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.ABSTRRCT ‘ ‘ :
: Tbls gaper descrlbes the des;gn and. pract;cal
.agpllcatlcn of ‘a program called "Listening® which has been developed
~to help young learners of Engilsh as a second language gain sSome
strategies for compreh2351cn in: their new language, The. long=-range
‘goal of the program is to develop the ‘learner?!s’ actlve involvement ;n,
~thinking about the facts he listens to, in agglylng 1anquage and
“thinking prccesses ‘which" Qelg him: camprehend and retain the. salient

features of a message which often exceed the’ exp11c1t factsF'and then™ =

in . thinking more .about +hem. Inqulry is the rincipal device. of thev,

'fprcgram..The children: learn ‘ask:- relevaﬂt~;a§prcpr1jte, and-: (IR

substantia; guéstlans, and t .value such lnguiry by-actuaily engaglng-'
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Question Generation by First Graders: A Heuristic Model
Virginia Streiff

Whiie tcdéy's most eminent educational leaders and eritics
are insis sting that the facts must be viewed at best as tenucus,.
Gurrtechnology'is developing even more means for storing and
retrieving the daily influx of knowledge. One's respect for
factual knowledge grow's even healthier with the recognition
that Benjamin 8. Bloom and hiéfceileégues déterminéa'niné
categories of factuél knowledge, whiéh explicate three inclusive

categories:; 'knéw;edge of speelf;cs, knewledge of ways and means

of deallng with speclflcs, and knowledge cf un;versalﬁfand’

rabstractlcns.; (Bloom, et al 1956) The nlne subcategorles of

'these three suggest even further classes, and a: salf—respect;ng

Cons;derlng such an’ a“ray gf facts and attentlcn tc them,

the term "ccmpre-'

 recall1ng

for.l;sten%'
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sending is intended for the listening mode alone, muzh of

it in the classroom is. One study estimates that elementary
‘school children spéndrapprcximate;y,sixty percent of their
classroom day engaged in this activity, if we can consider
thinking at the fécognltlcn—recall level as active engagement
{(Wilt, 1966) It was thils kind of thinking that another study
revealed was the main focus of teachers' questions to students
about reading material in‘twelve'randpmly selected classrooms
in Texas, to the exfent that about seventy percent of the
teacheris quésfions required only that the éhildren recall
explicit facts from the ‘material they had read. Thls relegated
.other. thlnklng pracesses ( €.g. lnterpretatlan, analy51s,,
,substant;ated evaluat;cn, etc. ) to the remalnlng thlrty percent
of tne quest;:ns. (Guszak lQS?) This kind. of classrcém message
to chlldren ls prcbably reSPQnSlblE far the facts behlnd the

zlament of - cne graduate student whg recently wrate,”ﬁ TQD many

,students,w;ll dofanyth;ng tarava

Whlch takes place Qﬁly when the studentrreacts to materlal afterf

,be1ng expased tD lt and’perscnally th klnglabout ltg‘,(LlSthi

the real essence of educatlon"
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program is that these children will be better equipped

as learners if they first receive systematic instruction

in learning to use their new language as a medium for learning,
learning used heﬁé as a‘Paraphrasé fcrvthinking, Partiéularly for
thinking beyond the recognition and recall level to more abstract
levels of cognition. _ ‘ - '

In the course of implementing this program with thirteen class-
rooms of first grade children whose native language was either Navajo
or Spanishsrit’beéame épparent thatrtherheuriStic tools the program
provided the children in their second language might also be beneficial . ,
for imprgving‘thei?,cémprehension,skills in their native language.

This is one area-in whichrexperimeﬁtafignzmight be fruitful for the
multi-lingual education of young ahildrEﬁ; ' '

In terms of its general'aﬁd'speéif‘ ébge;cives; the Listening

program assumes tne vagldlty of CQVlnthn s pclnt'

s.,.befcre the" student ‘Gan’ derlve maximum
benefits from a strong process—orlented
‘approach to- education, it will be:necessary to
—_develop a: cufr;culum model whlch has as one,

;and asslmlla—
: 1970)




described by Bloom and his associates, and extrapolated for the

program as:

i. Paraphrasing
a. rephrasing the information from one

symbolic form to another. The student

can 'translate! verbal information.to

visual or spatial terms, for example

. identifying or building a model wh;ch
- has been described verbally.

b. rephvas;ng the lnfcrmatlon from one 1evel
of abstraction to another; the students can
summarize a story, or 'translate' a general
principle by giving an example of it.

c. rephrasing the information from one verbal

- form to another, as in providing the literal
meaning of figurative speech. : '

o
[

i. Interpreting

a. comparative relatlcnshlps The student can
dlelngﬂ;Sh related from unrelated ideas; he
~can: dlstlngulsh'ldentlcal, 51m11ar,‘and
dlfferent ldeas,tetc- L .

"b. relatlonshlp of- ;mpllgatlcn. The student
undar’t”nds the: relatlonshlps between

o- suppcrtlng
fa set cf ev;dence




applying, analyzing, synthesizing and evaluating.

Inquiry is. the language process by which these thin nking processes
are fcstéred in the course of each daily lesson. Inquiry as a learning
tool has many advocates, recent amcng them Postman and Weingartner(lgsgj,
who reiterate |
man has ever developed," They underscore the process of inquiry as a

its value as '"the most powerful intellectual activity.

learning-how-to~learn tool, pointing out that "... once you have
learned how to ask‘questiéns—are;evant, apprapfiate and substantial
questlans, you have learned how to learn, and no .one can ever keep you
from learning whatever you want or need to. knaw.

Whlle much of tha focus 1n 1nqu1ry education is on getting teachers
to ask better questlans (Guszak, 1967' ‘Sanders, 1966 ) the pcwer of
inquiry as a learnlng—how—tc—learﬂ tcc; suggests that it shculd be at

the disposal of the students, part;cularly in a. prcgram or curriculum
which is’ heurlstic in nature. The Llsten;ng pragram is de51gned with
the optimism that currlcula ;1ke Ccv;ngtcn and hlE cclleagues p“opQS&

will flcurl&b lncrea31ngly, but alsc w1th a. practlcal vlew tcward what

is dctually the case 1n many Plassraams taday, if. the :esearch cnwﬁuuf

teacher questlcns can be generalized at ail Thls prdct1;a¢ v1ew 15

,_tne ba51s fcr deslgnlng the Llstenlngmprcgrami;n terms cf-expllclt




It is through this means--inquiry which triggers thinking
beyond the reccognition-recall level--that a transition can be effected
from learning 2 second langnage to learning in a second language.
The transiticﬁ'fécgses”on the difference bétWéen_thé communications
objectives of second language prcgrams and the objective of curriculum,
whlch is (or ought to be) that of fostering thinking. Wllscn explicated
thls point (Wilson, 1870) when he urged that children, beyond learaing
tc communicate in their new 1anguage, must learn to think in it. For
the children's benefit as maturiﬁg learners in a new language, the
transition from language acquisition to a more sophisticated language=
‘comprehension program must View'the relationship bétween language and
thinking as a process-in which the two develcp 1nterdependently, and . ,
in which'fhe relatlon of thought to wcrd undergoes " changes, as Vygatsky's
work lec him o ccnclude. (Vygctsxy, 1962) - O
In the Llstenlng program questlaneasklng acts as “the plvct for
the transition frem seccnd language learnlng tc leafnlng in the second-

language.,’ Quest;on—asklng 13 the censtant‘language prccess used’ by the i oo

”chlldren for the communléatlen tasks of their Engllsh as-a- secand “~»1:'m‘ -

language program, and also fcr the hlgher level thlnklng tasks 1n the




in the English as a second language component of the CITE
curriculum provide the prereqp;s;te foundation for the Listening
program, ,

The children, through their ESL lessons, learned to ask the
range of question types available in Englishe-- the wh- guestions,
including simple how- and why- questions, and yes/no- questions.

They learned to ask such questlcns when cued by an 1nd1rect question
or command, at first frem the teacher and then from ancther child,

They asked these questions in the context of situations des;gned by
the program writers to place all the language—lea?nlng in a meaningful
context. The ch;ldren s fac;llty grew thraugh partlclpatlan in a
systematlc prpsentatlan ;ncludlng the majcr sentence patterns of English,
and the processes of subst;tution, deletlan, expan31an, ‘and transfor-
mation. Teacher's regular reports on the ch;ldren s achlevement cf the
questlan—asklng and .answering abject;ves ‘in the dally ESL lesscns '

indicated that they had acqulred the- 1anguage fcundatlcn necessary fcr

~us;ng 1nqu1ry 1n the llstenlng program.}f”’ o v = ,
The f;rst step was to flnd cut 1f such flrst grade chlldren cauld]

'sw;tch from asklng questléns wh;ch ‘Were spe 'fi'ally cued, as ;n the

¢ESL prcgram, tc generatlng é?;g;nal quest;on ndependently cf sueh
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ask any questions they wished about any of the pictures, including
asking them of the teacher. This was to insure that the children would
feel free to ask questions that they mighf otherwise not ask out of
consideration for their peers who might not- know the answers. This

afeguard was particulariv impcbtant because the children knew‘that

sponses were always readlly available in the ESL less sons in which

a child could respond correctly to quéstlcns by maklng correct choices :
from a minimal situation in which other children and objects were

"set up" to perform the action being asked about.

To summarize the data recorded by the teachers:

i) all the children in each classroom volunteered to

ask questions in response to the cue "Who wants to o
ask a - que&tlcn?" o ,

all the questions were relevant to the visual 1nforg . 7
mation presented in the frames about which they were -
asked.

e
s
L

"

iii) a1l the ‘questions were grammatlcally carrect tha ;s, 

normal American. English. .. .. . -

This data was taken as 1nd;ca;;an that such flrst graders“cculd

" be. expected to have tha questlén—asklng fac;llty, and the W1111ngnéss“""”

to ‘use it, prerequlSLte to -the llstenlng Prcgram. TWO other 1mportant

features appear ed in the children's- questléns rege ded by the teachers.}f

: Dne fpature w s the nearly total fccus on: recognlzlng and'recalll




Inquiry, as it is used in the Listening program, includes seeking
information that is readily available in explicit facts, but also
inecludes seeking other kinds of information, farﬂegamélé; fhaf,which o
may be inferre& on the basis of explicit facts, that which'may’ﬁé
compared with the facts, and that which may be predicted on the ba31s
of facts. In addition, anulry is used for hypathesis—fcrmatlcn, a Sklll

familiar to the children as demonstrated by thelr pre;erence for

inform atlanvtestlng questions..
The ability of a listener tc nypcth351ze while he is l;sten;ng,
that ls, to provide hlmSélf Wlth an antlc1patery set ‘about the materlal

appeags to be a signlficant ald to llsten1ng ccmprehens;cn (Kellér »1966)

The significance’ cf the aﬂtlclpatary set, as a strategy worth develcplng,

in the chlldren, is addlt;cnally suppcrted by its: campdtlbll;ty w1th

the Dbgectlves of ;nqu;py and ecgnltlve prcce551ng beyondnthe recal;

level. It is a strategy the mass med;a have applled for years tc keeg

"ngiwiil

1isteners tune; in and focused cn the purpcse Df the message‘




The ccmpleg;ty of these and cher processes requlred in

ccmprehend;ng relatively lq gar unlts gf expresslcnrinqthe new,

or second langu ge suggests that some general objectlves might be

,derived for. sequen21ng 1nstructlcn, and at spec;flcrcbject,ves

- might foster daily success tcward the lcngerang:_gcal The 1Qng—

range objective in the- Llstcnlng Prcgram is learner sk;ll lﬁ

'ccmprehendlng armessage;'refalnlﬁg the Sallént features of the message

(thraugh answerlng hlS antlc;patcry questlons and summaflri g the _f’”f
data), then using cher resourcea to. answer (1) antlclpatory -
,quest;gns wh;ch were:

(11) Gther questlons




of cémparing relationships among them..

. Procedural content cf Stage Gne lessans prav1d35'afséquéﬁce S
of steps -to -insure- learner success thraugh cbservat;an and practlce
of thé behavicr Spec;flcally d251red A typlcal Stage Gne lesson is l—”—
composed of three short stgrles, each stgry ccnstructed as.a- paragréph
of seven or elght sentences at. mcst draw1ng ‘on the fund Qf 1ancuage
structure prcvlded'ln‘the ESL program.

ThE'funétiép of the first story is to prov1de the learner a
model analégads'to his expected behav;er.‘The teacher has - g puppet

ask antlclpatary questlcns based cn‘ ,
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The children's questions wh;ch are related to-the" partlcular

cognitive objective of a story are. called “planned questlons.

i
i
;
;
;
i

To anSﬁerwthQSEﬂquéSficns, théfchildren ‘have to aPply the thcught I
process which 15 the focus cf the stcry. FQr example, here are- the
1ntraductary sentences, the ch;Ldren's questlons,'and the stcry fcr

an early Stage  One 1esscn in whlch the fccus is- d;st;ngu;shlng relafedk‘ B
from unrelated cbjects, a prelimlnary to the: later task of d1st1ngu;sh—

ing related fram unrelated 1deas._iuQ,;,_a,', »

VI'm gc;ng to read you:a story abgut Sammy..

;Teacher;‘ ,
C T ,15 breakfast cn_the‘table, but he also




The children wﬁc~ask, answer, and evaluate -the planned
questions and responses focus on distinguishing the related and
unreléted'cbjecté'in,theASfériéé}:Childreh'whé,askgaéﬁswer, and -
evaluate the cther quest;ons and. respcnses'alsc have .a fccused
purpose. Whlle llstenlng. While the minlmaliset Df pluﬂned questlons
focuses attention on the ccgn1t1VE purPGSe of the message, the .~

-additional- questlons prcV1de a brcader perapectlve abcut the message.
After.the.thlrd story, when thé-ehildren res@énd to-the planned .
questlons by marklng p;ctures on a; wapksheet, appl;gatlon of the

fnecessary thought process by all;the chlldren 1s~tested

Brlef;y, the formatlve evaluatlén sup

;;ed by teachers‘ respgnse




By the third‘ieseen'mest‘cf'the children (on aisee;e'cf “ail"'"meet"" -
"about half", and "a fc’”th o leee") in every- eleeeneom were Velunteer— v
ing to ask quest;ens after 1ieten ng “to the- teaeher 's - 1ntreductery e
sentences abeut a stery. Preblems reported fer the reet ef Stage Dne : -
vwere alrandom aseortment reflectlng eecae;enal dlffleultles eaueed

by the size and- accurecy of visual alds,';nepprcpriete construction

of 1ntnodnctgry sentences. for" the abjectlve of a- stery, ‘and 51m1lar
1tems whleh were remedled 1n reV1s;ng ‘the- pragram fer the seecnd yeer

The general ebjeetlv fen Stege Twe eccur furtherﬁ leng the q?ﬁg:

AFullToxt Provided by ERIC
R




is playing a game, makingfm@de;sg'aramatizing,far whaté?ér activity
results most naturally from the content of the story. ‘the chlldren

have 1lstened ‘to. For example,-in a atage Two léSSén ‘on’ paraphP351ng,r:
" the children- llsten to a stcry about a ch;ld making hls own” p;cture'
book.. The mater;als and the steps ln the prccess are detalled ;n the
stgry. Affer 1lsten1ng to the stery, the chﬂdréﬁ end thé 1lsten1ng 5
lesscn by mak;ngtheir own plcture hcoks folchLng the: same b351c steps-
These act1v1tles perfurm the testlﬁg functlan af the plcture—wcrksheets
of Stage Qne.

The cbject;ve Qf Stage Three'

8 tr*nsfer cf'Stage One agd Stage
Twc Skllla tc cther areas cf schecl st dy“IhiS»mlght be enVLflcned

SQClal StudLES'
. sfru;+ure ‘o€ fhen i
- 1subject matter of h




laden for him.'(TDussaint lQGE).This might, indeed,'causefa listener
to "see red." While any practlced rhetar;t1¢4axnls aware of this, and.. . L

‘uses ;t, schccl chlldren .are rarely taught hcw to- handle “the Sltuatlﬁﬁ

as llsteners. If the learner can: retain- the relatlvely objectlve kind
cf antlclpatary set practlced in the first three stages cf the program,

and then became skilled Ln reccgnlz;ng prcpaganda technlques, pérhaps

Wlll be 1ncreased;~

hlswchances of . becomlng a skllled mature llStEﬁA

Igwgrﬁ,this end amgng cthers,¢general cbject;ves fcr Stages
ithﬁcﬁgh Six are d331gned They refer generally ta‘cu{r;culum dEVelaps'

grade‘for second Xanguage

. ment fcr late Secand grade thrcughhflfth




ccnta;ned (seme humercus ster;es, fentesy, etc » and those Werthy of.
further 1nvest1gatlon (some pellflcal rheterle, trsdltlcnal subgect
area studles, etc ). ~A _main ijectlve ;s fer the students tc evaluate

messages fer th31r ma]er vslue, thelr crltlcal contributlens end

‘1errers 1n 1nfcrmet;en end leglc, and te demenstr"te theughtful resct;en_

hen 1t is bcth eppreprlate and ef perscnal lnterest.E 

; “On the bss;s ef Lambert‘s studles on- young chlldren be;ng seheeled'
;n French as a secendlanguege (Lambert 1970), the patent;sl seems hlgh
for transfer of L'sterlng pregrsm strategles tsught in the secend languege

to the ch;ldren s nstlve languages, that ‘isy, luntary appllcation

'fto messege—reeelving in Nava]e or SpaﬁlSh CQV'ngten s reference te




[

classraams. What wculd be the effect of a ccndensed Ver51cn of
the Llstenlng program for the purpase

ing and enccuraglng gocd quastlcns o
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