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ABSTRACT

This paper presents a technique for teaching reading
to foElgﬂ language students based on the importance of structural
meaning in reading processes. Students are expected to learn
particular language patterns for recognition only and are not
expected to produce them, Such a procedure acknowledges certain
differences between written and spoken language, The author discusses
the different processes required by the basic language skills, the
importance of syntactic meaning in reading, and certain aspects of
the transformational model that are relevant to reading instruction
materials. In conclusion the author describes the procedure for
presenting structure patterns for recognition in the reading class.
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TEACHING SYNTACTIC MRBANING FOR READING
Absetract
It is the purpose of this paper to preszent one technigque for teaching
grammar patterns in the reading cless in ESL or EFL. The students are
expected to learn the patterns only for recognition ahd are never expected
%0 produce them,

Three theoretical assumptions 1lie behind this technique and there is

research evidence to support their acceptance. The assunptionse are

1. The processes of decoding a language as in listening and reading
are different from the processes of encoding & language as in
speaking and writing. Further, reading is a problem solving
activity. :

2. BSyntactic meaning is importent in reading.

3. Certain asvects of the traneformational model of desecribing
syntax have psychologieal reality and are therefore useful in
preparing reading materials.

The péper concludes with a description of how to present two grammar

patterns to a reading class in ESL.




‘gf'not distingu'shed "(a) ‘between reading and thmnk;ng, (b) between the

Reading is always listed as one of the four major areas in the study
of a foreign language, and for many students reading may be the most
important =srea. In spite of this;importance however, there are sur-—
prisingly few techniques for the teacher whose job it is to teach
reading in a foreign language.

One reason for this state of affairs was a reluctance in the past
to acknowledge the differences between the written and spoken forms
of a language. Hence, the early proponents of the audiolingual method
rlaced heavy amghasis on iearning to speak the language with the idea
that reading and writing - uld develop naturally. (Fries, 1963) Hore
recently, however, linguiste and reading speclalists are finding that
the written and spoken languages are not the Bamé. To quote

Ronald Wardhaugh (1969)
Almost any kind of writing other than the transcription of
unrehearsed spoken utterances involves a certain amount of
'editing': One has only to look closely at verbatim records
of ehild or adult language, of discussions, and of unrehearsed
dialoge to realize how heavily edited is the kind of written
material we usually read. Writing is not just speech written
down! (p. 58) :
William Norris (1970) lists a total of Pleven major differences
, between the written and spoken forms of English. Some of these
differences make - wrltten Engllsh casier to camprehend than spokea
Engiish* athers make it more- difflcult. , , S '
Another reasan fgr the 1ack af technlcuas fcr teachlng readlng
:is the 11ttle knowleage available abaut the “ead;ng praoess'1;self-
: There have been numercus attemﬁts tc deser;be the processes involved
4in readlng comprehensian. But, as Herpert Slmmens (1970) clearly '

v‘paintsvcut these attempts havevfallea beaause the researchers have
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An additional problem for those of us teaching reading in a foreignm
language is that we do not know wkat the differences are between
learning to read one's native language and learning to read a second
or a third language. In other words we do not know what aspects of reaaing
comprehension are "universal" and what aspects are related to the structures
and concept organization of a particular language,
The areas of meaning in reading comprehension are three-— lexical
meaning, structural meaning, and cuvltural meaning. The purpose of
this paper is to present a technigque for teaching structural meaning.
This technique should be applicable to teaching any foreign language,
but I have been concerned with English and will therefore be referring
to teaehing reading of English to speakers of other langueges.
The purpose of this technique is to-teach the studente the sentence
ratterns which are found in formal prose such as that in textbooks.
We do not need to be concerned with whether or not the students can
use theseryatterns in speaking. For reading they only need to
recognige what the pattern means. In any case, some of the sentence
patterns in formal written prose are rarely if ever used in speaking.
- Here are some examples of patterns that wnuld be taught early in
the reading programs '
1) "There" + "be" + complement N ’
The teacher first reviews simple sentences with the verb "het,
Then he presents the pattern with "there", He emphasizes that the word
"there" has no ‘meaning by ltself and that the sentences "There is a book
nn ‘the table. and "4 beak is on the table." are the same in meaning.
This pattern involves a Eimﬁle but crueial tranaformaticn. Many setudents:
confuse the wnrd "there! in "There 1s a bcok on the table.ﬂ: with the
radverb "there“ meanlng a place as in the sentenae "The book is there;"‘
'fIn the written 1anguage the cnly clua to’ the dlfference of thsse two
'uses of “there" 15 the hard order uf the aentence. ' o
'52) Passive Voice ER L vf_hgf,h ez
- In teachlng the pas51VE VQlGE the gaal is for the students to
Vljreccgnize Myho did. what" For examﬁle 1n the sentenca "The newspapera 7
~fwere'cr1tielzed'by the;P'651dent " WThe students need ta recngnlze that




3) Relative Clauses,

In this case the goal is for the stﬁdenté to recognize a relative
clause as a sentence within a sentence. For example: "The buildings
that are located between Oakland Avenue and Atwood Street are being
repaired this year." This is two sentences=="The buildings are being
repaired this year." and "The buildings are located between Cakland
Avenue and Atwood Street." Some of our students who do not recognize
the relative clause assume that "Oakland Avenue and Atwood Street

are beiﬂg repairad.“

noun clauses, etc.
Obviously this technique ig based on theoretical agsumptions which
must be shown to have validity or there is the danger of wasting the
teacher's time as well as the students'. I would therefore like to
briefly discuss three assumptions and present some evidence which
supporte their validity.
First of all there is the assumption that the processes of decoding

& language as in reading and listening are different from the processes
‘of encoding a langvage as in speaking and writing. 1In fact, fhere ig
the assumption here that reading iz a problemasc1v1ng activity in
vwhich case verbalization of general principles aids the student in

his reading., (Ausubel, 1968) Hence there is a need for special
techniques for teaching skills which the students may not 1earn as
they learn to epeak the 1anguage¢
, ‘Secondly, there is the assumption that Eyntactle meaning is
important in the read;ng'prccess, and ftherefore that students can
benefit from specific ;nstructlon in the. syntaetic meaning of ther
, .wr;tten language. Alsc then, it is Horthwhile u31ng ‘some class tlma
7.fer teachlng grammar patterns for recognitlan rather than using that
time for teach;ng vccabulary or cultural meanlng.

; Ehird there ia the assumption that certain aspects cf the:

;transformat1onal mcdel of descr;b;ng syntax are uaeful far teaching

ff[reading.‘&f;i“

éof decadlng
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sampling process aims at approximating the megsage end any matching‘ar
coded signal which results is & kind of by-product.” (p. 130)
Goodman goes on to say that the reader bases his "cuesses" on as few
lexical, structural, and graphic clues as possible. He is aided by
the fact that language is redundant anad sequential.

Goodman finds support for his theory in the oral reading of
firet graders. Some of these children had not completely learned the
sound-letter correspondences so that they were not able to make full
use of the graphioc clues in their reading. But the errors the children
made showed that they were using other clues, for their errors did
not destroy the structural or the lexical cense of the sentences,
Here are two examples from Goodman's research:

1) Original sentence: Ride in, Sue.
Child read: Run in, Sue.

2) Original: See my little red toy, Jimmy,
: It can ride in the train.

Child read: See my little red too, Jimmy.
It can ride in the toy.

- These examples are from the reading of the same child. Notice
that in the first example the word "ride" was read 1ncarrect1y, but
in the second example it was read ccrrectly.- "Toy" was substituted
for"train'" which seems reasonable in this sentence. And, it turned
out that for this child "too" wazse an "aarplane" which was in the picture

for this story. (pp. 133-134) ,
'Rose Marie Weber (1970) conducted gimilar experiments with chlldren

: and'faund the same results. “e

D P H Schléginger {1968) ccndueted a long. series of experiments
; in which he attempted to discovar haw certain llngulstlc facters
7such as sentence 1eng%h and sentence structure patterns affected thé'
reader s perfornance; He haB surprlsed to- 1earn that hls subgects

‘yeﬁformad ab@ut as well on. seniences that were structurally very
ces mplex, n;thls example, the

eﬁcnd_sentence.:”“
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2) The defendent’s solicitor demanded, since he kneow that the court
would not accept the defendent's statement in view of the attempts
to mislead the police officers in the first stages of the. inquiry,
revealed subsequently under crosg—examination, that the fact that
his client was the head of a large family should be taken into
account in giving the verdict. (p. 101)

In discussions with his subjects échleSther found that they
were using lexiéal meaninge to understand the sentences and that
sometimes they were not even sure that a sentence was grammatically
correct. Schlesinger thus came to approximately the same conclusion
as Goodman, that is, the reader uses both lexical clues and structural
clues in decoding the written message. But Schlesinger adds that the
reader uses structural clues much less’ than lexical clues especially
when the grammatical structure of a sentence is very complex. To get
a better idea of what happens, read this sentence:

This is the hole that the rat, which our cat, whom the
dog bit, made, caught. (p. 130)

Then answer the guestion: Did the rat make the hole? If you answer
"yes", you are relying on lerical clues and 1gnorlng the structural
clues, For, accordlng te thls sentence "the rat caught the hole™"™ and
"the cat made the rat '

Sentences like the one above are rarelj'written by anyone except
linguists, but it has been my ETPEPIEHGB that students of English
as a fnre;gn language make the very same mistakes with much gimpler
sentences that are very common in formal prase; The f@llawing examples
illustrate this: ' ' R '
fl) The men who were appclnted by the cha;rman will g0 tc Washlngtan; ,

fg) Most people 11ke the asangas and- grapefruit which come from
Callfcrnla. I A , . , :

,In tha f;rst sentence 1f the student relies enly Qn 1exical clues, ‘he
:may thlnk that “The chalrman w111 ‘go tc Washzngton." On the other hand,
7 in the becond example, 1f the student uses- structural clues he can ‘
'ffanswer cor actly that "Oranges ‘and.- granefruit coma frcm Callfornla.ﬁ o
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The man who serves food in a restaurant is cailed a waiter.

Hence structural oclues are very important for the student learning
t0 read a foreign language. I think it would almo be interesting to
see 1f students can be taught to use the syntactic clues in reading a
foreign language more than they use them in reading their first language.

The third basic assumption which I listed is that certain aspects
of the transformational model of syntax are useful for teaching reading,
First of all this model provides an efficient wzy of helping students
understand the structure of camplex sentenses. The student can see
that even long, involved sentences can be analyzed inato simple sentences
which he is already familiar with. The eoncegt of transformations can
be used to show the student the relationship between sentences that
have the same meaﬁing but different structures, for example sentences
in the passive and active voice. Likewise the transformational model
can help the student understand why sentences which appear to have
the Bame structure are really very different as in the classic example~=
"John is easy to please." and "John is eager to pleasa."

Secondly, there is evidence that the ability to recognize the
‘underlying structure of sentences as described in the transformational
model is related to reading comprehension. Simmons (1970) conducted
& test in which each item had three sentences with almost identical
vocabulary, but slightly different syntactical structures. The
subjects had to indicate which of the three'senténcas had a different
underlying structure from the other twd. . The results of this test
gorrelated highly with the results of a standardlzed reading

7 eomprehens;cn tast and with readlng somprehens;on tests censtructed
V,With cloze procedures. D , ' :
' _ Now let me demonstrate fcr y@u how the teacher can present strueture
patterns for- recngnlticn 1n the reading class.,,, D T
1. [“There" “'bE" + ccmnlament. S ‘
7'7-;;Step 1. Rev1ew ofiknawnkpattern.;éigy” , -
"'wﬂ ;>The teacher wrrfe éthese‘sentenceg on. the blackboard._,i
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How many students are in this room?
What is on the table?
The class answers in chorus,
Step 2: Presentation of new pattern,
Underneath or to one side of each of the sentences above the
teacher writes the new sentences.
There are ten students in this room.

There is a book on the table,
He reads the new sentences aloud for the students and they repeat.

He tells them that the new sentences and the old sentences have
the same meaning. Then pointing to the new sentences he repeats
the comprehension questions he asked before.
Step 3: GQeneralization.
The teacher asks the students what is the same agbout the two
new pentences. They should answer that the new sentences begin
with "there" plue the verd Ybe!. The %eachsr will also tell the
students that "there" has no meaning by itself in these sentences,
Ir necessary, the teacher may present mare examnles before
aggigning the hcmewcrk exarcises (sae Appendix).
II. One type of relative glause.

Step 1¢ Review of known pattern.
The teacher writes these sentences on the blackboard: and follows
the same procedure as in step 1 above.

Food at Webster Hall Fotel ;s exﬂeﬁs;vg.

Same students have a lat cf money.

These students eat Junch at We'bster Hall Hotel. -

 'Pcss1b1e oemprehen31on questians are
Who has a lot of mcney?n<;f;'3;ihr
o Hhere &a these students ééf?fﬁ“j‘7
© Step 2: pattern.

P'eSEntation cf“new




Step 3: Generalization,
The teacher asks the class what "who" means in this sentence.

He also aske them what the two sentences are in this sentence,

_ Since this pattern is a difficult one the teacher should present
one or two additional examples using "which" and "that"., At least one
of these examples should have the relat;ve clause at the end of the

Vsentence. PQSSlble sentences are
The. only aﬁartments which are vacant -are. tca expensive,

' There are several organlzaticns that help people with emotlanal
problems. R o ,

After these examples tha teacher can tell the students that the 1nc1uded
: sentenge beginning with "who! or “Hhich" or "that" is called a rela%;ve
clause and relative clauses always fcllaw nouns.

In Eummary, sentence Etructure prav;des clues whlch the reader

1needs 1n order ta unierstand the wrltten language._ I have sugggsted

a teehnlque 1ntended te help students of EFL and ESL gain access

to these structural clues., The teacher briefly presants the pattern to

'f'the class ana ‘helps them understand the slgn1f1cance of the word erder_'
",Aand imgortant funetion words- The students then dc addltlunai haméwqrs

')e?erslses ta re;nfgrce what they 1earned ;n class.,~°

’“éthe'exercises is tc g;ve adi;tional pract;ce in recogn;z;ng the

'Tfsentence pattern, and the studenf is never.asked to nroauce tbe g

”fépattnrn.‘?,:if,”;_,-
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APFPENDIX
Reading Exercise - "There' 4+ "ba" + complement

Read each sentence in part I and part II. Match the sentences in part I
and part II. The first one has been done for You.

Part I,
_c 1. Thousands of students and many professors and instructors
are at the University of Pittsburgh.
2. More than twenty buiidings'are on the campus,
—— 3. A large library, & football stadium, a student union, and a
- book store are on the campus. .
- _ 4. Many foreign students are at the University of Fittsburgh.
Part II. '

a. There are many fare;gn students at the Un;vers1ty of Pittsburgh.

be There ig a large 11brary, a football stadium, a,stuaent,unicn.'and a
book store on- the campuse. . , S

©. There are thousands of students and many brnfessars ‘and 1nstructors ‘at
" the Unlverslty of P;ttsburgh

d. ‘There are more than twenty bulldlngs -on the campus.

Read the follbw;ng paragraph and wrlte shcrt answers. to the queutiansz'

There are aix new bu;ldlngs at the Unlver31ty Qf P;ttsburgh. The"
 neweEt is Benedum Hall.; The foiees and classrgems far the Schaol af
iEnglneerlng are there,1ana there is also a small llbrary far the -

_*engineer‘Jg'studan%s.f There are cther claeses 1n thls bulldlng, tca. '
ViiSame of the English Language Instltute classeg meaf there.”~  - |
' «',:':Ncw anse:er the ques*t;@ns* A E L e :
 31.'7How many new hualdlngs are there at the Uhlver51ty 6f Plftsburgh?'ﬁrn

: 7?f2;ifWhat 1s the name of the newest buililng?

'ffgsgjjnhat kinds of 1

1acma are in this bulldlng?

'ng thzs bull":ng the most?

. - What group af students
“iuﬂhat cther students also'usa this'building?




Reading Exercise — Relative Clauses 7
For each sentence draw a line under the relative olause. Then divide the
sentence into two sentences. Then answer the cquestion about the centence.

ex: The man who cerves the food in a restaurant is called a waiter,

The man is called a waiter.
The man serves the food in o restaurant.

What does a waiter do? _______ He serves food in a restaurant. _

l. The cafeteria that i®m in the student union serves lunch and dinner.

Where ie the cafeteria? —

2. Moat people like the oranges and grapefruit which come frcm'Califbrnia;f

What comes from California? R S

3. The man who drives a bus is called a bus driver.

: Hhat doee a bus drlver da* ,m-r,,,r e ;W,,' : i

4. The snow that fell 1ast nlght made the roa&s sllppery. "

V:When &id the snow fall?-“gf*  ”,", ﬂ}/‘f:¥;,:,7.;;;""

fLWhat made the roads slippery?
15—,?The men. whc were appglnted by the Cha;rman will gc ta Hashington next
quweek. e y , : L : SR N i . _wwﬁ

. - .

 ;?The”bu11d1ngs that are lccated between Dakland Avenue ‘and- Atwocd
'TjStreet are being repaired th:s;year.f;rm G , S e -




