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ABSTRACT

The conditions for the acquls;tlan of communicative
competence in standard English must be considered in the case of
language learning by immigrants, indigenous mlngrlty language groups,
and speakers of Black English. The crucial factor in langquage
learning is the relationship between the minority group and the local
society. Among immigrant groups and indigenous minority language
~ groups, interlanguages have arisen containing norms which fall
partially between those of the mother tongue and the target language.,
Economic, social, and cultural variables are at play in the creation
of 1nterlanguages as they are among speakers of Black English.
Efforts to teach standard English to speakers of nonstandard dialects
~ do not consider societal realities., Most current literature on
teaching standard English as a second dialect maintains that language
is the key to social melllty rather than social mobility being -
responsible for changes in languaga Nobody can be expected to learn
.~ the language of a social group if, at the same time, he is denied the
means by which he can become a member of that group.  {(Author/vM)
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Our common interest in TESOL is the English language. Our
common goal is to help our students learn English, and this motivation
rests upon a number of assumptions. The most basic is perhaps the
belief that schools can and do provide the opportunity for language
learning. Most of our methodology courses have led us to believe that
language can be taught, provided that we control such factors as presen-
tation, repetition, and the influence of the mother tongue or dialect.
Successful language learning is said to bring about the realization of
the learner's hopes; schocl success, job security, financial reward and
soeial mobility, hence our primary responsibility is to see that the
condition for the fulfilment of these goals - efficient learning of
English - is a product of ou® ESL program. This emphasis on the impor-
tance of standard English as a factor in school achievement and social
mobility, is, I bhelieve, a misinterpretation of the role of language
in social structure. It has generated a number of popular notions that
tend to cloud perception of the causes of a number of problems that
confront us in our work, problems which on closer analysis arise not
from linguistic but from soccial issues, Aspects of three areas of con-
cern will be considered here; the learning of English by immigrants,
indigenous minority language issues, and the so-called Eliok English ques-
tion*., Consideration of each raises the same question. What are the
conditions for the acquisition of communicative competenee in standard

English?

- The Learn;ng of Engllsh bv 1mm1grants

Why do some Jmmlgrants achieve gréater success Wlth the learﬁlng Df
Engllsh than others? To try to ‘answer thls questian we need flfSt E
~separate the prgblems Df the lﬁﬂlVlﬂual 1mm1grant famlly, arr1v1ng
':mare or. less on th51r own. resgurges, and coping thraugh ‘their Personal
' 1n1t1at1ve, from prgblems of. the. 1mm1grant as a grgup. While the fate
of 1nd1v;dual 1mm1grants may depend gn 1nd1v1dual snlutlans, ﬂependent
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on such factors as motivation, intelligence, perseverance, aptitude,
learning strategies, socdialization and so on, when large numbers are
involved the variables involved may be gquite different. Kloss empha-
sizes that the factltors relzvant to immigrani assimilation are so
variegated that their interplay cannot be summarized by a single
formulae. (Kloss, 1966). Much depends on the pattern and area of
settlement, and factors such as educational level, culiural and lin-
guistic similarity to the mainstream culture, color, race ete,

will all affect the rate of assimilation. The learning of standard
English is an index of this assimilation, and two different patterns
are observable, Some imigrants develop functionally adequate but
socially unaccepted (i.e. non=standard) varieties of English, while
others don't. In the United States we read of Puerito Rican and
Mexican-2merican English, and in Australia, Italian English, but we
no longer have Norwegian English or German English as marked group
phenomenon. Why in some cases, do immigrant.varieties of English

arise?

The evolution of lasting non-standard varieties of a lan-
guage by immigrants would appear to be a conseguence of the perception
' of the society by the minority group, and a reflection of the degree
to which they have been admitted into the mainstream of the dominant
culture. Consider the history of German and Puerto Rican immigrants
to America. A recent account of the fate of Gexinan immigrants to
Teiés emphasizes thaf'*he:Gérméﬁéémér’cans there are not poverty
'stblgken : They do ncg ¢1ve in ghe1taes Théy'suffér under no
handleaps whatscever ‘They learn English easily and well Alfhcugh
a gertalﬂ amount of German 1nterferemcé is preseﬂf 1n their Engllsh
1t results in - no. DbVlDuS saclal dlscrlmlnatlan, The people of
"'German descent are thus well off and pursue the whole range of bc—

: cupaLlcns cgen to. Amerlcans of purely Anglo baekgraund (Gllbert
‘: 197l). The Puerto Rieans however arrlved in New Ygrk befgre cr after



world war II when economic and culiural patterns were already well es-
tablished (Hoffman, 1960}. The meliting pot which they were invited to
join was one which applied to the lower rather than the upper end of
the social and economic specirum, For those immigrants with limited
social and economic mobility, the immigrant mother iongue becomes one
marker of second class citizenship. The other is the dialect of English
generated and maintained as a consequence of these very same social
limitations. Ma and Herasimchuk note that ". . . . within a large

and stable bilingual community like the New York City Puerto Rican
community . . . . bidlinguals interact and communicate with each other,
using both languages, far more frequently than they interact and com-
municate with members of the surrounding monolingual community, In
such a community, speakers generate their own bilingual norms of cor-
rectness which may differ from the monolingual norms, particularly
when there is a lack of reinforcement for these monolingual norms"

(Ma and Herasimchuk, 1968; 644) A similar pIEﬂamengn has been noted
with respegf to the German used by the hundreds of thousands of im-
migrant workers in Germany, who use a non-standard immigrant Gexman

to communicate with other Germans and to communicate among themselves

when they have no mother-tongue in common (Nickel, in James, 1971).

The particular phenomenon here identified, the generation of
language norms which fall partially between those of the mother tongue
and the target 1angL3ge has been referred to as the develameEt of an
 Infer1anguage (Sellnker, 1972; Richards, 1971, 1972) Interlanguages

“arise 1n a number of dlverse settlngs, and are characterlzed to varying

degrees, by the generation of a form of the target laﬁruage in which

‘many of the markedjhnmarked dlstlnctlons are letfed whepe inflected forms
tend ‘to be rerlaced by un;nfiec;ed forms, where. pregos;tlén auxlllary

and arf;cle usage may bé delflEd and where the ;nfLuence of ‘the

mother tgngue may be EPPEIEDL ;n‘phonclagy and syntax (Nemser, 1971
‘FergLson 1971 Cerder 1971) - In Lhe case Df 1mm1grant varletles




of English it is this interlanguage which is the focus of study, and
it has two dimensions - the linsuistie, and the social. While interest
in the former wculd lead to an attempt to locate the rules Ffor the
dialect and to account for their origins, recognition of the social
dimension of interlanguages leads us té investigate the conditions for
the generation of immigrani initerlanguages, and these are not linguis-

tic but social (Whinnom, 1971).

Immigrant interlanguages are the product of particular set-
tings for language use. There are said to be two levels of communi-
cation in society - the horizontal level, which operates amang people
of the same status - and the vertical level, which is predaminaﬁtly
downward (Hughes, 1970). 1In the case of non-standard immigrant English,
we are dealing with the language of horizcntal communication, and the
contexts in which it occurs are those where there are few informal or
friendship contacts with speakers of standard English, and no intel-
lectual or high culture networks in English, It may also become part
of the expression of ethnic pride. It is a dialect resulting from low
spending power, low social influence, and from low political power.

It reflects not individual limitations, such as inability to learn
language, low intelligence, or poor cultural background, but rather
the soecial limitations imposed on theimmigrant eommunity_ Favorable
recepiion of the immigrant group leads to temporary'interlanguage‘
generation. This has been the case for many European immigrant groups
V:iﬂ the United States (Fishman et al 1966). Favorable conditions in-
clude fluidity of roles and statuses in the community. UnFfavorable
'social conditions lead to interlanguage maintenance., The economic

and social pDSSibilities'available for some immigrants do not make

the learning Df,Sfandard,English,eitherrﬁaésiblEQ_deSirable, or even
helpful, 'Language‘learniﬁg‘is a functién of sccialbgrgaﬁizationg‘and
rfhe degreg_éf s§cia1 accéptancé can be seen in the imﬁigraﬁt-dialeet!
We can predict the sort of‘English'likely to be learned by an oriental




immigrant who mixes exclusively wiih his own language group and who
opens a food shop catering almost exclusively to that language group.
He will probably first learn to reply to a limited set of questions,

to manipulaie a closed class of polite formulae, the vocabulary of
some food items, and perhaps the language of simple financial transac-
tions. Whether he goes on to learn standard English or develops a
functionally adequaie but non-standard personal. dialect of English will
depend on the degree of interaction he achieves with the English~
maintained societal struciures. I1If 100,000 such immigrantgin similar
situations, reach only a minimum penetration of mainstream power struc-
tures, begin to self-perpetuate their semi-servile status, and begin
to use English among themselves, the setting for the generation of an
intrapersonal non-standard dialect of English might be created.

The case of non-standard immigrant English emphasizes the
importance of economic, social and cultural variables in language
learning. The difficulties of some immigrant children in school
result from more than simple questions ef:lenguage learning. As
Leibowitz puts it, "there is another way to look at the facts and
interpret the historical aspects . . . . the issue is indeed a politi-
cal one., Whether instruction is in English, or the native languege
'mekee little difference; rather what is important are the opportunities
that are thought available to the ethnic group themselves . . . . edu-
cators have provided the most significant evidence to demornstrate this.
Inereeelngly, they have etudied the reletlenehlp Deeween a pupil'
“motivation and perfermenee in .school to his pereeptlen of - Lhe see;ety
ereuﬁd hlm and the opportunities he believes await him- there cees the
‘;erueiel factor is ne+ the feleflanchle beiween the heme end eeheel
but between the mlnerlfy geeqp end the leeel eeeleiy. ~Future reward
fin the form Gf eeeepteble eeeupet;enel and- eeeiel status keepe ehildren-
in seheel " Thus factors eueh as whether a eemmuﬁ;:y is eeelelly epen

- opr eleeea eeeee—llke or not, dleerlmiﬁefery or net hee reeLr;eted




roles or non-restricted roles and statuses for its minarify sengﬁtg

itself, perhaps more important " (Le;bawitz, lQ?D). This is well
illustrated by an example from New Zealand. Pacific islanders have
for the past several years been imported into the large northern

city of Auckland, where, forced by the pressures of city life into
low-class areas and slum conditions, they readily accept the friendly
hand of employment opportunity, providing a cheap labor Fforce. Here
is the basis for language and education problems currently being expe-

rienced in some Auckland schools.

Immigrant language problems are hence more than mere problems
of language. The difference ketween the learner's language and the
language of the school do not preseni major problems when social
factors are balanced in the learner's favor (Tucker and Lambert,
1972). One immigrant group may suffer ar entirely different fate from
another, though in simple terms of language learning their task appears
similar. The planning of immigrant education cannot ignore the economic,
social and political hindrances to mobility and advancement that confront
many immigrant communities. Non-standard immigrant dialects are the

product, and not the cause, of social and economic inequality.

Indigenous-minority language Adssues

The EQDdltanS under wh;eh nan—standard 1nterlanguaﬁes will be the
outcome of cultureslaﬂguage contact, are Present to a greater or lesser
-extent in a number of related 51iuatlons - The Parulcular educational
and cultural prablems of certain Amerlcan and Canadian Indian and
‘Esklmo groups are well known, and in cher cguﬁtrles “the fate of so-
clally dlsplaced and ecanomlcally underpr;v;lEﬁed ;ﬁdlgenous mlncrlty
f groups has been the DCEESlDﬂEl focus of EDHCEPH -The notion’ Df
1ﬁterlaﬁguage is’ agaln useful here to describe the prcéesses cgntrlb—

uLlng to the develcpmeni of" partﬁcular varieLles Qf Engllsh generate& 




from the limited opporitunities for social and economic advancement
often associated with membership of a native group, Typical descrip-
tions write of loss of or decreasing fluency in the native language

and an inadequate command of school English, and local terminologies
have evolved for the particular varieties of English generated; Cree
English, Pine Ridge English, Dormitory Encligh, Aborigine English,
Maori English ete, though no full descriptions of any of these dialeots
are available (Barnell, 1971; Wax et al, 1964:; Dubin 1970; Alford,
1970; Benton, 1964),

In studying the history of Cree English, Pine Ridge English,
Dormitory English and so on, it may be possible o use the Framework
proposed by Fishman for unstable bilingual societies, where language
domain separation gradually disappears (Fishman, 1867). 1In the
initial stages of contact between the native comnunity and the colo-
nizing group, domain separation of languages obtains, and English is
reqguired in certain limited roles and}eapacities that are not con.
ducive to the acquisition of a standard form of it. These are the
conditions for the generation of a pidgin or a non-standard form of
English characterized by structural and morphnlogical 51mp11f;eatlcn;
by communication strategies and by interference. (Richards, 1972), As
domain separation in language use gradually disappears, Eﬂglish,beeomes
an alternative to the mother tongue, eSpecially,iﬁ‘family and friendship
domains. The non-standard form of English now has functions related
to intimacy, sgl;dar;cy, SPDDtEﬂElty ‘and 1n£érmallﬁy Thé Standard
language encaun;ered in ihe school and thraugh canaci w;;h outs;ders=
has formal. functlgns thus the charagteristlcs of a 618105512 setting
-may gbtaln where camplemenLazy values-L (Low) and H (ngh) - come to

' be reallzed in differeni varlELies of Lngllsh ThlS wculd appear to ,'
apply to some members of Lhe Cree communlty descrlbed by Darﬁell “and
. is found with some New ZeaLand Maories,. whére the- frequeney of Macriﬁ;"A

Engllsh,feafures varies EECDPleg;ID;thE,EPPPQPI;§téD§SS_Df therdpma;n;f
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Traditionally the so-called "broken speech" of many children
from these cultural groups was attributed to poor learning backgrounds,
such as bad speech patterns in the home, lack of adequate English read-
ing materials, limited general experience, together with self-consciousness
resulting from poor languace control. Cultural deprivation 'vas seen as
the key to the developmenit of non-standard language. Of ccurse failure

in the school means alienation from the school, and the early drop-out
levels reported for many native children reflect an early awareness by
the child of the school's non-acceptance of his culture and its values,
The school's failure, rationalized as the child's failure, generaied
such conecepts as cultural deprivation, restricted language development,
and even cognitive dificiency, all of which are symptomatic of analysis

that fails to reccgnlzé the real ingredients of the child'’s experlence

Recently emphasis has been placed on the interdependence of
social amd linguistic variables. Plumey points out that "the relation
beiween knowing English and the ability to perform in school is clearly
. much more vital and complex for these groups, but the geneyal point
of view is tlie same. If they see themselves locked out of society
anyway, then their motivation to learn Engliéh will be undérstandably
lgw, esneclally if din SD leHg they Plsk cuELLDF ihemselves off fr@m
associations they already have= namely the;r peers and fam;l;es"

CElumer, 1970) , Wax et al déscrLBE the PrDSPESElVE w;thdrawal for
| Slaux Indlan chlldren frgm ihe NhltE'EHV1anmenL represenled by the ,
;Schocl They refer to ghe existencekaf Plne Ridge Engllsh ﬁand PGlnt o
- out that few Indlan thldren are flupnt in the Engl;sh of the classroam{f
Gﬁax el al, JQGHJ DarﬁeLl dESerbES an Indlan cemmunlty lﬂ Alberta
'ianadaa and the 1ﬂteraét1®ﬁ ne*ween Cree and Engllsh (Darnell 197@) s
  REQEﬁt wcrk by Phlllps highllghts the rale played by QQﬁfllctng learn—b[“
 »1ng styles and behav1aural expectaﬂcles QEEWEED Lhe Indlan chlld’ L

fhame env;ronment ‘and the SEhDGL, which éxpldln hlS reluctaﬁee to parna;

 ;ti' Pate in many ﬁcrmal schgol act;v; 125 (Ehll;ps, 197D) Bentan 'f; f”




and graup identification and of social PErEEP;lDB (Béntan 1954)
"While the type of language spoken by children as reflected in their

performance on reliable verbal ftests, is often a guide to their likely

aducational perf@rmaﬁce it may be only one of several factors which .

‘retard both the gréw th of language ab ;lity 1tself and general scho-

lastic ééhiévemeﬁt' Et hnlC d;iferenﬁes alsg play an 1mp@rtan1 part

4fVery often children from a mlnorlky or low status ethnic group may

fee¢ less able to control +their own desilny'tnaﬁ ‘children “From a-

dcmlnaﬂL group. They may find it more difflcult to work with a teach-

er whcse ethnic background ana géneral outlook is dlfferenL From Lh21r1'
,;Dwn e1ther because LhEy feel 1@55 secure w1th someone in whom- they

" can find no peint of . common ;denLlﬁy: Dr 51mply beeause Lhey do nat

;!kncw th To Ecmmunlcaie wi;h this stranger Mény thldren csnsclcusly,
: : relaie their mode Df Eﬁgllsh speeeh to the1r ELhHlC ;dEDLlﬁy,> Dne,
f*3Léaeher repgrted that a Maar; Child had tgld hersr'Maorl S say Eggig
'rlggg,name SD thai*s whdt I Say ; Maarl Engllsh is aften an JmPortant




ot
[

conflicts of interest. More detailed studies are needed of each of
the major native communities sharing these cultural, economic, social
and linguistic characieristics, to determine the degree to which "lan-
guage problems" are related ito the social, economic, and political
status of the native community. The present apparent disadvantages
of b;Llngualism for many native children may then'be seen as independ-
ent of anything associated with language learning as such, but be
simply the result of an unfavourable, social, economic and political

environment.

Black English.

The EDElal conditions which lead to the generatlcn of 1nter1anguages,
1neludé economic, and occupational subservience, rag;al and cultural
barr;ers to social and economic mobility, and conflicts between ethnic
values and identity and mainstream values. The stratification of
‘léngﬁage'ﬁse alchgvethnié,'racialfani~sociﬁl'linés has’lea‘séme to
VVPTDPDSEVthat langﬁage is respéﬁéiblerfgr'sécial"stratificaticnf~father .
_”fhan‘sdcial-aifféfEEQEE maiﬁféiﬁimg‘linguiStic'différéncés Reeently

the ﬂOLlDE that spéakers cf non—standard dlalecLs should hécome =

J',Black Engllsh A move bas;e guest;@ﬂ remalns unanswered hawever

J’-Are d;alect dlfferencas really a 11m1faflan ta schaal success or saclal_

) :»rﬁr:ll'z):n.l:l:i:y'?j

S 7 Mﬂst 1Eﬁguage cammun;t;es are muli;dlaleetal and 1ﬁ mcst ;
'ecungrlés reglonal and SDElal d;fferenees 1ﬁ laﬁguage use reflect '
"*dlfferlng netwgrks Df scc;al cammunléation Rewlonal dialeci dlffern
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by dialect change. The differences found between British dialects are
considerable, yet the phenomenon of dialect shift is a normal aspect

of British life. The prestige dialect in England is never taught
directly, but is acquired by example rather than instruciion (Halliday,
1968). James points out that in England, illitewvacy is relatively

low, even in those areas where the local dialect is at least as dif-
fervent from siandard British as Black Eﬁglish is from standard American
(James, 1970). If the barriers to the acquisition of reading skills in
a standard language were solely 1iﬁguistiéglche could hardly imagine
how the average European child achieves literacy in his mother tongue,
particularly in countries like Switzerland and Germany. A number of
objections can thus be made to._the SQEgestion that linguistic differ-

ences are the cause.éf the school problems of some black children.

- The central notion is that interference from the child's

dlfferent linguistic syst fem causes dlf;lculty w1th learn;ng to read
and write standard Engllsh o e + . In all énrichment programs
regardlesslof'cfieﬁtatién‘ language has emerged as a common dencmlnaLor
- of 4hé:learniﬁg‘défiéif=. This has lead many 1nve5115atﬁrs.go the belief
that while cher handleaps Exlst 1anguaﬁe 13 at 1he QDIE Df the dif- =
 f1Qul:y for the ilsadvaniaged Ehild"' (Blaﬁk 197D) When the ﬁDtlDﬂ '7

:Df 1nierference is examlned hawever, tnere is llttle agreemeni 35_ 
. to. haw 1t caﬁtr;butes ig Lhe QDncept Df dlfflculty.! Gacdman 1n51sts

'ff{ihat ﬂlfflculty 15 praportioﬂal to. dlalect dlfférence ' "Ihe more

':fdlvergence there ;s between the dlaleei cf Lhé learner aﬂd *he dlalecij°'"yi
':§of 1earﬂ1ng,:the_maré dlfflcult‘ﬁ’llfbé the iask Df learnlng ta read"_

I (Goodman, 1969) .




resuli from low-level surface structure differences, while a black
educator tells us that many of these differences carnot be perceived
by the child anyway (Johnson, 1970).

That educational problems resulting from home-school language
differences are not necessarily linguistic in origin, has been confirmed
in a long term home-school language switch study in Montreal. Ervin-
Tripp describes its significance in this way: "Wallace Lambert's vecent
experimental pProgram in which Canadian anglophones learn French presents
a dilemma to advocates of bilingual education. Lambert took a group
of English-spealking children and pui them into kindergariens in which
French was the sole médium of instruction. The pupils were all
monolingual. In an astonishingly short time their achievements in
language and in other subjects were equal to those of French and
Englishkmanalinguals. If this could hapgenf who do Chiéaﬁo’s have
pfcblemsfin ouf Califérﬁian schaalsﬁ Since the overt linguistic
circumstances seem entlrely parallel 1f seems to me the dlfferences
are SGElal Iﬁ £he Montreal enVchnment Ergl;sh—speaklng éhlldréﬁ'
 have no sense Df 1nfef1cr15y D“ dlsadvantage in tha school, ThEJPV
’,teachérs do not have l@w expectatlcns for Lh31r aéhlevements 7 Th21r

A3wscclai graup has pawer in. the- cammunlty:,th21r languagﬂ is respécted R

”7aﬂ15 learﬂei by francgpngnes,vand begcmes a meﬂlum Df 1nstructlan din

l_ihe seh@cl In the - classrcgms the chl;dren ‘are not expected tD;

*;eDmpeLe w1th natlve speakers af Erench 1n a mll;eu whlch bnth expects'f:f

”{and blames them fcr th21r fallures and never prov1des themlw1th an
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some children have general problems with most school subjects,
including reading, and that this is correlated with certain ethnic and
social trends. What is at issue is the degree to which differences
between home and school dialects is a relevant variable in school
achievement, and hence by implication, the efficacy of teaching
programs aimed at dialect change. '

Much of the litexature on teaching standard English as a

second dialeect, appears to have as a premise, the helief that all men

ave bérn equal, some speaking standard and some non-standard dialects,
and that the standard speakers rise guickly to positions of social

and economic security. We are asked to believe that it is language
‘which is the key to social mobility, rather than social mobility being
responsible for changes in language. Are we also being asked to

believe that if speakers of nonﬁstandard dialects suddenly began
- speaking staﬂdard Engl;sh Dvernlght their economic, social, educa—'
tional and pcl;t;cal problems w@uld dlsappeaf 1nstangly? 1f, as Labov
‘has emph351zed many elements of linguistic structure. reflect sgclal
Précesses, 1t wbuld seem tc be fru;tlegg tg dlrect attentlcn to thasé
,1lngu;silc features w1th0ut .at the same time investigating the ‘mecha-
"isms 1nherent ;n the soc;al struefuré 1tself whlch createf;such ‘
1marked sucial eeanomic3 raclal and. hence 11ngu15tle siratlf;éatlaﬁ

;fAs Labov puts 1t “We are deallng w;th the effects of the EESLe systemii 7
- of American’ sgclety - essentlally a éolor mark;nc system Everycne,;"'"
 : recDgn1zes thls" (Labav 1970 155) The ;deal Df sccial mablllty,_f

’“fffthat 15, that4ﬁ
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cf ocur segmegated society insures ihat young disadvaniaged black
children (andolder disadvantaged black children also) have few op-
portunities to communicate with speakers of standard English . . .
young children do learn, surprisingly easily, another language when
they begin to live and must function in a cultural ervironment where
another language is spoken and is demanded of them for social and

" cultural acceptance and the communication demands made on the child

his environment. Under these cgnditiong, children do learn

r

rt

o o
\d L<j

other language more easily than adult Disadvantaged black children,

however, do not have the opportunity to live and function in a cul-

'tu al environment where standard English is spoken . . . black children

~are not a paptlof a culturalvenv;ranmgﬁt where standard English is
used and where the communication demands of the environment reguire
standard English" (Johnson, 1970). I would add that it is not com-
municétiganhich creates the environment For learning, but communi-
catioﬁ és Equals The master and hlS servanL may communicate but

they do so w;th a language apprcprlate t@ Lhe1r rales

: Rather than dlrEELlng attent;an io the~¢hilﬂrAatfempting to
, mod;fy hls dlaleet the altérnat;ve 15 ia fceus ckEngE,at ‘the sac1al
a Sirueture In W;lllamsT recent bc@k Language aﬁd Pavertg (W;lllams,~
1970); 11 is surpr151ng thai this cbgeetive is not taREﬂ up serlously;',

H“thaugh there are accas;enal and s@mewhat EPQngEtJE thtS "Dne
*fsaluLlQn 15 drastlc 5921al refarm Slnce the structure of the famlly""

'jfand the attendant fam;ly EDHLrDl systems are embeddedfln thé 1arger Fo
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currying favor . . . Change of speech will accompany or follow. not
precede (the disadvantaged child's) decision to make his way out of
the world into which he was born" (Plumer, 1970:267). Labov suggests:
"Those who feel that they can solve fhis-problem by experimeniing
with the machinery of the learning process arve measuring small causes
against large effecis. My own feeling is that the primary interference
with the acquisition of standard English stems from a conflict of
value systems™ (Labov, 1964), There are other alferﬂatiﬁesi Wider
social, economic, and political penetration of Ereseﬂt social sitruc-
tures by speakers of negro dialect would itself give a certain stand-
ardization of this dialect, and elevate the status of the dialect and
its'gEQERErs_ It would then become simply another. dialect ofvEnglishr
towards which people's attitudes would aﬁtomafieally adjust. And of
course, the educational problems associated with economic and social

segregation would presumably disappear.

VConélnsianév

 Be£Dre éommltmenl can be g;ven tD the teachlﬁg of standard Engllsh to

‘~ﬂ1Df the cundltlons fcr 1he learnlng Df siandard Engllsh The CDHdlflGﬁSﬁrw
 ,for he succéssful 1earn1ng Df Engllsh 1nclude fluldliy Df fDlES and |
'g;sta*uses S in- the cammunlty for members Df mlﬁcrlfy GPDHPE ln 1@Dk;ng |
: Lt S "‘janﬂ at 1anguageru$e in- ‘some natlve ~communie

“Zj}as a’ gaal for speakers of blaek Engllsh we sea the effeets Di language

iyplanﬂlng w1thaut éon51derat10n Df SOQlEt§l réalliles : “GiVén the
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I have tried to raise here however are not guestions of methodology
but guestions of priorities. No amount of pedagogical innovation can
cherge the fact that many minority groups are victims of a simplistic
political philosophy in which "society itself has become a mere means
for private accumulaticn, rather than the accumulation of capital
being a means for the satisfaction of social needs. The poverty and
deprivation which persist in times of capitalist "Tprosperity' amidst

the colossal waste of humaﬁ and material regcurces in under-utilized

less™ (Hcrowltz5 1971; 19%;3§ Ncb@dy can be expected to learn the
language of a social group if at the same time he is denied the means
by which he can become a member of that grcup. In each of the cases

I have considered we see an invitation to-learn the langnage of those
who hold ecandmic social - and palltiea& power, w1thout any correspond;ng
anltEleﬂ to become a part Df th;s elit.st power structure., Aekﬂgwl-.

- edgement of the soclal baSlS of QDﬂSEquEEL educaLlcﬂal prcblems should
lea& us to rezect waakly canceptuallzed pedagogle answersg to prablems

~Whlch h551ca11y regulre SGEial economic, wnd ﬁclltlcal Sslutlgn

;* Parts af fhlv paper are dealt w;th in my "Sor;al Eactgrsg4inter—v

'.flanguage, anq gaﬁguage Learnlng"'(F@rthcamlng? Laﬂguage Learnlng), R
Wthh deals An- grﬂater deiall wlth the 1ﬁtérlanguage Qhencmenon '

'Wth reference to lmmlgrant language 1nd1ﬁencus m;ﬁgr;ty 1n;er—5~  ; -

 3¢€5, aﬁdfihree other set'lngg ﬂDL d s

'3"laﬁ' 'cussed here
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