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ABSTRACT
, Problems attributed to dual language 1earn1ng in : 7

~early chlldhccd have been exaggerated and may be the result of a o
failure to control significant research variables. The" relationship -
"between.a child?’s acquisition of a 1anguage and his ablllty to think
must be better understood .for. closer ‘investigation of the effects of .=
dual . language laarnlng. Séveral conditions do appear to 'be conducive -
‘to. promoting dual 1anguage acgulslt;cn ‘It seems that the two R
jrlanguages should be kept in separate’ ‘contexts so that GQQrdiﬁatEd
-language - sy stems might develap,,The best,language models must - be‘r L
" .available in both languages.: A rich.-and . varied ‘background - of N
- environmental, enccunters is - 1mpcrtant :as: are acceptance Df'thé '
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THE DUAL LANGUAGE PROCESS IN YOUNG CHILDREN

Eleanor Thonis, Director
Marysville Reading-Learning Center
Marysville, California

~£:i The outstanding intellectual achievement of gny child is
533 lhis acquisition of language. When a child acquires two languages
;ég and uses them effectively in controlling the world around him,
:fgv his accomplishment is a remarkable triumph in human learning.

The young child who lives and grows in the midst of dusl

Janguage opportunities may enjoy great benefits of mental

flexibility or may suffer great burdens of mental confusion.

Whether his early exposure to languages other than his mother:

tongue becomes an asset or a'liability isrdependent4upon a

number of highly camplex‘variables;. Among;theéé afe'geﬁétic

EﬁdQWQEﬂt ‘parental educaflon,;économic statﬁsr cultural group,
iél class and life Qppmrtuﬁltles.  In addlflon to these

,influeﬁces, both lnternal and external there are Dther factors—-;:

,the age at Whlch the Dnd language learnlng beglns,rthe degree

' 7of proflclency in the flrst7language, the quallty Df the language ,
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of undifferentiated stimuli end beging to attach meanings to
them as he becomes increasingly aware of objects, people and
events in his environment. These are his personal realities
which he encodes in eounde imitative of those who care for
him. He soon discovers the wonder and the power of words.

He understands what others are saying to him and can act or

choose not to zact in response. Others understand him and ean

respond in return. There are now perceptual constants and
conceptual certainties to be shared by means of a mutually-.
understood symbol system. He perceives, 1ietene, talks,

sm ;lee, feels good about himself and about others. HiS—OWﬂ
world is a fairly steady, Teliebie piaee;‘ The epeeifiek
symbols used fo describe end to explaln it are reeeenebly
‘dependeble and unchanglmg.  Real and eymbolle bouﬂdaflee
expand eoneletently Wlth enrlehed experleneee end 1mpreved

,1enguagei, Mastery in flret lenguege leernlﬁge is. commensurate

‘w1th the ehlld'e 1nner poteﬂt;el end the dlveree conditlcne

 ieute1de hlm

 The Child's Second Lanzuage




in one language, partially compétEﬁt in the second, equally

poor in both, or any other combination of possibilities ranging
across the many dimensions of sounds, structures, vocabulary

and semanties of both languages. The variations are endless

and unique to the individual child. Should the child have a

good start on his first language prior to his second language
exposure, there are some previous learnings which he may oring

to his new language task. He already has a background of experi-
ences, sensations, percepts, imagESé—COﬁcePtS; sounds and symbols.
He possesses a storehouse of infrrmation about language, what it
is made of and how it works. He has 1m1tated and 1Qternallzei
the symbol system of his- flrst language. The extent to which

he has,doge this is ‘dependent upon the depth and-: breadth of his
'1nlt1al 1anguage acqu181t1aﬂ._ He now has to learn to attach

new ounds and/or dlfferent comblﬂailons of them to the reservoir

va knowledge he has presently stored.»~Hefmay-also have ﬁO und%f=—‘




and countless other forces which shape human speech. It is
difficult to state whether he is to be blessed with a second-
language accomplishment or burdened with-a éecondslanguager
handicap. Like matrimony, it may be for better or forrﬁgggg,
for richer or faronorer but it may be hazardous to predict’

the outcome at best unless the concomitant conditions are known.

Iwo Languages - Burden or Benefit?

The literature is replete with studies which repért'the
‘destructive effects of dual language 1earnlng on speech prcs
duction, concept acquisitloﬂ, vocabulary grcwth, lntellectuali
pcwer,rsac;al adgustment and personallty deveiopment ' Negative
1mpact on speech 1nciudes errors in artlculatlon, voice dlstortlon,

faulty - rhythm amd ;nagprogrlate stress., Inhlbltlcn of language
maﬁurityfls seen in- fewer'wcrds,'shcrter %ertences, comfused”

wordVOIder;'grammatlcal errors and pDD 1d10mat;c express;oﬂ.

k Sléwnes$ in 1ntellectual growth 15 related to the 1mpr isaruse;]j




different symbol systems to express them. There is certainly no
shortage of ordinary perils during the period of childhood.
From these gloomy prophecies of the many deleterious consequences,

the weight of dual languasge learning is seen aa'averwhaimiﬁg.

There have been ralsed however, the dlaaentlng voices of

theorists who state emphatlcally that the problems attributed

to dual language laarnings in aarly childhaod have been grossly

T

exaggerated. This more positive view 1n51ata that the failure

to control silgnificant research variables has led inveatigators

to ovaratate the SéVéTlty of speech dlfflcultlaa, to deacrlbe
inaccurately languaga davelopmental dalays, to dlatort unreal;atlca
‘ally,lntallactual 11m1tat10na; to'emphasiaa unduly:educationala
retardatlon and tc magn;fy w1thout adaquate documantatlon

parsanallty d;a;ntegratlon or charactar dlscrders. Many scholara,

alalm advantages of dual 1anguage learnlﬂg bothifor the 1nd1v1dual

and far the 3001aty ;n Whlch ha llvaa._ Jenaen has prov;ded an’.




and thought are identified as the same entity; they are said

to be separate en%ities, or they are considered as somewhat

loosely related entities. It is very dlfficult to observe

what happens when children are engaged in thinking and it is
almost impossible to arrive at a universally acceptable definition
of thought. Among the several raw materials of thought, however,
are symbols, bcfh verbal and non-verbal. Thinking then, mnay rely
tgta;lx'upon the quantity and quélity of verbal symbols; may
depend Eg;tia;;g QPOﬂ thesewlangﬁage‘Proficienéiesg or may nct
reguife specific verbal abiiitiéS—at all depend;ng upon the
theory of 1anguage thought relat;onshlps espoused..,Ij and when
,chlldren use veTbal symbcls as an accompanlment oirthéughf; fhis
inner 1anguageS'iS'usually;theimother-tcngue; fIf‘i reasonable
rto assume that the ‘more pr331se thé 1aﬂguage used the clearer
»the thiﬂklﬂg results,:when othr' cond;t;aﬂs rema;n the same. |

;Laﬂguage carrles coﬂtente—;deas generalizatlons and relat;on—_r1




is found a valid need for inner language for purely personal
rurposes in reflecting, musing and thinking, then, the social
purpose of using expressive language in communicating must not

be the only emphasis in language learning.

The Best of Both Languages

Fishman has stated that more thian half of the world today
uses more than one language while engaging in‘the activities
pasic to human needs.' With rapid techﬂglogical advances in
,transportation and communication, thls proportlon of blllngual
endeavers is bougd to increase. It is ;mportant to cons;der'
'thoughﬂilly the educatlon of. those ﬂh;ldren who are pTesenle:
511v1ng and grow;ng in dual 1angaage settlngs. The language

'varlables must be arranged “to create a. maX;mum of beneflts aﬂd

‘a minimum of burdens.‘ Ihere appear to be several knoWn

*condltlon% conduc1ve to promotlng success and prevent;ng fallufe




percepts and concepts may be tésted, verified and encoded in

language. The press for early school achie%ement in the weaker
language should be avoided. Sinée the school world, even Oﬂ‘
the primary levels, demands an extraordinary periciency in :
- receptive and expressive use of verbal symbols, every effort |
must be exerted to insure that the chlld's language competency
is commensurate with the schoolls expectations. When the language
of the home is not that of the school nor of the majprity culture,
extra care must be taken to engender feelings Qf.acceptance and
equality. A chlld's first language 1earn1ngs %ake place in the 7 LT
‘wazmth and 1nt1maey of his family. These learnlngs carry With S T
vthem memcrles and emotions: which are part of h;mself When hisg. - ’ .

1anguage is valued, he feels. h;mself and all that is & part of

him valued as well _ EXG%SElVe demands for control of the con=i Ll




appreciation of his cultural heritage and ettenﬁicn to hie'egeeifie
language requifemeﬁte will eentribﬁtelgreetly to his successful o Lo

eequieitieﬁ ef;twe—er more'lenguegee;. The Werld ﬂeede epeakere

ef many languaﬂee to ehere new ideee, te exehemge 'technoleﬂlcel -

keewledge, to pfeeeTVe hie%dry and to talk together for pea er

in the universe. Wherever the gdusl language ‘talents of young

children are found, they muet be ﬁurtured eﬂd preserved.

Dual Lenguegee In A GuTrlculum ier Yeuﬂg hlldren

A eufrlculum whleh Weuld dellver the veluable beneflte of
iuel lenguege leern;ng whlle, et the eeme tlme Iemeve 1te heavy.‘
Durdene, 1e pTeeently the eubgeet of conelaereble,dleeueelen 1n7

eedueetlenel elrelee ef the Unlted Stetee.. Wlth gieeter coneern?

;Mfev'the rlghte ef “mi frlty ethnle[




oral language develgp"ent in the second 1anguage, (5) readlness ' *

ff@r l;telacy 1n the second 1anguage,,(6) acyess to. the flelds of

‘kQCWledge by way of the strcn ger language:and thzaugh the best

1anguage madallty.,

-Tn schools ofthe Uhlted States, the unlqueness Df an eariyvuff' f




‘presented, especially when an experience is totally new agi'SETves

‘as a basis for concept acquisitiéﬁi' It is 1mpcrtant to ilstlngulsh

between the learning of - the new language 1abel for a known coﬂcept

alreadyrundérstooav,stcfed'and enc@ded in,anothET,language ‘and the -

acqu, ition of a tatally new cancept derlved from a’mever-beforea

encountered experiencei

- The defeat;ng press for wrltten mater;al

érranging each language activity accoriing td

fstage and educatlanaLbacknguﬂd of: ;ndLVLdual

,11teracy programs in e1ther fhe vergaeular or

must be av01ded by

“the devélogmgntal

learﬁers;,QEérmal¢'

in’ %he sec@nd language'ff

'must be struetured and supported by a broad;base of oral langua e.j;




be read and unierstood sh@uld.be avoided until literagy skills

are well eStablished; The curriculum plan must p?ov;de for-
dlfferent;al lmaguage proflclencles not iny in- the dual 1anguages
but also am ong the many dlmens;ons of 1lstenlﬂg,lspeak1ng, readlng  7',
and’ Writlng. At each grade level lﬂ each subgect aresa and f@r -
each learner the expected performances must be ccn51stent Wlth

the enormaus compl’”itles Df chlldren deveiopiﬁg d sl languages

Pup;;s WhD enter the educatlaﬁal pr@gram at any po;nt should be

placed wheTe they are most comicrtable soclally and' b ologlc 1iy, H
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