its validity,.aﬁd to :én;
,siaer it ﬁaré feaithéhxthe “fémdtef Freﬁéh hé W@uld hcrmale
lly:havéiﬁééﬁ'é#égséé'téxiﬁré;gféai£iéﬂal‘ci&ilizatiénséula 
;preﬁépptééch; | | |
R “ﬁThﬁé; 1nstead Qf réferrlng té the Selné, WEVWQuld
sPéak éf5the CcnnectlcutLR;ver.  This}ccula be dcne 51mply 

5rby rewr;tlng the manuals erm whlch we téach and changlng e

':referénces tc local equlvalents, as we have acne Ln’Afrlcaffftf B

‘Hi”fQ;VEEECE,CQIES_tea¢he:$;téaghlngﬁEnqllsh;tDiAfri¢a§g¢h1;;,g
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dren from texts designed for children in Europe.

The course which is intellectually geared to a distant
reality and deals with intangibles is akin to the touristic
Péstérs of France taken as winééws opening into reality.

The truth is that we are not in France. We do, however,
know what constitutes reality. We are therefore not concern-
ed at the outset of language instruction with what one sees

from a bateau-mouche, but we are concerned with what one

thinks, feels, or dreams in his own milieu.
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", STATEMENT BY DANIEL MOORS

CLASS OF 1972, DARTMOUTH COLLEGE




STATEMENT BY DANIEL MOORS
I should like to include a response from a student,
Daniel Moors. The reason for introducing these statements

here is not to provide a personal testimonial but +o demon-

strate at least one proof of what language courses can do.

STATEMENT

I think that this will be a very personal paper. It
will be basically a summary of everything I have assimilated
from you since my experience in Bourges, but more than that,
it will be my own reactions to you in persuading myself that
what you have said is true and what you have stood for is
meaningful. I am sure that it would be aiffiéult for me to
:separaterﬁithin myself tﬁét which is really mine from that
which is yours, but if I am right in one of my conclusions,
everything you have “taught"_was really within bgth of us
_tc bégln w;th Ergm hére_I begln. |

.If one- was to ldentlfy one basic féel;ﬁ§ to be found
'ln”mést‘language EdHCatan, 1ndeed in- almcst all aspects
,:Gf eéucat;an tgday; 1t wéﬁld have ta be the feellng cf allen—‘
atién. 7Thealcglans;fsociélagists and cthers have alT lﬂén—r
>t#f1ednf;11g1§us, ér SQCLal @r technclcg;cal causes and

‘ man;festatlcns cf thls feellng cf al;enaticn thrcughout cur




86

society, but the problem of major concern to e§§¢aticn,
which should somehow be "teaching" non-alienation, is that
the educational E:Ecess itself is deeply involved in alienat-
ing people frém each other, iﬁ a way which ycurhave named
the assembly-line syndrome.

Our society has tended to define its educational pro-
cess to suit its technology--a student is only useful as a
final product, and thus his education only prepares him for
‘his future task. This syndrome may change or aestrcg itself
Simply because today's finished products are already obsolete
to our rapidly changing techﬁélogY. but we are concerned
right haw with the alienation that the assemblyrlihe pro-
duces. if”a stﬁdent feels that whiat Ee is doing is for a
future purpose, then the présent activity in which he is in-
volved loses its meaning. To go deeper, and I am convinced
this is trﬁé; oné's “self" becomes détached or alienated,
from the 1magé‘cnerhas oi DneSélf whlch ;s necessérlly
'spme;h;ng,1n:therfutu;e; In fact, 1-was askéﬂ énce té'd@,b
 §% §7ﬁ£iEiﬁ§ e2éfcise:7a éhcrt essaﬁ én mfkimagé cz mféelf
thlrty vears in thé future 'Althcugh’unaware at the time
 @£ the 51gnlf;caﬁce cf what T was délné,'I’remember thét my '
 futu§e ;mage was p;cbably.qulte”unreél “51nce-it:ccntalned |
 "props" a mctcrcycle';ﬂd a. gultar;ﬁﬁﬁéﬁﬁhlngéﬂiwﬁas vé#y B
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much concerned with when I wrote the essay. But everyone
in school now feels the pressure to make what he is doing
now relevant only tg what it will be "used for," and this
is only one side of the alienation éain. 'In the race to
get on the best and fastest assembly line, cnevis alienatéd
from others in a deadly way. I was told at one point in my
own educational history that school ought to be thought of
as a selfish thing, and that I was in there to get what I
could for myself. It takes an experience 1ike'the one in
Bourges to realize that one can't go very far without the
help of everyone "in the room."

Perhaps the most sPecific fcrms cf alienation Préﬂgqed
by the‘aSSemblyrline syﬁdrémé“are_thcsé'in;thé,léﬁéuaée
classroom. First of all, the student probably wcﬁldﬁ‘t‘bér
in a French class if it we#e not for the'eg;Stengevqf;a
ﬁrequirémént:“ but the tragedylis.thét the:féqﬁi£eméﬁt ié,
.probabiy'jﬁstiﬁiéﬂ7ﬁc théwre§t Qf academia;iﬁftéfﬁs,éflfhé?b
ﬁusefuLhESSFéf'French‘infuture éi£ﬁéti0ns‘§f:t:avéig_ﬁﬁéiéy;;
néés,‘ofétudy,neﬁe:ih térmsof‘tﬁé huméﬁiziﬁ§; aﬁ£i; ; ."v

alienat;ng effects that language study can have cn an 1ndluf;jﬁfi

ﬁ dual“AAJd S0 the typ;cal language classrgsm isca Prlsanl“i"’“

';af baredcm,»w1th walls of tcurls+ pgstexs bcmbard;ng the.f:;i 

"hapless student W1th mcre 1mages gf allenated peasants 1n
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ocout-of-date folk dress, or of monuments to the past rele-
vance of a now-alienated cultu;e_'
In the face of these discouraging pictures, one is

témpteé not to idealize, but the sense of one word in French

gives a clue to what education shculérbe. Ihé word ggp:éndre.
might'seem sttange at first in méaning“bath "to teach" ané‘ N
"to learn," but it suggests'tc me there is really no differ- -
ence in the prgcgss,,éné there shculé'be na_différence,in, .
the classfaom. The teacher énd the learner go thrcugh the
same experience, and théfé:ig no "distance" between them,
‘i.é;, ﬁa alienatian;r This ccmmcnreﬁperienée 1n‘any classﬁ
room shauld be most acuﬁerln a. 1angu age E";aqs:écm,]ﬁhere;“_,;
'teachar aﬁd student are lnvolved in the ccmman task of t;y—Li”
rlng tc commun;ca£é7w1tﬁ one énéther, tg achleve a sense cf

community that ls just nct felt ln the wnrld at large.. ItL >' 

’15 thls greater sense cf cammunlcatlsn and ccmmun;ty that

.must shadgw the smaller prceess cﬁ abscrblng factslfer fUturef'<
o r‘efe;'encé, tha t_mus, et

‘guage education is t

. ience and overcome {
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member one day in particular when you repeated, as you often
did, the Warniﬁg that "le trimestre est presque terminé,"
and by the time you had finished, the whole assembled group
had joined in cnemgﬁeatispontanecus chorus. Not that this
scene had anything to do with the importance of that built
Vup sense éf”ﬁqgétﬁérness, it just serwves me,és aﬁ'examﬁle;
Indeed tﬁeriﬁpartaﬁge of this effort inLc@mmunity, inrcém—
' mtﬁicétiéh; is_thaﬁ it alléwed the3§£oﬁP;EQ §ain.what yéﬁ'
'“scught to ‘give it, ? “qreater understandlng“ibf éur human—'
ness and humanlty in geﬁeral.VAThe>def1n1ng-Gf this grééter
 under$tand1ng fcr myaelf was prcbably the hardest part ef
}thls paper,»and T w111 speak of ;t 1atef.  ”' R o

My néxt ste§, frcm the statemﬁnt Qf the ;deals cf a -

which cah be used in the class L

‘success, “in my own drill .classes. . .




est is in its development of the habit of spontaneity in
the group. The'pfdblem of getting people to speak out in a
small group has always presented itself to teachers, at
least those who are interested in fighting the habit of
alienation, ana.attempts at its resolution have always seem-
ed rather artificial and usually unsuccessful. But how can
a student fear spontancous expression in the group when he
has made absolutely ridiculous mistakes, as has everyone
. else in the group, a dozen or a hundred times?»
~ But there is a Sangéraofsancther tygeicf éiienétien_in
this deﬁané for spgntaneity; which écmes'fromrthé censtant
téjé:ﬁi@n of resPQnSévficm the éﬂly'authorityufigﬁfe;vthe
ﬁéaéher.In order to avoid yet another example ofF ccmpetl—
itivé; seif—déstraying allenatign, the teacher must let ali
' iathe masks fall put all diqnity a51de. and*cdmpletely re-

flease himself fram inhibitions.v As yau s0 ﬂescriptively

4put it il faut la1sser tcmbe:u;esrwantalons., This ‘loss Qf
'aignity, which puts the teacher in the p§51tlgn of be;ng
;iabseiuteiy, nakedly human befcre the greup, is thé,anly way-

'*a sense cf community can begln tﬂ ﬂéVél@P in Wh1Ch tradl'”

,itlonal barrlers, fcrms Qf alienaticn, are broken. - The

lgteacher 15 an example. but more than that is-inVéived7inf-

*yrfth"flanguage class,fespegia;lgA;he drill"claés;'witﬁ,canstéﬂt'f
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person-to-person contact with each student, and it is this
contact, more explicitly human—tgahuman contact with each
student, that sets a new tone of behavior, and begins to
"set-up" the students for the greater understanding of who
they are. I admit that I failed to achieve a complete loss
of dignity in both my drill classes, and I felt the alie£34
tion immediately. I also would comment that this process of
demasking is an individual thing, taking place one-to-one
with: each student in the class. Of course, if it is not
successful with one individunal, theh it cannot be successful
with the'gréup as a whole.

Angther way in whlch the teacher and the students gc

Sltuatlcns presented in language texts, althcugh surely‘verg |
helpful in terms cf "surv;val— 'are rather artificial; But

'“l;t is suiprlslng hgw much llfe can be put 1nta them by mak—

jlng them‘mo:e~1maglnary'than they aré; ~It may'seem paradex—"’

Vlcal ina Way, but T belleve that by maklng the absurd;ty ofr"

f‘ the dlalogue,,or descrlgtlcn,vmcre obv1aus,dgne brlngs_the,:
* c1ass graup that much claser tc reality. It ;s qulte pos—:7”

1sxble because Qf the trqditlonal justlflcathns glven fcr73

taklng a ;anquage ccurse in the first place, 'thave,a,alaséf

| which actually takes the dialogue situations presented in

-£;1  _'
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the text, or any situation presented as an example of inter-
‘active conversation, entirely seriously and at face value.

This is absurd. The immensely differing and colorful char-

acters of "real life," a gendarre, a ccncie:ge, aAdisagrEEEV
able American, all become dry, faceless word machines. A
bit of imaginaticn is reguired to put some real absurdity,
and thus some reality, into the situations of alienation
one might normally fiand. But there is always another facet
of this idea of role playing, and that is that'while thE‘ “
Playgr,'whetherbit be teacher or studenti trys to “reélize“
a character, and expréssrthét realization in anothér-language,
he a;éelfevéais that muéh méte éf hiﬁsElf and'hi$;§Wﬁ'éhar;‘
acter té'ﬁhe grcupi In. other wcr&s icle playlng becoﬁes
 éncthér means fer the teacher to achleve that scughtsafte:
":loss of dlgnlty,:anﬁ aléa arméaﬂs fcrvpersonal barrlers tc
7 bégin to g;ve way‘tﬁvéSmﬁcn goals;‘ Perscnally,_l thlnk I
~Lused rola playlngrmuch mnie effe¢t1VE1y 1nAmy éecand class: 
thaﬁ in. my flrst ‘and I thlnk I gct a. lot better response‘
*1n :ale playlng frcm che secand)a¢so Paul Phll;ppe,,Jacs,:

uellne. ané charles beccme more real tc the class, but alse

7w1ro1e playlna or expre551an Qf aneself‘

7lthrcugh a given character and a glven s;tuat;an, leadgy;gt¢ ,fﬁ"
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the next area of concentration, and that is free expression.
The format of the drill session did not allow me to experi-
ment too much with free expression, but we certainly had a
few sessions in Bourges in which expreSSion, although gen-
erélly directed, was allowed to roam over gquite a'wide field,
or more exactly, one felt a need to go freely in those dis-
cussions. Eut the important goal in any expression in a lan-
guage class, I think, is to build up the desire to express
oneself so high that the~sttdentwbécomés“incapable of doing
it as @éii as he wishes. Tﬁe frﬁétrétian which comeé froﬁ
the 1nab111ty to adequatély say ‘what cné‘feels is most tragic
1n a world of allenatlcn, and such is the wcrld we live 1n_v

I was lucky w;th my seccnd drlll class in tth respect——

r'they wete sO enthu51astlc that it was easy fcr me tm engage
'them 1ﬁ a rélatlvely 51ﬁple éonversatlcn that Ercceeded o
feventually to- tha polntbwhéré.they couid no lcnéer say what
.they wanted to- say in Frénch.l Aga;ﬁ, héﬁéver, a,SLtuatlon_

  §£ valué can tﬁrn lnto cne af dange:,’the danéér‘hefé bélng

 the p3551b111ty that the students ‘as a grcup ueclde that the

5étrewarded fcr hls effart to commun;eate.,

In a class where dlgnlty anu 1nhlb1t10n has been suc—t':j

:cessfully Lgst reward beccmes mcre natural vmore subtle

;t:§£;;¢fét:’.nnwpm



94

more personal, and more meaningful. The most symbolic of
all the forms of reward,!and another form of communication
in itself, is that which you have stressed lately, touch.
A simplé touch can become an ultimately subtle symbol of
communication between teacher and student, bridging that
distance, that alienaticn between them that we arert:ying
to eliminate. Touch is an expression of ccmpassicn; respect,

of love, of understanding, but without complete honesty it

cannot succeed. I found in specific cases in my classes that"

at first I could nct release myself from that dignityAtﬁét
results frcm being in the authgrlty—flgure PDSltiﬂn, and
vthen, reallz;ng that spécif;é students were be1ng 1cst ~i"f
#riea techn;callyraéequategrbutVeméticnally aishonest? re=
_'wa:éé, whiéﬁréf'ééurSe: faiiéa; B y | |
| I séem ta have run the 1ast few ccncePts tagether some—
vwnat, but I have>tr1ea.£c ident;fy a few idéas which lend
themselves’:eadliy,taﬁcertalnktechnlquesihelpful in ach;ev-
ing that community in a class, where continuous efforts at
ccmmﬁniéatioh één,iéad témé‘gfea£é£>uﬁéérStandiﬁgrcf Whatr
'1t means tc be humani These 1ﬂeas 1nc1uded the shctgun'
‘ } method the 1@55 of dlgnlty and 1nh1b;tlcn, rele playlng.
V‘fthe trléngle of expre” ign,jf:ustrat;Qn, anﬂ réwara and o

‘touch as a symbql;q way of communication.
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To conclude this paper, I want to discuss in more de-
tail what it has meant for me to come to that "greater under-
standing™ that I have mentioned so sketchily. The humaniz-
ing process, I have observed, begins when the teacher tries
to lose the dignity that alienates him from his students,
when he tries to lose the inhibitians that would prevent
him from being larger than life and in a paradoxical way
more human, when he decides to let his pants fall. I have
seen no one aécaﬁplish this bettérwthan you, to the point
where you ccuid stand before a group, utteziy human, with
all j@ur triumphs and féilures visible. Thé grcup then has
an ideal before them,'perhaps w;thcut kncw;ng that they w111
'wish tc know and'féél'what that 1dea1 knows and feelsa é
hﬁﬁaﬁwis in thé7m;dstiQf th31r allenated wcrld. 'Ycu have
sald ‘more . than'once tﬁat the Dnevthlng wh;cn you canngt tﬁl—
erate fcr any ieascn in. the warld ;s that 1magﬁ of a ch;ld
cry;ng.” When I flrst heard ycu say that after I had per—:
'suaded myself that ycu really belleved it I had - te ask my—'
 se1f Why 1 dld not ;mm ﬂ a'ely feel the Sama thlng-r,AndvfIDm 
:the standpa;nt Qf a ccmmen£or cn eaucatlnn,rI weuld ask th
 a teacher w1th such ccmpasélcn 1mparts that‘cempa551gnvtc
h;s élass.; The"answef 1s that-Qne déésvnaﬁ teach ccmpags;on

‘in the way one gives facts, but you have to assume that it |
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is something basic-1lly human, and is within each person.

And it is for this reason that the whole social process

must be broken down, and that pattern of alienation from

self destroyed, so that each person will be capable of learn-
ing that which is within himself, and that part of himself
which is utterly human and compassionate will be cbvious

to his own awareness, and that of the other people in the
group.

This idea of natural learning, or of simply finding out
what is inside oneself is the second majcr'steé in this pPro-
cess towards a greéter undérstanaingréf humanness. As T
experiment. And»this1ridaéncé éf élienatién frcm self must
_take place before any sense cf ccmmun;ty can be bullt up;
,and thls is the thlra and flnél.stégrcf the ﬁcu+e~—from'a
real ccmmun;ty Df exper;énce, I”learne& mofe ﬁhan some suré
v1val French more than how té rattle cff a. strlng mf wérds
;n qu;ck success;cn - more than even:+he fact that I too
'felt absclutEly helpless 1n the face Df a crglng chlld

Veur m@ment came ‘in. BQurges at the tlme of the Cambod;an
Vin€§s;ong anaunfcftunate’c;rcumstance;which"g3Ve us1tﬁé- v
'j_cﬁénce tarreally aéflne what we wefe dclﬁg tc curéeiVES'

there 1n Erance., But 1t Was scme tlme after our dlscussgcns
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when the feeling hit me that I really couldn't get along
without others-~-whether it be the people that I spent much
time with in Bourges, or the entire group, or anyone I
might happen to meet for two minutes while hitch-hiking,
I really needed every human contact that I made, for if T
could not communicate to them, or with them, then I would
have failed in that moment as a human being. Whether it be
through a long, respectful, but perhaps unresolved conver-
sation in French, ér.léudszkes swapped over a few too-many'
drinks, or just a simple smile, I felt some need to communi-
catéJthat I needed that person at that time, and that is
how I Wauld descrlbe forx myself the greater undarstandlng
that yau have spoken Qf so often. |
Ultimatelyi then, the 1dea1 educatlcnal précess I have
Qutllned here passes from the ércpplng Qf the mask by the
teache:, tc the natural jclnlng of self—lmage w1th seif to
,the develcpmént cf a sense Df togetherness Whlch def;es £ha
}modernrpattern Qf al;enatlcn. Armed;WLth én éferall feeé;
ing'éf hﬁmaﬁness, cne sees living peeple behlnd teurlst
pcsters,'absurdly real perscns ln a crazy dlalogue, ané the

- need that everyone has to touch one ancther—-th;s 15 educatlon.
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X1 SOME MEASURES OF ACHTEVEMENT

What did the course accomplish? A very distinct rise
in morale and achievement occurred. On the first day of
classes we asked the students not to gquestion the validity
of our procedures at the outset. We asked them to cooperate
and let time, their good-will, and their assiduity prove
the efficacy of our methods.

Interest in foreign languages rose sharply, along with
the belief that knpwledgé of a fggeignrlanguage-makes one a
- better étﬁﬁentgwbﬁotron;y didhs£udeﬁ£ ﬁa?aie atﬁainliévéié”
never before enccﬁntered in language instruction at the Col-
lege, but:thébmorale of aurginstructérs rose accordingly.

One wrote t@,me;rand I quote at length:
,'"Theré is no guestion in'my mind that the new-
‘French 2,-,represents a - vast . 1mprovement cver
“"the old . French 2." Above. all the students . en--
'jcyed the wark in- thls course, partly because
- the materlal they dealt” with was’ stlmulatlng,’
partly because they. realized that after many -
- years (some of them had already had some hlgh
“fEGhQGl French) they WEre at 1ast 1earn1ng some
'-uFrench. B - : : o e

,,'The 1ncreaseﬂ expcsure tc Qﬂbllc Q:al practlce-
- and ‘drill. tthugh ‘the use of drill: masters ,
:meant not only’ the stuéent{s_work was under

'7clasefsuperv151on and available for- lmmed;ate'
: ,but that he had ample

chpaftuhfty'tccherécmé'his fear and self~

',conSClousness at. speaklng ln a’ fcre;gn 1anguage.f_gﬂ
" The students did not evince, resentment of the
. teaching role assumed by the1r peers..,The

presence cf the arlll masters had a. salutary

we 101
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effect in that it was a constant reminder

to the students that French could be learned
by others like themselves.

They gained in this course a spontaneity in
all skills which they lacked in the past.
The improvement in student response and the
‘new level of morale in French 2 more than
justifies continuing this course under the
pPresent new system."

Statistically, we were able to raise the scores on the
Ccllege Board examinations. We had truly outstanding re-
sults in ccmparlson to prev1cus years. In F;ench 2 1n 1968
the average mld—term lncraase of each studEﬁt in CEEB sccres,,u
in our first term cof operaticﬁ was seventy—five points.

Althcugh we were - pleasea with the results cf the Fall term

rthcse of: the Wlnter term were- ccnclu51vely St ﬁericr. A:ccm—rw

fparlson Qf the average graaes earned by our students ;n both 1{;,”

'the Readlng and Llsténlng,édeS at the and cf the Fall ana

Wlnter terms ShQWS an 1mpravement Qver the'"@ld,':tradlticﬁ—a"

ial methcds .and further demcnstrates that students prep r dr f

 :;n Freneh 1 at the Ccllege (under "new“’methods) dc dp;
rly bette: 1n French 2 than the1r classmates prepared elsewhereL

Students 1ndlcated 1n a questlonnalre that th91r par—

‘thlEathn 1n class, the,r;steady, measurable prcgress ln

'Learnlng' and thelr satlsf :;"T in actually learnlng a lanﬁff“

_guage were amcng the ccurse s cutstandlng features, alﬁng 5

”7rw1th the en*hus;asm'cf the master teache:s anﬂ the apprentice’”‘  ;

;51ve-kffj}
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teachers. The asgectrcf'thé-ccurses most consistently
criticized were the Saturday and early morning (8 o'clock).
drill classes, along with the laboratory hours required fe:
the course. |

Behind each class was a concept of dynamism that car-
'rieaiinstrﬁctcrs and students thfcugh;hard work. Not one
minuterwas wasted in the*bﬁéiness éfrteaéhing and learning.
No slackness in pacing iﬁdﬁced sleep; ncrdiStfacﬁicns iéé
'—rSthénts:éfffﬁhéif#caﬁféeémfweeuséa.ﬁéléphcﬁe ééiisQféfin;;;4;if;;
liec£w:ealisﬁ ih thé:léﬁguage’ psychodrama‘Lﬂ ferce studentsr;.
to use their vccabulary in condltlcns of: stress; and dEbateé

'fand ;nterv1ews ta create the unpredlctable nature cf 1an_;p*

'guagé:usage5,,ﬁe'




We deem it essential to house in one dormitory language
students involved in the on-going phase of our Language
Study program. The language dcrmitcry has language booths
available for use at ény time. |

It is in the 1éngua§e dormitcryrthat we will benefit
from the expanded éducgtion and outlook of students return-
ing from'fcreign'study énd'eager ts communicéte new infcrma—r
tion to their classmates, as well as to speak in the foreign
langﬁage with them. - This exéhangg_gf views and;th¢ §éaitipns7‘”
al précticeringlanguége better prepared our -prospective for-
eign study"étudéﬂtS"fcr théif stay abfoéa. |

- The language dérmlfcry perm;ts 1mmer51on to occur in.
the 1anguaga.»rThe vccabﬁlary ;nvaived in this areé—;the 
»daily1iyingv:outine—%reinfcrgés‘the‘basic}élémentsinian—,
Juage learning and permits class hours o become involved
 1n mcre scphlstlcated patterns cf thcught Thls env1rcnment
‘¥has alscuéréved ccnﬂuc1§é tc-relatlvely soph;stlcatedb“bull

'w~52531ans“ ln the fare;gn 1anguageg,

The languagé dcrm;tary serves ‘as- a Fore;gn uanguage‘

;Centerlln wh;ch the ‘st udents have Lhe Qppcrtun;ty to read

 Cfffﬁre1gn>1anguage newspapars and per;cdlcals The Fore;gn R

t ffLanguagefcef 7. housés collectlcns cf records tapes and;bocks.

Ultlmately, the language ﬂcrmltory w;ll serve as’ thekr
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home for a wvisiting writer in residence whose function will
be to talk to our students on subjects of his personal in-
terest. He will not teach a regular course but will, on oc-
casion, call seminar sessions to discuss contemporary topics,
or his own work.

The In-Country ILaboratory

In 1968 our first group of students to go abroad in the
new Language Study program reported to Dartmouth on August
25. They were immersed in Frenehg The schedule was a
straightforward eight hours per'dey in language classes for
four weeks, including one hour of lenguegelleberatery per
‘day. In addition to their daily classes, they shared a com-
mon derﬁite;y aﬁa ate tegether in an ieeletee dining room
,ee Cempue!',Allref eur Peeee chpe”eeﬁertiee,Waeipet inte
:actlen hy three dynamle teachers (cne mester teechef‘end +wWo -
:epprentleevteaehere); Oon September 25 1968 they flew to

'Bﬁurges, Eraﬁee; where they contlnued the;r studlee 1n our

Centfe ﬂ‘Enselgnement Intenelf du Frangelse'lw
In Bourges they llvea with Freeeh femllles (one etudent
ve”per femlly) and teokuen a- hea&jygregfaﬁ ef'etudeee;‘ Tﬁe‘
istuaents devcted four hQurs each mornlng‘tcv;nteﬁsxve:len—

: guege sﬁudy 1n smell greupe w1th netlve 1netructere who hed

been prepered in our. methcdelegy of teachlng. “The studente




took all their meals with their French families. 1In the
afternoon they were involved in one course in culture-civili-
zation and another in literature. All told, they devoted
forty-four hours weekly to study in class and to homework
assignments.

Our experience with the Peace Corps in in—-country train-
ing programs enabled us to establish a substantive approach
to immersion in French culture, and not merely to involve
our students with languages in a French séttingi

We tried to structure the courses so that the students
would be completely involved in what they wanted to learn,
while maintaining a sound agadémic control on presentation
of the subject mattet. To int?cduée the subject of religicn,
rfqr'instanCe, we had the students firsE read topical articles
involving the role of religion in ccntampcrarg France. We
discussed its meaning in the cultural life of the city, and

then we brought in a priest to give his own views and answer

_student ﬁuésiiéﬁs. When the local press was discussed we

had the students study local newspapers and we arranged for

the director of the Nouvelle Répubiigue to speak on the in-

flﬁéﬁceﬂsf:thé régicnal Pressfﬁn'Frénéh pQ¥iti¢a1vthinking;

Tﬁis:was fcilgwéd»bf’avreview éfvthe,goliticél‘structufe,in
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FranceiA The patﬁern was always similar, i.e., study of
articles on the subject,‘discussicn in class, confronta-
tion with spokesmen in each area, and continued discussion .
of the subject in the homes. In this light the families
chosen to participate in our program gave us full assurance
of their willingness to become involved in all necessary
efforts.

In the second year of operation (and over three terms)
we sent seventy students to Bourges, France, to continue
their in-country training, and eighteen to San José, Costa
‘Rica, for study of Spanish in the spring termf

Upon returning to campus these Studentsjtcck the CEEB
examinations. Their scores were the highesthé havs ever -
recorded at Dartmouth. Their oral facility was uniformly

excellent, as established by FSI testing.

Conclusion

Our continuiﬁg'gaal is to sérve the cause of the human-
ities in an effective way. V(Studéﬂts_in our Languaée Stﬁay
'Canters_will Beﬁable to apply twcrcoursergredits'téward'
_fulfillﬁéﬁﬁ3éf'£he'hﬁmanitiés diStribﬁtive féguiremehﬁ.'in'
,éadétiqh:té sétisfyinq'thézlaﬁguaéé reﬁuirement;)  Mcré'.
‘si§ﬁificéntly;uwé‘wénﬁ“ﬁé place Guf stﬁaeﬁté inh£hé~¢ultﬁre'

and. give them the opportunity to realize the goals of a
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true education in thevhumanitieé by actually communicating
with other people and by actually understanding them.
Then, in the best meaning of John Stuaft Mill'*s definition
of a liberal education, they will return--as a result of
this experience in language—--as sensitive students to be-
come sensitive doctors, sensitive engineers, and sensitive
lawyers.

A substantial number of students who participated in
these programs continue their stuaiesjéfrlitératuré, carry-
ing éver,into tﬁeir ﬁcrk an entirelg different set of étti—

tudes compared to their non-participating classmates. They

these new dimensions in a liberal education have made them

more sensitive, more curious, and more concerned students.

ERC - 108
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Xl DEBATE

Perhaps this is the place to renew the great debate:
should languages be required in a curriculum? My deepest
conviction is that the¥ should by all means be reguired,
and that it is both shortsighted and disastrous to allow
languages to be Put'én a smorgasbord éf recommended courses.

The elimination of the requirement is shortsidghited be-
éause it takes into its purview tﬁé unformed freshman who
may come to college with an aversion for foreign language
study shaped in his high school environment, where pleasure
may have weighed more heavily than accomplishment, where
language was a relic of an unrealistic past.

It is ﬂisastrqﬁs because language study is, in a simple
and poﬁérfﬁi_way, neceéééryrfér survivalf_af neceSSary,for

"more than just mere survival--~it is necessary for under-

standing people and this isﬁpprably the most valid reason

fc;ﬁthe'hgﬁénitégs; VThé inéécégab;éiéénclusicnucf lifé is
,thaﬁ»werneéd éthefs; if we are to cqnﬁinue at ali; rTc he1p
‘and be heiped we ha_x}é ‘tc:.uﬁde:s*‘c‘épd others. | |
’Qne of’théir§nias qf‘fﬁisdebate”isuthé‘sﬁresséléceﬂ.
by thejanti—léngﬁé§e §t§ﬁp ﬁnuthé §cc§'i%sélipsis£>summum
bonum) of the student. It 1s 1ron;.cbecause a recent .

questionnaire mailedfté_alumni~had"aﬁ'cvefWhélminglméjérity



109

in favor of keeping the requirement.

Our greatest allies are the students who were re-
quired to take language and then took the option to study
overseas. These are the students who tell us that they
would not have taken language had it not been required,
and these are the students who provide our greatest number

of majors.
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X RECOMMENDATIONS

Additional recommendations for all lan

Language programs should incorporate a valid oral testing
scheme and the grade scored by the student on the oral
examination ought to be included in his term grade. As
long as we do have grades, they ought to mean something,
and I have never understood how we can award a grade of
"C+" to a student in language and allow that score to des-
cribe the student's Eotent;al;tles. "C+" in what? In the
five measurable areas discussed on page 118, "C+" in written
work? In oral work? | |

We wauld all understand--and the students wculd‘alsc
understand--what a "C+" means in written work, and we
would allkncw‘ﬁore aééﬁ;ételg wﬁéﬁ gnfﬁs%z“ would mean to
describe ﬁhé'student;s crél féciiity. |

The néed for thiéiis natioﬁali With this system in
effect Wevwculd have é:cléarvpictﬁre of just what wéiafe
doing in our language classes- we would know what to stress
to lﬁﬁrové éur teéchlng and lt wou;d kéep usréll on the

rlght track (Please see Addendum I for a brlef descrlp—,

Vrtlcn of the "S“ Test [Speak;ng Test], Ercv1ded by thé Fcr=
“aeign SéfVlEE Institute.uAI have m@dlfled ana'adapted the:

'textrtavapply'tc,testing:students;,rather'than career offi-
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cers in the diplomatié service. Also, see attached ""Factors
in Speaking Proficiency," "Assigument of + Ratings,” and
a "Rating Test.")

2. The Modern Language Aptitude Test ought to be required of
all students, not only for counselling but to help us,
again, know what we are doing.

3. Level 3 of language courses could profit from computer in-
jections for various reasons. Repetition of the text a
thifd time is less‘chaiieﬁging, uﬁless it is presented in

Va different and effective manner. The computer could carry
the bulk of the measurable input, freeing the instructor

to cope with thé'connctativeraspects, such as cultu:e or
pPertinent literature,cr,‘in a word, higher level communi-—
cations. .The assiséed'language instrﬁétér ccmﬁuter is of
GDQISE‘é écnstant, invériabia;rmeasurébie guantity at all
“times. In édéitiqﬁ to itsfccnsistently'ébjective advice
tévstuéents,,pef;entagé queaﬁh gtuaent'sjperqumanée is
immediéﬁeiy-ccmhuﬁicatéa. | |

Inc:easingssphisticétian of the campﬁtsrf—cr in'its

pragiaﬁméfé—éin>c§m9u£e: ééiénaé an&iﬁﬁé £ééﬁé£iéﬁ cf“éoét7
_ schools m;yréégily ih a f§wryéérs perm;tﬁpﬁfcggse'éf,éame
pﬁters—eand.tﬁgir.inéérporétion iﬁtévéfqgtaﬁs;sé~céﬁm@ﬁ\ésr

the language laboratory may allow us to do all of measuré




able aspects 1 of language 3.
The computer's advantage is in its inexhaustable and
the

Along with incessant repetition,

unvarying output.
student is directly involved at the level of his own par-

ticipation or pacing.
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FXY¥. FINAL CONCLUSION

Our profession is besieged by pressures from many
groups (publishers, travel agencies, and even our own
colleagues and administrators), and the tragedy is that
we are forced too often to succumb. We succumb for var-
ious réascns: publishers swamp us with materials; travel
agencies inundate us with attracti#e proposals to fly
our students to a foreign land in order to experience the
reality of ordering armealz some unenlighteﬁed cclléagues
and aﬂministratcrs worry more about a student's right to
freedom of choice in planning his curriculum than his priv-
ilége to be Steege& in a humanizing exﬁerience-

The language teacher must have a clear purpose for
what he is doing in Qréermtosféer cléar_éf‘teﬁptatiéns;r
or threats. Victimizatién by thevﬁadisaﬁ Aﬁenues'the’wdrld
over is Jgreat enqugh tc>thréateﬁQur most preéipusrpriarities.

During a Peace Cgrpé_éfcgram I téfé dcwn_épcsfercf
France,ih one classrxoom beﬁcté arstunned'rzench'teacher
and traineesi_-Evep>théﬁgﬁ £ﬁé étaff hé& bééﬁ?télé té kéeP
allciéésé#-;gél; ﬁhié.éé;ﬁiquiar-teécher ailoWéd.his _,
,Eggﬁéh priQE'(éftér,éli,Qéggtéa;ity) t§‘éqﬁéte'French #é,
‘lFrange;i Thérfa¢t £hét7ﬁé;Qére:éfepafihg ﬁfainééé for

- Francophone Africa meant nothing at all to him. In. Peace
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Corps programs I eliminated from classrooms and cffices

of faculty all posters of the countries wﬁcse languages

are taughtiﬁpérticularly the tourist éoété: variety.}

These posters draw attenticn tcrthé monuments of the‘past,

to places--not to pecple; And the people shown are al- =

ways of the var;ety whose fclk—éress is the main fccusﬁm'
another form of élLenatloﬁ from the usual preblems ardrthé
realrgeaplgkof:today,r We havé to communicate with pgcp;gf—'
not buildings, not monuments, not trees, not folk costumes.
Althaugh these thlngs belcng t@”lifé éﬁé héiﬁ’us ﬁﬁaeré£éﬁﬁ?;'
people, the dlrectl@n cf the caﬁfseiin“bégiﬁniﬁg:étéges;A:L
Eshculd be tawa;d real people anditheihéedigé_céﬁﬁuﬁicate 'i}fﬁ
‘,with them.f

Wlthcut w15hlng tn baccme maud;ln I wcul& E"ggest

;that all such falkljoP, ér Pcp4pcéters be uﬁlveréaliy ellms 5
 1nated 1n place Qf chllﬂren shown 1n ﬁhezr Eeal settlng; =
; ;thé wellﬁéff as‘well as therétarvlng_j fhese 1mages.§fuéﬁiu
'_drEﬂ shéuld.;nglﬁde thnse cf cdﬁnﬁrles where‘the iénéuagé”

'1s:$naken, in the case af French France Francaphanelfjf"

"QAfrlca, Canada, the Mal/gasg Repﬁbllc,iHait;, Sw;tzerland

alInqcch:na, Guadaleupe Ant;bes, Scuthernﬁiéuis;ana,vﬁw*

It 15 m@re than art;stlc r’ evance we seek Ecrtralts

”cf ch;ldre; igtdif£§;ingjcizqﬁm*tgnceSgare#;ompqsites;:f;?ﬁ
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all the problems facing humanity. Language can help us
reach them. A commercial spcngcréa by the Tuberculosis
Society defines, in part, what we ought to do: "A man
goes to the ﬁé@n,ané thcusanas cheer; a child cries and

no one bends." The necessity to bond is poignantly appli-
cable because the stress is properly placed on humanity.
It is not sure how much more technccgagg our planet can
stand; it is unguestionable how much more humanity is

required.



ADDENDUM I
The Test
A test generally lasts fifteen minutes. The test
of proficiency in speaking is a kind of interviéw, approx-
imating to some extent a social situation. The student is
first engaged in general conversation, and is then encour-

aged to talk about activities or fields of special interest.

Ratings
As a result of the test the student receives a rating
on his speaking ability (called the "S-rating"). Thgse
ratings are expressed by a niumber on a scale that runs from
zero (no practical knowledge) through 5 (native or near na-
tive command). |
The remaiﬁder_cf this paper is an account of this

instrument, caileé é "Check List of Performance Factors".

The Check List

The Check List contains five “Factgrs"g Accent, Gram-
mar, Vocabulary, Fluency, Comprehension. Considerable work
wentiﬁtc'selecting,thESe'Factcrsf The ;riteficn was that
théyrshculd he of such a suff;clently general natuze thatk
“they would apply equally well to all languages., Early lists

contalned as many as faurteen factors.r A;tentstive version
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of the Check List contained eight. This number was soon
reduced to the present five when statistical analysis show-
ed very high correlations between some factors and the ir-
relevance of others, at least for certain languages.

Beside each factor is a six-point descriptive scale,
with "polar" terms. For exampie:

polar term ¥X__ _:___ N : : polar term Y
1 2 3 4 5 6

The scale positions are given linguistic definitions:
(1) extremely X, (2) guite X, (3) more X than ¥, (4) more
, 13
Y than X, (5) quite ¥, (6) extremely Y.

The complete set of factors and the polar terms for

the accompanying scales are as follows:

ACCENT foreign - native
GRAMMAR inaccurate - accurate
VOCABULARY inadequate - adeguate
FLUENCY ‘uneven - even
"COMPREHENS ION incomplete - complete

fc: each test the examiner is requested to fill out a
VSEpa:até Check List, ratiﬁg the inéividual‘s per.ormance in
respect'ta each factqr by placing a check'mafk in the appro-
priate §lacevan the aécompanying scale; |

3 The idea f@: the scales came frcm certain . pe:tlens of The

*aMeasurement Df Meanlng, by Charles E. Osgood, George J.
Suci, and Percy H. Tannenbaum (U:bana,_Unlver31ty of I11-
inois Press, 1957). The particular inspiration was a

, measurlng dEVlre calleé the'"semantlc d;ffe;entlal.

418



Purpose of Check List

The original purpose of the Check List was to help
counterbalance the inherent subjectivity of the testing
procedure by providing agreement about what aspects of the
performance were to be cobserved, a control on the attention
of the observers, and a system of notation that would make
the judgments of different observers more nearly comparable.

There is no doubt that the Check List accomplished its
original purpose. This was expected. What was quite un-
expected was what emerged from statistical analysis. This
provided basic evidence of a high degree of consistency in
the subjective judgments of the examiners. The instrument
could thus serve not only as a useful record, but also as
a highly accurate predictor.

Two samples of 150 tests each were subjected to sta-
tistical analysis. Multiple correlations of the five scales
of the Check List with the final Sératings showed coefficients
of correlation that were very high (.95 in both cases).

From these correlations it was possible to assign weights

to the ﬂifferentrﬁcsitiéns on tﬁe scales. This resulted

in a scoring system: the total qhtaingarbyladding the credits
given for each séalé on theréhéék List yielded 2 predicted
s;gre that'égréed almcst,pé;féctlg w;th the Sgratiﬁg assigned

by the examiners.

449
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FACTORS IN SPEAKING PROFICIENCY

s5-1

Prcnunc1atlgn~

Granmmar:

Vocabulary:

Fluenc

5-2

Pronunciation:
Grammar:

Vocabulary:

Fluency:

Comprehension:

5-3

Pronunciation:
Grammar : B

Vocabulary:

Fluency:

Comprehension:

‘accuracy limited to- set expressions;

. rarely hesitant;
versation thraugh circumlocutions.

-and

often unintelligible.

almost
no control of syntax; often conveys wrong
information.

adequate only for survival, travel and basic
courtesy needs,

except for memorized expressions, slow rate
of speech; understands only very simple,
familiar utterances.

usually foreign but rarely unintelligible.
fair control of most basic syntactic pat-
terns; conveys meaning accurately in simple
sentences most of the time. ,

adequate for simple social conversation and
routine needs.

usually hesitant; often forced to silence
by limitations of grammar and vocabulary,
understands most non-technical speech dir-
ected to him, but sometimes misinterprets
or needs utterances reworded. Usually can-
not follow conversation between native speakers.

sometimes foreign but always intelligible.

good control of most basic syntactic patterns:

always conveys meaning accuratelg in reason-
ably complex sentences., 7 :
adegquate for participation in all general
conversation and for "professional" discus-
sions in a special field.

always able to susta;n can—

undérstands ‘almost everythlng said to him;
can follow speeches, clear. radio broadcasts,
conversation between- natlve SDEakEfS but

not in great. éetaL1. 
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Pronunciation: near native.
Grammar: makes only occasional errors, and these show
' no pattern of deficiency.

Vocabulary: professional vocabulary equal to that of
English; general vocabulary broad and precise,
appropriate to occasion.

Fluency: speech on all professional matters as effort-
less as in English; always easy to listen to.

Comprehension: can understand all educated speech in any
moderately clear context; occasionally baf-
fled by colloquialisms and regionalisms.

Pronunciation: native. _
Grammar: control equal to that of an educated native
- speaker.,
Vocabulary: equal to vocabulary of an educated native
speaker.
Fluency: speech as fluent and effortless as in English
on all occasions.
Comprehension: egual to that of the native speaker.

ASSIGNMENT OF + RATINGS

S-1+

Exceeds S-1 primarily in vocabulary, and thus is able to meet
more complex travel and courtesy requirements. Normally

his grammar is so weak that he cannot cope with social con-
versation, because he frequently says things he does not in-
tend to say (e.g., he may regularly confuse person, number
and -~ense in verbs). Pronunciation and comprehension are
generally poor. Fluency may vary; out even quite voluble
speech cannot compensate for all the other serious weaknesses.

CS=2+
Exceeds §-2 priméri;y‘invfluengg;and,in either grammar or

vcéabulary. Blatant,deficien;iesvin,@ne.gf these'latter
factors or general weakness in both usually prevent assign-

421
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ment of an S-3 rating., If a candidate is an S-3+ in vocab-
ulary, fluency and comprehension, and if his grammatical
errors do not interfere with understanding, he should be
awarded an S-3, not an S-2+. o

S=3+

Exceeds an S-3 primarily in vocabulary and in fluency or
grammar. The kind of hesitancy which indicates uncertainty
or effort in speech will normally prevent assignment of an
S-4, though the candidate's way of speaking his native lan-
guage should be checked in doubtful cases. Frequent gram-
matical errors must also limit the rating to an S-3+, no
matter how excellent the pronunciation, fluency, vocabulary
and comprehension.

S5=4+

Should be considered just short of an S-5. Examiners should
always be prepared to justify the awarding of an S-4+,
rather than an S-5 by citing specific weaknesses. Reminder:
native-bcrn and educated Americans can conceivably attain
5-5. Performance in the test, not biographical information
given, is what determines assignment of a rating.
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FOREIGN SERVICE INSTITUTE
DEPARTMENT OF STATE

RATING LIST

(1]
[ 1]
LT

1. ACCENT foreign B % ____ native

accurate

2. GRAMMAR inaccurate_

3. VOCABULARY inadequate___ : _ . | _ _ ____adequate

4. FLUENCY uneven i :  _ s ____even

5. COMPREHENSION
incomplete _

ol

complete

LT3
P
L 13

Absolute rating: S- ___ .
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ADDENDUM II
ACHIEVEMENT CHART
The achievement chart which follows is based on what
we attempted to do here. It may be varied to fit time
available in the course, or other circumséancés.
I include here, as example: our appggaeh to the first

chapters of Modern French by Desberg and Kenan (Harcourt,

Brace and Jovanovich).

In the first column ("Component") the nature of the

material is described: is it measurable or unmeasurable?
In the second column the contents éf the material c@ntaina
ed in the chapters is outlined as objectives: mastery of
each by the students is the goal. The "Time Span" is the
amount of time to be devoted to the total chépter. This
is of course variable, depending on the number of hours
available, as well as whether one is on the trimester or
éeﬁester SEQuence; The f@urth column is the "Achievement
Léﬁéi," which must be acc@m§ii5526 befafé'the,class is~tar
aavancertc,the next se£ of méterialé (column 2). The "In-
jectian Factar" supplementé the mate:ials”and must be rig-
, qrausiy'cgntrglled. The Injéétian'Eactorécan Qf cou:se
be variéd; providéﬂ they pféperly :eflegt‘the nétuxe of

the component; it would be unwise, for instance, to use

124



\m‘

injection factor too soon in the presen-

an junmeasurable
/

i
tation of materials.

j
When the book is repeatea in the second year, the

time span devoted to the material (column 2) is reduced,

but the injection factor is more advanced.
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COMPONENT MATERIAL TIME SPAN  ACHIEVEMENT LEVEL INJECTION FACTOR
IN DAYS B o
Measurable 1. Dialogue I | 4 | 1. Memorization and manipula-
2. Present tense of Rtre ﬂ tion of dialogue. |
3. Subject pronouns | 2. Exchange of greetings with |
4. Nouns friends, adults. ,
5. Gender | 3. Ask another his name or ask|
6. Inversion questions the name of a third party. |
| 4, Give appropriate greetings
for each time of day.
5. Give limited commands.
6. Indicate where persons and
things are.
Measurable .| 1. Dialogue II { 3 { l..Dramatization of awmwo@sm I 1. A simple.question-
| 2. Present tense of avoir 2. Memorization and amawﬁspmn, naire containing
| 3. Indefinite articles tion of Dialogue II., basic biographic
| 4. Cardinal numbers (1-20) 3. Ask and tell time of day, data.
5. Negation: ne... as days of week, date and _
season of year.
l 4. Give age and ask age of |
another,
5. Use negation in all cases
shown thus far.
Measurable 1. Dialogue III 3 | 1. Dramatization of Dialogues | 1. Use of a map show-
| 2. Present tense of first I and IT. ws@,@naéwsmzﬁ ‘
class verbs 2. Memorization and manipula- kuildings on nmgﬁgm.
3. Demonstrative adj: ce tion of Dialogue IIT. Ask each student
4, Yes/No questions 3, Know all directions (N,S, to give npnmnwwosm
5. Contractions (au)

E,W); spatial relations:
up, down; back, front: Fs_

out; near, far: left, wwmzw
over, under.

to specific @Hmnmm,

C

Q
R 1 o< Provided oy eric [

E
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COMPONENT | MATERIAL TIME SPAN  ACHIEVEMENT LEVEL -, INJECTION PAC
| IN DAYS | _ ISR S P i
Measurable 1. Dialogue IV 3 4 1. Evmamﬁwwmﬁwos @m upmwouﬁmm Hi.ﬁﬁzecnczﬂ , ,
2. Present tense of aller ‘IT and III. s 2. MICROCONV aas m”
3. Possessive adj: mon m..ﬁmsohprmwwab -and Emsw@ Hmn , ﬂ%@wnmw meal in a
4, Cardinal numbers (20 to | ‘tion of Upwwc@sm IV. ,, French . Hmmwmﬁamsﬁg
1,000,000) J 3. Order breakfast, stoﬁ mng 3. MICROCONV (on the
' 5. Contractions (du) and ﬂ ; dinner. , different ways ‘meat
! the partitive | | 4. Identify all mmﬂws@ sﬁmSmHHm _ Hm mmﬁdmm. mmHQﬂmSﬁ-
, | 5. Control of partitive, o etc. ; i
| 6. Control of time. o A
| .
Measurable J 1. Dialogue V | 3 , H.,Unmamwpmmﬁvgs of Upmwcaﬁmm 1. PANTOCONV .
2. Present tense of faire I, II, III and IV. o 2. MICROCONV. (on .
3. Indefinite pronouns 2. Memorization and Emﬂp@ﬁﬁm|,; styles in France).
4. (0w, qui, que, comment, tion of Dialogque WV e AR
combien, guand gquestion 3. Discuss tastes- and pre-
order) ferences in clothing, v
5. De after negation | moc& oﬁumnﬂm!
Measurable | 1. Dialogue VI 3 H.,Unmamﬁwmmﬁwcs of Dialogaes |1. MICROCONV ao:,
2. Present tense of pouvoir, I, IT, IIX, IV and V. R mﬂwpmm Hﬁ the U, m v
3. vouloir, 2. Memorization and manipula-
3. De after guantities. | tion of Dialogue VI,
4., Subject pronouns ce and | ! 3. In answer to_gquestion:
il and their usages, | | Where are you going? student
5. Reading passage. | should be able to state
: , ‘means of transportation he
| will use, how long it will
take him to get- there, and
‘why he is going there. |
4. Describe what one is wear-
ing, also clothing of any-
one in the classroom.
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