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ABSTRACT

Underlying this essay on psycholinguistic theory is
the belief that language teachers often suffer from neurotic symptoms
of confusion, anxiety, and uncertainty in connection with their work.
The author discusses his "BALT" theory (battered language teachers).
Philosophically-oriented remarks are directed toward teachers wishing
to redirect their educational philosophy and teach through a
helghtening and expansion of their own personal consciousness. A
direct analogy between Charles A, Reich's "The Greening of America"
and Jakobovits' ideas concerning 'consciousness' and !'freedom' is
evident throughout this paper. It is the author's hope that a
widespread conversion among language teachers of the 'old School,
based on the premises of freedom in psycholinguistic and pedagogical
areas, rather than on intellectual servitude, will be forthcoming.
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Today, many FL teaciiers suffer from a dis-ecase of thec spirit that I
would like to refer to as the BALT syndrﬂme (for: the ““attcrcd Lanauaae
Teacher" syndrome). This is a neurosis that is characterized by the chron-
ic and constant alternation between two irrational states of the mind:AFrom
self-elevation to instructional omnipotence and omniscience all the way
down to self-denigration to infanine helplessness. The belief in instruc-
‘tional omnipotence and omniscience is founded on the implausible hypothe-
sis that it is possible to teach a second Ianquaqe—éin the strong sense of
‘teach' -- in the classrooms of our mass educational sys;em, in spite of
convincing evidence to the contrary. Ihfantiie helplessness is symptomatized
by an exaggerated dependence on methodoloqical strategies that, like number
painting and do-it-yourself kits, leave nothing but trivialities to be de-
cided upon, The recent emphasis in education on éscountabi]ity and the re-
lated requirement to develop behavioral objectives has so aqaravated the
balt syndrome that lanquage teachers are suffering from neurotic symptoms
of confusion, anxiety and uncertainty in connection with their work, What
I d like to do is to attempt to analyze the balt syndrome, to expose the

fallacies that underlie it, and ‘thereby, hopefully, to ease the lanquaqe
teacher's burden by prav1d1ng him with rationa?izations that miaht serve,
for some of them, to br1nﬁ about a conversion to a new cansc10usness, a new
reality abcut the1r teaching, one that is based on the pr2m1§és of freedom
rather than TntEIIectuaI serv1tude 2
Dur,Current Educat1ona] SIanninn the Lfﬂht of a New
| Consc1cusness and the1r Consequences S

Accard1nq uO the authar c The Freen1nq of Amer1ca (Re1ch 197])

ﬂ;i:iwa eIemants are necessaﬂy to brinq about a chanqe 1n ccnsc1ou:ness, frcm '}

'ﬁ?II, the serv1le cansc1cusness of the Carparate State ta III the neu con—l~f};Ifﬁ'




sciousness of freedom, of the self. These two elements are the realizetion
of betrayal and the pasiﬁive affirmation of an alternative, the denial of
the inevitability of the status quo. The battered lanquaqe teacher who cx-
hibits the classic baTt.syndrame suffers the pains of the double bind char-
acteristic of the liberal intellectual at the leve] of consciousness II: ne
is honest and searchfng enough to be aware of the great betrayal of our jdeal
objectives, but his sheepishness makes him buckle under the system, and he
robs himself of the imaainative, freedom giving leap into the unknown. He
accepts, condones, does not want to rock the boat, feels<helpless amainst
the mindless system, hesitates, falters, suffers, remains ineffectual, deni-
grates his creative potuntialities for choice, never recovers his self. Like
Reich, I do not believe in the necessity, or even desirability, of violent
revolution, civil disobedience, strike action, resignatiang, or any other of
the classic tactics of political and bureaucratic dissent. Radical and ef-
fective change in education is possible only through a personal change of
consciousness on the part of individual teachers, a reaffirmation at the per-
sonal, individual level of the traditional ideals of education for equal on-
portunity, justice, intellectual arowth, individual creétivity and the pur-
suit of 1ife qoals based'cn individual choice. Educational bureaucracy, like
1e Corporate State of uhich it 15 a product, has developed. such mxndless 1n-r

ert1a that mere humans cannot radicaTTj a?ter 1ts course, There are no all

, powerfu1 educator=v11|a1ns to shoot or to axe. Nobody knows how LO do it bet-

| ter, aven if all of us are dEdTC;ted There is oniy the poss1b111ty of 1nd1= -

vxdual cho1ce, 1n one 's 11m1ted settinq, in the 31tt1e c]assroams of M1ss‘

Jcnes and Mr endr1x IF enouqh su:n 1nd1v1dua] choices are exerc1sed na -

;s1gn?71cant number of c?assrcoms the educat1ona] bureaucraCJ w11’ turn 1nto o

'1’an Tr?e1evant super structure that u1t1mate1y w111 co]Tapse because neaady
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What do I mean by the exercise of individual ;hoice in the econtext of &
change of ccnsciousnesé? To a large extent, I mean freedom to teacnh, freedom
Trom the shackles of educational sloqans, freedom from the tyranny of irrele-
vant expertise, freedom to feel the responsibility that gaes‘with nrofession-
al inteqgrity. The FL teacher (no matter how much this is aTsé true of other
teachers) has given up all of these freedoms. His lesson plannina sessions are
devoted to rehearsing exercises invented by some authority or expert who knows
nothiﬁg about his individual qualities and those of nhis students, His class-
room and laboratory activities are dictated b& the anonymous author of a com-
mercially promoted package of goodies, usually chosen by a FL éupervisor vho
is very conscious of "accountability" and insists on the administration of
standardized cooperative tests, neither the teacher nor he understanding the
frightfully complex and elusive problems of validity aﬁd meaningful compara-
Dility across heteregeneous populations. The "expert" and his research have
been elevated to totally unrealistic levels of EeSpect and adoration. Being
myself considered by others as an expert on FL teachihg, I nave been continu-~
ally embarrassed by the nature of the questions I am asked, questions which
presuppose a degree of knqwiedge and practical kncwahow}iﬁ applied matters
that is all tqgethef'out of hropcrtion with reality. Being a prolific writer

 and talker, I have:contributed my share in expert Droncuncements, analyses,

squest1ons and yes, even tests (gee Jakabav1ts, 1970). I accept the resnonsi-

W ——

b111t~ for makﬁnq them, The aducator and . cher must accept the ressons1b17-r

1tj Tor taP1nq tnemi The teacher s 1nstruct10na1 act1Vﬁt1es in tne c]ass:ccm

 _are the PESPDHSTbT]TtJ of the teachEr not the superv1sor ngt the Studentsw—i S

" not the schoo] SJstem ncb the acadEmic expert

In one sense the Qne Just d1scussed the teacner nas q.ven up. respons1s

"'biijty wn1ch 15 r1ght1y h1s In anohher sense he has assumed 2 re5p0n51b111ty“'«*5
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that isn't realistically his, the responsibility for what the students learn
or don't learn, This pernicious form of instructional cmnipaotence nas been
thrust upaﬁ the teacher by the educational system. It has become part of nis
consciousness, part of his reality, part of his servitude. It stends in the
way of the freedom to teach, it blocks any possibility for free choice, for
¢reative innovation.

It is possible, of course, to provide rationalizations that justify the
attribution of responsibility to the teacher for what his students learn, such
as, for instance, the rationale of "accountability", Similarly, it is possible
to provide rationalizations that free the teacher fram that responsibility,
such as, for instance, the arqument that student motivation, attitude toward
school work, sub-cultural background, parental influence, etc., together, far
outweigh the variance contribution of the instructional process, Either arqu-
ment can be pursued rationally, neither would win out over the other. To pnur-
sue this matter further is to engaqe in never ending controversy. It does not

change anything. The only solution is a simple one: to simply stop arauina

about 1t by making up one's mind, one way or the other. Those who feel the cur-

rent betrayal of our idesTEeducatiana1 objectives and, at the same time, can
bring themselves to a positive reaffirmation of them will choose the uay of
freedom QF cho1ce and respcns1b111tf for the selF not fcr the *other,

The FL ;eacher who still wajvers can con51der the fo110u1na araquments, as
a nelp in making up his m1ﬁd I am qo1nq to d1scuss a few widespread sTonans

in FL educat1on and pcﬁnt out some af their weaknesses

1. "Ue nsed mars research"-'whenever tnere is confus1cn about some prob]eﬂat1cr

-3aSDect Qf the curriculum whenever obv1ous symptcms nf Fa11ure are Dsrce1ved

he :n/ for more research qoes up= the cny of Frustrat1cn and heTstssness A* si
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this level of consciousness, the teacher sees himself at the mercy of others

the expert, the supervisor, the evaluator, the mandarins of teacher trainina

proqrams. This deference to an all noverful research d{;inity is entirely mis-

placed. It stems from a total iack of understanding of the nature of research

in the social discipiines. It confuses academic research with the application

of its findings to particular, concrete situations. It confuses the applica-

tion of academic research with anplied research. Much of the success of our

technoloqy is directly attributable to applied research, and only indirectly

to basic research. But we have no counterpart in the social and humanistic
spineres to the applied resecarch techniques of engineering? Just because basic

research techniques are beina focused on educationally relevant issues does

not mean that it constituteg applied educaticnai research, An examination

of the success of research 1n solving cerﬁain persistent prob]ems in FL teach-

ing would show the Fut111t/ and qratuitousness of this exercise. Let us look

at some of these.

(A) The re]at1cnsh7ns between age of learner and success in second lanquage

1earn1nq there isn't a sinqle piece of resecarch in the known 1itérature that

contrlbutes meaningfully to this probiem Hor can there.-be, given the nature

of this prcb]em and ‘the present1y ava17ab1e research tecnn1ques To understand

this, you nust cons1der the three bas1c eTements 1nvo1ved in tne problem: flrst

the Iearner and his character15t1cs, uh1ch 1nc1ude not on]y aqe but eaua?1g,
~style of Tearn1nq and m0t1vat1ana1 structure both in their surface manifesta- B
“tions (attitud1nal responses on quest1onna1res,.observab?e study hab1ts) ‘and
7 underTJ1nq aspec;s (sub cu]tura1 va]ue structure need achievement p3rson371—¢
ey gj dTSpOSTtTDn) second the 1nstruct10na] act1v1t1es,?uh1ch 1nc7udes nét mére—';

 7] the eas71y 1dent1fiable e1em2nts reTated ta mater1ais and tec1n1ques of pre-'-5—

“sentut1on but a]sc, equa?iy, the nature of the teacher-student 1nteractien J

| [abaut wh1ch we knou vewy ]1tt1e 1r spec1f1c terms so ca‘l'led,'-nteur-a.c:t’xc:m.a‘l}}anag’la-;_rj

”*‘s be1nq but a currently C?ude attemn* to a 'esS some o

IToxt Provided by ERI
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third, the assessment of "success" or the "amount" that je learncd, a sericus
problem that research has not been able to solve, current standardized diccrete-
point tests being merely crude attempts at approximating certain superficial
aspacts of communicative competence.

In view of these fundamental difficulties in assessing the basic para-
meters of the problem of the relationship between age and FL teachina, research
cannot contribute any definitive or conclusive answers., At best, it can only
be "suggestive". But "suqgestiveness" is not a part of resecarch. lYhen we say
that “research suqaests that..." we are enaaging in non-scientific, selectjve
reporting, quided by prior intuitive biases or preferences, for the purpose of
persuasion. In connection with the present problem, for instance, we can point
to cjaims made by Wilder Penfield, the Canadian world famous neuronisuioloaist
wiho had a personal predi?ection for bilinqualism. Penfield cleimed that the hu-
man brain undergoes a natural, maturational change such that by the aqge of pu-
berty its ability to acquire languages has greatly decreased. This was not a
scientific claim about the specific issue as to the best time to beqin the stu-
dy of a FL. Penfield never engaqed in this type of re rch, He was merely mak-
1nq a n1qh1y bengat1ve 1nFerence on the basis cF h1s neurophy51o1aq1ca7 researcn-
'eai ye* h1s quesses abcut this becamp transformed by proponents of FLES pro-
rqrams into the sloqan “research shows that.,i",or research SUGGéStS th(t..."
rPersua51ve exp191tat1on 1qnorance faC17e re]1ance on secandary sources, and
1'sneer ;1me (PenF1er s remarkq gt a qraduataon ceremony uere made twentj years

aqo) were ai] reckiessiy camb1ned and qratu1taus1y transfcrmed 1nto “sc1&nh1f— S

I .

, 1c ev1dence

fI; toa, am persanaTTy 1n favor oF the ear1y stgdy cf @ FL Exner1ence 5uq= e

qests tnat chx]dren have a- rEmarkabie ab111ty tn deve]cp commun1cat1ve comneLenceff
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in a second lanquage under natural conditions of acquisition, . They scem tn Le
abie to learn a second lanauaqe effortlessly (but who knows?) and scund more
like native speakers than adults in comparable situations. But is thig a re-
sult of ncuropihysioloqy? Why, then, do we have such 1ittle success in tesching
black children the effective use of standard Ehg1ish? And to children on Indizn
reservations? And to the children of Mexican Americans? And Latin Amcricans?
And why have so many FLES'programs‘for middle class white American children
been so unsuccessful? We can come up with many hynpotheses: sub-cultural back-
around, inadequate facilities, untrained‘teachers, and so on, but so what?
Where does all this leave the neurophysioleogical claim about the bLrain's de-
clining plasticity with aqe? Nowhere. So much idle controversy about what re-
search “showsf or doesn't show. ‘

(B) The relationship between bilinaualism and intellectual development: for
many years, investiqators have attemptéd to "research" this problem, have con-
tributed'severairhundred articles, reports, and books on the subject and ended
up with the original problem as obscure as it had been before the heavy invest-
mént in research effcrt -Those wno beT1eve otheru1se no doubt feel that the
empirical data that has accumu]ated on tnis subject will éventu311y help us

see “the pattern". Faith is a acod thina- it is the bas1s of nome and ont1m1sm

But it must not be canfused w1th sc1ent1f1c ev1dence upon uh1cn educah1ona1

Tpract1ce is claimed tc be based It 13 1mportant to understand why tne prob]eﬂ o
7we are, cons1der1nq has not been soived by hundreds QF exner1ments It is rag =
'»l“bacause oF “bad research“ and the 1nept1tude of 1nvest1qatcrs Iu s because

.=tne currentTy known research tecnno?oqy in tne sac1a1 d15c1p11nes 15 no; QF

:;the sort that 15 su1tabie far app11ed>research Tn educ_t1on Anotnér;*"

) Qred experiments u1]1 ﬂat sc]ve the bas1c prob?ems 1nvoTved 1n*undef;t§ndjﬁﬁ;”l”
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the problem elements can be meaninafully and relevantly defined onerationaliy,
through the use of some measurement or observation technique. Y%hen thjs is cur=-
rently done for vaaue, diffuse but intuitively -meaninaful notions such as "bi-
linagualism", “intellectual functioning”, "cognitive flexibility", “lanquane
skills", and so on, the resultant operational transformation yields tests,
questionnaires, experimental tasks that aré supposed to be related in sianifi-
cant ways to the underlying intuitive notions, but they are not, This crucial
transformation procedure suffers from reducticnism, and contemporary psycholo-
aical research has not been able to routinely solve this problem. Furthermore, .
there are no indications, at present, that this problem is goina to be solved

in the near future. Thus, while basic academ1c research will cont1nue to f?our-
ish and search for relationships in human behav1cr in reduct10n1st terms, it

is not iikeiy to be of crucial service to the app]1ed needs Qf.SQCﬁety, '

(C) What is the best method oF teach1nq a second language?: here, the amount

of empirical data that research has qenerated is even mere formidable gnan in
the previous two areas but we are nowhere near an adequate sa1ut1@n to the
problem. The student who must review th1s 11terature actually becomes more con-
fused ‘rather than more knowTedqeab1e Compar1sons across stud1es is a. qratu1tcus:
task 1na5much as the COnthTOHS that are known to be oF reTevance are not thevi 

:;samé and the1r var1ance contr1but1on 15 unknoun- the reTat1onsn1p between ;hé_j“”

;d1 10n or meti

;Linvestiqator s?thecret1cai descr1pt1on of aZc ”iiof 1nstruct1o'

7fand the 1nstructor s_actua? cTassroDm act1v1t1es 15 not contro]]ab]e or. Even

*measurab1e to any san1f1cant
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Lo turn current technoloaical innovations in FL education into 2 tool that is
subservient to our educational aspiratiens.'ThiS“new reality of freedom will
cure the balt syndrome. Nothing new is needed. Not even-money. Only individual

initiative, a positive affirmation towards the bath of Tiberatien.

Applied Educational Research

A ciear dist1nction is to be made between "basic research“ and "applied
research". Basic research is esaterie Spec1a11zed and 1naccesr1b1e to the
teacher. To be a consumer ef 1t to be dependent upon 1t means. to be subjuaated
to the authority and expert1se of athers It. means q1v1nq up the freedem of '
ChOTCE in favor of faith and trust 1n the tecnnocrat who very often 15 far re-
moved From the rea71t1es and needs of the ciassrocm and in any event is ﬁct
“the. persen who 15 he]d “acccuneabie"5 Bas1c research 15 a method of err1v1nq
7— at- qewere? tneories abou; bas1; human behav1or It dea]s with 1aus and princ1-,:A
7 pies in-the abstract 1ts observatiens are made ‘under “con;ro]]ed" cond?tﬁens .
ﬁuz wn1eh 1nve?ves the creation of art1f1c1d1 non naturaT sett1nqs. ﬁnen bas1c ef

7research 15 rarr1ed out 1n netura11qt1c sett1nas, 1ts aft1%1c1311ty is: net S




research are plugaed in wherever possible or desirable. The overall intearity
of the social scttinag, as aiven in the ordinary understandina of it, is never
compromised, altered or reduced to the demands of "scientific” St&ndﬁrda. In

a sense, it is the scientific standards that are beina compromiscd for the sake

of maintaining the full meaning of the problem be1nq investiqgated.

Personalizinag ‘Choice in the
Educational System
Consider the procedure typically followed in the implementation of a new

‘educational program. It is one that may be suitable for the construction of a

chemical plant but is totally uhrea]istic for the school. A b?ueprint proaram
imposed externally, from the top, is an act of violence uﬁén the individuality

of the teacher and the student. It—destroys, é?ienates and cannot succeed. An

educational program, in fact rather than de]u51on, is not a b]uemrint plan but

a dascr1pt1ve statement of cnqo1nq act1v1ty A proqram cannot rea]1st1ca17y be '
“pnlanned and foT;cwed 1t can onTy emerqe aFter the fact, u1th1n the tataT con-

x7 f1aurat1on of a settinq. A prcqram cannot. obgect1ve7J be evaluated as to its

v'overail success”s eva]uatTon can cn]y con51st oF descr1pt1ve StatEﬂEﬂtS about;:jfi

': ;1501ated and separate aSpec;s oF th; totaT educat1ona] sett1nq.rdany aS?EC;S

'f*ftnat are 1ntu1t1ve?y mEanTnnfu1 cannat be directiy and unamu1nuous1y assessed

;;the efreats unon the teacher s mara?e and sc]fesat1sfaction tne ]onn'berm efs_f?A
g;Fects upon student creat1v1tj and mot1vation, the qua]1ty QF s;udent—keachér 1n—'?f 

'teract1on the psycno]oq1ca] c11mahe in schco?iltne support and 1nv07v;ﬁenu of

“a‘tne canmun1ty. Just because these aspects cannat be sc1ent1f1éa11J and objec—
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but w.... the teacher. A beainnine miaht be an encounter aroup exnecricnce in
which the teacher is given the opportunity of taking a non-critical, lovina
Took at himself: Where is his head at? What are his hopes: and as FTTuL]Gn; as
an individual in his multinle soc1a1 roles? khat is the range and nature af‘
his everyday interactions with friends, family, colleaques, students? Can he
describe his philosophical views, his social attitudes, his nolitical beliefs?
What is his conception of the educat1ona1 prccess, of hUman communication, of
the Tounaat1ons of his field of spec1a11zed Knowledge? Does he identify with
his profession, does he read, does he know how to obtain information on novel
technological developments? Does he feel 1ike a cog in a machine or has he re-
tained an impression of freedom of choice? Does he v7éu himself as an aqent af
assimilation, an authority, an enemy oF the students, or a Fr1end?
Exp?oratien of these broad, a]? encompassing and personal issues clears

the way for more spec1f1c Qnes those that are more directly related to the
, teacher s 1nstruct1ona] act1v1uies in tne cTaserom He may f1nd that ne 15 d1s-lf
satisfied with certain aspects QF hTS teach1nq Fe wouid 11ke to exniare uitn

- some neu tecnn1ques bUL doesn’ t know where to start and what tne consequences~ o

:  :_m1gnt be. He doesn t know how to qet he?p, how to taTk openTy w1th h1s Superv7- ,’ :f

;sor how much freedgm to al]ow to h1s students He may rea11ze n1s undbrstand-

‘ ';1ng of the fundamentais of his F1e1d are 1nadequate but haw and to wnom sna11

';ne make suc1 an adm1ss1on? he may have d1Ff1cuTty qett1nq a?onq u1th sc”e Jouno_~T 

?‘3ffmanuqement techn1ques And so on

F1na11y, ne may Feei suff1c1ent]y 1nvoTved and cammitted ta do SQWEuHTFq

to internret: them:




’fﬂ*;f11£e71, therefore to be moke abused as an 1nstru,;

in._the liaht of nis own personal judqment which must alvways retain ¢ nrimar
1t ot | vin_J Lrud 1 TUST o Yera Srinery

Status less alienation and inhumanity destroy his effectiveness and cense of
well beinq. 0% of these concrete activities, individually coherent ant cus=
tom tailored to nis personality, interests, self-confidence, emérdes thé nro-
gram and the curriculum. There is no prodding from the schoal administrator,
no externally imposed blueprint, no threat, ﬁo alienation, no loss éf person-
al dignity. There is the Pecognitionsthat the educational process is a complex
configuration of fluid, chanqing, uncontrollable set of interacting factors.
There 15 no personal responsibility. for fai1hre or success, no personal ag-

£

countability, only that of the system as a whole.

Depersona71z1nq Responsibility for the Educational Systen
The recent new emphasis on accoun;ab171ty in educatian nas Doth pos1t1ve

and neaat1ve potentia]s IF used by scnooT adm1n1strators to pressure teacners

for 1mproved student scores on. standardized norms 1t becames a DErn7:1ous act -

of VTG]ence and 1n3ust1ce aqainst the personhood QF the 1nd1v1duaT teacner If

"a part1cular schoo1 settinq a]ong u1tn other cbservat1an tEChanues 1t may

‘?Lj}have some vaiue as- an 1nformat1an Teedback systém However the vet/ canceot c%

_—

7f; accountao1?1gy" conta1ns the not1cn aF 1nd1v1dua1 vespons1b111tg w1th7n a com-" -

't°and scape gcatinq than use:'constructive]y as an'aSSESSment 1nstrumen;

The 1ssue cf r25p0n31b111ty in educatian ra1ses SOme extreme]y’diffjcuT‘

'tfiplex s;s;em that 15 bEjOﬂd:STQHTfTCEHu hd1v1dua1 contrQT aﬁd ChDTCé It 15' }ﬁ??'“*L

nt of arb1trarv pun1shwant f.* s




useful, helpful or just. Instead the creative potential of teachers and schnol
administrators, of students, of 1en%s?ators and the larner CGmmunity must be
aiven a chance to unfold and flourish in an atmosphere that is free from the
stifling restrictions of the philosophy of accountabiiity, In the reality of

the new consciousness, individual frecdom alone can unleash man's creative ener-
gies, not coercion, not competition, not accountability, but faith, freedom, co-
operation, perm1551veness trust, hope.

Frecedom to teach is an essential component of the new educational pro-

‘cess that is unfolding. It includes freedom from ﬁerscnai resnonsibility for

students' percentile ranks on standardized, norm—referEncéd tests, freedom

from administrative authority relating ta dec151ons and pa]1¢1es novern1nn the .
' rtéécher's actjvfties, freedom fram the ob]?aau1on of certification and snec1a]-

ized training. Freedom to. Tearn 1s a néCéssany cond7t1an for the fu?] deve?on—

ment of the 1nd1v1dua1 s creative pOtéﬁtl&TS It 1nc1udes freedom from comnuT-

sohy courses and CUPTTCUTE freedom from author1ty, freedom Frcﬁ the require— =

“,ment of tasts, exam1nat70ns and grades

Tne reen1nq oF the FL Cla:sroom o ;' ﬂ‘ ﬂf R {frl,f‘fli-;é

'3”{ ~the person whose rea]ity 15 at the 1eve1 cf the a]der consc1cuan 53 ;,iif

'{-zﬁu descr1pt10n of the educat1cnai pracess under freedOn to teacn and Tearn Hust

'“ffevoke a fee11nq of horror or der151an, or bathn n turn V151ons af anarCﬂj,,cnaosf¢'1>»>

xgabuse waste present thémse7vesfto h1s x21ted 1maq1nat1on Hﬁs rea?itj of avfig%'f”

; tecnnoToq1ca] soc1ety he]d’1n pTéce;bJ}reqimehtat1on;

”it1f1cat1on standard12at1on, 1nd1v1dua] reward system,f




the worst imaginable hell. Man, when he cannot transcend the reality of orqani-

zation and technoloay, is fearful, restricted, restrigtive, lackina hone and
+1th and trust. The only creative imagination that is left to him lies in the
construction of visiens of doom unless...His blind faith in organizational
structure robs him of any remaining faith in the noodness and capacities of
free man. His restricted vision 1imits him to iﬁcapacifatina sloaans, the fu-
tile call for more and better of the same. Under the spell of these tired, old,
worn out, impotent notions he condones the current reality of mediccrity, in-
justice, inequa]ity; intellectual poverty, dull regimentation, inhumanity and
dehumanization, | ‘

Terthe new consciousness of Freedom it 15 the current rea11tj that s in-
te?erab]e, and it is the Future that holds the unFu1f1]1ed promﬁses of democra- -
cy, of technology, of’creat1v1ty He is the true be11ever in free enterprise
not the soc1a11y orqanized 1n]ust1ees of a compet1t1ve econemic bureaucrac;, bUL>‘k

’;ehe free eneerpr1se of . personaT freedom te pursue the fqu:leent of 1nner eo-:f
.¥! Xtent1eT5 and dreams The more Freedem te teaen and 1earn 15 1ntroduced in: our

'1*f current mass educat1cna1 5/stem the cTearer the d13t1nct1on w111 beco e eeswfz'

,ffeitween the needs of soc1etjﬂrer tra1ned manpower to support tecnnoloqj and the

AYEEefneeds of the,1nd1v1dua1 te exa]ore n1e creat1v1ty and fu1F111 h1s true 1nd1= f”fff"

;v1dua1 seiff;The recoqn1t1on ef tn1s d1st1nct1on315 11ke1y to be the mos; 1m-:_'“

med1atevand 1mportf't consequence oF the new freedomﬂhEven 1nfan atmospnere ef Ll

_Hto f]our7sh >I§qu;r¥;ijJ ;QQ;jngefteieli;i
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removes the individual from the mainstream of socicty, but alsc & kirnd that
recognizes the great potential of technoloqy for human and humane use, hut
can Tive side by side with the machine, the orqanized system, mass produc-
tion, and urbanization without becoming spiritually servile to these condi-
tions. Industry, the Corporate State, and the technocrats will aradually
come to respect the new freedom and their internal ornganization will be re-

aliagned in the service of the new consciousness. Their chanaina character will

maxe room for, will be dependent upon people whose individuality and creati-

vity will not be assassinated by the educational production mill, Economic

opportunity need no longer depend on the successful adoption of the personal-

ity of ! 0rqan12at1on man' and the scnool achiever, 1he educational spectrum

will tnus be allowed to divers1fy, to desstandard1ze, to individualize, Cam=

pared to the arid uniformity of our current scheo?s the classrooms of free-

~dom will reF]ect the goraeous so1ors of Spr1ng and Autumn.,

Freedom to - teach w1]1 come to cure the ba?t sgndrome
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Footnotes

1This is an adapted version of the material contained in Chapter 1 in Jako-
bovits, 1972, in press,

2Iram using "new consciousness® in the same sense as that used by Peich
(1971) 1in nis current bestseller on the revolutionary cultural events that
are now transforming the reality of Americans.

Bwhatever the theoretical difficulties associated with functional bechayi-

orism, the applied research it has generated in special education and in
clinical psycholoay is much to beiadmired, :




