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FOREWORD

As in the past, the editors of LANGUAGE IN AMERICAN INDIAN EDUCA-
TION (ENGLISH FOR AMERICAN INDIANS until now) have again featured
not only articles which deal with current issues in the rapidly
changing education scene and which are relevant to schools for
Indian children, but have covered a broad spectrum of BIA activi-
ties, recent publications and conferences, text materials for the
teaching of English, and bilingual reading materials.

The value of such comprehensive coverage is twofold; it serves to
keep BIA education personnel and others involved in the education
of Indian students aware of available resources, and it informs
the educational community in general of the multiplicity of ac-
tivities taking place in the Bureau of Indian Affairs' education
program.

As evidenced by this issue, this past summer has seen workshops
for both new and experienced Bureau teachers in many phases of
language education. New curriculum bulletins are available as
well as publications from Area offices. It is important that we
have a continuing dialogue with all those involved with education,
and LANGUAGE IN AMERICAN INDIAN EDUCATION helps to fi ll this im-
portant need.

James E. Hawkins, Director
Office of Education Programs



EDITORS' NOTE

In this first issue of the 1971-72 series, ENGLISH FOR AMERICAN
INDIANS appears under a new title: LANGUAGE IN AMERICAN INDIAN
EDUCATION. This new title reflects a different and broader empha-
sis, one we feel is imperative in view of the changing directions
that are being taken by many of those concerned with planning
language programs in elementary and secondary schools where the
students and a significant part of the cemmunity are culturally
and linguistically distinctive The earlier title seemed to sug-
gest that the content of the newsletter should be confined to the
teaching of English, and it implied as well that the teaching of
English was being restricted to the highly specialized approach
that has come to be known as "ESL." Unfortunately, in the eyes
of many teachers and administrators, ESL has come to be identi-
fied with a carefully structured oral language class, more often
than not taught for a single period in the school day, in which
such audio-lingual techniques as pattern practice are used to de-
velop accuracy and fluency in spoken English. Obviously this kind
of limited and specialized approach could not begin to deal with
the challenges and complexities involved in pl anning language pro-
grams in schools where English is the language of instruction for
all subjects throughout the school day. Nor does it take into
account the important ways in which two languages might be taught
side , by side, the one complementing and enriching the other, as
in the exnerimental-bilingual iirograms not,/ being introduced in
many scho6ls throughoUt the country.

The two articl,es that open the- present -issue _are, examples of the
broader approach to languacre: teaching that, ought- to_ 'be taken when
the subject, is ,looked- at in the;larger, context of the - school', cur-
riculum. While -the Studies': of ,Montessori and -Fiaget ,are well-
known to specialists in , early childhood, education,_ the implica
tions 'to be' feund in-their writingst for the -planning -of secOnd-
language:programS,hairel',not been gili:en-:,the-attention , they_ deserVez.,
It -should' be eMphas 1 zed - here that all three o f 'oUr- contribUterS=.
regard their articles- as tentatiV,e1 and , exploratory ., Their aim iA _

,



to call attention to an area that in language-teaching has been
too long ignored: the very close relationship between language-
learning and the total intellectual development of the child. In
the first article, Elsa Jaffe Bartlett, a doctoral student at
Harvard, gives a brief introduction to the work of the famous
Italian educator, Dr. Maria Montessori. In the second, Evelyn
Hatch and Anne Hensley of UCLA describe some of the basic ideas to
be found in the writings of the Swiss psychologist, Jean Piaget.

In keeping with the emphasis in the first section, the reviews in
the Materials section are confined to language programs available
for younger children. All of the programs reviewed, with the
exception of DISTAR, were designed specifically for second-
language learners. Teachers in Kindergarten and Grade One may
find it somewhat reassuring to note that their needs are at last
being considered. While texts for secondary school students and
adults have been available for some time, the conscientious ele-
mentary teacher, convinced of the need for specialized materials
to teach English to five and six year olds, has searched the pub-
lishers' catalogues in vain. Of course, the number of available
programs is still limited. But at least a promising start has
been made, and it begins to look as if more and more attention is
being given to the development of language courses on the elemen-
tary level.

William R. Slager
Betty M. Madsen
University of Utah



THE MONTESSORI METHOD

by

Elsa Jaffe Bartlett

Maria Montessori was born in 1870. In 1896, sne became the firstwoman to receive a Doctor of Medicine degree from an Italian Uni-versity. She was interested in the treatment of mentally retard-
ed children, and in 1899 was appointed directress of a state-supported school for retarded children. Two years later, she
presented some of these children at the public examinations forthe primary certificate and created a sensation when the childrensucceeded in passing the exam. From that time on, she consideredherself an educator rather than a doctor.

Although she was acclaimed for her work with retarded children,
Montessori herself was less concerned 1,4ith this:triumph than withthe serious questions it raised about the education of normalchildren. Characteristically, 'she reasoned that if Mentally re-tarded children_could be taught to equal the,achievement ofnor-mal children, then-something :must, be wrong with the way in whichnormal childr-en were educated .

invited teTdireeta new-Schoeilfor nermal chil-dren in:the slums of Rome. T TheSchool:resembledra -modern: -Day=Care Center in -that_it_provided care for_thd-children-of,_Working.,
-mothers-. The firSt-Classroom-centained_.4bout fiftychildren.tween_the ages of three:and,six."--EventUallyi:siMilar CASedel

_ Banibini were
Opened-throUghout=the--city,-_-dhth-thrriculum-cameto include_both,a-primary_and:elementary

claSireems-_contained between-forty-arithfiftils:Urider_-tfie_--_guidance-of a__single t!7qcher..Children betWeen-th,e-agesoftfiree'___and si-xWere plated in-the-primarY_riibm;---th-befWeenSeVen::_
..-leleven'attended the elenientary, ClasS.-11-4Cdfr-ectreis SuperViSpd-,;t
--work-ofthe'entire2sChoo4%-:- -

_ _ -3

-Mentessort!s=werk intheXhi'ldr'en4- --



of interest. In 1909, the first Montessori schools were opened
in Switzerland. By the 1920's, there were Montessori schools
throughout Europe, in England, in South America, and later in
India. Montessori herself spent the last part of her life pro-
moting her ideas; she wrote, lectured, and personall) supervised
teacher-training programs in all parts of the world. She died in
England in 1952.

The basic theory and methods which underlie Montessori's program
at the Children's Houses are contained in three basic texts: The
Montessori MetPod, (which describes the primary program), and
Spontaneous Activity in Education and The Montessori Elementary
Material, (which describe the elementary program). These were
published in Italian shortly after the first Children's Houses
were opened. English translations were published by 1911.

Today, semd sixty years later, we in America are rediscovering
Montessori's method, particularly her primary curriculum. At the
same time, we are re-evaluating her insights into the nature of
children's intellectual development. In this article, we will be
examining the relevance of both for today's young children, par-
ticularly during the preschool years.

Montessori's Theory of Int llec ual'Development
-

Montessori's ideas are often compared with Plaget's Both share
certain basic beliefs about the nature of intellectual develop-
ment and both came to these beliefs through the observation of
children in their normal environments,,thebome andschool,yather
than in an experimental laboratory. Both believe development to
be a process of metamgrphosis-during whichcertain.primitive in-
born reflexes are ....gridual ly transformed through. int eraction- with-
the environment,-inte the more complex.behaliibrs whlCh
cognitiar.

fOr both- MOliteSsori and.Piaket dey-eopmentproceeds-
throl4gh:aninvariant sequence=o-f,st9ges, All *-1-10.,rmaq. 11:4MaTI-P 1117-
dren go through thesè stagels-SalthOugh,,of,-:coutSe,-each,p_i114
,Wills.pass,throughthe:.seqUenC'eat'a;Idifferen*:,rate e_

is characterized by sits ãwn '-of4responsivends
aspects, :ofthew; e'nyiropment an s ôwnway of integrating
vironment-,-Into ,,Irespons es In the earliest siages
for'. Mqnt,6ssori, thetithe rpm throRgh t1ieageof sjAc

ve rotnilent dcurs thrqh1he l iioyemeii-C-' a :.-Triaip6.1a.tifitiii



crete objects in space. In other words, experiences are filteredthrough a set of possible actions which may be performed uponthem. In the beginning, the sets of actions are fairly simple.When an infant encounters an object, one of his principle ways ofknowing or thinking about it is to determine whether it can besucked. A rattle can be readily incorporated into the class of"suck-ableu objects, but Daddy's shoe will probably be incorpo-rated into another, reciprocal group, comprised of, objects whichare too-big-to-be-sucked,"
As the child gets older, the range of actions becomes far morecomplex, but his reasoning is still the product of specific ex-periences with particular objects and direct action, centered onthe particular elements which interest the child at any given mo-ment. Thus, for example, a four year old may not recognize histeacher if he sees her on a weekend shopping at a local supermar-ket. Why not? Because the teacher "lives" in the school; shecan have no existence outside of the child's specific classroomexperience with her. Or again, a four-year-old may be confusedabout the status of his pet cat. Is it a little brother? Yes,because it lives in the same house.
As_-we can see, the Child's- proeess of -kn6Wing is quite different-_frOm _an adult's and _leads_ to certain_-"ideas" --or Y'cOncepts'', Whichwe might -find bizarre. _ It_ is the genius o f beth Piaget _and Mon-tessori to have al erted:_us to the diserepanCies between child :- and _adult,. intelligence and, perhaps __More,.;-important ,-,:to_:have arrived-- --at some plausible-ways of -reaching__the:_mind-= of Piaget_
t hroughi hi s'-=-anal ys s -;:int ell ed-td41HdevelOpMeiii--
and MontessOri through her' "prepared environthent."_

,The, Prepared =EnVironment

Montes s6 i i often-called -her:--claSsrocimS-='!preparedi-enVirOnthents.0
She _saw----that-,learning-d-s`-;136:$16-3.11:3:7-:-self;learning,,andithat- the--_=_-_-. teacher -,, with _all-_-the,;, goodwill
undertake tbiZlearii;v for-the _---,,child -.'-r-,:,:-_-1Therefore,vShe''aitt-e-mitited to
create a learning environmentin which ,,-h-- Id_en, might, -----to-a_flarge-,,-

:extent-,=-edUcatetth'eM-Selite----' eafriin 'WOU14' take -:-. place throug
a,'Serie-s-,-fOki8A:M4-11. y-ig-,0: -ii elle .p. endo?ihter-si'',wit h "didactic materi

,4,alS-3:(aRd2;W6.-&:6;,-m. 4i'6-itia whiAlCh`4-re , the l,4core:-to e-fdnet 6 ---rep-7
i---reSent--:1:-tii:e-21-3. catie_'elLi,4,41: -Moi-i-eo-g-goi-it StheOries;f_t_ake-:;".cencrete- osystem); owever,. tii9_4:=Tiev,",7M-4d:!_*4,I1

iii1*-41(6,141410jieitiW er-ials
,----..

PIII,F,nStr46-tion'af---'enV11-6-iiinen lon 7.1,Arit .--e:Er'6 r,L,11a. ,"----iiiAa-,,,i0.'ilgffAID:a4Atikt-, .,,r_ple - --
-_arning:z-entirpriSe



But what constitutes a prepared environment? How is it possible

for children to educate themselves? Montessori designed her class-

rooms according to a few basic principles:

1) The prepared environment makes contact with the child at his

level of intellectual functioning. For the young child, this

means that physical objects are the best teachers, since they al-

low him to exercise his sensori-motor approach to learning. In

other words, such abstract notions as number-ness, serial order

r various supra-ordinate relationships, must be translated into

physical experiences. Montessori had a positive genius for doing

this. For example, she designed a set of ten wooden cubes to ac-

quaint children with basic concepts of size. The smallest cube

has a base ef one centimeter; the largest ten centimeters. They

are all painted the same color. Children arrange the cubes to

form a tower of gradually decreasing dimensions,using the largest

as a base. Children judge the accuracy of their work by the step-

like pattern of regularly decreasing blocks. Similarly, concepts

of length are illustrated with a set of ten wooden rods. Each

mod is one unit longer than the preceding one. On each rod, units

are painted alternately red Or blue. Initially, the child mixes

up the rods and then arranges them in a pattern from shortest to

longest. When so arranged, the colors form a series of trans-

verse stripes. Later, children measure length more precisely,

counting the number of red and blue bands on each rod.

2) The prepared environment provides the child with points of

simplified 'and orderly contact with the world. Each piece of ma-

terial in the_environment directs-the child's attention to one

particular dimension, attribute, or idea; by manipulating the ma

terials by arranging them into some sort of simple pattern -

the child learns to distinguish relationships among these attri-

butes. Thus, the cubes of the tower_are-all _the same color and

the same shape;- only size varies. The ,rods,are the same shape

and the ,same,diameter; pnly,thelength varies. Similarly, the

"eolortablets" -are the same-Size andjskape;r_the,basic weights

are thesamesize,-.and_so ferth, _Ill other words, the materials-

are .varip&along the.diMenSibn to be-sindied-while all--other as-

pects of the material are held constant Each presents, in ef7
'fect,_a-_single-variarit mithin a simplified field.--

on;cardSand-;,Childr

Jthe,-environment2ardeSigned,-SO,that-Chil-
iMplattern.C4#,A3Prd.eiireand-COrreat-_,_

ewusingthe-Ltower'or-the-r(54' ,ehildren
regular

--iiitei).ral.=!'-,-d-0nm,-ic-_-shap0-s_ are, 04t1liiea.

emmatCli-eachShapeWithitsappropriate,siT



4) Most of the materials (particularly the ones for the younger
children) are designed to be used by child, working indi-
vidually, at his own pace.

5) The prepared environment is designed so that children can func-
tion independently and can, in effect, select their own schedules
of learning encounters. Several things are involved. First, as
we have seen, the materials are self-correcting and provide a
"point of orderly contact" with ideas, based on the child's stage
of intellectual development. Each piece of material has its own
specific place in the environment and is to be used according to
precise rules. When a teacher feels that a child is ready to ex-
plore a new material, she shows the child where to find it, how
to use it and how to return it to its place. The child then can
choose to use the material - always according to the rules - or
he may decide that he isn't interested. If this is the case, the
teacher does not push. She relies on the child's innate sense of
what is appropriate for his own development. She may at a later
time introduce the material again, or the child himself may spon-
taneously return to it. And she will intervene only if she sees a
child using the materials in an unprescribed way. But basically,
the materials and the classroom are designed sothat the child can
function independently. To be sure, it is freedom within a high-
ly structured environment, but within these limits, the child is
encouraged to choose his own learning encounters.

The Role of the Child

The freedom of a Montessori classroom is based on certain assump-
tions about children and about the nature of the developmental
process. First, Montessori assumes that a child will spontane-
ously concentrate on tasks-which nourish his intellectual growth.
If the child does not concentrate, it is because he is somehow
working on a task ,which does not match-his-growth level. Second,
since the child will "Uncensciously know more:about himself than
any teacher can and since he:will instinctively satisfy his de-
velopmental needs, he sh_Vld be allowed_to'choose,his-=own-experi-ences. Third-, there' is no need 'for -extrinsic:_motiv4tion-since.
the-solution-0f intellec:tuallproblems-iS entirebr sit`tisfying_and
absor'bing,tp:the child Fburth,Since-grOwthand-learning-jame
basedon-stagqa',.,--Eh0:2child-lea'rhi,when,!:he-:iseadY::Wilen-:her,has
worked -Ciue-t he reSP-C,n-Se- 8f 'tfie-Pre-VIOS

_
It makes -then-,[to:correethe Child or Iiiisist:_that he master

'ls--beeause-the',-taSk_does_not
readr,

material succ&ssfully Until then,
,



The Role of the T ach r

In the prepared environment, the teacher functions primarily as
an observer. Her first task is to become aware of the develop-
mental level and individual learning habits of her pupils. Her
main problem is in deciding when to introduce new materials.
When she feels that a child is ready, she will provide a simple,
precise demonstration of the way in which each material is to be
used and, if necessary, a few words to label the object, attri-
bute, or relationship under study If the child does not seem
to understand, the teacher's natural inclination might be to pro-
vide a second demonstration coupled with a more elaborate verbal
explanation. Montessori cautions against this, reasoning that
additional words and actions might only serve to confuse the child
further. Instead, she advises the teacher to help the child
choose another activity and, perhaps, to reintroduce the material
at another time. Except for the introduction of new material,
the teacher is cautioned to intervene as little as possible in
the work of the children.

The Role of Language

Language plays a limited role in the prepared environment. The
bulk of the instruction is transmitted through gesture and dem-
onstration. There are few small-group learning encounters and
nothing of the 'verbal bombardment' found in many programs for
todaY's disadvantaged. The language 'aspect of the lessons occurs
in three stages. First the teacher helps the child link the ob-
ject or idea with its name. (For example, she might say: "This
is a triangle. This is a square.") Next, the child is asked to
recognirze the object which corresponds to the name . ("Point to
the triangle. Point to the square.") Finally; the child- is asked
to remember the name,when confronted with the object. -("What -
is this?" And, if help is needed : "Is It the square or the tri-
angle?") Obiriously, this is- 6.highly specialized, lanw_.i_age.-de-
signed to convey-very _specific_ instructional ,messages, to ,help
the ,child make appropriate _Aiscriminations and,-,,perhaps; to aid
his memory.- It is 'entirely. in keeping--,with Montessori-'s emphasis

_

oiE. on presenting,,one, aspect of _the ,_environment at a
time 'against a very simplifiedn_fieldk-i-; and ons her ,, Convict ion 'that

_ learning ,roccur5nbt. throligh.--verbal--eventS ,but;;thyoUgh'tlie; Man "*pu-
latioti-of objects in theenvironment ,-.

_There is little'place insiqha shemeor-t1r language unc-
tions , suck,as XtiedevelOpment;o cbriontinication -skills per-sua-

,sion,, askine,and--.,ans-Wering -queStibns aking ot eses. -explana
tibns,'argi4ments-. Nor is thére emhsis dnthérocess



formation itself, a process which Piaget sees -as underlying lan-guage development. There is no socio-dramatic play, block play
or other imaginative use of objects as symbols.-

The Montessori. Curriculum

The curriculum grows quite logically from Montessori's basic con-cepts about intellectual development and the nature of the child
as learner. It is a very sophisticated attempt to link the psy-
chological needs of the child with the requirements of a tradi-tional curriculum.

According to Montessori, development of the child is marked by
several special transitory "sensitive periods" during which thechild is particularly sensitive to one aspect of the environment
and "instinctively" or unconsciously seeks experiences with thataspect. During the sensori-motor period, these include a period
of language sensitivity (during which the child acquires his na-tive language); a sensitive period for order between the ages oftwo and four (during which children take great satisfaction in
arranging objects according to pre-set patterns and pursuing a
set sequence of events); and, between the ages of two and six, a
period for refinement of the senses, during which children areable to make particularly fine discriminations among sensory
experiences.

To Montessori, each special sensitive period provides a tremon
dous store of energy and interest which might be harnessed for
learning such basic subjects as arithmetic and reading, provided
that the teacher,is able to present learning activities in ways
that make use of the child's instinctive needs-and inclinations.
Thus, for example, during the period for refinement of the senses,
children are learning to make increasingly fine visual and audi-

.tory discrimination which provide:excellent preparation for_ read-ing. Many materials are constructed'An such a way that, in han-
dling them, children,develop thumb and_index'finger-coordination.
Children acquire -muscular'control of writing instruments as-they
trace geometric shapeS-and aS,they atteMpt to fill in the:drawm,

-figure, using parallel strokes- of the peneil.-- Asprep'aiatl6n, kor
identifying the 'sand=paper-letters;ehildren learn-to

-

dscrimi-
nate, , aimeng:different-,kinds-eif-textUres.
-learninkr to -traCe,-the-San4paPer-litter'S7,-child*eh7-rarealso

lishing:a-lcinestheticpemory,:necessary.::-to:-writing'

le ot1gin41,misori
thodc"-- s

ren 'Vite



metic, geometry, geography, grammar and natural science. In the

preschool program, the curriculum begins v. ith the "exercises of
practical life." Children learn to care for themselves, their
clothing and various items in the classroom. They learn to scrub,
polish, fasten, carry, and balance a variety of real objects,
much as adults might do in the home. Each task is performed in a
precise series of steps as demonstrated by the teacher. (There

are, for example, thirty-two steps to the handwashing exercise).
To some, this might seem like an empty ritual. Montessori claims,
however, that the precisely ordered movements are intensely satis-
fying to a child between the ages of two and four, who is partic-
ularly sensitive to order. And in addition, while satisfying the
psychological needs of the child the exercises help children de-
velop dexterity and a sense of balance, promote an awareness of
body movement and body function and help young children become com-
petent, independent members of the classroom community able ulti-

mately to care for the materials, clean their own workspaces, exen
prepare their own meals. Thus, the exercises combine practical
curriculum goals with a mode of activity that is psychologically
satisfying and suited to the child's level t)f intellectual func-

tioning.

The exerci es of practical life are followed by the exercises in
sensory discriminations. Each is designed to help children make
accurate discriminations, not to introduce new sensations, but to
help the child bring systematic order to the impressions he has
already received.

In the third phases of the program mor- traditional subjects are
introduced. Children's experiences with manual dexterity and pen-
cil control is now developed into writing. Their ability to order
objects according to length, shape, color, weight, etc., now de-

velops into more formal 7Arork with numbers. Their perceptual work
with textures and sounds leads to the recognition of the sandpaper
letters and, ultimately the sound and letter relationships nec-
essary for r ading. -1

Montessori Today

--Montessori:was-;_f irst and-jf6remost
-With___,,a=geniusifortranslating_-highly:::abstraCtf_i:dea-s_ra&relatioii;:

Moly:, 6f-her-- ni'd-terilS4--,,-fia-rtic-ularl-_

in matiieinatics,--=hali-,tieni.i-a.da&ed:=7:f6r:',:generaltis0 anclz_ ean-bei=founcL,_

inalxñost anytype--of-p_re-sehoOl-_:-,or:_PriMarylclaisSr6Omteday.'_-1"Ilerz_-
_.materialsbhave:als6,--,s-erirecl:: as ;:incidel-s for --,countieSe,-toys--On, the

prepared environment-, created somp'. Sixty_ yearS:::

:-Combine-,



programmed instruction techniques with some of the depth and rich-
ness of current inductive or "discovery" methods, without losing
touch with certain basic psychological needs of young children.
While her goals were always traditional, (her aim, after all, was
to teach the three r's), her methods were based on a psychology
of intellectual development rather than a logic of subject matter.
Few educators have been able to achieve a comparable synthesis of
psychology and instructional technique.

However, in evaluating her program as a whole, certain ques ions
should be raised:

1) Montessori may have underestimated the role of symbol forma-
tion and language in intellectual development. To some psycholo-
gists, language lies at the very heart of intellectual function-
ing, through the process of verbal meditation. And even a Pia-
getian, for whom language plays a relatively minor role in the
development of logical reasoning, would probably want to provide
greater opportunities for children to exercise basic symbolic
functions including, perhaps, block play, socio-dramatic play,
story-telling and dramatization.

2) If one holds with Piaget that a va iety of social interactions
are crucial for intellectual growth particularly for helping
young children develop de-centered (or un-egocentric) points of
view, then the Montessori environment, with its emphasis on indi-
vidual encounters with materials (as opposed to group interaction
may actually serve to prolong the egocentric stage of development.

3) Each piece of didactic material is designed to present a spe-
cific concept in a specific way. Children are discouraged from
seeking new relationships with the materials; for example, blocks
from the Tower, which are designed to illustrate size relation-
ships, are not used in a counting or weighing activity. It may
be, however, that variety is important for intellectual_develop-
meht and that children should have an'opportunity-to test-their
new ideas on a variety of objects, new Ones:and ones,Which have
been PreViously used to illustrate other,relationships. Within
the Montes`sori environment; -1.1ch creative flexibility is rarely
encouraged.-

Chi fdreri !in the-_-MOntessori _env ironinent_:- are_;_encour6ged:itizi se6.i.6h-far singre---"right,''7a46±-'4.-'--_---,GenerlY ld oh 1,1-s to ar-
,rarige -016 -_-ectudi3hi6-rit-- plattern'or ,tpj_ Organize ,and

kind of open-ended-questionhich
;read- to2:prblonged =And- unplanned---eprosration'cof--'new,.!mat

,
In



stead, the child learns to give answers and search for predeter-
mined patterns. While this may be a perfectly acceptable and
very efficient way to learn to manipulate existing symbol systems
(such as the systems of reading, writing and basic arithmetic),
it may not necessarily be the best way to help children develop
basic communication Or reasoning skills.

Selected Bibliography of We ks of Maria Montessori

THE MONTESSORI METHOD New York: Schocken Paperback B oks 1964.
$1.95

SPONTANEOUS ACTIVITY IN EDUCATION, New York: Scho k h Books.,
1965

THE MONTESSORI ELEMENTARY MATERIAL. New York Schocken Books,
1066.



POINTS FOR DISCUSSION

In her article, Mrs. Bartlett d als with Montessori's ideas about
the very early stages of learning, roughly up through age six. It
is in this early stage of learning that concept development is
emphasized. Later, roughly from ages seven through ten, Montes-
sori believes that the child goes through a second special period
of sensitivity to language. It is at this time that the teaching
of "grammar" and "reading" are emphasized in Montessori's curric-
ulum. Even though the present article is limited to the early
stages of learning, however, the editors feel that it contains a
number of implications for language teaching that might well be
explored by all those involved in ESL and bilingual programs.
The following list is extremely tentative and offered only for
the purposes of discussion.

1. Apparently Montessori regards the teaching of concepts (for
example, -of size and length) as central to early learning and
_introduces pnly., the language necessary.-to_guide the children, in
activities that-develop those _condepts.- e_ Further, she believed
that in .the early stages, the daveloPmeht_Of :conceptse can best
be accomplished '_'throUgh, the,;.movement.. and manipulation- of coni-crete.objects n_space..."-,-,,,Such.anrassumption._might-have-the fol-
lowing implications for language teaching:

a. That in the early stages (pre-school, and perhaps- K
and 1) the curriculum should be built around lessons that
develop concepts,and the teaching of language as such
(which requires a more abstract manipulation of words and
sentences) should be minimized.

.

_
-

- That (contrary., to ,the :approach °Often -_fol lowed-, in,' "lan-
guage enrichment" programs) -the chi:ldren shodld 'not be
bombarded_, With-,language ,The-Ilanguage,uSed should be
strictly=slimiteci':tethat neecfed-;tol-deal withe:_the -concept
being ,-taught , Objects .r, need:not:: bp eXample-;
untiL -the', _children iunderstand the conetthat theobjects

-arii±'rther

-cciliCeP4_takesp,repeAenee:OverathingiVecabulary.

.:AvIonteSSOrITS,,iarguments:_-forcare u ,-:control?.ofthe
--fi

_teac anguage-JabaSed---On=4two,assumptionsvthat,
IOUldreadliYk-;be!_acceptedbytheeCendTangiAageteaCher_

mrankUdgeSeiiregn_e , _ _ _

ose and- -(2) that instructional lanuage, cause



adult language, might easily be misunderstood or misin-
terpreted by the child. (Of course, since Montessori did
not have a second language situation in mind, she has
nothing to say about teaching the language needed for
other purposes - for social interaction, for creative
expression, etc.).

2. Another basic assumption made by Montessori is that a child
will not learn a concept until he is ready to learn it, and that
children mature and learn at different rates. In the Montessori
method, each individual child works on an activity that is appro-
priate for him and he works at his own pace. If this assumption
of Montessori's is correct and if it can be extended to language
teaching, it presents an enormous challenge to the writer of ma-
terials and to the teacher to discover new ways of individualizing
instruction - especially since traditional language texts offer
one single learning sequence for all learners, and traditional
language classes emphasize class and group instruction. The edi-
tors believe that the problems involved in individualizing in.-
struction in the language class are important enough to deserve a
full-length article at some later date. The three points that fol-
low attempt to mention only briefly some of the problems involved:

a. The monolithic classroom, in which students are asked
to respond in chorus and in which all the students are
working at the same time on the same point, is clearly
unthinkable. Perhaps some modification toward the indi-
vidualizing of instruction might be possible_by way of
small groups. Although some of the newer materials make
allowance for practice in small- groups, they have not been
prepared with this approach as a major point of emphasis.
But it is difficult to conceive of an oral language pro-
gram in which the child is working only with himself.
The child learning oral language needs to ask and answer
questions and- to eXplain his ideas to others.

b. A single set of sequenced lessons,- in which all of the
students (or the majority of them at least) are-expected

_

to follow -the -same linear_ progression of language- devel-
opment , - is also clearly ,antithetic tol the ,princifile -of
individualized learning: -Ii,Wonid be interesting to

several_alt_ernate, setS_Of-lessonS.-,-..Although-_eadh set o
lessons weuld ha

than__ that -tradi-tiOnally_eMployed; One in Which -there, are

nie a diffez- 'ent, ordering of ,teaching, pbinl
_ -r

and different 'activities and', emphasig;T:the lb fig-rang
language goals of each=-,set_ wOuldbe,-the- same""t-'62--courS
suCh a' forniat::;w6).11d*, "iorM6iis-15-rjtiii4=COnSuMing land' ex=
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pensive to develop. An alternative is to have the indi-
vidual teaching points broken down in great detail and
the over all goals so carefully spelled out that the child
could select those items that are most relevant to him at
a particular point in time.

c. Montessori's observation about the futility of insis-
tence on mastery could be usefully aPplied to many second
language classrooms, where the children become frustrated
and bored when teachers keep going over the same point
because mistakes are still being made. If the child has
not mastered something, it is because he is not yet ready
to master it, and the teacher should go on to something
else that the child can do. Of course, in conventionally
written language lessons, which order the material linear-
ly on an ascending scale of easy to difficult, there is
not much opportunity for taking alternate directions. If
the teacher is to be flexible, it seams a certain flexi-
bility must be built into the materials. The current
insistence by some teachers on "mastery" in language
teaching is no doubt due in part to statements fbund in
the linguistics texts of the 40's and SO's to the effect
that a child has mastered his native language by the ageof five or six. Current studies of child language acqui-
sition are revealing that the child of six does not con-
trol all of the syntactical rules of adult -language.
(See Evelyn Hatch's article in the Fall, 1970 issue of theNewsletter).

Montessori's assumption about motivation is one that deserves
careful consideration by those involved In the planning of bilin-
gual programs. According to Mrs. Bartlett, Montessori believed
that "there is no need for extrinsic motivation since the solu-
tion ofintellectual problems,is entirely satisfying and absorbingto the child." That is, all children are intellectually curio4s
and interested in activities that inVolVe prohlem:solvirig. -But
there is no statement here- -(nor, any-Where - in the literature that
we are_aware,of),that-youngerchildren-are'interestedin'using
another language for-its ownsake:: That is,,it--)appeaks ,to 1:Loe the
adult (anda-special kind:=of-adult 4-6-that) whd:likes:to, learn
another'language simpl9::lieeausehe findS,:that knOwing_other,lan-=_,
guages-,ms,Intellectually;apd,eMqtiokdlly-rewarding, Jf:a-,:bilin-
gual,prokram--is to be,ultimately sliCcessiui; -i-t:seems-__to'us that,
the-folloWing-questions-Must-,b6:carefully',debated'and::thatatis-'
factory ansiirers5-must be:found:-

,
If the child is inherehtl -41AtereSte&TAp-.SlVin -_:Iiitel,

- - .---

ebtizialpr:oisilenis-' ii-TIA. e .1:east-:-SortieUanguage.,-
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P1AGET AND THE:KHOOCURRIcULUM

by:

Hatch.-and

There are two main educational philosophies that provide the ba-
sis for much of what is done in early childhood education. One
is based on what the child does and the other on what we as teach-
ers do. Jean Piaget is the writer who has helped us understand
the first philosophy through his observations and reports on what
the child brings to the learning situation.

For _most _teachers the name 'Piaget :conjurs _up ,hree, things : ego-
centriC-_speedh-, -7 conServationTeXperimentrtind-77farigUage:

else-,a-picture: ofthat-friendly_iittle-46-an-in-ThiS
Frenchberet on-the -cover._ of -one of his books;_ -Probably nb ele-
]mentary school . teacher hds -eScaped :reading-- Plaget or -about Piaget._
Despit e all the mystique -that surrounds _his _name he ]is also the,
1 east-fol lowed :-Authority _-_When it :comes Itt, =p1422S_ =for the Schooling
of youngchildren-in, Anier ic a He I i Tio_32t of fa sh I on in -the, pres,ent
world of ,TTintei-vention prog14'aMs" -andT ttie-_teacher-c entered: curric--
.ulum.

--

We '_re , not go ing,to :spend .anytime, on ,the,-=-Pliget-Vygotsky.-Flayel-__-_
_

_argUilients -]on' thei_ us,es and causes of.legp centr ic -_privatespeoch ,

you:, Can re ad an. th , TtinC -
ton arid ,:CanS
All td achdr.S-'_ are awarèthat much fthetalk oftveryyClung7:chil-
dreu:,-Oems to be directed-xat
denifd-,1Callfeir-anyz=reponsefromtpeopló r'The.;:

Ode het etence. oe
- -

laterx1e4rningwhether:71the,--,childdipes"--6r_5 0-(4-64*
ega c-entri c t speech to illo-re ocialinotiV_dted speech_
possible ,

' 2Nráre

'7

_
serVdt ion experine1its

ofjeplication ',Studiesg1,Veneac-



at the various p ychology and education conventions. Many adults,
too, have trouble believing that the amount of water which only
fills the bottom of a short, wide jar can almost overflow a tall,thin bottle. I doubt if many teachers are surprised when chil-
dren find such things puzzling. Again, the questions are: "Howimportant is it that the child be able to solve such proble s atan early age? What does it say about his later intellectual abil-ities if he can or can't work them out by age seven?"

Stages in Cognitive Growth
But theories about the relationship between language and cogni-
tion are important to curriculum planning, and it is here that
Piaget has the most to say to the teacher. The Geneva School
stresses that cognitive growth happens naturally as the child de-
velops. He moves naturally through a series of stages; it is a
universal property of growing up. Cognitive growth can be rep-resented first through action (the "enactive mode") , then the
visual mode, and finally through more abstract modes like lan-
guage. In this move toward abstraction the child goes through a
number of stages. These are described in detail in Piaget's works
and you probably had to memorize them for some education course

: -. . _ _ ,

Jerome Bruner, too, has written much about the enactive, and even
more about the visual mode of representation. When a toy-dis-
appears, for example, the very young child will try to replicate
the action that made it disappear in order to make it reappear.He may swing his arm back and forth in hopes of making a ball,
which has rolled out of sight, reappear in his hand. He is using
the enactive mode to solve the problem. The enactive mode, 'of
course, is appropriate for many problems - tying shoes and find-ing your way home from school, for instance.
The somewhat older child_ will pay close attention to_ visual_ detail
in his atteMpts to solve problems. For =example, given picture
cards to' sort`, he: will- rely, on the visual_ mode: A car', a dress
and, aT_b-ook-,May.all be,-,grouped together -_becauSe "one.is-red, oneis-blue, and one -is -green." Or a -heuse,- a-pair of scissors; a
button--'-and a''bridge._,May-be-put tegether--'=because "they all' haVe_holes-,in them." I Only later- (archind eight).,will- he_ Sort- them into
groups %.6y.' "yell -ean eat tifeni:j-",:1-"yolv-- can wear them e'te Notethat all children 'haVe--Well-deireleped-language,, s :iby, thistime -Se- it Is :_ne-t,'"langdage::aTic-iencythat,' caUSes',him,to,_,sort

_as he.:'does. Raiher; he is uSing the Visual, mode -!to,:solye',a,,-,pro
leni and tfie Selution is ,not,,a_CCeptairle to_ us as adults.
While'Plagetand4rufier:agree,in their-desariptions of:the;prder



of cognitive growth, the Harvard and Geneva Schools at this pointpart ways. And the American school system goes off with Bruner.
We teachers have accepted the notion that we must train the child
to free himself from reliance on perceptual details. We musttrain him in the uses of language to teach him concepts. Ourschools, and we with them, have-adopted the view that the child
does not do this naturally on his own. Piaget says he does. Wesay he must be instructed. That's what early childhood interven-tion programs are all about. We believe that via language we can
move the child swiftly from stage to stage. The child is taught
to sort cards in the eight-year-old way when he is five. He isgiven, via language drills, a t!lattice" or "lens" to help him Or-ganize his perceptual world. Our drills ("A banana is a fruit)an orange is a fruit, a pencil is not a fruit")invite him to forma concept of the class fruit. Por a Piagetian, such instructionis a waste of time - the teacher's time and the child's. It is a
waste of time for the child because he will form the concept more
efficiently when he is ready to. And most children do not eatpencils anyway. The child acquires an object concept or a class
concept even though he may not talk about it or even sort cards
according to it. He knows a potato is food whether it confrontshim baked, boiled, mashed or French fried. He recognizes and
treats it as food whatever its momentary shape or disguise. Hemay, of course, like to play with his food but he doesn't try towear it.

such training is a waste of time for the teacher too. First ofall it's frustrating. Inhelder (1966) has reported on a numberof careful attempts to train children in problem solving or con-
cept formation by teaching them new ways to talk about the prob-
lem Or concept. The general findings of all these studies hasbeen that special linguistic training has no results unless thechild has already reached the point where he understands arldwants
to talk about the problem. No matter how much you and he talk
about the amount of water in the fat, wide bottle and the tall,
thin bottle, you will not convince the child unless he alreadyhas formed; through experience with water and bottles, the basisof the concept. _Of course, -you can teach-him-to recite parrot-wise. But-you should not confuse his recitation with_meal_ under-standing. For example,,,even,if a,child useS number' words-fluent-ly and can-do rote counting, this_doesn't__allow 'us to conclude he
Rnows'what,he'S talking kliout. -The,Same,hild-after counting_
closely-compacted beads and then widely-spaced beads, -and,arriv-
ing at the same number- for both, wi f I still tell you -there are
more beads on the rod Where-,theY'fare widely,spread.

:Forlthe Piageti-An, then,-langdagetraining aloneTcannot:give the
-Child the-,-Jattice toorganize cioncepts.- u Rather-the-lattice-is-.-



constructed through the child's interaction with the environment
and his interiorizing of these actions. The interiorizing is not
dependent on language alone even though language is one valuable
way for recoding and storing the information. For the teacher
and the students our drillS on classification, our recitation of
facts is a waste of time because understanding concepts is not
equal to an accumulation of facts. Piaget maintained that

To know an object, to know an event is not simply to look
at it and make a mental copy, or image of it. To know
an object is to act on it. To know is to modify, to
transform the object, and to understand the process of
this transformation, and as a consequence to understand
the way the object is constructed. An operation is thus
the essence of knowledge, it is an interiorized action,
which modifies the object of knowledge.

For teachers, then, it seems less useful to teach a struc ure
that is, to explain the organization of a 'concept or idea, than
to present the child with situations where he is active and crea-
ates the structures himself. The goal is not merely to store
facts, but to create possibilities for the child to invent and
discover for himself. "Teaching means creating situations where
structures can be discovered; it does_not mean transmitting struc-
tures which may be assimilated at nothing other than a verbal
level." (Duckworth, 1964, p. 3).

The child construCts _his own "lattice"- by interaction with the--
situations'which you_ and others set up for him and ai so in patt
through._ communication with Others": communication, flet
Drillssuth as those inclUded -in se-Many of Our Head-Startpro-
gram materials ("An A is a -Y, a_J1 is _a Y,,-a-C As_not
do not give the child_ a" chance-to_ construct the,:lattice: on his
_own. It may produce children, -who- can=reditedrills- or-sort- cards
in Ian eight-year-Old -way,_ but what, dees- this :have- to-do with_ cog-:-

_ hitiVe growth? And, more impertafii-,-= What effect.;doeS---SUCh,!-"fOrilial
_training" - have:onthet Chi id !-S- Idevelopment_zit a:.Flater "age The:_
evidence --now 'SuggeSt'sj'-,that it --is -_harmful-:-,
deal of ,the; evidende'=:-SuppOrts-Elicinds:-hYpothesisthatthe:lefiger

' we 4:1olay,fortal-!instructidn-;-:_ UP °to -acettainliMittlie- greater
the period 7o f :plast icity: and --therT:higher=the :Ultimate,yreVeL of
achievement.-_ -(Cf.-i for astart,-Flits-en 1967;:Koh1berg;1968;'
Elkind. -i'-.1969;:- and Rohwer,

_ .

_

This 'does 'not ,Mean- early- be';:abandoned:
Far _from .it Certainly_ the Sehbol" .4afir- have =- ,-very- great-:effect

_ -

-on the __child's intellectual :grourthu;".,:-,DIt2_is
_ _

exc itifig ,exper ieric e t,-;(which=lead`.--tiii- knowledge ) can ,Thappen,--e.ie



day. It is a place where new uses for language can be an innova-
tive part of the curriculum. The authors like to think of Mof-
fett, Holt, the British Infant School and even Dewey as Piagetian
people. They have described precisely the curriculum which allows
the child to develop naturally (as Piaget says he does anyway).
At the same time they advocate optimal opportunity for children
to interact with all kinds of materials, activities, play,
and people, stimulating the widest possible interaction pattern.
These actions and interactions, not formal training, stimulate
the greatest possible growth in the child.

This has turned into something of a polemic against many of our
present early childhood programs, but we think that we teachers
have been oversold on the value of formal instruction for very
young children. The reaction to the Westinghouse evaluation of
Head Start programs shows how dangerous this is. We all believe
in the value of early childhood education, but perhaps we need
to do some re-thinking about our programs with two basic ques-
tions in mind: Does our present emphasis on training make sense
in light of the potential rgrowth that Piaget says all children
have? Do we know that the instructional goals we have chosen are
necessary, or even helpful in acquiring skills needed for later
development?

Our jobs as teachers and especially as teachers of children from
different cultures, would be more exciting, interesting, and
rewarding if we didn't feel pressured into feeding facts to chil-
dren but instead worked to create the kind of curriculum that al-
lowed the child to develop his natural potential for cognitive
growth.
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POINTS FOR DISCUSSION

Piaget has many things to say about language that the authors of
the present article were not able (because of limitations of time
and space) to develop, and the authors did not address their at-
tention specifically to the direct applications of Piaget's ideas
to language teaching. Still, the editors feel that the following
applications might be inferred from the article by Hatch and
Hensley.

Materials:

1. ESL materials are conventionally planned around_a sequenced
set of grammatical structures., 'Then contexts are selected
through which the structures can be presented and praCticed in a

. _meaningful way. This article seems to suggest that it would be
more reasonable to-plan.materials around conceyts_ which the child_

is ready to acquire, and then to select 'the grammatical strutture
which will be needed;

The Teacher and the Children.

1. The-teacher should be alert to the-intereSt
plan-language activities around these interests

Ie child

No matter what curriculum is being followed, the teacher
should not feel obliged to teach concepts and language structures
to the children if they demonstrate repeatedly and clearly that
they are not yet_ready to learn these things. In short, daily
observation of individuals and groups_will provide the clues for
the kind of language practice that-is-relevant ancimeaningful.



THE BRITISH INFANT sql-moL

"A Little Bit of Chaos: The British Infant School," by Beatrice
and Ronald Gross, SATURDAY REVIEW, May 16, 1970,pp. 71-73, 84-85 .A SUMMARY.

THE BRITISH INFANT SCHOOL: REPORT OF AN INTERNATIONAL SEMINAR.
IIIDIEIA1's Early Childhood Series, Vol. I. Dayton, Ohio: In-
stitute for Development of Educational Activities, Inc., 1969.

_The-Open ClasSroom-

One approach to-the teaching:,of young children that is receiving
a gre4t,deal'of attention in U S schoolS has-become"geerally
known:As "The_Opén ClaSsroom"- Ofie-of_the best ofthe articles
which have appeared reeently-on this subject:.:is byBeattice and
Ronald GrosS-in THE SATURDAY REVIEW'of;May-16; 1970.: The fellew:-,
ing is: a briefsUmMary:

_

"The-Open--Classroom!, ,is--a'term-_being,used'merp_and_more frequent-_ _

lk_te:deScribe a'neie:APproaCh-to--the_teaching of-children which =_

seemS= to 'be '"highly-_effeCtiVe"iihder-_aVarietYof circumstances
_ -for,childrenz.betweep theages-offive--:and_twelve:",:Bksed:on--rela-
'-tiVelYIreCeiliear-CW:Shd=:theerieS-1-cenc-erning,how'childien'learn,
the,-appreach:ha:s1-received-_-inereasing,,supportfremfedUe4torsi_-here

-Sehools;,%.itha'S---Spread:thi.dUihbille:the'BritiSlischoel-;*ySiem!,SinCee-
_Werld_Warand,Alf-,the,--1-aStfiveyear,S-]7inthis-'-e-ountryit'<ha-S_=
been=tried;in;b6thruraud,-;Anliercity7z:sehopIS4inanumber of
States:;:"Amoi4g:=otheit;:jPailsors-ithereare-r_:the:Teirdl:Foundati"on-7-andthe---
offiCeoteic-::OPpOrtUpitywhichip-j970epeliedtWelve'Ltrain=
14-6-iiiterer=_teieberSI3iJtheii:4P011-OW:tThr,aLighl-pregraM-,=:=,7-- -j;:-; %-5 °, e:=T, - p?-t=r 4,4c4,

liere:krefOUr'MAIn_6136/ingPrIheip-alS-WhiCh,r,he-
e char'acteristieS-OfT=-1e'arriift_-ina*!.-IlipclaSSree
;these is _=deeentraiiiation- ttherbol*--ittelf--



maximum of flexibility in the use of available spa e, the room is
usually divided into several learning centers; and children work
in these centers, on the floor, or even outside the classroom.
These rooms have no "up front," no center of activity around the
teacher's desk, and no particular arrangement of children's tables
and chairs.

Such fluid spatial arrangements serve to promote the second oper-
ating principal, which is freedom of the children to explore th
room and to choose their own activities. "Each child uses the
room- differently, according to his own interests , concerns , and
feelings on a particular day." Some teachers begin with an infor-
mal meeting of the entire group where activities of the previous
day might be reported and discussed or other items of interest to
the whole class might be presented. Then the children scatter,
each to his own choice of activity. While one may wish to com-
plete work the teacher has assigned him, another may choose to
read, paint, type, visit, or play alone or with friends in some
sort of physical activity. When the child has decided what he is
going to be doing, he hangs his name in the appropriate spot on
the "Activity Chart." This large chart lists all the possible
activities in the classroom, illustrates them with pictures, and
provides space beside each activity for the names of those en-
gaged in it at the moment.

Whatever the child chooses to do we will find the third princi-
pal operating - provision of an abundance of learning resources.
Tools, art media, games, books, puzzles, and other visual and
tactile aids abound in each learning center, whether it be math=
science, music or some other topic for exploration and discovery.

The fourth principal, guidance on an individual basis allows the
teacher and aids to work-with a very- few children at a time or
perhaps only one. The basic assumption that;"children want to
learn and will learn, in, their -fashion" frees the teacher to giye
most of the' children the responsibility, of ,deterMining their own
activities while she devotes her time-_ and attention, to asSisting
and encouraging individaals in. -their: effortS to, ach:;_pe "mastery
and Understanding"-I-of ;a- particular subj ect : She ,may- 'have, not i Ced

that someone i4as_negiecting_a,pertain-:area Of learningl,or that -he
needed,2special- help _in music, or math-,Lsozshe, takes him asid6 and,
works with 'him--and others -who,_need,similar assistance until-they

A

can again moVe ahead iT1 that particUlararea: on_ their own.-

A deviCe which- enables b(dth the child and the-teacher to-evaluate
his aCtivities and to--traCe:his--progress is -;adiary.
tries record- successes,oii,_.problems' enc6Untered and_ serve '-as,
means, of _Communication-with the teacher. --Excerpts frOM a few_ _



tries illustrate some Of the uses to whiCh adiary might be put:

They (turtles).tried to climb over the Side of the box.

I'll de my math tomorrow Okay?.

I can read words but I canIt break them doWn-.

We'-re making a looek of fableS.

We talked a lot about .

got flooded by Jimmy

The wide range of activities noted in the diaries indicate the
"general atmosphere of excitement" that prevails in such a class-
room, as well as "respect for and the trust in the child" that is
basic to such a program. On the other hand, however, many observ-ers - parents and educators alike - find it difficult to deter-
ne what learning is going on at a particular time and doubt

that such an atmosphere promotes "serious work." They wonder,
too, about costs, problems, and tests.

Initial costs to equip a classroom and give additional training
to teachers and aids appear to be mone than Some Schools can bear.
It has been estimated that a first year investment of $36 per
child would be necessary to furnish a classroom with the elabo-
rate equipment that would be desirable. Much of it would last a
number of years, though, and future expenditures would be fairly
low. Personnel costs could be kept- at a minimum by using older
students and parents as aids. "But," say the authomi, "like good
buys, it can often be least afforded by those who need it most."_

-
Two problems that concern educators are "the fad- psychology 'Of
educational reform," ,and' the: fear of " 'chaos an& disregard of
the --childi'erir." The tendency to 'jell]: -the 'rush to adopt 'any- inno-
vation without really understandingjt to
evolve-2 arid =Matui-e":'gives?'`rigeto 'disillusionthent., -and

-the''ultiniat-e--ahandonment:of 'sorriethink-,,ti*'ts been .sof-valtie had -it,-:beerilaPp*?ached
--thellthiri line

betiieen---"chaoS",and the' "self--consciotis'-freedoth". 6-fithe
room dePends the,diligent planning and individziar-diagnosesby__ the ,teachers

_ and -the intellectualand .,;serisuous richness ,-of -the
^

prepared'..emilt onMent "'' and'-65-AfaCk):theSe-strengthS-is,..t6-
inVite--,theelhindleisnessa 1,-2Str-atib

th-e ques ipn o tes s,- pressur from OedUcators'al-id- Parents to'
,measure the-progress of 'children iri .open;--ClaSsrooms is much,great-

r in _the Uiited States than-in-;Bngland However, proponents,of-



this type of teaching claim that "our new understanding of how
children learn and grow makes the present standardized tests ob-
solete." Even so, point out the authors, "The available evidence
indicates that, even measured by the present tests, Open Class-
room children progress normally in reading and arithmetic scores,"
and that they show higher comprehension in math and higher inter-
est levels in reading and writing. In response to the demand for
more adequate testing, work is now being done to evolve tests
that will measure the special objectives of the open classroomapproach - "original thinking independency, and creativity."
One evidence of the accomplishments of this approach is a report
made in 1967 for the Central Advisory Council for Education of
Great Britain. Known as the Plowden Report, it is a comprehen-
sive examination of the state of primary education in Great Brit-
ain. According to this study,

one third of the primary schools had already dispensed
with a fixed curriculum, a teacher-dominated unified
classroom, and narrowly focused one-way teaching measured
by tests, and replaced them with . . emphasis on each
child's interests and style, lots of gabble among the
kids, an abundance of concrete materials, and a teacher
who stimulates and sometimes steps back.

The interest of kmerican educators in the Plowden Report was
aroused by Joseph Featherstone in a series of, three,articles in
the NEW REPUBLIC in late 1967., By 1969, teams of educators were
thronging to England to study,the system. -There yas reifewed and_

expanded interest ih the works 'of Jean_Piaget, whose psychologi-
cal experiments with child learning formed the base from which
"the-open classroom",,approach developed. (See_Evelyn Hatch's
discussion of Fiaget in 'this ,issue.),
Spread of_ the_ open ,classrooni,_in, this Country :is ,accelerating,rap,7

_New York CitY.-ancl,PhiladelPhialone,!"over ;geventY7fiVe
teacheia= thb, Methad in 1970, and thrbtigh ---gr'ahtS "-

'the F Ord :IFOUndat Ion :aria l'ihe'fidera:l., FoiloW:IhrOUgh program-, -Eh
Educational Developrient Ceriter' in-Ne'vrtbn' Mas s achu s etts was-- pro-
vidingadvice and, materials z.-for _over -,one,shundrede-.teachersilin7sev-, 7, Veral,-states.
Thefiture Of'_Ith: -op rr':classrbbill, in _ Aiiierica :'an Ca_
"tran s fbrm A-Meridair,;prirdarik.4eduCat ,t;gepiliS aCCtir'd in the

f authors,to depend mainly 6- na kiñd of ttwhic1iaybedevel-
:

_,

,Teacherbigf;ChilidrehmagInafitinfe'61ingi--
rlosl_ canUTAat-dratdOjf-W-tb_71;CXPIOrannderifaii

_ _, .





An orientation program for new BIA teachers in the Navajo Area
was held at Wingate High School August 9 through August 20. Teach-ers of public and parochial schools in the area were also invited
to participate.

A pm-planning committee determined the general content of the
entire program and selected those who were to be responsible fordeveloping the various aspects of the cultural component. Then,under the direction of Louise S. Biannell , the orientation staffmet one week in advance to plan in detail the general lectures;the class sessions, and the outside activities . The program hadtwo main emphases : one, providing the new teachers with a basicbackground in the cul ture and tribal organization of the Navajopeople; and two, providing an introduction to the theory and meth-
ods of second-language teaching. The main goal of the orientation
program is to enable tht neW teachers to recognize and deal moreeffectively with the special problems -of children who are cultur-
ally and linguistically- different .

General lectures _ on Indian education and tribal organization weregiven by well-known-authorities in these fields.. The classes in
Navajo culture and language-_ were taught -bi-_ an 2..1-1 -Navajo staff .Those participants -intereSte& n linguisticsi - specifically, in-details of Nayajo-_and English phonology_ and Syntak were ,gi-ven_the 'opportnnity- tb --attend a -sPeciar' Crass -in- CiintraStive% -analysistaught 'by Dr . -Robert _Young._ _ Group/ discussions -r_mi-_the ;teaching- of
-English .,wore he ade& by Dr Gina;El-lary,by, t Dr Lois Mc Into'sh, and-S1 ager rhe English. pregram also included-demonstra-'tionS of model lessons'llf,peer:LteaChing situations:-

thigh-r_ point of -this year-, s- sessipns 'Nava s _day; staff iiiemb Or s wore authentid.t Nayajo;-dTe ns_wire;d6V-6ted:te--thei of _..a-NaYaj__o Woman', " 311 tOrall-, Conflicts., "
and-:17"Naii 6.3 brfiMenta:1_:-.: Health " The àftèri6oriws dvtéd t-stritU4thaf-, rug__



the end of the school day, the staff and participants went to the
nearby village of McGaffey, where they had a typical Navajo din-
ner with mutton stew, fry bread and Navajo tea. During the eve-
ning the participants attended a traditional Navajo wedding and
took part in a square dance which followed the wedding ceremony.



COMMUNICATION WORKSHOP

University of California Santa Cruz

During the m nth of August, thirty-eight BIA language arts teach-
s attended a Communications Workshop at the University of Cali-

fornia at Santa Cruz. The two-week workshop, under the direction
of Mrs. T. D. Allen, was planned to provide these teachers with
first-hand experiences in communicating through writing and the
visual arts, especially drama and photography. From the first
day of the workshop, the teachers were asked to think of them-
selves as students, to participate in their classes as they would
expect their own students to participate during the school year.
During the two-week sessions all of_the teachers were encouraged
to write poetry, to give dramatic improvisations, and to prepare
both still and motion picture sequences. Preparation involved
thinking in terms of story, visual presentations, sequencing
scenes, photographing, directing, and acting.

All members of the workshop took part actively in the three
courses that were offered. The writing course was taught by
William E. Stafford, poet and professor at Lewis and Clark Col-
lege; the drama course was given by Glenda Dickerson of Howard
University; and-the course in photog_aphy was offered-bySteven D.
Barley of the Eastman Kodak Company and by Harry Berendzen of
the BIA Washington office. The following descriptions were taken
from Ithe workshop program:

WA ay f Writing

A course in a way of's-writing that-relies -On ,a stUdent's
own_voice,and,ekperience, with primary attention-on:ex
firession,and comMunication as the finding'ofopi3Ortunity
rather° than-the avOidingl,of'errOr. ,"Any Student_whe,

-can_talks_alredylhas.-the:Mo-St:iMiariant_Skills'n'eeded,-
for Writing. -As:teddher's,--we Can r,elyo-i-Kitih-05e,powerS,

'airedaY'eVidenind,CanYlelid-oUr:ai&in-,Sustaining the ,



confidence needed for transferring that fluency into
written form."

Im rovisational Drama

Introduction to use of the improvisational method in the
teaching of theatre communication skills, including struc-
ture, scheduling, evaluation, escalation, and follow-
through. Improvisational training, focusing on basic
theatre games and exercises. Emphasis on specifics
that can be taken back to students.

The Visual Skills and Arts of Communicatio

The use of photography and cinematography as an aAjunct
to learning other disciplines and as door ays for self
examination and realization.

The schedule was a demanding one Classes were scheduled through-
out the mornings and afternoons. At evening sessions the partic-
ipants viewed movies carefully selected to represent important
developm,=tnts in the history of cinema, in possibilities for
school uses of the camera, and in the do's and dont's of BIA
films. Despite this-rigorous schedule, the participants appeared
to be as enthusiastic on the last day of the workshop as they
were on the first. A number of factors appeared to contribute to
the enthusiastic response: the careful planning and organization;
the informal classes, which provided adequate opportunities for
the free and relaxed interchange of ideas; and the setting itself.
The Santa Cruz campus, built in a redwood,forest and overlooking
the Pacific, proved to be an ideal location for group interaction
and discussion.

Shortly after the w6rkshop -got under way, the participants sug-
gested that samples of their writing be brought-togetherin_a
small book, one, that, they themselves would plan and-produce. The
result is an attractive collection of_ poetry and prose-under the
title REPORTING' TO CRAZY HORSE. , Mr. Ferrin Allen, of ;the Inter-
niountain -School in Brigham City, was in- charge of the 'preParition.
This booklet not only served as a- pleasant reminder-6f the two
weeks spent together; it _also gave many of the' teaChers new, in-
sight and_skills in ,hoW school, publications can-be designed and
planned.

The Santa Cruz workshop is only one part of a larger project
which emphasizes, the development:of creative, expression,in lan-
guage arts programs-for American Indiam Students. The-idea for
the project grew out of Mrs. sAllen's-experienCes While:teaching



creative writing at the Institute of American Indian Arts in
Santa Fe. As she worked with students, she became convinced that
their greatest need was to be fully aware of themselves, of their
potential as persons. At the same time, Mrs. Allen also was con-
vinced that this self understanding could be most quickly and ef-
fectively achieved through talking and writing about oneself and
through other forms of creative expressions such as drama and art.
Emphasis on writing, she feels, is of particular importance, since
to date the literary tradition of the American Indian has been
largely an oral one. While an oral tradition can transmit values
within a culture, it does not provide the opportunity for commu-
nicating across cultures.

Because of the remarkable success of her writing course at IAIA,
Mrs. Allen proposed an extension of the creative writing emphasis
to other secondary schools wl thin the BIA system. The extension
of the program to other schools began in 1968. During the next
academic year (1971-72), Mrs. Allen will visit about twenty high
schools, conferring with teachers of the language arts courses
and with students who have expressed a strong interest in writing,
doing demonstration teaching, and reading and making suggestions
on student manuscripts, and introducing extensions of the ongoing
writing program into the visual media.

Though her schedule is_ a flexible one, varying according.
specific needs- of teachers and-Students in each school, she has
for two years gone into schools on a quiet, -low-key forrnat:

1) Two or three days are spent sitting in on classes
to provide pupils and teachers a getting-acquainted time
with their visitor and to observe pupil-teacher rapport,
the textbooks in use, and the opportunities for expression
given pupils,

2) Class observation is followed by the preparation of a
number of- suggestions for writing activities based on the
material currently being emphasized.

3) If the teacher requests it, Mrs, Allen takes the
class for one or more sessions and demonstrates ways to
get pupilS started on coinmunicating -with others through
writing (then, aS the program is expanding; through
acting and throughthe use Of cameras) .

4) Mrs. Allen also works- directly with student writings
that -are submitted to her making critici4ms; comments,
and suggestions:ow the .manuscripts- themselves- and cein-
ferring With students,- --She 'continues te =work with inter-_,



ested students by correspondence throughout th- school year.

S) One day is uSually Spent in'private interviews with
students who have shown a keen interest in developing
their writing skill. At this_time, Mrs-. Allenisnaps a
photograph of each student; Later,:as theY work by cor-
reSpondence, she is ableto remindr.herself pf his per-
sonality and appearance and thus work on a more personal
basis.

To date, administrators, teachers, and students have been pleased
with the program. And there is even more tangible evidence of
the results of this new emphasis on writing. Student.writings
are constantly appearing in textbooks, magazines, and other trade
publications. An anthology of poetry is to appear in the Spring
of 1972. Three volumes of student writings known as ARROW I,
ARROW II, and ARROW III have already appeared. Next year the
development of creative expression will be extended to the 'visual
arts, especially acting and the use of cameras as means of person-
al expression.

In the past decade, the BIA has been taking a careful look at its
language arts programs and has given special attention to the
development of materials and the use of techniques that will help
the American Indian Student use English accurately and effective-
ly. Much of the emphasis to date, however, has been on the stu-.
dents in the early grades, students who must master the basics of
English phonology and syntax and learn the fundamental skills of
reading and writing. Mrs. Allen's program, which emphasizes writ-
ing as creative self-expression, adds an important new dimension
to the planning of the language curriculum in BIA schools.



TEACHER TRAINING IN THE NAVAJO AREA

Two recommendations made in the Report of the Evaluation of En-
glish as a Second Lan uage Programs in Navajo Area -Schools, com-
piled and edited _by .David P. 'Harris for the team of evaluator!
from TESOL who worked with the Navajo Area during 1969-70:in eval-
uating English language programs, dealt with the need for more
and regular training of teachers and the need tO alleviate, immedi-
ately_the resentment ,over the _imposition of one set :of- materials
and one uniform time period for daily ESL instruction. .To fol-
low through- on -these two -recoMmendations, theSeactions- haVe been
taken.

Language arts curriculum guidelines which incorporate a wide va-
riety of suggested activities designed to meet universal needs of
children in the areas of listening, speaking, reading and writing
are replacing the one set of materials as the base of instruction
in the language arts. Revised InStructional 'Guidelines for Nava-
jo Area Elementary Scheols, Which -set forth instructional policy,
give schools much more freedam in setting time schedules and
place emphasis on the necessity for adapting materials and activ-
ities to the needs of the Pupils. Structure being taught in the
language-arts is to be-reinforced_ in:other ,Subject areas, and con-
tent from other disciplines is tO be -inciirporated- in the tead-iing
of the language arts.

`--

An organized training program,=- at the --Schoctil agenCy, and Area
-

lev-
els is being:_developecVto 'proxiiderneeded;;_eduCatioh:;`and trainingfor- teachers: and -:langUage i.ff-g-_ _ _

specialists _ _At
time hai-, been 'Set aside 4--ea6h_ 'Month for tealcher _training One_
agencYils,;hOldingl-a',:rwek.longworshOP =kOr- -neir.*ea.`cherS,_;to' foljOiAT
through on -effOrts exerted during the NaliajO,:Area- Ori en-tat iOn: pro-
gram- .for- acher, for;_n_ _

--Monthly; training sessions-for,=4-11-.',.neWvteacherS-_to'freinforde,-train-

been-._ encouraged- _tO-_grant--,Joay,-eS of absenc&to teachexs
onstrate thqjr-, ,,"

-`
_



education in teaching the language ar s to .speak_ s of another
language.

A workshop was held at Northern Arizona University during the sum-
mer of 1971 to evaluate the first year's use of the language arts
guidelines and to begin the development of structural, situation-
al, and prefamiliarization objectives to augment the speaking
phase of the guidelines. Reactions to the gutdelines were found
to be highly favorable. Work done by the "Sequencing Committee"
has resulted in the same kind of excitement and enthusiasm being
exhibited that is observed with teachers using the CITE materials.

The rationale for teaching the language arts to Navajo children
through the use of guidelines and the newly developed objectives
indicate the need for the following essential changes:

1. Striving for teacher control of the teaching-
learning situation.

2. Focusing on structure rather than pat

Stressing flexibility and creativity.

Providing freedom of choice and decision-making regard-
ing the manner in which a specific objective is taught.

S. Providing for continuous progression in learning,
in amounts with which young Navajo children can cope.

. Striving for cue-response rather than model-mimic.

7. Recognizing individual differences of children and
encouraging-sub-grouping to meet individual needs.

8. Stressing natural language father than sterile
repetition.

9. Emphasizing,the importance of-transfer and the
need to:

a. Reinforce in other subject areas what is 13eing
learned in the language,arts.

1

b. Select context, -vocabulary-and,activities, for
accomplishing the objectives, rfrom other;,subject
areas.

-10. Using a spiraling_rather,thana,z,paradigmatic approach.

11 Teaching, to develop, competency, ectuated with Children
capabilities and-maturity rather ,than attempting to

7-&t:-"Plqs-,teTrt--,

-

It 14in-take -time-
_ _

_ _
^

9



done, and it is too early to predict results, but learning based
on the objectives can be measured, and the objectives do provide
a means for holding educators accountable for what they are doing
for children in this area. Of most importance is the fact thatwhat is being done is motivated by a genuine desire to improve
the teaching of the language arts to Navajo children.

Another recommendation of the TESOL Report pertained to training
"teacher-specialists" in TESOL so that they in turn could help
other teachers to understand the why and the how of teaching ESL.To follow through on this recommendation, a four-week workshop
was held at Northern Arizona University for seventeen language
specialists and teachers who had exhibited potential in the field.
The objective of the workshop was to develop competence in work-
ing with other teachers to improve their capabilities in teaching
the language arts to Navajo children. Participants earned four
hours of credit from Northern Arizona University. (gore details
concerning this seminar may be found in the report by Gina Harveyin this issue.)

A basic knowledge of how the English language functions is a min-
imal requirement for teaching English as a second language which
many teachers graduating from teacher-training institutions appear
to lack. Consequently, the burden Placed on the Navajo Area to ed-ucate teachers (and specialists) to a degree that they can trans-late knowledge oc how the English language functions into_accu-
rate, appropriate, and motivating lessons is great. Such training
as was given at Northern Arizona University is a small step taken
to close the gap between what teachers know and what they need toknow.

A larger step in this direction will be taken during the summerof 1972 when a five-week workshop will be held at Northern Arizo-
na University to educate teachers in modern grammar and applied
linguistics, and to train _them-in analyzing materials_and adapt7
ing- them to the Useand '1-6-eds of Navajo-children. this workshop
will be conductedfor three hundred teachers, and for supervisors
and administraters who are interested in attending, and will be
under the airection of,the Navajo Area Division of Education.

Faralie Spell
Navajo Area Office
-Window Rock, Arizona



A WORKSHOP IN THE STRUCTURE OF ENGLISH
FOR

LANGUAGE ARTS SPECIALISTS IN B.I.A. (NAVAJO) SCHOOLS

Seventeen Language Arts Specialists from various B.I.A. schools
on the Navajo Reservation met for four weeks last summer (June
28 - July 23, 1971) on the campus of Northern Arizona University
in Flagstaff to receive intensive instruction in the structure of
the English language. The workshop was directed by Dr. Gina P.
Harvey of the University of New Mexico, Albuquerque.

Funds for the program were provided by the Navajo Area Office of
Education at Window Rock, Arizona. Dr. Harvey had the assistance
of resource persons such as professors William Slager, linguis-
tics, University of Utah; P. David Seaman, 'linguistics, Northern
Arizona University; IrvY Goossen, Navajo language, Northern
Arizona University; and Michael Massarotti, educational evalua-
tion, University of Wyoming. Mrs. Faralie SPell, Chief of the
Branch of Curriculum and Instruction, Navajo Area participate
ill the implementation of the program and nelped keep its focus on
the specific needs of Navaj o children in B . I . A . schools .

The-:workShop was planned and conducted, as part-_of- a long7range_
program aimed_ at increasing_ theeffectiVeness :of language; instruc
t ibh t o Navajo chi ldren. A7gpOrd _-teicher of Eng 1 ish- needs i_to know
:how the language:functionS and-he' needs to, translate such' kno14-

accurate,-Jappropriate- candexcitingi leg sonS;:--A: basic
know). aOge of hoW the =Engl ish , language :fUnations in: other words
_a basic aCquaintance=with the- gramMatiCar- strUdiure of:.English

provided ,by-most- teather-training'curricula anti Must _be
-_sUpplied throUgh,!in-serViceeducation--

The TlagStafff_tiTorkshop __was an atteMpt t6-r.develop, such 'competence
in some, of Ithe-specialistsr_zalteady-empileYek:in_yario4 =schools .-and-agencies of ,p116::Ndii4J-0::,AreA.

firSt -,,int*.cidudtion Ito iModern%Englis-h,:,GraMMa-r,___and
aS'7,a,:re-Sult _are becoMing-,:betfer---able,ito `:explairv the' Scope= -and- se-, _



quence of their ESL and language textbooks, and to suggest appro-
priate modifications of context and vocabulary. Other specialists
had already received some instruction in linguistics and modern
grammar; during the workshop they refined and updated their know-
ledge, and then turned their attention to the ways and means of
putting their competence to practical use.

For the course work completed during the four weeks the partici-
pants were able to earn four semester hours of resident graduate
credit from Northern Arizona University. Upon returning to their
various agencies and schools the specialists plan to put their
newly-acquired knowledge to use in assisting the teachers. Either
informally or in formal in-service sessions, they will help the
teachers identify the syntactical objectives of their ESL texts
and understand the teaching points of each lesson. The teachers
will then be encouraged to plan their actual lessons more crea-
tively as well as more effectively, that is, keeping in mind each
grammatical objective they may replace the activities and vocab-
ulary suggested in the textbook with others more appropriate and
relevant to their own students.



BILINGUAL EDUCATION FOR AMERICAN INDIANS

(CURRICULUM BULLETIN NUMBER THREW'

During octptiet a 1161,1- publ4cation rolled- off the presses- :Af
ter::some delayin -order to bring_ the study-up to_ date in= the-,rap
idly changing world- of bilingual educationj Curriculum Bulletin
Number:Three, BILINGUAL EDUCATION FOR AMERICAN3NDIANS has-now
appeared

The contents are three-pronged. Part One is both the historical
and general approach to bilingual education on the Indian scene.
It includes: "A History, of Language InstructiolL in-American In- -

dian Schools," by Arnold Leibowitz; "Two Statements on Bilingual-
ism," by Bruce A. Gaarder and TESOL; "A Summary of Pertinent Re-
search in Bilingual Education," by L. Madison Coombs; "A history.
of Bilingual Education in BIA Schools," by Evelyn Bauer; and "The
Bilingual Education Act and _the American Indian," by Edward_ A.
Tennant.

Part_ Two is more _particular in4 nature -and _:reports__, approaches to_

applying_ :theory , in real situations-. This_ section- includes: .' t
_ Classroom Teachers 'Should Know; About _Bilingual,-Education," by .

Miles Ir.' Zintz; "Litera-4,,iii,-'t,he-.Vernacilifir": Thetase of Navajo,
by Bernard,-Spolsky--an&Wakne 'Fiilm;plUSI the'resdlt's--oftwo -plan-_
ning 'confirences f6r,--bil-ingUal, kindergarten PrograMs-for Navafo

. ,J. -..., , . .,
.

children by_--Sirarpi.Ohannes-siali. .. __

_ -

Part Threedeals: with 1366ks-:01z1H,pi-ticl_es -,orv bilingualsmarrngec_
_15s, :a aicgory It d'onfain-S an extensiVe j' 'eject :b0i10&diAlly

abstraci-s:_aoMpiredby

:TW6 on Lan kdage Terms and 4Yays to DesCri
_

conclude:-thet':bulietin.,---Which'icshouicVbeonthei;r,eadin ist' 6
_ _



one who is interested in bilingual education for Indian children.
"If these children," writes BIA Director of Education, James E.
Hawkins in the foreword, "are able to work in their own frame of
reference, with their own familiar language and customs, there is
every reason to hope that their early experience in school will
be a happy and fruitful endeavo' "

Copies of the bulletin may be h d by writing to:

Mr. Robert Rebert
Language Arts Branch
Division of Educational Planning an-i Development
P. 0. Box 1788
Albuquerque, New Mexico 87103



A KINDERGARTEN CURRICULUM GUIDE FOR INDIAN CHILDREN: A

BILINGUAL-BICULTURAL APPROACH (CURRICULUM BULLETIN NUMBER FIVE)

Edited by
Mariana Jessen

The development of this comprehensive guide for teachers in the
new BIA kindergartens is the result of cooperation between sever-al groups concerned with the education of young American Indianchildren. Among those making extensive contributions are the Na-
tional Association for the Education of Young Children, the Bank
Street College of Education, BIA personnel on local and national
levels, Tribal leaders and parents, and the U.S. Indian HealthService. "The chief Purpose," as stated in the introduction, "is
to establish a broad base of sound principles and philosophy ofeducation for young children with some ideas, experiences, mate-
rials and resources for implementation, from which each school isfree to move in appropriate directions relevant to the particu-
lar child, his family and community."

Content of the guide is divi ed into five p rts. Part I setsforth the approach to early'childhood education that has been tak-en by the BIA. Part II deals with planning for efficient use of
available space and materials and with suggestions for making or
acquiring additional equipment'and supplies. Part III, Curricu-
lum Experiences, provides ideas for concepV development in the
areas of language, social selefiCe, mathethatics, natural and phys-
ical science, music, art, health and safety, and food Service.Part IV IS devoted to such supporting services as parental in-
volvemeat, supervision, social services, and health programs.
Part V is a bibliography that includes films and addresses for
additional resource material.

Kindergarten teachers, both old and new, 'will find this a con-
venient and resourceful reference as_they develop their own cur-
riculum; adapted:to their_own children and;community.



AN ANALYTICAL BIBLIOGRAPHY OF NAVAJO READING MATERIALS

(CURRICULUM BULLETIN NUMBER TEN)

by
Bernard Spolsky, Agnes Holm, and Penny Murphy

This Curriculum Bulletin is an expanded and revised "Progress Re-
port Number .Three" of the Navajo Reading Study at the University
of New, Mexico . (See the report of the Reading Study in the
Spring, 1970 issue of this newsletter.) As one of their first
tasks, the staff, of the Reading Study began a collection of mate-
rials dealing with the Navajo language and culture, which they
brought together in their progress report.. To this original
work has been added "A Brief History of Navajo Literacy," by
Penny Murphy.. In addition, the number of panes listed in the
Author Index has been increased to 91, ,and :the annetated entries
in the bibliography now number 141 The following sample entry
indicates the annotation s);stem:

Navajo Reading Materials No. 20

Robert A. Roessel, Jr.-, _Dillon Platero,
Editors. (Illustrated .by George Mitchell).

Title: Cciyote Stories ,of the Navaho Peo le _
Prepared:

Author:

Navajo Curriculum Center, Rough _Reck Demon-
stration.School, Rough.-Rock Rural Branch,
Chinle, Arizona 86503 :

Publisjier: .DINE Inc
Available:, See -above.
Date:. 1968 -- -Edition: Price: 50
-Fermat: 141 pages, x ,9", hard _cover, _allustra ed.
Language: English
Description: A supplementary reader which'presents

aspects of Navajo culture.

The -authors, knowing that the present list is inComplete, encour-
age those consulting the bibliography to contribute additional
items.
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ARROW III

The BIA Creative Writing Project, under the direction of Mrs.
Terry Allen, has for the past three years sponsored a prose and
poetry contest for the students participating in the program. Thewinning entries each year have then been published in attractive-ly bound volumes entitled ARROW I (1969) and ARROW II (1970).
(See the report in the Spring, 1971, issue of this newsletter.)

ARROW III, the product of the third annual contest, has now been
published and is another choice collection of prose and poetry
written by Indian students. In addition to having his work pub-lished, each winner was presented with a personal gift by Miss
Mary Lois Mamer, whose interest in American Indian youth led to
the printing of the series by the Koehoe-Mamer Foundation. Thisbook, like the previous volumes, represents the top quality workof the BIA high schools in which the creative writing program wasconducted during 1970-71. Thirteen high schools are represent-ed; the twenty-one poems and seven prose pieces are the work of
twenty-three students, members of fifteen different tribes.

Growth of the project from the nine high schools initially par-
ticipating in the program in 1969 to the twenty-one participatingin 1971, is an indication of the success of the project in encour-
aging and developing writing skills and has no doubt made compe-tition keener. At the present time, the students, the teachers,
and the director are all concentrating-on the 1971-72 program and
the production of ARROW IV. We are looking forward to it!

(For information about the ARROW books, address Mrs. Terry Allen,
Box 2775, Carmel, California 93921.)



AMERICAN INDIAN AND ESKIMO PROJECTS FUNDED UNDER.TITLE VII

As Announced by the U.S. Office of Education

Established projects°

Language First
Funded

Yuk

Navajo

Name and address of
Local Educ. Assn.

1970 State Operated Schools
District I
659 International Airport
Anchorage, Alaska 99502

Director

1970 DINE, Inc. Dr. E Roby Leigh on
Rough Rock Demonstration

School
Chinle, Arizona 86503

Spanish 1 69
Pomo

Crow,
-Northern
Cheyenne

Spanish,
Keresan

1970

1969'

Ukiah Unified School District
School and Henry Streets Mr.
Ukiah, California 95482
(Note: Pomo Indian children
participate in a bicultural
program.)

Montezuma-Dolores Board
CeoperatiVe S6rvides

121 E. FirSt Street
Post Offiee Drawer=1420

Cortez,'.Colorado 81321 -=

Hardin:Pubiic:Schools
Distric7R-_

.

:522 ,Nortn:Center Avenue-
Hardin, Montana 59034-

-Grants-Municipal Schools

Grants-, NewlMexico -87020
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Language First
Funded

Choctaw

Name and address of Director
Local Educ. Assn.

1970 McCurtain County
Superintendent of Schools
Idabel, Oklahoma 74745

Cherokee 1969,

NaVajo

Cherokee County
Superintendent of Schools
Tahlequah, Oklahoma 74464

1969 San Juan School Di t ict
P. O. Box 218
Monticello, Utah 84535

Langudge-S-oken Location-

Navaj o

Iviontana

-New Mexico

Navajo 4 Zuni New Mexico.,

Mr. Pierce Martin

Mr. Herbert Bacon

Lynn Lee

Name pf person-and
address to contact

Mr. Robert,Hurie
Rocky Boy Rte.
43ox.Elder, Montana 59521

Miss.Marie de Carl_L Director
Navajo Area Office
Bureau of Indian-Affairs
Window Rock, Arizona

Dr. E. W. Willink
Rock Point Boarding School
Chinle, Arizona 86503

r. Robert,Chiago, Director
Ramah Navajo High School
P. O. Box 268
Ramah, New exico 87571

Gallup=McKinley County Schools
700 South Boardman Drive
P. 0. Box '1318
GallupyNew_Mexico



Language Spoken Location

Labato-Sioux

Passamoquoddy

South Dakota

Maine

Name of person and
address to contact

Mr. Hiran E. Olney,
Acting Superintendent
Bureau of Indian Affairs
Loneman School Board
Ogala, South Dakota 57764

Meredith Ring, Supe visor
Indian Education
P. 0. Box 291
Calais, Maine 04619



LOCAL RESOURCE MATERIALS FOR TEACHERS

Navajo Education Newsletter

Responding to the need for better communication-among employees
of the Navajo Area Education Division, the division is now pub-
lishing a monthly NAVAJO EDUCATION NEWSLETTER, edited by Dick
Hardwick. The first issue, dated August, 1971, reports Area wide
educational activities in such diversified fields as bilingual
workshops, school building and remodeling, student employment,
scholarships, teacher training, etc. It also features an inter-
view with Area Director Anthony P. Lincoln and an editorial by
Dr. J. Benham, Jr., Assistant Area Director for Education.

The extensive and detailed coverage of this first issue is a prom-
ising indication to approximately 4000,education employees in the
area that they will now'have available a means of keeping better
informed of the activities and achievements of their fellow work-
ers. Although its primary intent is "to improve internal commu-
nication," the new publication will also be of value to people
outside the reservation who are interested in any phase of Navajo
education.

. .

Publications of the Nevada State Department

In many states having a high enrollment of Indian children in the
public schools the State Department of Education provides special
resource materials to aid the teachers For this issue we should
like to mention three items prepared b; the Nevada State Depart-
ment of Education:

1. Nevada State Department of Education. OUR DESERT FRIENDS.
A publication of the Federal Relations and Programs
Branch, Reprint 1969.

This book contains thirteen stories about the collecti
and preparati on of native plants to be used as food,
medicine, or clothing by the Indians of Nevada. The



stories are interestingly told for children and are
illustrated with drawings of the plants discussed. In-
cluded Ts a list of plants with their common English
name, their Indian name, and their scientific name.

2. Charles H. Poehlman, ed. KNOW YOUR NEVADA INDIANS. Carson
City: Nevada State Department of Education. Reprint 1970.

With the objective of aiding people to "gain more in-
sight and understanding of our native Nevadans," the
committee serving in the preparation of this book dis-
cusses the Indian in relation to his home and family,
his religion, his economy, his education, his health,
his government, and the law. Additional features are
a list of contemporary problems, a list of cultural dif-
ferencos between Indians and non-Indians, a six-page
bibliography, and a list of resource references.

Charles H. Poehlman, ed. BOOKS ABOUT INDIANS. Carson Ci
Nevada State Department of Education, 1971.

Contains reading lists under the following headings:
I. A Graded Reading List for the Pre-school

Through the Sixth Grades. (18 p.)
II A Graded Reading List for the Seventh Through

the Twelfth Grades (19 p.)
III. An Ungraded Reading List for Elementary and

Secondary Education (5 p.)

A good source of information and materials for enriching and up-
dating the cultural content of language lessons is the local new
Paper. Two that have come to our attention are:

1. NATIVE NEWS AND BIA BULLETIN, edited by Joan E. Fisher. Pub-
lished monthly by the Juneau Area Office, BIA. Free to
persons requesting it. Address:

native News and B1A Bulletin Editor
Juneau Area Office
P. O. Box 3-8000
Juneau, Alaska 99801

-
2. THE NATIVE-NEVADAN-- Official Newspaper of the-Inter-Tribal__

-%-CounCil-of Nevada; Inc.'= Publi-shed monthly. Tree=toall
Indian'people $250 per%Yearlte non=Indians -Address:

The_Native Nevadan
1995 E. 2nd Street

-- Reno, 'Nevada 89502



Navajo Bibliogruhy

J. Lee Correll, Editha L. Watson, and David M. Brugge. NAVAJO
BIBLIOGRAPHY WITH SUBJECT INDEX. Research Report No. 2, 2 vols.,
rev. ed., Window Rock, Ariz.: Research Section, Navajo Parks &
Recreation, The Navajo Tribe, 1969.

Quoted from the Foreword:

This voluMe is a revised edition of the December, 1967
issue. It not only includes soMe 2,000 additional refer-
ences, but also a Subject Index comprised, for the most
part, from topics suggeSted by the titles of the entries.

As stated in the original [edition] . . no attempt at
selectivity has been made. All available references to
the Navajo people, their land and environment, regardless
of source, are a part of this book. These include histor-
ical, ethnographic, biographical, technical, popular, and
fictional works, as well as archival and congressional
uoterials, newspaper accounts, articles from journals and
magazines, books, pamphlets, manuscripts, and technical
papers from government and Navajo Tribal files. No attempt
has been made to evaluate, annotate, or categorize, and an
inclusion of an entry is no criterion of its accuracy or
importance. . . It is hoped that Navajos, historians,
social workers, teachers, and others who share an interest
in the Navajo people . will also find the book's con-
tents useful. [Contains "numerous references often from
obscure or specialized technical journals.1

Vol. I-(p. 1-326) is listed alphabetically by author or institu-
tion, including a long list-of-anonymous-items.- Vol. Il (pp. 327 -
394) is 'entitled "Subject Index to the Navajo Bibliography," and
lists-author-and date of all the items in Vol. 1 under appropriate
subject headings=
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THE AMERICAN ENGLISH SERIES

The Original Edition

PaulineiM, Rojas Director-.
D.C. Heath 1955

_AMERICAN ENGLISH SERIES.. Boston:

This series is commonly referred to as the "Fries-Rojas ma i-
als" because the late Charles C. Fries served as the master con-
sultant on the writers' team in Puerto Rico. It was for more than
a decade the only comprehensive set of materials for use with
children from about the fourth grade level through high school.
The authors had in mind Puerto Rican children who presumably had
already learned to read and write in Spanish by the time these
materials were to be introduced to them. Another apparent assump-
tion was that the students would, fer some time at least, con-
tinue to receive much of all of their instruction in Spanish in
subjects other than English. In short, an EFL rather-than an
ESL setting was the situation for which these materials were de-
signed.

The aural-oral approach to second language learning is emphasiz-
sd throughout this series, but, as the authors make clear in the
preface to each of the:five teacher's manuals, this does not
mean that the language arts of reading and writing are neglected.
On the contrary, the writing aisignments in the whole series a-
mount to a carefully sequenced course in composition.

The organization-of structural sequence and contextual setting,
which includes_the selection of content vdcabulary, is extremely
neat from the point of view of the need far English torbe used
in sell-Cool at,the particular assumed graderlevels.. Much of the
content for the English exerdises,:for, eicample, is:Clearly taken
from the content of the -social studies, science-and Mathematics
taught in Puerto Rico at about the-level at which a particular

,

set of units of the series is assuMed to be taught. This enables



an alert school staff to correlate the teaching of English with
the teaching of subject matter other than Engl4sh. Other content
is taken from what is assumed to interest students in their out-
of-school life. Transfer of learning is thus facilitated.

The suggested activities for practicing listening, speaking, read-
ing and composition are well distributed and clear enough for
any teacher who is willing to take the trouble of reading them
carefully. But the organizational principles for the structural
content are not easily perceived by the ever-hurried elementary
classroom teacher who has never had any training in ESL. This is
true in particular for the first two books (the first teacher's
manual). There is no clear index or table of contents of the
teaching points of each unit, no indication to the teacher of a
hierarchy of importance among the teaching points. For example,
there is no evaluation of why certain content vocabulary was
selected for teaching sentences of a certain type, or why the
structural sequence was developed as it was. The authors seemed
to have assumed a linguistic sophistication in the ordinary class-
room teacher that is unrealistic.

Another feature that is missing for teachers is unit tests that
might be used as pre- and/or post tests. While it is true that
some of the suggested "application activities" that make up the
fourth part of each unit in the first twt., books could serve as
such tests, this is often not understood by some teachers.

The experience with the series in the Navajo Area, where it had
been selected as the basic text in 1967 when TESL became a for-
mally adopted feature of instruction in the B.I.A. schools, has
been that even after four or five day training sessions in TESL
in general, of which some time was spent on examining this series,
all too many teachers and supervisors still failed toperceive the
teaching points of many of the units. This was even the case
with the books where the teaching points areexpiicitly summarized
for teacher as well as for students. The topical rather than the
structural content tended to be taken to be all important. Teach-
ers therefore often felt free to (Ieviate from the structural se-
quence and improvise, therehY failing to have the students acquire
the all important sentence structure. It may well be unrealistic
to expect the teacher to acquire the expected familiarity with the
ESL field merelybygiving him a set of materials in hishands and
no more than a few days training.

The Navajo experience has further been that a.) those teachers who
understand the message of the materials had no trouble in making
appropriate supplements and adaptating them for use with Navajo
children, often at different levels than for which the materials



were intended; that such teachers expressed their satisfaction
with the materials and achieved satisfactory progress in their
students; b) those teachers who taught at about the age/grade
level for which the materials were written and who followed the
materials' suggestions, whether they fully comprehended the ra-
tionale or not, were also satisfied with the materials as they
saw their students make some definite progress.

The New Edition

Adrian L. Hull, (general editor). AMERICAN ENGLISH SERIES.
Boston: D.C. Heath, 1965.

Ten year after the first edition of the American English Series
the D.C. Heath Company came out with a new edition. Only the
first two books are on the market. The authors, Puerto Rican
educators, have supplied this series with the much needed index
of structural content. They also clearly had children younger
than fourth graders in mind when they selec.ted the topical con-
tent, which, of course, is more up to date than the older edition.
The new edition does not purport to teach what reading and writ-
ing in an alphabetic writing system is, any more than did the
Fries-Rojas edition. Reading and writing activities are included,
as they are in the first edition. The deviations from the struc-
tural sequence of the first edition seem to have been imspired by
the always strongly felt need of the classroom teacher to enable
the students to transfer the learnings in English to other class-
room situations as soon as possible.

The past tense and the use of the expletive "there," for example,
are presented much earlier in this series than in the older edi-
tion. This change may be welcomed by many teachers eager tc uti-
lize experience stories in their teaching, which almost always
calls for the use of the past tense. The total flow of struc-
tural sequence in the new edition, however, seems to have made so
many concessions to these ever pressing demands for immediate use-
fulness, that it appears to be erratic. In the first book, for
example, "this," is introduced first in Unit Seven in connection
with numbers and pages, but the rest of the demonstrative system
is not developed until seven units later; in the first book one
looks in vain for questions beginning with "did" (they are not
introduced until Unit Ten of the second book) after statements in
the past have been introduced in Unit Thirteen along with "What
did. . ." questions. From the standpoint of structural sequencing
such soparatiOn seems less than elegant; and even:from the point
of view of immediate usefulness such sequencing seems Lo fall
short of its,goal. Yes/no questions in the past seemto be no les

_
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immediately useful to elementary children than What questions.

The Adaptation for Navajo Children

ENGLISH AS A SECOND LANGUAGE FOR NAVAJO BEGINNERS, adapted by
Mary Jane Cook, et al. by permission from the Fries AMERICAN EN-
GLISH SERIES, Book 1, D.C. Heath and Co., 1965. Tucson, Arizona:
U. S. Bureau of Indian Affair,s, Navajo Area, 1969.

The Bureau_of Indian Affairs has received, under contract, from
Dr. Mary Jane Cook, an adaptation for use with six and seven year
old Navajo children of the first book and the first few units of
the second book of the new edition of the American English Series.
These materials contain structural overviews of each unit and
they also include unit tests. No reading and writing activities
are included. The materials come with puppets, a domino game,
and a great number of large, colored picture cards. On the whole,
for surface appeal to the teacher, these materials cannot compete
with most of the more expensively produced commercial materials.
They have been tried out in about 20 classrooms after DT. Cook
had met with the teachers in two or three day training sessions.
During the school year Dr. Cook observed or met with the teachers
twice or three times. Most of the pilot teachers declared them-
selves satisfied during their years of pilot teaching. The Cook
materials are currently in use in a number of classrooms on the

Navajo. It is possible tblt the Navajo Area still has some sets
available for teachers or supervisors elsewhere who might take an
interest in these materials. Information can be obtained from
the B.I.A. Area Office, Elucation, Window Rock, Arizona 86515.

Elizabeth W. Willink
Rook Point Boarding School
Chinle, Arizona
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CORE ENGLISH

Core English, a primary-level oral ESL program from Ginn and Com-
pany, is clearly the result of teamwork between linguist and
classroom teacher. It is programmed to meet the linguistic needs
of early childhood education while incorporating the best of ed-
ucational theory.

Fun is an element not often programmed into the structure and
drill of ESL materials. However, Core English has been developed
within an enjoyably creative framework of fun, paired with action
and color. At the same time, detailed structure and method is
provided to allow for the use of the materials, with relative
ease, by classroom teachers or para-professionals who have had no
specialized ESL training.

Both levels One and Two of Core English are in kit form, contained
in a compact cardboard carrying case which lends itself to use by
multiple classrooms or by a traveling teacher. A kit includes a
spiral-bound teacher's manual, student workbooks, wallcharts and
picture cards, hand puppets, a flannel-board kit, game and song
book, and a sing-along record. With the exception of a few read-
ily available pieces of realia and, perhaps, extras requisite to
her own creativity, the teacher has the materials necessary for a
rich multi-sensory instructional program.

The teacher's manuals are a particular str ngth of this program.
The lesson plans are well detailed and are presented in a format
that allows for the visual ease necessary to rapid-pace ESL teach-
ing. There is carefully sequenced introduction of linguistic el
aments and ample provision for overview and review through varied
activities. In vocabulary, -eMphasis is given to vocabulary of im-
mediate need in the classroom and necessary to classroom instruc-
tional concepts. For the teacher who is uncertain of linguistic
structure, appendixes are provided that allow her to,form a ra-
tionale for her ESL teaching and to extend classroom activities.
It is only in the area of pronunciation drill that sufficient



emphasis and help, particularly for the inexperienced ESL teacher,
is not always Provided. It will be necessary for the teacher to
build additional drill iTito the program as she assesses the pro-
nunciation needs of her stu ents.

The workbooks for Levels one and Two maintain the essential oral
nature of the program and provide an additional stimulus for elic-
iting the structures being practiced. Because paper-pencil tasks
are limited, they will not meet the traditional workbook concept
of classroom teachers beyond the readines 'evel. When they are
used as a bridge between a segregated ESL pf:ogram and the class-
room, their oral-language rationale will need to be clear to the
classroom teacher or their usefulness will be limited.

The supplementary contents of the kits are imaginative as well as
educationally functional. Pictures are multi-ethnic and depict
surroundings to which children can relate. The games, catego-
rized by classroom slalls, are extremely varied, and the sing-
along records have the "beat" that appeals to children today.

The following sections, quoted from the introduction to the teach-
er's manual for Level One, provides further information about the
special features of this oral program:

The grammatical points have been carefully selected and
sequenced to allow for gradual introduction and constant
reinforcement. The acquisition of vocabulary never over-
shadows the children's need to learn to control the
structure of Engllsh.

The language has been selected to meet the 'special needs
of young children in a school environment, 'where such
essential concepts as shape and size, color discrimina-
tion, and counting must be taught.

The language practice is embedded in contexts which
encourage meaningful responses.

The vocabulary for which the children may be held ac-
countable is carefully limited, though provision is made
for the addition of other words which the teacher may
-Leel are appropriate to the special needs of his own
classroom and to the locality in which the children
are living.

The-program i ungraded.and is .flexible enough'to-fi
'a variety ef school situations.._ Itrcan' he used with
small_grouP ef nOn-ringlish speaking, children in a 'regular
classroem-; and' it can he Used in."PUll7oUt" Oasses, in

intens1vC classes,-in-bilingual,programS
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and in tutorial work.

The lessons have been written with a constant concern
that the children use natural and uncontrived language
that is appropriate to the context of the classroom act
vities. Single-word and phrasal answers are encouraged
wherever they would normally be used by an English-
speaking child, while complete statements are practiced
in contexts where they are appropriate, as in talks and
explanations. The use of contractions throughout also
reflects a concern for natural spoken English.

A clear distinction is maintained between language the
children are to use productively and language they need
only understand. Within the lessons themselves, language
for recognition is identified by the letters TL (Teacher
Language). Teacher Language is often anticipatory, pre-
senting for recognition those structures which the child
will be required to produce actively in later lessons; in
this way extended listening can often precede production.

Language for production is presented just as systemati-
cally as language for recognition. But language is not
considered productive unless many activities are given
with it, leading to spontaneous and unprompted use by
the children.

An attempt is made to instill in the children some sen-
sitivity to the differences between formal and informal
language - for example, the difference between "Good
morning" and "Hi," and between "Sure" and "Cer ainly."

CORE ENGLISH materials now available (Levels Three and Pour will
appear in June, 1972) may be obtained in a complete kit which
includes twenty workbooks, or items may be purchased separately:

List Price Net Price

Level One Kit $133.28 $99.96
Level Two Kit 117.28 87.96
LANGUAGE GAMES AND SONGS 4.64 3.48
CORE ENGLISH SONGS 8.00 6.00
MORE CORE ENGLISH SONGS 8.00 6.00
Workbooks (package of 5) 5.00 3.75

(available separately)

furth r inf ation, add= s:
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Ginn and company
2550 Hanover St.
Palo Alto, California 94304

[William R. Slager, senior author, CORE ENGLISH ONE AND TWO
TEACHERtS MANUALS, by William R. Slager and Helen E. Goodrich;
LANGUAGE GAMES AND SONGS FOR CORE ENGLISH, by Serafina Krear and
Barry Goodrich. Boston: Ginn and Company, 1971.11

Myra H. Castner, Master Teacher, ESL and Reading
Campbell Union School District
Campbell, California



DISTAR LANGUAGE PROGRAM

The Distar Language Program, published by Science Research Asso-
ciates, consists of two kits, one each for levels I and II. Lev-
el I includes six basic presentation books, a storybook, a color
book, a teacher's guide, and several transparencies; Level II in-
cludes five sequential presentation books and a teacher's guide.
Each lesson is amply illustrated, and a materials list for real
things from the real world is included in each teacher's guide.
This is a no-nonsense, straight forward program designed to teach
children to use certain basic concepts and to talk about them in
standard English.

DiStar is not specifically a second language program. The mate-
rials were originally designed at the University of Illinois for
children with social dialect problems. Nevertheless, their po-
tential usefulness to ESL teachers should be considered.

Materials. - Distar differs from most English language programs
in that it is organized around the concepts that language is used
to express rather than around grammatical categories. For ex-
ample, in Level I each daily lesson of about thirty minutes con-sists of a presentation from Book A (identity statements and des-
criptions), a presentation from Book B (action statements and
categorization), a presentation from Book C (identity of parts of
objects and, their relations to the whole), a story from the Story-
book (participation stories which reinforce the language lesson),
and a Take-home (a picture awarded to the children for their ef-fortS).

The materials in Books A, B and C are treated separately so that
children may progress within each area according to their facil-
ity; that is, a child may have no trouble with labeling, though
he finds naming parts difficult; in this case, he progresses se-
quentially through Book A, but repeats the crucial part (identi-
fied in the program) of Book C. While the material in all three
Books is interrelated, they are not mutually dependent for their
sequencing.



The Storybook is also worth mentioning: The first story, to be
read as the children are developing skills with identity state-
ments, concerns a boy named Tommy and his parrot named Polly.
Polly can whistle and talk, but the only thing she can say is,
"This is a chair." Tommy shows her a number of different objects,
asking, "What is this?" and Polly always answers, "This is a
chair." Throughout the story, the teacher asks the children the
same questions Tommy asks Polly (the children, of course, are al-
ways smarter than the parrot).

In Story Two, Tommy and Polly are again the principa s. The
teacher reviews the previous story by asking a number of ques-
tions with yes or no answers, and a few questions to review the
conditions of the story (What can Polly say? This is a chair).
In this story, Tommy is sleeping, and a lion comes through the
door. Polly is getting more and more excited, but Tommy doesn't
wake up. Finally, the parrot screams at the lion, "This is a
chair"; and the lion is frightened away. Again, throughout the
story (and subsequent stories), the children are involved by ques-
tions from the teacher. The stories echo the language and con-
cepts oi= the current and preceding lessons.

Language. - The program begins with naming objects with single-
word labels, then progresses to labeling actions in the present
progressive, describing objects in terms of long/short, big/
little, and so forth. Other concepts included are same/different,
location, why, sensory verbs, if/then, before/after, some/all/
none, questioning skills (including the information-seeking func-
tion of questions), following instructions, synonyms, and so
forth. The objectives, stated in behavioral terms, are impressive
and explicit.

Within each of the cognitive areas, the language is carefully con-
trolled,- and where new grammatical structures are introduced,
they are based on skills the children have already demonstrated.
For example, after namIng objects.-With single-word labels, the
teacher develops a.full Statement by a modified '"backward buildup"

_ _

technique:

T: (points to picture of a boy) Boy. Say
Ch: Boy.
T: Again.
Ch.: Boy.
T. Now say "a boy.
Ch: A boy.
T: Say "is a boy."
Ch: Is a boy.
T: Again.
Ch: Is a boy.
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T: Now say the whole thing.
Ch: This is a boy.

The process is repeated in subsequent lessons with different ob-
jects until the children can produce a full statement in response
to the command, "Say the whole thing." The authors emphasize in
the teacher's guide that the full statement is appropriate onlywhen making observations or responding to a specific command fromthe teacher - not as an answer to a question. Short answers are
expected otherwise.

According to the authors, the teacher's job "is to prepare all of[the childrenj so that they can engage in discussions, think logi-
cally, and use language as a tool for thought." They state fur-
ther that language is "not merely talking," but also a means of
expressing concepts. The language taught in Distar is not social
language, but the standard English of instruction used in schools.
Thus, their aims differ from those whose goal is to teach stan-
dard conversational English. The assumption is that success in
the upper grades of an English-speaking school is dependent upon
a solid command of the concepts, language structures,and thinking
operations of those schools.

Classroom Procedure. - A further departure from typical ESL pro-
grams is the insistence of the authors that the class be divided
into homogeneous ability groups of five-to ten children. In the
first place, mixed-ability groups penalize the faster children
with boredom and the slower children with frustrations even to
the point that the slower children give up and the faster chil-
dren dominate. In the second place, small groups increase the
teacher's ability to attend to the progress of individual chil-
dren and to ensure individual response from each child every day.
Finally, since an oral language program can hardly be individual-
ized, grouping offers a situation in which the teacher can pace
the material to the needs of small groups of individuals, as well
as increasing the frequency of reinforcement to individuals.

The teacher is also instructed to establish signals and proce-
dures for student response the first day of class and to make cer-tain that every child responds every day - even the first. Teach-
er instructions in the presentation books are very explicit, tell-
ing the teacher what to say, what to point to, what response to
expect from the children, what to do in case of error, and wheth-
er the task is for the whole group orfor individual response.
Each set of instructions is'printed in a different color or typeface. At the end of a presentation from any given book, the
teacher is instructed what to do next; the program keeps track of
itself, relieving the teacher from the burden of juggling.rou-



tines. It is, in other words, well integrated.

The authors' justification for such an explicit teacher script is
three-fold: first, a constant format provides the learner with a
familiar framework in which to learn new items; second, the teach-
er's attention should be on the children to a greater degree than
on the materials; and third, the benefits of a controlled program
can be diminished, if not eliminated, by random adaptation. Teach-
ers I have observed who have used this program consider it more
demanding than traditional teaching in spite of the script, since
they must regulate the pace and constantly assess the progress
and mastery of each child. Also, while there is generally a
period of initial resistance to being "told what to do," the
same Distar teachers, after some experience with the program,
have been enthusiastic about how much better they know their stu-
dents, both personally and educationally.

Second Language Problems. - DISTAR LANGUAGE was developed for
English-speaking children. Consequently, there is no structured
presentation of English phonology - for example, of consonant
clusters and intonation. Depending on the language background of
the target population, introductory practice in hearing and pro-
ducing the sounds of English may be necessary.

Further, the language is limited to that needed to talk about the
concepts introduced in the program. There are no formulas of
greeting or of politeness, for example. In short, there is no
conversational language of the kind that non-English speaking
children need. Of course, all this is not to say that a great
deal of generalization and transfer will not take place.

Finally, no provision is made for explaining classroom instruc-
tion. For example, the commands, "Say the whole thing" and "Let
try it again," and the verbal reinforcements, "You said the whole
thing" and "You're working hard today," might need explanation
if the child begins the class with no English. Any language
teacher is faced ,with similar problems. However, presenting the
commands, associating them with hand signals, then modeling the

_ _

expected responses with similar-items, sheuld clarify the meaning.
_

PISTAR LANGUAGE,- and II, by Sigfried Engelmann, Jean Osborn,
:and_Therese,Engelmann._ Chicago: Science Research Associates,
259 -East Erie Street, -1969.-1

_



ENGLISH AROUND THE WORLD

Publishers are aware of special difficulties teachers face and
are now offering materials especially designed for the teaching
of English as a second language. One new ESL program, ENGLISH
AROUND THE WORLD, was developed by Scott, Foresman and Company
for the rapidly expanding international market, but is also being
used with excellent results in the U.S. by teachers in migrant ed-
ucation programs, BIA schools, and, with some adaptation,in adult
education classes.

Authors William Marquardt, professor of education at the Univer-
sity of Illinois, coordinator of TESOL at NYU in 1966, and a for-
mer teacher of English as a foreign language in several foreign
countries; Jean Miller, curriculum consultant in English as a
second language for the Association of American Schools of Cen-
tral America; and Eleanore Hosman, area TESOL supervisor for the
Chicago Public Schools, each with many years of teaching experi-
ence in this field, have clothed the solid structure of ENGLISH
AROUND THE WORLD in attractive attire and have made it inviting
to teachers and pupils.

The teacher's guidebooks, the key to the program contain intro-
ductory essays by each of the authors on topics such as the prob-
lems likely to be encountered in learning English because of the
differences in the language patterns of other languages, the im-,

portance of providing a variety of sensory-motor experiences in
reinforcing language learning, and the value of Tole-playing an
creative dramatics as aids to teaching English as a second lan-
-guage.-__

All. materials the teacher needs are provided. There are,three
levels in the program, and it -is ungraded,--so 'that the materials
may be used in a variety of classroom situations', Eaeh level
covers a normal year''s WOrk.



and paperwork" limited to coloring, cutting out,and/or assembling
pictures of people and objects in the lessons being studied. Most
of the first year's learning takes place through teacher-pupil-
class dialogues, with many songs, games and role-playing activi-
ties to reinforce the basic language concepts being taught.

A practical means of tying the lessons together is the story line
- Miguel Garcia is a young visitor to America who is introduced
to American ways and America by the Nelsons and their children.
Miguel participates in their home and school activities and meets
children from other parts of the world at the international school
in New York City, where the Nelsons live. He goes on an extended
tour of America with the Nelsons, which gives him and the stu-
dents) experiences of many kinds.

The story line develops interestingly and naturally for children.
It follows Miguel from his arrival at the airport through his in-
troduction to American home and school life and his visits to a
farm, a zoo, a circus, and a ranch in the Southwest, to his tour
of San Francisco before he leaves for his home in Peru. Miguel
and the children) learn the names of key features in each place
in an almost spontaneous fashion.

Miguel's visit to the ranch will be of special interest to teac

ers of Indian children, since Miguel meets Joseph Tallfeather,
foreman of the ranch near the Grand Canyon, and has a chance to
see an Indian festival and to learn a little about Taos and Nava-
jo crafts and skills.

Following the_year jork-in.Speaking English at Level One, chil-
dren begin reading English with their first lesson at Level Two,
and soon go on to writing theisentenceS theyhavei constructed.

As with Level One, emphasis is-still on. acquiring 1-anguagej'at-
terns, with 'many games and:songs to provide variety. and.-fun.in

.each-lesson. But, asAn the enikre program, good:struatUre-is-

previded::'Aims_for..each_losson.:are.speO7f4-94; wor_S
, .

emphasized are. taught 'in-the contextof-normal usage -mever in
list's; and Suggestions-for introduction, presentatiOn andlfollow-
up for each lesson-are'detailed and_eaty to follow,,

A four7recordalbum_for_each_leVel_contain-s_the sengs langdage,_

.i-patterns-,'-an&pronUnciatiOn:drills_=for:the:ProgramBoth-adult-
7and:childreWS_VoiCes-::are,r_USed;*:thereCorditedegna-,intchil
_

dren_ith,.,,VariatkonS,inCri'OrMalEng02-shspeechtherMaierAa-IS
, in ,the--pregrami:
skillbookS7and;:practice:padsare'posiersordfaMdPiCtUre:_-_cdrdi",-
and:the,,reCord,,aibuMs-:aildprehUnCiati6haidS With-theexception_,

_ ,



of the Teacher's Manual for Tape, which is in preparation, a com-
plete set of materials for the teacher may be obtained for Level
One for $44.43 and for Level Two for $48.18. For both levels,
Pupils' Skill Books are $.96 each, and the Practice Pad and Test
Books are $.60 each.

Level Three materials will be available early in 1972 and will
follow the same pattern as Levels One and Two, with additionAl
emphasis on American culture. One section will deal with Ameri-
can Indian contributions to our diet, Our language, and our arts.

Helping children become proficient in English opens a new world
of ideas and opportunities to them. Making the learning process
as enjoyable and effective as possible is the goal of all of us

administrators, teachers and publishers.

Jay Anderson, Field Represen ative
Kay Dean, Educational Consultant
Scott, Foresman and Company



ORAL ENGLISH

A review published in the Arizona Bilingual Council Newsletter,
May, 1970.

ORAL ENGLISH: LEARNING A SECOND LANGUAGE, by Hadley A. Thomas,
with Dr. Harold B. Allen as consulting linguist, published by the
Economy Company. is a new, complete language program for the young
student of English. As far us I know, it is unique in that it in-
cludes both structures and sound system in every lesson. It is
complete in that it includes with the pictorial workbook and the
Teacher's Edition, the following adjuncts:

two groOps of language development cards
three wall charts (for teaching colorS and,,numbe
one pocket chart -(for teachihg Weather conteptS)

Both groups of cards are in full olor. Group A, consisting of
266 9x12 cards, depicts scenes of the classroom, home, and com-
munity. -These cards are used to develop concepts and to illus-
trate sentences presented for practice. Group B, consisting of
336 3x5 cards, depicts specific objects, and is to be used for
practice of sounds and vocabulary building.

The program conSciously teaches the second language culture,
while yet not intimating to the young-pupil that it is in any way
better than his own. For example, the children shown are not of
any elle ethnic group; yet, .on a given page (page 64), the scis-
sors, the lunchroom,_the-piano, the baseball game,,the furniture,
the children's'clothing, all bespeak the mainstream of American
culture. This is a true refledtion of=the,relationShip _between
language and_culture 'to -th6 ESL-leariler', whether:the child iS
_learning his,English in_Abidjan, Allahabad, Amarillo or on__
the7NaVajb'Reseriion iiCArizona:,Whereimuch",of' the material was,

deiVeloPed fpr yoLirig Navafo pupils, and...where Hadley-Thomas has,
lived'andWorked-foreighteen_years. The-children'are-uni-formly
dressed, bUt- home-may be =a-row hous 6 a trailer, oraworn " fra



house. And all the universal conceptsare included, such as ani-
mals, plants, parts of the body, money, food, the wheel, weather,
and the like.

The English sound system is quite thoroughly covered,not omitting
such special Navajo difficulties as terminal stop sounds (/p/,
/k/, /t/, and voiced counterparts) and terminal nasals (In!, /m/,
einf) and English th (/0/, /a/), troublesome to a great many ESL
learners. Most consonant blends and clusters are also alien to
non-European languages, to the extent,that they occur in English.

"In Oral English," says the author, "emphasis is placed on learn-
ing the basic patterns of English rather than on acquiring alarge
vocabulary. New words can always be learned as the need arises,
but the pupil will be unable to use the words in sentences for
communication with others until hr has gained reasonable control
of the basic sentence patterns of English."

The author's recommendation of this text in teaching disadvantaged
children should not be overlooked. Because the child is handi-
capped in speaking and listening practice, as well as limited in
his experience with common cultural denominators, this book will
enrich him in these areas, as well as provide orderly practice
with standard English speech patterns.

The linguistics case of this book is evident. Throughout the
teacher's plans, a modified musical notation is used to indicate
intonation patterns. This is valuable for teaching-consistency,
as, for any given sentence in English, there are several possible
variations, depending on emphasis or emotional tone. The appen-
dices in the back of the book give the primary teacher extensive
insight into the phonology of English, and provide cultural-
linguistic notes on both the Navajo and Spanish cultures.

Besides minimal pairs and other contrastive techniques to sharpen
auditory discrimination, the pupils also learn to make simple

,

transformations and substitutions. Complete sentence or short
_

answer responseS, shdwing mastery of the sentence patterns, are
encouraged. Too manysecond language learners-,are-allowed to re-
ly with_a 'monosYllable,_ _gaining in comprehension, but not in

proficiency., Communication is thefrst of the listedobjectives
of this program,,and,ought fo head-,the,list,in any oral Engliih
program-

The material was-Originall Stedj_ntheclassroo#1,using, ayaiq
beginners,and first :gra.deri,, by Mrs:Loiita'-Tinnieand*sMar7:
jpri*Thtimas, Na'llaj6='Spelakers-theMselveS,undertheaireCtiOn- of:
Haaley ThomaS...The,ehildren-wsoreped-aecoidinvio-thre'degree



of proficiency in the English language, from nil to some, as evi-
denced by advance testing. The four inter-unit tests revealed
considerable gains in proficiency. "We found," says Mrs. Thomas,
"that if we met the need for certain speech patterns as they a-
rose, then when we came to them in the text, the children were
just that much ahead. Naturally, this would be different for each
group."

She went on to add that what she liked especially about this text
is its graduated approach, beginning with the most elementary
structures. This gives the child a sense of mastery from the very
beginning.

Helen Thomas (Mrs. Hadley Thomas )- using the books this year in
first grade, confirms that mastery is the aim. Moreover, "if
you work at it as directed the teacher discovers how the child
learns."

Her groups are small; Mrs. Thomas considers s x to eight an ap-
propriate number. Like Marjorie Thomas, Helen Thomas affirms that
the children produce the learned patterns spontaneously - given a
little time - in the course of their play or their daily routine
thus bringing back full circle to the first of the listed objec-
tives of the program: communication.

The publisher s address and price list f 1 w:

Economy Company
P.O. Box 25308
1901 North Walnut
Oklahoma City, Okla oma 7 125
(405) 524-2213

Teacher's Edition
Language Development
A and B
Language Development
Language-Development
Wall Charts
Pocket Chart"-

Lis

Cards,

_Cards,
Cards,- B

Price
1.96
1.96

100.00
80.00
28.00
5.00

24.00

Net Price
$ 1.47

1.47

75.00
60.00
21.00
3.75

18.00



ORAL LANGUAGE PROGRO1 UTILIZED TO TEACH ENGLISH

TO INDIAN (SPEAKING CHILDREN

Southwestern Cooperative Educational Lab atory (SWCEL) of Albu-
querque has developed an Oral LangUage Program to teach English
to Indian and Spanish speaking children,. The program is a compo-
nent of therLaboratory's Communication Arts- Program to improve
the early educational opportunities of Southwestern children.

SWCEL undertook work on the Oral Language Program (OLP) in 1967to combat the critical educational problems of the many South-
western children who enter school with little or no knowledge of
English. The OLP stems from lessons (known as H-200) prepared at
the University of California at Los Angeles under the direction
of well known linguist Dr. Robert Wilson.

The OLP has undergone three revisions as the r suit of extensive
field trials and pilot classroom testing under the direction of
Dr. Robert T. Reeback and Helgi Osterreich. The program is nowcompleted and ready for dissemination.

The OLP is designed to be used daily by one teacher with groups
of up to ten children, ages five to seven. Each lesson is approx-
imately 25 minutes long and the teacher additionally encourages
children to use sentence patterns learned in the lessons at other
times of the day. Early lessons consist of short and simple con-
versation while later lessons progress to more intricate patterns
of speech.

A unique, OLP component is Cultural Heritage Review Units designed
to meet the special needs ef---Navajo as well as SpaniSh speaking
Children. Each unit is built around and based on _authentic folk-
tales, or legend's -releVarit -to the ,Na-Vaj o or 'Spanis4- speaking child .

At' the same, time, - the 'units' review OLP_ syntax and arc -intended -to
,solve; specific culturals:problems` in learning. _The Navajo units;
for example,_ emphasize:_baSic, sentence-patterns-that are -diffidultfOr the Nava o speaker. _



Since SWCEL's philosophy dictates that training must precede us-
age of any Laboratory program, teachers are instructed in the
correct utilization of OLP lessons and Cultural Heritage Review
Units at in-service institutes. Sone 225 teachers and aides who
were trained this summer at institutes held under the auspices of
SWCEL have implemented the OLP in thir classrooms this Fall. Pre-
service training for more than 125 future teachers also is cur-
rently being offered at five Western universities including Fres-
no State, San Jose State, New Mexico State, California State at
Bakersfield, and California Polytechnic Institute.

Insofar as SWCEL is a private non-profit research and development
facility, the cost of teacher training depends upon the number of
participants enrolled in an institute. The fee usually includes
travel, per diem, all instructional material, all classroom mate-
rial for both the children and teacher for the academic year,
evaluation, follow up,.and in-service training.

The OLP package includes a teacher's manual, six volumes of les-
sons, picture cards, and miscellaneous visual aides. The optional
Cultural Heritage Units include slide/tape presentations, lessons,
flannel figures, and a teacher's manual. Further information on
SWCEL's OLP may be obtained by writing George Amsbary, /o SWCEL,
117 Richmond N.E. Albuquerque N.M. 87106.

Last year, 5,400 students benefited from the OLP in 180 class-
rooms in New Mexico, Oklahoma, California, Texas, and Nebraska.
Some 1 000 of these youngsters were of Navajo Cherokee Pueblo
Apache, Sioux, Hopi, and other Indian origins.

SWCEL, one in a network of laboratories across the United States,
works to develop educational programs for the Southwestern popu-
lation. Emphasis is on the special needs of Indian and Mexican
American children

Judith L. Trujillo
Public Information Specialist
SWCEL



ROCK: REGION )NE CURRICULUM KIT

The southernmost tip of Texas, bounded on the east by the Gulf
of Mexico and on the south and west by the Rio Grande River, has
been predominantly Spanish-speaking since its colonization in the
1750's. It was not until the late 1960's, however, that a sys-tematic method of teaching English to the Spanish-speakers was
introduced in the schools of the area. It was the ESEA Title III
legislation that provided the impetus that had been lacking. In a
commendable display of unanimity, the superintendents of schools- there are nearly 50 school districts in the region - agreed to
combine all of the resources available to them under that act and
title and to commit them to a curriculum revision project aimed
at establishing a sound ESL program for their primary classrooms.

By fortunate coincidence, Project H-200 in Californi_a was nearing
coMpletion at this time. The Office of Education had Providedfunding for UCLA and the California State Department of Educa.-
tion to write a series of ESL lessons for children in the primary
grades. When permission to use these lessons in the Texas project
was granted by the California authorities, the 11-200 program be-
came the base upon which the new curriculum plans and materials
were built.

Now known "aS ROCK (Region One Curriculum -kit), --the-materials are
available in- two- parts; -Levels I -and -31'. The- -first kit, intended

_

for children entering school -with little or no' command' of "English,
consists of a variety Of imaterials -needed _for -,-the suggeSted _activ-'ties that___provide-language practice These _i_nclude:-synchreniiedfilthstrip-record -Sets r-of,-fOlk''tales_

_

- redotded._-__laiiguage__T Cards_ ,_for :,-_-either,---the--Language2_MaStor -i-or -Audio
, FlaSlie`ard, MachineS;Zrecordings:,'6f-j',Sofigi:,rin='[SPaniSli-,:and

_and ,meiSt:of,the'illuittation4-,--aii&real-ia..;needed,tc_=_t4ch.'-the"101.--z_

tion for ait and:: cOokink- T1e-,"1,001: poi-Ltd-ins - only th



manuals,
lessons .

the illustrations, an the realia needed for the 115

The ROCK materials were tested in tlalifornia and Texas with non-
English speaking Mexican-American children from the ages of five
through seven. In California the field test was conducted while
the lessons were being written. Tha Texas field test began in
three classes, grew to twelve the following year, and forty the
third year. In California the test was on the lessons alone, used
in a "pull-out" situation, while in Texas we were testing theito-
tal ESL curriculum in a self-contained classroom.

The Region One staff devoted its efforts to planning a five or
six hour daily program centered around the thirty minute 11-200
lesson. Experiences in FLES programs and the advice of others
convinced the project director that a foreign language could not
be learned in thirty minute lessons taught once a day. Foreign
language instruction to groups of twenty-five to thirty was also
out of the question, particularly for learners under eight years
of age. The task then, was one of planning activities for the
smaller groups not engaged in direct ihstruction by the classroom
teacher. Traditional "busy work" is not a viable method of pro-
viding practice in second language acquisition. Some way had to
be devised to give the children language experiences and practice
by mechanical means.

After several months of study, the search narrowed down to two
types of voice reproducing machines - both capable of presenting
a visual with an auditory stimulus. One unit projects a filmstri
which is advanced automatically and inaudibly by the accompanying
recording. Here the sequence of images and sounds and the length
of the presentation is fixed. No variation for individual dif-
ferences is provided. The other unit, which plays back a 6-second
magnetic tape attached to individual illustrated cards, permits
endless repetitions o.7 each recorded utterance. Material for both
types of equipment had to be prepared because the few items com-
mercially available at that time were not suited for the princi-
pal purpose - that of reinforcing the language patterns the child
was learning in the daily lesson.

Synchronized Filmstrip
-

In the t-ase of the synChronized filmttrip,the choice-of-content
was unlimited, except ,by-oUr reSources- Filmstrip,production us7-_
ing original-art is a _long 'and expensive-process. -Age'planned to
produce from.fifteen.to'twenty setsAnA3oth,English and,Spanish
in one year._ -These Were -to,be-storieS ;inter'eSting-to sthall=chil-



dren - primarily traditional folk and fairy tales. We produced
two of our own and added our sound to fifteen selected from vari-
ous producers.

The Spanish version of each story was prepared without any at-
tempt to control the vocabulary or the sentence patterns. The
dialect is one familiar to most Mexican-American children - that
of northeastern Mexico. But the English versions of the tame
filmstrips were carefully planned and sequenced. The stories
chosen for the early part of the year have a limited vocabulary
and are told in the progressive tense using sentence patterns
taught in the early lessons. Later in the sequence the English
version approaches an unrestricted style. One talented person,
Carol Perkins, wrote and narrated both versions, as well as com-
posing songs and language drills for each story.

Illustrated Cards

The other device the illustrated cards with magnetic tape record-
ings, is ideally suited to the task of tireless tutor. For exam-
ple the child sees a drawing of a boy approaching a closet witl: a
coat in his hand. On the magnetic tape also attached to the card
is recorded the following: "What's he going to do?" (2-3 second
pause) "He's going to hang up the coat." When a child plays this
card on the appropriate machine, he is challenged to respond to a
question, given time to answer, and then told the correct answer.
If he has-difficulty answering, he can play the card as many times
as he wishes.

Three hundred eighty-five of these cards were produced for
kit. They are available tn either Electronic Futures, Inc. or
Bell & Howell format. Because they are ideally suited for prac-
tice on specific patterns, a teacher can make individual assign-
ments to pupils during the entire year. The cards,alsol provide
the child with a variety of modelt-to imitate (at least 'four dif-
ferent voices are heard on the cards.

Additional, actiVities,that terVe]to,-extendlanguagepractice ap,7,
pear in- the'Appendix indexediartypes-- art,-songs-,-gamesetc--
Theselsuggestions are- sometimes-linked ,tostiecific,lessons.-,-,-for'
'example-,5-thejyrics cifla4ong may-bp-identipai-,telanguage,iformS
-taught in'a particular lestonEut ferthe:most,-part;,the teacher'
"Can'ohe6se those' she-'donSiders'-io-bemeStl'nearlYtUitable-tO her-
needs.
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("I don't know.") "Ask him." "What's your name?") "Do you know
what he ate for breakfast?" ("No, sir.") "Ask him." ("What did
you eat for breakfast?")

Further ,refinements of-this test are needed, but the technical
problems of recording the responses and the problem of directed
questionS have been solved. The results of the 1970-71 tests in-
dicate that pupils who are taught English through H-200 lessons,
both Level I and Level II, score significantly higher than pupils
in control groups'. (Thomas H. Linton. Unpublished Final Evalua-
tion Report on Region One Bilingual Project, July 31, 1971.)

Teacher resistance to the "new" methods is noticeable during the
first few months. After mid-year no teacher has been willing to
give up her manual. Teacher opinion of the lessons is generally
high, particularly during the second year when the effects of the
daily_lesson begin to be noticed. A few teachers have even sug--
gested that English speakers would benefit from a modified H-200
course.

Administrative support for this primary ESL curriculum is essen-
tial during the first year. Special equipment is needed, as well
as appropriate furniture. This initial capital outlay could run
as_high_as one_thousand dollars, though elassrooms-have been
equipped for as little as four hundred dollars. The annual per
pupil cost, calculated over the life of the materials and equip-
ment should not exceed ten dollars, or slj_ghtly over five cents
per day per pupil. Complete kits are priced at $160.00 for Level
One and $50.00 for Level Two. _They may be obtained from:

Melton Book Company, Inc.
1111.eslie Street.-
,Dallas,_Texas-75207

Until -7=016 :H-200; gidaudt'eli_=-cOiliPietiT2(fiei2i-,__"0iiii4iit

-;:pfther;tfix,Stfivel'l ears*116-WeverhaSne:t,4111ihnis_ exp
tions Weaie '-''Seping-.7,ppsitiVeZreSUI,*achyearchildreh-wi
nconfidence in thei abi1itytexpretheiii1\res ; iiIEiglish _
out OVitiett on e %Tkis feel
effort'Sdne 6de'ralexpendituresil._,that
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UTE

A Trip to the Sundance

So e time ago, we went from Towaoc to Igna io at Sundance time.

We went by car. We went by Cortez early in the morning. We

passed through Mancos and Durango also.

Ignacio. Later,

grounds.

soon arrived a

in the night, we went aver to the Sundance

As we approached, we heard the big drum being struck

by the singers. W entered- corral with- the other specta

tors. There were many Utes and other Indians at the Sundance.

There were only three dancers there but there was a large-
_

crowd of people. The Sundance was held for three days and

,three nights The songs were-many _There were songS sung by- _

the various tribes of-Indians. After the Sundance was over,
_

<

ext-:yeat'--tkre-_hOpe-tex:haVev-a-_ better ''Suridance-,:at
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DItleg

A1k'id44'. jinf, Dindtah hoolydegi t ah Dind kddhaeffd44

ddd66 Ayahkinged ndajibaah, jinl. Ako dadi dlehfnl

Kiis'danii ba'dlehfnf. 'Er adziendanli Tserljfkinf dine'd jfirigo.

Aaded shrr df Dindtahdi biI Ajfkai. Aadi shrf at'ddd n1frif2

dd dk'eh yaa dhdly4me djiilaa. Hooghanded daa shr/ nfsahei,

Ashtlh Deez'd hoolyd jinf, 'ef biyaagi hadd'ilk'ehge. gr Bhu

t dd akurff j1 dkM alnAdjfl'aah. T'dadoo le'd de'dk'eh ndjahgo

dlozii3gai Inda hazei fnda gdagli ddaat dhfgff. dl shrr yikPl

ndinilka' binliyd.

Ako shrr. eed Aadi bee
,

'dahge Inda dddfr hdddah
_

leh. Ako shrf ddaiinr, ld ha'dt ff ylgdetI?

"Deedayei Aldryee"-',Ah elth DeedddHP atP tde"dddr,.
d6(5_shff u-T-645 2114f yee.:AtPeed Ashtlhf-dt-f,-dajinfi-leh.

Jd aad66 4t adeeshohrfded didf yft Ashilhf dabishdffniid._

Ake df ler bik'df lead. -J6 bee hodeeshzhihdi--df TsdAjfkinf

bisnd. Ako 4f fiyist bik'df! fndS DoeshglIzhnit,:dfdd
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