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FOREWORD

As in the past, the editors of LANGUAGE IN AMERICAN INDIAN EDUCA-
TION (ENGLISH FOR AMERICAN INDIANS until now) have again featured
not only articles which deal with current issues in the rapidly
changing education scene and which are relevant to schools for
Indian children, but have covered a broad spectrum of BIA activi-
ties, recent publlcatlens and conferences, text materials for the
teaching of English, and bilingual reading materials,

The value of such comprehensive coverage is twofcld; it serves- to
‘keep BIA education personnel and others involved in the.education
of Indian. students aware of avallable resources, and it informs
‘the educatlanal community in general of the" ‘multiplicity of ac=
tivities taking place in the Bureau cf Indlan Affa;rs' education -
- program.- : \ S R

As ev;denced by thlS 1ssue,fthls past summer has seen workshops
for both new and experlenced Bureau teachers in. many phases of
;1anguage education. New curriculum: bulletlns are. available as,}'f”
‘well as publlcatlons from Area'aff;ces. It is- 1mportant ‘that we
‘have a continuing. dlalague withall. those involved with” educatlon;w
/ IN ,orf;" ~this ‘im--




EDITORS' NOTE

In this first issue of the 1971-72 series, ENGLISH FOR AMERICAN
INDIANS appears under a new title: LANGUAGE IN AMERICAN INDIAN
EDUCATION. This new title reflects a different and broader empha-
sis, one we feel is imperative in view of the changing directlons
that are being taken by many of those concerned with planning
language programs in elementary and secondary schools where the
students and a significant part of. the community are culturally
and linguistically distinctive. The earlier title seemed to sug-
gest that the content of the newsletter should be confined to the
- teaching of English, and it- implied as well that the teaching of
. English was being restrlcted to the: hlghly 5pec1allzed approach.
“that has come to be known as "ESL.'' Unfortuniately,  in the eyes
of many teachers ahd. administrators, - ESL has. come to. be identi--
fied with a carefully structured’ cral 1anguage class, more often o
than not taught ‘for a single perlcd in the’ schoal day, in"which =~ . -
such audio-lingual techniques as-pattern practice are used to-de=
velop accuracy and:fluency in. spaken English QbVLously this klnd
of ‘limited and spe“iallzed;appraach cauld not_'egln to- deal w1th
v n .

.the challenges and
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to call attention to an area that in language-teaching has been
too long ignored: the very close relationship between language-
learning and the total intellectual development of the child. In

the first article Elsa Jaffe Bartlett, a doctoral student at
Harvard, gives a brief introduction to the work of the famous
Italian educator, Dr. Maria Montessori. In the second, Evelyn

Hatch and Anne Hensley of UCLA describe some of the basic ideas to
be found in the writings of the Swiss psychologist, Jean Piaget.

In keeping with the emphasis in the first sectlon, the reviews in
the Materials section are confined to language programs available
for younger children. All of the programs reviewed, with the
exception of DISTAR, were designed specifically for second-
language learners. . Teachers in Kindergarten and Grade One may
find it somewhat reassuring to note that their needs are at last
being considered. While texts for secondary school students and
adults have been available for some time, the conscientious ele-
mentary teacher, convinced of the need for specialized materials
to teach English to five and six year olds, has searched the pub-
lishers"' catalogues in vain. Of course, the number of available
programs is still limited. But at least a promising start has
been made,; and it begins to look as if more and more attention is

“being given to the develcpment ef language courses on the elemene

tary level

.{William’R 'Slagér
. 'Betty- M. ‘Madsen. :
'f:Unlvers;ty of Utah




THE MONTESSORI METHOD

by
Elsa Jaffe Bartlett

Maria Montessori was born in 1870. In 1896, she became the first
woman to receive a Doctor of Medicine degree from an Italian Uni-
versity. She was interested in the treatment of mentally retard-
ed children, and in 1899 was appointed directress of a state-
supported schcol for retarded children. Two. years later, she
presented some of these children at the public-examinations for -
the primary certificate and created ‘a sensation when the children
succeeded -in passing the exam: From that time on, 'she ¢cn51dered
—herself an. educator rather than a doctor.

Althcugh she was acclaimed for her work with retarded chlldren ,

‘Montessori herself ‘was less concerned with this trlumph than w1th

the serious questions it raised about the education. of normal.

.ch11dren.~ Characterlstlcally'"she reasoned that- if- mentally re=*’
arded ‘children-could be’ taught,tc equal- the; 1 ( '

mal children, ~then: ‘something’ must be wrcng with- thef

_ nc,mal thldren were educated




of interest. In 1909, the first Montessori schools were opened
in Switzerland. By the 1920's, there were Montessori schools
throughout Europe, in England, in South America, and later in
India. Montessori herself spent the last part of her life pro-
moting her ideas; she wrote, lectured, and persnonall) supervised
teacher-training programs in all parts of the world. She died in
England in 1952Z.

The basic theory and methods which underlie Montessori's program
at the Children's Houses are contained in three basic texts: The
Montessori Method, (which describes the primary program), and

Spontaneous AGt;Vlty in Education and The Montessori Elementary
Material, (which describe the elementary program). These were
publlshed in Italian shortly after the first Children's chées

were opéned. Engl sh translatlons were publlshed by lQll

ngay, someé sixty years later,_r'we in America ‘are redlscqverlng
Montessori's method, particularly her primary curriculum. At the
sgme time, we are re-evaluating her 1n;1ghts into the nature of:.

children's intellectual development. In this article;, we will be-

~examining the relevance of-both for: tnday s ycung chlldren par=”*wm5

t;cularly dur1ng the preschgcl yearst

- “M;;;,tgs;g,;f;-'s;'Tﬁeaf;;...afe Intellectual Development =




crete objects in space. In other wcrds,'experlences are filtered
through a set of possible actions which may be per formed upon
them. 1In the beginning, the sets of actions are fairly simple. v
When an infant encounters an cbject one of his principle ways of
knowing or thinking about it is to determine whether it can be
sucked. - A rattle can be ‘readily incorporated into the class of
"suck-able'" cbjects, but Daddy's shoe will: probably be. incorpo- -
rated into ancther reciprocal: group, campr;sed'of\objects whlch
are "too big -to- -be- sucked A >

As the ch;ld gets older the range of actlcns becomel far more
complex, but his reascnlng is :5till the . product of: speclflc ex="
periences with partlcular ijects ‘and 'd: ct_actlan ‘centered’ on
‘the particular. elements which 1nterest ‘the child at’ any given mo-
ment. - Thus, for example
teacher if he’ sees,her on a weekend" shcpplng at- a “local:
ket ' Why nat? Because the teacher'"llves" AT

Or agaln,
abgut the status af ‘his" pet cat.
because 1t 11v35 in: the\same house

~four. year old may not- recognlze hlS ,_




But what constitutes a prepared environment? How is it possible
for children to educate themselves? Montessori designed her class-
rooms according to a few b351c principles:

1) Th% prepared enV1rgnment makes contact with the child at his
level -of intellectual functioning. For the young child, this
means that’ phy51cal ‘objects are the best teachers, since they al-
low him to exercise his sensori-motor approach to learning. In
other wcrds, such abstract notions as number-ness, serial order
or various supra-ordinate relatlcnshlps, must be translated into
physical experiences. Montessori had a positive genius for doing
this. For example, she de51gned a set of ten wooden cubes to ac-
- quaint children with basic concepts of size. The smallest cube
has a base of one centlmeter, the largest ten centlmeters., They
are all palnted the same color. Children arrange the cubes to
form a tower of gradually ‘decreasing dlmen51ons,u51ng "the largest
‘as a base.’ Chlldren judge the . accuracy of their work by the step-
1ike pattern of . regularly. deCr3351ng blgcks.‘ Similarly, concepts
~of length are “illustrated witha ‘set. of ‘ten wooden rods. - Each
rod is one unit longer than the: precedlng ‘one. On each rod, unlts
are palntéd altérnately ‘red- or blue. Inltlally, the. child mixes
up the rods ‘and then arranges them. in a pattérn from- shortest to
longest. . When [{e} arranged :th cclcrs fcrm_a series ‘of trans-
cverse: str:pes., Later, ch ldr ‘measure iength more preclsely, by
countlng the number nf red aﬂd blue bands on each rod

ent priv1desathe}ch11dfwlth pcintsfq
| rl ach :piece




4) Most of the materials (particularly the ones for the younger
children) are designed to be used by a~single child, working indi-
vidually, at his own pace, A ) -

5) The prepared environment is designed so that children can func-
tion independently and can, in effect, select their own schedules

of learning encounters. Several things are involved. First, as =

we have seen, the materials are self-correcting and provide a

""point  of orderly contact' with ideas, based on the child's stage :
of intellectual development. Each Piece of material has its own-
specific place in the environment and is to be used according to-
precise rules. When a teacher feels that a child is ready to ex-
plore a new material, she shows the child where to find it, how .
to use it and how to return it to its place. The child then can
choose to use the material - always according to the rules - or

he may decide that he isn't interested. 'If this is the case, the
teacher does not push. She relies on the child's innate sense of
what is_ appropriate for his;cwﬁ;develcpment; 'jshe;may”at_a‘latér'
‘time introduce thé'matérialfagain;forfthé"child'himséif'may spon=

- taneously return to it. And she will intervene only if she sees a
child using the materials in an unprescribed ‘way. But basically,
~the materials and tBE‘élasérccm ar§fd%signedEﬁjthat'thé’éhi;d;cén_’
function independently. -To be sure, it is freedom within a high--
,1y.structuréd‘enyironmeﬁt,p utrwithin;theSE\limits;fthé;ghild;is,

‘encouraged to ' choose his own learning encounters., -

s based on certain assump-
‘e of the developmental .~
child will: spontane--

The freedom of a Montessori class:
tions ‘about children ‘and ‘about the nat
: irst, Montessori assumés th
. ously conc te on tasks' wh f
' If ‘thé’child does not comi

process. F

Q
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The Role of the Teacher

In the prepared environment, the teacher functions primarily as
an observer.  Her first task is to become aware of the develop-.
mental level and individual learning habits of her pupils. Her
main problem is in deciding when to introduce new materials. ‘
When she feels that a child is ready, she will provide a simple,"
precise démanstratlon of the way in-which each material is to be
used and, if necessary, a few words to. 1label the object, attri-
bute, or relationship under study.  If the child does not seem
to understand, the teacher's natural 1ncllnat10n mlght be to prc-
vide a second demonstration coupled with a more elaborate verbal
explanation. Montessori cautions against thls, ‘reasoning that
additional words and actions might only ‘serve toconfuse the child
further. Instead, she advises the teacher to help the child
.choose another act1V1ty and, p;rhaps, to reintroduce: the materlal
at another time. Except for the introduction of new material,
‘the teacher is cautioned to- 1ntervene as llttle as p0551ble 1n
the work of thé Chlldren. o S

The Role of Lang1'”é?.*‘ 
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formation itself, a process which Piaget sees as underlying lan-
guage development. There is no socio-dramatic play, block play
or other imaginative use of objects as symbols. '

The Montessori Curriculum

The curriculum grows quite logically from Mcﬁtesédri'sfbasiévcon4
cepts about intellectual development and the nature of the child
as learner. It is a very sophisticated attempt to link the pPsy-

-chological needs of the child with ‘the requirements of a tradi-

tional curriculum.

According to Montessori, development of the child is marked by
several special transitory ''sensitive periods! during which the
child is particularly sensitive to.one aspect of .the environment
and ""instinctively’. or unconsciously seeks experiences with that
aspect. During the seﬁééﬁifmdtd:fpeficd;jthéSe;includg'a}périQd
Qf'1anguage §ensitivity“(dufiﬁgZWhiéh]the,childiacquires;his;nas_

~tive language); . a sEﬁsitivefpériodffer:QidérﬂBEtWeeﬁ’the"ages of

two and four~Cduring'whichl;hildieﬁ;takéig:egtQsatigfactiéﬁ;in%y-
arranging'objectsfacgérdihg;téTpréeset[Patternsfaﬁd'purSuipg a

-set sequence of-events);-and ‘between: the'ages of two and six; a

period_fbrgréfinementpofgtheﬁseQSés id@fing{ﬁhich*chi1dreﬁ;af35,ZT
able to make particularly fin diSGrlmiﬁ‘ticnsfaméngjsensory R




metic, geometry, geography, grammar and natural science. In the:
preschool program, the curriculum begins with the ''exercises of
practical 1ife.'" Children learn to care for themselves, their
clothing and various items in the classroom. They learn to scrub,
polish, fasten, carry, and balance a variety of real objects,
much as adults might do in the home. Each task is performed in a
precise series of steps as demonstrated by the teacher. - (There -
are, for example, thirty-two steps to the handwashing exercise).

To some, this might seem like an empty ritual. Montessori claims,
however, that the precisely ordered movements are intensely satis-
fying to a.child between the ages of two and four, who is partic-
ularly sensitive to order. And in addition, while satisfying the
psychological needs of the child the exercises help children de-
velop dexterity and a sense of balance, promote an awareness of

body movement and body function and help young children become con-
petent, independent members of the classroom community - able ulti-
mately to care for the materials, clean their own workspaces, ewen
prepare -their own meals. - Thus, the exercises combine. practical
curriculum goals with a mode of activity that ‘is psychologically
satisfying,and'suitEd'to'the;child's level -»f intellectual-func-.
tioning. - ' BRI AT R R R
~ The exercises offpraétiCalriife:are:fallawedlbyﬁthe,exercises,in,
-senscry;discriminatiéns;,iEthJis;deSignedjtcjheip;;hildren~make
accurate discriminaticns;”ﬁctfté'ihﬁrédﬁéélhéW'é6nsatiQﬁ§3"butﬁtc"
help&theﬁchild%bfingGSYStematic,érdergtc—thé,impresSipns:hthas

- .already received..

' In-the-third phases of the program, mor
introduced. Children's experiences wit

 objects.




programmed instruction techniques with some of the depth and rich-
ness of current inductive or '"discovery'" methods, without losing
touch with certain basic psychological needs of young children.
While her goals were always traditional, (her aim, after all, was
to teach the three r's), her methods were based on a psychology-
of intellectual development rather than a logic of subject matter.
Few educators have been able to achieve a comparable synthesis of
- psychology and instructional technique. ' : o

However, in évaluatihg her program as a whole, certain questions
should be raised: : o o ,

1) Montessori may have underestimated the role of symbol forma-
tion and language in intellectual development. To some psycholo-
gists, language lies at the very heart of intellectual  function-
~ing, through the process of verbal meditation. And even a Pia-
getian, for whom language plays a relatively minor role in the
development of,lqgical,reascning,,would,prgbably,want,té’Prcyide,_
greater cppbrtunities'fg:_childrenjtdféxe:cise,basic"symbolic
functions including, perhaps, block play, socio-dramatic play,
story-telling and dramatization. ‘ L T :

2) If one holds with Pi

_ h Piaget that a variety of social interactions
are cru@ia;”erfihtellectualfgrpwthgaypartiéﬁlérly}for hé1PiﬁgH ‘
'YOungfchildrén,deyelbﬁ*de%;entéredLCQrfun%egbééﬁffit)TPoints,Qf"
view, then the Montessori environment,
vidual.encounters. with materials- (as. opposed-to .grotip.

| prolong the egocentric stage of

with its ‘emphasis on: indi-~""" "




stead, the child learns to give answers and search for predeter-
mined patterns. While this may be a perfectly acceptable and
very efficient way to learn to manipulate existing symbol systems
(such as the systems of reading, writing and basic arithmetic),
it may not necessarily be the best way to help children develcp
basic communication or reasonlng sklllsi
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POINTS FOR DISCUSSION

In her article, Mrs. Bartlett deals with Montessori's ideas about
the very early stages of learning, roughly up through age six. It
is in this early stage of learning that concept development is
emphasized. - Later, roughly from ages seven through ten, Montes-
sori believes that the child goes through a second special period
of sensitivity to language. It is at:this time that the teaching
of "'grammar'" and "reading' are emphasized in Montessori's curric-
ulum.  Even though the present artcicle is limited to the early
stages of learning, however, ‘the editors. feel that it contains a
number. of .implications for language teaching that might well be
explored by all those involved in ESL and bilingual programs.

The following list is extremely tentative and offered only for

the purposes of discussion.

1. ‘Apparently Montessori regards -the teaching of concepts  (for
- example,fpf'size~and;1§ﬁgth)Jasaténtra;fto ear1yi1earning and,

' -introduces only the language necessary. to. guide the.children in ..
activities that develop those concepts.. . -Further, she believed
that'inhthe:early,stag335:Lthéfdevel,pfe@tgéfgcbngeptSQcan;bestf”
be accomplished '""through the. movement and manipulation: of con=--

. .crete:objects .in space: Suchi‘ancassumption might have the fol-

~lowing implications £ iguage: teaching . o B




adult language, might easily be misunderstood or misin-
terpreted by the child. (0f course, since Montessori did
not have a second language situation in mind, she has
nothing to say about teaching the language needed for
‘other purposes - for sec1al interaction, for creative
expre551en etc, )

2. Another bas;c assumptlon made by MQntesscrl is that a ch;ld
will 'not ‘learn a concept until he is ready to learn it, and that

children mature and learn at different rates.  In the Montessgr;
method, each individual’ ¢hl1d works on an activity that is appro-
priate for him and he works at his own pace. If this assumption

of Montessori's is correct and if it can be extended to language
teaching, it presents an enormous challenge to the writer of ma-
terials and to the teacher to discover new ways of individualizing
instruction - ~especially since traditlenal languege texts offer
one single learning sequence -for all" ‘learners, and traditional
language classes emphasize. class and group’ 1nstruetlen. “The edi-
~tors believe that the problems involved in-individualizing in- -
jstructlon in the language class ‘are: lmpcrtant ‘enough - to- deserve a’
.full-length article at some later date. The three’ points that fol-
elew attempt te mentlen Only briefly seme of.: the preblems 1nv01ved"

The menellthlc elassreem, 1n whlch»students are. asked
to respend'ln horus: and i ‘
working : I
“unthinkable.
'{jv1duallz;ng Gf'l
.small greups :




pensive to develop. An alternative is to have the indi-
vidual teaching points broken down in great detail and

the over all goals so carefully spelled out that the child
could select those items. that .are most relevant to him at
a particular point in time. ' ' : Lo

c. Montessori's observation about the futility of insis-

tence on mastery could be usefully applied to many second
language classrooms, where the children become frustrated

and bored when teachers keep going over the same point

because mistakes are still-being made. If the child has

not mastered something, it is because-he is not yet ready

to master it, and the teacher should g0 on to something

else that the child can do. - Of course, in conventionally - . -
written language lessons, which order the material linear-

1y on an ascending scale of easy to difficult, there is S
not much opportunity fo ‘taking alternate directions. If

the teacher is tQ bé"f1exib;¢;»itfsgems,afcértain flexi--
bility?mu5t~beibuiltfihtbdthé”méteiiéls;iéThefcgiréﬁt,a,;
'insistencE“byi56mé°teaéhersfcné"maSterYUginvlanguagéi', :
teaching is no doubt due in part to statement ~found:in ..
the linguistics texts of the 40's and 50's to the. effect |
that afchild-hasfmasteredﬂhisfnativéflanguag§1by,the;agé
,of,fiVEfcrjsix:‘{Curféﬂt,étﬁdieéfpffchi'dflanganEjaéqui—’ _
;,,sitidnaaréﬂrgvealiﬁg?that,theachild’§f> ix does not con~ -
,_trb1galliqfﬁthetsyntacticalmiu1es?éfﬁadﬁs SR

) tic t-
iCSeé;EVelYn'Ha;¢hf$'ar§i¢1e~in'the‘

/3. Montess

ori”

- careful consider
. gual progr
that s
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to undexrstand the teacher's instructions, to ask and an-
swer qusastions and explain solutions. Thus, the use of
one language, either first or second, can be justified as
a vehicle for imparting knawledge. The teaching of lan=
guage as language -~ that is, the use of a series of les--
sons -that do not center- arcund the develapment of -basic

: ccncepts or b331c subject matter cannat be Justlfied

b. Granted that the ygung‘chlld is 1nherent1y 1nterested ‘ “T

in solving ‘intellectual problems, why is it that he" shauld
be taught to solve the: same . prablem 1n “two . 1anguages :

That is, what is the Pant ‘of requiring a’ child to‘fcfmu—: 

late the same solution in two different ‘ways? . Further,

if the '"'bicognitive'"" appraach “has~- genuiné'Jusflflcatlcn ~
how will it be p9551ble to: cgnv1nce a ycung chlld that her
iconcetned w1th the use! of two ié,guage as’ veh;cles Qf
instruction. It is obvious, of .course, -that all children

"w111 pick up thcse laﬁguages they need to usefout51de the*5




PIAGET AND THE. SCHOOL CURRICULUM
Evelyn Hatch and Anne HEnsley - ,:  L  i >f‘5,ﬂ’

fThere are twa maln ed
sis™ for,much Df what
‘is based’ cn what-

- ers’ dQ-gg : E:
the




at the various psychology and education conventions. Many adults,
too, have trouble believing: that the amount of water which only
fills the bottom of a short, wide jar can almost overflow a tall,
thin bottle. I doubt if. ‘many teachers are surprised when chil-
dren find such things puzzling. Again, the questions:-are: 'How
important is it that the child be able to solve such problems at
an early age? What does it say about his later intellectual abil-
ities if he can or can't work them out by age seven?"

‘Stages i ,Céghiﬁ;yg Growth

But theories about: the relationship between'language and cogni-
tion are 1mportant ‘to curriculum planning, and it is here that
Piaget has the most to say to the teacher.  The Geneva School .
stresses that cognltlve growth happens naturally as the child ‘de-
velops.. . He moves: naturally through ‘a -series of. stages, it is . a
universal property of growing up.- -Cognitive growth can be rep=
‘resented first thrcugh action. (the."enactive. made"), then: the
“visual mode, . and finally - -through more" abstract modes - like: lan--

guage.. “In. thls mcve -toward: abst:actlcn the child. goes through a
number of stages. ,These ‘are described in detall in: Plaget's works
»andfycu prcbably'had'tc'memarlze: hﬁm'for scme educatlon course




of cognitive growth, the Harvard and Geneva Schools at this point
part ways. - And the American school system goes off with Bruner.
We teachers have accepted the notion that we must train the child

to. free himself-frcm'reliaﬁceecn'perceptuai,détails. " We must

train him in the uses of language to teach him concepts. Our

schools, and We"With”them,"havewéaépte&,the,view that the child
does not do this naturally on his own. Piaget says he does. We

say he must be instructed. That's what early childhood interven-
‘tion programs are all about. We believe that via language we can
move the child swiftly from stage to stage. - The child is taught
to sort cards in the eight-year-old way when he is five. He is
given, via language drills, a Ylattice'" or "lens' to help him or-
ganize his perceptual world. Our drills ("A banana is a fruit,

an orange is.a fruit, a pencil is not.-a fruit'")invite him to form

a concept of the class fruit. ' For a. Piagetian, such instruction

is a waste of time - the teacher's time and the child's, It is a
waste of time foT*theichildgbecause’he'willjfarmﬂthe_concept.more
efficiently when he is ready to. _And most children do not eat '
pencils aﬁyway,;vThekchiid~a;qﬁires;anfcbject concept or a class .
-concept even though he may not talk about it or even sort cards
according to it. He knows a potato is food whether it confronts
: himfbaked,'boiled,'mashed;érrFreth:friéd},,-iéireccgniz§§¢and;;'
treats*it*as,fcod'WhaiévériitS“mﬁﬁéﬁtényShaﬁéfgffdisguisg,['He,'

- may., focours&;“1ikeat@*g;ay5w1th his?fcﬁd:butahE§dgesnlt“try}toW'
Cowear dit. - o oo ST mrn AR mEER TEE e foesn Tt T :
Such training is,ajwaste?ofgtimé'fgrfthe;teacherftag;ﬁfFirst;bf;
> all,it'SffruStrating;7;Inhéldé:,fl966)*h$s?repéiiédjénjé}humbér‘
. -of .careful ‘attempts to train children in.problem solving or con=: -

cept .formation. by a ' hem:new-ways: to’talk abou ' rob-

11 ngs of these

eachin




constructed through the child's. interactiqn with the environment
and his interiorizing of these actions, . The lnterlcrlslng is mnot
dependent on language alone even though language is one valuable
way for recoding and stor1ng the information.  For the teacher
and the students our drills on classification; our recitation of -
facts is a waste of time because understanding concepts is nut
equal to an accumulation of facts. P;aget malntalned tha '

To know an object, to know. an event-ls ‘not SLﬂply to- lock

at it and make a mental copy, or ;magé»aF it. - To know .

an object is to act on it. To know is to. modlfy, to

transform the DbJEGt and to understand the process. of ,
this transformation, and as a.consequence to. understand , » ' . o
the way the DbjECt is: cgnstxucted _ An operation is “thus ' ’ e
the essence of knowledge, it is :an ;nterlerlsed actlgn :

which modlfses the cbject gf kncwledge ¢

For tsachers, then 1 A seems - less usefu,’tc teach a structure
that is, to explaln ‘the' organization. of "Concept or idea than o
to’ present the child with- 51tuat10n"where‘ T =g
ates the structures hlmself The goal{;s_nct m

,facts,;

ffThe child"
n'Situatlcn

1 Text Provided by ERIC




day. It is a place where new uses for ‘language can be an innova-
tive part of the curriculum. The authors like to think of Mof—
fett, Holt, the British Infant School and even Dewey as Piagetian
people. They have described precisely the,curriculum,which,allows
the child to develop naturally (as Piaget says he ‘does anyway).
At the same time they advocate optimal opportunity for children
to interact with all kinds of materials, .activities, . play, -
and people, stimulating the widest possible interaction pattern.
These actions and interactions, not formal training, stimulate
the greatest possible growth in the child.. = . : .

This has turned intorsométhingrgira po1emic'égainSt,many of our
present early childhcpg_p;ograms3gb3but_w%ﬂthink that we.teachers
have been oversold on- the value of formal instruction for very

~ young thildrgniur,The,reaction;toithe.WéStihghQuSegEValuatiOn”Qf-7-
Head Staft'programsgshoWsﬁhbw'dangérQus this'is; - ‘We all believe

in»the:valuéjof”earlyféhildhoodfe&ucatign;,7bﬁtfperhapsfwe;need'v
.tc,do-scme:re!thinking>about*éﬁripfégfgm$fwithﬂpwc?bésié;QUés”f‘1
‘tions in mind: Does our present emphasis on training make sense ..
©in light of the potential  » growth' that Piaget says all children
n;haVe?5“Do_We1kncwjthét;thE*ihstrﬁctignal;gbélS“nghaVef¢hg§¢n,are
_ -Necessary, or.even helpful, . in acquiring skill '
" development? . ¥ R btestelesicet s e

need éfgfﬁl§ter;;jﬂ_ki
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INTS FOR DISCUSSION

Piaget has many things to say abeut language that the authors of

the present article were not able (because of limitations of time 7
and space) to develop, and the authors did not address their at-
tention specifically to the direct applications of Piaget's ‘ideas

to language teaching. Still, the editors feel that the following
applications mlght be 1nferred from the artlele by Hatch and o

Hensley.

R S 3

Mat rials:

1.  ESL materials are eenvent1ena11y planned axeund a sequenced

set of grammatical- structures. ‘Then contexts are selected.

through: which the ‘'structures can be presented and preetleed in a
‘meaningful ‘way.  “This article seems to" suggest that it weuld be

more ‘reasonable to'plan.materials around conce ts which the child -~ -
is ready to aequlre,,and then to seleet the grammatleal strueture,,
'whleh w111 be needed ’ : o - o

:The‘Teeeher and;the}Ch ldren

v : The teacher,sheuld be alert to the 1nterests ef the
’plan language’ae '

1 Text Provided by ERIC




THE BRITISH INFANT SCHOOL

"A Little:Bit‘of'ChaQSf' “The BTltlSh Inﬁant Schggl by Béaﬁricei
and Ronald Gross SATURDAY REVIEW May 16 1970,p;u 71=73, 84-85!
A SUMMARY . : s

. THE BRITISH . INFANT SCHDOL REPORT OF AN INTERNATIDNAL SEMINAR ,
|I|D|E|A] s Early Childhood Series, Vol. I. Dayton, Ohio: In- .
rst;tute for Develcpment of Educatlonal ACthltléS -Inc., 1969.




maximum of flexibility in the use of available space, the room is
usually divided into several learning centers; and children work
in these centers, on the floor, or even outside the classroom.
These rooms have no 'up front,' no center of activity around the
teacher's desk,; and no partlcular arrangEmént af children's tables
and chalrs. : : -

Such fluid spatlal arrangements serve to p:omcte the seccnd Dper-
ating prlnC1pal which is freedom of the children to° explcre the
room.and to choose their own ‘activities. "Each child uses the
Troom” dlfferently, acccrding to ‘his own 1nterests, ‘concerns, and
feelings on a particular day.' Some teachers begin with an infor-
mal meeting of the entire group where act1v1tles of the previous
day might be reported and’ discussed or ‘other ;tems of interest to
the whole ‘class might be presented “Then the children scatter,
each to his own choice of actLV1ty.~ While ‘one may wish to com-
'plete ‘work the teacher has -assigned him, another may choose to
"~ read; paint, type,fv151t or play alone or-with - -friends in -some
" sort- of" phy51cal activity.. . "When the child. has decided what he is
_ _going to be daing, he - hangs his’ ‘name “in’ the apprcprlaté spot on
“the "“Activi Ly ‘Chart ' -~ This: large chart lists.all the possible . .
---activities:in the- classrccm*:111ustlates them with' p;ctures,,and7;;
- provides- space beside each. actlv;ty far‘the names Df thase en-. .
”f“gaged in itvat: thE“moment S - T LI et

1d. the’ th1 d prlncl;:m
1earn1ng resource B

Whatever the ﬁhlld chooses ta do, we w111 £ir
Tpal opératlng iprov1519n‘af an: abundancé of-
. "Tools, art media; g ' ' d
'? tact11e.a ids i

(A FulToxt Provided by ERI




’Qitpo about cpsts, problemS, an

tries illustrate some of the uses to wh;ch a dlary mlght be put.
They Cturtles) tried to cllmb over thé side Qf the box
"I'11 do my math tomorrow Okay?
I can read words but I can't. break them down.
We're mak;ng a book af fables.

We talked a lot abaut « e how Cour water tower)
got flgoded by Jlmmy C e

The w1de range of act1v1t1es ncted in the dlaries 1ndicate the
"general atmosphere of- ex31tement" that preva;ls in such a class—j
Troom, as well as respect for - and ‘the trust in the Chlld" that is
basic: to such.a program. . On the. ‘other hand; however, many observ- S
ers - parents and'educatcrs alike - findilt dlfflcult’to deter— s
mine what- learnlng is going on at a particular time: and doubt o T
‘that such an’ atmospheré promote,‘"seriaus wqu '

In;tlal costsrto equlp
to” teachersf“'

irst- year 1n

ﬂiﬁchlld wouldlbe ﬁécéé aiy to. furni




“this type of teaching claim that '"our new understanding of how
children learn and grow makes the present standardized tests ob-
solete.'" Even so, point out the authbfs;'"ThéﬂQVéiléblé.évidénée
indicates that, even measured by ‘the, present tests,. Open Class-
room children prchESS normally in reading and ar ithmetic scores,
- and that they show higher comprehen51on in math and higher inter-
est levels in readlng ‘and wrltlng. In response to the demand for
more adequate testlng,,wcrk is now being done to evclve ‘tests
that will measure the special objectives of the’ open classroom
approach s'"orlginal thlnklng, 1ndependency,-and creat1V1ty WA

One %v1dence .of the acccmpllshments of thlS approach is a report
made in 1967 for the Central’ ‘Advisory Council for Education of -

Great Britain. - Known as. the Plowden- Report, it is a comprehen- ,
sive examination Qf ‘the 'state ‘of- prlmary educatlon An. Great Brit-"
ain.- Acccrdlng to. thls study, -

;fw1th a’ flxéd currlculuﬁ, 3 .
;classrcom and na rowly focused one’way teach;ng,mEﬂsured
r;by tEStS,_
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NAVAJO AREA ORIENTATION .

An crlentatlon pProgram for new: BIA teachers in the Navajo Area T
was held at Wingate High School “August 9 through August 20. Teach-,
ers of. publ;c and parcchlal schgcls 1n:the are* were also 1nV1ted

- -to part1C1pate : : :

‘A pre§plann1ng GDmmltté% dete:mlned the gﬁneral ccntent of the' .
_entire program and selected: those: ‘who were .to" be.. respoﬂ51bleafcr R
..developing-the. varlous;aspects’of the cultural component
f;under the: d;rectlon of Lou - Bonne;

Q

ERIC
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the end of the school day, the staff and participants went to the
nearby village of McGaffey, where they had a typical Navajo din-
fry bread and ‘Navajo tea.  During the eve-
attended a traditional Navajo wedding and
dance which followed the wedding ceremony.

ner with mutton. stew,
ning the participants
took part in a square




COMMUNICATION WORKSHOP

University of California Santa Cruz

During the month of August, thirty-eight BIA language arts teach-

ers attended a Communications Workshop at the University of Cali-

fornia at Santa Cruz. - The. two-week workshop, under the direction

of Mrs. T. D. Allen, was planned to provide these teachers with

first-hand experiences in communicating through writing and the

_visual‘érts;gespeCi311YLdrama"ahdTPhétogréphy;;f“Fr¢m7fhefﬁirsi

- day of theiW??kShPP;chéjteaéhéiSﬁWEfe;askedﬁic;thiﬁk'Df;thEm:.j
“selves as students, to participate in their classes as they would

- expect ‘their own'students to participate during the school year.
'During;the,tWéTWeék;éessigﬁs}a;ng£$thP;;ea¢hers?Weré“enccuragedﬂiyr:
to write poetry, to give dramatic improvisations, and to prepare
'béph_still*andjmétidn;piﬁtui%'Séqﬁéngég;ﬂ;PrE§ératicﬁ'iﬂvclVédfi o

~thinking in terms of story, visual presentidtions, sequencing | = = -

scenes., ph =3k CEIng and ctirg s w o AONCnE

photographing, direc

~Clark Col




confidence needed for transferrlng that fluency into
written form." .

Improvisational Drama

Introduction to use of the improvisational method in the
teaching of theatre communication skills, including struc-
ture, scheduling, evaluation, escalation, and follow-
through. Improvisational training, focusing on basic
theatre games and exercises. Emphasis on specifics

that can be taken back to students.

The Visual Skills and Arts'of CQmmuﬁicatign

The use of photography and clnematchaphy as an adjunct
to learning other disciplines and as. dgcrways for self
examlnatlcn and realizatlcn.- o :

The schadule was a demandlng Dne. Classes were scheduled through-
out the mornings and afternoons. At evening .sessions the partic-
ipants viewed movies carefully selected “‘to- rapresant 1mpartant
,developmnnts in the history. of ‘cinema,: in possibilities for.

~ school uses of the camera, and in the do's and dont's of BIA
films. Desplta this “rigorous’ schedule “the “participants: appeared
to be as enthusiastic on the last day of the workshop as. they .
“were on the first. A number ‘of factors appea “t6 . contribute to
_the.enthu51ast1c rasponsa. the careful plannlng and’ organlzatian,,
the informal classe i o

--which provided adequate" oppcrtunltles For:

”.'thébfree and ‘relaxed ;ﬁtelghange of .ideas and’ the: sett;ng tself;a_ ,a

' The
" the™
’faﬁdf




creative writing at the Institute of American Indian Arts in
Santa Fe. ' As she worked with students, she became convinced that
their greatest need was to be fully aware of themselves, of -their
potential as persons. At the same time, Mrs. ‘Allen also was con-
vinced that this self understanding could be most quickly and ef-
fectively achieved through talking and writing about oneself and
through other forms of creative expressions such as drama and art.
Emphasis on writing, she feels, is of particular importance, since
to date the literary tradition of the American Indian has been
largely an oral one. While an oral tradition can transmit- values
within a culture, it does not provide the opportunity for commu-
nicating across cultures. o . ' = - '

Because of the remarkable success of her writing course at TAIA,
Mrs. Allen proposed an extension of the creative writing emphasis
to other secondary schools within the 'BIA system. .The extension -
of;the‘prcgramqto_otherrschqcls;bEgan?in"lgésgj,During,thé,next
academic year (1971-72), Mrs. Allen will visit about twenty high
schacls,rcénferring,with”teache:s~wathe language arts courses

" and with students who have expﬁessgd aWstrongminterestQin_writing,v_

dcing”deménstfatiéﬁ”téa¢hiﬁg;ignd;r adigg:and'makiﬂg}suggEStichs,

on student manuscripts; and.introducing. extensions of ‘the-ongoing -

‘writing program into the visual media. -

Though her schedule is a flexible one, varying according to the
specifi;ﬁneedsfdffteachers_anﬁfétudéhts in each school, she has o
Aféf'two'years;gané;into»schcqlSEonLafquiEt;lekaey‘ermati—

Two or-‘three days are spént sitting in on classes .. . . .
: provide pupils.and teachers.a getting-acquainted time =
"fWith}théiﬂEVisitdr“and<,é;ébSefve,pﬁpii”féééﬁérfié?pért,ﬁ<‘"Z
“the téitdeKSEin~usé;jaﬂdfthé‘éppc tunities for expression. .




ested students by correspondence thrcﬁghgut'thébschacl<year,

5) One day is usually spent in private interviews with
students who have shown a keen interest in developing
their writing skill. At this time, Mrs. Allen snaps a
photograph of each student. Later, ‘as they work by cor-
respondence, she is able to remind’ ‘herself of his per- ‘
sonality and appearance and thus wark on a mora pezsaﬁal
basis. : -

To date, admlnlstratora, teachers, and students have. been pleased
with the program. And there is even more’ tangible ev;dence of-
the results of this new emphasis on writing. Student wrltings
are constantly appearing in textbooks, magazines, and other trade
publications. -An anthology of poetry.is to. appear in the Sprlng
~of 1972. Threée volumes of student writings known ‘as: ARROW I,
ARROW IT, and ARROW III have already appeared. Next year. the
develcpment of creative expression will. be extended to :the visual
arts, especially. actlng and the ‘use. of cameras as:; means of per:gn—_f;
‘al. expr8551on.»; : SRl T . ~ S

In the- past decade the BIA has’ been taklng a careful lcck at 1tsnfﬂ*f7:g;;‘
language arts programs and has glven spec1al¢attgntlan ‘tothe:

development of ‘materials and the use of ech’;ques that W;ll help
the ‘American Indian Student use- English
1y . Much of the “emphasis to.d . g
 dents in the early grades,‘students ‘who' n

“reading .and. wrlt;ng :
Vilng ‘as:creative. self -ex ress;on




'1Language

’fVJG Area Element“

TEACHER RAINING- IN THE NAVAJO AREA

Two recommendations made in the Report of the Evaluatlcn of En=
glish as a Second Language Programs in’ Navajc Area Schocls, com—
p;led and edited by-David P ‘Harris for the team of evaluatcr3~ -
‘from TESOL who worked with’ the Navagc Area durlng 1969-70" ‘in- eval—
uat;ng Engllsh language programs, dealt with the need for . more

and regular training.of . teachers and:the need “to aIIEV1ate 1mmed1-;

-ately the:resentment over: the 1mpos1t1on of one set af materlals
and ‘one uniform: tlme, . :
low thrcugh on- these;
'taken :

“riety-of: suggested actf
,’childrenfln ‘the areas'
~are. replacing ‘the
-in’ the languag




education in teaching the language arts to speakers of another
language.

A workshop was held at Northern Arizona University during the sum-
mer of 1971 to evaluate the first year's use of the language arts
guidelines and to begin: the development of structural, situation-
al, and prefamiliarization objectives to augment the speaklng
phase of the guidelines.  Reactions to. the ‘guidelines were found
to be highly favorable. Work done by the "Sequenc;ng Committee'!
has resulted in the same kind of excitement and enthusiasm being
exhibited that is. observed with teachers u51ng the CITE materlals.

The ratlonale for teaching the language arts to Navajo chlldren
through the use of guidelines and the newly developed. cbjectlves : .
1nd1cate the ﬁeed for the fcllaw1ng essentlal changeS"' ' : : '

1. Sterlng for teacher control of the teach1ng=f
learnlng ‘situation. -

ather than 'paffeﬁ; :

2. Focu51ng»on structure T

-5; Str5551ng Elexlblllty andicreat;v;ty Af:;;lfa. .'_”l,7 o 7 R

‘4, Providing freedom of choice and’ declslonamaklng regard-
1ng the manner in whicha’ SPElelC objectlve is taught.

5. Prav1d1ng{for'ccnt;nucusfprcgress;anfﬂnrlearnlng,,;aj”

{AFullToxt Provided by ERI



. .late knowledge.of how the E

done, and it is too early to predict results, but learning based
on the objectives can be measured, and the objectives do provide
a means for holding educators accountable for what they are doing
for children in this area. . Of most importance is the fact that
what is being done is motivated by a genuine desire to ‘improve
the teaching of the language arts to Navajo children.

Another recommendation of the TESOL Report pertained to training
""teacher-specjialists' in TESOL so that they in turn could help
other teachers to understand the why and the how of teaching ESL.
To follow through on this recommendation, a four-week workshop
was held at Northern Arizona University for seventeen language
specialists and teachers who had exhibited potential in the field.
The objective of the. workshop was to. develop competence in work-
ing with other teachers to improve their capabilities in teaching
the language arts to Navajo children. Participants earned four
hours Qf‘credit'from,Nérthern,Arizona,U'iVETsity. ~(More details -
concerning this seminar may be found in the report by Gina Harvey
“in this issue.) T . T

_A ba$i¢‘kﬁéﬁ1edge7¢f,Eéw thé;Eng1ishf1éﬁggage;functidns is a min- .
imal-requirementifor¥teaching‘Englishaasfa“second'languagéQWhich '

‘many,teachers"graduating;frpm[téacher;trainingfihStitﬁtiéns‘appéar

to 1éék;iconséquent1y,;the’burden'piacedion.t;e;NayajgtAfeé to ed-

. u:ate*téa;hérsffand;spe;jalistsjﬁpcfa’Qégreéjthatﬁthéyféanlt:anser'i"
‘English. langnage ] into_accu- .

- rate, appropriate, and mot
~as was. given at Northern Az




A WDRKSHDP IN THE STRUCTURE OF ENGLISH
FOR
LANGUAGE ARTS SPECIALISTS IN B. I. A. (NAVAJD) SCHDDLS

Seventeen Language Arts Speelalists from varleus B. I A. schools

on the Navajo Reservatlen met for four- weeke last summer (June

28 - July 23, 1971) on the eampus of. Ngrthern ‘Arizona Unlver51ty

in Flagstaff to-receive intensive ‘instruction in the strueture of
~the English language.; The* werkshep ‘was directed by Dr. G1na P '
j;Harvey of the Un;ver51ty ef NeWrMexlce, Albuquerque o :

-Funds fer the pregram were prev1ded by the NavaJe Area ‘Office of-
. Education at-Window Rock, Ar;zena., Dr. Harvey had the assistance
'f'ef resouree ‘persons such as professers W111;am Slager, linguis;
'thS Unlvers;ty ofﬂUtah;eE;QDevid;Sek g : Northern




quence of their ESL and language textbooks, and to suggest appro-
priate modifications of context and vocabulary. Other specialists
had already received some instruction in linguistics and modern
grammar; during the workshop they refined and updated their know-
ledge, and then turned their attention to the ways and means of
putting their competence to practical use. - S

For the course work completed during the four weeks the partici-
pants were able to earn four semester hours of resident graduate
credit from Northern Arizona University. Upon returning to their
various agencies and schools the specialists plan to put their
newly-acquired knowledge to use in assisting the teachers. Either
informally or in formal in-service sessions, they will help the
teachers identify the syntactical objectives of their ESL texts
and understand the teaching points of each lesson. The teachers
will then be encouraged to plan their actual lessons more crea-
tively as well as more effectively, that is, keeping in mind. each
grammatical objective they may replace the activities and vocab-
ulary suggested in the textbook with others more appropriate and -
“relevant to their own students. == - - Lo TEETEEREEIE LT

VGina»P.;Harvey"-Q,;2 A,
University of New Mexico




BILINGUAL EDUCATION FOR AMERICAN ‘INDIANS -

(CURRICULUM BULLETIN NUMBER THREE) -

edited by  '71_-777" s
Edward A fennant R S

Durlng Qctaber a new BIA publlcatlon rclled off the presses. CAE=
ter some delay in order to brlng the study;_p tc date ;n the Iapa

- 1d1y changlng world of:t ‘ , n;

- Number Three, BILINGUAL EDUCATIDN,FOR AMERICANMINDIANS has now
gappeared R : :

Full Tt Provided by ERIC.




one who is interested in bilingual education for Indian children.
"If these children,'" writes BIA Director of Education, James E.
Hawkins in the foreword, '"are able to work in their own frame of-
reference, with their own familiar language and customs, there is
every reason to hope that their early experlence in school w111
be a happy and fruitful endeavcr

Copies of the bulletin may be.had_by-writing tQE s

Mr. Robert Rebert

Language Arts Branch , S
Division of Educational- Planning anﬂ Develapment T
P. 0. Box 1788 : ' ,
Albuquerque, ‘New Mexico 87103 : _ x _ R

(%)

ERIC

{AFullToxt Provided by ERI
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A KINDERGARTEN CURRICULUM GUIDE FOR INDIAN CHILDREN: A

BILINGUAL-BICULTURAL APPROACH CCURRiCULUM BULLETIN NUMBER FIVE)

Edited by
Mariana Jessen

The develgpment Df thls cgmprehen31ve gulde fcr teachers in the
-new’ BIA klndergartens|;s the result of cooperation between sever-
ral groups cancerned with the education of- young American Indian -
- children. Among those- mak;ng extensive contributions are the Na-
tional A55921at1cn for..the Education of Young' Chlldren the Bank.
BIA personnel on local: and national
~Tribal" leaders and parents, .and ‘the U.S. Indian Health . -
.as stated in-the: 1ntroduct10n, Mig
prlnc1ples and- ph;lasophy of
some ;deasr exP311énces mate-,—v

‘levels :
- Service. "The chief . purpose,'!
“to- establlsh a broad ‘base of’ sound

'educatlon for ycung ch;ldren with:

:tc mcve in. ,ppfab a

:Llar chlld hli“ ;:3ﬁ?'

,'Wrzﬁflvezparfs
ch',dhcod educatlonAthat has been takl*'




AN ANALYTICAL BIBLIOGRAPHY OF NAVAJO READING MATERIALS

. (CURRICULUM BULLETIN NUMBER TEN) -

by -
Bernard Spolsky, Agnes Holm, and Penny Murphy

This Currlculum Bulletln is an éXPdﬂd%d and - rev1sed "Prcgress Re-
port Number Three' of the. Navajo Reading. Study at the Unlver51ty
of New, Meylcc., (See the report of the Readlng Study in the -
Sprlng, 1970 issue of th*s ‘newsletter.) . As one of their f;rst
tasks,. the staff of: the Reading Study began a CDllectlDﬂ of mate- .
rials deallng w1th the Navajo language and culture : which’ they
brought together. in ‘their pragress report .. To. thlS original
work has. been added YA Brief History of- Navaja theracy " by
,Penny Murphy.  ~.In addition, the number of names listed in the
. Author Iﬁdex has been 1ncré;sed to_Ql,ﬁand the annotated entrleslv'




~~ ed; the twenty-one poems and sev

~_Growth of the project
~in 1971, is an indication o

' aging and develo
- otition keener..

ARROW III

The BIA Creative Writing Project, under the direction of Mrs.
Terry Allen, has for the past three years sponsored a prose and
poetry contest for the students participating in the: program. The
~winning entries each year have then been published in attractive-
.1y bound volumes éntitléd-ARROW-I-ClQSQ)-and;ARRDW IT (1970).
(See the report in the Spring, 1971, issue of this newsletter,)

ARROW III, the product of the third annual contest, has now been.
published and is another choice collection of prose and poetry
written by Indian students, In addition to having his work pub-
- lished, each Winnsﬁ was;pressnted~with.a'personal'gift,by Miss
Mary Lois Mamer, whose interest in American Indian youth led to
~the priﬁting,af;the;seriss,by;thechehoe&Mamer.Foundatiqth This
‘book, 1like the previous volumes, represents: the top quality work
af,thépBIAfhigh,scﬁddléﬂiﬁWWHich the creative writing program wais
_ccndﬁgtEdldqriﬁg;1970e71ib°Thifteenjhighfs¢hoolsiaré'representé ’
‘ n prose pieces are the work of .
ifteen different tribes. .

| twenty-three students, members. o

th ot 1 L Trom.
~ticipating in the 'program

high

s: of the project:in encour- -

S,
h the (1971-73
Looking forward to

tﬁéfétvdent

PTOET
B & A S

© -and the director .

- (For information a

s Carmel;"

_schools initially par- =
~to the twenty-one participating =
115 and has no doubt made compe- = =

‘athérteaéhér§éﬁ'7”f=ﬁ;;}z“
ogram and- -




As Announced by the U.S. Office of Educatign

Established projects:

~. Pomo

Language First Name and address of
_ Fﬁﬁded, Local Educ. Assn.
' Yuk 1970  State Operated Sghocls'
District I ,
659 International Alrpcrt,
“Anchcrage Alaska 99502
Navajo 1970 - DINE, Ine. = = - 'Dr.:
. ; Rcugh Rgck Démanstratlan '
: - School-
rCh1nle Arlzgna 86503 o
”Spanish, 11969 LkUklah Unifled Schcal D;strlct
o “v;;Schocl ‘and- Henry Streets

Director

'Mr. Gary Holthaus

E. Roby Leighton

',_;;Jﬁée §é 1a3Pena,




First
Funded

Language

Choctaw 1970

Cherokee

1969

" Navajo 1969

!
3

Name and address of
Local Educ., Assn.

McCurtain County
Superintendent of Schools
Idabel; Oklahoma 74745

Cherokee County
Superintendent of Schccls
Tahlequah, Oklahoma 74464

San Juan School District
P. 0. Box 218
Monticello, Utah 84535

N§w and,prqused

I

projects:

Mr.

Mr.

" Mr.

PDirector

Pierce Martin

Herbert Bacon

Lynn Lee

‘Name of person : and

'Language Spoken

Cree -
'P'Najéi'vmrw
: ﬁavaﬁé f e

~ Navajo. . .

Location: .-

~ Montana . .

Arizona. ;.7

CArizoma oo e

" New Mexico :

~..New:Mexico

Mz. -
Rocky Boy Rte.

uch Elder Mcntana

L

ihafFMlSS Marle de Carl;,
~Navajo Afea Office:

, address to. cgntact

Rcbert Hurle

59521¢T,L1J

Director -

... Bureau. of Indian~ Affalfsi“
-~ Window Rock; ‘Arizona

A 130ﬂa

86503' o



Language Spoken Location

Labato-Sioux South Dakota
Passamoquoddy Maine

Name of person and
address to contact

Mr. Hiran E. Oiney,

Acting Superintendent
Bureau of Indian Affairs
Loneman School Board
Ogala, South Dakota 57764

Meredith Ring, Supervisor
Indian Education

P. 0. Box 291

Calais, Maine 04619




LOCAL RESOURCE MATERIALS FOR TEACHERS

Ngyajo EducatiGﬁ Newélgtterf,'

Responding to the need for better communication: “among ‘employees

of the Navajo Area Education Division, the division is now pub-
lishing a monthly NAVAJO EDUCATION NEWSLETTER, edited by Dick
Hardwick. The first issue, dated August, 1971 reports Area wide
educational activities in suGh diversified fields ‘as’ blllngual
workshops, school bulldlng and remodellng, student employment,
‘scholarships, teacher training, etc. It also features an inter-
v;ew with Area Director Anthany P. Llncoln and an editorial by

Dr. 1111am J. Benh&m Jr. A5515tant Area DlTECtDT ‘for Education ’

..-The exten51ve ‘and deta;led coverage cf this flrst issue is a- pr0m=
vlslng indication to: approximately 4000 education employees in ‘the -
area that they will-now‘have-available a means of keeping better

. 1nformed of the actlv;t;es and. achlevements of their fellow work- - - -

~.ers Although its primary intent is “to 1mprcve internal _commu-
'jnlcatlon'" the new.publication will’ ‘also’ .be of Value:to peeple

. outside the . reservatlan whc are: 1nterested ln any phase of- Navago*'*~'

*educat;an

séﬁéaWéQShQﬁid@
State Depart- -

ifmedlciﬁe




stories are interestingly told for children and are
illustrated with drawings of the plants discussed, In-
cluded is a 1list of plants with their common English
name, their Indian name, and their scientific name.

2. Charles H. Poehlman, ed. KNOW YOUR NEVADA INDIANS. Carson
City: Nevada State Department of Education. Reprint 1970,

With the objective of aiding people to "gain more in-

sight and understandlng of our native Nevadans,' the

committee serving in the preparation of this book dis-

cusses the Indian in relation to his home and family,

his religion, his economy, his education, his health,

his government, and the law. Additional features are

a list of contemporary problems, a list of cultural dif- -
- ferences between Indians and non-Indians, a six-page

blblngTaPhy;;jd a list of resource references.

3. Charles H. Poehlman, ‘ed.  BOOKS ABOUT INDIANS. ' Carson City:
Nevada State Department of Education, 1971.

Contains reading lists under the following headlngs:
‘ I. A Graded Reading List for the Pre- schacl
. “Through the Sixth Grades. (18 p.) : :
‘IT.-A Graded Reading List for the Seventh Thraugh!
the Twelfth Grades (19 P. bR :
, TTT An 'Ingraded Reading Llst for Elementary and o
' Sécandary Educatlcn (5 p ) ’

Newspapérs

A gcod source Df 1nfarmat;cn and materlals fcr enrlchlng and up—ﬁéf  o
_datlng the ‘cultural‘content ‘of ‘language" lesscns is the 10cal new5;a.g‘
paper. Two that have come: to cur attentlon are RN ST :

1. NATTVE NEWS AND BIA BULLETIN edlted by Joan E Flsher.-~
’ "mcnthly Fy;the Juneau Area OfflCu?V 5 €

' _j‘;,fz THE NAT IVE




~_;subject headlngs.;a

Navajo Bibliography

J. Lee Correll, Editha L. Watson, and David M. Brugge. NAVAJO
BIBLIOGRAPHY WITH SUBJECT INDEX. Research Report No. 2, 2 vols.,
rev, ed., Window Rock, Ariz. Research Section, Navajo Parks §&
Recreatlon The Navajo Trlbe, 1969.

Quoted from the Foreword:

This volume is a revised edition of the December, 1967
issue. It not only includes some. 2,000 additional refer-
ences, but also a Subject Index ccmprlsed for the most
part, from topics suggested by the titles of the entries.

As stated in the original [edition] . .« . Mo attempt at
selectivity has been made.  All available references to
the Navajo people, their land and environment, regardless
of ‘source, are a part of this book. These include histor-
ical, ethnographic, biographical, techﬁlcal, popular, and
fictional works, as well as archival and congressional .
‘materials,; newspaper accounts, articles from journals and
magazines, books, pamphlets, -manuscrlpts -and- technical
papers from government and Navajo Tribal files. No attempt
"has been made to- evaluate, annotate, or categorize, and an
1nc1u510n of an entry is no criterion of its accuracy or’
importance. .. . It is hoped that Navajos, historians,
social workers, teachers, and others who share an 1nterest
in the Navajo peaple .+ . will also find the book's con-
tents-useful. _[Contains "numefcus references, often fram
”obscufe or . speclallzed technlcal journals ”] R

VVDl I (p 1 326) is llsted alphabetlcally by author or Lnstltu=f‘

' tionm, including ‘a ‘long list of anonymous items. 'Vol. II (pp. 327- .
-+ 394) is entitled "Subject Index ‘to the’ Navaja Biblicgraphy," and

" lists author -and date of all the 1tems in Vol I under approprlaue 
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THE AMERICAN ENGLISH SERIES

The Original Edition

Pauline M. Rojas, Director. AMERICAN ENGLISH SERIES. Boston:
D.C. Heath 1955 - S ST

This ‘'series is commonly referred to as the '"Fries-Rojas materi-

als'" because the late’ Charles C. Frles,served as the master con-

sultant on the writers' team in Puerto Rico. It was for more than;g;_~
‘a decade the- only. comprehen51ve set of: materlals for use w1th
children from about the fourth grade'level through g T
“The authors had in mind Puerto: : sumably hadff"
~ already learned to read and writé in Spanish. by ‘the tim S

- materials were to. be 1ntrgduced;to‘themngnother appa nt'assump’""

”Tftlon was- th

'the'*—ude’

woul for some . time at:least,. :con=




an alert school staff to correlate the teaching of English with
the teaching of subject matter other than English. Other content
is taken from what is assumed to interest students in their out-
of-school life. Transfer of learning is thus facilitated.

The suggested activities for practicing listening, speaking, vead-
ing and camp051t10n are well distributed and clear enough for
any teacher who is willing to take the trouble of reading them
carefully. But the organizational principles for the structural
content are not easily perceived by the ever-hurried elementary
classroom teacher who has mever had any training in ESL. This is
true in particular for the first two books (the first teacher's .

manual). There is no clear index or table of contents of the
teaching points of each unit, no indication to ﬁh teacher of a
hlerarchy of importance among the teaching lentS For example,

there is no evaluation of why certain content vocabulary was
selected for teaching sentences of a certain type, or why the
structural sequence was developed as it was. The authors seemed
to have assumed a linguistic SDPhlStlcatJDn in the ordinary class-
room teacher that is unrealistic.

Another feature that is missing for teachers is unit tests that
might be used as pre- and/or post tests. While it is true that
some of the suggested "appllcatlon activities' that make up the
fourth part of each unit in the first twc books could serve as

such tests, this is often not uﬁderstood by soma teachers:

The experience with the series in the Navajo Area, where it had
been selected as the basic text in 1967 when TESL became a for-
mally adapted feature of 1nstruct10n in the B.I.A. schcols -has
been that even after four or five day training. sessions in TESL
in genﬂral of which some time was: ‘spent on examining this series,
“all too 'many teachers. and superv1sars still falledtx:percelve the

"'teach;ng points of many of the units. This was even the case,

with the books where - therteachlng PDlﬁtS aréexp1121t1y~ ummaxiz§d~ 
for teacher as well as for students.. Theftaglcal rather ) !

"7structural'cdntent tended to. be taken ‘to.be- al;ﬁ

o 3 1mpr0v;se thereby falllngix:havé;thc students"acqu113ﬁ,~
ythe ail 1mpcrtant ‘sentence’’ structure g i
~to expect ‘the. tescher'u)acqulr .
j:ESL field merely ] '




were intended; that such teachers expressed their satisfaction
with the materials and achieved satisfactory progress in their
students; b) those teachers who taught at about the age/grade
level for which the materials were written and who followed the
materials' suggestions, whether they fully comprehended the ra-
tionale or not, were also satisfied with the materials as they
saw their s;udents make some definite progress.

The New Edition

Adrian L. Hull, (general editor). AMERICAN ENGLISH SERIES.
Boston: D.C. Heath, 1965. )

Ten years after the first edition of the American English Series
the D.C. Heath Company came out with a new edition. Only the
first two books are on the market. The authors, Puerto Rican
educators, have supplied this series with the much needed index
of structural content. They also clearly had children yourniger
than fourth gradens in mind when they selected the topical con-
tent, which, of course, is more up to date than the older edition.
The new ed1t1on does not ‘purport to teach what read;ng and writ-
ing in an alphabetic writing system is; any more than did the
Fries-Rojas edition. Readlng and writlng aat1v1t1es are included,
as they are in the first edition. The deviations from the struc—
tural sequence of the first edition seem to have been imspired by
the always strongly felt need of the classroom teacher to enable
the students to transfer the learnings ;n Engllsh to other class—
room situations as soon as PDSSlblé , :

The past tense and the use’ Qf the expletlve ”there," for example

are presented much earlier in this series than in the older edi--

~ tion. This change may be welcomed by many teachers: ‘eager- tc uti-

slize experleﬂce stories in their: teaching, “which almost always
~calls for the use of the past tense. - The total flow of struc-
ftural sequence in, the new- edltlon, however, seems to- have made so- ;

many ‘concessions to- these ever pré551ng demands fo immediate use4 '

- fulness, that it" appears~tg;be rratic, --In the- flrstﬂbaok, for'

. example,. "thls'“ is. introduced flrst An- Un1t Seven in CDHHECtlan"
with: numbers and pages, but tbe rest of the. demcnstrat > o

c'is-not: develcped until-seven units later; in- ‘the: flrs ;

. looks in wvain.For questlons'beglnnlng w1th;, ,

f7f 1ntroducedfunt11 Unlt;




£ Bing,

jmmediately useful to elementary children than What questions.

The Adaptation for Navajo Children

ENGLISH AS A SECOND LANGUAGE FOR NAVAJO BEGINNERS, adapted by
Mary Jane Cook, et al. by permission from the Fries AMERICAN EN-
GLISH SERIES, Bcok 1, D.C. Heath and Co., 1965. Tucson, Arizona:
U. S. Bureau of Indian Affairs, Navajo Area, 1969.

The Bureau . of Indian Affairs has received, under contract, from
Dr. Mary Jane Cook, an adaptation for use with six and seven year
old Navzjo children of the first book and the first few units of
the second book of the new edition of the American English Series.
These materials contain structural overviews of each unit and
they also include unit tests. No reading and writing activities
are included. The materials come with puppets, a domino game,
and a great number of large, colored picture cards. On the whole,
for surface appeal to the teacher, these materials cannot compete
with most of the more expensively produced commercial materials.
They have been tried out in about 20 classrooms after Dr. Cook
had met with the teachers in two or three day training sessions.
During the school year Dr. Cook observed or met with the teachers
twice or three times. Most of the pilot teachers declared them-
selves satisfied during their years of pilot teaching. -The Cook -
materials are currently in use in a number of classrooms on the
Navajo. It is possible that the Navajo Area still has some sets
available for teachers or supervisors elsewhere who might take an
interest in these materials. Information can be obtained from

the B.I.A. Area Office, Eilucation, Window Rock, Arizona 86515.

Elizabeth W. Willink
~Rock Point Boarding School

Chinle, Arizona
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CORE ENGLISH

Core English, a primary-level oral ESL program from Ginn and Com-
pany, is clearly the result of teamwork between linguist and
classroom teacher. It is programmed to meet the linguistic needs
of early childhood education while incorporating the best of ed-
ucational theory. '

Fun is an element not often programmed into the structure and
drill of ESL materials. However, Core English has been developed
within an enjoyably creative framework of fun, paired with action
and color. At the same time, detailed structure and method is
provided to allow for the use of the materials, with relative »
‘ease, by classroom teachers or para-professionals who have had no
specialized ESL training. ' :

Both levels One and Two of Core English are in kit form, contained
in a compact cardboard carrying case which lends itself to use by
multiple classrooms or by a traveling teacher. A kit includes a
spiral-bound teachexr's manual, student workbooks, wallcharts and
-picture cards, hand puppets, a flannel-board kit, game and song
book, and a sing-along record. With the exception of a few read-
ily available pieces of realia and, perhaps, extras requisite to

~-her own creativity, the teacher has the materials necessary for a

“rich multi-sensory instructional. program. =~

~The teacher's manuals aré a particular strength of this.program.
The lesson plans are well detailed-and are presented in a format
“ that allows for the visual ease neces

- activities. In.vocabulary;

llow}hér?iéffcfm;a7fa;

_structure, appendixes are.p
g

_tionale for her ESL te

It is only.in the area:

ifficient.

) , sary to rapid-pace: ESL teach=

ing. There,islcarefully,sequ3nééd}1ntrbdgc;ibﬁ‘éf-lihguistigfél;j
‘ements and ample provision:for overview and review: through varied =

-~ empl i ven:to.vocabulary of im-. -

' classroom ‘instruc- .
ain of linguistic "

classroom activities. -
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emphasis and help, particularly for the inexperienced ESL teacher,
is not always Proyideéd. 71t will be necessary for the teacher to

build additional grill into the program as she assesses the pro-

nunciation needs of héyr sguuénts.

The workbooks for Levels gne and Two maintain the essential oral
nature of the program and provide an additional stimulus for elic-
iting the strucCtures Peing practiced. Because paper-pencil tasks
are limited, they ywill not meet the trdd1t1cnal workbook concept
of classraam teachers beyond the readines ‘evel. When they are
used as a bridge hetWeen g segregated ESL program and the class-
room, their oral-j}gnglage rationale will need to be clear to the
classroom teacher or thejr usefulness will be limited.

The supplementary contentg of the kits are imaginative as well as
educationally funcetional . Pictures are multi-ethnic and depict
surroundings to which children can relate. The games, catego-
rized by classroon skills, are extremely varied, and the sing-
along records have the "beat” that appeals to children today.

The following sections, quoted from the introduction to the teach-
er's manual for Leyel One, provides further information about the
special features Qf this Qral prﬁgram '

The grammatlcal Palnts hdve been carefully selected and
sequenced to gj110W for gradual introduction and constant
-reinforcement, The acquisition of vocabulary never over-
shadows the chlldIEq's need to learn to ccntral the
structure of Epglish. :

The language has Peen selected to me%t;thelspec1al needs
of young childyen in a school environmehnt, 'where such
essent1al ancepts as shape and SlZe color dlscrlm1na—
tion, and. counting must be taught. =

The - language prgctlce is~ émbedded 1n cgntexts wh;ch
~.encourage: meanlﬂgful resPOHSEs.; R : ‘ ,

_The vocabulary for: -which:: the chlldren may. be held ac—.
__.countable: is carefully 11m1ted thcugh ‘provision.is: made B
. for - the add1t10n of other- wards which: the teacher. may
- feel are’ apprgpriate,tg the- spe¢1al needs of. his own :
1:c1assrccm-and ‘to thelgcality in“which the children:.
'are 11v1ng ' i

:nghe pragram“
- Var1etyjofi ‘ ;
T "smalll groupraf'nansEngllsh speaklng ch11dre

““classraom,f‘ 5 : :




and in tutorial work.

The lessons have been written with a constant concern
that the children use natural and uncontrived language
that is appropriate to the context of the classroom acti-
vities. Single-word and phrasal answers are encouraged
wherever they would normally be used by an English-
speaking child, while complete statements are practiced
in contexts where they are appropriate, as in talks and
explanations. The use of contractions throughout also
reflects a concern for natural spoken English.

A clear distinction is maintained between language the
children are to use productively and language they need
only understand. Within the lessons themselves, language
for recognition is identified by the letters TL (Teacher
Language). Teacher Language is often anticipatory, pre-
senting for recognition those structures which the child
will be required to produce actively in later lessons; in
this way extended listening can often precede production.

Language for production is presented just as systemati-
cally as language for recognition. But language is not
considered productive unless many activities are given
with it, leading to spontaneous and unprompted use by
the children.

An attempt is made to instill in the children some sen-
sitivity to the differences between formal and informal
language - for example, the difference between '"Good

morning' and "Hi,'" and. between. '"Sure" and "Certainly."

CORE ENGLISH materials now available (Levels Three and Four will
appear in June, 1972) may be obtained in a complete kit which :
~includes twenty workbooks, or items may be purchased separately:
L List-Price:-~ - - Net-Price
 Level One Kit' ~ =~ "$133.28 $99.96 -
. Level Two Kit. =~ " .. 117,28 = . 87.96.
. LANGUAGE : GAMES 'AND .SONGS. -~ .4.64" . ' ... . . 3.48"
- CORE ENGLISH .SONGS' ' .. . 8,00 = .. . .. 6.00 Fgen e
- 'MORE’ CORE -ENGLISH SONGS-. ...~ 8.00 - - . " - ..6.00 +
. Workbooks:' (package of 5) . 5,00 . i BiyE
=< (availableé seéparately) < . i ol et

rf:_Ect,furthér;infoimatiéh;féd@:eéé};ffi5”;"'*°
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Ginn and Company
2550 Hanover St.
Palo Alto, California 94304

[William R. Slager, senior author. CCRE ENGLISH ONE AND TWO

LANGUAGE GAMES AND SONGS FOR CORE ENGLISH, by Serafina Krear and
Barry Goodrich. Boston: Ginn and Company, 1971.]

'Myra H. Castner, Master Teacher, ESL and Reading
Campbell Union School District
Campbell, California




DISTAR LANGUAGE PROGRAM

The Distar Language Program, published by Science Research Asso-
ciates, consists of two kits, one each for levels I and II. Lev-
el T includes six basic presentation books, a storybook, a color
book, a teacheris guide, and several transparencies; Level II in-
cludes five sequential presentation books and a teacher's guide.
Each lesson is amply illustrated, and a materials list for real
things from the real world is included in each teacher's guide,
This is a no-nonsense, straight forward program designed to teach
children to use certain basic concepts and to talk about them in
standard English. '

Distar is not specifically a second language progiram. The mate-
rials were originally designed at the University of Illinois for
children with social dialect problems. Nevertheless, their po-
tential usefulness to ESL teachers should be considered. '

Materials. - Distar differs from most English language programs
in that it is organized around the concepts that language is used
. to express rather than around grammatical categories. - For ex-
ample, in Level I each daily lesson of about thirty minutes con--
sists of a presentation from Book A- (identity statements and des-
criptions), ‘a presentation from Book B (action statements and
r,categcrizatign),varpresgntationifromﬁBQckLCj(idgntity'cf,parts'Qf'
Vobjectsfand their re1atipnsfto;thé?whé1é1jaistéryfffomfthe‘Stofyé
book (participation stories which reinforce the language lesson),
and a Take-home' (a picture awarded to the children for their ef-
forte).. 1z Rt e e S R ek T
The materials;in Eons,A,fB;andEC;are;tréatéd sepafétely;soAthat

~ childr

"ity;fthat;isg;afchild:may.have’nﬁgtraubleYWith'1abé11

ng, though

”'ihejfindsTnamingfpartSfdifficult{finﬁfhiékcasé;fhefprﬁgﬁgsSésf53=*"

- quentially through Book A, but repeats. the crucial part- (identi- -

~fied in the ?rggram)iﬁf:Bbok*Q;*,Whilegthémmaterialﬂinfal1tthréel

- sequencingi

_ Books is interrelated, they are not mutually

dependent: for their

én~may;progress]withinfeachrarea}accprding[té‘thgiflfaéilé_f*““




The Storybook is also worth mentioning: The first story, to be
read as the children are developing skills with identity state-
ments, concerns a boy named Tommy and his parrot named Polly.
Polly can whistle and talk, but the only thing she can say is,
"This is a chair.'" Tommy shows her a number of different objects,
asking, 'What is this?'" and Polly always answers, "This is a
chair." Throughout the story, the teacher asks the children the
same. questions Tommy asks Polly (the children, of course, are al-
ways smarter than the parrot). ‘

In Story Two, Tommy and Polly are again the principals. The
teacher reviews the previous story by asking a number of ques-
tions with yes or no answers, and a few questions to review the
conditions of the story (What can Polly say? This is a chair).
In this story, Tommy is sleeping, and a lion comes through the
door. Polly is getting more and more excited, but Tommy doesn't
wake up. Finally, the parrot screams at the lion, ''This is a
chair"; and the lion is frightened away. Again, throughout the
story (and subsequent stories), the children are involved by ques-
tions from the teacher. The stories echo the language and con-
cepts of the current and preceding lessons.

Language. - The program begins with naming objects with single-
word labels, then progresses to labeling actions in the present
progressive, describing objects in terms of long/short, big/
little, and so forth. Other concepts included are same/different,
location, why, sensory verbs, if/then, before/after, some/all/
none, questioning skilis (including the information-seeking func-
tion of_Questions),i'fcllgwing'inStructiQns, .synonyms,  and so
forth. The objectives, stated in béhavioral terms, are impressive
and explicit. Lo 8 C : S

Within each of the cognitive areas, the language is carefully con-
- trolled,  and where new grammatical structures are introduced, .
fthey:afe;b;s$d'pn'skillégthéiChildreﬁfhaVéfalréadyldeménstratéd.r

For. example,. after naming objects with single-word labels, - the

ﬁéachéfgdéveiégéja“full”étatementjby;a'mgdifiedﬂ"backwardfbuildup". '
cpeehmiquies b0 n e T I T T T

" T: . (points to picture of a boy) Boy. - Say it.
L Cht T BOy. e o e ST A
STl L Again i

. Chi . Boy. .o oo
"4 Te . Now say."a boy.'" =~ =

CUTr v Say MisarboyLttoo i e
< T:  Again. -~ "
77 Ch:.Is a boy.




T: Now say the whole thing.
Ch: This is a boy.

The process is repeated in subsequent lessons with different ob-
jects until the children can produce a full statement in response
to the command, '"'Say the whole thing." The authors emphasize in
the teacher's guide that the full statement is appropriate only
when making observations or responding to a specific command from
the teacher - not as an answer to a question. Short answers are
expected otherwise, ‘

According to the authors, the teacher's job '"is to prepare all of
[the children] so that they can engage in discussions, think logi-
cally, and use language as a tool for thought.'" They state fur-
ther that language is '"not merely talking,' but also a means of
expressing concepts. The language taught in Distar is not social
language, but the standard English of instruction used in schools.
Thus, their aims differ from those whose ‘goal is to teach stan-
dard conversational English. .- The assumption is that success in
the upper grades of an English~speaking school is dependent upon
a solid command of the concepts, language structures, and thinking
operations of those schools. o ) : o '

Classroom Procedure. - A further departure from typical ESL pro-
grams is the insistence of the authors that the class be divided
into homogeneous ability groups of five to ten children. In the
first place, mixed-ability groups penalize the faster children -
with boredom and the slower children with frustrations - even to
the point that thé'slcwer'éhildren;giye‘up'and;phe;fas;e:IChiif,; .
dren dominate. In:the,seégnd»Pléée;fsmalngrcuﬁs,increaseltheij',f7}7
teacher's ability,toiattend;to,ﬁhe;ProgTéSS”af}indiyidualfchil4if‘;;ie;
‘dren and to ensure iﬁdividual'réspénsgierm;Ea¢h~child;every_day;ﬁﬂ.”J
Finally;‘Sin}é”an;ofalfléngdégé,pfbgréﬁTcaﬁ hardly be. individual-. S
,lizédgggrcupingAfoersfaﬁsituatiqn?ilEWHithfthe*teachef*ééhj?ééé}’"f”*
“the material to ‘the ne < * 's :well

- ‘ © needs of 'small groups of individuals, as.
_as increasing the frequency of reinforcement to individuals.

~ The' teacher “is ‘also . instricted to"e ablish signals and proce 5
- dures for student response the first.day of class and to make cer-
i1d “responds every day - even the first. Te h-
ool ery explicit; tell
_Tesponse to.

- tain that every ch
“er instructions ir

er is-instructed what to dc ex ' ram keeps.track o

~ teach
Adtself juggling ro

rel:




tines. It is, in other words, well integrated.
The authors' justification for such an explicit teacher script is
three-fold: first, a constant format provides the learner with a
familiar framework in which to learn new items; second, the teach-
er's attention should be on the children to a greater degree than
on the materials: and third, the benefits of a controlled program
can be diminished, if not eliminated by random adaptation. Teach-
ers I have observed who have used thls program consider it more
demanding than traditional teaching in spite of the script, since
they must regulate the Pace and constantly assess the progress

and mastery of each child. Also, while there is generally a
period of initial resistance to being 'told what to do," the
same Distar teachers, after some experience with the program,
have been enthusiastic about how much better they know their stu-
dents, both personally and educationally.

Second Language Problems. - DISTAR LANGUAGE was developed for
English-speaking children. Consequently, there is no structured
presentation of English phonology - for example, of consonant
clusters and intonation. DEPEﬁdlng on the language background of
the target population, introductory practice in- hearlng and pro-

ducing the sounds of Engllsh may be necessary.

Further,‘theﬂlanguag% is,limited,tp that,needed»to talk about the
concepts introduced in the program. - There. are no formulas of
- greeting or of politeness, for example. In:short, there is no
“conversational 1anguage of the kind that nanaEngllsh speaklng
_-children need. 0Of course, all this is not to say that a- great
;deal gf generallzatlon and transfer'w111 not take- place

‘Flnally, nc prDV131Qn 15 made for explalnlng clas:reem ;ﬂstruc-,-
—ﬁtlon‘A Fcr;example .the commands ""Say -the whole thlng" and. "Lat's,
- ' H.and,the verbal relnforcementsa~"Ycu said the whole
. 1n' hard today,"" ! might: need explanatlgn S
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ENGLISH AROUND THE WORLD

Publishers are aware of special difficulties teachers face and
are now offering materials especially designed for the teaching
of English as a second language. One new ESL program, ENGLISH
AROUND THE WORLD, was developed by Scott, Foresman and Company
for the rapidly expanding international market, but is also being
used with excellent results in the U.S. by teachers in migrant ed-
ucation programs, BIA schools, and, with some adaptation, in adult:
education classes. ' o :

Authors William Marquardt, professor of education at the Univer-
sity of Illinois, coordinator of TESOL at NYU in 1966, and a for-
mer teacher of English as a foreign language in several foreign
countries; Jean Miller, curriculum consultant in English as a
--second language for the Association of ‘American Schools of. Cen-
tral America; and Eleanore Hosman, area TESOL supervisor for the
-Chicagc’Publithéhaals,;each’withfmaﬁy'YEQfs'Qf”taaching experi-
ence in this field, have ﬁlpthéd;thé;sélidfsfructurezéfiENGLISHl"g-
AROUND THE WORLD. in attractive attire and have made it inviting -
‘to teachers and pupils. =~ - - R
- The teacher's guidebooks, the key to the program, contain intro-
- ductory essays by each of the authors on topics such as the prob-
ens likely to be ;encountered in learning English because of ths

th




and paperwork' limited to coloring, cutting out, and/or assembling
pictures of people and objects in the lessons being studied. Most
of the first year's learning takes place through teacher-pupil-
class dialogues, with many songs, games and role-playing activi-
ties to reinforce the basic language concepts being taught.

A practical means of tying the lessons together is the story line
- Miguel Garcia is a young visitor to America who is introduced
to American ways and America by the Nelsons and their children.
Miguel participates in their home and school activities and meets
children from other parts of the world at the international schoadl
in New York City, where the Nelsons live. He goes on an extended
tour of America with the Nelsons, which gives him (and the stu-
dents) experiences of many kinds.

The story line develops interestingly and naturally for children.
It follows Miguel from his arrival at the airport through his in-
troduction to American home and school life and his visits to a
farm, a zoo, a circus, and a ranch in the Southwest, to his tour
of San Francisco before he leaves for his home in Peru. Miguel
(and the children) learn the names of key features in each place
in an almost spontaneous fashion. o

Miguel's visit to the ranch will be of special interest to teach-.
ers of Indian children, since Miguel meets Joseph Tallfeather,
foreman of the ranch near the Grand Canyon, and has a chance to
see an Indian festival and to learn a little about Taos and Nava-

jo crafts and skills. -~

Follcwing,theﬁyéarﬁs,wcxkgin5$§éakiﬁg}Eng1ishgat,Laﬁél1éhé;:éhile -
‘drén,begiﬁ‘readiﬁg:Egglishjwith"thei:jfirStfiéSScn‘a;]LeVelfTwégfx,

As with Level One, .
‘terns, with many ga

4AFullToxt Provided by ERI




of the Teacher's Manual for Tape, which is in preparation, a com-
pPlete set of materials for the teacher may be obtained for Level
One for $44.43 and for Level Two for $48.18. For both levels,
Pupils' Skill Books are $.96 each, and the Practice Pad and Test
Books are $.60 each.

Level Three materials will be available early in 1972 and will
follow the same pattern as Levels One and Two, with additional
emphasis on American culture. One section will deal with Ameri-
can Indian contributions to our diet, our language, and our arts.

Helping children become proficient in English opens a new world
of ideas and opportunities to them. Making the learning process
as enjoyable and effective as possible is the goal of all of us
- administrators, teachers, and publishers.

Jay Anderson, Field Representative
Kay Dean, Educational Consultant
Scott, Foresman and Company




ORAL ENGLISH

A review published in the Ar;zena Bilingual Ccunell Newsletter,
May, 1970.

ORAL ENGLISH: LEARNING A SECOND LANGUAGE, by Hadley A. Thomas,
with Dr. Harold B. Allen as consulting llngulst published by the
Economy Company, is a new, complete language program for the young
student of English. As far ‘as I know, it is unique in ‘that it in-
cludes both structures and sound system in every lesson. It is
complete in that it includes with the pictorial workbook and the
Teacher's Edltlen the follew1ng adgunets*"

two groups of language development cards
three wall charts (for teaching colors and numbers)
one poeket ehart Cfor teaeh1ng weather eeneepts)

iBeth groups of eards are ‘in full eoler Group A, con51st1ﬁg ef -
1266 9x12 cards, deplets'seenes of the elas room, home, and com- . .
munity.- ““~These cards. ar s used to ' d jlop, R

¢o eepts and to- 1l1us5°
trate sentences presented for practlce. Greup ‘B, een51st1ng of
336 3x5° cards; deP;efs ‘'specific objects; and is' to be used for;
praetlce of sounds and veeabulary bulldl}gi & e '
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house. And all the universal concepts.are included, such as ani-
mals, plants, parts of the body, money, focd the wheel, weather,
and the like.

The English sound system is quite thoroughly covered, not omitting
such special Navajo difficulties as terminal stop sounds (/p/,
/k/, /t/, and voiced counterparts) and terminal nasals (/n/, /m/,
/n/) and Engllsh th (/®/, /3/), troublesome to a great many ESL
learners. Most consonant blends and clusters are also alien to
non-European languages, to the extent: that they occur in English.

"In Oral English,'" says the author, "emph351s is placed on learn-
ing the basic patterns of English rather than on acqulrlng:alarge
vocabulary. New words can always be learned as the need arises, .
but the pupil will be unable to use the words in sentences for
communication with others until hr has gained reasonable control
of the basic sentence patterns of £nglish.”

The authorﬁarecommendat;on of this text in teaching dlsadvantaged
children. should not be overlooked. Because the child is handi-
capped in speaklng and listening practice; as well as limited in
his experience with common cultural denominators, this book will
enrich him in these areas, as well as provide Qrderly practlce
.with standard English speech patterns.

The: llngu1$tics case of thls ‘book is ev1dent « Throughout the
teacher's plans, ‘a’ modeled musical- notatlcn is used to ‘indicate
intonation patterns “This is valuable for - teachlng—cgn51stency,
as, for any given sentence in English, there. are several possible
varlatlcns, depend;ng on- empha31s ‘or emotional- tone."The appen=_. -

dlces 1n the ba;k Qf the book glve the»p;;marynteacher;exten51ve‘

A FullToxt Provided by ERIC




{AFullToxt Provided by ERI

of proficiency in the English language, from nil to some, as evi-
denced by advance testing. The four inter-unit tests revealed
considerable gains in proficiency. "We found," says Mrs. Thomas,
'"that if we met the need for certain speech patterns as they a-
rose, then when we came to them in the text, the children were
just that much ahead. Naturally, this would be different for each
group." "

She went on to add that what she liked especially about this text
is its graduated approach, beginning with the most elementary
structures. This gives the child a sense of mastery from the very
beginning. ;

Helen Thomas (Mrs. Hadley Thomas), using the books this year in

first grade, confirms that mastery is the aim. Moreover, "if
you work at it as directed, the teacher discovers how the child

learns."

Her groups are small; Mrs. Thomas considers six to eight an ap-
propriate number. Like Marjorie Thomas, Helen Thomas affirms that
the children produce the learned patterns spontaneously - given a
little time - in the course of their play or their daily routine
thus bringing back. full circle to the first of the listed objec-
tives of the program: communication. o o ' )

The publisher's address and price list follow:
- Economy Company " -
~ . . P.0. Box 25308 . . oo
1501 North Walmwe
. . OklahomaCity, ‘Oklahoma 73125 - -
(405) 524-2213
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ORAL LANGUAGE PROGRM UTILIZED TO TEACH ENGLISH
TO INDIAN SPEAKING CHILDREN

Southwestern Cooperative Educational Labgratory (SWCEL) of Albu-
querque has developed an Oral Language Program to teach English
to Indian and Spanish speaking children. The program is a compo-
nent of the Laboratory's Communication Arts Program to improve
the early educational opportunities of Southwestern children.

SWCEL undertook work on the Oral Language Program (OLP) in 1967
to combat the critical educational problems of the many South-

- western children who enter school with little or no knowledge of
English. The OLP stems from lessons (known as H-200) prepared at
the University of California at Los Angeles under the direction
of ‘well known linguist Dr. Robert Wilson, - o '

,4Thé;QLEfhésguhdergoné;fhrééﬁ?évisiéns¢és;;heAresgit;6f5extgnsiVé:_
field trials and pilot classroom testing under the direction.of .
._Dr;,Rébert&T:{ReébaékFénd"Hglgi”QstEI?éi;h;“ifThé;Prqgram“i5fﬁ§W'”

~completed and ready for dissemination.

~The OLP is-designed to be used daily by one teacher with groups
 of up to ten children, i
~imately 25 minutes :long and the teach
“childr ntenc s: learned. inm
t-of ~short and:s
o more intricate

ditionally ehcourages. .

ages five to seven. Each lesson is approx- . -

.thelessons at other: -



Since SWCEL's philosophy dictates that training must precede us-
age of any Laboratory program, teachers are instructed in the
correct utilization of OLP lessons and Cultural Heritage Review
Units at in-service institutes. Sone 225 teachers and aides who
were trained this summer at institutes held under the auspices of
SWCEL have implemented the OLP in th2ir classrooms this Fall. Pre-
service training for more than 125 future teachers also is cur-
Tently being offered at five Western universities including Fres-
no State, San Jose State, New Mexico State, California State at
Bakersfield, and California Polyteehnlc Institute.

Insofar as SWCEL is a private nen-prefit research and development
facility, the cost of teacher training depends upon the number of
participants enrolled in an institute. The fee usually includes
travel, per diem, all instructional material, all classroom mate-
rial for both the children and teacher for: the academic year,
evaluation, follow up,_and in-service tralnlng

The OLP package includes a teacher's manual, 51x volumes of les-
sons, picture cards, and miscellaneous visual aides. The eptlenal
Cultural Heritage Units include slide/tape: presentations, lessons,
flannel figures, and a teacher's manual. Further information on.
SWCEL's OLP may be obtained by wrltlng George Amsbary, e/e SWCEL
117 Rlehmcnd N. E., Albuquerque, ‘N.M. 87106 '

Last year, ,400 students beneflted from the GLP in 180 elass—

rooms in New Mexlcc, ‘Oklahoma, California, Texas, and Nebraska.
. Some 1,000 of these youngsters. were:of: Navaje, Cherokee, Pueblo,
'Apaehe Sloux Hepl, and other Indlan erlgins.i'_;

',SWCEL , one in -‘a netwerk o 1abcrator1es aeross the Unlted States,_
works .to. develop educat:onal programs for the Southwestern pepu=’
r~latlon., Emphasis is: fthe SPEClal needf” =
~American children, : ,
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ROCK: REGION JNE CURRICULUM KIT

The southernmost tip of Texas, bounded on the east by the Gulf
of Mexico and on the south and west by the Rio Grande River, has
been predominantly Spanish-speaking since its colonization in the
i750's. It was not until the late 1960's, however, that a sys-
tematlc method of teaching English to the Spanlsh-speakers was
introduced in the schools of the area. It was the ESEA Title ITI
legislation that provided the impetus that had been lacking. In a
commendable display of unanimity, the superlntendents of schools
- there are nearly 50 .school districts in the region - agreed to
combine all of the resources available to- them under that act and
title and to commit them to a curriculum revision project aimed
at establ;shlng 2 sound -ESL program for thelr prlmavy cldssraoms

1By fortunate co1ncldence, Pro;e;t H 200 in. C[llfornla was nearlng
' ‘The Office’ of Educatlon had YTOVI ‘

:fundlng fcf UCEA and the Cai fcrnla State Depa’
;tlon to(wrlte‘a serie 'of ES

ERIC
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manuals, the illustrations, andfthe realia needed for the 115
lessons. :

The ROCK materials were tested in ilalifornia and Texas with non-
English speaking Mexican-American children from the ages of five
through seven. In California the 1ield test was conducted while
the lessons were being written. 'Tha Texas field test began in
three classes, grew to twelve the following year, and forty the
third year. In California the test was on the lessons alone, used
in a '"pull-out'" situation, while in Texas we were testing the to-
tal ESL curriculum in a self-contained classroom.

The Region One staff devoted its efforts to planning a five or
six hour daily program centered around the thirty minute H-200

lesson. Experiences in FLES programs and the advice of others
convinced the project director that a foreign language could mot
be learned in thirty minute lessons taught once a day., Foreign

language instruction to groups of twenty-five to thirty was also
out of the question, particularly for learners under eight years
of age. The task then, was one of planning activities for the
smaller groups not engaged in direct instruction by the classrcom
teacher. Traditional ''busy work' is not a viable method of pro-
viding practice in second language acqulsltlon ‘Some way had to
be devised to give the children language experlences and practice
by mechan1ca1 means. .

After several months of study, the search narrowed down to two
types of voice reproducing machines - both capable of presenting

~a visual with an auditory stimulus. One unit projects a f11m51r1EH'
which' is advanced automatlcally and 1naud1b1y by the accompanying -

reccrdlng. .Here. the. sequence . Df images and. sounds- and..the.-length
of the presentatlon is fixed. . No variation for’ 1nd1V1dual dif-

ferences is prcv1ded ‘The other ‘unity ‘which plays ‘back: a 6- second7'f~

magnetic tape attached to individual- 111ustrated cards,A permits’
‘endless repetitions of ‘each. recorded utterance, Material for both
types” of equipment ‘had to be. prepared because the few items. ‘com=
“jmeTC1ally avallablé at that time’were:not suited - for the prlnc -




dren - primarily traditional folk and fairy tales. We produced
two of our own and added our sound to fifteen selected from vari-
ous producers. :

The Spanish version of each story was prepared without any at-
tempt to control the vocabulary or the sentence patterns. The
dialect is one familiar to most Mexican-American children - that
of northeastern Mexico. But the English versions of the same
filmstrips were carefully planned and sequenced, The stories
chosen for the early part of the year have a limited vocabulary
and are told in the progressive tense using sentence patterns
taught in the early lessons. Later in the sequence the English
version approaches an unrestricted style. One talented person,
Carol Perkins, wrote and narrated both versions, as well as com-
posing songs and language drills for each story.

Illustrated Cards

The other device, the illustrated cards with magnetic tape record-

ings, is ideally suited to the task of tireless tutor. For exam-. S
ple the child sees a drawing of a boy approaching a closet witk.a . . . .
coat in his hand. On the magnetic tape also attached to the card .
is recorded the following: 'What's he going to do?'" (2-3 second
pause) 'He's going to hang up the coat." When a child plays this .
card on the appropriate machine, he is challenged to respond to a = - .
question, given timégtéjéﬁswéf,:aﬂdithen,tald:the:carrect;agsng,ug_jfﬁ;,;j:
If he has difficulty answering, he can play the carc - as many times -
as-he wishes. = .o 0 B iy

?Thréefhﬁpdiéd;eiéh%yéfivé*afffﬁeéé,c,?&é;ﬁéféfpi@éﬁéédfférfthewg

kit. - They are available in either Electronic;Futures, ]

Howell formst,

ERIC:
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One activity that is-recommended daily is "Sharing Time.'".: Early:.
~'in the morning the teacher gathers the children before a blank :
~chart and elicits comments from them, in either language, concern-
ing their experlences the previous day. - She chooses a few of the.
“comments, such as "Pedro said,: 'We- went to- Reynosa last nlght' A1

and writes. them on the chart. No cther act1v1ty,.perfcrmed dally,
has-as many. posltlve Valuesxas this cone.. It prov1des ‘a permanent
record of language. growth, practice for. oral. expression; readi- .
ness. for reading, and opportunities. far develop;ng selfﬁesteem

- the self concept of each chlld: = e ”




("I don't know.'") ""Ask him." ("What's your name?'") ‘Do you know
what he ate for breakfast?" ('No, sir.") "Ask him.'" ("What did
you eat for breakfast?") ' : ' :
-Further .refinements -of this test are needed; ~but the technical
problems of recording the responses and the problem of directed
questions have been solved. The results of the '1970-71 tests in-"
dicate that pupils who are taught: English through ‘H-200 lessons,
both Level I and Level II, score significantly higher than pupils
-in control groups. (Thomas H. Linton. ' Unpublished Final Evalua-
tion Report on Region One Bilingual Project, July 31, 1971.)

. Teécher~ré$i5taﬁce‘t0,thé,ﬁneﬁv'gethéds;is néticeaﬁle,during:fhe
‘first few months. After mid-year no teacher has been willing to-

.give up_her manual, ,Teacherrppinionfafzthei133sans-is[g;nerallyg;“

ring the second year when the effects of the -

high, particularly du : ,
~daily. lesson begin to be noticed.

ipient s:needed)

son_begin_ _ A" few teachers have even sug-
'thathnglishispeakefs?quld b;pefit*frqﬁ*éfmadified'H+2@O*“,;°'

~curriculum is essen-.
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vFree,TrénSlaticn of "Ghost: Story Number One' i

;o ' ,

/ . , , |
When someboc y dies, his ghost may return to call for a friend or
a close .relative whom it loved or pitied. If a person answers.
the call, h 1mmed1ately dies because the ghost has come back for

h;mi' Thls is- the nature of’ ghgsts

,Sometlmes durlng a Pérson's llfetlmé he mak%s ghosts suffar Theyi
- come to'call him- and if he-answérs he:- dies, but if he’ says noth- ~
ing . he will llve But he w11l dle 1f he answers, "Yes, I w111

come

When ‘a.person - hears somebcdy c»ylngrcuts;de
‘one in hls famlly '




CROW

Sliiké';kka tdak i kanunishé ydé sa.su t Ma. 14: x heflu h»rchelu k
" Ha: kse sh lashlh chelu ) ; '




CROW

Thé Crazyiane

There was a little ’bcy whose big’ broLhers v
‘one. This is the way big ‘brothers always call their 11tt1e
.brother to shcw that he;,s young,,'But for th15j11ttle bcy f1nal=>




A Trip, to_ ‘the.. Suﬁdaﬁce

Nﬁmg witlisoru tgwéyaklvatdmi manéuk:;; puruku_ Plnuwal tawﬁnikata.

',Kwﬁtipana nﬁmg_ oniku_. Kwatis;pau tav1cha w1chakusa,, wikarukau

:nilm kll.imj:_ Mékus&pau Turékc 'ausaL. Nﬁm;.; uwélkwa Plnuwair‘i,,f: I N

uwélkwaaa_. i Pinziuku tukwang numura kwétlpan_g tawﬁﬁlkalvatuggt .




A Trip to the Sundance
Some time ago, we went f£rom Towaoc to Ignacio at Sundance time.
We.Weﬁt'byEEai.f‘Wé‘Wént'by:Cortez_éarly'in the morning. We 7

“passed through Mancos and Durango also. We soon arrived at =

tC';he'Sﬁngéncé,

- drum’ being struck-




NAVAJO

_AsHITHT DINE’E -

Atk’iagd’, jinf. Dinétah hooiyéegift‘ah Dinérkééhat’iidég'
éédﬁé Ayahklngéﬁ ndagibaah. jiﬁf., Lko #adi &ichinf yisnd,
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binliyé
oo Kko sh;; t744. éadi bee e’ e’ééh.i‘”'"
'leh.b Eka sh££ édag, ]

néinilk

e £ i iy 5 s bt




tain dlstance frdm th hégaﬁ the e
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Long ago, they ‘say, 'when the Pnople w_re/stlll liv;ng at the V¢M”;;Q{_;,f -
- place called People: Among,i'they went‘frcm ‘there- to war agalns T PR
,;the Hopl, they sayz"“ :
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