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PREFACE

This description of the teaching of the language
‘@Rts in the schools of Trinidad and Tobago is the first
final version publication to come out of . the Institute of
Education research project?: which is investigating the
problems of learning and teaching English Language in
Trinidad and Tobago. ‘ '

The design and development of this project have been.
prompted as gquch b:- the interest of the researchexrs in the
phenomena of language learning and language interference as ]
by their awareness of the dissatisfaction among educationists,
teachers, employers and parents with the level of language
competence of the products of :the local school system.

The study which has been undertaken is not an
exercise in theoretical linguistics nor:is it research for
‘its own sake. It is an attempt to apply principles of
scientific analysis to a problem wvhich is primarily ‘ , i
linguistic and secondarily educational in order to arrive :
at a clear understanding of difficulties, ‘the resolution of
which is imperative to educational development in Trinidad

“and Tobago. o o : o o : B L

1. BASIC ASSUMPTIONS |

. .It.is assumed that: -




D. The most effective materials and
methods are those which are based upon a scientific des-
cription of the languace of the learner carefully compared
with a parallel description of thes language to be learned.

2. PROJECT PROPOSAL AND AIMS

The ultimate purpose of our research is the provision
of unequivocal guidelines for the development of classroom
materials, methods of instrxuction, teacher training and
testing which are fully applicable to the linguistic context
of Trinidad and Tobago. The design of the present project-
includes therefore: ' ‘ '

(a) study of the spoken and w:itfeannglish
of schoolchildren in Trinidad and Tobago;

(b) assessment of the methods and materials
ﬁurrently ‘used for English teaching as well
as the conditions under which' language
t%achlng ls ccnducted,

(c) evaluaticn Qf'thé currently used tests and.

) ";examinatlons fcr knawledge cf English.:~

The k;nd of questlgns ’hichvthe study'aims to
answer are the follaw;ng. o . S s

_vla ';What 15 thé structure of the ncrmal means ;




1o,

-
5
L]

last five

How far do the present teaching methods
relate to the problems revealed by
quest;ons 1-57 ’

What are the implications of thé answers
to guestions 1-8 for the ‘training of
teachers and for the development of
texthooks? ‘

Are the types of tests used by teache
in thé classroom situation really
applicable to the problems which the
children appear tc be exper;enc;ng?

Are the examinations for English
realistic tests of pragress 1n
acqulsltlan of I.A E.?

To what extent does thé"présént
curriculum effect an ordered Progression

of the child's competence in the usa'”
of I.A.E.? .

%Thls regcrtrgives scmg answers tc the
hquestlons prrsen+ed_4bave.. :




A CRITICAL DESCRIPTION OF THE TEACHING
OF ENGLISH IN THE SCHOOLS QF TRINIDAD AND TDBAGO

The description of the Teaching of English
contained herein is based on observation of teaching
on the days when the project schools were visited for
the purpose of recording, as well as on an analysis

of gquestionnaires administered to all the teachers
of the Infant Departments and Standards I to V of
these schools. In addition, further longer visits
were made in order to verify certain impressions.
The schools represent a stratified random sample of
the schools of the natien chcsen on the basis of one
school in twenty in each of the educational
administrative districts, excapt in the case of
Tobago where five schools were selected instead of
the two that the sample called for. The reason for
this departure was that. since. the. linguistiec history
to Tobago is so different from that of Trlnldad, a
different ratio of sampling was necessary in. order .
to include as many of the llngu;st;c variations as
poss;ble. e e e eIl e e e

The Praject Schoals

The schccls selected in thefprciect”#ary
n51derably in size and enrelment.n'There ares

Vschaels~ ff;a;jﬁenrolment éfKQDO 3DGJ 
‘SGhDDlSi'fﬁfﬁ”’{f' ff iJ“7ff3OO=4QO7”

.m¢mmas




desks of adjacent classes actually touched one another.
In some schools there is little attempt to relieve the
drabness of the walls except in a few cases by the 7
Presence of elaborate anatomical drawings which seem to
cater more to the artist's fancy than to the needs of
the children; and the inevitable school motto. One of
the schools is housed in the parish church building.
Nevertheless, it is included in the Ministry's records
as a school building. In yet another school, two
classes are permanently housed in the church building
across the road from the school.

Thexre are examples, however, of schools where
Principals and teachers are making efforts, sometimes
guite outstanding, to overcome the physical obstacles
to teaching. There are schools where dividing
rartitions of hardboard have been erected to afford
a ce rta;n degree of privacy for each class.

The teachers in the infant department show
greater initiative and dedication in the extra work
they put in to prepare materials for their. classes
and conseguently there is greater evidence here of
aids, illustrations and Play materlal than in the
rest Of the schocl '

'PHYSfGKQﬁCéNbiTiéﬁé;AﬁD‘TﬁEiBVEFFECTS“

| DVERCROWDING f@i' SR R L _{i - o , :

: mhe sehccl enrolment gragh, Flg- 2. g1Ves a
;clear picture cf the aegree Qr Qvercfcwdlng'ln therﬂ,’: V_,;>_ o
g?schcols : ‘on ol = > ' e e :
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The effects of overcrowding are far greater
than appear at first glance. When a teacher has to
fit tuhree children into a desk designed for two, the
result is not one, but three cramped and uncomfortable
children. A school in which there is 40% cvercrawding
is in fact: a school in which all the pupils experience
some measure of physical discomfort, are deprived of
adequate working room and are likely to suffer more
greatly from irritableness and distraction than would
normally be the case under better conditions. The
teacher too,; is put out by the fact that the number
in his class is greater. He is faced with a wider
range of ability and attainment, with added disciplinary
problems, and a larger number of inattentive chlldren.

In the cases of minor QVércrawdlng, the only
physical effect is the placing of a few extra desks in’
the classrooms or sgueezing an extra child into sonme
of the desks. But in the more extreme cases; Prlnc;pals
have had to use greater ingenuity in finding space =
not floor space but roof space. Classes are placed

wherever the eaves offexr even partial shelter, In one
school where four classes werxe permanently seated in .

the western corridor of the school, the children are
drenched whenever the rain is acccmpaniéa by a
westerly breeze, or, if there is no rain baked in the 5
sun from 2.00 p.m. te the end of schcol. ’

In anotherxr schcci the Qverflaw had spilled into
the space under the school bulldlng and.then- into the
quarters provided for the Prlnc;fal."ln one district
the chuxch doubles as a .school on week days and classes

- are permanently esfanllshea in two adjoining sheds.
One: apprcxlmatelg 2000%. lsiféet houses three classes.aj
‘Another class is seated ;n A 1aan~ta shed w1th al rccf
7 feet h;gh at cne end, 5 - X '*'

FullToxt Provided by ERIC




not be heard at the other end less than seventy feet away.
In situations like these evaen the inevitable ‘children's
classroom conversations have to be conducted at a higher
pitch in order to be heard, and the teacher is compelled

to shout if his voice is to carry to the back of his class.
In several of these schools, the observers, standing.at
the back of the class, found it impessible to hear what the
teacher was saying. I+ is understandable, therefore, that
the children find some other kind of activity to interest
them. R . : Co- N :

mefitioned ingredients of overcrowding and noise, and.
combine these in a.peoorly ventilated classroom; the recipe
for teacher and pupil disintegration is complete. We have
seen teachers, paxticularly in urban schools where over-
crowding is greatest and outdcoor facilities minimal,
visibly wilt under the combined. effects of these conditions.
Little teaching can be done. Written work is set for the
class and from ‘then.on .-the main effort -is directed towards
staying awake and controlling the noise. But the noise will
not be controlled. The sound of the silence bell, when it
is heard, brings Qﬁly?mcmentary_reliéf<and*thé'pleadiﬁésvcf
the Erincipal;cver-therpublic’addrgss system are awarded -
no more than a token mark of respect. ‘There is nothing to

When in the afternoon we add heat to the previously

do but wait for the final bell. -~~~ .

x

LACK OF WALL SPACE

The absence . of di%idingiagarﬁiti&qé;ﬁetﬂeenjcléséesgfﬁ,

has;alreaaYQbéén,mentisnéd{:chwever,,itwis{impé;ta;;jtpf;_
stategthatfaparti£rbmgéﬁsuringgthepprivaéy_gfia;fléss:éamfy,)
walls provide useful.space for display of charts; m ps S
’T@iagraqsﬂand_E1¢£ﬁfés_whié’ ’ td s ‘ta g '

- English-classes’ lass )
of‘almost.al]




One must note here that wnlle the ‘@bove is an extreme
case, the need for space cutﬂaax is- felt by.all schaols and the
- practice of tak1ng classes in the shade -of a tree is -almost

,unlversal - As- far as the teachlng of - English is concerned, it
is often the- iny place where oral class work can be attemptea

~ with ‘any degree of. enthu51asm w;thout dlsruptlﬁg"theAwark of -
Vadjalnlng classes.v;sfm- R : su & N RS

It must be Etated that ‘in. the schccls where the abcve
condltlens of cvercrawdlng, noiseé and 1ack of pr;va;y -do nct '
exist, ‘the atmasphere of the classroom ig ry. different and .
,teachers ‘do” make ‘use* “of” the 'cpportunlta.es affered for- dlsplaylng

‘wall charts: eﬁc‘, and dc ‘make: greater effcrts ‘at: acktual teach:.ng." K

1s the case 1,

" But..the . number af Séhcols whe:e t.h:.
»anly three -
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is worked on the board and the children with the right answer
present their books to be marked. While this system provides

for irumdiate reinforcement of a good . response, it is nevertheless
extremely tlmEﬁccnsumlng and leads to sllg-shcd marking on the E
part of the teacher. . Further,- the teacher: using this method con-~
51stent1;, ignores the less fortunate prupils who. have wrong
--answars ~and- who are most in need of - help.  In some’cases, the
teacher does not even check- answers, but is satisfied with a

shaow of hands- frcm thcse whe claim. to have: correct: an;wars.v _
Moreover, ‘as. in. the case Qf Arlthmetlc, the' teacher is more con- .
cerned with the answer than the method used by the. child and '
often ;aulty work is. réwardéﬂ w;th a tlck and g@cﬂ effarts left
unrecognised altcgether.f7 """ : :

'cn ;he text baok

o (b) o cwe; fea;epé,naen'ée

and the lack of blac]*bnard
respnnslble for the over
'?The chartﬂ prov;dea on.

The empha51s on. erttEanGrk=




learn, (if they do at all), largelv by repeatedly correcting
mistakaes 'which they continue to make bacause they never knew.
what was correct in the first place. Th? classic example of
this is the."teaching" of "is and are" and "have and has" which
are tested constantly in every class from infants' tc standard
five without ever: DElng properly” tauqht or leaxnt. It has
become, apparently, a stendard: tlmE—fllléf used by’ teachers.‘
whenever they cannot be bothered to attempt: anything new, or:
when they need to keep tbalr puplls GGCﬂpléﬁ for a while.

(d) Develcpnent of a Duck—pa%51nq attltuﬂé on the .
part of teachers . S E

In ccndltlcns a% descrlbed abcve thé stanéard of teachlna
must fall and the level of achlevement must ﬁecréase. Yet these -
conditions have éxisted fcr sc 1ong An- the schools that teachers )
‘afld administrators have come to accept them as the norm. They no = -
‘longer’ ccn51der them as faectors that are: hostlle to -education and - .
that have 'to be overcome.. This unquestlcning ‘acceptance of the
51tuat1cn causes- teashers to Fix the blame -fox. low standards on
'everyth1ng else The ‘First to 'be blamed are “the- nupils them—

.. selves.  ‘Teachers talk" endlessl' about. their: 1ack ‘of amb;tlcn,'
their playfulness,-thELI 'breken English' whlch they stubbornly

. refuse to corxect,” and itheir general ‘rebellicusness. Their'

H‘parents, tcg, roome ins faf*the1r‘sna:e*af:crltlc1sm fcr nat prn- W;mf

. v1d1ng the';equlred baoks ' g an : i

{AFullToxt Provided by ERIC
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(£) Dévelapmegt of undes cable chlldren s attitudes

The attitudes cf the
school conditions. The keen

all classes but partlcularlv’

has generated ‘an- attitude of

puplls are also affected by the
spirit GL compétlt;cn that exists in .
in the Common Entrance classes, :
selflshnESS and 1nalviduallsm that

is the very opposite af the virtues that- cne ‘would hope  the

educatlcn process to" develdop

« .Ona only has to 'see the' teacher

,wr;te an exercise on the board to. see. how chlldren—reacts w1thaut
exceptlcn they crouch over th21V—copy bcaks 11ft1ng the sect;on

that is not being written . on

, to form. a barrler to prevent

their nelghbcurs from copying.  As the answer is wr;tten, the
books ‘are snapped shut to avoid leakage of the precious in-

formation containéd therein.

It is-a plty that teachers have

done . roﬁhlﬂg to diacou:ag, this attltuﬂe on. the Eaxt of thelr'

puplls.,

The,overcrcwding,iﬁ"thé chgols has nacessxtated-—:

(é)— a feglme cf tlghtfsupexv131cn cf the puplls:nh

;fb}A ‘an ladk‘cf cnpcrtun;ty fcr i
und é?PIéSSlQn cf pupll cp LN
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EFFECTS OF SCHOOL 'CONI;:ITIQNS- ON_TEACHER TRAINING

Cend;.tlens in the schools - ma’k.e the ‘'whole programme
of teacher training an irrelevant ritual. In the first place,
teaching methods learnt at the Teachers! Colleges all-assume
tha: ,eerta;n minimal s-exist in’ the clags- )
room. They assume: elasses of a manageable size, a certain ease
of oral cemmunicat:.on between: teacher:and c¢lass and ' a degree of
freedom of movement within the . ciaeercom.f Where classrooms are :
v;rtuelly nen—ex;etent and where the- c:.reumetancee ef the sichool ™
are so m'lfavourable o teeeh:.ng, the ining- prevz.ded -is- of - 1112‘!:1%"
value. ‘The hewly graduated teaeher soeL finds that the techniquee
that he has learnt are 1neperab1e in the. ccnd;t;ons in which he
has to work. - He has no al ternative but’ to follow' the example
of those who have adjusted themeelvee to the cenaz.tlens. ‘In a
very short time the effect of- tralnlng 1siljst There ;!.e very"
little noticeable d;fference between ‘the. actual teaeh:.ng by a
graduate of a teachers' eeilege anfi that' of- an” untra:.necl teecher.
CDnVersatJ.en w1th tea_hers ofter reveale that the trained teachers
have a better unde:stena;ng Qf_chlldreﬁ 'and a’;mere tclerant ett.:.tude




THE. QEFICIAL LﬁNGUAG& _ARTS SYLLABUS

The syllabus of work for Primary schools' and the
Infant Department contains the seeds from which ‘have grown the
present attitude te, and mlSCQnCéptlQnS about the language .
problems of the.. ccuntry. Orlg1nally publ;shed.lni1956 ‘
it can  take no account of ;écent findings - in the field of
languaga research and teadh;ng methods part;cula:ly thcse-'
which ralate to the teachlng of - language in“a’ cantact i
situation: like ocurs, It is not’ the ‘aim of this report: tc lay
the blame for this on- thcse who prepared,the syllabus so hany
‘srears ago. Howevér,, =" mast pc;nt out the éeflcléncles 1”;ﬁhe7
document since it continues to be used even now, and
~indicate. the areas in which future work of this kingd needs tc
ba done if a suitable syllabus for gur languagpts;tuatlan 8

to’ be Prepared.




In lessons other than. English, the correction can bm made vithout
interrupting the- caurse of the lessc; "but the wise teacher will
"note and collect such @xamples of fauits fgr furﬁher treatment
in the Engllsh ]esscn ﬁrqper -

: v It 1s qﬁ;te evident that those whg drew up the syllabus .
_saw_the. 1anguage of the child as a- fcrm of English in which :

there were mlstakes, and hence the role of. the. teacher as - - ) -
essentlally one of carrestlng mlstakes in the speech and writing
of the pupils. Instead of. atfemptlng to. teach the total grammax
of the English Language, (naturally a little. ‘at a ‘time and in-
scie natural or 1ag1cal crder),_the svllabus’ ccntentg itself with
spec;fying a few isolated and not . necessar'ly cannected features
of the Engllsh Language, e.g. the use of "is and are" Thave- and
has! "the movable 's'" "singular and.plural’, as well as re-
qu1r1ng the teachlng cf cexrtain’ grammatlcal categcries, e.g.s
masculine. and femlnlne, kncwledge of which doces: not necessaxlly
lead to a more competent handling of the Engllsh Language. = The
idea that there may. be two d;stlnctflanguages -at: wark with -
systematically distinct gramma;siis’ngtgrecggnise ; e
:of-the@EngliShst acher is not merely . to: co 3 \

tc hls stﬁﬂents,
of thevschc 1 .




majority of schools have no library, and many of those that

boas! cf a libraxry refer to an anthuated collection of “"classics" .
and discardad text books.. Tha pupils are expected to learn to ]
wrlte "a gaad,curSLVE style ;ccmbinlng laglblllty with a pleasing
appearance and a raasanabla degree. of. spaad: --when it is common
pract:.ce for flve ch;.ldran to be Squaezed into a desk ;Lntandaa for
thzee where thexa is. not encugh room for the puglls to lay :

their backs s;da by side on. the dask let alone hava the fraeﬂ_

dom, of gayamant raqu;red-to wrlte p:@pe:ly.

(c) It is unraalls'iu'iﬁ-ita axgagtationé: L :
Acccrding ta the farawcrd we are tcld that:

"“:"by tha énﬂ af the ¢au:ae “th. pupll w111 be abla t@
‘express himself, both in’ Spaach and ‘writing, in standard S o ]
‘grammatical English; and w111 be :able to comprehend ideas
51mllarly pxasentad tc him, He shauld furtier ‘have mblbaa, :
= C : ' X eveloped an’ apprac1't1cn of
,tha baautles cf the language as’ xampllfied in the pzcsa»and
pcatic wcrka of’ soma”cf“the’gre,*” B




The syllabus calls for the pupil tg read fourtean
‘recommeuued stc:y bocks and novels and at least an equal number
Aof cher books in private library reading. But every teacher
in the system cemplalns that children are 1ncapable of reading
_,the next lesson in their- read;ng books, The ‘poetry syllabus;i :
"“calls for the child- to learn approximately- 350 lines of poetry by;
heart, (in’ standard I, two: sets of 24 cantlnueus 11nes, Stan= -
dards IT - III, two cf 30 each Standard IV, two of 40; in
" Standard V two of 50), and flve complete Poems... In addition
they must know about rhyme, metre and rhythm, All this when the
teachers, and dgubtless thé Puplls too, are. ccnv1nced of the use=
lessness of the exerCLSE, ; ,

(a)‘ It 13 unnecessarily undemanﬂ;qgiin the area of
’ languagé develcgvent . o

, syl abus’that:asﬁlong
cated'an the childrEn




(v) "are™ with plural dount nouns

(vi) “"are" vith pronouns you/we/they
Inte rrcgatl ve struc:tures H
(vii) where + is/are..... |
(viii) when + is/are.ia;,.
(i%) how + is/are.......
(x) who + is/aié.,.,..af

(xi) what + is/are.....

V(x:'_ii) subject verb invers;.cn- J.s/are + Subje‘?t!---

V(;_.;j_,_ij'_');.negatld;;af (;.) to (xli) abcve

(b) "ﬂas aux:. lJ.ary verb
for this function).

'f_;s;‘?.gt:llar hesz ’nof 1 fol lcmed by"
(the 9z oup cf 'hilaz:en e )
b 1l
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By providing teachers with a list of items to be taught,
the syllsbus provides a check list by whlch a teacher can assess
the work done. But grammatical . featurez listed are 50 randamly
selected, and unordered in- presentatlan that they cannot effect a
growth in linguistic conpetence on the part of the: learnex3 ‘which
after all is the only crlterlcn for su:cess in ‘the’ area of language

teaching.

- - . -,

The fallQWIHQ is a 1lst of the items whlch the syllabus
requires to be taught . ' S :-

* means'repetiticn of work. alre ady dgne

+ means extensicn of work bégun 1n the P:ev;cus yaar

STANDARD I PRDGRAMME QF WDRK IN SYLLABUS

The use éf "I" S :

is and are; was; wexe ..
‘use of simple ccmmon ncuns
',mcvablé gt
- word: bu;ldlng S o ’
rmaklng slmple sentences (a) with given werds
(b)" with pictures.
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STANDARD II Ceontd. }
desc:ibing’wbrds - size, cc:laur, shape '
o +statementa ‘and- questlcns
simple orders and cagmand B ) ) R
’ use of Vilternate :
"+1ettery writing . R
carract:.cn of Gcmmcn faults R : :

 STANDARD IIIX




STANDARD V. . *revls:.cn éf four years"wcrk e :
+ana1ys:.s of. ccmpou'nd am:i complex sentenc:es
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The syllabus also places ccmmendable emph351s on a
variety of activities that are important in infant education: .
story-telling, drama, puppetry, "Wendy houséﬁz nursery rhyvmes etc.
It calls for adeguate libraries with well iilustrated material
in type suited to the infant eyes. The only pity is that in the
conditions that exist-in the schcals, these,actlvit;esuare largely
neglected. ' : T T

The readlng prcgramme has as lts abgectlve‘"the develqpment
of clear ‘and “£luent- speech‘ This seems to be, guite odd,:.One :: "
wauld have thcught tkat a rather more modast ‘and: relevant dbjectlve
like "enabling the children to ‘decode the written symbols- 1nto-u:
the scunds of speech and -to’ dlscover the meaning of the written.
'message, wculd have been mc:e app:ﬁpr;ate.“ ‘Moreover,: the . ..
rmathsas*cf teaching lmplled by the texts :ecommended 1n the




THE INFLUENCE OF THE COMMON ENTRANCE EXAMINATION

v “The Cc::mman Enfrance Exam:_natlc;;n exsrts a 6ecidé61'y, '
unheaithy influence on.- the work of  the whole schccl and .-
barticularly so in the Ffourth and fifth standards. ‘The ‘demand
" for secondary school- Places has made success. at the Cc'nmcn' ,

Entrance .axamnat:.ans the pr;me aim of the’ schc@l programme and ]
"“the sole criter:.cn by which a schc:c:l z.s rated bcth by the téachers ’
and the public. Thé whole school prcgranma 13 geared towards

the exa_m:Lnatlan Child¥en ave sf‘“Ieeneﬂ off at .an. early ‘age =zo

as to be put into ~'i::he"sj:ream that leads taq the special class, .

Text books are chosen on the basis of the resenblance, of the.

‘material ‘contained in them” to- the format Qf the chmcn Entrance

questions. 'Textbooks" which _are no more than comp J.at;LDnS of .

"In‘tellzl,gence Tesm' appear ‘on “the - Standard three -syllabuses and

Common ‘Entrance ‘papérs -in fAr:Lthmet:.c Engllsh a:;d Intelllqence _

are almost indispensable. in" Standards four and- flve.; 'Ihmughout

.the school system, -children -arebeing cgnstantl_y subjectﬁad to - -

mult;:.ple chc'r ce test.s and blank f:.ll:.ng exerclses, much to the

et ] schapl prcgramme
- 'great:ast measure'of succes ~
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What is additionally tragic about ocur s;tuatian is that teacners
are iu fact very much in the dark about the true nature of. the
examination for which. they . are Preparing the- chlldren. Copies
of the examination. ars never released to teachers and copying
the tests is forbidden. The teachexs': ‘knaowledge of the R
examination ¢an be obtained only from. the' snippets of lnfcrmat
supplied ko them.hy the Pupils who have written it, and from the
practlce ‘tests ‘condudted before  the examlnatlcn prﬁper. This
is, of  course,. ccmplétely unsatlsfactory, for it means that the
;whgle school programme 'is bein altered in an effort to prepare

for scmethlng;abcut which only a V;QEE and 1ﬁaccurate7;EpIE551on
is held : v i o

. Mcr=GVér, some teachers aggear to regard the examinatlon

w;th grave doubts, if not active susp1c1cn. ‘They seém to" con=- . .
sider the results as béing. often- myst;fy;ng ‘and ﬁng:edictable.?;;”
They claim that totally unexpcected results appea; every . year and‘
this tends to shakﬂ the confidence of teacher -and pupils alike.-

It is not the Purpose - Qf this study to attack. or defend the
present. Cammgn Entrance examlnatibn *Inde"a we cannct,j ‘” v ]
'for security‘ reasons' we ‘have ndt been permitted to see the . . . . ..
“actual test papers. .. We are 'concerned, hcwever, that the whole ' - _
school system could be so adversely 1nfluenced by somgthlng abcut
"which the public at large, and teachers in p'rtlcular, are - totally; _
,1gncrant. < It is. qulte'uséless to plead wlth teachersitoﬁeducate'“'”"‘”
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THE TEACHING AS .OBSERVED

Qbse;vat;a@f?;pcédﬁre

The samgles cf teachlng prav1ded below 1ndlcate thef

- difficulties ;nvolveﬁ in txying to describe in general . terms,,
the teaching that is taking place in the schools. In. spite of.
the broad areas of. s;mllarlty of ‘classroom conditions, there are
lnﬂlv;dua; pecularltles in- many  schools which make it 1mncss;ble
to -classify them all Ain the same categcry. Teaéhers,-
vastlyr;n their abllltleS’anﬂ attltude and it 'would in n way,
be fair to-make a general candemnatlen'af the;r teaching methcds
We would like here to. reemphasise that the aim of this study is
to help to effect .a change in the teaching sf_Engllsh -and any
criticisms made are not 1ntended to ridicule the Ministry of
Educat;cn and ltS cfflclals, or, the. teachers in the: system, but. .
,are seen as. a necessaxy prellmlnary to any constructlve,woﬁk to
be attempted 1n the area.,' o . o

: cT Qn arrlval at. the sdhool Lwe ascertalned frgm the
prlnclpal ‘the times when Engllsh Language'was ‘taught in: the"

ifferent classes of the school.;. A schedule of class abservatlons ; 7
'was then decided upon sc'as to enable us_to view as muéh_as . . _ o
»gp9551b1e cf the.teachlng of English_ln thé'SChDQi - R T




, _”'samples uf a;tual class abservatlcn are
given to provide the teacher w;th as complete a picture as
possible of the conditions and. teaching prevalent in the schools
tcday.r They demanstrate a fair cross section of phy51cal con=- -
ditions of the classrooms and- the teachers';cqmpetenée in, and
“attitude tc, the subjects they are teachlng.

'The follow;ng features are . cbservable frcm the sample-—

(1) A full half day's wark - A,B C E.
< £2)  Classroom ccngest;cn - B,C.
{(3) Noise = BE. :
. (4) Dlsturbance/;nccnvenlence frcm unattended class A, B C.
(5) Dcuble/multiple stream classes - C,E.
© (6) Conscientious teacher effort ‘= 'A,B,C, .
A7) Rule/definition b sed. grammar t achlng - C E F N,
. (8) Neglect of oral work L,E.,__ ‘
MR (Q)EfTeachers'rlgncran", / m;sunderstanélnq of matterf
.. . method’ of. taachlng = G,H,J,L, M,N S
S0 (10) . Sevious: teaeher ;ndifference to wark cf class - D.
(11) Lack of pupils’ materlals,;‘ B, E‘ﬁ{?fx;'wy:: o 3
(12) " Over emphasis on silence A, ' S 3
“(13)- Domineering teacher attitude — ‘AVELS .
(14) 'Unsultabl m 'a”* o
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c.luest;onlng invites the boys merely to utter one. or two
words which £ill the gap in his 1nccmplete statement oo

Fcr example-

Teadher-' "You remember that we call thase numbé:s,—ﬁa“

Boy.s 5 "Mixed numbers“

Later in the class the 'blanks' in his speech included

syllables, T3

Teacher: - "frac-—--" S S LT 7
Boys: '"tions"/ I D - | m:.nutes
Fgllmﬂ.ng a one minute. 1nterrupt1«::n T - 1 m;l.nute

by another teache;:, he beg:.ns to’ prcsent the 1essan

for the day, by working m,example on the blackbcard

1ting what he is doing. - He then has two bovs

work two examples by ‘telling them what do do. On
completion of this hé reauests quest:.c:ns but there are nane.
"Any duestléns"ﬂ‘" : - : : L L
"N@ Slr" )

He then ertes ten (10) pmblems on" the baar R

'bays tc wc:rk 7




“Those correct show hands, Those wrong stand." The teacher
doesn’t correct “he bovs who have made md.stakes or got

the sum wrong, but inquires whether' they have - seen their
mistake, ' To this, the answer is always 'ves' and the

- correction proceeds. Meanwhile,  the. class next door is

very imwatient and their noise level has been ¥ising. WNot
to an lntolerable level, but enough to be noticed. ’
10 m;nutes

R.K. lesson - sermon ty;e w;th minor slot fllllnq

operations and guestions to class zbout whether they
remember aexamples: of certain of Christ's. v;rtues.
Essentially ‘the boys ‘Knoxy - the area pretty well-and no
new information is transferred cnly morals drawn from
the examples plGVldEd Lessan has not been prepared in
any real sense. } ' : :

1) Cms:.deratlcn ff:r fr:,e d

1 k pcar.w~

szes of Qrayer (o Adcratlon

. -Contrition’
Thanks . o
Suppl;catlcn ;“

vﬁteaéhér s 1anguagé is fcrm
sentenceso” o 4
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."If a person. is very absérvant he is what?"
(notfsAbl) :

valuable /. aud;ble / gultar / edlble / niece / forty

.Same technique of correction:as for Arithmetic.

-Boys spell words . and pronounce each word after hav;ng spelt it.
Prcnunc;atian (gItA) z:rected to (gIta) :

‘Sampile ‘B
Class - Infants No. present - 28

8:45 ) Sdhcal beglns. Chilaren llne up in. ccurtyard and enter
. school. Prayers, hymn , remarks by Prlnﬁlpal over public

addreSS.' Roll call. 25 minutes -

9:10 Teacher gets ready to beqln teaching. o
Parts of the body." Teacher. points to. Pa:ts of - the body, .
“and calls on c¢lass to name them, then sha calls the par‘t and
the children point it out on their own bodies. e
T A : . . ' 10 mlnutes

20 Vchunting;, Teacher céunts Wlth the ciass, thé bocks on .. -
. her desk and the- pencilg in a box. - Distributes shells S B
. cla “Class: hécomes a 1:Lttle R

)

Outl. I L coun'ts with them up,te s;.x._ Tg_élcher
.has tg shcut all the tlme*in crder to. be. h“ Wrifes

A FullToxt Provided by ERC [
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"Today is Monday" which she has already written on the
blackboard. She also tells them to copy the addition table
which was done in the previous session,

Children without pencils have to be,lent'gencils, others
have to get pencils sharpened., Teacher's time is largely
taken up in performing these %tasks. As children conplete
the work, teacher marks their papers,

All papers are marked in the ~period. 1 hour
10:45 Plasticine work., Teacher dist¥ibutes plastlclre, to a
-class and asks therm to model shapes. Children, very excited.
'They make balls, baskets of qus etec, :
;End Qf morning 53551an.
Sample C

Class 1B No. in class = 30 4 per desk, 12" each.
One blackboard 4' x 3' (class divided into 2istreams);;-

9:30 On  our arrival the "B“ stream was dalng Arlthmét;c.

'9:55 Ieachar warks sums gn the bgard Chlldrén cgrrect thél
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10:45 "B" GROUP

Teacher writes on the ‘board: ~ - e S T

“ENGLISH ’ s

A N

Teacher then says to class:

"wiite -'an' before a word which beg;ns W1th a e,l ;O , u.
"Now' tell me ‘another letter, ‘not a,e,i,o,u” Class offers
'b,4,1,f. Teachér wrztea these letters on the beard and

says: ,

"Write 'a' before words beginning W1th these letters. . .

She then writes on the board-' oS e

eye - ant - pen- L ' |

and says: o Tl e

"What letter does thls begln Wlth"§
Class. o - : - SRR - e T
Teacher: Whatrwill»yéu write? - o oo ET T e

inting. to ox).. .
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11:25 Teacher ireviéés'g'f land:'én'iwith'ércqg A and then does
the exercise Qn'the,bqard'fcr Group B, = .. -

nd of session. e

Class 5D Né;'ih‘class =.28

9:00 -‘Qn'arrival class i
: Teachar is-absent.
9:30 ' Teacher retirns to class.
- coconut shell carving




1
i
b

1

11:085 Teacher returns to class and sits at éesk and works on
coconut shells fcr ten (lO) minutes. -
11:15 Teacher goes to back of class and smokes a c1garette and
' talks to teacher of nélghhaurlng classi . A5 m;nutes
11:30 (Class is supposedly rev151ng or:. dclnq ccrrectlcns, but

-has been doing prec;.c 11ttle but talking qu;Letly
81nce 11:00 a m.) 7 7 T

Sample B . SRR

Class 2B  No. pr95ent 37 ‘in’ 2 streams
.2 blackbaards (c fcr each stream)

9 45 ) GROUP A : : :
- Class is g;ven Arlthmetlc problems frcm the blackbgaxd

‘Teacher works one. sum on the blackbgard and 1nstruct$
the class to do the’ cthe:s. o ' ]
Class WQ;ks;GQ ln reascnable ai,éncp ]

10:20 FWHGréuQ AlO mlnutes

10:30 GRDUP, S
'T‘e ache r
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ENGLISH

SENTENCES __ , ___COMMON NOUNS ___PROPER NOUNS

T

Pearl writes a gaad 1etter. )
- My bixthday ‘comes in February.
-Have you been tc Cauva? .

Do ﬂEacher asks class to read sentences ‘aloud. She corrects
77 " 'class pronunciation of 'to'. "Not (tu) but (tA)
She then gets class to recall the definition of a proper
naun. They provide her with the 1nf9rmatlan that it 1s
"a spceeoial name of a person. or place.”
She also asks class to read the first ‘sentence again.
When this is done she askss 5
"Have vou seen the name of any special pérson or place?"'
Class remains sxlent
Teacher repeats the questicn several times before sameone
answers,,"Pearl"
" Teacher: ~Right! Now where are yau going to put Pearl?“
. Class . is’ dumb They are unable to see - that the 5pecia1
. .- name' Pearl: must ‘go inta ‘the Proper Noun ‘eolumn, .
" After- several’ tr;es, one bby suggests that 1t be put
- under. pxcper noun,
' fTeacher asks class +to zeaa the sentence aqain and then asks-
_"Have .you. seen another naun?“
~v,Cla-ias,ls dumb S ——
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She then calls up three children to read what she has

just written. (This is obviously a backward group) .

Then she asks: ’
"what do you write before a, g,i,o,u?

Group: Nan®

Teacher goes through -Eha 1151: of words. asklnﬂ what letter

each word begins with and getting. from them which of the

forms they would use. Then she tells them to do the .
exercmsa in their ccpvbccks. oo : -3 minutes

11:28 .Chlldren brlng up the;r books to be mafked.' B -

11:30 End of sassicn.

.Stdg 3 Engl~ sh Grammar.

Class sits xeadlng from tEKthék.; They are revising the
dEflnltlﬂns of -4 noun and' a- verb ‘while teacher marks cogybcoks.
Wwhen marklng is fin;shed teacher asks class for definitions of
Noun and Verb, “and gets the ﬂeflnltlan from the textbcak. Then

she continues: "we all know what is a noun .and what ig a verb.
Is the:e ‘anybody who can stand up- Wlthcut locking at theix book
and say what is a Ercnaun?" 8 Nc ZESPDBS% frcm.the class.

Teacher exglalns that a proncun LS a wgrd usea in- place of:
‘a noun. ‘‘she- ‘then writes -a: sentence on: the blackbaara anﬁ then reads
it. "Lloya's mothex: gave ‘him.a bax of chncclate"; ana says-
,“Laak at your- 115t of prcncuns and see if you see a Qrcnoun in -
the sentence.,ﬂm.v : i : S

11y ené,*




Sample G
Std. 1

Spelling

' Teacher rules up the blackboard and writes the followings

feed seed . - . . . weed

mend : ) bend s A send .
cage age . .- page . . o
feet v tent S stage .

She points to the first word and says:

"This word is. 'feed'., Spell feed,!

Clasds: f-e-e-d : ,

Teacher proceeds to do the same for all the words
: '10 m:.nutes

,Teacher next wrltes the fallowxng on the, baard;

"tten", and says - - v
"what wcrd has all, these 1ettexs°“

"Class remains - sxlent awkile and then somecné says "tent“

Teacher: .- "Correct"——”

‘Then she writes the’ fclléwxng and asks the class to

£ind the words that have/been jumbled.

“ eefl  geac . 'ééSd_‘f‘-
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This mode of questioning continues for some time until
one pupil states: :

4th P, The children are talking.

T, Yes., wWhy do we say "are'?

Class: Because it iz more than one. »

Teacher writes the correct sentence on the baard.

Now suppose we wanted to say that about yestérday, what

T. '
would we say?
P. The children was talking - ' : :
T. No. (Procedure as above until the correct answer is given).
P. The chlldren were talking . - : :
T. Why is 'were' right? S o T

No reply from class.
T, Because 'are' becomes: 'were' in the past tense.
The other sentences are done ‘in the same wav.

Class 5B SPeiling

) Teaehex tells class of an acc1dent in whlch the victinm
is taken to hospital ete, " as he' proceeds w1th th% stafy he writes
the follqw;ng words on the blackbcard-—7

B

accident : hcsp;tal casgalty»' operation
VHe then tells class-

Lcdk at the wards. Sgell 1t in ycur mlnds. Ncw wrlte it
in the air. (Ch;.ldren wr;te the wcrds ll"l the air with. the.ir

.lflngars),r= : el
Now close: ycur eyes and Spell 1t tc yaurselves.: B
(Class dees as 1nstructed) I, : : ‘




ERI

Full Tt Provided by ERIC.

catching up the ball and throwing it high into the air."

She repeats. the sentence and then asks:
"Who is bowling? Who is the captain?”

Class answers with a little coaxing.

: Teacher continues to read sentence by sentence, para-
phras;.ng each sentence after read;.ng it. Sometimes she questions
the class about the facts in the sentence. .The lesson is about a
cricket match taken from Tom Brown's School Days, but the teacher
is not at home with cricket and many of her paraphrases are inaccurate.

Teacher constantly drops final 's' even when i:éac’l_ng,
After the reading, the teacher moves on to the questlans at the
end. Teacher reads quastlan-

"What ‘was the result of the ma.tch'?"
she paraph;ases this as-" Who won the match?"

. Class is. askad to aescrlbe the p:l_c:tuxe in the 1esscn,
Class supphes details of items in the picture but makeg no:
ttempt to say what the p‘cture 1s abc:ut anﬂ teachex dces nat
try ta ellclt 11:

32,m;nut§§;;

, Vccabulary wc:rrk' based on lesson:

Ieacher writes on bcard-—" '

. WORDS . MEANING
applause. TR S
_ ,éstéhi‘shmént R
.-compliment E R
"..,countenance
. 'deserted -

. excitement




Class 1B No, present 31 No. puplls per desk - 5
Mo, inches desk space’ per pupil =10,

9:15 Campfehensicn.

- Teacher ertes on -blackboard; - "One ccld winter's night
I ran alone o the pcst office". .

‘Was thé*sun shining?
‘Was T going to school?-
Was it warm?. :

‘Was anyone with me? -

- 'Did'l ge“slcwly?

b Wb
h

Teacher assists- in wsrdv;dentlflcatlc i, as pupils fa;l
in the1r attempts although.: they spell the words._ Children invited
to read in chorus after the ~teacher., Teacher reads the first
question and advises Pupils on the p;@cedure* one-ward utterances
not.acceptables: "Answer in'a camplete way.'!, Puplls questléned
individually; when the correct answer 13 given, the teachpr writes
it on blackboard. :The ﬁuplls An: chgrus ‘say ‘the ‘answer . a few ‘times
and then write it in their bcaks.,ATéacher ticks.  the answer in =
Ehe exerclse bnck%. The lesscn pr@ceeds 1n this - fashlcn, The

Sta.“§t G£émmar- ' Complemant‘of the verb
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TEACHER: What is the difference in these two sentences?
CLASS: (A vague mumble with no clear answer). _
TEACHER: One has 'was' and one has 'werea'. Why do we use 'was'?

CLASS: Because it is one. S ,
TEACHER: And why do we use "were'? .

CLASS: . .Because it is more than one.

TEACHER: ~ What is more than one?

CLASS; Hesitation = silence. Finally -

ONE BOY: Two, three, four. B '

TEACHER : NQ& ducks.

et TEacher then explains that ‘was' and 'weze' are used

for past events and -that 'was' is used for the singular and twere!'

for-the plural.  Sets wcrk té be done- on the b;ackbcard Class '
to: 5111 in 'blanks with ‘was or’ were. : S C

-Sample N Subject: medlal Reading

Teacher writes on the’ blackbcarda

1. a as in baby

2. a as. in cat.

3. ‘a'as ' in call _

4, X :afas in‘caf :
and asks class tc read.r Cla$s xeadé'as f@llaws;é '

1

24 ~'*,*f[e/.as 1n /kyat/ 5’f
"3
4

. - /fe/.as in. ﬂc:-l/
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ANALYSLS OF QUESTIGNNAIRE

The teaéhers

There are 282 teachers amglt’l?Ed in the classes {:nfants
I through standard 5, in the thlrty (39) PI@jéct schools, Of .
these, 125 or 44.7% are tra1néd ahd gﬂ% remalhder, 157 or 55. 8%
‘are untralned . . : .

On the whole, as far ag 5911;,_ng Pexfg;-mance ig concemed
it is impossible to separate the tra;ﬁéq teafher from the untrained.
In the first placé, as. can be- Seeh ram the  €¥Xamples provided, very
little time is actually spent in: teagﬂlhg Most of .the. class time
is utilised in providing written wg fﬁrithé Pupils and in marking
exercises done at home or in Glaﬁ& ,

An analysis of the Iesbgngﬁ ‘of tha ‘teachers to our -
questionnaire shows the following cha¥2eteyigtics to he shared
guite evenly by both tra;ned snd hntsz‘ilrled téachérS'

(2) a lack of spacificg kﬂawledge or opinion ébcut thé
chlldren s 1e31‘1'1111q Pfah 1ep155 :

(b) a pauclty of fundameﬂiial teachlnq skllls to deal
o w;,th speclf:.f: areas 11’ ‘t:]—la Encrllsh prcgramme.

{c) a general 1nab1-111§, g esvalugte the relat:.ve
© . importance of the! \rag:imls sections of the pragramme
and - to reccgnige the dﬂhseqﬁgnc‘,és cf ‘not g:.v1nq )
ear,:h :Lts proper e"@haélgi ¥ i AU

@ a aecldea“absence oFf ga"ésé in the tEaching"na
'.i’v’,J.dea Qf ltlma":e anl Eih n =te -
et wasald ¢
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(h) a growing attitude of resignation on the part of the
teacher which allows him to justify relaxing his
efforts on the basis of an assumptich that the
teaching programme will achieve 1little against all
the external forces that are piling up aga;nst the
unfortunate pupll

(i)  an inadequate knowledge of the:.r pup;.ls real 1nterests ,
~and pastimes and a cohsequent failure to capitalise :
cn these lmpcrtant channels af mot:.vatlcn, st;.mulatlcm

and interest,

A closze 1oak at the actual responses te some of the
guestions asked will substantiate’ the criticisms made above,
Table I below shows the teachers’ expressed GﬁlnlOﬂS ahcut the source

-of the pu;:lls' 1@nguaqe problem.

TABLE I: TEACHEBS STATED DPINIDNS 0}" PRDBLEM Z\REAS

Influence:; of hc»'me dialect' A 80
Poor knowledge of grammar - . - - 11
- Wrong attitude to good speech .= 11

" (Children ccns;der it ‘suitable only. for
clagssroom - they are afra:.d of riaicule.”
~There is-a certain’ resistance tc sPeak;.ng
= lJ.kf_ ‘white: pecple'), = .. .
‘ Restricted: experlenc "fresult:.ng 1n

_ i ‘Féw :_r:aas L
N ‘_Unsultahle 'heme envircnment e LT = 00
‘Poor reading. abllity T _‘{’;j, o7 { = e

; Lack' cf te xtbccks




(b) To cover the syllabus thorouchly and
SO prepare pgpilg for the next class - 27

(¢) 'To help to develop well rounded,
resscn51ble perscnal;tles of the ﬁuﬁlls - 14

(d) To get pqplls to pass the Ccmmcn Entrance
examlnatlan ) . - 1z

(e) Maximum development of each pupil = - 13

" (f) To create an environment stimulating to ,
learning and a love for enguiry - 10

(g) To Erepa;e‘diaSs for séégndéry schpel - 3

(h) To cvergcme the 1nf1uence Df faulty
speech habits ' - 3

(i) Keeping children occupied until such
time .as the Ministry -sees fit to -replace -
the class teacher who 15 on maternlty
leave ' . , I . -'.'— 1

: “In &actual teaﬂhlng, t@e allgcatlcn cf tlme tc wrlften and-
oral work reveals the lmbalan 3 in favgur of’ wrltten over oral
This has, cf course, been con ientea cn 1n¥the SEEtlﬁn on phyvsical
conditions, but the" teacherg' opinions’ about :the 1dequacy of the-
_oral work dcne indicate’ that ey aré qulte satlsfled w;th the
' rpr25ent time allacatleﬁg. :: L__ : '

: "TABLE-IIIW: B PERIDDS OF WRI'I"];EN WDRK PER"}IEEK RY. CLASS B

'Sﬁbjecﬁ -3¥'Q Inf 1 v Inf 2

' %Compas

"VD;ctat;an' 7?:
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TABLE- IV: ORAL- WORK DONE ‘IN CLASS: NO. PERIODS PER W@g BY CLASS :

-AND TRAINED/UNTRAINED

Inf 1 Inf 2 Std 1 Std2 std 3  sStd4 Std 5

Trained 2y . oz 7o 4 - B 4- 4 -
Untrained 10 - - TR T I 4 3
TABLE V: TEecgﬂsgﬂ DPINION OF . ADEQUACY QTVTIME ALLOCATED TO ORAL WORK %,lié

'~Adegua?§' 'Inadéduaté i

~ Net cnly ig the teacthg prcqramme heavzly welghteﬁ in |
favour of 31lent wrltten work hut the craI5WDrk dees 11ttle to )
help the pup; Cto" develep ‘a’. mastery Qf theanqllsh Language that _ o
-he 'is attemptlnc to léarn'—iag perhaps more: ac;uratelv s'that '1- T
he isvexpected to learn w1thout really be;ng taught.; In any . )
proper 1anguége,téaéh n' . iy i
“to. the struc_ X
fashlcn.<




!fdlticns 1n the schcél

From the above table it would seam that thrxee of these
activities - oral’ compcs;tLDn stcry telllng and ccrrectlan of
fault:r ¢grammar - ought to be of some ass;stance to the learner of
English., While it is not’ intended within this chapter to go
into detail. about  the manner. in which these classes are conducted,
it must be stated that they do not meet our criteria of effectlve
language teaching because-ﬁ : :

(1) the mater1a1 dealt w1th is compietely unstructured-
that iz, in any one lesson several new features or.
structures of the 1anquage are introduced in a
completely randon.: fash;cn, » :

(2) they are not 1ntens;ve- that ;s, the puplls are not
" “given abundant qppgrtunlty ‘to hear and pract;ce
new structurés- and

(3) they do not- havp as th%lf prlme abjective, the
accgul.?.ltion of . 11ngu3.st1c t_cmpetenre, but 1nstead
such  other objectives-as =" - SR :

“{a) . stimulation of ideas, b T
)y mmﬁumcfﬁﬁsﬂmmvmmMczmm
‘.Kc) ulearn;ng of mlscellaneous grammar rules.f

' WRIT‘I‘EN WDRK
- It has already been 1nd;cated that the emphas;s on TR
 written work has been- 1argely 1nflkenced by the:ghy51caljcen—ug;r
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TABLE VII: COMPOSITIONS SUBJECTS =~ CLASSES

Compositions Classes

in
e
]
t

sTD 1 STD 2 STD 3 5TD 4

Myself 6 2 2 1 2
My family 2 1 0 i 1
My friends: 0 1 8 2 1
My home 3 2 1 2 i
Whexe I live 1 a 2 1 "3
Scheol 8 5 5 2 4
Class 5 2 5 - 2 0
Pets 9 3 3 3 2
Hobby - 1 - - -
Other animals 17 =] o 3 1
Vacations 3 g 6 1 3
Outings - - - '3 -3
Festivals 4 2 0 1 2
Reprcductlcn of sterles 2 1 3 1 4 -
- Toys 21 0 B R 0 0.
My ambition 0 o X 3 1
Letters 3 3 9 10 - ‘19
Sports - 2 1 -0 -0 o
Gardens 2 (o] 3 1 1
A day at the seas;ﬂe -0 o -1 2 -3
A day in the woods 0 0 o o2 T0
WEather 1 2 L ‘1 A
"Aday I will never. fcrget , ' . 1
The- mest cutstandlng school _______ EERSAS o
S 1

day 1n my llfer




%]‘
™
n

§T 1 STD 2 STD 3

ITI
Crop time oL I o S, T
Mv teacher
The conch shell
The Christmas partv
The grapefruit
Tractor
Bicycle
An accident
Fishes
A school day
A visit to the market
The church I like bezt
A 'house on fire
My dream house
An afterncon at the bazaar
A labourer at work
A child in a crib
An old lady
A little girl
An elderlv clergyman seated in hls study
Writing stories. Erom. autllnes
A journey to school
Rcad safﬂty
A ramble . - -
A vivid dream
I good book
. o " Keep it a secret - 5
R ' Rutobiography of the sun .
' ‘Why I go to churéh :
If I won the’ nat;onal 1ct#erv
N‘v new shces o Lo
1The best stary I ever read"}ﬂf*”A
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Table X indicates that 85% of teachers are of the opiniaon

that grammar rules must be taught in school if the children's e

English is to improve. When we consider that many of the new
pupils’texts tend to de-emphasise the memorization and formal
learning of grammar rules, we are puzzled to understand why

these teachers still rely so heavily on them.’

Yet considered together, hese three table~ indicate an
awareness on the part of the teacher that all is no. well in
the teaching of English. As has already been indicated,
teachers do not recognise the nature of the problem, nor even
the specific problem areas, but it is guite evident that thay
do recognise that something is wrong. The almost frantic seaxch
‘for a solution can be seen in the use of.a multiplicity of texts
in the classroom, in their willingness t& try something new,
even sormething which they feel to be as radically new as casting
aside the pupils' textbooks and using a teachers' guide and ’
specially Prepared materials. This, for a group of people who
are traditionally conservative in the extreme, is a significant -
and heartening attitude. _The almost overwhelming support given
tc”whatﬂséems;ta.bé-aaréve:sionétc*autmadea“teachinq“—,that”cf“['

formally learning of grammar rules - is merely another manifesta~

tion of the search for anything that will be effective. This ..
consciousness, that something needs to be done and the willingnes
to try something new, provided it offers some hope for success,. .
is probably the most reassuring feature of this aspect of the 7
investigation.. For, if the Ministry of Education can capitalise
on the present state of teacher attitude with constructive pro--
grammes of retraining, much could be done even before the final

- results of this study are published. =
IEACHERS' ATTITUDE TOWARDS THE USE OF TEACHERS' GUIDE AND .

SPECIALLY . PREPAR Q;MATEREAsz?S-USE'gwﬁPUPILsiﬁmﬂxTBOOKs';*f

arn

=]

 pupizst

materials:
onlyrr o

“Trained
JUntrained . . .

‘textbooks -
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- The  following areas were listed by teachers as being
the most 1npcrtant-

Subject/verb agreément
Noun/pronoun 1nflect:.nn
Punctuation

Synonyms and antonvims
- Sentence construction.

TABLE XT S o -

AVERAGE NUMBER OF TEXTS USED IN CLASS

Supplémentary.

Class No. Basic Texts -

i 'Additianal Texts
Rec u:.red Texts Used : 'Required by Teacher

Inf. 1 2 2 T aB2
Inf. 2 3 2 QED
" 8td. 1 3 2 -«57

S5td. 2 3 1 ‘28
Std. 3 3 2 . =28
Std. 5 -5 2 «71

TAELE XII :

B Cei PERGENTAGE OF PUPILS: ewumc; R ~ e
CLASS Texts used : Texts used.  Te ITEL 'I‘exts used: less
- B ' _out or . . P2 of 5 16t - _thgn lout of. 5. ..
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:'aCt1Viti€E: rekdiner"'
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THE TEACHING

The Infant School

-.In many respects the infant section of the schools
can be. considered the most fortunate. Apart from Std. V.
or Common Entrance class, it is the best supplied with
trained teachers. Teachers here ocbviously spend more time
in preparing visual aids and play materials for their
classes than in any other part of the school. It is very
often the only section of the school where pugils are -
able to progress at their own rate. It is the class that
is the furthest removed from the anxiety associated with
Common Entrance examination and the rigours-of preparing
for it. "It is the section in which the teacher can
proceed with the business of education unfettered by the
external psressures that affect his celleagues in the
upper school. :

, ',It is not surprising, therefore, to f;nd that the
classroom- atmasphare, ‘teacher~pupil relationship and -

pupil participation in the learning/teaching process are

at the highest level in the infant departments of the

~schools.  In the vast majority- (perhaps: in all) of the

schaals, the teacher in the reception nlass is to her -
pupils much more ‘than a° teacher,'becauSé ‘she héhaves
towards - her ,charges in a way that inspires their:

confidence and affection. Yet one “feelsthat in- sp;ta af

these relatively favourable conditions ‘and.in spitei of’
the good work that is undoubtedly done in some schQClS"

‘the. 1nfant departments fall short of- expectatiaﬂs-jj'

;ﬁnsis stéf a: wide range ef
'ecitatian, atoryit;lling,

The Languaﬁ@ Artsr

,'READING IN THE INFANT scnocn
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The reading of the children is »n the whole
expressionless and disjointed. The main concern seems
to be with reading each word correctly, rather than
making sense ot the story. If the child pronounces ali
the words correctly he will passy if not, he will have
to repeat it the next day. This unsatisfactory type of
reading cannot be blamed sclely ¢©n the child, for very.
often the lesson is taught by the teacher calling each
word separately and having. the class repeat it before
proceeding to the next.

This woxd by word teaching, with its emphasis
on the proper pronunciation of each item, results in
the selection of citation forms of certain words (e.g.
the and a), in preference to the more suitable forms of
continuous speech and conveys to the child- the. impression
that the recognition of individual words, rather than
the sense of the PEESGQE, is all 1mpcrtant.

‘ The "look. and say“ method in :aadlng needs to be
complemented by organised phonic work. Yet little phonic
work is done. Indee@,,lt,ls:the.cplnlcn_cfsmany of the
teachers in the middle ‘and upper school that the'pacr
reading ability of pupils -is due to the complete
ignorance of tha phonic. method.  In some schools phauic
word ‘lists were on display in. the classrooms butjlt was.
discovered that . these were aften used as spelling lists
only, with no attempt to asscclate scund w1%h symbcl in’
the chlldren s mlnds. L A . Cie

_ . In some schcals the wall plctuves that accompany
the textbacks are- used by the téachers ‘and. gocd ‘uge 15
‘also maderaf flash cards and:sentence strlps. ) :

B4 (AL ML Ul it et o s e ebet s 5 < maans o
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- on t’e part of. thcse rec1t1n'

~learnt to the product;ve language Qf “the.’ ch;ld.f :
Cin gome cases one’ wcnde:s 1f the structures are everf

--,c@ncern ‘thi

- 51 =

his own choice and of which he has first-hand knowledge.
Apart altogether from aspects of personality development
that this act1v1ty affords, its potential for language
aevelcpment is.enormous. Yet it must be admitted that
in .practice this act1V1ty achleves little of what it
pPromises. Teachers are unable to. get chiluren enthused
about their every day llveE or to overcome their shyness
sufflczently, to speak freely about the. things they, like.
In mast cases the teacher has to pry. almost inaudible’
one word answers out of unw1111ng conscripts and even
when, with snapping fingers, the odd enthusiast demands
a chance to be heard, his contribution is little more
than a badly constructed phrase. It is left to the
teacher to make something out of these meagre  offerings
and she does so by expanding the maﬂésyllahles into an
indirect statement which she tells the class,'"Sushlla
said she went fcr water this moxning". :

STORY ZELLING,AND”NUESEB¥ RHIMES.

- Where “ehats“ fa;l, stcry-telllng and nursery
rhymes succeed, chllaren seem to be quite willing to

jrepaat falrly lcng sequences that they have learnt by’

heart and hands are ever in ‘the air when the teacher
calls for vcluntears to recite. _Yet the fu11 potential

of this activity is nct réallsed Rhymes are often
chosen with specific. alms in mind @.g. to explaln,the
meanings of. words like - fup", “dawn" Min", "away" etec.

and this. becomes -the main’ ccnSLGeraticn of the teacher.

In ac dition mgst taachers insist on- clear audlble speech
gand -a few even expect the

actlons“ithat the wards 1]

perf rmance

ta 1nc1ude the.

Qymes and star es’

reéally learnt for it scems

nvest: gatla'




‘fcr31gn that the,chlld cannot 1dent1f
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_ There are schools, however, where statemaents
elicited from the pupils are written on the blackboard.
These ar e then read by the class aand later written in
their copybooks. In one school the teacher doées get
the class to produce a “stcry" which is written on the
blackboard. After this is read and illustrated, it is
copled by the class. The teacher herself writes the
story on a sheet of bristol board and it is used, alang
with others s;mllarly produced, for supplementary class
reaﬂlng- ‘ ' '

TEACHER MADE MATERIALS

. The 1nfant departments in most schools can be
easily recognised by the numbex of wall charts on
display., Some of these are the ‘reading charts that
accompany the reading schemes but many of them are
produced by the teachers themselves. While the value

‘0of wall charts cannot be ‘denied, one wauld w1sh on

occasions that the teachers display greater imagination
and awareness of the pupils' environmant in the selection
of pictures, "Large glossy coloured pictures of expen=~
sively draped and cargeted living rooms complete with
fire place appear on the walls of a poor rural ‘school
with the label "my heme" attached to it., Similarly’
1:relevant ‘illustrations appear in the charts ‘that shcw

'“the fcod we eat" and "our famlly“

There is no dcubt that scme of these Q;cturés
are beaut1fu1 -and - attract;ve but: the matter is so :
with them and. suchv
impact as. it has on: the child: is of ‘the. wrong klnd.g“}
Charts’ d351gned ‘and painted’ by the teachers themselves

Wto fulﬁll a partlcular need would be far mcre"ffectlve e

;ue, wculd
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As far as Language Arts is concerned, the main
difference seems to lie in the shift of emphasis from
oral work to written work. Where oral work iLs attempted,
as in reading, the teacher pays more attention to the
progress of the class as a whole than to the difficulties
©of the individual., oOne teacher explainel that "the
child has now got to learn to read with the rest of the
class and not by himself alone".

READING

The greatest pProblem that faces the Std. I child
arises out of the fact that there is no properly graded
reading scheme ia use in the schools. The Readers most
used in the infant department are the Janet and John ‘and
the Happy Venture Readers, the overwhelming favourite in
. Standards I-V, the West Indian Readers, .

It is difficult to conceive how this situation
came into being or how it has existed for 80 iong. The
West Indian Readers, written over forty years ago, employ
the phonic approach to reading. Primers I and 2 and the
Introductory provided the basic .phonic rules which, it -
was expaected, the child ¢ould use to read later books.
When the "look. and say" series replaced the West Indian
Readers in the infant department ncthing.was*iﬁtfédgced
to bridge the gap between the. two types of Readers. =~
There is no element of continuity at. all between these
series of Readers. In the infant  geries the books are
heavily dillustrated, the vocabulary is carefully graded.
‘The material however, is selected with a. view to. catch- .
-ing the-interest of the,Eﬂgiish5chilﬁ;,zTheQWest~Indianr
Readers pay SQéng;regafd”to'voggbulé;j}SEleétiéﬁlg,Qver
alséore,cf;nele6rasiarefint?éaﬁgédfinftherfirstTléSsggg
, Il;ustratigns-are;¢§mparative;y féw;anafgééidédly;aﬁllé,

- The material seems to have been selected with the strict
'ahé:ﬁhééﬁprgmisigéfgféndfaﬁher{§ view?éigwhat?iéaggcd1,;k
“for ‘the child‘té;héi“théh“what”isfépge§1iﬁ§{ﬁéfHim.@ffhé

great wonder is ndﬁgthatﬂééjmanyjlpse,ihte;est;in‘reading'f

:ing of the Wes ian

 'Readers has begun ‘and that
. are.alr¥eady on th ¥

et and

"'schools, ‘regardless o
ren were imm

~ ing the West

ight be mentioned

fﬁézfiﬁéﬁgﬁdéiékin}thé,ségiéé_77"
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In most schoecls the task of teaching the class
2 new lesson takes between one and two weeks. Even
then teachers admit that all the children do not know
it.,. But the wheels of progress cannot be helc. back and
the class az a whole proceeds to the next lesson. In
spite of the obvious difficulties that the pupils
encounter, teachers all acclaim the virtues of the texts
and lay the blame for their difficulties and failures in
teaching reading on the pupils, not the books.

The method of teaching reading is almost
universally the same. First, the difficult words in the
passage are written on the board. The children are then
taught to read then. The passage is then read by the
teacher who explains difficulties in the text as he goes
along. The children at this time follow the reading.
silently in their books. The class next reads in chorus
then in smaller groups. The section is set for homework.
The next day the reading is examined. Small groups .
(usually the children in one or two desks at a time) are
called  upon to read small sections, If the reading is
good the next group- is asked to continue. The teacher
is able to detect individuals who are éb?lously unable
to read all the words in the section examined. Thosea
who do not kncw the lésscn are reprlmandea.- The grcup .
readlnq nethod has fesulted in most schaels 1n a _ '
stacatto word by word tyge of reading which in no way
indicates that thé children understand what is be;ng
read. The c¢lass "passes" a lesson when the teacher is
satlsfled that the words in the 1essan can be recagnlsed
and called by the majcrlty Qf the chllaren. : :

, It must be stated that teaehers on- the whale
rreccgnlee -the - prcblem but seem to be powerless toire
it. In a_ few cases teachers have tried. to vary “th
readlng texts and’ one teacher actually use thép?ﬂjn
~folk talee" as’ “the: basie reader in hls’clas_ But ey
‘when this  is done the methcds emp;cyed’-v, :
_dascr;bed before.@;- : VL s
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Sufficient has bean written here to ;ndlcate,
that th: reading problem and(all its attendant problems)
is a critical one. One ¢an no longer. affcrd to clase
one's eyes to it or try tc lay the blame on any single
factor. Clearly the true scolution can cnly ‘lie in
remedying several : : : '

(i) Ieachlng methods have to be develgped
which will- be effective in our
linguistic situation as well as. -in. our ..
school env1ronment-

(ii) V‘Textbocks must be praduc;d whlch take
o account of the llngu;stlc prablems of
%ha children as well as their culture;.

(iid) The ‘whole range of raadlng matter in the

',scbcals ‘(textbooks in Geography, - Hlstcry;” L
Literature, ArlthmEtlc)'HWlll have’ tqmbé.gwﬂa;.tﬂAJ‘“”

“revised as well, so that the child's 7
-prcg:ess in- any ‘field -ig-“not - hlndared hy

-factors. whlch ‘have . nothlng to do wlth ;
' h1s abll;ty ln<that fléld..;~f7‘ '

Dn'the wh@le,
flnadequgte., They cen




