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To all of the Adult Basic Education students who have
participated in this program and whose revitalized image of

themselves is expressed in the following excerpts from their

been going to school, I think more of myself and: can hold my

~head high."
1T think since I have been in school, my children feel g

more respect for me." :
"To say thank you to my country for giving me this

wonderful opportunity would not be enough. Since it goes

deeper than that. No one could possibly know hew a person,

who is past middle age, feels in being given this chance. I

feel as though I will be contributing to my community instead

of taking from it."




FOREWORD

This Guide has been designed to assist educators with
the implementation of a learning laboratory in programs
providing academic instruction for adults.*

Th: White Plains Adult Education Prograr. expresses its
appreciation to the following members of the Adult Basic
Education Staff who authorved this Guide: a

Elliot Lethbridge - Assistant Director of adult Education

John Kacandes -~ Supervisor of Learning Laboratory

Ann Serrao - Supervisor of Instruction

And to the following members of the Staff who contributed
greatly to its content:

Helen Guiliano - Instructor - Learning Laboratory
Evelyn Wolfe - Guidance Supervisor
The Program further acknowledges Alfred T. Houghton,
Chief, and Lois lMatheson, Associate, of the Bureau of Basic
Continuing Fducation of the New York State Education
Department, who reviewed materials and made valuable suggestions
which were incorporated into the Guide.

Steriing Goplerud
Director of Adult Education

‘#In order to make this Guide available to the prcf9551anal
community on a broad basis, the Adult Education Center has
" produced ceples for distribution, The price of $4,.00 for
+this Guide is t@ defray the actual cest ef repraductlcn and
dlstrlbutlan . '
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PART I
INTRODUCTION

Hlstarlcal

1. The Bureau of Basic Centinuing Educatien of the New York State
Education Department in 1966 provided leadership, planning, and
funds for the installation and eperation of three Learning
Laboratory Centers at Albany, Syracuse and White Plains. Each
facility was designed to meet the unique individual needs of
the various programs, populations and problems of its area.
Initial a551stance 1n settlng up the labaratcry eenters
cansultative ald were prgv1ded by the ‘entire Staff of the
Bureau of Basic Continuing Education.

2. The primary tasks for the three learning laboratories in New York
State were to examine programmed and self-directed instructional
materials in a laboratory setting with a student populatien of
undereducated adults; to report to the Bureau of Basic Continuing
Education the various changes, adjustments and modifications that
were necessary for each Learning Laboratory Center to achieve its
goal, In addition, the learning laboratories attempted to explore
the following factcrs (a) the varioeus physical arrangements
necessary, the requirements for staffing and the schedullng of
classes; (b) the various functions of guidance services in
- relation to intake and placement procedures; (c) the degree to
o which the student population reacted to the learning laboratory
- experiences as observed thrcugh academic gain and attendance
patterns; (d) the manner in which the learning laboratories
may serve other adult educational programs available in the

community.

3. The accomplishments of the Learning Laboratory Centers are many.
During the academic year of 1966-1967, the Cities of Albany,
Syracuse and White Plains conducted a study using programmed and
self-directed instructional materials. At the completion of the
study, the three centers developed unique programs to suit their
needs. White Plains conducted another study utilizing Educational
Developmental Laboratories! "Learning One-Hundred Communications
Program", utilizing a systems approach involving programmed,
self-directed and auto-instructional materials for adult students
functioning at academic ability levels ranglng from 0-6 grade
levels. This multi-leveled program made provision for independent,

- small-group and instructor-guided act1v1t1is allowing students
to respond to a variety of learning modes. .Pamphlets, booklets |
and evaluation scales for programmed materials have been developed.

1 JDhn G. Kacandes and Elllet lethbridge, An Evaluatlan Scale fer
" Programmed Materials awaltlng publlcatlan. Adult educational j’
~programs ‘and-teachers have been assisted in- develcp;ng learning
~ laboratory - settlngs or with ways and means to enrich their
,ela%sraam.lnstructlan, thraugh v;51tat13ﬁs, warkshcps; lectures

and dem@nstrat;ans.

“'f';,l
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What Is a
Learnin
Laboratory?#

A learning laboratory in the area of reading and language arts instruc-
tion:

1. Is a self-contained learning environment in an adult education
center

2. Is capable of providing intensive instruction in reading and the
language arts on a developmental, a corrective or a remedial basis,
in conjunction with regular adult basic classroom instruction or
independent of classroom instruction

3. Is physiéally structured:

a. to accommodate adult students on an individual, cluster,
group or classroom basis

b. with maximum flexibility as to seating arrangements

c. with the closest possible proximity to the instructional
media (software and hardware) for learning laboratory
staff, classroom teacher and individual student

d. with proper electrical outlets in walls and individual
carrel stations

e. with a file storage system for all tests, forms, work sheets,
answer keys and student work records on a self-operating
basis

f. to allow shifting of work stations when necessary to accommodate
the use of a particular type of instructional media

*The learning laboratory in White Plains was developed as an essential
component of the Adult Basic Education program. .The laboratory'!s goals
and program of instruction were based upon the availability of funds,

- capability of staff, the needs of students and the space available
in the White Plaiﬂs_Adult Educati@n Center. A laboratory must be able:

(1) to shift its geals and pragrams to meet the needs of its
students , ‘ :

(2) to adgust o changes 1nva1v1ng the schedullng cf classes :
(3) ta fulflll thé phllasaphy Qf adult b351c Edugatlan

(4) to operate in line with the phllcsnphy of the 1@@31
‘ “gcmmunlty . o _
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Is capable of utilizing a wide range of instructional materials,
such as:

a. programmed, linear and branching, materials in book or kit
form

b. self-directed materials in book or kit form

c. system of auto-instructional machines consisting of tachisto-
scopes, controlled readers, pacers, overhead projectors,
language masters, Graig readers, reading accelerators, record
players, tape recorders, etc.

Use diversified media to instruct undereducated adults, native and
foreign born, representing grade level ranges from "reading readi-
ness" to eighth grade

Is staffed with a2 reading and language arts specialist, an assistant
and a secretary-clerk. During each instructional day, each class
spends part of its day in the learning laboratory. In this setting
the clagsroom teacher and the laboratory staff seek to individualize
the instructional process for each adult. Each teacher, under the
supervision of the learning laboratory specialist, is provided
direct and continuous supervision and guidance in the use of the
instructicnal media and in the art of bringing the media and the
undereducated learner together

Is constantly seeking to improve its diagnostic, placﬁment and
evaluation procedures as it works with each individual student.

The student may be attending on a regular or sporadic basis in the
day or evening program. His attendance patterns, regardless of the
form they may take, can be accommodated.in a learning laboratory
setting ' - |

Is in a position to evaluate the effectiveness of the instructional
media it acquires each year. It can share the information compiled
with local, county, and state agencies and professional staff




A.

PART II

GOALS: AN OVERVIEW

Statement of Need

1.

The challenge of the national effort to combat poverty and
illiteracy through basic adult education programs lies in
implementing the most effective and expeditious teaching materials
and methodologies available. Unfortunately, many instructional
materials were easily converted from "children's use" for adult
use. Many authors, with meager background in adult basic education,
have begun to wrlte didactic tracks and methodologies to be
applied to undereducated and underachieving adults. Many teachers,
with no background in teaching and working with deprived adults,
were quickly recruited, mostly on a part-time basis, to 1ﬂst.ruct
and to carry-out the DbjéthVéS of adult basic educati@n programs .
Consequently, relatively few professionally prepared teachers in
reading and linguistics reached the adult basic education programs.

With the dire need for experts in the areas of reading continuing
to be in demand, major breakthroughs were being made with the
advent of programmed and self-directed materials. A national
resurgence for improving reading skills at all levels developed
as fu.ds became available through federal and state sources.
Commercial enterprises flooded the market quickly with many
programmed, self-directed and machine materials. The majority
of these media had not been fiéld tested adequately, as to their
effectiveness and appropriateness for underachieving and under-
educated adults.

It appeared that the development of learning 1abcratarles was

-a natural ocutcome to the challenge of the national effort to

improve the rate at which adult basic éducatlon pragrams cauld
render the +arget pﬁpulatlan lltérgte.

S i B i B e i
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B. Organization of the Guide

1. The Adult Basic Education program has utilized the laboratory
as an integral component in the overall developmental reading
program during the past two years in White Plains. In order to
share these specialized experiences, the main body of this Guide
has been organized in a manner which simultaneously describes
the two main stages under which the laboratory has been operated.
These two styles are described as follows:

Stage I ~ Consists of instruction for all adult basic education
classes rotated through a laboratory setting which
provides for the student individualized selection of,
introduction of the utilization of, and ongoing
supportive supervision in the use of programmed and
self-directed materials. This system provideg each
student with individuaiized instruction at hi: .
success performance level on a daily basis for 1
approximately one hour each day in addition to his
regular classroom instruction.

Stage IT- Consists of individual, small group, (cluster) and
occasional large group instruction in utilizing
audio-visual instrumentation and software, in a
laboratory setting. This system provides each
student with individualized multi-media instruction
at his success level while in the laboratory on a
one hour a day basis. This instruction is supple-
mented with the use of software in the classroom
which re-inforces and enriches the instruction
received in the laboratory.

2. Additional Possible S’fg!s:

a. Utilizing the same format of rotating classes 1ﬂta the
laboratory setting, the students could be offered a combina-
tion of Stages I and II. This style of instruction would
utilize to maximum all of the multi-media contained in the
1abcratcry. With selective use of specific media, specific
gaps in learnings of individual and clusters cf students
can be offered as need is determined. -

b. A remedial pragram of instruction can be offered to a
rspeclflc class utlllglng the expertlse af the 1earn1ng
' dlsabllltlesrféf all adults iy any class.~ Thesa students
would receive a speclalizéd ¢ . lies of machine  and saftware .
”.1experlences speclflcally tallcred tc thalr 1nd1v1dual needs.

*1cf¥¥Prcv151Qn cculd be made fcr thé "walk—ln adult" wha does
'f day or evenlng é&ﬁit baslc sducatlcn classas.; The 1nstruc— -
tion for these students would be provided in the carrels. .
- on an individualized bas;s durlng ‘the tlma that the labara—':
','tary is. Dpen. : : S : .

e e
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The content of the instruction would include programmed,
self-directed and individualized machine instruction. They
would be trained and oriented in the use of all media.

Educators in adult basic education, undertakiiy to establish
a learning laboratory, need to understand the intricacies of
moving from Stage I to Stage II. Orderly transition depends
on:

(1) the expertise of the laboratory staff with the
media to be used

(2) the ability to manage the media to the needs
of the students

(3) the aacunt of orientation and training classroom
teachers are given

(4) the type ¢ physical facilities available for

accommodacing adequately each type of instruc-
tional media.
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C. Goals for an Integrated Adult Basic Education
Program with Classroom Instruction and
Laboratory Experiences

Stage2 Stages
O SN N 8 5

Establish a learning laboratory to accomplish the
following objectives:

1. Establish the benefits of high level of X X
instruction through the integration of labora-
tory experiences and classroom instruction.

2. Fix the responsibility with the Laboratory X X
Specialist for the familiarity, understanding
and utilization of self-directed, programmed
and auto-instructional materials.

3. Evaluate existing and new instructional media X X
and designate the most effective technique
for their continued use.

L. Evolve instructional techniques suitable for 1 X X
the maximum effective use of each media or
combinations of media in laboratory.

5. Create a format for laboratory instruction X X
which will project to the learner a new
exciting and rewarding experience.

6. Maintain an ongoing instructional procedure X X
which w1l1 continuously provide for evaluation
of pup115 day—ta—day work product and the
sharing w1th him in the plannlng of his next
steps. ,

7. Strive toward a total learning environment X X
where the real product for daily success is
assured by virtue of the wide range of hlgh
aff;clency medla b31ng utlllzed.

8. Involve labcratary staff in ut;llzing the;r 1 X X
percePtlcn of individual students. functlanlng '
~in the laboratory to contribute toward ..
decisions regardlng class placement and
adgustment 1n 1nstructlcnal level.<zrr, o

2 Stage I GQﬂSlstS af pragrammed self—directed and ~lx”
classrcam 1nstructlcnal matarlal. ,. - : \

3 Stage II PDDBlStS cf a systéms apprﬂach pagkage
“utilizing programmed, self—dlrected and auta—~ e
;nstructlgnal materlals.v,j;;="' | - |

L




Stage | Stage
I | II

9. Contribute toward the planning and implemen- X X
tation of teacher training sessions in
conjunction with the Supervisor of Instruction
in order to transfer on a formal basis the
knowledge and implementation about the media
and its use in classroom and laboratory
settings.

10. Utilize the existing learning laboratory as a X X
demonstration project under the direction of
the New York State Education Department,
Bureau of Basic Continuing Education.

11. Undertake "action research"’ projects X X
concerning the effectiveness of selected
media at the request of the State Education
Department.

12. Share with the professional community the X X
results, the experiences and the learnings
gathered from classroom and laboratory
instruction.

4 Qu351—exper1mental resaarch b81ﬂg canducted W1thaut A, f7
1nterruptlng classrccm 1nstruct1@n,,,_u__,  S S




PART III

PREPARATIONS REQUIRED PRIOR TO INSTRUCTION

Stage | Stage

A. Selection of Instructional Materials for the
Learning laboratory and the Classrooms

1. Sources of information pertaining to instruc-
tional materials (programmed, self-directed and
machine oriented) could be the following:

a. State departments of education uealing with X X ;
adult basic education programs usually have ;
specialists that collect bibliographies
indicating the range of instructional
materials available.

b. Publishing companies provide catalogues and X X
salesmen to assist and inform teachers and
supervisors of the materials that are
available and perhaps applicable to one's
needs.

c. Other adult basic education directors, X X
supervisors and teachers may have compiiled :
lists of materials that they have examined
and found apropos to their programs.

d. University or college personnel familiar with X X
adult basic education programs may have
collections of materials available, to review
or IécDmmEﬂdgthnS to malieQ based upon their
experlences.

T e S, R i

2. Final selection of the instructional materlals
for the Learning Laboratory and the Classrccm
must be based on the following: : .

a. Development of instructional materials with } X X
a combination af_campénEﬁts which will y V :
contribute to a specific learning Qperatlcn.

- The system must be capable of producing -

' ;nformatlcn that '"feeds-back" to other .

- ccmpanents cf the system fcr appraprlate

kit SRR SR s G

S-Llst of 1nstruct1anal medla used 1n the labaratcry are ﬁ;:;ﬁ,

1ncluded 1n the Appendlx. o i;;

: 6 Dr. Allan Cehal Yeshlva Un1verszty§ Sk:ll Center, has

,v' ,bé8H of immensé help in assisting us in aglguijng ,
Ty;lseveral 1nstruct1@nal matélkals ghdt wnu*d be m;st
<p:useful ta adult pragrams.a-w~~v
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action; so that the system can be self-

correcting for the student.

The instructional system should be capable
of providing continuous interaction between
components and teacher-student-laboratory
specialists.

Programmed instructional materials capable
of providing either large comprehensive units
or small modular units, whereby, information
input, student responses and immediate
reinforcement are combined for maximum
learning behaviors.

Auto-instructional and audio=visual pre-
sentations in multi-media capable of
including possibilities for presentations of
information, response specification and
evaluation feedback.

The combination of multi-media instructional
packaging makes it possible to have various
combinations of response modes and informa-
tion to meet combinations of instructional
objectives that cannot he accomplished by

a single method.

=+

Stage

==




11

Stage | Stage
I_| 11

B. Preparation of Student Records

1. General Office Use
a. Student Action Record Card: This is the X ).
basic system to record guidance contacts
with students; it also contains total
demographic student data.

b, Student Folders: Used to store test X X
data, transfers, occasional sample of
informal teacher made tests, personal
and confidential information.

c. Class Test Records: A current listing by X X
homeroom of initial, 100 eclass hour and 200
class hour test scores for reading and
arithmetic. It also contains total
attendance by pupil.

2. Laboratory Use

a. Orthoscopic Examination: This visual : X

survey screening test, near point and far

point acuity, is des;gned to determine

if the student has a need for referral
for an eye examination., Each new student

is examined within one week of enrollment.
Guidance staff counsels with students for

whom the examination reveals a need for
further dlagn0515 of a visual prablem. If

the student is receiving public assistance,
~the guidance counselor contacts the student‘s
social worker to arrange for a medical '
examination. Any other student in dire
financial stress can have a medical exami-
nation through funds prnvlded by 1ccal gerv1ae
clﬁbs. o b , ,

b _Iﬂtake Summary Repart Farm-' This form X ox
‘serves to re-evaluate the lnitlal homeroom | '
‘grade level placement made at 1ntakei- Tt o
‘enablés the student to have a period: of -

~ several days of instructional exper13ﬁces7:"~"
~.prior to. rEﬁaSSESSWEﬂt of the initial . -
—_@]placement, T many fagets Df stu’ent
- ...adjustment, documented on_ this form by -
. classroom teacher, learnlng labarat@ry S

. specialist and guidance counselor, enable;v"

~a more. accurate assessment,cf:_tudent ¢

e
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Stage
II

Ce Instructlanal Materials Falder.

1n%truct1an frgm any source or pragram,
has a folder assigned to him., The folder
contains the actual software in which he
is currently working, the jacket of all
software previously completed, and a daily
progress assessment sheet showing the
success with which his assignment was
completed. A daily inspection ol the
folder by laboratory staff and classroom
teacher reveals what the student has
accomplished at any given point of the
ihstructisnal'précess-

d. Seating Chart: In order to prgv1de .an X
opportunity for teacher and laboratory
specialist to confer seml—prlvately with any
student about his daily work in programmed
and self-directed materials, each student

is assigned to a specific carrel. This
setting lends itself most apprapr;ately ta
1nd1v1duallzéd 1ﬁstruct1cn.i' g

' *When‘thefinstructi@ﬁal_pr@grams include the | X
use of auto-instructional instruments in a
laboratory settlﬁg, the seating arrangements
for students is best accempllshed on an

~informal cluster basis. Grcups of students
selegted to participate in learning

_~exper1énces with machines readily move ta

-~ particular- Seatlng arrangement once it has
been introduced to them. - Subsequent use af
prsgraﬁmed materials can be initiated at
any point by reactivating. the prevlausly

7"3551gned carrel statlansji. ,f'

€. Test Results’ In Qrder ta attempt ta
= 1nuLV1dh3llZ§ 1nstruct1@n for each. Stﬂdéﬂt g
~on a daily b3515, 1t 13 necessary ta measure

7‘A cagy af thls farm is c@ﬁtalned 1n the Appendlx af
thls Gulde-;lL ﬂ "p "J;“) T o

8 A flaar plan cf a 1earn1ng 1abcratary 15 1nc1uded 1ﬁ G
thé Appendiy of: thls Gulde. L e e L
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his success with the instructional material ﬁsggge - ctgge
at periodic intervals. In as much as it is T II
possible, instructional materials are - o
selected on their appropriateness for
under educated adults and for their capacity
to provide us with pre-test placement,
ongoing instructional evaluation of progress
made and post-test results. Teacher and
laboratory specialist use their personal
evaluations and the test results to 7 |
determine adjustments that must’be made for
each student's instructional program. The
following types of tests are kept in the
laboratory setting:
(1) Standardized achievement test. X| X
(2) Standardized and informal diagnostic X| X
tests.
(3) Publishers placement test for X{ X
SPecific instructional media. :
C. Phy31cal Arranfements in the Labcratajj
1. Lacatlan of Materlals
a. Spftware, programmed material and self- | X
directed material used regularly for
instruction are stored on shelves along
the walls of the laboratory.
b. Software can alsa-be-plased at‘p@int of Xi{ X
use if located on shelves built above the B
~carrels.9 '
¢. Machines are ut;llzed in the fﬂilDWiﬂg
: manner-
(l) Large machlnes,;used for cluster o X
_group instruction in various parts
of the Laboratory, are placed on an
' electrically wired wheeled cart far
B frmgblllty. o
(2)’]Mach1nes used on an'indlvidual"' _ l X
~ basis are stationed in pre-wired BT IS SR T
”1;1carrels for 1nd;vidual use. ~
.gf’ - — - —— ——— — -
A draw1ng Gf the caITElS 15 1ncluded iﬂ the Appendix -
cf thls Gu;de. o A . S

- ;3:3  o
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d. Instructional media which are not currently X X
in use can be stored in steel two-door
cabinets in the hall outside the laboratory.

e. Instructional material - folders for each X X
student are located in a uniquely designed
storage bin,lo whereby each row is indicated
by a specific color assigned to each teacher.
Each student folder is given 2 number which
matches the number of the slot he is to store
his material. Each student, therefore,
retrieves his folder before instruction
begins, and returns his folder to the
assigned slot at the end of instruction.

2., Location éf Files

a. The following types of files are kept in the
laboratory:

(1) Student test records, X X

(2) Instructional manuals, tests, work- X X
sheets and answer keys are classified
in different files as programmed,
self-directed, machine oriented and
regular materials, :

(3) Formal and informal diagnostic, | X | X
placement and achievement tests are
kept together, ,

b
b

(L) oCatalogs of Publlshers'Instructlcnal
Materials. ,

(5) Admlnlstrat;ve recards Qf the , X | X
1abaratafy. - e . A : .

(6) Daily lesson 3531gnments for. eaeh ] x| X
o rstudent g R I :

(D) ;Blaﬁk 1nstructlanal warksheets fcr X X
5 students* use.s R , a 7 _

D. ‘intakerPrcéédﬁrés

" The student, afrlving at schael fér the flrst tlme,,‘V
~is welcomed by the guldance cnuﬂseler'whe fallaws
”these pracedures- S : » s

1_‘A Eraw1ng df the Student Eolder Stcrage Eln is
. '1ncludéd 1n tbe Appendix ﬁf thls Guide. ;:,—ru

W . A
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Informs student of the unique educational
program in which he can function at the level
of his needs and obtains from the student his
long-term and short-~term goals,

Completes registration forms.

Administers short vocabulary and informal oral
comprehension tests in order to obtain initial
placement level. The results indicate which
level of the standardized achievement test the
student should be given.

Guidance counselor acquaints the new student
to the learning laboratory facilities and
introduces him to the laboratory staff.

The learning laboratory ailde administers the
prescribed level of t.e standardized achieve=
ment test to determine present reading and
arithmetic achievement levels.

After the test the student returns to guidance.

sounselor's office to continue the interview
procedure and is given a brief tour of the =
building. o : '

While the student is conferring with the

' guidancéfccunselar;rthe:learniﬂgflabcratary |

aide corrects the achievement test and

telephones the results to the guidance

~_counselor.

8.

,9‘

'fﬁlp;;

.

' hearing test to the

* Intake Summary Report.
| Deed to adjust the class le

provide

Guidance c@ﬁnselcr,tEﬁtatively,plaéés;the:5*

»'studeﬁt int6a‘clasS'apprcpriatsta7his1evé1
;Dfrinstfugtiang;. e T LT R

WithfthaiﬁtrcductiancfStaggWII;Laﬁﬁthéw ‘v“‘

Laboratory!s Development, visual survey .

_tp‘depermine'if'rEféfralﬁféffpréféSSiqgal“eyé‘ ‘
 examination is neededs o

Pefiﬁdicallygafs;hép;[ﬂu:ééfadmiﬁiSté:s7a

{ithin a two week period of time,the completed |

Stage
II

| testiﬁg,was;addad_tD{tﬁé*iﬁtgke'prﬂceﬂtréfénd”f-ffv"
”adminisﬁered?éniaﬁaindiviaualﬂEaSis~in;arder»

. ' Form is reviewed by the | |
 guidance counselor to determine if there is a |

| the cla vel placement of |
- the student, on the basis of information | .} g
by the classroom teacher and the | - | |

S
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s
learning laboratory specialist. - ;
E. Planning a Schedule for Learning Laboratory :
Instructional Experiences o .
1. During the instructional day, every classroom X X i
can be scheduled for a specific period of :
high intensity instruction.t ;
2. Instructional periods for each class can be X ?
between L0 to 60 minutes when programmed ‘
and self-directed instructional materials
are in use. :
3. The introduction and use of a system of - X %
machines for instruction may require 60 to j
70 minute periods. Generally speaking, the :
basic and primary levels require longer. §
periods of instruction.
he If a machine-oriented instructional cycle R X
cannot be completed in the ‘laboratory, the.
software portion, consisting of re;nfercemEﬁt,
and class work activities, can be ‘completed
in the classrcema
5. At the dlscretlgn of the labaratary - | X
spaclalist, 1nstructlaﬁgl supervisox and ' ‘
the adult basic education director, SPEElal
schedules can be made for,;nd1v1dual classes _
having partlcular 1nstrugtlana1 needs.,i '
6;5‘Arrangements can alsc be made for a 11m1ted 1f'  X X
~ _number of "walk-ins" (individuals with adult o ,
~ basic educational needs, but unablg to. attend i
regularly scheduled classes) . £ 2
11‘See saﬂple Df day and evenlng schedule fcr classesfff  "
tc attend the 1abcrata:y. i L '
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I Training of Teachers for Laboratory Tnstruct;anlg

The underlying premises involving the traiuing of teachers to work
effectively in the learning laboratory and the classroom are:

1. Hesponsibility for the training rests with the learning
laboratory specialist and the supervisor of classroom
instruction for each of thelr respective areas of
jurisdiction. These two individuals must work closely
together in_determining the type of training that will be
necessary. --

2. Initial training under Stage I involveés primarily programmed
and self-directed instructional media, while Stage II involves
the use of auto-instructional multi-media machines and their
reapective components.

3. The intensity and the duration of any teacher training
program depends upon the background and experiences the
teachers have had with each instructional media in previous
jobs or in their academic training.

L. In adopting a totally new set”éf instructional media, it
may be necessary to have the manufacturer or publisher
provide the training for everyonrnaz., The every dey application
of a new system demands that tiw Learning laboratory specialist
work with each teacher individuaL;;, while adopting the
material to the environment of iz learning laboratory, until
most problems have been rezoived, -

5. The success of any 1ﬁq%wﬁ.4-cn=; progran inevitably rests
with the quality of th+ | - v program, with the
amount of daily inter~~:i~n Telieen ciassroom teacher and
the learni:z Tiooratory spasizlinn, ja applying each skill
and med1& b2 the needs of the wnder-asdnasbed disadvantaged
adult, ard G the cres i e witster ol the staff to
improving, i e materials in the classﬁ

B ]

room aud tie Lsétﬁlng 1aborﬂtcr}.*

hatles

The fallew;ng tDDlGS GGEStltutE the areas. gavered in teacher tralnlng
wgfkshﬂps, clinics. and Oﬂ—thEHJQb teachlng in a learn;ng 1abaratary.‘

1. I§st1§,
~ The usajaf tests for:
a. fdiagngétié purposes

12‘Additianai éppértuﬁltiés fé4tfaiﬁ £eaéhefa'whé"aré.ﬁét §art éf thé
- staff in the’whjte Plains Adult EﬂafaFla Center has been undertaken '
by tha 1aboratc;v qlazli aee Part v "Rélated Funct;ans" :

13‘353 "ng Descript;cns" fcr Learnlng Labcratary Speciallst and
Q o Superv1sar of Instructl@n in the Appendlx. o
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b. placement and matching of the instructional media
to an individual; a cluster and to a group,
depending upon the gcals desired

c. evaluation of pregress made on specific lessons,
units, sections or chapters.,

Matching of Instructional Media and Learner

Un an individual basis, in a particular cluster or in a
group situation, according to his cognitive, associative,
and kinesthetic abilities and skills.

Content of Instructional Media

Basic, supplementary and enrichment skills embodied in
the content of the various instructional media in use.

Types of Instructional Media

a. Differences between linear and branching programned
materials. '

b. Self-directed materials in kits, boxes, or as books
and workbooks,

c. Machine oriented system, is it based on conventional,
' 'prcgrammed or self—directed'instructicnal,sequencas?

Range of the Instructlﬂnal Ted;a

a, Grade level range based on day school ch;ldren,
or for under—educatéd adults.

b. Skill level range, slngle or multlple.

Ce VReadablllty level based on day school chlldren
or on adults of 11m;téd educatlon.

d. lemltatians, Strengths, weaknesses and Eﬂmpléxltles ,
1n dealing w1th the range Qf the med;a. : :

» Types Df Resaanses Required Dﬂ the Part cf the Student

7 Dral wrltten, klnesthetlc Sr a eamblnatlan Qf behav1aral
.respansesi ' '

Dlrectlans Requlred

Types of leEEtlﬂnS to be glven ta students ta pract;ce
‘and master, prior to work in prcgrammed self—é;rected or

~ a machine crlented system Df 1nstructlann

“];35;[;;;.17,';
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Utilization of the Instructional Media

a, Consumable basis for each student at every class
and grade level.

b. Non-consumable basis for selected class and grade
levels through the use of worksheets, plastic covers
and water soluble inks or eraseable pencils.

c. Cost implications for procedures to be adopted in
each local setting. :

Styles of Instruction

Development of various effective instructional styles of
teaching appropriate to programmed, self-directed, and/or
machine oriented systems of instruction. Ins tructlan to
reach the needs of any individual, cluster, group or
classroom.

Aute-Instructional Multi-media Machine QgigntngSystgmg

a. Understanding specific'purpésE of each machine.

b. Acquiring skills necessary to insure effective
operational procedures, in regard to projection
distances, lighting requirements, screens, etc.

¢s Capacity and kﬁewledge of equ;pment far dlsassembly
and correction of malfunetlanlng parts.

d. Degree to whlch.machlﬁe 15.self—cperat;ve, semi=
automatic or in ﬁeed‘ef’ccnstant Supervisian-

e. Possibilities for tralnlng student, mnnltars in
' the use of any machine for an individual or for
a cluster of students..,

f. 'Wanagement of establlshed work statlans fcr learners

to accomplish minimum visual and audltnry dlstractlen ,;;

and minlmum "auiharlty" flgure 1ntru31an. o

o Seat;ng Arrangemants  7

Flex1b11;ty requlred in a learn;ng 1abafatczy in- arder to |
arrange for the most effectlve use of the various types Df
instructional medla. Planned and tlmed student mavement

thereaf

'»Lgcatlcns Dééiféd'

Camplete famlllarlty w1th the l@catlcn Qf every o
-',asnect of thé 1nstruetlana1 medla on apen shelves

from cluster to cluster, or cluster ta greup gr cemblnatlan ST
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above carrels, on walls or in files and storage
cabinets.

b. Location of answer keys, work sheets, manuels,
stop watches, spare parts, interchangeable motors
light' bulbs for each machine, lenses, tools for
repair, etc.

LabpratQIT an,d, Cjiass,rég inst,rgctz.an,, ,,

Techniques and methods for reinforcing and enriching
specific skills taught in the laboratory are used with
the classroom materials when students return to classroom.

High intensity instruction in the laboratory is possible
when laboratory aide, classroom teacher and laboratory
specialist have become an 1ntegrated working team with

- a specific function to perform in maximizing the utlllzatlcn

of a multi-media 1ﬂstruct16nal sygtem.

A1l materials used with any individual under-educated
and disadvantaged student, cluster or group of students
are evaluated for the;r effectlveness 1n the 1earn1ng

”labarat@ry.v

Transfer of Selected 1nstruct19nal Media fram the Learnlng
Labaratory to the Classrcom.f,,

As a result Qf hav1ng wcrked every day in the: learnlng

‘laboratory, the teacher is assisted by the laboratory

specialist in the selection of self—directed, programmed
and machines. @rleﬂtad materlals for” classracm usegn~

- Criteria for selection of anyfmaterial derends upon the
~teacher's knowledge of its use, the impact the material

‘has on students, the rating it has received by the

laboratory staff and- upan the uss ta whlch 1t Wlll bé'T ] e

~in the classréam.,H,A




PART IV

TNSTRUCTION

~Stage I

stage II

A. Underlying Premises

"; :med1a are. ccmpleted in the

l. Prior to the creation of a |

learning laboratory, all
subject matter instruection
rested with the classroom
teacher. Traditional type of
soft and hard cover books were
used as the instructional
media., With the exception of
the occasional use of a film-
strip or 16 m.m. film, no
other machines were used to
supplement any part of
instruction.

2. The advent of a learning lab-
oratory, under the direction
of a reading specialist,
permits expansion and con-
centration on the language
arts, with particular emphasis
on reading. Our instruction
utilizes one of the most
recent major instructional

~ innovations, that is, pro-
‘grammed and self-directed
materials.,

B;VGast,factgrs,'téacher'training
requirements, and new styles
of instruction required for

the proper use of programmed

‘and self-directed media, do

~not allow. fcr mass - 1ntreduc—.

“tion of the media lﬂtD evegy
'classracm-:ﬁif

~ the learning laboratory is
: supplementary to the: laﬂguage

~ _arts and readlng program in .
the classrsam, “through. the uselg

~of programmed, self-directed

‘material, language master andjf7ﬂf

-~ "Honor Machlne" ‘programmed
1nstructlan. R31nfarcement

| ' ;jh-

b The 1nstructlcna1 pragram Jn f’”

A. Underlying Premises

1.

Experiences gained by classroom
teachers working on a daily
basis with programmed and self-
directed media in the learning
laboratory, makes it possible
to phase-out of the laboratory
and into the classroom selected

" new media which have proved

2.

3

effective in supplementing and
improving reading instruction.
The classroom teacher has in=-
creased her repertoire of
materials and has adopted newer
instructional styles for class—

TOOm uUSe..

'Therleérhiﬁg”labcfatéry special=-

~ ist can proceed to explore the

installation and operation of
another major technological
innovation for the instruction

~of the language arts and reading,

that is, a system of auto-

~instructional devices 1n the
learning 1abaratary- o

'High‘gést factors and physical
space requirements for locating

-each piece of equipment, make.

it 1mp0551ble to contemplate use
_of the auto~-instructional devices,

~for each classrcam.

“The learning -

. laboratory appears to be the-
.znatural settlng..-rf' o

~Thrcugh auta—instructlanal ,
'.;multlﬁmed;a devices in tha S

-ffrlearnlng laboratary, instruce
~tional dbjectlves in the language

.. arts and reading areas are
__}’?upglementary.;
- activities in- the classrcom

- consist of tradltlﬂnal, pra—fzq

RELBercement

grammed, self-directed ~and any

~ portion of the software attached =

él Zili

“to thg autgalnstructlanal devices
~ which can be u;

rused in ‘the class—;}
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- _Stage I e —Stage 1T —

A. Underlying Premises A. Underlying Premises
classrooun, An effort is room.
made not to duplicate the
instructional materials 5. The laboratory staff is
available in the classroom constantly seeking to test the
and the laboratoxry. effectiveness of new prograus

for their instructional
5. The laboratory uses pro- qualities as they apply to

grammed and self-directed adult basic education.

instructional materials with
each teacher and her class
in order to determine the
effectiveness of materials
in up-grading the instruc-
tional process.

(Aoplies to both stages)

The methods of iunstruction for reading and the language arts, in

the learning laboratory and the classroom, are not readily separated,
even thaugh the instructional media used at =ach stage are different.
That is, developmental reading instruction and remedial reading
instruction exist side-by-side. Developmental reading instruction
involves the systematic teaching of reading skills to students who
have not been taught those slzills before; these students acquire the
elementary skills, pragr3551ng frﬁm one sklll to the next. Remedial
reading instruction, in contrast, is dESlgnéd fbr those students who
have been exposed to 1nstructicn, but have failed to learn what was -
expected of them. Generally, such adult. students have learned

: samethlng, have 1earned 1t uhevenly ar 1ncarrect1y Uith thﬂs gféup

1earned and what he has not learned +hraugh lnfgrmal and farmal
dlagnpstlc measurements which w11l enable perer placement én the

'1nstruct1enal materlals.  lr

. Regardless gf ths 1nstruct*cnal msdla tc be usLd, prcgrammsd self—

directed or multi-sensory auto~instructional 1nstruments§ the ‘basic .

- goals of the. learning 1abar to:y faclllty aré

(a) to emnlcy whatever Jnstructianal msdla and’
styles of teaching that will make it
possible for adults, with no educatlanal
 experiences and for uhgga with Jlﬂltéd o
educational backgrounds, to learn the baSlC S R
iskllls of reading, writingJ llstenlng and ' '
- mﬁunlcat¢an by recagnizlng their w1de;y'”
.“vary1ng abilities, interests, ratas. Qf R
g arn;ng,,backgrﬁunds and handlcaps S
""(b);ta asslst the elaa om t er, whc has
~_ shown a willingness, committment and =
:  ,1nterest t@ da the Tgst effectlve jcb
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(Applies to both stages)

pcssible by involving her directly in

a laboratory environment of high intensity
learnlng with new instructional media that
cannot be duplicated for every classroom
setting. :

(c) to gather together the instructional media
so that every student in the Adult
Education Center can be served under the
most desirable conditions to effective
learning--staff, materials and physical

“environment.

8. Recagnlse, .that regardless of the instructional materials gathered
in the learning laboratory, each of them has some limitations and
gaps, this requires the ingenuity and creativity of the 1earn1ng
laboratory specialist, the classroom instructional superv;scr and
classroom teacher to make the instructional program work well for
each adult student, even though each student can react ina -
diverse manner to various instructional media and instructional
styles of teaching. A wide variety of instructional media and
instructional techniques are necessary if no. adult is to ba deprived _
again by the educational process. : - : ' : e é




B. Placement Procedures

1. Information, from informal

tests.

and formal test results
obtained during the initial
intake period, can be used

by the classroom teacher to

acquire a general reference
point as to the student's
strengths in language arts,
reading and arithmetic.

The teacher, knowing the
range of the instructional
materials provided for
classroom use, can inform—
ally administer any diag-
nostic procedures she has
developed based on the
media used in the classroom
in order to place the
student within instructional
groups.

. The learning laboratory

specialist and laboratory
aide work closely with the
classroem teacher in
administering a publisher's
placement tests in specific
programmed and self-
directed materials. In
most cases the learning

laboratory specialist can

demonstrate to the class-

‘room teacher how diagnostic
~information can be obtained

from publishers' placement
Obtaining dlagnas-
tic information from

placement tests requires

the laboratory specialist
to familiarize the class-.
room teacher with several
standardized diagnostic’

‘ readlng inventories that

B. Placement Procedures

1'

The information gathered
in Stage One, has been
expanded in Stage Two as

a result of the teacher's
close working relation-
ship with the learning
laboratory specialist. It
may take a teacher several
months to learn all the
details for administering
formal placement tests,
whether prepared commer-
cially by suppliers of
programmed and self-
directed media or by
publishers cf tests. The
ist can introduce the _
teacher to additional formal

~and informal devices with

34

‘which he is familiar for

laboratory use. This addi-
tional knowledge, in the

use of diagnostic instru-
ments, provides the classroom
teacher with greater
amplitude for placement

in the classroom.

. Placement of students into

a multi-sensory auto-
instructional program,
where all of a person's
senses are involved,
becomes more complicated
because

a. adults have a WidE'
' range of experiences and
a relatively developed
~ vocabulary, though they
. may be illiterate or
' semi—llllterate:—

b.'placement 'in listening
skills, attached to a
system of mult;ﬁsensary
auto-instructional :

. machines, would be at a
~much hlgher level than
placement in silent
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Stage T

StageTIT

cover most reading skills.
Thus, teacher and special-
ist can discern the reading
skills the placement test

is seeking from the student's
performance against the
reading skills a detailed
diagnostic test can

provide.

Once the gplasorvom teselhef
and the learning laboratory
speclalist have obtained
adequate information about
the adult learner, they
must formulate the develop-
mental and remedial aspects
of their program by combin-
ing their efforts through
the use of traditional
instructional materials in
the classroom and the
programmed and self-directed
materials of the laboratory.

35

reading skills,

reading, through the use
of pacing machines, will
also place a student at
higher or lower level,
depending upon the
strengths he possesses
in visual acuity

adult students are
always participating at
a much higher vocabulary
level in discussion
sessions in comparison
to their reading vocabu-
lary level.

Past experiences with
programmec, self-directed
and some reading machines
during Stage I, now allow
the laboratory specialist
to add the multi-sensory
auto-instructional machines
to broaden the offering for
developmental and remedial
instruction. Placement must
be based on the diagnostic
infermation that is possible
to obtain in a non-clinical
situation. It is not as
complete as one would desire,
but it is improving.




C.

Instructional Considerations

1.

The learning laboratory specialist and teacher are responsible
fDr develeping and maintaining daily lessgn charts which indicata

grcup or on an 1nd1v1dua1 b331s. It is 1mpartant te rec@rd eaeh
student 's daily progress and difficulties in order to make adjust-
ments in instruction. During each laboratory session the labora-
tory specialist or teacher, seeks to indicate to the adult student
what he has accomplished and what work he will do the following
day. It is necessary to make provisions whereby.absentees will
have an opportunity to make up work on a group or individual basis.
It is important to allow enough time to conclnde and summarize the
day's activities and to provide time for any last minute questicns
from students. Provide considerable fluidity and flexibility in
moving a student to different instructional levels and skill
areas. The learner is constantly involved in the analysis of his
problem, in the plans for solving it and in the evaluation of his

progress.

Successful learning laboratory experiences, with the media used
in Stage One and Stage Two, have clearly indicated that positive
learning behaviors, which are reinforced immediately after a
student response, are most satisfying. The behavior most likely
to emerge, in any situation, is one which the student previously
found successful or satisfying. In most instances this occurs
in the learning laboratory when the learning sequences are
planned in steady, cummlative steps of successful outcomes. In
programmed instructional media and with certain auto-instructional
instruments, the pay-off follows immediately after the response
has been made by the adult. Therein rests the effectiveness of
pr@gramméd self—instructién, by machine or paper baund book.

In planning a specific schedule of 8kills to be mastered during
an instructional period, by using machines and software, there

is often not enough time to complete the work. Therefore,
arrangements can be made with the classroom teacher to continue
the work in her classroom. The machine presentation is completed
in the laboratory and the follow-up exercises can be completed in
the classroom. S

Instructional experiences in the learning laboratory are planned
to be different from those af the classroom. High intensity
instruction requires:

a. a w1de range of instructional materials within which any
‘undereducated adult can functlan

b. flexibility in seating arrangements for individuals to
work in carrels and for clusters of students around
Spécific warkﬁstatians o .

c. ut;llzatlan of professional skills held by the labora-
tory specialist, classroom teacher and laboratory aide to
provide intense instructional concentration to ameliorate
the reading handicaps of each student
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d. freedom for adults to work at their individual pace with
an instructional program aimed to provide success at
each level with a large variety of media

e. intensive teacher training in overall laboratory manage-
ment of the media and the students

f. a '"readiness stage" of transition which will enable under-
educated adults to function successfully in the instruc-
tional media encountered.

Considerable attention is given by the laboratory specialist and
the classroom teacher in working and supervising the learning
environment in regard to communicating the degree of progress
made by each student. The kind of reward, which seems to have
the greatest transfer value to other llfe—51tuatlans is the kind
one gives oneself, the sense of satisfaction in achlev1ng purposes
and goals. Exirln51c rewards are of little value in adult basic
education. (There is no need to strive if the reward-giver is out
of the picture. ) Undereducated adults have suffered many failures
in most phases of life. It is important to develop an internal
reward system for the learner. The staff strives to instill each
adult learner with the capacity to set his own goals in bringing
to himself satisfaction in learning. In evaluating progress made
by the student, the laboratory specialist and the teacher need to
assure themselves that there is no large discrepancy between the
real objectives and the tests used to measure achievement. The
crucial difficulty with our present standardized tests and testing
procedures, is that they do not cover necessarily what we believe
to be our most important educational aims and values. Curriculum
and teaching geared to such tests are likely to ignore important
goals and to concentrate only on learnings which can be easily
"checked" and "scored'.

It has been suggested in this manual that two basic stages be
developed for the learning laboratory to provide developmental
and remedial reading instruction. The first stage would consist
of soft and hard cover programmed books and a selection of self-
directed kits. The length of time the laboratory would operate
with these basic materials, in addition to classroom instruction,
would have to vary with the expertise available with staff and
the gaals of each program. Once, operational problems and
experiences have been resolved aﬂd evaluated during Stage One,
then one can move in the direction of expansion by acquiring
multi-sensory, auto-instructional machines and instruments.
Obviously, the management of a machine oriented program becomes
more difficult than one involvirg only books and kits. Regardless
of the direction a local adult basic education program decides to
adopt, considering financial resources, number of students to be
serviced, physical space requirements, professienal training of
teachers in developmental and remedial reading areas, and the
experiences of the learning labcratcry specialist, there gre four

7 53512 dimensions applicable to Stage One and Stage Two. These are:

a. the content of learning mst be tailored to 1nd1v;dual
needs wherever and whenever pc531ble
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b. the level of content must be adjusted to individual needs

c. the intensity of teaching should be adjusted to each
individual adult due to differences in rates of learning

d. the frequency of response must be maximized for each
individual if maximum learning is to take place

The instructional programs selected must have the capacity to
cover all the instructional class levels in a particular locale.
Teacher and laboratory specialist must be able to detect improper
placement of students in materials provided and immediately make
adjustments.

7. The laboratory specialist, classroom instructional supervisor
and the director of an adult basic education program, decide:

a. to select various machines from different manufacturers
and organize an instructional program for all grade
levels

or

b. to select from one manufacturer who can provide a "'total
systems apprcigh" of auto-instructional program for all
grade levels.

8, A good multi~sensory auto-instructional program should have the
capacity of providing learning experiences that sre meaningful.
It should be well crganlzed for each grade level into a definite
sequence for content in the following areas:

a. develcpmgntal and remedial reading
b. language arts
c. communication skills.

9. Some of the important components of a multi-sensory auto-
instructional program are:
a. perceptual accuracy and visual efflclsncy training t@

develop

(1) accuracy, efficiency and retention capacities
“through tachistoscopic and controlled reading.
~ exercises necessary for visual discrimination

lA During Stage Qneg thé White Plalns Learnlng Labaratary added to
its major portion of programmed and self-directed- instructional
media, the use of several instruments ‘around which specific
reading programs were built for specific skills. This appraaah

- proved satisfactory for our educational goals at that time,

- Daring Stage II,we experimented with a total "systams" appreach by
purchasing the "L « 100 I'rogran" developgd by Lducatianal Develcpmﬂntal

FRIC Laboratories, huntmgbc:n, L, I. - : 38 , N ,
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(2) visual memory training for ability to recall
exposed material projected at certain rates
of speed

(3) left to right directionality
(4) ability to scrutinize graphic structures

(5) ability to perceive various spatial
relationships

(6) awareness of placement, direction and shape
of letters, numbers, symbols, words, phrases
and sentences

(7) motility training for oculomotor facilitation

(8) accelerated discrimination training with letters,
nuabers and symbols.

‘b. skill building activities for the development of aural
language experiences:; sight vocabulary; phonic and
structural analysis; content, listening and reading
cemprehanslan skills fluency in silent reading; facility

(1) a synchronized filmstrip and audio-recorder
which appeals to the auditory and the visual
senses. It presents the graphic representation
of a target word simultaneously with its spoken
form through a "story mode" and "word analy31s
mode™"

a tachistoscopic word recognition seguence
which decreases the time it takes students to
recognize words which were previously intro-
duced by the synchronized filmstrip and
audio=recorder

o,
Do
~—

(3) a controlled reading pacer capable of processing
the words taught previously at considerable
rates of speed, one at a time, in a short story
or through related paragraphs, helping the
student. to. identify, recognize and "process'
sight words into a coherent manner for under-
standing and rec@gnltlcn. The controlled
reading pacer is also used (at slower rates of
speed in contrast to the processing training
described above) for developing reading fluency
with story materials. It fuses all previous
experiences in silent readlng ‘That is, visual=-

~functional, perceptual and associative skills
~acquired by studer.ts in previous parts of the
lnstructlanal prﬂgram
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c. 8kill building activities for upper levels involving:
tape recorders, record players and software

(1) listening comprehension skills provide: ;15

- a wide variety of selections dealing
with scientific material, historical
vignettes, everyday situations, news
reports, biographical narrations and
factional excerpts

- ability to follow a sequence of events

- appreciation of situations dealing with
emotion and cenflict

- techniques for relating graphics to
auditory content, interpreting sound
effects, vlsuallzlng, understanding
spatial reletionship, following
directions, recalling important facts
and relationships, making inferences
and understanding main ideas.

15'The lessons can be presented on tape or on record. Each lesson begins.

with a statement of purpose. The narrator explains one segment of the
skill to the student, and the student turns to his lesson book to apply
the skill. The* narratar returns to correct the student's work and to
provide reinforcement. Then the narrator introduces additional facets
of the skill, each of which is explained, applled and ra;nfcfcad in the
same manner. -

)
=

10




PART V

RELATED FUNCTIONS OF THE LEARNING LABORATORY: WORKSHOPS,
DEMONSTRATION OF LOCAL FACILITIES AND ACTION RESEARCH PROJECTS

Workshops and Demonstrations

Extensive and intensive working experiences in a learning laboratory,
using programmed, self-directed and machine oriented instructional
programs, allows the staff to perform in related activities that go beyond
the day~to~day instructional procedures. It is possible to use the learn-
ing laboratory as a "demgnstration center" for many visitors of varied
professional interests.l® vpction liesearch® projects can be undertaken
and shared with educators and laymen alike. However, perhaps the most
important contribution a learning laboratory can make, basides daily
instruction for its own adult students, is to assist and share information
with other professional groups which may want to develop their own prograns

in different locales.

Topics of concern and interest to visitors and workshop participants
can be classified as follows:

16.
"6731nce its inception in 1966, the White Plains Adult Basic Education
Learning Laboratory has received hundreds of visitors to observe its
operation. During the past twelve months 200 visitors have come. An
analysis and identification by occupational category of the guests
reveals the following:

58 Industry and office personnel managers on tours sponsored by
the New York State Employnent Service

43 Day school teachers

28 Adult education directors - ,

17 Adult education learning laboratory staff members from other cities

Community agency staff members

College or university staff members

Members of staff operating programs for the disadvantaged

New York State Education Department staff

Educators from foreign nations

College or university students

Publishers

Day school administrators

Directors of special programs

Private educational consultants

Private corporations for literacy programs

Political office holder

HNODWESMWMOII 0

The visitors represented many geographical locations. The order of
frequency by geographical area is as follows:

New Yark State Westchester Cauntyg White Plains, Eastern Coast
%tateg, Iﬁfe:nat1ana1 and from other regions of the United States
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1. Physical operational procedures of instruction with programmed,
self-directed and machine oriented instructional media in a
laboratory setting., whereby, every stude + at every grade level
receives '"high intensity" instruction for part of his day or
evening program.

2. Objective and subjective evaluations made of programmed, self-
direched and machine oriented instructional programs by the
learning laboratory staff.l?

3. Bibliographies of the instructional materials used in the
learning laboratory and the classroom. 18

L. Tests and testing procedures be;ng used on a formal and informal
basis for:

a. diagnosis
b. placement
¢. evaluation of student progress

5. Instructional sequence and style of instruction with each type
of media: ,

a. programmed material: linear and branching
b. self-directed material in kit or book form

c. machine @riented autc—instructicnal system

6. Procedures for adjustment in the instructional sequence for
sporadically attending adults and for students who leave the
program, for short or extended periods, and then return to
instruction.

7. Scheduling procedures for instruétianren an individual basis,
cluster b331s or class ba51si

8. The 1ﬂtar—relatlansh1ps déveloped with recruiters, guidance
perscnnel and 1nstruct1cnal persannel

9. Content information for Gcrrectlve, remedlal and develanmental :
reading instruction. :

10. Physical plans regardlng the 1ccatlcn of . carréls, cluster graup
- seating arr@agenentsg storage cabinets, files, and 1nstructlanal

. See Appendix fcr a "Scaje EValuatlng Pragrammed Instructlenal
Materlal" developed by the staff B . R .

18.50e Appendix for "Blbhagraphy gf Inst.mct:.anal Materlal"
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material.

11. Procedures employed for planning the learning sequences with each’
individual student and classroom teacher on a day-to-day basis.

12. The inter-relationship among adult basic education, manpower :
development training, Americanization and other adult education .

programs within one building.

13. Teacher training procedures for out-of-district and local
district professional and semi-professional staff. Types of
training available, length of training and cost of training.

14. Procedures used to collect student data for local and state
jurisdictions.

15. Qualifications and job definitions_of professional, semi-
professional and clerical staffs.
The following workshops were conducted at the White Plains Learning
Laboratory: 20

1. Urban System Program for the Disadvantaged, K-12 Teachers of
White Plains, Mount Vernon, New Rochelle, Mamaroneck ...200
participants.

 New Yerk ,.,65 partlclpantsg

3. Adult Basic Education Administrators and Supervisors from
Maryland, Delaware, Pennsylvanla§ New Jersey and New York ...40
partlclpantsg

L. Regional Workshop for Adult Basic Educatlan Teachers,

co-sponsored with the New York State Department, folce of
Bas;c Ccntlnulng Education -;.35 partlclpants.

‘a week whlle wcrklng W1th dlsadvantaged yauth frcm Jun;ar high
schacl 21533§s for 20 weeks at the learﬂlng laboratory.

6. Local workshcps fcr teachers of adult basic educatlon ...1@—30 -

lq‘See Appendlx for J@b Deflnltlaﬂs Df Vaflous Staff Levels and Lacai
‘Organization Chart for each pDSlthﬁ in the Whlte Plalns Adult Basic
Educatlcn Prcgram. : o

EG'These warkshap SESSanS ranged fram 3. ta 6 héurs in duratlan‘ Formal

~ and informal presentations of various topics of- interest were made to
sub=-groups formed by partlclpants. The sessions culminated in a
cgmplate d;alcgue between partlclpants and warksh@p staff.

e ,," - ',. 1_ ':‘F/J; . ;. ;‘élill
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participants at each workshop at least 3-4 times a year.

7. Local workshop for adult education recruiters ...3-5 parti-
cipants.

8. Local workshop for adult education teachers working at the
Westchester County Penitentiary ...5-7 participants.

9. On-the Job Training for educators of adult basic education
programs planning to open and operate learning laboratories
in New York City, Yonkers, Schenectady, Newark, N.J.
Trenton, i.J., Camden, N.J., and the North Dakcta Penltens

tiary ...40 partlclpants.gl

Action Research Projects

The most important task assigned to any adult basic education program
is the instruction of students attendlng day or evening classes. The
learning laboratories developed in Albany, Syracuse and White Plains, as
part of their adult basic education programs, were given additional tasks:

1. Develop a laboratory that would provide a new refreshing environ-
ment for undereducated and underachieving adults.

2. Conduct an instructional program in the learning laboratories
that would provide an opportunity to evaluate the effectiveness
of the new instructional media, such as, programmed, self-
directed and machine oriented materials.

3. Develop instructional sequences and techniques for each type of
instructional material in view of the diagnosed needs of under-
educated and underachieviﬁg adults.

In 1966 under the auspices of the Sta e Education Department's
Bureau of Basic Continuing Education, the three cities hired staffs and
inorporated learning laboratories into their adult basic education
programsi Each clty develcpéd an adult 1earn1ng labaratcry 1n Whlch the

wnuld be unllké the tradltlanal classracm settlng. Durlng the ‘school
year, 1966-1967, the three cities engaged in a cooperative effort to
evaluate the effectiveness of programmed and self-directed instructional
materials. The following year, 1968, White Plains develaped a pilot
project to use the "L - 100 Cammunlcation Pragram" marketed by Educatlanalr'

.El‘Tralnlng sess;ans far educatars plannzng to. start learnlng labaras :

tories in their respe:tlve cities and states, we have included in the
Appendix, Section G, a sample of the materials shared w;th our
~visitors. A plan for Stage II indicated the following: "Task
Description for Phase I and Phase II," "A Reading Labcratary Flow
Chart" 1nd1cat1ng the roles -for each. 1ndlv1dual during the instruc-
~ tional process, "A Laboratory Schedule Flow Chart" showing the break- -
gdcwn of time devoted to each” aetlv1ty,,"A’wgekly Labaratary Plan for

a Class' under instruction in the laboratory, and the"Recording of
'Act1V1tles Cempleted by Each Student as Part of Cluster Grcup Actlvzty.“
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Developmental Laboratories, Huntington, L. I. Albany purchased a closed
circuit television system to explore its uses for adult basic education
instruction.??

Without the continuous financial and administration support of the
Bureau of Basic Continuing Education, these two action research projects
would not have been possible. Positive and significant gains have
accrued from participation in these two research projects. In terms of
student and teacher goals, the instructional experiences in a learning
laboratory setting have been worthwhile. The aura and fascination of the
learning laboratory have enriched the total adult basic education program.
Students and teaclers alike look forward to their period of instruction
in the laboratory. Specifically we can demonstrate the following type of
improvements on the part of the undereducated and underachieving adults,
the teacher's staff and the community:

1l. Tests: Academic

a. Statistically significant grade score gains for most
of the students on Word Meaning and Paragraph Meaning
on the Stanford Achievement Tests

b. Less anxiety developing during testing periods

¢. Increased interest in desire to improve test scores
from one period to another

d. Awareness of a correlation between test gain scores
and frequency of attendance

e. Increased comfort in discussing test losses or gains.
2. Tests: Physiéal

Vlaual aculty and hearln tests were most important
during the initial placement period. Of two hundred
and ninety six adults given the Keystone Telebinocular
Visual Screening test 37.8% failed at near point and
at far point visual acuity. Many of the adults tested
were unaware of these physical handicaps. They were
pleased to have visual and hearing tests administered,

22 *The l?éé—l?é? iree Clty Prcaect :ervc:s]:\?11‘:‘1t’r actlaﬂ résearch w1th pragrammed T
and self—dlregted instructional materlals has been descrlbed in two i s
different monographs as follows: = . :

{1) Learning Center Handbook: 1966-1967 prepared by the Whlte Plalns'
~Adult 3Basic Education Learning Laboratcny Staff ,
(2) Evaluation of New York State Adult Basic Education Centers' l967 |

prepared by the. Jureau of §a51c Cantlnu;ng Educatlan of tha* o
| New York State Education Department T
 The l?é?—l?é% action research project ;nvalv;ng a ‘machine’ systems'f
‘ ;appr@ach of ‘a total progran for- undereducated and underach;ev;ng
adults in adult basic educatlang will‘be publlshad soon by'Educatlanal'
~Developmental ILaboratories, Hunt.lngtcn3 L.I., under the title of
o Ewaluation of I1-100 Pragram in Adultiq';;;;?ii;zxé,w¥;,;,,,;_,_i,H»‘
@ .. _Adult Educaulcn Genter 1967-1968




Le

5.

36

particularly when the opportunity was provided for
remediation and correction by medical specialists.

Scheduling

The flexibility of learning laboratory activities, hours
of operation, etc. has made it possible to place under
instruction all adults not available for regular class-
room instruction. Students that attended laboratory
instruction on certain days of the week and students
that only attended for a limited time, during any part
of the day or evening, were accommodated. Students in
need of intensive corrective and remedial work were
given an individualized program of instruction.

Seating and Equipment Arrangements

8.

d.

Adults preferred warking in individual carrels when
working with programmed and self—dlrEGtéd materials
and with individual machines

Instructional materials and equipment were used most
readily by adults when they were located as close as
possible to their working stations

Since most of their work was on an individualized basis,
adults liked and enjoyed the freedom of moving in and
out of the learning laboratory at their leisure

Very few students wanted the learning laboratory to be
more like a regular classroom.

Attendance

Proportionately 1n:reased attendance patterns were evident.
Sporadic attendance patterns appeared to be on the decline
A definite increase in the number of students attending
and entering day and evening classes was nmted;

‘Effectiveness of Instructional Media (Prcgrammed Self-

directed and Machine Oriented)

a.

The L - 100 mult;:msdla, multlimadal multi-level
communication skills system proved ta be more useful and
effective in contrast to any of the media listed in

the "Bibliography of Instructional Materials" being used
in the learning laboratory. It pr§V1dEd a greater range
and variety of skills and techniques in contrast to any.
set of programmwed or self-directed materials for meeting
the needs of adults

Pregrammed and selfadlrected instructional materials
have demonstrated vast improvement in attracting adults

in contrast to tradltlonal and conventlﬂnal materials

Gambining all three,types of instructional materlal in
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the laboratory has made it possible to reach every
adult, regardless of his physical, cognitive, or
associative deficiencies. The variety of materials and
instructional techniques at different reading levels
provided for individualization of instruction and

learning.

d. Students have often expressed that the variety of media
has given them a feeling ef dignity and independence.
Adults worked on their own and assumed responsibility
for what they could accomplish. Thus, the students were
intrinsically motivated. There was no fear of failure

weak at the readlng réadlness levels up ta the seccnd
and third grade. Most programs were not adult oriented
at the beginning levels, further decreasing their
effectiveness for undereducated and underachieving
disadvantaged adults.

7. Graduates:

a. Higher proportion of the population attained 8th
Grade Equivalency Diplomas

b. Increased numbers found empleyment or entered Manpower
Development Training Programs or High School Equivalency
Programs

c. Graduates and currently attending students encouraged new

comers to attend classes as a result of the positive
image the instructional program.

8., Teachers:

a. Permitted an exploration of techniques and tools for
measuring teaching effectiveness

b, Pre-service and in-service teacher training included
multi-media instruction as an integral part of the
training program.

9. Community:

The learning laboratory has given increased status to
adult basic education in the local community and area
by attracting attention and serving as a magnet for
adults.
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APPENDIX

(The Contents of the Appendix is repeated for the convenience of the reader)
A scale for Comparative Evaluation of Programmed Materials as an
Aid to Selection fOI PUrChaSE....cesvessccscsssssscsassveassecsssessA=l to A~7
Bibliography of Instructional Materials Used in Adult Basic
Edﬂﬂatlﬁn Classr@gmgoliiiii!l!l!lgl!l.iigililgl!il:i.!iii.iiiiéiiiBél ta Bill
Publisher's address, Title of materials, Grade level usage,
and brief evaluation and description.
Bibliography of Instructional Materials Used in the Learning
LabarateryijigiOiicpgpiol.,i:iil!..lig-.iii’il 'TENEEERERE NN & & & & B B 8B B_12 tla B—:L?
Instructional materials are listed by publlsher's address
title of material, type of material; programmed,
self-directed, instrument oriented, traditienal,
Indication of approximate prade level as determined by
the Learning Laboratory Sta.f.
Intake Summary Report Form for all New Adult StudentSesceessecocecscasssssl=l
Indicates information acquired when a new student enrolls.
Albaﬂy Réglstratlén Férm fGr all NEW Adult Students.;...;ag-.iaga-;;-.-rgsesg
Learning Laboratory Floor PlaN....cseeeasscoaass sessesessssssvanasccccssesel=l

Shows the location of carrels, tables; desks, shelves,
bookcases, file cabinets, student folder storage bin of
daily wcrk etc.

learning Laboratary Carrel Specifications.eeeee-ceasess P § |
D351gn and Specifications of the Mobile Student Starage BiNiceoeooeassnseed=3

Learning Laboratory Schedule of Instruction (Day and Evening Program)

Used Durlng Stage I!-.iDQiiIiliI-.Iillilll.l!i.li.iii!iﬁiii!i..l..lil.‘I-lE—l
Indicstes teacher, grade level of each class, time for

learning laboratory instruction, etc.
Learning Laboratory Schedule of Instruction (Day and Evening Program)

Used Durlng Stage Illlgllijiiii,!l!ilt!‘iliji:.ii.l.!.i.!igIii!!..iiiiiiiiEgg
Stage I Organizational Flow Chart for Entire Adult Basic Education
PrOEraMecesessecssssesseenssseossssssssncnsscnnssoscnse T, |
Stage II Organizational Flow Chart for Entire Adult Basic Education
Prﬁgram-oooo--oooo.oi-ggo-go;-:o...-.;;--siiigoi-ioi:-i-ao-iig:-gijéiiocioF—g
Job Description —— Learning Laboratory Supervisor-Specialist..ecevececeesesF=3

-~ Learning lLaboratory Assistant..iecceccccsesceseconscresF=5
— learning Laboratory Aide: Full time or Part Time......F=b

- SUPQTV1SDF Df Iﬂstructlen-;iiiljiiliii.il.il.i.i.lil..lFi7
-- Adult Basic Education Classroom Teacher'.i..cceesreccees'=9
—— Adult BSSiE EduGati@n DirectgrliS;ii:éi.liiii!..l!:i.é!F!lD

Sample of Workshop Material Explaining the Instructien Process During
Stage 2 1 P Py NP ¢ 9 |
-~ Reading lLaboratory Flow Charte.ceeseasesacacsncncssasesG=r
-- Laboratory Schedule Flow Chart...ceceeccecccscsccceocessG=3
-~ Weekly Laboratory Plan for a ClasS.sececsseasccescscsss =4
-~ Chart Showing How Activities Completed by Each
Stud%ﬂt Are RecﬂrdEdg;igi.Qljig!ngioiiiio-lijliii(in.!iG—E

GlassaEYQQOlln.i.l..iiii.iiiiiiéQ...li!.!iiiaiC.lli!ji.é!i!iii.ii‘..i!iii.Hgl
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WHITE PLAINS ADULT EDUCATION CENTER
Rochaimbeau School
22& Fisher Avenue
White Plains, New York

A Scale for Comparative Evaluation of Programmed Materials
as an Aid to Selectio.. for Purchase

Prevared by: J. Kacandes
E. Lethbridge

The national focus on the "“War on Poverty" has established that there
15 a clear relation;hlp betweén the éxisting 1ével of illiteracy and the
citlsensi The 1nqulQn af federal state and ﬁrivate funds into adult
education programs has made possible substantial progress in the identifi-
cation, recruitment and enrollment of disadvantaged adults. These adults
are involved in educational exneriences which are d331gned to provide
compensatory education and training that enables them to tecome more
effective and contributing individuals.

Experience has indicated that one of the challenges inherent in this
kind of educational enterprise is the clear need for valid and appropriate
instructional naterials. The tynical disadvantaged adult school popula-
tion nresents unique instruction needs. Based on their varied past educa-
tional and life experiences, this group has individual .gaps in learning
and academic skills, and scattered achievei¢nt in basic educational
functioning. Effective instruction should be designed to provide for
individualized need and simultaneously meet the wide range of achieve-
ment within the group. Programmed materials seem to represent a system
which has, inherent in its design, the potential to meet these unique
needs of the disadvantaged adult educational population to a more
effective degree than conventional workbooks.

An increasing volume and variety of programmed media are being offered
by commercial publishers as instructional systems for adult populations.
Teachers, supervisors and administrators who have had little or no direct
experience with these materials could hopefully make a more definitive
and valid selection utilizing a set of criterion. A scale for the evalua-
tion of programmed material could be of value in aaking comparative judge-
ments about these new media® prior to their final selection and use.

Programmed materials fall into two specific kinds, branching®* and
linear.®* It is suggested that in selection of various publishers’

#~Branching programmed materials - each successive step may contain more
than two sentences or consist of several small paragraphs. Hesponses
by student are given in sentences or through multiple choice selection.
Student errors can be corrected bty more questions of the same nature
before returning to the original sequence or path.

9%—L1near programmed materials - small successive steps requlrlng a single
‘response to one or two sentences. iesponses by student are simple -
requiring a letter, word, phrase or drawing a line to the correct
answer. If an error occurs, there is no opportunity to rece;ve more
practice by 'ranching out 1nta narallel areas.

,}L - 1
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products, care be exercised to insure that these two kinds not be combined
when using this scale. ILinear programs must be compared to each other;
branching programs must also be grouped for comparison.

Adult Basic Education classes usually range in academio achievement
from total illiteracy through the eighth grade. This scale has been
desigined for the evaluation and selection of materials which are designed
- for use in grade levels O through 9th.

This rating scale provides a range of four possible responses for
each item being evaluated:

1 = Poor If the answer to a question is
2 = Good hyes', then it must be evaluated
3 = Excellent in terms of 1-2-3. If the answer
N.C.A. = Not considered applicable to a question is "no", then it
cannot be evaluated and the
symbol N.C.A. is to be used.




1
2

3
N.C.A.

Poor If the answer to a question
Good is "yes", then it must be
Excellent evaluated in terms of 1-2-
Not considered 3, If the answer to a
applicable qQuestion is "no", then

it cannot be evaluated

and the symbol N.C.A.

is to be used

unouw up

o m = =t

Ttem being evaluated

I. Graphic Presentation

N.C.h.§ L]

i

Al

Is tue size convenient for use

B

Is the cover attractive

C. Are symbols used to designate grade levels m

D.

Does size of print provide good readability

E.

1s there dissimilarity of type used for
emphasis

F.

Are illustrations well matched to words or
concepts presented

Ga

Is color used in illustrations

H.

Is shading used for reinforcement of
illustrations

I.

Are illustrations appropriate to the
experiential background of the disadvantaged
adult

Are illustrations representative of cultural
and ethnic groups




1
2

3
N.C.A.

Poor If the answer to a question
Good is "yes", then it must be
Excellent evaluated in terms of l-2-
Not considered 3. If the answer to a
applicable question is "no", then

it cannot be evaluated

and the.symbol N.C.A.

is to be used

N H O

{tem being evaluated

| ¥ ﬁﬂgiﬁi.ﬁi , d._. m, .w H,_maﬁ-.k.- ,

IT, Orientation to Learner

A. Does tiiz system provide a device for creating |
"readiness" for programmed material

B. Is there a diagnostic test provided

Ce I there a pre-test for each book

D. Is there a post-test for each book

E. Is there "orgoing" testing for progress in the book

52

Fe. Are the directions for student use the same
grade level as the content of the book

G, Is the material adult oriented

He If the system was designed for child use, does it | | |
detract from adult appeal aRN |

I. Is there a smooth transition from one grade level
to the next

'III. Design of the Frogram ,. SEN R

A. Is the presentation to the student (frame) clear

B. Is recording of student response uncomplicated




O et

i

1 = Pcor If the answer to a question
2 = Gocd is "yes', then it must be
3 = Excellent evaluated in terms of 1-2-
H.C.A. = Net considered 3. If the answer to a
applicable questicn is 'nc", then

it cannot be evaluated

and the symbol N.C.A.

is to be used , | } | |
Iten being evaluated . j1j2 3IN.C.A, 1112{3|N.C.A. §1)213/M.C.A4

i

7

C. Will the student easily understand how he matches | _ ! | by | |
his answer to the expected response b | |

D. Is the sequence of nresentation logical and clear § | | | 1 { | p

E. If used, is the 'word-illustratien" relationship o il , ' -
easily esteblished by the student 25 R L f ]

F. Is there more than one tyne of student response | 1 « _ b i ]!
‘reqguired within one level 1

— o~

A~5

G. Do the initial student tasks start where he is ; | W, ,w
cavable of functiening with success - |

] — o —

H. Does student response involve actual writing of - | Pl W _ . _
word(s) cr is it limited to 2 checking system | | |

" ot

—e -

IV. Teacher Involvement

A. Is teacher manual supnlied N | | | ﬁ L1 | |

B. Is teacher manual ccaplicated {1 i _ { g

C. Is teacher manual directly related to the i i  W | ﬁ | |
sequence of the student book E o | | | | |

D. Does the teacher manual provide for nre-training | | !
experience for the student in programmed i | ol |
materials | | i i i

—— -




N.C.A.

= Poor If the answer to a question
Good is "yes", then it must be
Excellent evaluated in terws of 1-2-
Not considered 3. If the answer to a
apnlicable question is 'mo", then |
it cannot be evaluated ,
and the symbol N.C.A. /|

w N
I

I

is to be used A

gw

,E,
~
o
&
.
oy X
[ mﬁa 1
<y

g
5
¥

3

o

@
+3
g

/
\

/ \,m

7
[/

Item being evaluated

&
O |
S

 JH,m,

E. To what degree does the teacher manual spell
out the amount of "ongoing" eacher involvement

T2[31N.C.A.

F. To what degree does the teacher manual indicate
the need fer "ongoing" teacher involvement

e N e — o

G. Does the teacher manual indicate how this
prograamed material may be related to other
instructional media, textbooks, machines, etc.

H. vhat amount of teacher studysof the :manual
and the materialsyare required prior to
teacher use

Application to RHelated Activities

T e s

A. Does it provide for class discussicns

B. Does it provide for class or student projects

— o w—

. L , i | |
C. Does it provide homework ' 4
: "
D. Is there provision for skills to be extracted W, w, i 2 )
for reinforcement by teacher | Lo Y H
E. Is there prevision for content to be extracted il { f
for reinforce.ient by teacher H , il
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N.C.A.

- Poor 1f the answer to a question
Good is "yest, then it must be
Excellent evaluated in terms of 1-2-

N
it

i

Lo

anplicable guestion is "no", then 3
it cannot be evaluated | ah.m

is to be used

o=
Not censidered 3. If the answer to a mw

Ttew being evaluated

the syubol N.C.A. g | /.
and the symbol N.C.A | %@m@ | | ,

Sumnary of Materials being Hlated

Total Score

Minus Total N.C.A. Points
Total Adjusted Score
Purchase Price per Book

The highest adjusted score indicated the most suitable
programn.ed material for your needs based on your
evaluation of the various aspects contained in this
scale. Cost of acquisition rust be considered in

the final selection. Thus we have grouped the two
major items of total score and unit price so they

may be considered together for final choice.

/213 N.c.A. ]
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w i
- i
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BIBLIOGRAPHY

10/14/68
Bibliography for Classroom Use

Allied Educational Council
P.0. Box 78, Galien, Michigan L9113

Mott Basic Language Skills BDO Gr. 0=3
Mott Basic Language Skills 600 Gre L-6
Mott 53512 Lanbuagé Skllls 900 Gr. 7-9

This is a sequential program to teach spelling, reading, writing,
comprehension, numbers and money through a phonics approach.

The Fitzhugh Plus Program

This series contains 3 workbooks in perceptual training and 5 in
language and numbers. Recommended with slow learners.

Behavioral Research Laboratories
P.0. Box 577
Palo Alto, California 94302

Remedial Reading Preview Kit

Board of Education: Office of Publications
Room 136

110 Livingston Street

Brooklyn, New York 11301

Teaching Dialogue

Cambridge Book Company
Cambridge Building
Bronxville, New York

Modern Mathematics, 2

This book covers from simple arithmetic through some new math. B §

Reading for Comprehension 1
Eeadlﬁg f@r Cgmarehenslan 2

These books help to improve speed and camprehens;cn with a w1de range
of reading passages. T+

Better and Faster Reading

This bcak helps ta improve basic vocabulary, spelling, grammar and '%

comprehension. 7+ , 7 ' !
v 1
8m 1




BIBLIOGRAPHY, (continued)

Basic Skills in Grammar 1
Basic Skills in Grammar 2

These are basic books in communication skills. 6+

This is a basic guide to better spelling.

Increase Your Vocabulary, 1
Increase chr VDcabularyg;E

These books teach how to recognize words, use them and what they mean,

We Hold These Truths

American History told through many of the great documents of this
country. 7+

Continental Press
Elizabethtown, Pennsylvania 17022

Mastering the Sentence Secondary Liquid Duplicators
Mastering Parts of Speech Secondary

Mastering Good Usage Secondary

Mastering Capitaligation and Punctuation Secendary

Mastering Reading and Thinking Skills 11 - 62

Mastering Crossword Puzzles L

Mastering Library Skills Elementary

Mastering Maps of Western Hemisphere Elementary

Reading Dxercises in Negro History

This book presents short biographical sketches of famous Nagrees.
The selections are followed by comprehension checks. U4

Doubleday & Company, Inc.
Lh36 Fifth Avenue at 3%9th
New York City, New York

Food Becomes You

This book written in a common-sense, évEﬁyday manner is a gcad gu;de
to good food and good health,

Follatt

-}32 Park Avenue South

New York City, New York

Reading for a Pﬁrpcse

U51ng the s;ght word appreaeh, it develops basic reading sk;lls. 'Dfé

E“%?




BIBLIOGRAPHY (continued)

Figure It Out 1 & 2

The books cover the four arithmetic functions to percentages., 0-8

American History Study Lessons

The content is traditional covering education, 1mm1gratlon, foreign
aid, atomic energy and foreign relations. 7-9

Study Lessons in Our Nation's History

From the birth of this nation to today's preblems are covered in these
lessons, 4=6

System for Success 1
sttem<£or Success 2

This program uses a phonics approach to bu:’d skill in reading, writing,
spelling, arithmetic and English. 0-8

Hamilton-Hall Publications
P.O. Bex 222
Gler Head, New Yevk 11545

Secrets of Smart Drivers

This booklet gives tips on safe driving and commen State laws. 5

Harper & Row Publications
Keystone Industrial Park
Scranton, Pennsylvania

English Skills and Drills 3-6

These workbooks provide development in all the cemmunications area,

Building Better English 7
Building Better Fnglish 8

These bocks present a unified language arts approach which ensures
total development of skills in speaking, listening, reading and writing.

Helt, Rinehart and Winston
383 Madison Avenue
New York, New York 10017

The Thomases Live Here

Compirehension and vocabulary are stressed in this book about a family
living in the country. 5+

B~ 3
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BIBLIOGRAPHY {continued)

Get Your Money's Worth

The problems of a consumer are covered by this story. 6~8

Measure., Cut and Sew

This book is good for social living skills arez for interssted students.
Builds sewing vocabulary graduzlly. 4

Arithmetic

The book begins with reading and writing numerals through computations
with fractions and decimals. Though the reading level is 5-6, the
book can be used for beginners if directions are read.

Ilife With the Lucketts

This is the story of typical problems encountered in urban life and
the way one family solves them.

American History

This book starts from discovery and brings us up to America today.
There are maps, review activities, etec. 5-6

English
English II
English ITI

Basic instruction in American English is given. 5+

You and the Law

This book acquaints the student with his legal rights and responsibilities,
T8

Learning to Read and Write

This book is a basic language skills textbook. O«

Laidiaw Bros.
36 Chatham Road
Summit, New Jersey 07901

Developing Reading Skills A-~D

Though designed for children, the exercises are useful for adults
to improve vocsbulary and comprehension. Varied content. 4«8

The New Essentials of Dvervday English 7

B~4
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BIBLIOGRAPHY (continued])

The New Essentials e&f Everyday English 8

These bocks give complete coverage to the many phases of grammar, usage _
and mechanics of writing.

Lyons & Carnahan
407 East 25th Street
Chicago, Illinois

Phonics We Use A-G

1-6

Macmillan
60 Fifth Avenue
New York City, New York

Frielish This Way 1-12

The books are designed for English as a second language students.
1-6 cover 3 years of English.

English 900

Basic sentences with substitute drills are used in this series for
English as a second language studenﬁs. The workbeoks are programmed.

Collier-Macmillan English Readers

These are interesting stories followed by comprehension checks. 2=6

McGraw-Hill Beok Company
Box 404
Highstown, New Jersey  0852C

New Practice Readers A-G

Shart selections are followed by vocabulary and comprehensionvexercises.
Timed exercises are also included. 2-8

Step Up Your Reading Power A-E

This series provides good supplemental reading of high interest
material for young adults aiming at improving comprehension skills. 3-8

Programmed Reading for Adults

This is a linear programmed series needing teacher directien for the
first two books. O0-6

B~5
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BIBLIOGRAPHY (continued)
New Readers Press
Box 131
Syracuse, New York 13210

News far ¥mu

Current events in a newspaper format.
Level A 3-4
Level B 4-6

Noble and Noble
750 Third Avenue
New Yerk City, New York 10017

Better Handwriting for You

Attractively done werkbooks with an improved system for teaching
writing. 1-8

How We Live

Stories are structured to improve . vocabulary. The bock is ~specially
good for English as a secong language students. 3-4

Live and Learn

This book acquaints the foreign-born with customs in the United States
and introduces a basic vocabulary. A4-6

From Words to Stories

Simple English develops vocabulary through stories of every adult
life. 2-3

Falcon Beoks:

Fail-Safe

I Always Wanted to be Somebody
A Tree Grows in Brooklyn
Karen

Your Family and Yeur Job

The Student develops comprechension and vocabulary by reading selections
dealing with shopping and family life situatiens. 3-

Penns Valley Publishers, Inc,
1194 South Fraser Street
State College, Pennsylvania
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BIBLIOGRAHPY (continued)
The Multi-Level Speller

This beok presents a balanced spelling program., 1~12

Popular Library Inc.
355 Lexington Avenue
New York City, New York

Webster'!s New World Dictienary

Portal Press
605 Third Avenue
New York City, New York 10016

Springboards

These reading selections of high interest have a controlled vocabulary
and comprehension questions based on the reading. Areas covered are
social studies, language arts, biggraphy, science and fiction. 4-6

Prentice-Hall
Englewoed Cliffs, New Jersey 17632

W.B. Smith's Be A Better Reader

Reader's Digest Services, Inc.
Education Division
Pleasantville, New York 10570

Header's Digest Readings

English as a Second Language

These books (6) have interesting stories with comprehensien checks. 5-8
Adult Readers
These books contain stories adapted from articles in Reader's Digest. 1-3

Reader's Digest Skill Builders

These centain stories of high inteyest level followed by comprehension
checks. A4-6 4

Advanced Reading Skill Builders

These also contain stories of high interest level followed by comprehension
checks, 7-8

B~
62




BIBLIOGRAPHY (continued)
Regents Publishing Co.
200 Park Avenue South
New York City, New York

Graded Exercises in English

This book is a basic grammar text in the English as a foreign language

gseries,

Pronunciation Exercises in English

This is another book in the English as a foreign language series.

Beginning Lessons in English

This book center~s on conversation and pronunciation with a minimum

of grammar for English as a second language students.

Scholastic Magazine, Inc.
50 West 44th Street
New York City, New York 10036

SCC)p_e‘

This is a weekly of news and other features of high interest.

Science Research Associates, Inc.
259 East Erie Street

Chicago, Illinois 60611
About You

This book gives information an social and personal growth.

Discovering Yourself

This book helps to develop the concept of self.

Special Service Supply
Box 7G5
Huntington, New York 12703

Fundamental Forms Skill Text

There are many forms in this book which deal with the business
every day living.

Job Application Skill Text

This book contains varying forms of actual job applicatiens.

63°
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BIBLIOGRAPHY (continued)
Steck-Vaughn Co.
P.0. Box 20208
Austin, Texas 78767

I Want to Read and Write

This workbook deals with basic reading skills for beginning students. 1-3

Adult Reader

This book features a basic vocabulary of words most frequently used by
adults. Review lessons, word studies, handwriting pages are included.
3=k

We Are What We Eat

This book provides reading material and instruetiou.il exercises about
meal planning, etc. 3-4

My Country

Simple exercises and activities based on stories of our country and
governm:nt present the basic reading skills. 3-4

They Served America

This book has stories of Great Americans: George Washington, George
Washington Carver, etc.

They Work and Serve

The stories are about policemen, taxi drivers and others of the service
industry.

Working with Numbers

Workbooks that provide for practice of concepts taught. 1-6

Holidays and History

All national holidays are explained with the history and origin woven
in such a way as to make the readings enjoyable. L=5

Activities for Reading Improvement - 1
Activities for Reading Improvement - 2
Activities for Reading Improvement - 3

These books cover five major areas of development: reading comprehen-
sion, skimming, following directions, vocabulary and word building, and
reading for enjoyment. 6+
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BIBLIOGRAPHY (continued)

Teachers College

" Columbia University

New York City, New York

Reading Exercises ~ Gates-Peardon

Test Lessons in Reading Reasoning -~ McCall Smith

Three M Company
2501 Hudson Road
St. Paul, Minnesota 55119

Printed Originals

The Family

The Health and Happiness of the Family

Individual Health and Family ILife

Marriage and the Pamily Responsibilities and Privileges

U.S. Government Printing Office
Superintendent of Documents
Washington, D.C. 20402

Qur American Way of Life Book 1

This book used the sight method to teach reading. Problems of living
are discussed., 1-3

Qur United States

This book has some information on history, Amerlcan life, and the
government. 5

The Most For Their Money

Way of getting the most for your money are expiored.

Understanding ILife Insurance for the Family

University of the State of New York
The State Education Building
Albany, New York

Water Pollution

6o

B ~ 10



BIBLIOGRAPHY (continued)
Xerox
200 East ,42nd Street
New York City, New York

The Way It Is

There are ten books of high interest level. 4-7

Institute of Life Insurance Educational Division
277 Park Avenue
New York, New York 10017

Making the Most of Your Money

This is a book containing 3 series of lessons in consumer education. 5+

Money Management Institute of
Houseiold Finance Corporation

Frudential Plaza

Chicago, Illinois 60601

Mind Your Money Series

#1 When You Spend
#2 When You Shop
#3 When You Use Credit

3+
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WHITE PLATHS ADULT DUCATION CIiTEint
228 Fisher Avenue, White Plains, New York WH 8-3440

MULTI~MEDIA INSTRUCTIOUAL EQUIPMEIT BIBLIOGRAPHY

B
-
g 5 2% .
5 A5 85 &
oo £$8 3, .
o = w~ & Approximate
coomedublisher Title of Material & & S8 & Grade Level
' R B |
Addison~Wesley Reading Development Kits | | X | ; 2-8
2725 Sand Hill Road A, B, C by Smith, Ceeslin, | | P
Menlo Park, California Ceeslin 1 ; ! ;
94025 | |
P i
American Book Company Writing for Adults, Kittle ! PX b x 2-8 %
55 Fifth Avenue Manuscript Writing Diox X ;
New Yoriz, New York : :
Writing for Adults, Kittle x| x i O=f
Cursive Writing x| x |
Appleton-Century Croft, Programmed Vocabulary, fx: i 1 5=9 é
Inc. Brown P ; g
440 Park Avenue, South . : | i i
New York, New York Improving Reading Ability © X T-10 |
10016 By Stroud, Ammons & Bomman i : !
} 4
j S R
Barnell, Loft, Ltd., Barnell, Loft Series P
Rockville Center 1, Locating the Answer f ? X! ! ! 1-8
Long Island, New York 2. Pollewing Directions | ;x| ! 1-8
3. Using the Context Lot x § 1-8
4. Getting the Facts {lx é i 1-8
5. Horking with Sounds RE 1-8
6. Drawing Conclusions iy 1~-8 i
Behavioral Research Book 1-18 Reading jx f . 0-6 o
Laboratories | } ! |
Ladera Professional Center 1, The complete “WIY } (X X , 4-8 |
Box 577 YORK*® Kit, audio tape . | ;
Palo Alto, California and manuals L i i
2. Reading Readiness X i 0=2 i
Series for Adults A-B | ! | ;
=




. Fublisher
Bell & Howell Company
7100 McCormick Road
Chicago, Illinois

California Test Bureau
Del Monte Resecarch Park
Monterey, California

Coronet Learning Progzsram
Coronet Building
Chicago, Illinois

Craig Corporation

3410 Sc. La Cienega Blvd.

Los ingeles, California
90016

Education Book Division
Prentice-Hall, Inc.

Inglewood Cliffs, lew Jersey

BIBLIOGL.PHY, (continued)

o
V)
o] 5-4—3
E fod
2 A B0
g N 3+ q
8 0 880
... Title of Materlal e B HO &
' .
Language Master Series g : 3:;
R i
n
A
l. Reading Comprehension x f 4
2. TFollowing Directions % ! f
3. RIeference Skills (| X i
4. Reading Interpretatlons‘x ;
5. Inglish Language X ;
Sentence Patterns } i
6, English Language X,
Capitalization €D i i %
T. English Language ix :
Punctuation CD I B
P
»
% .mprove your X .
ding f .
2. David Discovers the X
Dictionary i I
3« Pigures of Speech X i
A. Vocabulary Growth | X i
5. Your 3tudy Skills by
o
B
Craig Reader Program i X
| o i
3 {
AR
IR
Be a Better Reader x X
i oo
IR
| c
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Aprroximate
Grade Level

-
o "“"""“‘f“’ -t tecws e TN [

¢

1-10

3~7
3-7
3T
3-T

37

- —  ——

Basic
iIntermediate

5~10




BIBLIOCL.PHY, (continued)

o
(o))
9 © 4
@ 0 5
SRR,
g N 3+ q
b4 EEd
S 3@y Approximate
s s piablisher oo Litle of Material fr B HOE Grade Level
Bell & Howell Company Language Master Series § Pox 1-10
7100 McCormick Road S B
Chicago, Illinois = !
HE B 3
California Test Bureau l, Reading Comprehension ;x f ' 3=7
Del Monte Research Park 2. Following Directions X ] % 31
Monterey, California 3. Reference Skills P x | 3-7
4. Reading Interpretations:x , i 37
5. Dnglish Language (X : ! 3=1
Sentence Patterns j f
6. English Language ix 3=7
Capitalization CD Py ;
7. English Language 2 .
Puactuation CD
Coronet Learning Program 1, How to Improve your X . 5-8
Coronet Building Reading : i
Chicago, Illinois 2. David Discovers the x ; 5--8
Dictionary g
3., PFigures of Speech x: | 5-8
4. Vocabulary Growth x| | 5-8
5. Your Study Skills ix | ] 5-8
BN
Craig Corporation Craig Reader Program g § x ; Basic
3410 So, La Cienega Blvd. i } iIntermediate
Los Angeles, California P
90016 i :
! .
Education Book Division  Be a Better Reader x X 5-10
Prentice-Hall, Inc. :
Englewood Cliffs, Mew Jersey X !
! i i
4 ]
l
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BIBLIOGRAPHY, (continued)

o
3
352
LD
4]
ST EE 3
:(30';1 B ,E’j & Approximate
S 25858 Grade Level
Harcourt, Brace & World, 1. English 2200: A Pro- |X 6-8
Inc. grammed Course in
757=3rd Avenue . Grammar and Usage
New York, New York 10017 2. English 3200: A Pro- [ g-12
grammed Course in
Grammar and Usage
D.C. Health & Company Toward Reading Comprehen- X 7-10
L75 South Dean Street sion, by J.F. Sherbourne
Inglewood, New Jersey
07631
Hobbs~Dorman Publisher How to Fill out Application KX 3-10
L41 Lexington Avenue Forms - A-B
New York City, New York
Honor Products Company 1. Honor Teaching Machine | | X 3-9
22 Fulton Street 2. Spelling Magic X X 3-9
Cambridge, Mass. 02138 3. Fun with Words X X 3-9
L. Building Words x| | x -
5. Persuasive Words X X
6. Word Clues Xl | X 3-9
J.B. Lippincott Company Reading for Meaning Series X h=12
East Washington Square Workbooks: Books 1-12
Philadelphia, Pennsylvania
Macm%llan Company Learning how to Use the X ' 3=5
60 Fifth Avenue Dictionary
New York, New York :
Programmed English e 5-8
/
70
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BIBLICGRAPHY, (continued)

o
Q
R
g 4 @S-c
5 A E-S c%
o1 B e
el .E’ & Approximate
Publisher Title of Material EBESE Grade Level -
McGraw-Hill Book Co. Programmed Reading for X 0-6 ;
330 W. 42nd Street Adults: Books 1~12 :
New York, New York 10036 :
Charles E. Merrill Building Reading Power X 5-9 :
1300 Alum Creek Drive Kit :
Columbus. Ohio ‘
Science Research Associates, 1. Reading Laboratory K 3-5 -~ 1
Inc. Kit II-B ;
259 East Erie Street 2. Reading Laboratory K 5=10
.. -Chicago, Illinois 60611 T - Kit III-A
3. Reading for Under- | * 3~9
standing Kit-dJr.
L. Reading for Under- E 5-12
standing Kit~General
5. Better Reeding Books XX 6-10.
1-3
Scott~Foreman Company Reading Kit-Tactics I-II X 6-10
1900 E. Lake Avenue
- Glanview, Illinois 60025
Spencer International Modern English (100) X 3-7
Press, Inc. Series——~Spelling Rules
575 Lexington Avenue Modern English {100) X 3-7
New York, New York Series-Punctuation
Visual Products-3M Phonics Series X % 0=4 A
St. Panl. Minnesota 55101 ;!
rat




BIBLIOGRAPHY. (cont.nuad)

B-17

o
Q
R
iis
- B O 5‘3
p?gﬁj
‘é”f‘:} "é .g & Approximate
Publisher Title of Material b RS S  Grade Level
G.G. Voith How to Study and Why: X 3-7
4612 Club Circle (A record)
Atlanta, Georgia
Walket Educational Book "Comp-pack" - Composition x 6-10
Corp.
720-5th Avenue Manuals to "Comp-pack
New York City, New York Transparenciss
Webster Division "Step Up Your Reading X 2=9
McGraw-Hill Book Co. Power" - Individual Card
330 West 42nd Street Program A-B--C-D-E
New York City, New York
Webster Division Conquests in Reading by
McGraw-Hill Book Co. Wm. Kettmeyer & Ware X 0-7
1154 Rece Avenue
St. Louis, Missouri
Zaner-Bloser Company 1. Handwriting Filmstrips X O-4
612 North Park Street Q01215
Columbus, Ohio 43715 2. Manuseript & Cursive X Ol
B Alphabet for Grade 4
"Peek Thru" 150208
b
e




WHITE PLAINS ADULT EDUCATION CEMTER
ADULT DASIC EDUCATION

Intake Summary Dsport Form

Last Name First Teacher's Hame (Level) Date Enrolled
Grade

Intake Log if

X Yes Nleferred i, Yes
2. Orthoscope€...e.ee.s....Glasses for
{ No Correction: () No
(Level
3. S.A.T. ( /4
(Form W.M. P.M. Av. Rdg. 4A.C. Appln. Av.
Math

L. Lab instr. level should be

Lower Higher  Same Other

5. Classroom instr, level should be

Lower Higher  Same Other

6. Based on above H,R., placement
should now be

Lower Higher  Same Other §

7. Change is desired
OR
No change is desired: @ E

New Level New Teacher Room New Grade Luvel

e S S e e e e e e e e e e e e e

8. Guidance appraisal of adjustment

9. Reasons and discussion

10. Other pertinent comments relating to H.R. placement or enrollee's

school adjustment

et ik o A e a4 4 i

Guidance Sigrsture and Date
Revised 9/4/68 - ot
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The University of the State of New York
THE STATE EDUCATION DEPARTMENT
Bureau of Basic Continuing Education
Albany, New York 12224

Adult Basic Education
REGISTRATION FORM

School District Date 19

Project No. Adult Education Act of 1966 l lWelfare Education Program [:]

This form should be filled out for each adult when he first registers in a basic education |
class. Please return to the Bureau of Basic Continuing Education.

Student's Name Address

For machine tabulation, please circle the correct cecde for each question. When informa-
tion is not obtainable, circle the number before NR (No response).

Formal If yes, circle
Code Age Code Race Code Schooling Code Present Occup. year of most
506 15 - 19 yrs. 640 NR 200 None 701 Housewife recent emplc .
507 20 - 24 yrs. 641 White 201 One 702 Clerical Code
508 25 - 29 yrs. 642 Negro 202 Two 703 Farm Labor 724 1970
509 30 - 34 yrs. 643 Other 203 Three 704 Domestic 725 1969
510 35 - 39 yrs. 204 Four 705 Sales . 726 1968
511 40 - 44 yrs. Code Children at Home 205 Five 706 Service Trades 727 1967
512 45 - 49 yrs. 600 None 206 Six 707 Skilled Labor 728 1966
513 50 - 54 yrs. 601 One 207 Seven 708 Semi-Skilled 729 1965
514 55 - 59 yrs. 602 Two 208 FEight 709 Unskilled 730 1964
515 60+ 603 Three 209 Nine 710 Other 731 1963
516 NR 604 Four 210 Ten T11 U.employ.. /132 9362
605 Five or m~re 11 Scven 712 NR 733 1961
Code Sex 506 NR 212 Twelve 734 1960
520 NR ' 213 Twelvet At what type of 735 1955 - 59
521 Male Code Marital Status 214 NR work was he 736 1250 - 54
522 Female 622 Married and employed for the 737 Before 1950
living w/spouse Area where longest period 738 WK
Code Citizenship 623 Married and not Schooling of time?
680 Native living w/spouse Code Completed Public Assist.
681 Native- $24 Single 631 Northeast Was this student Category
Puerto Rican 625 NR 632 Middle West ever gainfully Code
682 Naturalized 633 South employed? 671 .ADC
683 Alien Code Language Spoken 634 Far West Code 672 HR
634 NR 651 English 635 Puerto Rico 721 Yes 673 TAILC
652 Spanish 636 Other Country 722 No 674 AD
653 Other 637 NR 723 NR 675 Other
654 NR 676 &
' 677 ¥on-Welfare
Cast No.
Instructional Level Assigned: Non-English Basic Primary Intermediate Upper
Please circle correct Code No.: 100 101 102 103 104

7’4
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. Folding Chair
{7 Tablet Arm Chair
1 Tables

2 Desks

3 Carrels

; Shelves

'O

Dal

5 Bookcases
6 Screen

7 File Cabinets

8 Mobile Student Folder

Storage Bin

9 Mobile Machine Cart



Learning Laboratory Carrel - Specifications
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These carrels were made from old oak science tables, Local school carpenters
completed them to the above speciflcations, Six carrel stations were made from
table lengths of 16 feet, Four such tables provided the learning laboratory with
2L, student stations, ilectrical wiring permitted an individual lamp and an outlet
for plugging-~in of a muber of small instruments for individual use,
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“{obile Student Storage Bin
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This bin is designed to store individual student folders in the Learning Laboratory.
There are 75 openings in front and an additional 75 openings on the rear side.
These openings are 11" x L" and can contain 3 folders. The total storageé capacity
is 450 folders. The unit has rubber tired wheels which enable it to be reversed
easily. Adult students readily accept the task of placing and retrieving their
folders. Each opening is color and number coded for student assignment,

This unit was manufactured by
Hudson Office Supply Co.
gl Main Street
Tarry'bown, Ne Yo 10591
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WHITE FLAIHS ADULT =DUCATION CENTBER
Adult Sasic Education

LA SCHEDULE

DAY -~ 9:30 ~ 2:00

Level
Burchette 206 9:30 - 10:10 3y
Jefferson 20L 10:20 - 11:00 0-2
Giuliano 323 11:10 ~ 11:50 Non English
Capobianco | 225 12:35 = 1:15 5-6
Hubbard 223 1:20 - 2:00 7+

NIGHT - 6:00 ~ 9:45
Nolan/Henderson 206 6:00 - 6:40 3l
Slater 304 6:45 - 7:25 Special
Whigham/Giuliano 204, 7:30 - 8:10 0-2
Tempesta/Tureaud 223 8:15 - 8:55 7+
Gavghran/Russo 225 | 9:00 - 9:40 5-6

Laboratory periods are LO minutes.

Lahboratory instruction consisted of programmed and self-directed
materials. Very few machines wers used.

% | The staff consisted of the Laboratory Specialist and Laboratory Aide,
The classroom teacher attended the laboratory during the latter part of
the period.

Students were assigned specific carrels to work in on an individual basis,

"Walk-ins" were accommodated for instruction for the duration of time
they had available.

lHay, 1966

E-1
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STAGE II

WHITE PLAINS ADULT EDUCATION CENTER
Adult Basic Fducation

LA 3 SCHEDULE

DAY - 9:30 - 2:00

| Level
Jefferson 225 12:30 - 2:00 2.0-3.4
Burchette 206 9:30 - 10:45 3.5-4.9
0'Ryan 323 9:30 - 10:45 Non Inglish
Gips 221, 10:45 - 12:00 5.0-6.5
Fagin 204 10:45 - 12:00 6.6+
Smith 324 12:30 - 1:30 Readiness
Gahagan 326 12:30 - 2:00 Remedial
NIGHT - 6:45 ~ 9:45

Whigham/Kurtz 1074 6:45 ~ T:45 0-2.5.
Greene/Nolan 206 6:45 « T:45 2.5-3.9
Gaughran 204, 8:45 = 9:45 L.0=6.0
Hubbard /Russo 223 8:45 - 9:45 6.1+
Brown/Shindelman . 112 T:45 - 8:45 Remedial.
licSweeney/Wenzel 323 7:45 ~ 8:45 Non fnglish
Slater ‘ 323} nday 6:45 - 7:45 (M) Special

- 20 -1 reday |
Shindelman Traruday 6:00 - 8:00 Spedd Reading

(H.S. Equiva-
lency candi-
dates, High
School -
Graduates)

Shindelman Thursday 8:00 -~ 10:00 College Graduates

Laboratory instruction consisted of programmed, self-directed, and machine
oriented materials, Follow-up and enric .aent activities were concluded
in the classroom.

The Staff for each period in the laboratory consisted of the Laboratory
Specialist, the classroom teacher, the Laboratory Aide and the secretary clerk.

Students were assigned into specific clusters where they worked on an
individual or group basis. |
Class size averaged 12-16 students. 'PQ

January, 1968 :
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STAGE I
ORGANIZATIONAL FLOW CHART

| Coordinator |

-~ — [ _
Supervisor of Guidance and Supervisor of . Secretary Learning Lab Supervisor-
| Instruction Intake Recruiting (Full-time Specialist
o 1 (Professicnal,
Day Night 9 hrs/wk Day 4| Night
Classes Classes (Part-time, Clerk-typist (Full-time) (Part-time)
5 days/wk 3 nights/wk 9:30-2:00) (Part~time) .
L hrs/day | 3% hrs/night Sub-professional
(8 hrs/wk) ‘ Lab Aide - Lab Aide
(Clerical, (Clerical,
Grade Grade Night | Part-time) Part-time)
Level Level (Part-time, Sub-prefessional | .
0 -2 0 -2 2 nights/wk) (8 hrs/wk) ~
P .
| r B
Grade | Grade Sub~prefessional
Level Level (8 hrs/wk)
3 -5 2 =4 ,
Grade Grade
Level Level
6 -8 L -6
_ 1
Grade Grade
Level Level
Non- 6 - 8
English
Grade
Tevel
Non-
English




STAGE 1II
ORGANIZATIONAL FLOW CHART

{ A.B.E. Cocrdinator {

—

| Supervisor of Guidance Guidance Recruiting Secretary Learning Laboratory
. IInstructien full-time { | _part-time Supervision full-time Supervisor-Specialist
. | by Guidance \ full-time
Readiness *owmnm level _ Guidance Guidance _ Staff Clerk-Typist
0-6 mos. 0-1 part-time }{ part-time , full-time
{ Day ¢ Night o
Grade level | | 2-3]|  Guidance and Intake Sub-prefessicnal | | Clerk-Typist || Learning Lab m Lab mvmowmwwmﬁm
1-2 { 5 days/wk. 3 nites/wk. | Recruiter 8 hrs. part-time . Specialist _part=time !
! I 9:00 to 6:30 to er week Assistant i
Grade level | 3-L| 4 P.M. 9:30 P.M. Supervisor . ‘
3-4 ! Sub~professienal “ .
w L Job Definiti Recruiter 8 hrs. Lab Assistant { | Lab Aide
Grade level <5 = m.psp =218 per week full-time w Clerical ‘o
. a. ABE Teacher . _ . 0'g)
L=5 : . P i { part-time
b. Superviser of - - _
| Instruction Sub-professicnal Lab Aide
Grade level 5-6 ¢. Lab Supervisor Home visit attendance Clerical
ml_m d. Lab Assistant MNQOH.E.WMH' 12 hours full-time
. b Aid er wee
Grade level 67 e. lab Aide
q:m - XX These classes are paid for by local funds and are
L R Day Classes meet scheduled in lab only when ABE classes are not
_20:|muwwpmr‘; _ q“m; 5 days/wk 4% hrs/day operating there. |
Selected XX Non- Nite Classes meet % This pesition carries with it responsibilities fer
Underachieving || English 3 nites/wk 3 hrs/nite the integrity of instruction in the lab and overall
MDT students _ supervision of the lab and staff.
i + . ey s . . . sy sasas
. . %% This positisn carries with it respensibilities fer
msvwwmsmﬁwmw XX mwmm@ XX integrity of instruction and the supervision of the
Hbm¢n£o¢wou for Reading teachers and aides in one particular laboratory,
H.S. Equiv. Test |f Thursday subject to the overall supervision of the Learning
Preparation class 6-10 Laboratory Supervisor.
m y




I.

II.

JOB DESCRIPTION — IEARNING LABORATORY SUPERVISOR-~-SPECIALIST

General Responsibilities:

A. Supervise the scope and content of instruction
in the learning laboratory in such a manner
that the staff and the teachers can realis-
tically and comfortably accomplish the
philosophic goals of the Adult Basic Education
Program.

B. Prepare required summaries »f data, evalua-
tions and reports concerning the operation
of the laboratory as recvired for internal
local use or for the Ne: York State Depart-
ment of Basic Continuing =ducation.

C. Cocrdinate efforts and scheculing of
learning experiences in the laboratory with
other Adult Education Programs--Manpower
Development Training, High School Equivalency,
Neighborhood Youth Corps, etc.

Specific Resnonsibilities as Supervisor and

Specialist of Instruction in the Learning

Laboratory Center.

A. In regard to students

1. Supervise, assist and work with the
student evaluation program consisting
of intake, diagnosis, placement and
visual screening.

2. Contribute toward the evolution of a
format under which maximum student
academic gain can be achieved in the
laboratory setting using programned,
self-directed and machine oriented
instructional materials,

3. Determine and arrange the most fruitful
styles of instruction for students with
specific needs and disabilities.

B. In regard to Classroom Teachers and
Laboratory Staff

1. Contribute and participate in teacher
orientation and staff training
experiences as scheduled.

F~3
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JOB DESCRIPTION - LEARNING LABORATORY SUPERVISOR~SPECIALIST (Cent'd)

II.

III L

Specific Respensibilities (centinued)

- 2. Supervise and conduct the training

Jeb

necessary for the laboratary staff for
the maintenance of required student
records, daily instructional legs:
visual screening of students; intak
make-up, and 100-200 hour testing
cycles; inventory of all materials

and equipment in the laboratory, and
guide lines as required.

3. Maintain a system of infermation as
to the latest instructional media on
the market aimed at undereducated and
underachieving adults.

4. Provide opportunities for visitors
interested in observing the operation
of the learning laboratory.

5. Evaluate the effectiveness of programmed,
self-#irected and machine oriented
instructienal media.

6. Werk clesely with guidance ceunselers in

regard to new student intake and placement
procedures.

Prerequisites

B.A. or M.A. Degree with a major in reading,
English, English as a secend language or
linguistics.

Field or clinical experiences, on the M.A.
or graduate level, in a program utilizing
programmed, self-directed and auto-
instructional multi-media machines.

Field work en courses in principles of
tests and measurements as applied to
intelligence, aptitude, achievement
and reading areas.

Experiences in teaching reading, language
arts, or Adult Basic Educatien.

F =4
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JOB DESCRIPTION ~ LEARNING LABORATORY ASSISTANT

Stage |Stage
I II

I. General Responsibility

A. Under the supervision of the Learning Lab X
Supervisor, work directly with the students and
teachers in the Laboratory.

IT. Specific Responsibilities

A. Become familiar with the content of instructional X
materials and the use of machines and equipment.
Be familiar with the manuals for each of the
instructional media in use,

Be The capacity to communicate effectively with X
learners.

C. Respond to questions from the students concerning X
their adjustment to the materials and in
consultation with the Learning Laboratory
Supervisor; provide substitute materials
appropriate to individual needs.

| D. Provide readily and expeditiously the Lab X
? Supervisor with any materials and equipment
requested. '

E. Assist teachers with the location of materials X
and equipment. ‘

i F. Assist with the supervision and administration X
% of tests.

éy G. Assist with the maintenance and upgrading of X
' complex records and files, |

ITI. Requirements

§ A. B.A. or B.S. Degree. X

B. The capacity to communicate effectively with X
learners.




JOB DEFINITION

I. General Resvonsibility

A‘

To assist the Learning Laboratory Svecialist
in the operation of the facility.

II. Specific Responsibilities

A‘

B.

III. Job

Score, administer, and record tests.
Check physical conditions in the Center.

Maintain a systemn for storing and classifying
instructional materials.

Handle record keeping, correspondence and
requisitions.

Maintain a system for students tc keep their
daily work folders.

Requirements

Ability to commurd.cate with general student
population comprised primarily of under-
educated adults.

Capacity to handle confidential data with tack
and discretion.

Ability to carry out the job role w1th
occasional superv181on.

The ability to type with accuracy, speed not
essential. ,

To maintain complex record systems.
A high schosl graduate.

Assist in the completion of the "Intake Summzry
Report Form'"¥ in regards to the administratien
of the following tests

(1) Orthoscope visual accuracy test

(2) Achievement tests

(3) Additional tests if needed

¥ S
See Appendix & Staff ~ Intake Summary

F-é
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-~ LEARNING LABORATORY AIDE - FULL TIME - PART TIME

Stage | Stage
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I.

IT.

ITI.

JOB DEFINITION - SUPERVISOR OF INSTRUCTION

General Responsibility

A,

To maintain the highest quality of instruction.

Specific Responsibilities

Selection, distribution and introduction of
instructional materials and equipment to teachers.

Cwnsult with A.B.E. Coordinator and Guidance Staff
on the procedures which make provision for
individual differences in learning rates by
selective class placement and teacher erientation,

Provide for teacher training in both small groups
Guide teachers in the utilization of effective
classroom management techniques.

Provide to all teachers assistance in becoming

familiar with the contents of, and the value of
teaching from the Curricular Guides as they

Consult with teacher on c¢hoices of newly available
instructional materials and implement the

Follow through with teachers on the various
requests for infermatien on attendance, test
schedules and pupil information.

Orientation of new and substitute teachers.
Utilizing demonstration techniques: assist

teachers in the grouping of students to adapt to
new entrants and changing needs of existing

Scheduling of assemblies, trips, guest speakers

A,
B.
Ce
and in seminarse.
De
E.
become available,
Fe
acquisition thereof.
Ge
He
I.
studentse.
Je
and social affairse.
Job Requirements
A B.A. Degree.
Be

Graduate courses towards M.A. in elementary

F T
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JOB DEFIWITION - SUPERVISOR OF INSTRUCTION (Cont'd)

Stage | Stage

I 1T
education, adult education or preferably readinge.
Ce Certification in Adﬁlt Education X X
D. License in common branches or remedial reading. X X

F~8
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I.

IT.

JOB DEFINITION FOR ADULT BASIC EDUCATION
CLASSROOM TEACHER

General Responsibilities

A.

B.

C.

Te maintain a high quality of instructien.

To keep up~to-date all attendance records
and student record file.

To utilize the experiences gained ir. the
learning laboratory center with programmed
and self-directed materials in the areas
of reading with the arithmetic, social
living skills and language arts skills ef
the individual student.

To maintain lesson plans fer all areas of
instructien.

To previde the best climate possible for
the periodic two-hundred hour testing
cycles. Remind those absent for the test
to report to the learning laboratory fer
make-up testing. Review test result with
pupilsin order to maintain an attitude of
encouragement and desire to impreve.

Specific Responsibilities

A.

Plan the instructional schedule for each
individual student, that is, on a daily
and on-going basis, meshing the classroom
and the learning laboratory instruction.

Plan the instructional schedule so that
maximum individualized or small cluster
grouping instruction can take place with
the learning laboratory and the classroom.

Plan enrichment activities necessary for
the individual and the cluster group within
which he/she is operating in the classroom
or the learning laboratory. Seek the
assistance of the Instructional Supervisor
and the Learning Laboratory Supervisor-
Specialist.

Plan the evaluation and progress of each
individual student with the Learning
Laboratory Supervisor-Specialist in
regard to programmed and self-directed
media. F om0
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JOB DEFINITION FCR ADULT BASIC EDUCATION
CLASSROOM TEACHER

Stage | Stage

I II

II. Specific Responsibilities (continued) :
E. Become thoroughly familiar with the use X X
of programmed and self-directed materials ;
while working with the Learning Laboratory :
Staff. f
/ F. Introduce each new student to the learning X X :
‘ Laboratory Supervisor-Specialist and Learn- :
: ing Laboratory Aide so that they may i
prepare for the student the appropriate :
instructional materials and folders. i
G. Inform the Learning Laboratory Staff of x | x
any students that have transferred or :
have departed from our program. g
H. Become thoroughly familiar with the use X E
of all machines. . i
ITI. Job Requirements
A. B.A. Degree in education. X X :

B. License or teaching experiences in common X X

branches.
C. Certification in Adult Educatien. X X

F - 10
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JOB DEFINITION ~ COORDINATOR OF ADULT 3ASIC EDUCATION
ASSISTANT DIRECTOR OF ADULT EDUCATION

Overview of the Exdisting Program

This program is designed to provide an educational environment in
which any adult age 16 or over can attend evening or day classes to
upgrade his reading, writing, and arithmetic competency to the 8th
grade level.

There are currently in operation seven day classes and tweive
evening classes in Adult Basic Education. There are two additional
classes which provide education beyond 8th grade, a high school preparation
class for inmates at Westchester County Penitentiary, and a vocational
training class. These classes are located in two separate locations in
the community and are staffed with a total of 23 classroom teachers.

The supervisory and supportive professional staff numbers three at the
penitentiary, and five at Rochambeau, one chief recruiter supervisor,
four nonprofessional recruiters; all of these positions are part-~time.
The clerical load is performed by two full-time secretaries and two part-
time clerk~typists.

In each class there are approximately 20 students enrolled at any
one time, with an average daily attendance of 13. Therefore, the entire
progran has regularly under instruction an average of 290 students. The
two learning laboratories have a staff of two full-time and two part-time
professionals and three full-time teacher assistants and one full-time
teacher-aide.

Developmental Responsibilities

Establish and maintain the philosophical goals of the program.
Develop relationships with various agencies and community groups.
Establish ongoing activities which effectively project the image of an
educational program of value. Develop and maintain a flexible out-reach
into the sections of the community where potential students are located.
Iistablish. lines of communication within the public schools of the city,
so referral of students is 1mplemented.

Prepare the twenty-four separate budgets requlred to fund all phases
of the progranm in one calendar year. Secure the approval of these budgets
by the various authorities required. Conduct interviews and make

recommendations for employment of the required numbers and kinds of teachers‘

for the classes, Supervise the ordering of the reqplred instructional
equipment and instructional supplies and supervise their distreibution.
Investigate the current number of students, both welfare and non-welfare,
to insure that it is sufficient in number and designation to meet budgetary
quotas. Mest with various educational representatives and agency staff

in the planning of new classes or projects.

F-11
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Operational Responsibilities

Organize the classes so as to provide proper ability groupings.
Train and orien. new teachers, and provide for an ongoing series of
experiences for the improvement of instruction for the teachers.
Provide for graduation exercises and promotional sequences within the
classes. Evaluate the quality of instruction and provide assistance in
classroom management techniques where indicated. Hold regular (three
per week) faculty meetings to insure a good degree of communication
between administration and teachers.

Select, staff, train, and regularly supervise a recruiting staff,
a guidance staff, and a testing staff. Supervise the attendance
procedures and evaluate all attendance and test records when completed.
Evaluate prior to transmittal, all reports and records prepared by
staff required for the operation of the classes and the budgets. Prepare
a variety of progress reports and summaries as required. Supervise the
various research projects which are operative to insure that they fulfill
the objectives for which they were funded.

Supervise the examination of new techniques, materials, and
instructional practices and the selection and implementation of the
desirable ones. Delegate the compilation of payroll records and
preparation of payroll for typing. Supervise the implementation of all
suggested requirements issued as regulations for the program from the
office of Basic Continuing Education, and Local Board Policy. Attend
meetings, conferences, and training sessions as required.

. [f£)JL 
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TASK DESCRIPTION

PHASE

A. Specialist will make 3 cluster groups based on test scores and
teacher's recommendation.

B. Specialist will plan cycles for each group on a plan sheet and
give this to the teacher at the beginning of each week. Plans
will be made in duplicate - one for teacher and one for Lab.

C. Teacher seeing plan for entire week can use cycle lesson plans
to see content of lessons and thus correlate related activities
in the classrocom for that planned week.

D. Related materials could be the following:

1. Introduction of vocabulary.

2. (uizzes on laboratory material coverad,

3. Reinforcement of skills that were difficult to grasp.
L. Extension and further use of skills used in laboratory.

E. Laboratory Assistant will check laboratory copy ef class lessons
and proceed to gather all materials for each class before the
class arrives. She will place these materials on a cart marked
with 3 spaces. Each space marked with a group number (I, II, III).

F. Laboratory Assistant hold 10 minute warm-up at start of period.

G. Specialist will form clusters of groups and use Assistant and
Student Monitors to set up stations.

H. Teacher arrives 20 minutes after period has started and proceeds
to conduct rest of laboratory period. Criteria for initial
grouping:

Group I - high score - paragraph meaning
low score - word meaning
Group IT - low score paragraph meaning
high score - word meaning
Group III - little dlsparlty between level of paragraph and word
' meaning.
PHASE TI

A. Once grouping has been established, specialist will keep charts
in an 8 x 10 roll book of each students' day by day work.

B. The specialist at this point will begin to diagnose particular

reading problems in each class. First working with those with
the greatest disparity in test scores and using student grid to
see what work student is lacking.

Specialist will decide either to do further diagnostic testing
of individual or plan a course of study frem data already
accumulated.
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READING LABORATORY FLO4 CHART

Specialist,

Y

Teacher

Laboratory Assistant

3/
Student Student
Monitor 4 Monitor
Ng »
Cluster Cluster
Group Group
U4
Future Individuals
(New Intake)
/o
{
® -2

33

\

Cluster
Group

Total Class
(For Visual
Efficienqy)




LABORATORY SCHEDULE FLCW CHART

TINE UNDER DIRECTION OF - ACTIVITY ]
Start of Period
10 Minutes Lab Assistant Visual Efficiency Warm-up
5 Minutes Specialist Arrangement of Grouping
35 Minutes Teacher Cluster Activities
5 Minutes Teacher-Specialist Evaluation
‘5 Minutes Assistant Clean=up
TOTAL g0 Minutes
TIME:
G -3
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WILEKLY LAB PLAN FOR A CLASS

GROUP 1 GROUP II GROUP III
Days of
eek
Monday 15 Minutes ‘ Entire class warm-up ; (A)
CA-1 - Aud-X Tach-X - CA-~15 Study Skills Library
Story Controlled Reader CA=15 (DA-Group)
Word Study
(Assistant Teacher)| (Teacher) (Student Monitor)
Tuesday P 15 Minute Warm-up 3
Tach-X - CA-1 CA-15 Go DA-1 Listern
Controlled Reader (tape record) i
CA-L1
(Teacher) (Monitor) {Assistamt )
Wednesday; : 15 Minute W@arm-up 5
Go - CA-1 tape Aud=X CA-15 Tach=X DA-1
branch: Story {Controlled Reader
~ Spelling Kit Word Study | DA~1
R.F.U.
(Monitor) &———2> ] (Assistant) (Teacher)
Thursday ‘ 15 Minute Warm=up _ 3
Aud-X CA-2 Tach~X = CA-16 DA=l - Go
Story { Controlled Reader CA-16| branch:
Word Study T R.F.U.
| Why Work
(Assistant) (Teacher) (Monitor)
Friday | ¢ 115 Minute'Warmiup' 3
Tach-X CA~2  |Go - CA-16 DEFA-Word Analysis
Controlled Reader |branch: #1 (Cycle 2)

CA~2

Reading Attainment
RoF . U

(Teacher)

(Monitor)

pA—

(Assistant)

G L
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RECORDING ACTIVITIES C
BY EACH STUDEMNT AS Pf
CLUSTER GROUP ACT

Y m
— A4
i O
o =] 2 o O
[} | Q m
£ 5 LT
n © g b
rd 3] (o3 )] 8
- & O m [\
T R g
~ o~ o —~ ©
] i I ] &
5 5 a8 & =2
GROUP I
M TIW |T | F
Sally A. ENEREEERE
Bill B. IS T TR RRTE
Carl C. N A B ™)
_dJane D. N N R
Mary E. S B B O A
Joe F. I EREEE
Z1 8
pn [0}
al g
, dp)}
< d o
ig © I o)
545|583
< Uy = <z ’3
! ! &0
: < [
D @) (@] v}
OO - W AW Ao B
= i ! 5] i
- s 1S 1S 813
GROUP II
M{T({W[{T]F
Bill G. Y %1 ¥ %] %
% Mary _ H. T % 1% % [+
Mike I, KT Y
Harry J. & 1 3¢ | 3¢ | 3¢
Louise K. S I T T
i Jane L. TAN ERET NV R 0
é - .fg 'U
! .
! o
g Egp pu
| & o gl= |0
g 23 (3} ( &
i £ o lale
S 8|als|E
i 1 e
5 olo 1 ( !
AR SR i
515|E|%|3
GROUP III B
‘l MITIWI|T]|F
Bill 1. ey TR T M BT
5 John N. R ERENE
5 Joe 0. N EE K
; Frank P, 3 | 3 | 3¢
? Mary Q. KT BT Nl N 2

¥* Indicates thé days of the week the student
he completed, The student has in his fold
the decree of success with which hrga cgmple-;
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GLOSSARY

ACTION RESEARCH

Experimental research being conducted without interrupting
classroom instruction and controlling fuily for all variables.

ADULT BASIC EDUCATION

1. Students who are 16 years of age or over and not attending a
regular day school in public education.
2. Minimum education: from illiteracy to eighth grade.
3. Schedule of classes: Day program, five days a week
9:00 AM. to 2:00 P.M.
Evening program, three nights a week
6:45 P.M. to @:45 P.M.
L. Diplomas awardad:
8th grade ~ New York State Minimum Competency Exam
Reading and Arithmetic
6th grade - S.A.T. 6th grade Reading

BUREAU OF BASIC CONTINUING EDUCATION OF THE MEW YORK STATE EDUCATION
DEPARTMENT

1. Chief source »f funding for adult tasic education classes.

2. Original source of funding for the learning laboratories
in New York State.

3. Source of general curriculum planning for literacy,
arithmetic, and social living skills for adult basic
education classes.

L. Conducts periodic workshops and in-service training
throughout the State of New York.

5. Collects data pertaining to demographic characteristics
of adult basic education students and standardized test
scores in reading and arithmetic.

INSTRUCTIONAL MATERIALS

A. Programmed
1. Based on Skinner's original work at Harvard University
in breaking down the learning seqpence into prec1se
G steps (frames) whereby the learner can receive immediate
b feedback as te the outcome of his choice.
2. The answer to a frame may be on the same page or on the
next page for immediate feedback.
3. Programmed materials are generally speaking divided
into "branching'" or "linear" sequence. In branching
material, the student has an opportunity to work en
reinforcement and remediation through a series of
learning steps. Linear programming does not provide
remediation threugh a series of "branching" activities.
L. Programmed material generally comes in soft book form.
However, it can be in kit form or attached to a
particular machine.
5. Usually at the conclusion of a lesson er a unit there
is an evaluation test measuring individual student
progress, Placement tests are most common in programmed
material.

H-1
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6.

Students can work individually at their own level of
proficiency, at their own rate of speed, with a

minimum ~I teacher assistance. The teacher is free

to plan the learning sequences, evaluate progress -
made, and offer individual pubil assistance without
involving any other student.

INSTRUCTIONAL MATERIALS

B. Self-directed

1.

2.

5.

Generzl learning sequences for specific type of work
explified by the Science Research Associat::'s kits
with individual cards as lessons.

The answers are usually enclosed on strips of
cardboard or in a small booklet within the kit
whereby students can check their answers arfter
completing.a particular exercise.

The feedback is usually more delayed than the proguammed
materials provide. Students can work independently
at their own level ef proficiency, at their own rate
of speed and with minimum of teacher assistance.

The teacher can place each student at his own level
with the aid of placement tests and evaluate his
progress after a specific number of lessons.

The work can be individualized or set-up with a small
cluster of students working on the same level of
materials. The teacher has the opportunity to reach
each student and assist him with individual tasks.

INSTRUCTIONAL MATERIALS

C. Systems Approach

1.

A total systems approach of instructional materials
would include programmed, self-directed and auto-
instructional visual aid machines at several
instructional levels.

The White Plains Adult Basic Education Ledrning
Laboratory adopted the Educational Developmental
Laboratories' "L-100" Program. It provides independent,
small group and instructor guided activities with the
use of a wide range of machines, such as, controlled
reader, tachistoscope, aud-x, flash-x and tape recorders.
The software components consist of programmed, self-

~directed and traditional materials. Some of the work

can be individualized or set-up with small clusters of

students. .
A specific sequence in the various software and machines

is developed at each level from which students can begin

and progress upward at their own rate. The students

have every opportunity to respond to a variety of
learning modes and to control their learning environment
by direct manipulation of machines and software.
Feedback varies from material to material within the
total systems approach. The student has a chance to
indicate many different learning behaviors.

H=-2
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LELENING LABORATCRY (z. ) (p. 22)
L. Definition {see p. 2)
2. Goals (see pgs. 22-23)

TYPES OF INSTRUCTION

A. Stage I: Programmed and Self-Directed Instructional Materials

Consists of instruction for all adult basic education
classes rotated through a laboratory setting which
provides for the student individualized selection of,
introduction of the utilization of, and ongoing
supportive supervision in the use of programmed and
self-directed materials. This system provides each
studemt with individualized instruction at his success
performance level on a daily basis for approximately
one how each day in addition to his regular class-
room instruction.

TYPES OF INSTRUCTION

B. Stage II: Total Systems Approach with Audio~Visual Instrumentation
and Software

Consists of individual, small group, (cluster) and
occasional large group instruction in utilizing
audio~visual instrumentation and softwares, in a
laboratory setting. This system provides each
student with individualized multi-media instruction
at his success level while in the laboratory on a
one hour a day basis. This instruction is supple-
mented with the use of software in the classroom
which re-inforces and enriches the instruction
received in the laboratory.

TYFYES OF INSTRUCTION
C. Additional Possible Stages:

1. Utilizing the same format of rotating classes into
the laboratory setting, the students could be
offered a combination of Stages I and II. This
style of instruction would utilize to maximum all
of the multi-media contained in the laboratory.

With selective use of specific media, specific
gaps in learnings of individual and clusters cf
students can be offered as need is determined.

2. A remedial program of instruction can be offered to a
specific class utilizing the expertise of the learning
laboratory staff in providing a detailed analysis of
reading disabilities for all adults in any class. These
students would receive a specialized series of machine
and software experiences specifically tailored to their
individual needs.

H~3
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3. Provisinsn could be made for the “walk-in adult® who does
not have the available time to attend either the repular
day cr «vening adult basic education classes. The
instruc “ion for these students would be provided in the
carrs=© on an individualized basis during the time that
the lz. sratory is open.

L. The z=tent of the instruction would include programmed,
self-:irected and individualized machine instruction.
Thew «>uld be trained and oriented in the use of all
meczz .

5. bducztors in adult basic education, undertaking to
estek’lish a learning laboratory, need to understand
the =t =icacies of moving from Stage I to Stage II.
OrderZ;r transition depends on:

. the expertise of the laboratory staff with i

~ the media to be used. |

("™, the ability to manage the media to the

_ needs of the students.

i) the amount of orientation and training
classroom teachers are pgiven.

'“+) the type of physical facilities available
for accommodating adequately each type of
instructional mecdia.

TYPES OF INSTRUCTION

D. High Interzity Instruction:

1. High intensity instruction in the laboratory is possible
when a laboratory aide, classroom teacher and laboratory
specialist have become an integrated working team with
a specific function to perform in maximizing the
utiliz=tion of a multi-media instructional system.

2. High imtensity instruction requires:

a. a wide range of instructional materials within
which any under-ecducated adult can function.

D. flexibility in seating arrangements for
individuals to work in carrels and for clusters
of students around specific work stations.

c. utilization of professional skills held by the
laboratory specialist, classroom teacher and
laboratory aide to provide intense instructional
concentration to ameliorate the reading
handicaps of each student.

d. freedom for adults to work at their individual
pace with an instructional program aimed to
provide success at each level with a large
variety of media.

e. intensive teacher training in overall
laboratory management of the media and the
students.

f. a "readiness stage® of transiti

enable under-educated adults t j;' i A e
successfully in the instructior ﬁgggig&mnnghnuge
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